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Introduction

The development of a child's self-concept begins to be more realistic in middle/late childhood than
in the previous period. In early childhood, children define themselves mostly with physical
characteristics, while in middle-late childhood, children begin to define themselves with existence,
competence and moral characteristics (Montemayor & Eisen, 1975). Interactions with important and
valuable people in the child's life have a great impact on their development of self-concept. These
interactions contribute to the formation of the child's self-concept (Savelson, Hubner, & Stanton, 1976).
As the child interacts with new individuals in his/her life, changes occur in his/her self-concept. In this
process, the child reconstructs his/her self-concept by combining experiences with new interactions as
well as past experiences. Parents also who have a significant impact on children's self-concept. Their
positive interaction with their children positively affects the child's self-concept. For example, when
parents talk to their children about negative events in the past, they positively affect children's self-
perceptions (Reese, Bird, & Tripp, 2007). When children repeat their negative experiences in their past
lives, they can provide more information about the event. This may affect their perspective on the
event. In the development of self-concept, both others' and one's own evaluations of the individual
affect the self-concept (Savelson, Hubner, & Stanton, 1976). In other words, self-concept is not formed
solely by the individual's positive or negative experiences in interaction with others. At the same time,
the individual, as an active being, can make restruction by filtering his/her experiences. Self-concept is
related to a set of phenomena in which the child defines and evaluates himself/herself. For example, it
includes perceptions such as “l am a successful person”, “l am a loved one” and “I run well”. The child's
positive self-image depends on the child's internalization or externalization of the feedback as well as
the positive feedback from the people nearby (Baer, Kim, & Wilkenfe, 2012).

Self-Concept and Trait Anxiety

Children's self-concepts or self-perceptions are negatively affected by stressful life events and
anxiety. Anxiety has biological (Grantham-Mc Gregor & Ani, 2001; Sameroff, Seifer, Barocas, Zax &
Greenspan, 1987), psycho-social and cultural sources (Alisinanoglu & Ulutas, 2003; Cakmak, Ozkale,
Yildirrm & Kanadli, 2019). Long-term stressful events can lead to the development of an anxious
personality in children. Trait anxiety, which is “the feeling of dissatisfaction and unhappiness that occurs
as a result of the individual's perception of neutral situations as dangerous and self-threatening” (Oner
& Lecompte, 1985:1-2), is one of the most negative emotional states that children can experience.
Individuals with trait anxiety tend to perceive or interpret their situations as stressful. Children with trait
anxiety may perceive even neutral situations as dangerous and self-threatening (Ozusta, 1995). Some
children may experience trait anxiety and fear throughout their development. They may be anxious
about different events and phenomena depending on their age For example, in childhood, the child's
anxiety is about whether or not to be accepted by his/her friends, while in his/her youth, this anxiety
may be replaced by work-related concerns. Therefore, children who have a lot of anxious experiences in
middle childhood may experience other anxieties with changing directions in the future (Bover, 1976). In
a study by Stimer and Sendag, (2009), a negative relationship was found between positive self-concepts
and trait anxiety of children in middle childhood.

Self Concept and Basic Values

Values have a central role in defining an individual's self-concept and identity. The individual reflects
his/her original self through his/her own values (Hitlin, 2003) which are beliefs associated with one's
feelings. Values are defined as principles that lead to relatively important behavior according to a
certain standard which directs behavior to achieve desired goals (Schwartz, 2009:2). The individual is
affected by social life in the process of socialization. As the individual is affected by social life, s/he can
also affect social life (Schwartz, 1999). For example, while the child learns how to interact with other
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people in the family, the principles that the family introduces to the child may accompany the child's
behavior. When parents share their principles with their children, children are likely to learn how and in
what situations they should act. When parents share the principles that accompany their behavior with
their children, they should consider that children can act according to these principles and when
children understand why these values are necessary, these principles are transferred from parents to
children (Knafo & Assor, 2007). In addition to the transfer of values by parents, the socio-cultural-
economic situation of the countries is effective in determining the values. For example, in a study by
Schwartz, Sagiv, and Boehnke (2000), conversation (security, conformity, and tradition) and self-
enhancement (hedonism, success, and power) emerge as a value priority in developing countries
countries while openness to change (self-direction, stimulation and hedonism) and self-transcendence
(universalism and benevolence) values are prominent in developed countries.Value priorities of
societies as well as individuals can change. A study by Schwartz (2012) found that there is a difference
between developed and developing countries in terms of individual and social values. Although Turkey is
a developing country, there are differences between the economic, educational and social-psychological
characteristics of families. These differences may cause differences in the development of children (e.g.,
anxiety, self-concept, values). In other words, in countries where economic differences are high, there
may be differences in values among individuals. Self-transcendent values are values that create macro-
level anxiety related to the problems of society and the world. Conservative values, on the other hand,
are values related to anxiety at the micro (individual) level (Schwartz, Sagiv, & Boehnke, 2000; Schwartz,
2012). However, when values related to openness to change (hedonism, stimulation, and self-direction)
are compared with self-enhancement values (hedonism, power, achievement), openness to change is
related to one's growth and development needs independent of individual anxiety whereas self-
enhancement values (achievement) and power) are related to the individual concerns (Schwartz, 2006).
The micro and macro social environment in which individuals live has an important effect on the
development of individuals. According to these results, it can be accepted as an expected situation that
the micro/macro environment in which people live has the power to influence and transform school-age
children (Narvaez, 2006). Considering that the child's relationships in the micro environment (family,
etc.) and the child's self-perceptions’ importance in development, the child's interaction with his/her
parents in the early period will form the basis of the child's first relationships. The positive or negative
orientation of the parents in their interaction may increase or decrease the development of positive or
negative characteristics in the child's personality. The child's experiences in an anxious family and
punishing parental behaviors may cause him/her to develop an anxious trait (Baer, Kim, & Wilkenfe,
2012). These experiences of the child can have a negative impact during childhood or in the years after
childhood (Najman, Hayatbakhsh, Clavarino, Bor, O'Callaghan, & Williams, 2010). For example, the self-
concept of a child who grows up in a stressful family may not develop well (Simer & Sendag, 2009).
Stressful events/poverty can cause children to experience more stress and depression in their lives.
Children may not always develop negatively in situations of high stress such as poverty/negative living
conditions. Despite the adverse living conditions, the quality of the interaction in the child-
mother/father relationship may lead to the healthy development of the child, and the quality of the
interaction may have a protective function in the child's development (Li, Liang, Yin, & Zhang, 2018).
Most of the studies on values have been carried out on young and adult individuals (Demirutku &
Stmer, 2010; Koruklu & Yalgin, 2011; Oguz, 2012). Studies on values in childhood are relatively new
(Bubeck & Bilsky, 2004; Déring, 2008, 2010; Doéring, Blauensteiner, Aryus, Drogekamp, & Bilsky, 2010;
Knafo & Spinath, 2011; Lee, Ye, Sneddon, Collins, & Daniel, 2017). Considering the middle childhood
period as a period in which children's self-perceptions and values begin to develop, the findings on the
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relationship between self-concept, values and anxiety in this period will contribute theoretically and
practically to children's education and adjustment. Many studies have revealed that children's values
begin to form in the early years. These studies are mostly related to the development and adaptation of
scales. (Bubeck and Bilsky, 2004; Doring, 2008, 2010, Doring, Blauensteiner, Aryus, Drégekamp and
Bilsky, 2010; Kapikiran &Giundogan, 2016, 2018; Knafo and Spinath, 2011; Lee et al., 2017). Values first
begin to form and develop in the family and affect the child's behavior from early years (Whitbeck &
Gecas, 1988). Moreover, in family interaction, not only parents affect children, but also children can
affect parents' values (Knafo & Galansky, 2008). Childhood years are the period in which there is
considerable learning in the development of children. In the development of the child's self-concept in
middle-late childhood, trait anxiety and basic values constitute an important emotional-social
development area. Few studies have been found in the literature on the relationship between children's
self-concepts and trait anxiety (Simer & Sendag, 2009). However, if the relationship between children's
values and self-concept is determined, it will allow us to know how the values acquired by children will
contribute to the development of their self-concept. Considering all these reasons, in this study, the sub-
dimensions of self-concept in middle-late childhood is aimed to test the predictive power of the trait
anxiety and self -transcendence, conservation, self-enhancement, openness to change basic values and
some demographical variables.
Method

Participants

Schools in the city center in Aegean region were preferred while choosing the participants. In order
to collect the data in a reliable way, data were collected from the children attending the schools in the
center because there is a relationship between reading comprehension and socioeconomic level
(Kusdemir & Karabay, 2012). Although the schools are in the center, the residential areas of the schools
reflect different socio-economic levels. The prices of houses in different neighborhoods where schools
are located are taken as social economic indicators (Kiglikkaplan & Aldi, 2017). For this purpose, schools
reflecting the lower, middle and upper socio-economic levels were selected. Participants consisted of
218 people (Grade 4-5; 69 % -31 %, respectively). 108 (49.5 %) of the participants were female and 110
(50.5 %) were male. The ages of the participants were between 9-11 (Mean= 10.5, S= 0.73). As to the
educational status of parents; mother's education as 10 % primary school or less education years, 11%
as secondary school, 18% as high school and 37 % as university graduates. On the other hand, 7 % of the
fathers are primary school graduates, 15 % are secondary school graduates, 19 % are high school
graduates and 43 % are university graduates. The rate of children who did not mark the educational
status of their parents is 24 %.

Measuring Tools

Demographic information form

Demographic information form was prepared by the first author. It includes questions that
determine the age, gender, class and parental educational status of the students. In the information
form, students' age (9,10,11,12 years), gender (girl and boy), grade level (4-5th grade) and parental
education levels (literate, not literate, primary school, secondary school, university and graduate) were
given categorically.

Self concept scale for children

The Children's Self-Concept Scale (CSCS) was developed by Piers and Harris in 1969. The scale is
applied to students in the 9-16 age group. The scale measures the self-concepts of children and young
people and includes 80 items with "yes" and "no" answers. It is a measurement tool consisting of six
sub-dimensions: happiness, anxiety, maladaptive, physical, intellect, and love-popularity. The first
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Turkish translation of the scale was made by Catakli (1985). Later, Oner (1994) verified the validity and
reliability of the scale. In the validity study of the scale, factor analysis was performed first and it was
calculated that the scale had 6 factors and explained 42% of the variance. The discriminant validity of
the scale was carried out with the test anxiety inventory. The correlations of the scale with test anxiety
were found at the level of r= - 0 .43 for the 4™ grades and r= - 0. 46 for the 5" grades. While the
Cronbach's alpha coefficient for the reliability of the scale was 0.85 for the 4" graders, it was calculated
as 0.87 for the 5™ grades. The test-retest reliability of the scale, which was performed at 6-day intervals
for primary schools, was reported as r= 0.82 (Oner, 1994). In this study, the Cronbach's alpha coefficient
of the scale items was calculated as a = 0.73.

Trait anxiety inventory for children

The Trait Anxiety Inventory for Children (CTAI) was developed by Spielberger (1973). The scale is a
20-item self-report instrument that aims to measure individual differences in anxiety predisposition. It
requires a triple rating of 'almost never', 'sometimes' and 'often'. The Turkish adaptation of the scale
was carried out by Ozusta (1995). As a result of the comparison of psychiatric group and normal children
in the Turkish adaptation study carried out with normal children in the 9-12 age group, a significant
difference was noted in terms of trait anxiety scores. Trait anxiety scores of children who received
psychiatric treatment were found to be higher than normal children who did not receive treatment.
Cronbach's alpha coefficient was calculated for the internal consistency of the inventory. The alpha
coefficient of the trait anxiety scale was calculated as a= 0.81. The test-retest reliability of the scale at 6-
week intervals was found to be 0.74. For this study, the Cronbach's alpha coefficient of the scale was
calculated as a = 0.83.

Values scale for children

The Portrait Values Scale (PVS) was developed by Bubeck and Bilsky (2004). The scale is a 21-item
self-report and 6-point Likert-type measurement tool. It is a scale that aims to measure the value
structures of 10-12, 13-14 and 15-17 age groups. PVS was adapted into Turkish by Kapikiran and
Giundogan (2016). As a result of the confirmatory factor analysis for the construct validity of the scale,
RMSEA = .043, SRMR = .072, CFl = .93 and NNFI = .91. Internal consistency reliability of PBL was
calculated with Cronbach's alpha. Internal consistency coefficients for the sub-dimensions of the scale
are as follows; a=0.73 for self-transcendent values subscale, o = 0.65 for conservative values subscale,
o= .60 for self-enhancement values subscale, a= 0.65 for openness to change subscale, and was
calculated as 0.87 for all scale items. The Cronbach's alpha coefficient calculated for this study is a =
0.73 for all scale scores.

Process

The students whose data were collected in the study are located in schools in different settlement
areas in terms of the socio-economic level of the city. Three different socio-economic levels were
determined as lower middle upper taking into account the prices of the houses in the neighborhoods
where the schools are selected according to the settlement areas of the city and the taxes determined
by the municipality according to the settlement areas. Data were collected from 4™ and 5" grade
students. The students were selected on a voluntary basis. Before applying the scales to the designated
classes, the students were asked to consult their parents whether they would approve of their children's
participation in this study. The scales were administered to the children who were approved for
compliance and they were given to children in small groups of 3-4 people. The children were taken in
groups of 3-4 in a quiet and suitable room where there were no other children so that they would not
be affected by others. Necessary explanations were made before the children filled in the scales. The
children filled in the scale items and the questionnaire items in time periods varying between 20 and 30
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minutes. The data were analyzed with the SPSS-22 package program. Descriptive statistics, Pearson
Product Moments correlation and hierarchical regression analysis were used for data analysis.

Results
Table 1.
Descriptive statistics and correlations of all variables
Variables X Ss 1 2 3 4 5 6 7 8 9 10 11 Skewness
1-Unhappy 1,71 1,9 - ,616(**) ,618(**)  -,042  -286%* L532%%  543%x L186%*%  -225%* ,020 ,006 ,018
2-Anxiety 3,72 2,2 - J556(**)  -,101  -,186** 384%%  59g** -,196** -,163* -,051 -,026 ,033
3-Maladaptive 3,15 1,97 N .,068  -,269%* -,353%* ,336%* S172% 0 -197%F 123 ,086 1,454
4-Psysical 609 1,40 - ,204%% ,186%* -,069 ,079 ,134* ,051 ,096 ,652
5- Intellect 500 1,09 - A64%% . D13%* 241%% 180%* 232%%  D01%* 1,577
6-Love- -
f 859 1,67 -,440%* 242%% ,168* ,224%% ,099 -1,209
popularity
7-Trait Anx, 18 o0 i -168%  -176** -,106 -,054 -753
8- Self R
2497 505 ,689%* ,535%*  607** -1,535
trancendence.
9.Conservatie 27,45 579 - 493%* 513%* 242
10-Self- - ,628**
21,45 4,67 -1,160
enhanc.

11- Openress

2327 485 i -,586

to change

kurtosis

1,818
,007
3,182

2,485
,196

2,417

-233

Note. *p<0.05 **p<0.01 ** p<.000***

As seen in Table 1, there was a moderate negative correlation between unhappiness a sub-
dimension of self-concept which is the dependent variable of the study and trait anxiety which is one of
the independent variables, and a low level of negative correlation between self-transcendence and
conservative values. While there was a positive and significant relationship between the anxiety
dimension of the self-concept and trait anxiety, a low negative correlation was found between the
values of self-transcendence and conservative values. There was a positive and low relationship
between self-concept maladaptivity and trait anxiety with self-transcendence and conservative values. A
low-level significant positive correlation was found only between the physical dimension of the self-
concept and the conservative value. While there is a low negative relationship between the intellect
dimension of self-concept and trait anxiety, there is a positive and low significant relationship with the
values of self-transcendence, conservative, self-enhancement and openness to change. An average
negative correlation was found between the popularity/love dimension of the self-concept and trait
anxiety. There was a negative and low-level significant relationship between the self-concept
love/popularity sub-dimension and the values of self-transcendence, conservative and self-
enhancement values. A negative and moderately significant relationship was found between trait
anxiety and self-transcendence and conservative values (Table-1). There is a significant relationship
between the sub-dimensions of self-concept and trait anxiety and basic values among the independent
variables. Based on these relationships, the data were analyzed by regression analysis to determine to
what extent the independent variables of trait anxiety and basic values predicted the sub-dimensions of
self-concept.

Hierarchical Regression analysis of Self-Concept Trait Anxiety and Values

Hierarchical regression analysis was conducted to determine the predictive power of gender, SES,
trait anxiety and basic values for the sub-dimensions of children's self-concept.
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Table 2.
Prediction of sub-dimensions of self-concept by gender, school trait anxiety and basic values

Independent variables Unhappy Anxiety Maladaptive Physical Intellect Love-popularity
B t B t B t B t B t B t
1. Step R B R R _ R * * *x *
Gender (1-F, 0-M) ,043 ,638 ,027 ,404 ,146 2,164 ,154 2,290 ,228 3,437 ,143 2,124
2. Step -,052 777 -,035 -529 155 -2,395* 156 2,321% 235 3,632%%* 153 2,350*
Gender
School Lower SES ,243 3,098*** ,247 3,138%* ,255 3,340** -,040 -,509 -,266 -3,489*** -,294 -3,831***
School Upper SES -,030 -,380 -,081 -1,035 ,046 ,598 -,064 -,804 ,164 2,154 ,048 ,620
;éitjzr -,093 -1,631 -,081 -1,484 -,179 -2,897** ,162 2,404* 244 3.89%** ,185 3,112**
School Lower SES ,060 ,864 ,044 ,658 ,149 1,957 -,014 -,163 .203 2.58%* -,152 -2,076*
School Upper SES ,060 ,891 ,019 ,287 ,098 1,336 -,077 -,961 133 1.75 -,023 -321
Trait Anxiety ,535 8,980*** ,594 10,399*** ,312 4,824*** -,079 -1,115 .184 -2.75%* -,417 -6,710%**
G“E':Srlt:sr -,068 -1,198 -,063 -1,145 -,141 -2,357** ,167 2,43** ,256 4,017*** ,189 3,184**
School Lower SES ,052 ,717 ,022 ,314 ,169 2,198* ,014 ,164 -,121 -1,470 -,106 -1,384
School Upper SES ,039 ,583 ,011 ,173 ,068 ,964 -,073 -,906 ,125 1,662 -,029 -,410
Trait Anxiety ,511 8,675%** ,581 10,05%** ,282 4,539%** -,075 -1,049 -,178 -2,674** -,405 -6,546%**
Self-transendence -,089 -1,013 -,147 -1,719 -,147 -1,591 -,090 -,854 ,074 ,753 ,126 1,373
Conservative -,175 -2,206* -,012 -,160 -,192 -2,304* ,137 1,424 -,020 -,227 -,075 -,899
Self-enhancement ,161 2,143%* ,050 ,680 ,250 3,160* -,023 -,252 ,158 1,865 ,212 2,697**
Openness to change ,094 1,192 ,076 ,977 ,188 2,246* ,091 ,947 ,045 ,507 -,125 -1,497
F ,407 ,163 4,682* 5.24* 11.81%** 4.51*
1. Step
2. Step 4.07* 5.51% ,7.989%** 2.36 8.22%* 7.41%*
3. Step 24.35%** 30.99*** 12,432%** 2.08 8.25%* 17.96%**
4. Step 14.41%** 16.08*** 10,340*** 1.50 5.73%* 10.63***
R2 002 ,001 ,017 024 ,052 ,020
1.Step
2.Step .054 ,047 ,088 ,032 ,103 ,094
3.Step 314 ,368 ,174 ,038 ,134 ,252
4.Step .356 ,381 ,256 ,055 ,180 ,289

Note. *p<0.05 **p<0 .01 ***p<0.001

Table 2 shows the level of predicting the sub-dimensions of self-concept of independent variables
such as gender, school, trait anxiety and basic values. In the hierarchical regression analysis, firstly
gender was entered in the first stage, schools were entered in the second stage, trait anxiety was
entered in the third stage, and self-enhancement, openness to change, conservative and self-
transcendence values were entered in the fourth stage. Table 2 lists the variables that predict self-
concept. According to these results, lower SES, trait anxiety, conservative and self-enhancement values,
which are among the socio-economic levels of the schools, significantly predicted the unhappiness sub-
dimension of the self-concept. The lower SES, trait anxiety, conservative and self-enhancement values,
which are among the socio-economic levels of the schools, explain approximately 36 % of the total
variance regarding the unhappiness dimension of the self-concept. According to these results, the
variable that most explains the self-concept unhappiness dimension is trait anxiety.

School and trait anxiety variables significantly predicted the anxiety dimension of self-concept. These
variables explained 38.1 % of the total variance. The variable that most explained the anxiety dimension
of the self-concept was trait anxiety.

Gender, school, trait anxiety, conservative, self-enhancement and openness to change variables
significantly predicted the maladaptive dimension of the self-concept. These independent variables
were calculated to explain approximately 26 % of the total variance. When examined in terms of the
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contribution of each variable that constitutes the total predictive power to the variance, it was observed
that .017 % were explained by gender (male), 071 % by school, 086% by trait anxiety and 082 % by basic
values.

Only gender significantly predicted the physical dimension of self-concept. In the physical dimension
of self-concept, gender (girls) explained 055 % of the variance. Gender, school, trait anxiety and core
values significantly predicted the intellect dimension of self-concept. These variables (gender, school,
trait anxiety and core values) explained 18% of the total variance in the intellect dimension of self-
concept. The variables that contribute most to the intellect dimension are respectively; gender 052 %,
lower SES school 051 %, trait anxiety 031 % and basic values 046 %. Gender, school, trait anxiety and
self-enhancement values significantly predicted the popularity/love dimension of the self-concept.
These variables explained 28.9 % of the total variance. It was seen that the variable that contributed
most to the popularity/love dimension of the self-concept was trait anxiety.

Discussion

In this study, the sub-dimensions of self-concept in middle-late childhood is aimed to test the
predictive power of the trait anxiety and self -transcendence, conservative, self-enhancement,
openness to change basic values and some demographical variables.

As a result of the analysis carried out to determine the variables that predicted the sub-dimensions
of self-concept, all the dimensions of the self-concept were predicted by the independent variables.
According to the order in which the predictor variables are presented, firstly, the predictive power of
the gender variable will be discussed. Gender significantly predicted maladaptive, physical, intellect and
love/popularity sub-dimensions of self-concept. It positively predicted all the other dimensions of self-
concept except the maladaptive sub-dimension. In other words, while boys scored higher on the
maladaptive dimension, girls scored higher on the intellect, physical, and love/popularity dimensions.
According to these results, it can be said that female students' self-concepts are more positive than
males. However, in a study conducted by Simer and Sendag (2009), they found a result in favor of men
only in the physical sub-dimension. The result in favor of girls in the current study may have resulted
from the early physical development of girls before puberty.

The second variable that predicts the sub-dimensions of self-concept is school. Considering the
relationship between self-concept and school, all sub-dimensions of self-concept except the physical
dimension were predicted significantly by the school. Low socio-economic level school's self-concept
positively predicted the unhappiness, anxiety and maladaptive sub-dimensions whereas it negatively
and significantly predicted the intellect and love-popularity sub-dimensions of the medium, and high SES
schools. The predictive power of the physical sub-dimension is not significant. This finding is consistent
with the literature (Landis, Hayman, & Hall, 1971). Children with low socio-economic status have a more
negative self-perception (Baer, Kim, & Wilkenfe, 2012; Chiu & Klassen, 2010). According to this result,
the most important factor that increases having a negative self-perception is poverty that contributes
negatively to the development of self-concept of children in middle childhood. Low SES can increase the
individual's perceptions of being unhappy, anxious, and maladaptive. On the contrary, it positively
predicted the mental and love-popularity dimensions of high SES. According to this result, the higher the
SES, the more individuals perceive their mental side as a more positive and loved one.

Another variable that tests the predictive power on the sub-dimensions of self-concept is trait
anxiety. Trait anxiety predicted all dimensions except the physical dimension of self-concept. While it
positively predicted the unhappiness, anxiety and maladaptive dimensions of the self-concept, it
predicted the intellect and love-popularity dimensions negatively. This finding supports the literature
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(Chiu and Klassen 2010; Lee and Hankin, 2009; Riketta, 2004; Stimer and Sendag, 2009). Environmental
factors that cause trait anxiety (malnutrition, stressed mother, poverty, etc.) constitute an important
part of anxious experiences in childhood (Grantham-Mc Gregor & Ani, 2001). Experiencing trait anxiety
and fear is seen as experiences that make children's development and adjustment difficulties, and
negative experiences may continue to affect the child's whole life (Najman et al., 2010). In a meta-
analysis of 18 longitudinal studies on anxiety, Sowislo and Orth (2013) found that there is a relationship
between low self-esteem and anxiety. While negative self-concept increases school anxiety among
children, it makes them open to change to violence and cyber violence (Escortell Sdnchez, Delgado, &
Martinez-Monteagudo, 2020). SES and trait anxiety are variables that negatively affect self-concept.
Self-concept and low self-esteem can be seen as both a cause and consequence of anxiety.

Considering the findings on self-concept and basic values; self-enhancement values positively
predicted the unhappiness dimension of self-concept, and conservative values negatively predicted it.
Self-enhancement values include values associated with hedonism, achievement, and power. Self-
enhancement and conservative values are among the values that create micro-anxiety and are more
common in developing countries (Schwartz et al., 2000). These results are consistent with the literature.
In developing countries, individuals focus more on their individual concerns. As these values emphasize
competition more, especially disadvantaged children may have difficulties in adapting to the middle-
class norms and values of the society. Conservative values (traditional, conformity and security) are the
values that provide happiness for children in this period and they reduce the unhappiness of individuals.
In middle childhood, children are most likely to seek approval from adults. Therefore, conformity
behavior can be seen more intensely. While openness to change and self-enhancement values predict
the maladaptive dimension of the self-concept positively, conservative values predict it negatively.
Parents' own value transfers, as well as their parenting attitudes, play an active role in children's gaining
age characteristics (Whitbeck, & Gecas, 1988). The self-enhancement values positively predict the
maladaptive dimension of the self-concept. The values of openness to change, on the other hand,
consist of values that include hedonism, stimulation, and self-direction. These values can enable
individuals to become more autonomous individuals. Self-enhancement values have an aspect that
increases dissonance in terms of being a value that encourages the individual to compete with others. In
other words, it contributes to maladaptive behaviors in terms of increasing the individual's efforts to be
stronger, more successful and to get more pleasure. On the other hand, the conservative values
(includes the sub-values of tradition, conformity and security) predict the maladaptive self-concept
negatively. According to Piaget and Kohlberg, childhood is a period in which authority (parents,
teachers, etc.) is not questioned and "being a good child" is given importance. At this age, obeying
authority (parents, teachers, etc.) and being a "good boy" contribute to children's self-concept
(Santrock, 1997:328). Conservative values may be important in fostering greater cooperation and
friendship for this age group. When competition (success) negatively affects children's relationships, it
can also negatively affect their adjustment. Collaborative success is more prominent among school-age
children.

Only the self-enhancement values significantly predicted the love/popularity dimension of the self-
concept. Self-enhancement values positively predicted the love/popularity dimension. This result may
be due to the age period of the child. In this period, s/he sees self-concept as related to success,
friendship, being loved and being popular (Santrock, 1997:328). During this period, the child does not
yet try to gain a place in society as an individual. Children with high self-concept popularity and self-
enhancement (hedonism, success and power) may be more sought after among their friends as they can
assert themselves as successful and powerful. In addition, the success of the child at school and the
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acceptance of friends contribute to the development of self-concept in middle childhood. While the
physical and anxiety dimensions of self-concept were not associated with any value, the intellect
dimension of self-concept was significantly predicted by four basic values (all). That is, basic values are
associated with the intellect self-concept.

Limitations of the Study and Its Theoretical and Practical Implications

This research has some limitations. The first limitation of the study is that the data of the study were
gathered via self-report scales and questionnaires. The data obtained in this aspect are limited to the
responses of the participants to the scale and questionnaire. The second limitation is that the study was
conducted by collecting data from individuals in a certain age group once. In other words, the study
includes cross-sectional research. The third limitation of the study is that it is limited to only three
schools located in the center of a province. Considering all these limitations, it may reduce the
generalization of the results.

Despite some limitations, the findings of this study have reached some important results in terms of
understanding the self-concept of children in middle childhood. According to the results obtained in this
study, girls and boys show different development in terms of positive and negative self-concepts. Girls'
higher scores in intellect, physical and love/popularity dimensions affect their self-concept positively
while boys scored higher in the maladaptive dimension and defined their self-concepts more negatively.
In other words, middle childhood girls have a more positive self-concept than boys.

Another contribution of the study is that it reveals that the living conditions of children in middle
childhood need to be improved in order for their self-perception to develop in a healthy way. While
positive self-concepts predicted middle-upper SES, negative self-concepts predicted lower SES. Another
important finding of this study is that trait anxiety affects self-concept negatively among individuals in
middle childhood.

On the other hand, the values that parents and school bring to children in middle childhood have
shown that they contribute positively to the development of children's self-concept. In particular, it has
been revealed that while conservative values reduce children's negative self-concept (unhappiness and
maladaptive sub-dimensions), self-enhancement values have a two-way function. In other words, while
self-enhancing values (hedonism, success and power) increase the unhappiness of individual, they also
contribute to being loved and popular among friends.

As a result, teachers and parents should avoid attitudes and behaviors that will increase children's
anxiety. Psychological counselors should carry out psycho-educational activities to reduce children's
anxiety. Teachers and parents should be more careful in terms of the values they will bring. Adults
should focus on how children are transferred values rather than what values are transferred. In addition,
the age group characteristics of the children should be considered while transferring the values.

Ethical approval

In this study, no action was taken against scientific research and publication ethics by acting in
accordance with the Higher Education Institutions Scientific Research and Publication Ethics Directive.
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Tiirkge Siirimui

Giris

Orta/gec¢ cocukluk déneminde ¢ocugun benlik kavrami 6nceki doneme gore daha gergekgi olmaya
baslar. Erken c¢ocuklukta cocuklar kendilerini daha c¢ok fiziksel ozellikler ile tanimlarken, orta-geg
¢ocukluk déneminde gocuklar kendilerini varolus, yeterlilik ve ahlaki 6zelliklerle tanimlamaya baslarlar
(Montemayor ve Eisen, 1975). Cocugun benlik kavraminin gelisiminde, cocugun yasamindaki 6nemli ve
degerli kisilerle gergeklestirilen etkilesimlerin etkisi bliyliktir. Bu etkilesimler, gocugun benlik kavraminin
olusumuna katki saglamaktadir (Savelson, Hubner, ve Stanton, 1976). Cocuk yasaminda yeni bireylerle
etkilesime girdikge benlik kavraminda degisimler gergeklesir. Bu siiregte ¢ocuk gegmis yasantilariyla
edindiklerinin yani sira, yeni etkilesimleri ile edindigi deneyimlerini birlestirerek benlik kavramini
yeniden vyapilandirir. Ebeveynler, ¢ocuklarin benlik kavrami {stiinde 6nemli etki yapan kisilerdir.
Ebeveynlerin c¢ocuklariyla olumlu etkilesim icinde olmalari ¢ocugun benlik kavramini olumlu olarak
etkiler. Ornegin ebeveynler cocuklariyla gecmisteki olumsuz olaylar hakkinda tekrar konustuklarinda,
cocuklarin benlik algilarini olumlu olarak etkilerler (Reese, Bird ve Tripp, 2007). Cocuklar ge¢mis
yasantilarindaki olumsuz yasantilarini tekrarladiginda olaya iliskin daha fazla bilgi saglar. Bu durum
cocugun olaya iliskin bakis acisini etkileyebilir. Benlik kavraminin olusumunu hem baskalari hem de
kisinin kendi degerlendirmeleri etkiler (Savelson, Hubner ve Stanton, 1976). Diger bir deyisle, benlik
kavrami yalnizca bireyin baskalariyla etkilesimindeki olumlu ya da olumsuz deneyimleriyle olusmaz. Ayni
zamanda, birey etkin bir varlik olarak yasantilari kendi siizgecinden gegirerek yeniden bir yapilandirma
yapabilir. Benlik kavrami, ¢ocugun kendini tanimladigi ve degerlendirdigi bir dizi olguyla iliskilidir.
Ornegin, ben “Basarili biriyim”, “Sevilen biriyim” ve “lyi kosarim” gibi algilamalari icerir. Cocugun
kendine iliskin olumlu imaj olusturmasi, yakindaki kisilerin olumlu geri bildirimleri kadar ¢cocugun geri
bildirimleri i¢sellestirmesine ya da dissallastirmasina da baghdir (Baer, Kim ve Wilkenfe, 2012).

Benlik Kavrami ve Siirekli Kaygi

Cocuklarin benlik kavramlari ya da benlik algilari stresli yasam olaylarindan ve kaygidan olumsuz
etkilenir. Kayginin biyolojik (Grantham-Mc Gregor ve Ani, 2001; Sameroff, Seifer, Barocas, Zax ve
Greenspan, 1987) psiko-sosyal ve kilturel kaynaklari (Alisinanoglu ve Ulutas, 2003; Cakmak,
Ozkale,Yildirm ve Kanadli, 2019) vardir. Uzun dénemli stresli olaylar cocuklarda kaygili bir kisilik
gelisimine yol acabilir. Stirekli kaygi, ¢cocuklarin yasayabilecegi en olumsuz duygu durumlarindan birisidir.
Surekli kaygl “nesnel 6lglite gére notr olan durumlarin birey tarafindan tehlikeli ve 6zlini tehdit edici
olarak algilanmasi sonucu olusan hosnutsuzluk ve mutsuzluk duygusudur” (Oner ve Lecompte, 1985:1-
2). Surekli kaygili bireyler, icinde bulunduklari durumlari genellikle stresli olarak algilama ya da
yorumlama egilimindedir. Stirekli kaygili cocuklar, nesnel dlglite gore nétr olan durumlari bile tehlikeli ve
benligi tehdit edici olarak algilayabilmektedirler (Ozusta, 1995). Bazi cocuklar gelisimleri boyunca siirekli
kaygi ve korku vyasayabilmektedirler. Cocuklar yasa bagh olarak farkli olay ve olgulardan kaygi
duyabilirler. Ornegin cocukluk déneminde, c¢ocugun kaygisi arkadaslari tarafindan kabul edilip
edilmemek yoninde olurken, genclik yillarinda bu kayginin yerini isle ilgili kaygilar alabilir. Dolayisiyla
orta cocuklukta kaygih yasantilari ¢ok olan c¢ocuklar, gelecekte yon degistirmis baska kaygilar
yasabilmektedir (Bover, 1976). Siimer ve Sendag, (2009) tarafindan yapilan bir calismada, orta ¢cocukluk
donemindeki c¢ocuklarin olumlu benlik kavramlari ile sirekli kaygilari arasinda olumsuz iliski
bulmuslardir.
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Benlik Kavrami ve Temel Degerler

Bireyin benlik kavrami ve kimliginin tanimlanmasinda degerler merkezi bir role sahiptir. Birey 6zgin
benligini kendi degerleri araciligiyla yansitir (Hitlin, 2003). Degerler, kisinin duygulariyla baglantil
inancglardir. Degerler, arzulanan hedeflere ulasmak icin davranisi belli bir standartlara gére yonlendiren
gorece 6nemli davranislara yol agan ilkeler olarak tanimlanmistir (Schwartz, 2009:2). Birey sosyallesme
siirecinde sosyal yasamdan etkilenir. Birey sosyal yasamdan etkilendigi gibi kendisi de sosyal yasami
etkileyebilir (Schwartz, 1999). Ornegin, ailede cocuk diger insanlarla nasil etkilesimde bulunacagini
ogrenirken, ailenin ¢ocuga kattigi ilkeler cocugun davranislarina eslik edebilir. Ebeveynlerin kendi
ilkelerini gocuklariyla paylastiklarinda, ¢ocuklarin da hangi durumlarda ve nasil davranmalari gerektigini
ogrenmeleri olasidir. Ebeveynler kendi davranislarina eslik eden ilkeleri cocuklariyla paylasirken
cocuklarin bu ilkelere gore hareket edebilecegini géz 6niline almasi gerekmektedir. Cocuklar bu
degerlerin neden gerekli oldugunu kavradiklarinda, bu ilkeler ebeveynlerden ¢ocuklara aktarilmaktadir
(Knafo ve Assor, 2007). Degerlerin ebeveynler tarafindan aktarilmasi kadar, Ulkelerin sosyo-kiltirel-
ekonomik durumu da degerlerin belirlenmesinde etkilidir. Ornegin, Schwartz, Sagiv ve Boehnke (2000)
tarafindan yapilan bir galismada, gelismekte olan Ulkelerde korumacilik (muhafazacilik) (guvenlik, uyma
ve geleneksellik) ve 6z-genisletme (hazcilik, basari ve gii¢) degerleri 6n plana cgikarken, gelismis Glkelerde
degisime agiklik (6z-yonelim, uyariim ve hazclk) ve 6z-askinlik (evrenselcilik ve iyilikseverlik)
degerlerinin 6n plana ciktigini saptamislardir.  Bireyler kadar toplumlarin da deger oncelikleri
degisebilmektedir. Schwartz (2012) tarafindan yapilan bir galismada, bireysel ve sosyal degerler
bakimindan gelismis ve gelismekte olan Ulkeler arasinda fark oldugunu bulmustur. Tarkiye gelismekte
olan bir {ilke olmasina ragmen, ailelerin ekonomik, egitim ve sosyal-psikolojik 6zellikleri arasinda
farkhhklar bulunmaktadir. Bu farkliliklar, ¢cocuklarin gelisimlerinde farkliliklar (kaygi, benlik kavrami,
degerler vb.) dogurabilmektedir. Diger bir ifadeyle, ekonomik farkliliklarin ¢ok oldugu Ulkelerde bireyler
arasinda degerler bakimdan farkliliklar gorilebilir.  Oz-askinhk degerleri toplumun ve diinyanin
sorunlariyla iliskili makro diizeyde kaygi yaratan degerlerdir. Korumacilik (muhafazacilik) degerler ise
daha c¢ok mikro (bireysel) dizeyde kaygiyla iliskili degerlerdir (Schwartz, Sagiv ve Boehnke, 2000;
Schwartz, 2012). Bununla birlikte, yeniliklere agiklikla ilgili degerler (hazcilik, uyarihm ve 6z-y6énelim) 6z-
genisletme degerleri (hazcilik, gic, basar) ile kiyaslandiginda, yeniliklere acik olma bireysel kaygidan
bagimsiz olarak kisinin buyime ve gelisme ihtiyaclariyla iliskili iken 6z-genisletme degerleri (basari ve
gic) bireyin bireysel kaygilariyla iliskilidir (Schwartz, 2006).

Bireylerin iginde yasadig§l mikro ve makro toplumsal ¢evre, bireylerin gelisimlerinde dnemli bir etkiye
sahiptir. Bu sonuglara gore, icinde yasanilan mikro/makro ¢evrenin okul ¢agi cocuklarini etkileme ve
doniistirme gliciiniin olmasi (Narvaez, 2006) beklenen bir durum olarak kabul edilebilir. Cocugun mikro
cevresindeki iliskileri (aile vb.), cocugun kendilik algisinin gelisiminde 6nem tasidigi dislnildiginde,
cocugun erken donemde ana-babasiyla etkilesimi, ¢ocugun ilk iligkilerinin temelini olusturur. Anne
babanin ¢ocuklariyla olumlu ya da olumsuz etkilesimi, cocugun kisiliginin gelisimini etkileyebilir. Cocugun
kaygih bir ailedeki deneyimleri ve cezalandirici ebeveyn davranislari onun da kaygih bir o6zellik
gelistirmesine neden olabilir (Baer, Kim ve Wilkenfe, 2012). Cocugun yasadigl bu deneyimler, ¢ocukluk
donemi ya da cocukluktan sonraki yillarda olumsuz etki yaratabilir (Najman, Hayatbakhsh, Clavarino,
Bor, O’Callaghan ve Williams, 2010). Ornegin, stresli bir ailede yetisen bir cocugun benlik kavrami saglikli
gelismeyebilir (Simer ve Sendag, 2009). Stresli olaylar/yoksulluk, cocuklarin yasaminda daha fazla stres
ve depresyon yasamalarina neden olabilir. Yoksulluk/olumsuz yasam kosullari gibi stres diizeyi yuksek
yasantilarin oldugu durumlarda, cocuklar her zaman olumsuz gelisme gostermeyebilirler. Olumsuz
yasam kosullarina karsin, cocuk-anne/baba iliskilerindeki etkilesimin kalitesi, cocugun saglikli gelismesine
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yol agabilir ve etkilesimin niteligi de gocugun gelisiminde koruyucu bir isleve sahip olabilir (Li, Liang, Yin
ve Zhang, 2018).

Degerlere iliskin galismalarin biiylik cogunlugu geng ve yetiskin bireyler Uzerinde gergeklestirilmistir
(Demirutku ve Stmer, 2010; Koruklu ve Yalgin, 2011; Oguz, 2012). Cocukluk donemindeki degerlere
iliskin arastirmalar gérece yenidir (Bubeck ve Bilsky, 2004; Doéring, 2008, 2010; Déring, Blauensteiner,
Aryus, Drogekamp ve Bilsky, 2010; Knafo ve Spinath, 2011; Lee, Ye, Sneddon, Collins ve Daniel, 2017).
Orta gocukluk dénemi, gocuklarin benlik algilarinin ve degerlerinin gelismeye basladigi bir donemdir. Bu
donemde, benlik kavrami ile degerler ve kaygi iliskisinin belirlenmesi, ¢ocuklarin egitim ve uyumuna
katki saglayabilir. Birgok calisma, ¢ocuklarin degerlerinin erken yillardan itibaren olusmaya basladigini
ortaya koymustur. Bu galismalar daha ¢ok olgeklerin gelistirilmesi ve uyarlanmasi ile ilgilidir (Bubeck ve
Bilsky, 2004; Déring, 2008, 2010, Doéring, Blauensteiner, Aryus, Drogekamp ve Bilsky, 2010; Kapikiran ve
Gindogan, 2016, 2018; Knafo ve Spinath, 2011; Lee ve digerleri, 2017). Degerler, oncelikle ailede
olusmaya ve gelismeye baslar. Degerler, erken yillardan itibaren ¢ocugun davranislarini etkiler (Whitbeck
ve Gecas, 1988). Dahasi aile etkilesiminde yalnizca ebeveynler c¢ocuklar etkilemez cocuklar da
ebeveynlerin degerlerini etkileyebilir (Knafo ve Galansky, 2008). Cocukluk yillari cocuklarin gelisiminde
azimsanmayacak oOgrenmelerin oldugu donemdir. Orta-ge¢ cocukluk doéneminde c¢ocugun benlik
kavraminin gelisiminde sirekli kaygl ve temel degerler 6nemli bir duygusal-sosyal gelisim alanini
olusturmaktadir. Alan yazinda, ¢ocuklarin benlik kavramlari ve sirekli kaygi arasindaki iliskiyle ilgili az
sayida galismaya rastlanmistir (Simer ve Sendag, 2009). Oysa cocuklarin degerleri ile benlik kavrami
arasindaki iliskinin belirlenmesi durumunda, cocuklarin edindigi degerlerinin benlik kavramlarinin
gelisimine nasil katki saglayacagini bilmemize olanak saglayacaktir. Tum bu gerekgeler géz 6nlinde
bulundurularak bu calismada, orta—ge¢ ¢ocukluk déneminde 6z askinlik, korumacilik 6z genisletme,
degisime aciklik temel degerler ve sirekli kaygi ile bazi demografik degiskenlerin, ¢cocuklarin benlik
kavramlarinin alt boyutlarindan mutsuzluk, kaygi, uyumsuzluk, fiziksel, zihinsel ve sevgi-popdulerlik
Uzerindeki yordama giliciinin sinanmasi amaglanmistir.

Yontem
Katilimcilar

Katihmcilar Ege Bolgesindeki bir ilin merkezindeki okullardan segilmistir. Verilerin saglkli olarak
toplanabilmesi igin, merkezdeki okullara devam eden c¢ocuklardan veri toplanmistir.  Okuduklarini
anlama ile sosyoekonomik diizey arasinda iliski bulunmaktadir (Kusdemir ve Karabay, 2012). Okullarin
merkezde olmasina karsin okullarin yerlesim alanlari farkli sosyo-ekonomik diizeyi yansitmaktadir.
Okullarin bulundugu farkli mahallelerdeki evlerin fiyatlari sosyal ekonomik gosterge olarak alinmistir
(Ktclikkaplan ve Aldi, 2017). Bu amagla alt, orta ve Ust sosyo-ekonomik diizeyi yansitan okullar
secilmistir. Katilimcilar 218 kisiden olusmaktadir (4-5.sinif; sirasiyla %69-%31). Katilimcilarin 108’i
(%49.5) kiz ve 110'u (%50.5) erkektir. Katihmcilarin yaslari 9-11 (Ort= 10.5, S= 0. 73) arasindadir.
Katiimcilarin anne-baba egitimleri; anne egitimi %10 ilkokul ve daha az egitim yili, %11 ortaokul, %18’si
lise ve %37’si Universite mezunudur. Babalarin ise %7’si ilkokul, %15’i ortaokul, %19’u lise ve %43’U
Universite mezunudur. Anne-babalarin egitimini isaretlemeyen ¢ocuklarin orani %24’tir.

Olgme Araglan
Demografik bilgi formu

Demografik bilgi formu birinci yazar tarafindan hazirlanmistir. Ogrencilerin yas, cinsiyet, sinif ve
anne-baba egitim dizeylerini belirleyen sorulari icermektedir. Bilgi formunda 06grencilerin yaslari
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(9,10,11,12 yas) cinsiyeti (kiz ve erkek) sinif diizeyi (4-5. Sinif) ve anne-baba egitim dlzeyleri (okur-yazar
degil okur-yazar, ilkokul, ortaokul, iniversite ve lisans st mezunu) kategorik olarak verilmistir.

Cocuklar igin 6z kavram élcegi

Cocuklarda Oz Kavram Olcegi (COKO) Piers ve Harris tarafindan 1969 yilinda gelistirilmistir. Olgek 9-
16 yas grubundaki égrencilere uygulanmaktadir. Olgek cocuk ve genglerin benlik kavramlarini lgmekte
olup 80 maddeli “evet” ve “hayir” tirlinde cevaplamayi gerektirmektedir. Mutluluk, kaygi, uyumsuzluk,
fiziksel, zihinsel ve sevgi-popiilerlik olmak lizere alti alt boyuttan olusan bir 6lgme aracidir. Olgegin ilk
Tirkgelestirilmesi Catakli, (1985) tarafindan yapmistir. Daha sonra Oner (1994) 6lgegin gecerligini ve
giivenirligini gerceklestirmistir. Olcegin gecerlik calismasinda &ncelikle faktér analizi yapilmis 6lgegin 6
faktorlii oldugu ve varyansin % 42’sini agikladigi hesaplanmistir. Olgegin ayirt edici gegerligi sinav kaygisi
envanteri ile gerceklestirilmistir. Olgegin sinav kaygsi ile korelasyonlari 4. siniflar igin, r= -0.43, 5. siniflar
icin r= -0. 46 diizeyinde bulunmustur. Olcegin giivenirligi icin yapilan Cronbach alfa katsayisi 4. siniflar
icin a = 0.85 bulunurken, 5. siniflar icin o = 0.87 olarak hesaplanmistir. Olcegin ilkokullar igin 6 giin
arayla yapilan test tekrar test giivenirligi r= 0.82 olarak rapor edilmistir (Oner, 1994). Bu ¢alismada &lcek
maddelerinin Cronbach alfa katsayisi a = 0.73 olarak hesaplanmigtir.

Cocuklar igin siirekli kaygi envanteri

Cocuklar icin Siirekli Kaygi Envanteri (SKE) Spielberger (1973) tarafindan gelistirilmistir. Olgek kayg
yatkinhginda bireysel farklari 6lgmeyi amaglayan ve 20 maddeden olusan 6z -bildirime dayali bir aractir.
‘Hemen hemen hi¢’, ‘bazen’ ve ‘sik sik’ olmak {izere Uglii derecelemeyi gerektirmektedir. Olcegin
Tiirkgeye uyarlamasi Ozusta (1995) tarafindan gergeklestirmistir. 9-12 yas grubundaki normal ¢ocuklarla
gerceklestirilen Tirkge'ye uyarlama calismasinda psikiyatrik grupla normal cocuklarin karsilastiriimasi
sonucunda, slirekli kaygi puanlari acisindan anlamli fark kaydedilmistir. Psikiyatrik tedavi alan ¢ocuklarin
tedavi almayan normal cocuklara gore sirekli kaygli puanlari daha yiiksek olarak bulunmustur.
Envanterin i¢ tutarligi icin Cronbach alfa katsayisi hesaplanmistir. Strekli kaygi 6lceginin alfa katsayisi a=
0.81 olarak hesaplanmistir. Olcegin 6 hafta arayla test tekrar test giivenirligi ise r= 0.74 olarak
bulunmustur. Bu ¢alisma icin 6lcegin Cronbach alfa katsayisi a = 0.83 olarak hesaplanmistir.

Cocuklar igin degerler 6lcegi

Portrait Degerler Olcegi (PDO) Bubeck ve Bilsky (2004) tarafindan gelistirilmistir. Olcek, 21 maddeli
6z- bildirime dayali ve 6’li likert tiirG bir 6lgme aracidir. 10-12, 13-14 ve 15-17 yas gruplarinin deger
yapilarini dlgmeyi amaglayan bir 6lgektir. PDO Tiirkge’ye uyarlamasi Kapikiran ve Giindogan (2016)
tarafindan yapilmistir. Olgegin yapi gegerligi icin yapilan dogrulayici faktér analizi sonucunda RMSEA =
.043, SRMR =.072, CFl = .93 ve NNFI = .91 olarak hesaplanmistir. PDO’nin i¢ tutarlik giivenirligi Cronbach
alfa ile hesaplanmistir. Olgegin alt boyutlarina iliskin i¢ tutarlik katsayilari; z-askin degerler alt dlgegi icin
a=0.73, Korumacilk (muhafazacilik) degerleri alt 6l¢egi icin a=0.65, 6z-genisletme degerler alt dlcegi icin
a= 0.60 yeniliklere agikhk degerleri alt olgegi icin a= 0.65 ve tim 6lcek maddeleri icin a=0.87 olarak
hesaplanmistir. Bu ¢alisma icin hesaplanan Cronbach alfa katsayisi tiim 6l¢ek puanlariicin a = 0.73’dir.

islem

Calismanin verilerinin toplandigi 6grenciler, kentin sosyo-ekonomik diizeyi bakimindan farkli yerlesim
alanlarinda bulunan okullarda yer almaktadir. Kentin yerlesim alanlarina goére secilen okullarin yer aldigi
mahallelerdeki evlerin fiyatlari ve yerlesim alanlarina gore belediye tarafindan belirlenmis vergiler
dikkate alinarak alt orta Ust olmak Uzere g farkl sosyo-ekonomik diizey belirlenmistir. Veriler 4 ve 5.
sinif dgrencilerinde toplanmistir. Ogrenciler goniilliililk esasina gére belirlenmistir. Belirlenen siniflara
olgekler uygulanmadan once, 6grencilerden anne-babalarindan bu calismaya katilmasina onay verip
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vermeyeceklerine iliskin olarak sormalari istenmistir. Uygunluk yoniinde onay verilen gocuklara dlgekler
uygulanmistir. Olgekler, gocuklara 3-4 kisilik kiigiik gruplar halinde verilmistir. Cocuklar 3-4 kisilik gruplar
halinde baska ¢ocuklarin olmadigi, diger ¢ocuklardan etkilenmeyecekleri sessiz ve uygun bir odaya
alinmistir.  Cocuklar olgekleri doldurmadan 6nce gerekli agiklamalar yapilmistir. Cocuklar olgek
maddeleri ve anket sorularini 20 ile 30 dakika arasinda degisen zaman dilimleri i¢cinde doldurmuslardir.
Veriler SPSS-22 paket programiyla analiz edilmistir. Verilerin analizi icin tanimlayici istatistikler, Pearson
Momentler Carpimi korelasyonu ve hiyerarsik regresyon analizi kullaniimigtir.

Bulgular

Bu ¢alismada, orta ¢cocukluk dénemindeki cocuklarin benlik kavraminin alt boyutlari Gstlinde surekli
kaygi ve temel degerlerin yordama gilicinin belirlenmesi amaglanmistir. Bu amagla bu bolimde benlik
kavraminin alt boyutlari olan; mutsuzluk, kaygi, uyumsuzluk, fiziksel/zihinsel 6zellikleri, sevilme/popiiler
olma ile sirekli kaygi ve 6z-genisletme, yeniliklere aciklik, korumaci ve 6z askin degerlerine ait
puanlarinin aritmetik ortalamasi, standart sapmasi, carpiklik, basiklik degerleri ve korelasyonlari
hesaplanmistir. Tablo 1’de arastirmanin bu degiskenlerine ait betimsel istatistikler yer almaktadir. Daha
sonra ¢ocuklarin benlik kavrami alt boyutlar Ustiinde cinsiyet, okul, siirekli kaygi ve temel degerlerin
yordama dizeyini belirlemek amaciyla hiyerarsik regresyon analizi yapilmistir. Hiyerarsik regresyon
analizine yonelik bulgular Tablo 2’de sunulmustur. Regresyon analizi icin demografik degiskenlerden
cinsiyetin golge etkisini (dummy effect) belirlemek amaciyla, kiz 6grenciler-1 ve erkek 6grenciler-0 olarak
puanlanmistir. Yine, okullar arasindaki SED farkliliklarinda golge etkisini belirlemek igin alt SED-1 orta ve
tist SED -0 verilerek (okul grup alt SED) veriler diizenlenmistir. Ust SED etkisini belirlemek igin, tist SED-1
ve alt-orta SED-0 verilerek (okul grup tst SED) gruplar olusturulmustur (Cohen, 1991).

Tablo-1.

Tim degiskenlerin betimsel istatistikleri ve korelasyonlari
Degiskenler X Ss 1 2 3 4 5 6 10 11 Garpikh Basiklik

k
| *% **
1-Mutsuz 1,71 19 /616( : 618 ) o042 286U oS3t sa3 1gert 205 ,020 ,006 018 1,818
X *
2Kayel 3,72 2,2 558 ) o101 o186t -3gan ,599%%  -196%* -163* -,051 -,026 ,033 ,007
3-Uyumsuz 315 1,97 068 -269%* - 353%* 336%* S172% 197 123 ,086 1,454 3,182
4-Fiziksel 609 1,40 ,204%% 186%* -,069 ,079 ,134% ,051 ,096 ,652 2,485
5—Zihinsel 500 1,09 ABA%* L 213%% 241%% [ 180%* 2324 201%* 1,577 196
6-Sevgi-Pop ok ok * ok
859 167 -, 440 242 ,168 ,224 ,099 -1,209 2,417

7.Str.Kay. 1184 620 168%  -176%* -106 -,054 -753 -233
8.0z askin. 2497 505 ,689%* ,535%% 607** -1,535 ,967
9.Koruma. 27,45 5,79 ,493** ,513%* ,242 -,205
10-Oz-geni. 21,45 4,67 ,628%* -1,160 -411
11- Agiklik 23,27 485 -,586 -,504

Not. *p<0.05 **p<0.01 ** p< 0.000***

Tablo 1'de goruldiga gibi ¢calismanin bagimh degiskeni olan benlik kavraminin alt boyutlarindan
mutsuzluk ile bagimsiz degiskenlerden siirekli kaygi arasinda orta diizeyde, 6z askinlik ve korumacilk
(muhafazacilik) degerleri ile dislk dizeyde olumsuz yonde korelasyon bulunmustur. Benlik kavraminin
kaygl boyutu ile siirekli kaygi arasinda pozitif yonde anlamh iliski bulunurken, 6z-askinlik ve koruma
degerleri ile olumsuz yonde dislik diizeyde iliski saptanmistir. Benlik kavraminin uyumsuzluk boyutu ile
sirekli kaygi arasinda olumlu yonde 6z askinlik ve korumacilik (muhafazacilik) degerleri ile olumsuz
yonde ve diisik dizeyde iliski kaydedilmistir. Benlik kavraminin fiziksel boyutu ile yalnizca korumacihk
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(muhafazacilik) degerleri arasinda olumlu yonde disik dizeyde anlamli bir iliski saptanmistir. Benlik
kavraminin zihinsel boyutu ile sirekli kaygi arasinda olumsuz yonde diisik diizeyde iliski bulunurken, 6z-
askinlk, korumacilik (muhafazacilik), 6z-genisletme ve degisime aciklik degerleri ile olumlu ve dusuk
dizeyde anlamli iliski bulunmaktadir. Benlik kavraminin popllerlik/sevilme boyutu ile strekli kaygi
arasinda olumsuz yonde ortalama duzeyde iliski saptanmistir. Benlik kavrami sevgi/populerlik alt
boyutuyla 6z askinlik, korumacilik (muhafazacilik) ve 6z genisletme degerleri arasinda olumsuz yénde
dusuk dizeyde anlamli iliski kaydedilmistir. Strekli kaygi ile 6z askinlik ve korumacilik (muhafazacilik)
degerleri arasinda olumsuz yénde ve orta diizeyde anlamh bir iliski bulunmustur (Tablo-1). Benlik
kavraminin alt boyutlari ile bagimsiz degiskenlerden siirekli kaygi ve temel degerler arasinda anlamli
diizeyde iliski vardir. Bu iliskilerden hareketle bagimsiz degiskenlerden siirekli kaygi ve temel degerlerin
benlik kavraminin alt boyutlarini ne diizeyde yordadigini belirlemek igin regresyon analizi ile veriler
¢O6zimlenmistir.

Benlik Kavrami Siirekli Kaygi ve Degerlere iliskin Hiyerarsik Regresyon analizi

Cocuklarin benlik kavraminin alt boyutlarini cinsiyet, SED, slrekli kaygi ve temel degerlerin yordama
guclini belirlemek amaciyla hiyerarsik regresyon analizi yapilmistir.

Tablo 2.
Benlik kavraminin alt boyutlarinin cinsiyet okul siirekli kaygi ve temel degerlerce yordanmasi

Bagimsiz Degiskenler Mutsuzluk Kaygi Uyumsuzluk Fiziksel Zihinsel Sevgi Poplerlik
B t B T B t B t B t B t
1. Asama
Cinsiyet (1- -,043 -,638 -,027 -,404 -,146 -2,164* ,154 2,290* ,228 3,437** ,143 2,124*
K, 0-E)
2 A§zi'::iyet 5052 -777 035  -529  -155  -2,395% 156  2,321* 235  3,632*** 153 2,350*

Okul Grup Alt SED -

,243  3,098*** 247 3,138** ,255 3,340%* -,040 -,509 -,266 -,294 -3,831%**

3,489%*
Okul Grup UstSED  -030  -380  -081  -1,035  ,046 5598 064 -804 2164 2,154 048 1620
i;i?g: 093  -1,631  -081  -1,484  -179 -2,897** 162  2,404* 244  3.89%%% 185  3,112%*
Okul Grup AItSED ,060 864 044 658 149 1,957  -014  -163 203  2.58*  _152  -2,076*
Okul Grup Ust SED  ,060 891 019 1287 098 133  -077 -91 133 1.75 -,023 -321
arup "
Surekli Kayg! 535 8080+ 594 10399 312 4,824%** 079 -1,115  .184  -2.75%%  -417  -6,710%**
‘é;i?g: 068  -1,198  -063  -1,145 141 -2,357%% 167  2,43%% 256  4017%** 189  3,184**
Okul Grup AIt SED 052 717 022 314 169 2,198* 014 164  -121  -1,470  -106 41,384
Okul Grup Ust SED  ,039 ,583 011 173 1068 964  -073 906 125 1,662  -,029 -410
Siirekli Kaygs 511 8,675%** 581  10,05%** 282  4,539%** _075 -1,049 -178 -2,674**  -405  -6,546%**
Oz- askinlik 089  -1,013  -147  -1,719  -147  -1,591  -090 -854 074 1753 1126 1,373
Korumacilik 175 -2,206%  -012  -160  -192  -2,304* 137 1,424 -020  -227  -075 -,899
(muhafazacilik)
Oz-genisletme 161 2,143* 050 1680 250 3,160  -023  -252 158 1,865 212 2,697**
Yasantlaraagklk  ,094 1,192 076 977 188 2,246* 091 947 045 507 4,125 -1,497
F 407 1163 4,682* 5.24% 11.81%** 451
l.asama
2.asama 4.07* 5.51% ,7.989%* 236 8.22%* 7.41%%
*
3. asama 24.35%% 30.99%** 12,432%* 2.08 8.25%* 17.96%**
*
4. asama 14.41%%+ 16.08*** 10,340%* 1.50 5.73% 10.63***
*
R2 002 ,001 017 024 1052 1020
1l.asama
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2.asama .054 ,047 ,088 ,032 ,103 ,094
3. asama 314 ,368 ,174 ,038 ,134 ,252
4.asama 356 ,381 ,256 ,055 ,180 ,289

Not .*p<.05 **p<.01 ***p<..001

Tablo-2'de bagimsiz degiskenlerden cinsiyet, okul, siirekli kaygi ve temel degerlerin benlik kavraminin
alt boyutlarini yordama diizeyi goriilmektedir. Yapilan hiyerarsik regresyon analizinde ilk olarak birinci
asamada cinsiyet, ikinci asamada okullar, UGglnci asamada surekli kaygi ve doérdiuncii asamada 6z-
genisletme, yeniliklere agiklik, korumacilik ve 6z askin degerleri girilmistir. Tablo 2 de benlik kavramini
yordayan degiskenler siralanmistir. Bu sonuglara gore, okullarin sosyo ekonomik diizeylerinden alt SED,
strekli kaygi, korumacilik ve 6z genisletme degerleri benlik kavraminin mutsuzluk alt boyutunu anlaml
dizeyde yordadigi goériilmistir. Okullarin sosyo ekonomik dizeylerinden alt SED, sirekli kaygi,
korumacilik ve 6z genisletme degerleri, benlik kavraminin mutsuzluk boyutunun % 36’sin1 agiklamistir.
Bu sonuglara gore, benlik kavrami mutsuzluk boyutunu en fazla agiklayan degisken strekli kaygidir.

Okul ve surekli kaygi degiskenleri benlik kavraminin kaygi boyutunu anlamli bir diizeyde yordamistir.
Bu degiskenler toplam varyansin % 38.1’ini agiklamistir. Benlik kavraminin kaygi boyutunu en fazla
aciklayan degisken siirekli kaygi olmustur.

Benlik kavraminin uyumsuzluk boyutunu cinsiyet, okul, stirekli kaygi, korumacilik (muhafazacilik) 6z-
genisletme ve yasantilara aciklik degiskenleri anlamli diizeyde yordamistir. Bu bagimsiz degiskenler
yaklasik olarak toplam varyansin %26’sini agiklamistir. Toplam yordama gliciini olusturan her bir
degiskenin varyansa katkisi bakimindan incelendiginde; % .017’sini cinsiyet (erkek), % 071'ni okul, %
086’sin1 slirekli kaygi ve % .82'sini temel degerlerin agikladigi goriilmustar.

Benlik kavraminin fiziksel boyutunu vyalnizca cinsiyet anlamh bir diizeyde yordamistir. Benlik
kavraminin fiziksel boyutunda cinsiyet (kizlar) varyansin % .055’ini agiklamistir.

Benlik kavraminin zihinsel boyutunu cinsiyet, okul, sirekli kaygi ve temel degerler anlamli olarak
yordamistir. Benlik kavraminin zihinsel boyutunu toplam varyansin % 18’ini bu degiskenler (cinsiyet,
okul, sarekli kaygi ve temel degerler) agiklamistir. Zihinsel boyuta en fazla katkisi olan degiskenler
siraslyla; cinsiyet % .052, alt SED okul % .051, stirekli kaygi % .031 ve temel degerler % .046’dir.

Cinsiyet, okul, surekli kaygi ve 6z genisletme degerleri benlik kavraminin popiilerlik/sevilme
boyutunu anlamh bir dizeyde yordamistir. Bu degiskenler toplam varyansin % 28,9’unu agiklamigstir.
Benlik kavraminin popilerlik/sevilme boyutuna en fazla katki yapan degiskenin stirekli kaygi oldugu
gorilmistir.

Tartisma

Bu calismada okul ¢agi cocuklarinda sirekli kaygi, temel degerler ve bazi demografik degiskenlerin

cocuklarin benlik kavraminin alt boyutlarini ne diizeyde yordayici oldugunun belirlenmesi amaglanmistir.

Benlik kavraminin alt boyutlarini yordayan degiskenleri belirlemek (izere yapilan analiz sonucunda
benlik kavraminin bitin boyutlari bagimsiz degiskenlerce yordanmistir. Yordayici degiskenlerin verilis
sirasina gore ilk olarak cinsiyet degiskenin yordayiciligi tartisilacaktir. Cinsiyetin benlik kavraminin
uyumsuzluk, fiziksel, zihinsel ve sevgi/populerlik alt boyutlarini istatistiksel olarak anlamli olarak
yordamistir. Uyumsuzluk boyutunda erkekler daha yiksek puan alirken, kizlar zihinsel, fiziksel ve
sevgi/popilerlik boyutunda daha yiiksek puan elde etmislerdir. Bu sonuglara gére, kiz 6grencilerin benlik
kavraminin alt boyutlari erkeklere gére daha olumlu oldugu séylenebilir. Bununla beraber, Stimer ve
Sendag (2009) tarafindan yapilan bir calismada sadece fiziksel alt boyutunda erkekler lehinde bir sonug
bulmuslardir. Oysa, mevcut calismada kizlarin benlik kavrami daha olumludur. Bu durum, kizlarin
ergenlik 6ncesindeki erken fiziksel gelisiminden kaynaklanabilir.
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Benlik kavraminin alt boyutlarini yordayan ikinci degisken okuldur. Benlik kavrami ve okul arasindaki
iliskiye bakildiginda, fiziksel boyut hari¢ benlik kavraminin tiim alt boyutlari okul tarafindan anlamh
olarak yordanmistir. Alt sosyo-ekonomik diizeydeki okulun benlik kavraminin mutsuzluk, kaygi ve
uyumsuzluk alt boyutlarini olumlu, orta ve yiksek SED okullarin zihinsel ve popilerlik-sevilme alt
boyutlarini olumsuz ve anlaml diizeyde yordamistir. Fiziksel alt boyutun yordama giicli anlaml diizeyde
degildir. Bu bulgu alan yazinla tutarhlik gostermektedir (Landis, Hayman ve Hall, 1971). Disik
sosyoekonomik diizeydeki ¢ocuklarin benlik algisi daha olumsuzdur (Baer, Kim ve Wilkenfe, 2012; Chiu
ve Klassen, 2010). Bu sonuca gore, olumsuz benlik algisina sahip olmayi artiran en onemli faktérin
basinda yoksulluk gelmektedir. Yoksulluk orta ¢ocukluk dénemindeki ¢ocuklarin benlik kavraminin
gelisimine olumsuz yonde katkida bulunmaktadir. Diisiik SED bireyin mutsuzluk, kaygili olma ve uyumsuz
olma algilarini artirabilmektedir. Tersine yiiksek SED’in zihinsel ve poplilerlik-sevilme boyutlarini olumlu
yonde yordamistir. Bu sonuca goére, SED yukseldikce bireyler kendilerini zihinsel olarak olumlu ve sevilen
birisi olarak algilamaktadirlar.

Benlik kavraminin alt boyutlari stiinde yordama gliciniin sinandigi bir diger degisken de surekli
kaygidir. Sirekli kaygi benlik kavraminin fiziksel boyutu harig diger tim boyutlari yordamistir. Strekli
kayginin benlik kavraminin mutsuzluk, kaygi ve uyumsuzluk boyutlarini olumlu yonde yordarken zihinsel
ve popilerlik-sevilme boyutlarini olumsuz yonde yordamistir. Bu bulgu alan yazini destekler niteliktedir
(Chiu and Klassen 2010; Lee ve Hankin, 2009; Riketta, 2004; Stimer ve Sendag, 2009). Surekli kaygiya yol
acan cevresel faktorler (yetersiz beslenme, stresli anne, yoksulluk vb) g¢ocukluk ¢agindaki kaygil
deneyimlerin énemli bir kismini olusturmaktadir (Grantham-Mc Gregor ve Ani, 2001). Surekli kaygi ve
korku yasamak ¢ocuklarin gelisimlerini ve uyumlarini guglestiren yasantilar olarak gorilmekte ve
olumsuz yasantilarin yasam boyu cocugun yasamini etkilemeye devam edebilmektedir (Najman ve
digerleri, 2010). Sowislo ve Orth’un (2013) kaygiyla ilgili 18 boylamsal ¢alismanin meta analizini yaptiklari
calismada, dislik 6z saygi ile kaygl arasinda iliski oldugunu bulmuslardir. Olumsuz benlik kavrami
cocuklarda okul kaygisini artirirken siddet ve siber siddete maruz kalmaya acgik hale getirmektedir
(Escortell Sanchez, Delgado, ve Martinez-Monteagudo, 2020). SED ve sirekli kaygi benlik kavramini
olumsuz etkileyen degiskenlerdir. Benlik kavrami ve benlik saygisinin distkligi kayginin hem nedeni
hem de sonucu olarak goriilebilir.

Benlik kavrami ve temel degerlere ydnelik bulgulara bakildiginda; benlik kavraminin mutsuzluk
boyutunu, 6z genisletme degerleri olumlu ve korumaci degerler olumsuz olarak yordamistir. Oz-
genisletme degerleri hazcilik, basari ve giic ile iliskili degerleri icermektedir. Oz-genisletme ve
korumacilik (muhafazacilik) degerleri mikro kaygi yaratan ve gelismekte olan (lkelerde daha ¢ok ortaya
¢ikan degerler arasinda yer almaktadir (Schwartz ve digerleri, 2000). Bu sonuglar alan yazinla tutarhdir.
Gelismekte olan (lkelerde bireyler daha c¢ok bireysel kaygilarina odaklanmaktadirlar. Bu degerler
rekabeti daha fazla vurguladigi icin 6zellikle dezavantajli ¢ocuklar toplumun orta sinif normlari ve
degerlerine uyum gostermede gliglikler yasamalarina neden olabilir. Korumacilik degerleri bireylerin
mutsuzlugunu azaltmaktadir. Korumacilik degerleri (geleneksellik, uyma ve giivenlik), bu dénemdeki
cocuklar icin mutlugu saglayan degerlerdir. Orta ¢cocukluk déneminde, ¢ocuklar biyilklerin onayini en
fazla almaya calistiklari dénemdir. O nedenle, uyma davranisi daha yogun gorilebilmektedir.

Benlik kavraminin uyumsuzluk boyutunu yasantilara aciklik ve 6z-genisletme degerleri olumlu olarak
yordarken korumacilik degerleri olumsuz olarak yordamistir. Cocuklarin yas dénemi ozelliklerini
kazanmasinda anne-babalarin ¢ocuk yetistirme tutumlari kadar anne-babalarin kendi deger aktarimlari
da etkin bir role sahiptir (Whitbeck, ve Gecas,1988). Benligin uyumsuzluk boyutunu olumlu yénde
yordayan hazcilik, basari ve gii¢ degerlerini iceren (6z genisletme degeri) temel bir degerdir. Yasantilara
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aciklik degeri ise hazcilik, uyarihm ve kendi yodnelimli olmayi iceren degerlerden olugmaktadir. Bu
degerler bireylerin daha 6zerk bireyler haline gelmesini saglayabilir. Oz genisletme degerleri bireyin
baskalariyla rekabet etmesini tesvik eden bir deger olmasi bakimindan uyumsuzlugu artiran bir yéni
bulunmaktadir. Diger bir deyisle, bireyin daha giiclii daha basarili olmasini ve daha haz almaya donik
¢abalarini artirmaya doéniik olmasi bakimindan uyumsuzluga katki saglamaktadir. Diger taraftan
uyumsuzluk boyutunu tersi yonde yordayan korumacilik degerleri; geleneksellik, uyma ve giivenlik alt
degerlerini igermektedir. Piaget ve Kohlberg’'e gore c¢ocukluk yetkenin (ana-baba, 6gretmen vb)
sorgulanmadigl “iyi cocuk olma” nin 6nemsendigi bir donemdir. Bu yas doneminde, otoriteye (anne-
baba, 6gretmen vb) biat etmek, “iyi cocuk” olmak cocuklarin benlik kavramlarina katki saglamaktadir
(Santrock, 1997:328). Korumacilik degerleri bu yas grubu i¢in daha fazla isbirligi ve arkadaslk saglamada
onemli olabilir. Rekabet (basari) ¢ocuklarin iliskilerini olumsuz yénde etkilediginde uyumunu da olumsuz
etkileyebilir. Okul ¢agi cocuklari arasinda is birligine dayali basari daha 6n plana ¢ikmaktadir.

Benlik kavraminin sevgi/popllerlik boyutunu sadece 6z genisletme degeri olumlu yénde yordamustir.
Bu sonug, cocugun yas déneminden kaynaklanabilir. Bu dénemde benlik kavramini basari, arkadaslik,
sevilme, popller olma gibi faktorler etkin bir rol oynar (Santrock, 1997:328). Cocuk bu dénemde henliz
birey olarak toplumda yer edinmeye calismaz. Benlik kavraminin popiilerlik boyutu ile 6z-genisletme
boyutu (hazcilik, basari ve glg) yiiksek olan gocuklar, basarili ve glg sahibi olarak kendilerini ortaya
koyabildikleri oranda arkadaslari arasinda daha aranan olabilirler. Ayrica, orta cocuklukta benlik
kavraminin gelisimine ¢ocugun okuldaki basarisi ve arkadas kabullii de 6nemli bir role sahiptir.

Benlik kavraminin fiziksel ve kaygi boyutlari hicbir degerle iliskili olmazken benlik kavraminin zihinsel
boyutu, dort temel degerler (tim) tarafindan anlamli olarak yordanmistir. Yani, temel degerler zihinsel
benlik kavramiyla iliskilidir.

Arastirmanin Sinirliliklari ve Kuramsal ve Uygulamaya Yénelik Dogurgular

Bu arastirmanin bazi sinirliliklart bulunmaktadir. Calismanin birinci sinirhiligi, calismanin verilerinin 6z-
bildirime dayal &lgek ve anketler tarafindan elde edilmis olmasidir. Bu yoniyle elde edilen veriler
katilimcilarin dlgek ve ankete verdigi yanitlarla sinirhdir. ikinci bir sinirhhigl, calisma belli bir yas
grubundaki bireylerden bir kez veri toplanmasiyla elde edilmistir. Diger bir deyisle galisma kesitsel bir
arastirmay!i icermektedir. Calismanin Gglinca bir sinirhhig1 sadece bir ilin merkezinde yer alan g okul ile
sinirhdir. Tim bu sinirliklar géz 6niinde bulunduruldugunda sonuglara iliskin genellenebilirligi distrebilir.

Bazi sinirlihklarina karsin bu arastirmadan elde edilen bulgular ile orta ¢ocukluk dénemindeki
¢ocuklarin benlik kavramini anlamak bakimdan bazi énemli sonuglara variimistir. Bu g¢alismada elde
edilen sonuglara gore, kiz ve erkekler olumlu ve olumsuz benlik kavrami bakimindan farkli yonde gelisim
gostermektedirler. Kizlarin daha ¢ok zihinsel, fiziksel ve sevgi/popilerlik boyutunda yiiksek puan elde
etmeleri, kizlarin benlik kavramini olumlu yénde etkilemektedir. Oysa erkekler uyumsuzluk boyutunda
daha yiksek puan elde etmislerdir ve benlik kavramlarinin daha olumsuz olarak tanimlamislardir. Diger
bir deyisle orta cocukluk donemindeki kizlarin benlik kavrami erkeklerden daha olumludur.

Calismanin katkilarindan bir digeri, orta cocukluktaki cocuklarin benlik algilarinin saglikh gelisebilmesi
icin yasam kosullarinin iyilestirilmesi gerektigini ortaya koymasidir. Olumlu benlik kavramini orta-Ust
SED yordarken olumsuz benlik kavramlarini alt SED’i yordamistir. Bu ¢alismanin énemli diger bir bulgusu
da orta gocukluk dénemindeki bireyler tzerinde surekli kayginin benlik kavramini olumsuz yonde
etkilemesidir.

Orta gocukluk donemindeki ¢ocuklara ebeveynlerinin ve okulun kazandirdigi degerler, ¢ocuklarin
benlik kavraminin gelisimine olumlu yénde katkisinin oldugu géstermistir. Ozellikle korumacilik
degerlerin gocuklarin olumsuz benlik algilarini (mutsuzluk ve uyumsuzluk alt boyutlar) azaltirken 6z-
genisletme degerlerinin iki yonli isleve sahip oldugunu ortaya koymustur. Yani, 6z-genisletme degerleri
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(hazcilik, basari ve giig) bireylerin mutsuzlugunu artirirken arkadaslar arasinda sevilme-popiiler olmaya
da katki saglamaktadir.

Sonug olarak, 6gretmenler ve ebeveynlerin gocuklarin kaygisini artiracak baglamda tutum ve
davranislardan kaginmalari gerekmektedir. Psikolojik danismanlar cocuklarin kaygisini azaltmaya yonelik
psiko-egitim ¢alismalari yapmalidirlar. Yetigkinler gocuklara hangi degerin verildiginden ziyade nasil
verildigine odaklanmalidirlar. Ayrica, degerlerin verilmesinde ¢ocuklarin yas grubu 6zellikleri dikkate
alinmaldir.

Etik onay

Bu calismada Yiiksekdgretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesine uygun bigcimde
hareket edilerek bilimsel arastirma ve yayin etigine aykiri hicbir eylem gerceklesmemistir.
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