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OZET

Giintimiizde Ogretmenlerin bilimsel arastirma yapmalart ve bilimsel toplantilara katilim
saglamalar1 yiireklendirilmektedir. Ogretmen egitiminde bilimsel arastirma yapma deneyimi
kazanabilecekleri yasantilar siklikla sunulsa da bilimsel toplantilara katilma deneyimi saglama
agisindan daha az 6rnek bulunmaktadir. Tiirkiye’deki nadir uygulamalardan biri olarak 2016-
2017 bahar déneminde bir egitim fakiiltesinin Ingilizce &gretmenligi boliimii {igiincii stif
ogrencileri diizenlenen bir ders tabanli arastirma toplantisina katilmislardir. Bu calismada
dgrencilerin bu toplantiya iliskin beklentileri, yasantilar1 ve algilar1 arastirilmstir. Ogrencilerin
beklentilerini, yasantilarin1 ve algilarini belirlemek amaciyla donem basinda ve toplantidan sonra
anket formlar1 dagitilmistir. Ayrica isteyen Ogrenciler siirecin gesitli basamaklarinda yazdiklar
giinliiklerini teslim etmislerdir. Elde edilen verilere gore &grenciler bu ¢alismay: alanlarinda
yapilmakta olan arastirmalar tanimak ve bilimsel siireclere asinalik kazanmak agisindan faydali
olarak algilamigtir. En zor bulduklari unsurlar ise arastirilacak konuyu segmek ve yogun toplanti
programina etkili bir sekilde katilim saglamak olmustur. Ogrencilerin cogunun ifadelerine gore
bu toplantiya katilmak katilimcilar akademik caligma yapma konusunda heveslendirmistir.

Anahtar Kelimeler: Ogretmen egitimi, lisans seviyesinde arastirma, ders tabanli arastirma
becerileri, bilimsel toplantilara katilim

UNDERGRADUATE ELT STUDENTS’ PERSPECTIVE ON A
COURSE-BASED SCIENTIFIC RESEARCH CONVENTION*

ABSTRACT

Although teacher education has a research methods component to prepare the teachers of the
future to engage in research, it rarely provides teacher candidates with opportunities to participate
in scientific meetings. One of the scarce attempts to do so was a course-based scientific research
convention held in the English Language Teaching department of a university in Turkey. In this
study, the students’ expectations, experiences and perceptions pertaining to the course-based
research convention were sought. Data were collected through open-ended questionnaires at the
beginning of the term and after the convention. In addition, volunteering students kept reflection
journals during the process. It was found that the students perceived the course-based research
convention as useful in terms of learning scientific research procedures and the researched
subject. The areas which were perceived as the most difficult were finding the right resources and
following the program which they found too tight and tiring. According to the findings,
participating in this event had a positive effect on their future orientations for most of the
students.
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1L.INTRODUCTION

Undertaking research at the undergraduate level is considered beneficial. Students who
undertake research during their undergraduate years not only learn how to carry out
scientific research hands on (Behar-Horenstein, Roberts & Dix, 2010; Lopatto, 2004),
but also enjoy many benefits such as learning to think independently (Kardash, 2000),
developing a professional identity (Thiry, Laursen & Hunter, 2011), and greater
learning compared to ordinary courses (Ward, Bennett & Bauer, 2002). These students
tend to have stronger faculty relationships and greater motivation (Hartmann, Winder &
Carrick, 2013). They gain experience that helps them clarify their future career plans
and prepare better for post-graduate studies (Seymour, Hunter, Laursen & DeAntoni,
2004). 1t has been shown that engaging in research during the undergraduate years
increases the likelihood of future engagement in post-graduate study and research
(Adhikari & Nolan, 2002; Hathaway, Nagda & Gregerman, 2002; Russell, Hancock,
McCullough, 2007; Seymour et.al., 2004).

Despite the abundance of studies proving the positive effects of undergraduate research
on student development, most of these studies have primarily focused on natural
sciences. “Very little work has been done on how early engagement in undergraduate
research affects social science and humanities students” (Ishiyama, 2002, p.381). The
few studies carried out in the education departments have shown successful
implementation of research at the undergraduate level (Lassonde, 2008; Strand, 2006)
and benefits at the personal, professional, and institutional levels (Kinkel & Henke,
2006; Myers, Sawyer, Dredger, Barnes & Wilson, 2018).

Research component is given the utmost importance in faculties of education. Hemsley-
Brown and Sharp (2003) advise that researchers should contribute to education by
follow up activities etc. and educators should engage in research. “When teachers,
leaders, and schools become ‘research engaged’ in the sense of research into practice,
they generate and mobilize professional knowledge, value both academic and tacit
knowledge, and empower the professionalism of teachers and leaders” (Dimmock,
2014, p. 45). Thus, pre-service teachers need to be trained to understand research and
its purposes better in order to be able to understand research and apply scientific
findings into their teaching, and even participate in research themselves (Ross, 1987).

On the other hand, undergraduate research opportunities are scarce in education
faculties for various reasons. Manak and Young (2014) note the difficulties of making
up space for undergraduate research in the faculty members’ and students’ schedules
which are packed with hours of course work and practicum tasks. They advise that the
students should be provided with a variety of opportunities to engage in research
throughout the program to flexibly fit with their needs. For example, classroom
observations and problem solving tasks can be researched under the supervision of the
faculty member and presented to peers during practicum work under the supervision of
a faculty member (Slobodzian & Pancsofar, 2014). But it has been shown that it is
earlier the better to gain research experience in the undergraduate years (Ishiyama,
2002; Russell, Hancock & McCullough, 2007). Therefore, even before practicum which
is placed late in the program, faculty members can propose course-based undergraduate
research experiences (CURES) to the students (Auchincloss et al., 2014) integrated in
the introductory courses of the program. According to Laursen (2015) integrating
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research in one of the courses in the program is the most cost-effective and less risky
option provided that the outcomes are not pre-determined, scientific practices are used,
students learn through trial and error, some collaboration takes place and a relevant
topic is chosen. Following the ideas of Auchincloss et. al. (2014) and Laursen (2015), |
planned and implemented a course-based research convention within the ELT
Methodology Il course, which is placed on the fifth semester of the eight-semester
program.

In the Turkish teacher education system, students in the education faculty typically
engage in research within the Scientific Research Methods course. The impact of the
research methods course has been researched greatly in terms of students’ views about
the course (Eti & Giindogdu, 2016; Kiiciikoglu, Tasgin & Celik, 2013), and their
attitudes towards scientific research ( Cakmak, Taskiran & Bulut, 2015; Polat, 2014).
The accounts of the aforementioned studies carried out in relation with research
methods courses show that although students carry out research and submit their
research as an assignment during these courses, they rarely find an opportunity for
disseminating the results of their research. In some cases, students can join congress
organizations beside the faculty members (see for example; Korkut & Sahin, 2016;
Korkut, Postalli, Karayel & Unlii, 2018) but such endeavors are feasible only for a few
students. According to Mabrouk (2009), participating in professional meetings is a vital
element of the undergraduate research experience and very important for the
enculturation of student researchers into the greater research community. So, organizing
a course-based scientific research convention in which all of the enrolled students can
experience this vital element is a worthy undertaking.

This study reports students’ perspectives on a course-based scientific research
convention (explained in more detail in the following section). The aim of organizing
the convention was to provide undergraduate students with a platform to share their
research with their peers. Enrolment in the course and participating in the research
convention was compulsory so the students who participated in the convention had
different future orientations and different levels of motivation about engaging in
research. It is known that undergraduate students who engage in research by their
choice are already highly motivated and have a positive perspective on the overall
process (Hartmann, Winder & Carrick, 2013). However, issues such as how
participation in a research convention would be experienced from the perspective of
other students remain under-researched. Therefore the following research questions
were addressed in this study:

1- How did the students perceive the course-based research convention in terms
of its purposes?

2- How did their expectations of benefits and difficulties structure their
experiences?

3- How did their experiences alter their future orientations?

2. METHOD

This qualitative study was designed in the form of self-study which is strongly
associated with teacher education (Hamilton, Loughran & Marcondes, 2009). Self-
study is characterized by its focus on the teacher educator’s own practices, using mainly
qualitative methods carried out collaboratively, with its validation based on
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trustworthiness (Vanassche & Kelchtermans, 2015). It is important to highlight here
that the course-based research convention was not designed for research purposes. It
was implemented as a part of the teacher education programme. Moreover, the results
from this research were used to inform the future applications of the convention.
Therefore, with its qualitative design and focus on developing the described educational
application, this study can be classified as a self-study.

2.1.The research context: A course-based research convention

The course-based research convention was planned and organized by the ELT students
enrolled in the ELT Methodology Il course during the academic year 2016-2017, fall,
as a requirement of the course. All of the enrolled students had to take part in the
convention which comprised 30% of the overall evaluation of the course. The course
content as announced by the Council of Higher Education (CoHE) is as follows:

Classroom-pbased research, teacher directed research and action research,
diagnosing learners’ language related needs and remedial teaching activities;
principles of learner monitoring and role of learner assessment in lesson
planning; national and international professional organizations (e.g.: TESOL
and INGED) and practical journals (e.g.: English Teaching Forum, ELT]J,
TESLJ and TESL Reporter) (CoHE, 2007).

Thanks to the course-based research convention, the students not only learned about
research and ways of disseminating research, they actually engaged in research and
shared their results with students of the ELT department in a research convention.

It was an assignment that covered the whole term but the event itself lasted one school
day and included opening and closing ceremonies, one panel, eight workshops
(presented concurrently), poster presentations, and three concurrent sessions in which
the students presented their research orally.

At the beginning of the term, the students were assigned to come up with a question to
research. The question had to be about education and being a teacher. By the fourth
week, all of the students had got their questions approved by the course instructor.
Then, they began to develop a research strategy to answer their question, either based
on literature, or interviews and observations, or both. They were allowed time until the
eighth week to carry out their research. When the students reached their answers, they
submitted them in the form of an essay to a committee selected from among the
students by the instructor. The committee, consisting of 6 members, acted as a scientific
board which reviewed the submissions and decided which ones would be presented in
the form of a workshop, an oral presentation, or a poster. The committee worked in
close collaboration with the instructor and also provided assistance to their classmates
in terms of language, research issues, and the presentations. Two weeks before the
course-based research convention, another team of students consisting 4 members
(secretariat) joined the committee to help out in the planning of the research convention
day. They decided which presentations would be assigned to the same session, how and
when the posters would be hung, and the organization and maintenance of the opening
and closing ceremonies as well as the panel where the faculty members were the
panellists. The course based research convention was held on the 12" week of the term.
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2.2.Participants

The participants were 83 students from the ELT department, 24 male and 59 female,
enrolled in the ELT Methodology Il course which is on the fifth semester of the
program. There were 98 students enrolled in the course and about 90 students who
actually participated in the course based research convention but the data from only the
83 of the students who responded both pre- and post- questionnaires were used for this
study. All 83 students had got some academic writing and research skills experience
from the Scientific Research Methods course in the previous semester. They were
aware of the parts of a typical research article and citation and referencing according to
APA style. None of the students had previous experience of participating in a research
convention except a few students who had been in a congress as audience.

2.3.Data Collection

The data came from mainly three sources; a pre-questionnaire just after the course
based research convention was explained and the assignment was set in the classroom;
reflective journals kept by volunteer students at certain levels of the project; and a post-
questionnaire which was conducted the day after the convention. The questions for the
pre-and post-questionnaires are given in Appendix A.

Right after the assignment was given, the students were delivered the pre-questionnaire
and were informed that they could write a reflection whenever they feel like giving
feedback about the procedure. 8 reflection journal entries by 7 different students were
submitted at various points of the procedure. The post-questionnaire was delivered to
the students on the following day of the convention.

2.4.Data Analysis

The entries in the questionnaires and the reflective journal entries were analyzed
according to content-analysis procedures (Strauss & Corbin, 1998). The researcher read
through the entries and took notes as the general themes began to emerge. Then, a
second reading was done whereby the students” comments are organized further into
more detailed topics. In understanding the complexities of students’ perceptions, the
expectations before the course based research convention and the evaluations of these
expectations after the convention that turned into experience are found in what the
students actually chose to write, in other words, in their articulations (Barkhuizen &
Feryok, 2006). Therefore, although they are few in number and short in length, the
extracts from volunteer students’ journal entries were used to exemplify the results
where relevant.

2.5.Limitations and Trustworthiness

As in most self-study research, the main limitation of this research is that the
participants of the study were at the same time students of the researcher who would
formally grade their efforts for the course-based convention. Although the researcher
had established a relationship with the students based on trust, other measures to
overcome this limitation were taken. Both during the pre-questionnaire and the post-
questionnaire, students were assured that their answers were not to be read until the
grades are given. It was explicitly communicated to the students that they were given
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the opportunity to have a personal communication with the instructor to explain how
their work was graded. In addition, students were provided with a detailed rubric which
explained how their efforts would be graded early in the procedure.

Trustworthiness is defined as “the degree to which other practitioners or researchers
turn to, or rely on, and use the concepts, methods, and inferences of a practice as the
basis of their own theorizing, research, or practice” (Mishler, 1990, p. 419). In other
words, the researcher should describe the procedures of the research and practice in
enough detail so that the reader can decide whether this would work in their own
context. For trustworthiness in self- study, the teacher educator/researcher offers the
professional community an exemplar or model of how a practice works, with the
invitation to ‘try out’ these understandings (i.e. to confront and compare with personal
experiences, to further refine, verify or reject as incorrect or obsolete) (Vanassche &
Kelchtermans, 2015, p. 518).

In order to provide the trustworthiness of this research, the research context and the data
collection/analysis procedures were described in detail within the relevant sections.

3.RESULTS

In this section, the results of the data analysis are presented in line with the research
questions. The first research question was about how the students perceived the course-
based research convention’s aims. In the post-questionnaire, the students were asked the
question “According to you, what was the purpose of this assignment?”” Figure 1 below
shows the answers to this question in-vivo (with the words as expressed by the
students). The thickness of the connection lines represents the frequency of the codes in
the data. As shown in Figure 1 below, the students perceived the purposes of the
assignment mostly as engaging in scientific research and learning the researched topics
to use in future teaching. They focused more on the concrete outcomes rather than the
gains from the procedure itself.

tngagingin Shanng the
sclentific FBSWETTOOUr
Using the
Applying theory
gainod : 5
- l E Purpose of the assignment ! l PO
infcematicn In s nto peactics
future teaching \D
Gaining
Expeessing nowledgs
ourselveswel N #Hoout differant
eher = é
subpects
Solving cur problems Taking responsitnity Becomeng a community Having fur

Figure 1 According to you what was the purpose of this assignment? (Post-
questionnaire question)

Although students could identify the aims of the assignment as “engaging in scientific
research” and “disseminating scientific works” in the questionnaire, this does not
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necessarily mean that they found these aims relevant for their present needs. The two
journal entries related to this aspect were both submitted in the early stages of the
assignment (Extract 1). Both students wrote negatively about the assignment. Student 1
complains about lack of time due to his responsibilities from other lessons. This attitude
clearly shows that the aims of the assignment are not relevant for his learning aims. He
attributes less importance to the aims of this assignment. Student 2 clearly focuses on
the product rather than the process. She expects to make an interesting, worthy
presentation. It seems that she is not interested in what she will gain from the process of
doing the presentation.

Extract 1

“I can’t say I want to do this assignment. We have a lot of practical lessons this term
and I don’t think I will be able to find enough time to accomplish this.” (Student 1)

“I can’t think of any subject for my assignment right now. I feel frustrated. Whatever
topic comes to my mind, I think it is not interesting or worth knowing. I can’t motivate
myself for this assignment. Alas, | have to do it.” (Student 2)

Other reflection entries during the later phases of the assignment, however, prove that
the procedure itself can alter the perceptions of the students (Extract 2):

Extract 2

“My motivation was really low until I found my question. But the question | found
motivates me very much. 1 am looking forward to finding the answer. I don’t plan a

career at the university but is it not possible to do research when you are a teacher?”
(Student 3)

“I saw a lot of resources, articles, and books while | was looking for my question. |
realized many questions that | had not known about in my field. Apparently, it was not

as difficult to find a question as I'd expected but still it was so difficult to pick one.”
(Student 4)

The students were asked about the expected benefits and difficulties of the assignment
in the pre-questionnaire, which was administered right after the assignment was
announced, and about the actual benefits and difficulties in the post-questionnaire. By
comparing the expected/gained benefits and difficulties, answering the second research
question, how their expectations structured their experiences became evident.

The gain expectations of the students before and after doing the assignment overlapped
greatly (Figure 2). There were also unexpected gains which had not been stated in the
pre-questionnaire but found in the post-questionnaire.
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Figure 2 What benefits do you (expect to get)/ (have you got) from this assignment?

(Pre- and post-questionnaire questions)
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Interesting findings are reached when we compare the themes in the pre- and post-
questionnaire. Contrary to the expectations, the number of students who perceived the
assignment benefit as “learning scientific research procedures” did not increase in the
post-questionnaire. Before actually doing the assignment, the students were thinking
that learning the researched subject would be the major benefit of the assignment. This
was the most frequently mentioned one. After participating in the course based research
convention, however, the number of students who mentioned this benefit dropped to 15.
A more dramatic drop can be observed in the third theme in this category. The number
of students who expected this assignment to be useful for their future teaching was 19
whereas only 2 people mentioned this benefit in the post-questionnaire.

There were 5 themes that did not exist in the pre-questionnaire but mentioned in the
post questionnaire (See Figure 2). For example, 9 students mentioned that they
improved their relations with other people thanks to the assignment in their post-
questionnaire answers.

Students were asked what aspects of the assignment they expected to be particularly

difficult for them in the pre-questionnaire, and what they actually found difficult in the
post-questionnaire (See Figure 3).
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Figure 3 What difficulties (do you expect to have)/ (have you had) while doing this

assignment? (Pre- and post-questionnaire questions)
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It was seen that most of the expectations about the difficulties of the assignment did not
really cause a difficulty. For example, 23 students had stated in the pre-questionnaire
that they were afraid of failing to present their subject effectively. This problem was
reported to have occurred by only 5 students in the post-questionnaire. Talking before a
crowd was expected to pose a difficulty for 6 students in the pre-questionnaire results.
There were more students who reported actually having difficulty in talking before a
crowd in the post-test. Apparently, 9 of these students had not thought that this would
be a problem before having to do it. Similarly, there were some more themes which had
not been expected (See Figure 3). For example, 18 students responded that the program
was too tight so they found it difficult to navigate between the parallel sessions.

The only journal entry related to difficulty expectation was as follows (Extract 3).
Student 5 draws on her previous experience with research:

Extract 3

“Last year, I took the research methods course where we had to write a research
proposal. I could not find anything related to my subject. I searched from the library’s
online researchers but I could not identify the relevant ones. It was a nightmare! | must
select my topic very carefully this time.” (Student 5)

In another journal entry at the later stages of the assignment, Student 2 writes again this
time on which type of presentation she would like to get (Extract 4). She seems to have
contradicting feelings about the assignment by this stage. She seems to have got
involved in her topic and wants to present it with a workshop but at the same time she
feels anxious about not being able to answer the questions properly.

Extract 4

“I really want to work as workshop. 1 think workshop is more suitable for my burning
question. | will have the chance to try the techniques that the other teachers use to
teach gerund or infinitive. No matter how much | search the ways to teach, | cannot
internalize them without practicing them in a real class. Just presenting orally or as
poster will not provide me an opportunity to use and reflect what | gained from this
work. The topic I choose is clarified in a big umbrella which is ‘mother tongue
interference’. It is a depth topic so I need to create links between it and my topic. The
biggest fear for me is someone who asks me about the big umbrella. | hope | can
explain the links | am a bit excited in fact; may be a bit nervous. | know that | can do it.
However I do not feel totally motivated” (Student 2)

The third research question was about how the students’ future aspirations about
engaging in research would be altered after participating in the convention. There were
questions asking if the students intend to engage in research when they become a
teacher both in the pre- and the post-questionnaire. The students’ future aspirations
about engaging in academic research increased greatly due to the assignment (See
Figure 4).
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Figure 4 Academic research intentions in the pre-questionnaire and the change in the
post-questionnaire results

Before the assignment, 46 students had stated that they did not have an intention of engaging
in research. 8 of the students changed their minds and stated that their opinion changed for
the positive. The greatest effect was on the students who said maybe; in the pre-
questionnaire, there had been 9 students who said they would maybe engage in research and
6 of them reported that doing this assignment changed their opinions for the positive. 17 of
the students who already thought of engaging in academic research said their opinions were
influenced positively from the assignment whereas there were 6 students who said their
opinions were affected negatively.

4.DISCUSSION and CONCLUSION

This study outlined how a course-based undergraduate research convention was experienced
from the perspective of undergraduate ELT students. The value of engaging in research
activities during the undergraduate years is well-established. This study showed that this
value is acknowledged from the students’ perspective as well. The expected benefits of the
assignment reflected learning-benefits (Ward, Bennet & Bauer, 2002) such as learning the
scientific procedures and learning the researched subject. After the course based research
convention, the expected benefits were reached and there were some additional themes that
emerged only after participating in the convention. These included social- and personal-
benefits such as interacting with other students, learning how to prepare presentations for
research, and gaining self-confidence. These findings confirm the findings of previous
studies that undergraduate research results in increased motivation, communication, and
academic skills (Eti & Giindogdu, 2016; Hartman, Winder & Carrick, 2013; Hunter,
Laursen & Seymour, 2006; Lopatto, 2004; Ward, Bennett & Bauer, 2002).

On the other hand, most of the expected difficulties mentioned by the students in the pre-
questionnaire were absent from the post-questionnaire answers. The students had thought
that they would fail in achieving the learning objectives, not being able to carry out the
assignment, and getting bored from reading and writing so much. It can be said that these
proved to be unnecessary fears. The actual experience of engaging in research often helps
people see it in a clearer light. For example, in a study by Wang and Zhang (2014), teachers
engaged in action research. In Wang and Zhang’s (2014) study, the experience affected the
teachers positively. Actually, they went through three stages: initially, they were full of
enthusiasm, then they had hard times as they faced the difficulties of the task, and finally
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they gained confidence when they saw that they were able to overcome the difficulties.
Similarly in this study, the course-based research convention demystified the process for the
undergraduate students. Some of the students who had been full of enthusiasm at the
beginning stated that their opinions about engaging in academic work changed after the
assignment. There were some other students, on the other hand, who were able to come to
the gaining confidence stage and stated that their opinions changed positively.

This research confirmed Thiry, Laursen and Hunter’s (2011) conclusion in their research
that “participation in an authentic, meaningful, out-of-class experience was critical in
helping students to determine whether their future plans were a good fit for their personality
and interests” (p. 379). In this study, most of the students stated that their future orientations
changed positively upon doing the research assignment. The biggest positive change was
seen in the ones who had already stated their interests in academic research. This finding
highlights the importance of first hand experiences in motivation (Hartman, Winder &
Carrick, 2013). It is critical that students find opportunities to gain first hand experiences
during their teacher education if we want them to become research-engaged teachers.

There is considerable research evidence that undergraduate research affects career paths
(Adhikari & Nolan, 2002; Hathaway, Nagda & Gregerman, 2002; Kinkel & Henke, 2006;
Russell, Hancock, McCullough, 2007; Seymour, et al., 2004). As for teaching career paths
in Turkey, the role of the teacher has been changing as the theories of learning change. The
teacher is not seen as a mere transmitter of knowledge who acts according to imposed
theories any more. Rather, new roles such as facilitating the construction of knowledge,
making autonomous decisions, and creating his/her own professional knowledge through
teacher research are being attributed to the teacher (MEB, 2017). Especially, the teachers are
encouraged to practice action research. In order to prepare the ELT students for these future
roles, they were provided an experience in which they can practice the aforementioned new
roles.

This study is one of the few efforts to integrate undergraduate research in the education
faculties. As Manak and Young (2014) point out, this is not an easy task considering the
busy schedules of the teachers and the students. Like in other studies (Myers et al., 2018;
Wang & Zhang, 2014), the difficulty in fitting in this tight program was one of the
difficulties experienced by the students in this study. However, the benefits of the process
far outweigh the difficulties. Students of the education faculties complain from not finding
enough opportunities to engage in research (Kiigiikoglu, Taggin & Celik, 2013). “It is clear
that students who do not find enough opportunities to do research will not have enough
skills and efficiency in carrying out research” (Kiigiikoglu, Tasgin & Celik, 2013, p.21). It is
advised that students are provided with such opportunities as it improves the students’
satisfaction with the program and success rates as well as better departmental culture is
fostered if the institution makes concrete measures (Wayment & Dickson, 2008).

In conclusion, this study revealed how the students perceived the course-based research
convention in terms of its aims, benefits, and difficulties. Participating in the convention was
reported to have a positive effect on their future orientations about engaging in research by
most of the students. The results of the self-study echoed the results of previous research
done in various research designs. These results encourage introducing constructivist, hands-
on, research-based activities more often to the English language teacher education
curriculum.
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Appendix A. Questionnaire questions

Pre-questionnaire questions:
Do you plan to engage in research after graduating from university?
What benefits do you expect from this assignment?

What difficulties do you expect to face while doing this assignment?

Post-questionnaire questions:

Has this assignment altered your plans about engaging in research after graduating from
university in any way (positively or negatively)?

What was the purpose of this assignment according to you?
What benefits have you got from having done this assignment?

What aspects of the assignment, if any, were particularly difficult for you?
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GENIS OZET

1. Giris

Lisans diizeyindeyken bilimsel arastirma yapmanin olumlu etkileri genis olarak
arastirilmistir. Lisans 6grencilerinin bilimsel arastirma ve etkinliklere katilmasi onlara
uygulamali olarak arastirma yapmayi 6grenmek (Behar-Horenstein, Roberts ve Dix,
2010); bagimsiz ve elestirel diisiinebilmek (Kardash, 2000); mesleki kimlik gelisimi
(Thiry, Laursen ve Hunter, 2011) ve siradan derslere nazaran daha iyi 6grenme firsatlar
(Ward, Bennett ve Bauer, 2002) gibi bir¢ok yararlar sunar. Ancak ozellikle egitim
fakiilteleri igin bilimsel arastirma olanagi sunmak, hem fakiilte dersleri, hem
ogretmenlik uygulamasi ve staj gibi etkinlikler ile sikisik bir programi oldugundan ¢ok
kolay olmamaktadir. Manak ve Young (2014) bu probleme ¢6ziim olarak yapilacak
arastirma uygulamalarmin ayr1 bir ders olarak degil de var olan farkli dersler igerisinde
ogrencilere saglanabilecegini Onermistir. Bu sekilde yapilan ders-tabanli arastirma
deneyimi (Auchincloss vd., 2014) sayesinde 6grenciler programin farkli noktalarinda
bilimsel aragtirma olanaklar1 ile karsilagsarak deneyim sahibi olabilirler. Ancak
Tirkiye’de ders-tabanli arastirma olanaklara nadiren rastlanmaktadir.

Tiirkiye’de arastirma becerileri dersi kapsaminda ogrencilerin kazandigi arastirma
deneyimlerinin etkisine iligkin pek ¢ok ¢alisma bulunmaktadir (6rn. Cakmak, Taskiran
ve Bulut, 2015 ; Eti ve Giindogdu, 2016;; Kiigiikoglu Tasgin ve Celik, 2013; Polat,
2014). Ancak bunun gibi ¢alismalarda anlatilan uygulamalara bakildiginda 6grencilerin
yaptiklar1 aragtirmalarm sonuglarin1  bilimsel toplantilarda paylasma olanagini
bulamadiklar1 gdzlemlenmistir. Mabrouk (2009) &grenci-arastirmacilarin  bilim
toplumunun kiiltiiriinii kazanmasinda profesyonel toplantilara katilimin 6neminin altin
cizmistir. Bu noktadan hareketle 2016-2017 bahar doneminde bir egitim fakiiltesinin
Ingilizce Ogretmenligi boliimii {igiincii sif 6grencileri ile Ozel Ogretim Yéntemleri 2
dersi kapsaminda bir ders-tabanli bilimsel toplanti gergeklestirilmistir. Bu ¢alismanin
amaci, dersi alan ve ders-tabanli bilimsel toplantiya katilan 6grencilerin perspektifinden
bu deneyimin nasil algilandigini ortaya koymaktir.

2. Yontem

Ders tabanli bilimsel toplanti i¢in ilk haftadan itibaren 6grenciler arastirma sorularini
belirleyip ¢alismalarimni biitiin déneme yayilan bir program i¢inde yiiriitmiislerdir. Ders
tabanli bilimsel toplantinin kendisi dénemin 12. Haftasinda bir giin siirecek sekilde
gerceklestirilmistir. Ders tabanli bilimsel toplanti, arastirmacmin verdigi, igerik
acisindan uygun olan Ozel 6gretim ydntemleri 2 dersi kapsaminda gergeklestirilmistir.
Ancak bu c¢aligma egitim amaciyla yapilmis olup arastrma yapmak igin
tasarlanmamistir. Aragtirmaci, bu uygulamayr 6grencilerin perspektifinden anlamak ve
gelecek uygulamalara sekil vermek {izere bir nitel arastirma tiirii olan 6z-¢aligma (Self-
study) yiiriitmiistiir. Oz-calisma tiirii, egitim ve egitimcilerin egitiminde &ne ¢ikan bir
calisma tiiri olarak sayilmaktadir (Hamilton, Loughran ve Marcondes, 2009). Oz-
calismanin karakteristik ozellikleri egitimcinin kendi uygulamalarina yogunlasmasi,
nitel veri toplama ve analiz yontemlerinin agirlikla kullanilmasi, giivenirliginin de nitel
giivenirlik 6lgiitlerine (trustworthiness) gore degerlendirilmesidir (Vanassche ve
Kelchtermans, 2015). Amaci ve ozellikleri agisindan bu ¢alisma 6z-galigma olarak
siniflandirilabilir. Verilerin toplanmast igin ders-tabanli bilimsel arastirmay1 6grencilere
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duyurdugu ilk giin ve toplant1 yapildiktan sonraki giin acik uglu sorulardan olusan birer
anket kullanilmigtir. Dersi 90°dan fazla 6grenci aldigi halde hem 6n anket hem de son
anket kaydi bulunan 83 ogrencinin cevaplar1 arastirmada kullanilmustir. Katilimei
sayisinin ¢ok olmasi sebebiyle sorular sozlii olarak degil, yazili olarak istenmistir.
Sorulan sorular Ekler boliimiinde yer almaktadir. Ayrica 6grencilere gerekli goriirlerse
siire¢ i¢inde de geribildirim verme olanag taninmustir. Siirecin farkli asamalarinda 7
ogrenci geribildirim vermistir. On ve son anketler ve bu geribildirimler igerik analizi
(Strauss ve Corbin, 1998) ile analiz edilerek 6grencilerin beklentileri, ders-tabanl
bilimsel toplantiy1 nasil deneyimledikleri ve bu beklenti ve deneyimlerin algilarini nasil
etkiledigi bulunmustur.

3. Bulgular, Tartisma ve Sonug

Elde edilen verilere gore 6grenciler ders tabanli bilimsel toplanti deneyimini alanlarinda
yapilmakta olan arastirmalari tanimak ve bilimsel siireclere asinalik kazanmak
acisindan faydali olarak algilamistir. Ayrica Ogrenciler, arastirdiklart sorularin
cevaplarim1  paylasarak gelecekteki Ogretmenlik hayatlarma hazirlandiklarmi
belirtmiglerdir. Bu ders-tabanli bilimsel toplantiya katilmak suretiyle farkli konularda
bilgi sahibi olduklar1 gibi kendilerini iyi ifade edebilmek, sorumluluk almak, kendini
bilimsel toplulugun bir parcast gibi hissetmek gibi faydalar kazandiklarindan
bahsetmislerdir. Ogrencilerin en zor buldugu unsurlar ise arastiracak konuyu secmek ve
bir giine sikistirilan yogun toplantt programina etkin katilim saglamak olarak
belirtilmistir. Ogrencilerin cogunun ifadelerine gore bu deneyimi yasamak onlari
akademik caligma yapma konusunda heveslendirmistir. Boylece alanyazinda lisans
6grencilerinin arastirma deneyimine katilmasmin akademik beceri, iletisim becerileri ve
motivasyon agisindan faydali oldugu 6grenci perspektifinden de dogrulanmis olmustur
(Eti ve Giindogdu, 2016; Hartman, Winder ve Carrick, 2013; Hunter, Laursen ve
Seymour, 2006; Lopatto, 2004; Ward, Bennett ve Bauer, 2002).

Ayrica 6grencilerin 6n anketteki beklentileri incelendiginde olumsuz olan ifadelerin
cogu son ankette goriilmemistir. Ornegin, dgrencilerin cogu 6n ankette arastiracaklar
konuyu etkili bir sekilde sunmanin zor olacagini ve konulari hakkinda okuyup
yazmaktan bikacaklarini ifade ettigi halde son ankette gergekte yasadiklar1 zorluklardan
bahsederken bu konular son siralara diigmiistiir. Yine 6n ankette arastirdiklar1 soruyu
cevaplamak zorluklar arasinda bahsediliyorken son ankette higbir dgrenci sorusunu
cevaplayamadigindan bahsetmemistir. On ankette dngdriilmeyen bir zorluk olarak ise
bir giine sikistirilan program icinde istedikleri biitiin sunumlar1 izlemekte zorlanmalari
ornek verilebilir.

Ders tabanli bilimsel toplantiya katilmadan once ve katildiktan sonraki algilarin
farklilasmis olmasi, Ogrencilerin yasayarak ve yaparak oOgrenmelerinde deneyimin
onemini gostermistir. Ogrenciler, ders tabanli bilimsel toplantiya katildiklarinda
bilimsel arastirma yapma ve sunma siireglerini daha iyi bir 1gikta gérme olanagini
bulmuslardir. Ornegin, basta bilimsel arastirma yapmaya karsi hevesli oldugunu
sOyleyen Ogrencilerden bazilart gergekten bunu deneyince bu isin kendilerine gére
olmadigma karar vermislerdir. Ote yandan, basta bilimsel arastrma yapma ve
toplantilara katilma noktasinda higbir niyeti olmadigini ifade eden 6grenciler, bu ders-
tabanl bilimsel toplant1 uygulamas: sayesinde artik daha hevesli hale gelmislerdir. Bu
ogrenciler eger dersin bir gerekliligi olmasaydi belki de hi¢bir zaman bilimsel
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toplantilara ilgi gostermeyecek, 6gretmenlik hayatlarinda da bilimsel arastirma yapma,
bilimsel toplantilara katilma gibi faaliyetlere mesafeli duracaklardi. Bu bulgular,
Hartman, Winder ve Carrick’in (2013) de altin1 ¢izdigi gibi, motivasyon i¢in ilk elden
deneyimlerin ne kadar 6nemli oldugunu bir kez daha goéstermistir.

Bu calismada soz konusu edilen ders-tabanli bilimsel toplanti deneyimi, egitim
fakiiltelerinde nadir goriilen bir uygulamadir. Manak ve Young (2014) ogretim
iiyelerinin ve Ogretmenlerin sikistk programlart igerisinde arastirma yapmaya yer
agmanin zor oldugunu ifade etmektedir. Bagka c¢alismalarda da bu zorluktan
bahsedilmektedir (Orn. Myers vd., 2008; Wang ve Zhang, 2014). Fakat bu ¢alismanm
sonuglarmmda goriildiigii lizere sonugta Ogrenciler agisindan elde edilen yararlar,
zorluklara degecek diizeydedir. Ustelik Tiirkiye’deki egitim fakiiltesi &grencileri
arastirma yapma olanaklarmin smirli olmasindan sikayet etmektedir (Kiigiikoglu,
Tasgin ve Celik, 2013). Ogrencilere bu tiir olanaklarm saglanmasi hem o6grencinin
tatminini arttiracak, hem de bolim kiiltiirlinii pekistirecektir (Wayment ve Dickson,
2008).

Ders tabanli bilimsel toplanti, bu arastirmanin yapildigi baglamda Ogrencilerin
perspektifinden olumlu sonuglar dogurmus, faydali bir yasanti olmustur. Daha fazla
Ogrencinin bu tiir olanaklara kavugmasi acgisindan ders-tabanli arastirma/toplanti
uygulamalar1 fakiiltedeki diger derslere de yayginlastirilabilir. Baska baglamlarda
yapilacak uygulamalarda &grencilerin beklenti, deneyim ve algilar1 daha derinlemesine
aragtirilabilir. Bu tiir deneyimlerin Ogrencilerin basarilari ve arastirma becerileri
tizerindeki etkilerinin arastirildigi caligmalar yapilmalidir.
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