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Introduction

The Preschool education is the educational process given in families and institutions that covers the years from
the birth of the child to the beginning of the basic education and is largely completed by the physical, psychomotor,
social, emotional, mental and language development which plays an important role in the later life of the child.
(Aral, Kandir & Yasar, 2002). One of the main objectives of preschool education is to prepare them for primary
school by meeting the developmental needs of the child (MEB, 2013). The harmony and cooperation between
preschool and primary school education is crucial in preparing children for the future (Oktay, 2010). When studies
on the role of preschool education in primary school are examined; It is seen that children who have preschool
education are more successful in the future education process and have less problems in their education life (Bay
& Simgek Cetin, 2014; Comert, 2000; Erkan & Kirca, 2010; Erkan & Topgu Bilir, 2015; Ustiin & Akman, 2003).

The most obvious difference between the preschool education program and the primary school program is the
existence of the courses in the primary school and the fact that the units and subjects are included in the
standardized time periods of the courses (Oktay, 2010; Unal, 2012). Many gains in the preschool education
program overlap with those of the primary school program (Yangin, 2013). In addition to the consistency of
educational programs (Polat Unutkan, 2006), the most important factor in the implementation of programs is the
sharing of information with preschool teachers and first grade teachers on various topics and establishing
consistency in educational philosophies is another factor that will contribute positively to this process (Sahin, Sak
& Tuncer, 2013).

In the transition from preschool education to primary school; preschool teachers need to know the primary
school curriculum in order to plan correctly the primary school preparation (Polat, 2010). Early childhood
education of classroom teachers on the other side of the transition is also effective in making them more successful,
especially when working with children in the first year of primary school (Unicef, 2012). Teachers need to be
supported before or during the service in order to have this knowledge. The Ministry of National Education
organizes trainings and seminars for teachers who are in the service process. In the pre-service period, when
examining the training programs of the department of preschool teachers and classroom teachers education as
teacher training institutions; it is seen that preschool teachers have taken only one semester of "Primary School
Preparation and Primary School Programs", while classroom teachers have only taken one-semester "Early
Childhood Education™” (CoHE, 2006).

The integrity of the curriculums implemented at different levels of education and the fact that educational
objectives are generally and in particular consecutive and supporting qualities strengthen the quality of the
education curriculum in question. The fact that this integrity provided in the curriculums follow each other in
practice supports the individual in accordance with the principles of progress and integrity of development.
Therefore, it is important that the pre-service teachers, who will serve in two consecutive education stages, have
awareness and sufficient knowledge of both educational periods. In particular, it is thought that examining the
knowledge, skills and opinions of the pre-sechool teachers and primary school teachers who are important elements
of transition period from preschool education to primary school in early childhood about the curriculum in the next
and previous stages of their education levels and if necessary, eliminating and supporting the deficiencies/needs
during the undergraduate education will increase the quality and success of these periods which are the cornerstone
of the education processes. When the literature is examined, it has been seen that studies have been done with
teachers (Erden & Altun, 2014; Dereli, 2012; Kogyigit, 2009; Tolug, 2008; Yalman, 2007; Yapicit & Ulu, 2010;),
parents (Kogyigit, 2009) and administrators (Yalman, 2007). However, it has been determined that there is not a
study based on the opinions of teacher candidates. In the pre-service process, while pre-service teacher candidates
are still continuing their education, it is aimed to raise awareness of the pre-school education curriculum of primary
school teacher candidates and the opinions of pre-school teacher candidates about primary school education
curriculum and to inspire them to develop themselves in this direction. The views of primary school teachers, pre-
school teacgers and school directors about the curriculums that are a previous and next education level have been
examined and it is thought that speaking of the education curriculum with the groups, if they have they may
overcome their deficiencies, that are still in the process of education and undergraduates will present different
perspectives to the literature and in accordance with the results obtained from the research study, if there is a
problem or a deficiency, some suggestions will be offered to solve them.

Therefore, the purpose of this research is to examine the views of teacher candidates studying in the department
of pre-school teacher regarding primary school curriculum and the views of teacher candidates studying in the
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department of primary school teacher regarding pre-school teacher curriculum. For this purpose, teacher
candidates’ information about the characteristics of the programs, the situation of education about the programs
and the sources of information, the views on the necessity of having information about the programs, the opinions
about their sufficiency levels about the programs, developmental features that the children should have for starting
primary school, views on skills and sufficiency with opinions on the situation in which the children were not ready
for primary school are investigated.

To reach this goal, this study seeks to find answers to the following questions:

1. What are the views of teacher candidates studying in the department of pre-school teacher education
regarding the characteristics of the primary school teacher education curriculum and teacher candidates studying
in the department of primary schhol teacher education regarding the characteristics of the pre-school teacher
education curriculum?

2. What are the information sources of teacher candidates studying in the department of pre-school teacher
education regarding the primary school teacher education curriculum and teacher candidates studying in the
department of primary school teacher education regarding the pre-school teacher education curriculum?

3. What are the situations of prospective teachers studying in the department of pre-school teacher education
regarding the primary school teacher education curriculum and teacher candidates studying in the department of
primary school teacher education regarding the pre-school teacher education curriculum and to get training about
primary school preparation?

4. What are the views of teacher candidates studying in the department of pre-school teacher education
regarding the need to be informed about the the primary school teacher education curriculum and teacher
candidates studying in the department of primary school teacher education regarding the need to be informed about
the pre-school teacher education curriculum?

5. What are the views of preschool teacher candidates regarding their level of proficiency in primary school
programs and primary school preparation?

6. What are the views of primary school teacher candidates regarding their level of proficiency in preschool
education programs and primary school preparation?

7. What are the views of the teacher candidates studying in the department of preschool and classroom teacher
education regarding the developmental characteristics, skills and competencies that children should have in order
to start primary school?

8. What are the views of the teacher candidates studying in the department of preschool and classroom teacher
education regarding the situation in which the child is not ready for primary school?

Method
Research Design

When each level of education is thought to prepare the individual to the next stage; the education levels must
have features that are aligned with each other's content and target each other and follow. Even if the curriculums
are prepared in such a way as to provide this condition, it is important that the practitioners act with this philosophy
so that this situation can be realized in practice, they should know what tasks children need to perform in
accordance with their progressive educational life and development, and therefore what they must accomplish in
the next and previous steps in the tasks they will encounter. Pre-school education and primary school education is
a situation where the two sub-units undergoing this transition under the basic education framework are evaluated
and integrated at the same time. For this reason, the nested multi-state method, which is one of the case study
patterns of the qualitative research method, was used in the research study. Every situation that is involved, taken
up or included in the multidisciplinary study is divided into several subdivisions (Y1ildirim &Simsek, 2012). Each
group (preschool teacher candidates, classroom teacher candidates) participating in this survey pattern is
considered as a unit of analysis. The ideas of each group were analyzed on their own unit basis and the points of
view on each other's programs in the context of the whole intersection (transition from pre-school to primary
school) were evaluated.
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The research method and the reasoning behind it should be included in this section. The literature about the
research method should be stated. Moreover, the design of the study should be stated.

Study Group

The study group of the study was determined by multi-stage sampling. Accordingly, firstly the study group of
the research has been selected as the senior students in the 2015-2016 academic year by means of purposeful
sampling method in accordance with the criterion of having taken the field courses, pedagogy courses and
application courses of pre-school and primary school teacher candidates studying in the senior class of Marmara
University Atatiirk Education Faculty. In this scope, research announcements have been made to the senior class
students of preschool and primary school teachers and among the teacher candidates who voluntarily accepted to
participate in the survey, 30 teacher candidates, from each department of education, determined by the researchers,
according to the limits were determined, by employing the appropriate sampling method and the quota sampling
method by randomly (by casting lots from a written name list). A total of 60 teacher candidates constitute the study
group of the research.

Data Collection Tools

A separate semi-structured interview form has been prepared and implemented by the researchers for both
departments of prospective teachers in order to obtain the views of preschool and classroom teacher candidates.
As the questions in the interview form have been prepared, the questions are focused on being understandable,
open-ended, avoiding dire cting and asking multidimensional questions, complying with principles (Yildirim &
Simsek, 2012) such as preparing alternative questions, preparing different kinds of questions, organizing questions
in a logical way. The interview form prepared by the researchers has been sent to 9 field experts and the opinions
of field experts have been taken and appropriate and necessary regulations have been made in this direction. The
data collection tool is composed of the total questions in the same quality that only the curriculum names are
different in the question sentence for the prospective teachers who are studying in both departments of education.
these questions are as follows;

1. What are the characteriestics of the pre-school education curriculum? What are the characteriestics of
the primary school education curriculum?

2. What are the information sources regarding the pre-school education curriculum? What are the
information sources regarding the primary school education curriculum?

3. Have you ever got any training about pre-school education curriculum or primary school preparation?
What is the training? Have you ever got any training about primary school education curriculum or
primary school preparation? What is the training?

4.  Why does a primary school teacher need to be informed about pre-school education curriculum? Why
does a pre-school teacher need to be informed about primary school education curriculum?

5. As a pre-school teacher candidate what are your levels of proficiency in primary school education
curriculum and primary school preparation? Explain the reasons of your views.

6. As a primary school teacher candidate what are your levels of proficiency in pre-school education
curriculum and primary school preparation? Explain the reasons of your views.

7. What are the developmental characteristics that children should have in order to start primary school?

8. What are the skills that children should have in order to start primary school?

9.  What are the competencies that children should have in order to start primary school?

10. In which situations do you think a child is not ready for primary school?

Data Collection

The semi-structured interview form prepared by the researchers has been applied in order to get the views of
the department of preschool and classroom teacher candidates.

Data Analysis

Descriptive analysis method has been used in the analysis of the obtained data. In the study, the purpose of this
analysis is to interpret and present the data obtained from the application process with a descriptive approach. The
data obtained for this purpose is, primarily encoded by two different encoders. Encoder 1 (K1) has made clear
coding through 5 interview forms. Encoder 2 has assessed how these codes were shaped by examining the results
of explicit coding that K1 has done. After evaluation, the two coders have reached a consensus by arguing over
the generated codes. The resulting of this consensus is important for ensuring the validity of encodings.
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Encoders have encoded about 25% (8) of interview forms separately. Following encodings done, the
consistency coefficient between the encoders is calculated. As the consistency coefficient between encoders is
calculated, coding is done by closed coding technique over the codes that K1 reveals. Consistency correlation
coefficient of Cohen’s Kappa was calculated as k=.84 as a result of the evaluations of the two encoders. The
frequency values were used in the description and interpretation of teacher candidates' views for each theme. The
remaining 47 forms were coded and evaluated by K1 and K2. After the encodings, the encoders came together to
determine the clustering of the codes by considering a certain skill, or taking into account program features such
as intellectual, philosophical inclusion. The frequency values were used in the description and interpretation of
teacher candidates' views on each theme. The mentioned frequency values are not the number of teacher
candidates; they are determined based on their ideas.

Findings

The findings of this research are presented in this section, which aims to examine the views of teacher
candidates studying in the department of preschool and class teacher education regarding preschool and primary
school education programs.

The findings of teacher candidates' views studying in the department of preschool and classroom teacher
education regarding the knowledge of the characteristics of the programs, their situation to have training about
programs and their views on the sources of information are presented in Table 1, Table 2 and Table 3.

Table 1. Teacher Candidates' Information About The Characteristics of The Programs

Preschool Teacher Candidates

Categories Opinions

Lectures are taught (19) Voice teaching (5)
Line studies (4)
Information content (3)
Lecture work (3)
Relationship between lectures (1)
Life sciences are found (1)
Assignments are given (1)
Game (1)

Philosophical features of the program (12) Student-centered program (3)
Adaptive to the school (3)
Age and development (3)
Integrity with Preschool program (1)
Preparation for school (1)
Capacity development (1)

There are skills (6) Literacy skill (5)
Mathematical skill (1)
Development areas included (3) Physical development (1)

Hold the pencil (1)
Hand-eye coordination (1)

Classroom teacher candidates
Development areas included (19) Sensual development (6)
Gross motor movements (5)
Cognitive development (3)
Psychomotor development (3)
Development of fine motor muscles (2)
Philosophical features of the program (13) Game-based (11)
Flexible structure (2)
There is an aim to prepare primary school (10) -
Event types included (4) Drama events (2)
Activities on teaching values (2)
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Play-entertainment environment available (3) -

Regarding the primary school programs, preschool teacher candidates specified that; they have knowledge
about the lectures taught in the course (19), the philosophical structure of the program (12), the skills involved in
the program (6) and the development of the program (3). However, some of the preschool teacher candidates stated
that they did not have knowledge about the primary school program (11). Regarding to the courses in the content
of primary school programs, the vast majority of preschool teacher candidates stated that; they thought the studies
related to “voice teachings and line works were conducted®; the philosophical structure of the programs was
"student-centered, adaptive to the school, focused on age and development"; aiming at improving "literacy and
mathematical skills"; "providing physical development and hand-eye coordination" from development areas were
done Regarding to preschool education program, classroom teacher candidates have knowledge that; development
areas are included (19), they are informed of the philosophical structure of the program (13), there is an aim to
prepare primary school (10), there are composed event types included (4) and play-entertainment oriented (3). The
majority of classroom teacher candidates think that; the preschool education program includes the most “sensual
and “gross motor* development areas, the philosophical structure of the program is “game-based* and “flexible®,
and the types of activities are “drama“ and “value-oriented*.

Table 2. Teacher Candidates' Views on Sources of Information About Programs

Preschool Teacher Candidates

Categories Opinions

Educational process (15) Undergraduate lecture (11)
Training center (2)
Seminar (2)

Social environment and experience (6) Sibling (3)
Friend (2)
Life (1)

Classroom teacher candidates
Lecture (6) “Early Childhood Education" lecture (6)

Preschool teacher candidates stated that; they had the most knowledge about primary school programs from
undergraduate lectures, social environment and experiences they get during the education process. Classroom
teacher candidates indicated that; they had the knowledge of preschool education programs through their “Early
Childhood Education Lecture in their undergraduate education.

Table 3. Teacher Candidates' Education Situation About Programs and Primary School Preparation

Preschool teacher candidates Classroom teacher candidates
Opinions n Opinions n
Lecture 23 Lecture 11
Does not exist 5 Course 4
Seminar 4 Congress 2

Preschool teacher candidates indicated that; they have been trained through “lectures (23)* and “seminar (4)“
channels about primary school programs and primary school preparation, while some teacher candidates have not
been trained. Classroom teacher candidates stated that; they have been trained through “lectures (11)*, “courses
(4)* and “congress (2)* about preschool education programs and primary school education. When both tables are
examined together, it can be said that; teacher candidates have the information about the programs mostly through
lectures they have taken during undergraduate education.

Table 4, Table 5 and Table 6 present findings on the views of teacher candidates currently studying in the
departments of preschool and classroom teacher education and their views on their own levels of competence about
programs.
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Table 4. Preschool Teacher Candidates' Views on The Need to Have Knowledge About The Primary School
Program and Classroom Teacher Candidates' Views On The Need to Have Knowledge About The Preschool
Education Program

Preschool teacher candidates

Categories Opinions

The aim of Preschool education program (29) Preparing to primary school (19)
Purpose of preschool program (6)
Necessity (3)
Facilitating adaptation (1)

Educational integrity (6) Integrity of education (5)

Next step (1)

Classroom teacher candidates
Knowing the child's development (17) There must be readiness (6)
Integrity of development (3)
Achieving adequate maturity (2)
Individual difference (2)
Understanding the level of development (2)
Knowing the developmental features and skills (2)
Fixing deficiencies of the program (11) Education  according to the  development
characteristics of the students (4)
Fixing deficiencies of the program (2)
Knowing the theory for going to practice (2)
Having knowledge about the program (2)
Preparing basic education (1)
Age of starting primary school in the new program has
dropped (11)
Supporting the child who does not get preschool Differences between educated and uneducated (5)
education (7) Behaviors that can not be gained in the critical period

(@)

Education levels are integrated (2)

Preschool teacher candidates see that having information about primary school programs is necessary in terms
of the “purpose of the preschool education program (29)* and the “integrity of education (6)“. The idea that the
preschool program should be known as "preparing to primary school” is the foreground. Classroom teacher
candidates see that having information about preschool programs is necessary for the reasons of “knowing the
child’s development (17)“, “fixing deficiencies of the program (11)*, “decrease in the age of starting primary
school in the new program (11)%, “supporting the child who does not get preschool education (7)* and “education
levels are integrated (2)“. At the point of knowing the child's development, the views of “knowing what the child

is ready for*, “educating according to the developmental characteristics of the program deficiencies* and removing
the difference between the educated and non-educated children“ have come to the forefront.

Table 5. Preschool Teacher Candidates’ Views on Their Level Of Competence About Primary School Programs
and Primary School Preparation

Competence Categories Opinions

situation

Competent (2) I trust the education | get (3) I had a lot of knowledge in primary school preparation
lecture (2)
I know what studies | need to do (1)

Incompetent (13) I could not develop myself (15) | feel incompetent (4)

I have no experience (4)
I did not review the program (3)
I am incompetent in primary school program (3)
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I did not get education (1)

Lack of lectures (4) Inadequacy of lecture (4)
Irresolute (15) Personal development (13) Experience (10)
I am not knowledgeable (3)
Development openness (5) Developing myself (4)
Teacher (1)
My education (2) Education is not adequate (1)

I do not know the program (1)
Program is constantly changing
1)
Not my branch (1)

A total of 30 preschool teacher candidates who constituted the working group on primary school programs and
primary school preparation competencies indicated that 2 were "competent™, 13 were "incompetent” and 15 were
"irresolute”. In this case, when the reasons for the considerations of teacher candidates are examined; teacher
candidates who consider themselves competent stated that they “trust the education they get (3)“, teacher
candidates who consider themselves incompetent stated that they “could not develop themselves (15)* and “there
are lack of lectures (4)“, teacher candidates who consider themselves irresolute stated that the reasons are ”personal
development (13)”, ”development openness (5)” and “the education they get (2)”.

Table 6. Classroom Teacher Candidates’ Views Regarding on Their Level of Competence About Preschool
Programs and Primary School Preparation

Competence situation Categories Opinions
Competent (6) I trust the education | get (6) | trust in education (2)
Lectures and internship (2)
I know how to adjust to school (2)
Incompetent (14) Lack of lectures (10) Lecture hours are insufficient (3)
No practice in my undergraduate
education (3)
I could not learn (2)
I am not knowledgeable (2)
I could not develop myself (9) I did not get education (3)
I did no participate the program (2)
I could not develop myself (2)
I do not have sufficient knowledge (2)
Irresolute (10) My education (9) Education (3)
I did not practice (2)
I did not get planned training (2)
I am worried (1)
Things that | learned in lectures (1)
Personal development (4) Personal reasons (2)
I do not think it is sufficient (2)

When examining how classroom teacher candidates assess themselves about their competence in preschool
education programs and primary school preparation, 6 teacher candidates stated that they were "competent”, 14
teacher candidates were "incompetent” and 10 teacher candidates were "irresolute”. When the reasons for this
situation are asked; teacher candidates who consider themselves competent stated that they “trust the education
they get (6), teacher candidates who consider themselves incompetent stated that they “there are lack of lectures
(10)“ and “they could not develop themselves (9)*, teacher candidates who consider themselves irresolute stated
that the reasons are “the education they get (9)“ and “personal development (4)“.

Table 7, Table 8 and Table 9 present the findings of the views of the teacher candidates about the developmental
characteristics, skills and competencies that the children should have in order to start primary school.
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Table 7. Teacher Candidates’ Views About the Developmental Characteristics That Children Should Have in

Order to Start Primary School

Preschool Teacher Candidates

Categories

Opinions

Psychomotor development (18)

Hand-eye coordination (8)

Hold the pencil (7)

Psychomotor traits should develop (3)

Physical development (15)

Small and gross motor muscles should develop (9)

Motor development (6)

Cognitive development (15)

Mental development (7)

Keeping attention (4)

Sensual development (3)

Knowing your own traits (1)

Social-emotional development (13)

Social development (7)

Positive social relations (5)

Psychological readiness (1)

Self-care development (11)

Meeting toilet needs (6)

Gain self-care skills (5)

Ensuring maturation (10)

Competence in development areas (4)

Being a certain age (3)

Staying on school desks for a while (3)

Language development (6)

Self-expression (4)

Language development (1)

Listening skill (1)

Classroom teacher candidates

Physical development (22)

Biological development (8)

Gross muscle (7)

Small muscle (5)

Transition from gross to thin (2)

Psychomotor development (8)

Hand-eye coordination (3)

Psychomotor (3)

Neural-muscle coordination (2)

Self-care development (8)

Meeting the needs (4)

Self-care (2)

Eating (2)

Social-emotional development (7)

Desiring to learn (2)

Carrying out responsibilities (2)

Knowing your own traits (2)

Sensual (1)

Language development (4)

Self-expression (3)

Knowing Turkish (1)

Maturation (4)

Cognitive development (3)

Object permanence (2)

Cognitive (1)

The views of preschool teacher candidates about developmental characteristics that children should have in

order to start primary school are categorized as; "psychomotor development (18)", "physical development (15)",
"cognitive development (15)", "social-emotional development (13)", "self-care (11)", maturation (10)" and
"language development (6)". Preschool teacher candidates are in the view that hand-eye coordination and hold the
pencil appear in psychomotor development category; small and gross motor development appear in physical
development category; sensual and mental development, keeping attention appear in cognitive development

category; social development and positive social relations appear in social-emotional development category;
910
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meeting toilet needs appears in self-care development category; competence in development areas, being a certain
age and staying on school desks for a while appear in maturation category; self-expression appears in language
development category.

The views of classroom teacher candidates about developmental characteristics that children should have in

order to start primary school are; "physical development (22)", "psychomotor development (8)", "self-care (8)",
"social-emotional development (7)", "language development (4)", "maturation (4)" and "cognitive development
(3)". The views of classroom teacher candidates about biological, gross and small muscles in physical development
category; hand-eye coordination and neural-muscle coordination in psychomotor development category; meeting
the needs and eating in self-care category; desiring to learn, carry out responsibilities and knowing your own trait
in social-emotional development category; self-expression in language development category; object permanence

in cognitive development category have come to the forefront.

Table 8. Teacher Candidates' Views on Skills That Children Should Have in Order to Start Primary School
Preschool Teacher Candidates
Categories Opinions
Psychomotor skill (19) Hold the pencil (11)
Small muscle skills (7)
Hand-eye coordination (1)
Social skill (19) Sociability (6)
Communication skills (5)
Empathize (3)
Self-confidence (3)
Respect for differences (1)
Waiting in queue (1)
Language skill (19) Self-expression (6)
Literacy awareness (4)
Using Turkish correctly (3)
Listening skills (3)
Writing in pursuant of instructions (3)
Self-care skill (12) Self-care skills (7)
Meeting toilet needs (4)
Meeting the needs (1)
Cognitive skill (9) Thinking skills (5)
Counting (2)
Keeping and maintaining attention (2)
Maturation (4) Sitting on school desks properly (2)
Begin and finish the event (2)

Classroom teacher candidates
Self-care skill (26) Self-care (10)
Meeting toilet needs (6)
Getting dressed (3)
Shoe (3)
Ladders (2)
Eating (2)
Psychomotor skill (21) Holding the pencil (4)
Small muscle (4)
Psychomotor skills (4)
Drawing (3)
Gross (2)
Painting (2)
Muscle coordination (2)
Thinking skill (6) Paying attention to details (2)
Critical thinking (2)
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Decision-making (2)

Preschool teacher candidates’ views on skills that children should have in order to start primary school are
categorized as; "psychomotor skills (19)", “social skills (19)", "language skills (19)", "self-care skills (12)",
"cognitive skills (9)" and "maturation (4)". It has been determined that preschool teacher candidates are in the view
that it is necessary to be competent at holding the pencil and small muscle skills appear in psychomotor skill
category; sociability, communication skills and empathizing appear in social skill category; self-expression,
literacy awareness and using Turkish correctly appear in language skill category; meeting toilet and other needs
appear in self-care skill category; thinking skills appear in cognitive skill categories; sitting on school desks
properly and begin and finish the event appear in maturation category.

Classroom teacher candidates’ views on skills that children should have in order to start primary school are
categorized as: "self-care (26)", "psychomotor skill (21)" and “thinking skill (6)". The views of classroom teacher
candidates about meeting toilet needs on his own, getting dressed, wearing shoes, climbing ladders up and down
and eating in self-care category; holding the pencil, small muscle and drawing in psychomotor skill category;
paying attention to details, critical thinking and decision-making in thinking skill category have come to the

forefront.

Table 9. Teacher Candidates' Views on Competencies That Children Should Have in Order to Start Primary School

Preschool Teacher Candidates

Categories Opinions
Social-emotional competencies (12) Social competence (9)
Taking responsibility (3)
Cognitive competencies (10) Keeping and maintaining attention (5)

Cognitive competence (4)

Sensual competence (1)

Self-care competencies (10) Self-sufficiency (6)

Meeting the needs (3)

Meeting toilet needs (1)

Maturity (4) Sitting on school desks for a while (4)
Language competencies (4) Self-expression (3)

Listen effectively (1)
Motor competencies (4) Muscle development (3)

Hand-eye coordination (1)

Classroom teacher candidates

Social-emotional competencies (14) Helping each other (2)

Social behavior (2)

Desire for school (2)

Self-confidence (2)

Desire for achievement (2)

Rules (2)

Expressing one’s name (2)

Maturity (13) Readiness (3)

Maturation (3)

School maturity (3)

School consciousness (2)

Desire for literacy (2)

Psychomotor competencies (8) Muscle development (3)
Psychomotor (3)
Hand-eye coordination (2)

Language competencies (7) Self-expression (3)

Word pronunciation (2)

Following the instructions (2)
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Preschool teacher candidates’ views on competencies that children should have in order to start primary school
are categorized as: "social-emotional competencies (12)", “cognitive competencies (10)", "self-care (10)",
"maturity (4)", "language competencies (4)" and "motor competencies (4)". Preschool teacher candidates are in
the view that it is necessary to be competent at social competence and taking responsibility appear in social-
emotional competencies category; keeping and maintaining attention appear in cognitive competencies category;
self-sufficiency and meeting the needs appear in self-care category; sitting on school desks for a while appears in
maturity category; self-expression appears in language competencies category; muscle development appears in
motor competencies category.

Classroom teacher candidates’ views on competencies that children should have in order to start primary school
are categorized as: “social-emotional competencies (14)“, “maturity (13)“, “psychomotor competencies (8)* and
“language competencies (7). Classroom teacher candidates are in the view that such competencies; helping each
other, social behavior, self-confidence and rules in social-emotional competencies category; readiness, school
maturity and school consciousness in maturity category; muscle development, hand-eye coordination in
psychomotor competencies category; self-expression, word pronunciation and following the instruction in
language competencies category are involved. The findings of teacher candidates’ views about the situations in

which the children are not ready for primary school are presented in Table 10.

Table 10. Teacher Candidates’ Views About the Situations in Which The Children Are Not Ready for Primary
School

Preschool teacher candidates
Categories Opinions
Readiness (maturity) (21) Growth retardation (7)
Maturity in all development areas (6)
Less than 7 years old (4)
Less than 60 months old (3)
Do not feel ready (1)
Social-emotional incompetence (19) Staying out of the family (9)
Social development retardation (8)
Emotional incompetence (1)
Having compliance problems (1)
Cognitive incompetence (12) No cognitive competence (5)
Cannot keep and maintain attention (4)
Carelessness (1)
Mental development (1)
Cannot recognize numbers (1)

Physical incompetence (6) Absence of small and gross motor (3)
Muscle development incompetence (3)
Psychomotor incompetence (4) Cannot hold the pencil properly (3)
Cannot hold the scissors (1)
Self-care incompetence (2) Cannot meet the needs (1)
Meeting toilet needs (1)
Language development (1) No literacy awareness (1)
Classroom teacher candidates
Readiness (14) School maturity (12)
Readiness for school (2)
Self-care incompetence (13) Gaining self-care skills (9)
Toilet education (4)
Social-emotional incompetence (12) Emotional incompetence (3)

Socializing (3)
Adaption to environment (2)
Following the rules (2)
Shyness (2)

Psychomotor development incompetence (10) Small muscle (4)
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Large muscle (2)
Holding the pencil (2)
Psychomotor incompetence (2)

Physical development incompetence (5) Chronological age (3)
Biological development (2)

Cognitive development incompetence (5) Cognitive incompetence (3)
Learning difficulty (2)

Language development incompetence (3) Do not know Turkish (2)

Pronunciation (1)

Preschool teacher candidates’ views about the situations in which the children are not ready for primary school

are categorized as; "readiness (21)", "social-emotional incompetence (19)", "cognitive incompetence (12)",
"physical incompetence (6)", "psychomotor incompetence (4)", "self-care (2)" and "language development (1)".
The views of preschool teacher candidates about growth retardation, maturity in all development areas and being
less than 7 years old in readiness category; staying out of the family and social development retardation in social -
emotional incompetence category; cannot keep and maintain attention in cognitive incompetence category;
absence of small and gross motor and muscle development incompetence in physical incompetence category;
cannot hold the pencil properly in psychomotor incompetence category; cannot meet the needs in self-care category

have come to the forefront.

Classroom teacher candidates’ views about the situations in which the children are not ready for primary school
are categorized as; "readiness (14)", "self-care (13)", "social-emotional incompetence (12)", “psychomotor
development (10)", "physical development (5)", "cognitive development (5)" and "language development (3)".
Classroom teacher candidates considered such situations; school maturity and readiness for school in readiness
category; gaining self-care skills and toilet education in self-care category; emotional incompetence, socializing
and adaption to environment in social-emotional incompetence category; small and large muscle development,
holding the pencil in psychomotor development category; chronological age in physical development category;
cognitive incompetence in cognitive development category; do not know Turkish in language development
category as incompetency.

Discussion and Conclusion

As a result of this research, which aims to examine the views of teacher candidates studying in the department
of preschool and classroom teacher education regarding preschool and primary school education programs, it is
concluded that the teacher candidates studying in both teaching fields have limited knowledge about other teaching
field and program.

The results of teacher candidates' views studying in the department of preschool and classroom teacher
education regarding the knowledge of the characteristics of the programs, their situation to have training about
programs and their views on the sources of information.

"Primary school preparation and primary school programs" course which they take for one semester in
undergraduate degree and “early childhood education” course which they take for one semester in graduate degree
provided limited information for teacher candidates studying in both teaching fields; but did not gain enough
knowledge and skills to make them feel qualified.

From preschool education until the end of higher education, each of the education levels directly affects the
functioning of the other. The previous education level should aim to make the student more ready for the next level
of education. For this reason, as a requirement of the system approach, it is an important and necessary condition
for each of these stages to reach its goal separately (MEB, 2010). The aim of preparing children who are one of
the main objectives of preschool education in primary school education from the educational stages studied in the
research supports this view. There are many researches in the literature related to the important role that preschool
education has in primary school and in the transition period (Aksin, 2013; Atilgan, 2001; Cinkilig, 2009; Dagli,
2007; Dursun, 2009; Ekinci, 2001; Erbay, 2008; Ergiin, 2003; Esaspehlivan, 2006; Ozbek, 2003; Tamkavas, 2003;
Taner, 2003; Taner & Basal, 2005; Temiz, 2002; Tolug, 2008; Tungeli, 2012). It is important that preschool
teachers/teacher candidates who have role of preparing them to primary school education in addition to support
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the children in all developmental areas, should have the knowledge and equipment for upper level education,
namely primary school as well as having the necessary knowledge and equipment of their own educational level.

When teacher candidates are asked their views on the need to be informed about the education program at the
other level; it is seen that preschool teacher candidates think that they should have information because of the
purpose of preparing primary school in their education level. The views of the classroom teacher candidates on
the same question, concentrate on knowing the development of the child properly and to make up for deficiencies
in the preschool education program. Based on this result, it can be said that the teacher candidates employed in
both education levels are aware of the necessity of having knowledge about the other education level. Despite this
awareness, it can be interpreted that they perceive themselves as inadequate due to the fact that they do not have
sufficient information and equipment on the subject during the training period. Based on these results, it is
considered that more comprehensive courses should be added for both education levels and programs in the
undergraduate programs of preschool education and primary school teacher education departments where teachers
are educated in preschool education and primary education levels and which are taken as a whole under the title
General Directorate of Basic Education, established by the amendment of the Ministry of National Education Law
in accordance with the Decree No. 652 on 28 January
2012 (http://www.resmigazete.gov.tr/eskiler/2011/09/20110914-1.htm).

The results of teacher candidates’ views about the developmental characteristics, skills and competencies that
the children should have in order to start primary school

When examining the views of teacher candidates about the developmental characteristics, skills and
competencies that children should have in order to start primary school, it seems that teacher candidates expressed
views under similar headings about the developmental characteristics, skills and competencies that children should
have in order to start primary school. According to findings; both the preschool teacher candidates and the
classroom teacher candidates emphasize most are the areas of physical development and psychomotor
development. This is thought to be due to the fact that classroom teacher candidates think they will have some
difficulties in teaching writing to new beginners, while preschool teacher candidates focus on preparing them for
writing children. In a survey of primary school 1st grade teachers' expectation from preschool teachers examined,
a result parallel to this finding of our research has been reached and they reached the conclusion that primary
school 1st grade teachers expect their classroom teachers to work in the areas of physical and psychomotor
development so that they can make the children more ready for the preschool readiness-related issues (Yapict &
Ulu, 2010).

When examining the views of teacher candidates on the skills that children should have in order to start primary
school, it is seen that; preschool teacher candidates emphasize psychomotor, social and language skills the most;
classroom teacher candidates emphasize self-care and psychomotor skills the most. It is conceivable that the results
of developmental characteristics that children should have in order to start primary school are also the result of the
fact that the teacher candidates studying in both branches of education have placed psychomotor skills in the first
place and this can be thought as a result of a loss of children's learning to write and teaching children how to write.

Another skill that classroom teacher candidates consider necessary is self-care skills. Self-care skills can be
explained as a child's ability to eat on his own, to be able to clean up the body, to be able to meet his toilet needs
and to know what he has to do to protect his or her health. Due to the lack of instruction and break scheme at the
level of preschool education and the need for children to get rid of their self-care needs at that moment, when they
are in primary school they are having difficulties in controlling toilet needs especially because of classroom
instruction, lessons and break. It is also expressed in the studies that children supported properly with self-care
skills in preschool period are not experiencing difficulty or experiencing less difficulty in this sense when they
started primary school (Ozeng & Cekirdekei, 2013; Tamkavas, 2003; Uzun & Alat, 2013). For this reason, it is
thought that classroom prospective teachers have learned this knowledge as a result of their teaching experience
or as a result of sharing with their class teachers and therefore have placed first order self-care skills in the skills
that children should have for starting elementary school.

When the views of teacher candidates about the competencies that children should have for primary school
readiness are examined, it is seen that teacher candidates studying in both departments are also emphasizing on
the field of social-emational competencies. According to the findings of developmental psychology, social skills
are needed especially in the primary school period in order to get along with them and establish good relationships
with others. Therefore, social skills education emerges as an education that should be given to children in preschool
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and primary school periods (Bacanli, 2012). Researches on development emphasize the importance of social
behavior of children in school achievement and school success (McClelland, Morrison, 2003; Ozbek, 2003).
Children entering the school with low social competence often encounter problems such as peer rejection, behavior
problems and low academic achievement (McClelland, Morrison, 2003; Ozbek, 2003; Tungeli, 2012). At this
point, the views of the teacher candidates overlap with the literature and it is necessary for children to have relevant
competences in terms of socio-emotional point of view to be ready for primary school.

When the views of teacher candidates about the situation in which children are not ready for primary school
are examined, it is seen that teacher candidates studying in both areas emphasize on the level of readiness (school
maturity). When the literature on the concept of readiness is examined, there are many definitions (Dockett &
Perry, 2002; Forget-Dubois, 2007; Katz, 1991; Oktay, 1983; Polat, 2010; Snow, 2006) and it can be expressed as
“having the physical, mental, social-emotional and behavioral skills and attitudes necessary for the child to be
ready for schooling and learning®. It can be said that the deficiencies that the teacher candidates have laid out after
the concept of readiness (maturity) are also under the concept of readiness in the act in the related literature. The
fact that teacher candidates show the level of readiness in the first place as a reason for the child not being ready
for elementary school is due to the beliefs that children with low readiness are experiencing difficulties in the
primary school education process and affecting school success negatively. There are studies conducted to support
this view of teacher candidates (Balat Uyanik, 2003; Boz, 2004; Esaspehlivan, 2006; Kirca, 2007; Kogyigit, 2009;
Marjavonic, Liubica, Simona etc., 2008; Magnuson, Meyers, Ruhm & Waldfogel, 2004; Yazici, 2002; Wesley
&Buysse, 2003).

As a result, it is determined that teacher candidates studying in the department of preschool and classroom
teacher education are inadequate in their own knowledge and equipment regarding preschool and primary
education programs; however they are aware of the need to have knowledge of these two levels of education that
feed each other. As teacher candidates studying in both teaching fields are asked about the developmental
characteristics, skills and competences that children should have in order to start primary school, it is seen that
physical/psychomotor development, self-care skills, social skills, language skills and readiness levels are
emphasized. When the definitions related to the concept of readiness included in the literature are examined, It has
been revealed once again through this research that the views of the teacher candidates were determined how
important it is to be ready to school in transition from preschool education to primary school as it is handled under
the framework of physical/psychomotor development, self-care skills, social skills and language skills.

In the light of the information obtained from this; it is recommended that students studying in both departments
offer opportunities to participate in cross-department lectures in order to have more knowledge about the program
of the other departments (preschool education program/primary school program). However, it is suggested that
new lectures should be added to each department with other department program (preschool education
program/primary school program) or that existing lectures should be supported with the implementation processes
by cooperating with the other department. It is thought that the arrangement of mutual sharing activities between
lecturers and students or between students and students in the universities is beneficial for the teacher candidates
to get more ideas about the mutual education programs. It is reviewed that in terms of directly observing the
practices and having an idea, it is important for Preschool Teaching Department teacher candidates to attend one
of the Classroom Teaching Department Teaching Practices Il lectures as a guest teacher within the scope of
Teaching Practice 1l lecture. Similarly Classroom Teaching Department teacher candidates shall attend and
observe one of the Preschool Teaching Department Teaching Practice 11 lectures as a guest teacher for the same
purpose.
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Okul Oncesi ve ilkokul Egitim Programlari; Ogretmen Adaylarinin
Goriislerinin Incelenmesi

Giris

Okul 6ncesi egitim, ¢cocugun dogdugu giinden temel egitime basladigi giine kadar gegen yillar1 kapsayan ve
cocuklarin daha sonraki yasamlarinda 6nemli rol oynayan bedensel, psikomotor, sosyal, duygusal, zihinsel ve dil
gelisimlerinin bilyiik 6l¢iide tamamlandigi, kisiligin sekillendigi, ailelerde ve kurumlarda verilen egitim siirecidir
(Aral, Kandir & Yasar, 2002). Okul 6ncesi egitimin temel amaglarindan biri, bu dénem ¢ocugunun gelisimsel
ihtiyaglarimi karsilayarak onlari ilkokula hazirlamaktir (MEB, 2013). Okul o6ncesi egitim ile ilkokul egitimi
arasindaki uyum ve igbirligi ¢ocuklar1 gelecege hazirlamada son derece 6nemlidir (Oktay, 2010). Okul 6ncesi
egitimin ilkokula hazir olustaki rolii hakkinda yapilan ¢aligmalar incelendiginde; okul Oncesi egitim alan
cocuklarin ileriki egitim siireglerinde daha basarili olduklar1 ve egitim hayatlarinda daha az sorun yasadiklari
goriilmektedir (Bay ve Simsek Cetin, 2014; Comert, 2000; Erkan & Kirca, 2010; Erkan & Topgu Bilir, 2015;
Ustiin & Akman, 2003).

Okul oncesi egitim programu ile ilkokul programi arasindaki en belirgin fark: ilkokulda derslerin varli1 ve
ders siirelerinin belirli zaman dilimleri halinde standartlagtirilmig olmasi ile iinite ve konularin yer almasidir
(Oktay, 2010; Unal, 2012). Okul 6ncesi egitim programindaki pek ¢ok kazanim ilkokul programi kazanimlariyla
ortismektedir (Yangin, 2013). Egitim programlarinin tutarliliginin yaninda (Polat Unutkan, 2006), programlarin
uygulanmasindaki en dnemli 6ge olarak okul Oncesi egitim ve birinci simf 6gretmenlerinin ¢esitli konularda
birbirleriyle bilgi paylasiminda bulunmalar1 ve egitim felsefelerinde bir tutarlilik olugturmalari, bu siirece olumlu
katki saglayacak bir diger faktordiir (Sahin, Sak & Tuncer, 2013).

Okul oncesi egitimden ilkokula gegiste; okul oncesi 6gretmenlerin ilkdgretime hazirligi dogru sekilde
planlayabilmek i¢in ilkokul programini bilmeleri gerekmektedir (Polat, 2010). Gegisin diger tarafinda olan sinif
Ogretmenlerinin de erken c¢ocukluk donemi egitimi almalari, 6zellikle ilkokulun ilk yillarindaki ¢ocuklarla
calisirken daha basarili olmalarinda etkilidir (Unicef, 2012). Ogretmenlerin bu bilgiye sahip olmalar1 i¢in hizmet
oncesinde ya da sirasinda konu hakkinda destek almalar1 gereklidir. Hizmet i¢i siiregte bulunan ogretmenlere
yonelik olarak, Milli Egitim Bakanlig1 tarafindan egitim ve seminerler diizenlenmektedir. Hizmet dncesi siirecte
ise, 6gretmen yetistiren kurumlar olarak egitim fakdlteleri okul dncesi 6gretmenligi ve sinif 6gretmenligi anabilim
dallar1 egitim programlari incelendiginde; okul &ncesi dgretmenlerinin yalnizca tek yariyil verilen “ilkokula
Hazirlik ve ilkokul Programlar1” dersini aldiklari, sinif 6gretmenlerinin ise yine yalnizca tek yariyil verilen “Erken
Cocukluk Egitimi” dersini aldiklar1 goriilmektedir (YOK, 2006).

Farkli egitim kademelerinde uygulanan programlarin biitiinliigii ve egitim hedelerinin genelde ve Gzelde
birbirini takip eden, destekleyen nitelikte olmasi s6z konusu egitim programinin niteligini giiglendirmektedir.
Egitim programlarinda saglanan bu biitiinliigiin uygulamada hayat bularak birbirini takip etmesi de gelisimin
ilerlemesi ve biitiinliigii ilkelerine uygun olarak bireyi desteklemektedir. Dolayistyla birbirini takip eden iki egitim
kademesinde gérev yapacak 6gretmen adaylarinin her iki egitim donemine ait farkindalik ve yeterli bilgi sahibi
olmast énemlidir. Ozellikle de erken ¢ocukluk doneminde okul dncesi egitimden ilkokula gegis siirecinin &nemli
unsurlar1 olan okul dncesi 6gretmenleri ile ilkokul 6gretmenlerinin kendi egitim kademelerinden sonraki ve 6nceki
kademedeki programa dair bilgi, beceri ve goriislerinin incelenmesi, varsa eksik/ihtiyaglarin lisans egitimi
stiresince giderilmesi ve desteklenmesinin egitim siireclerinin temel tasi olan bu donemlerin kalitesini ve bagarisini
arttiracagi diigiiniilmektedir. Literatiir incelendiginde 6gretmenler (Erden & Altun, 2014; Dereli, 2012; Kogyigit,
2009; Tolug, 2008; Yalman, 2007; Yapicit & Ulu, 2010), aileler (Kogyigit, 2009) ve yoneticilerle (Yalman, 2007)
konu ile ilgili ¢aligmalar yapildig1 goriilmiistiir. Ancak 6gretmen adaylarinin goriislerine dayali bir c¢alisma
olmadig1 belirlenmistir. Hizmet Oncesi siiregte 6gretmen adaylar1 heniiz egitimlerine devam etmekteyken; sinif
Ogretmeni adaylarnin okul oncesi egitim programina, okul dncesi egitim Ogretmen adaylarmin simif egitimi
programina dair goriislerini inceleyerek farkindalik yaratmak ve bu ydnde kendilerini gelistirmelerine ilham
vermek hedeflenmektedir. Sinif egitimi ve okul dOncesi egitimi 6gretmenleri ile yoneticilerine bir alt ve bir {ist
egitim kademesi olan programlara dair goriigleri incelenmis olup; heniiz egitim siirecinde olan ve lisans
egitimindeyken varsa eksikliklerini giderebilecek olan gruplarla egitim programlarini konusmanin alan yazina
farkl1 bakis agis1 sunacagi, arastirmadan elde edilen sonuglar dogrultusunda uygulamaya doniik varsa problem ya
da eksiklik bunlar1 ¢dziimlemeye odakli 6neriler sunacag: diisiiniilmektedir. Bu nedenlerle Okul Oncesi Anabilim
Dal’nda 6grenim géren dgretmen adaylarmin ilkokul egitimi programina ve Smif Ogretmenligi Anabilim
Dali’nda o6grenim goren Ogretmen adaylarmin okul oncesi egitimi programlart hakkindaki goriislerinin
incelenmesi bu aragtirmanin amacini olusturmaktadir. Bu amag¢ kapsaminda 6gretmen adaylarinin programlarin
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ozelliklerine iligkin bilgileri, programlar hakkinda egitim alma durumlar1 ve bilgi kaynaklar1, programlar hakkinda
bilgi sahibi olmanin gerekliligine iliskin goriisleri, programlar hakkinda kendi yeterlilik diizeylerine iliskin
gorisleri, cocuklarin ilkokula baglayabilmeleri igin sahip olmalar1 gereken gelisimsel 6zellikler, beceriler ve
yeterliliklere yonelik goriisleri ile ¢ocuklarin hangi durumlarda ilkokula hazir olmadiklarina iligkin goriisleri
incelenmistir.

Arastirmada asagidaki sorulara yanit aranmistir:

1. Okul Oncesi Egitimi Anabilim Dal1 6gretmen adaylarmin siif egitimi programinin 6zelliklerine ve Simif
Ogretmenligi Anabilim Dali 6gretmen adaylarinin okul 6ncesi egitim programinin 6zelliklerine iliskin goriisleri
nelerdir?

2. Okul Oncesi Egitimi Anabilim Dali 6gretmen adaylarinin smif egitimi programn ve Simf Ogretmenligi
Anabilim Dal1 6gretmen adaylarinin okul dncesi egitim programi hakkindaki bilgi kaynaklar1 nelerdir?

3. Okul Oncesi Egitimi Anabilim Dali 6gretmen adaylarinin simif egitimi programi ve Sinif Ogretmenligi
Anabilim Dali 6gretmen adaylarinin okul dncesi egitim programu ve ilkokula hazirlikla ilgili egitim alma durumlari
nedir?

4. Okul Oncesi Egitimi Anabilim Dali 8gretmen adaylarinin simf egitimi programi ve Sinif Ogretmenligi
Anabilim Dali1 6gretmen adaylarinin okul dncesi egitim programi hakkinda bilgi sahibi olmanin gerekliligine
iligkin goriisleri nelerdir?

5. Okul 6ncesi 6gretmen adaylarmin ilkokul programlart ve ilkokula hazirlik hakkinda kendi yeterlilik
diizeylerine iliskin goriigleri nelerdir?

6. Smuf 6gretmeni adaylarmin okul dncesi egitim programlar ve ilkokula hazirlik hakkinda kendi yeterlilik
diizeylerine iliskin goriigleri nelerdir?

7. Okul Oncesi ve Sinif Ogretmenligi Anabilim Dallarinda 6grenim gérmekte olan dgretmen adaylarinin
¢ocuklarin ilkokula baglamak i¢in sahip olmasi gereken gelisimsel 6zellikler, beceriler ve yeterliliklere iliskin
goriisleri nelerdir?

8. Okul Oncesi ve Simf Ogretmenligi Anabilim Dallarinda dgrenim gérmekte olan dgretmen adaylarinin
¢ocugun hangi durumlarda ilkokula hazir olmadigina iliskin goriisleri nelerdir?

Yontem
Arastirma Modeli

Egitimin her bir kademesinin bireyi bir sonraki kademeye hazirlamak oldugu diisiiniildiigiinde; egitim
kademelerinin de birbirlerinin igerikleri ile uyumlu ve birbirini hedefleyen, takip eden &zelliklere sahip olmasi
gerekmektedir. Programlar bu kosulu saglayacak bi¢cimde hazirlansa dahi uygulamada bu durumun
gergeklesebilmesi icin uygulayicilarin bu felsefe ile hareket etmesi; ¢ocuklarin ilerleyen egitim yasamlarinda ve
gelisimlerine uygun olarak hangi gorevleri yerine getirmesi gerektigini, dolayisiyla ¢ocuklarin karsilasacagi
gorevlerde bir sonraki ve bir dnceki agsamada neleri basarmasi gerektigini bilmesi énemlidir. Okul dncesi egitim
ve ilkokul egitimi; temel egitim catis1 altinda bu noktada gegisin saglandigi iki alt birimi kendi iginde
degerlendirerek ve ayni zamanda biitlinlestirerek bilinyesinde barindiran bir durumdur. Bu nedenle aragtirmada
nitel arastirma yonteminin durum c¢aligmast desenlerinden biri olan i¢ ige ge¢mis c¢oklu durum ydntemi
kullanilmustir. I¢ ice gegmis coklu durum calismasinda, ele alman veya arastirmaya dahil edilen her durum kendi
igerisinde ¢esitli alt birimlere ayrilarak ¢aligilir (Yildirnm & Simsek, 2012). Bu desende arastirmaya katilan her
grup (okul dncesi dgretmen adaylari, sinif 6gretmeni adaylari) birer analiz birimi olarak diisiiniilmistiir. Her
grubun fikirleri kendi birimi bazinda analiz edilmis olup olusturduklari biitiiniin kesisimi (okul 6ncesinden ilkokula
gecis) baglaminda birbirlerinin programlarina olan bakis agilar1 degerlendirilmistir.

Calisma Grubu

Arastirmanin ¢aligma grubu ¢cok asamali 6rnekleme yapilarak belirlenmistir. Buna gére oncelikle 2015-2016
egitim 6gretim yilinda Marmara Universitesi Atatiirk Egitim Fakiiltesi dordiincii simifinda 6grenim géren okul
oncesi ve smif dgretmenligi 6gretmen adaylarinin alan dersleri, pedagoji dersleri ve uygulama derslerini almis
olmalar1 kriterine uygun olarak amacli 6rnekleme yontemiyle 4. siif 6grencileri secilmistir. Bu kapsamda okul
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oncesi ve sinif 6gretmenligi son sinif 6grencilerine ilgili arastirma duyurusu yapilmis ve arastirmaya katilmay1
goniillii olarak kabul eden 6gretmen adaylar1 arasindan uygun 6rnekleme yontemine gore tesadiifi olarak (isim
yazili listeden kura ¢ekme) ve kota 6rnekleme ydntemi uyarinca arastirmacilar tarafindan 30 kisi olarak belirlenen
siir dogrultusunda her bir anabilim dalindan 30 6gretmen aday1 belirlenmistir. Toplam 60 6gretmen aday1
aragtirmanin ¢alisma grubunu olusturmaktadir.

Veri Toplama Araclan

Okul Oncesi ve Smif Ogretmenligi Anabilim Dallar1 6gretmen adaylarmin goriislerini almak amaciyla
aragtirmacilar tarafindan her iki anabilim dali 6gretmen adaylarina yonelik olarak ayri yar1 yapilandirilmig
goriisme formu hazirlanmis ve uygulanmistir. Goriisme formundaki sorular hazirlanirken; sorularin anlasilabilir,
acik-uclu olmasina odaklanilmis; yonlendirmeden ve ¢ok boyutlu soru sormaktan kaginilmis, alternatif sorular
hazirlama, farkli tiirden sorular hazirlama, sorulari mantikli bir bicimde diizenleme gibi ilkelere (Yildirim ve
Simsek, 2012) uyulmustur. Arastirmacilar tarafindan hazirlanan goriisme formu 9 alan uzmanina génderilerek alan
uzmanlarinin goriisleri alinmig ve bu dogrultuda uygun ve gerekli diizenlemeler yapilmistir. Veri toplama araci
her iki anabilim dalinda 6grenim goren 6gretmen adaylari igin soru ciimlesi igerisinde yalnizca program adlarinin
farkli oldugu, ayni nitelikteki toplam sorudan olugmaktadir. Bu sorular sirastyla;

1. Okul éncesi egitim programinin dzellikleri nelerdir? Ilkokul programimin &zellikleri nelerdir?

2. Okul 6ncesi egitim programma dair edindiginiz bilgilerin kaynagi/kaynaklar1 nelerdir? ilkokul
programina dair edindiginiz bilgilerin kaynagi/kaynaklari nelerdir?

3. Okul oncesi egitim programi ya da ilkokula hazirlik hakkinda herhangi bir egitim aldimiz mi?
Aldiginiz egitim nedir? ilkokul programi ya da ilkokula hazirlik hakkinda herhangi bir egitim aldimz
mi1? Aldiginiz egitim nedir?

4. Bir ilkokul 6gretmeni neden okul 6ncesi egitim programi hakkinda bilgi sahibi olmalidir? Bir okul
oncesi 6gretmeni neden ilkokul program: hakkinda bilgi sahibi olmalidir?

5. Okul éncesi 6gretmen adayi olarak ilkokul programlart ve ilkokula hazirltk hakkinda kendi yeterlilik
diizeyleriniz nedir? Goriigiiniiziin nedenini agiklayiniz.

6. Simif egitimi dgretmen adayi olarak okul oncesi egitim programi ve ilkokula hazirlik hakkinda kendi
yeterlilik diizeyleriniz nedir? Goriisiiniiziin nedenini agiklaymniz.

7. llkokula baglamak i¢in cocuklari sahip olmasi gereken gelisimsel 6zellikler nelerdir?
8. Ilkokula baslamak igin cocuklarin sahip olmas1 gereken beceriler nelerdir?
9. llkokula baslamak i¢in cocuklarin sahip olmasi gereken yeterlikler nelerdir?
10. Bir ¢ocugun hangi durumlarda ilkokula hazir olmadigini diisiiniirsiiniiz?
Verilerin Toplanmasi

Okul Oncesi ve Simf Ogretmenligi Anabilim Dallar1 6gretmen adaylarimin goriislerini almak amaciyla
arastirmacilar tarafindan hazirlanan yar yapilandirilmig goériisme formu uygulanmistir.

Verilerin Analizi

Elde edilen verilerin analizinde betimsel analiz yontemi kullanilmistir. Arastirmada bu analizin kullanim
amaci, uygulama siirecinden elde edilen verilerin betimsel bir yaklasim ile diizenlenerek yorumlanmasi ve
sunulmasidir. Bu amagla elde edilen veriler, 6ncelikle iki ayr1 kodlayici tarafindan kodlanmistir. Kodlayier 1 (K1)
5 adet goriisme formu iizerinden agik kodlama yapmustir. Kodlayict 2 de K1’in yapmis oldugu agik kodlama
sonuglarini inceleyerek bu kodlarin nasil gsekillendigini degerlendirmistir. Degerlendirmenin ardindan iki kodlayic1
olusan kodlar iizerinde tartigarak fikir birligine varmuglardir. Ortaya c¢ikan bu fikir birligi kodlamalarin
gecerliliginin saglanmasi igin 6nemlidir.

Kodlayicilar her iki programda dgrenim goéren dgretmen adaylarindan alinan goriisme formlarimin yaklasik
%25’ini (her anabilim dalindan 8’er tane) ayr ayr1 kodlamislardir. Yapilan kodlamalarin ardindan, kodlayicilar
aras! tutarlilik katsayisi hesaplanmistir. Kodlayicilar arasi tutarlilik katsayisi hesaplanirken K1’in ortaya koydugu
kodlar iizerinden kapali kodlama teknigi ile kodlama yapilmustir. iki kodlayicinin degerlendirmeleri sonucunda
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Cohen’s Kappa tutarlilik korelasyon katsayisi k=.84 olarak hesaplanmistir. Geriye kalan toplam 39 adet form K1
ve K2 tarafindan kodlanarak degerlendirilmistir. Yapilan kodlamalarin ardindan kodlayicilar bir araya gelerek
kodlarin kiimelendigi goriisleri belirli bir beceriyi isaret etmesi ya da fikri, felsefeyi igerimesi gibi program
ozelliklerini goz oniinde bulundurarak temalar1 belirlemistir. Ogretmen adaylarmin her bir temaya yonelik
goriislerinin betimlenmesi ve yorumlanmasinda ise frekans degerlerinden yararlanilmistir. S6z konusu frekans
degerleri 6gretmen adaylarinin sayist degil; fikirleri temel alinarak hesaplanmistir.

Bulgular

Calismadan Okul Oncesi ve Smif Ogretmenligi Anabilim Dallari’nda 6grenim gérmekte olan gretmen
adaylarmin okul dncesi ve ilkokul egitimi programlar1 hakkindaki goriiglerinin incelenmesini amaglayan bu
arastirmaya ait bulgular tablolar halinde bu bolimde sunulmustur.

Okul Oncesi ve Simif Ogretmenligi Anabilim Dallari’nda 6grenim gormekte olan gretmen adaylarinin
programlarin 6zelliklerine iliskin bilgileri, programlar hakkinda egitim alma durumlar1 ve bilgi kaynaklarina
iliskin goriislerine dair bulgular Tablo 1, Tablo 2 ve Tablo 3’te sunulmaktadir.

Tablo 1. Ogretmen Adaylarimn Programlarin Ozelliklerine Iliskin Bilgileri

Okul 6ncesi 6gretmeni adaylar:

Kategoriler Gortsler

Dersler yer almaktadir (19) Ses dgretimi (5)
Cizgi ¢aligmalar1 (4)
Bilgi igerik (3)
Ders islemeye (3)

Dersler arasi iligki (1)
Hayat bilgisi dersi bulunur (1)
Odevler verilmektedir (1)
Oyun (1)
Programin felsefi 6zellikleri (12) Ogrenci merkezli program (3)
Okula uyum (3)
Yas ve gelisim (3)
Okul dncesi programi ile biitiin (1)
Okula hazirlik (1)
Kapasite gelisimi (1)
Beceriler bulunmaktadir (6) Okuma yazma becerisi (5)
Matematik becerisi (1)
Gelisim alanlarmi igerir (3) Fiziksel gelisim (1)
Kalem tutma (1)
El goz koordinasyonu (1)

Smif 6gretmeni adaylarn
Gelisim alanlar1 (19) Duyugsal geligim (6)
Kaba motor hareketler (5)
Biligsel gelisim (3)
Psikomotor gelisim (3)
Ince motor kaslarin gelisimi (2)
Programin felsefi 6zellikleri (13) Oyun temelli olmasi (11)
Esnek yapis1 (2)
Ilkokula hazirlama amac1 vardir (10) -
Etkinlik tiirleri bulunur (4) Drama etkinlikleri (2)
Degerlerin 6gretimine iligkin etkinlikler (2)
Oyun-eglence ortami bulunur (3) -

Okul 6ncesi 6gretmen adaylar ilkokul programlar ile ilgili; derslerden olustugunu (19), programin felsefi
yapisina (12), programda yer alan becerilere (6) dair bilgi sahibi olduklarint ve programin gelisim (3) alanlarini
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icerdigini belirtmislerdir. Bunun yaninda okul dncesi 6gretmen adaylarinin bir kismi, ilkokul programryla ilgili
bilgisinin olmadigint (11) ifade etmistir. Okul Oncesi Ogretmen adaylarinin biiyliik g¢ogunlugu ilkokul
programlarinin igeriginde yer alan derslerle ilgili olarak “ses Ogretimi ve ¢izgi calismalar1” yapildigini;
programlarin felsefi yapisi ile ilgili olarak “6grenci merkezli, okula uyum saglayan, yas ve gelisim odakli”
oldugunu; “okuma yazma ve matematik” becerilerini gelistirmeyi amagladigini; gelisim alanlarindan ““fiziksel
gelisim ve el géz koordinasyonunu saglama” ile ilgili ¢aligmalarin yapildigini diigiindiiklerini belirtmislerdir.

Smif 6gretmeni adaylari ise okul dncesi egitim progranu ile ilgili olarak: gelisim alanlarinin yer aldigini (19),
programin felsefi yapisina dair bilgi sahibi olduklarini (13), ilkokula hazirlamay: amacgladigini (10), etkinlik
tiirlerinden olustugunu (4) ve oyun-eglence (3) odakli oldugu bilgisine sahiptirler. Snif 6gretmeni adaylarinin
cogunlugu okul 6ncesi egitim programinin en fazla “duyugsal” ve “kaba motor” gelisim alanlarini kapsadigini;
programin felsefi yapisinin “oyun temelli” ve “esnek”, etkinlik tiirlerinin “drama” ve “deger” odakli oldugu
goriisiindedirler.

Tablo 2. Ogretmen Adaylarinin Programlar Hakkindaki Bilgi Kaynaklarina Iliskin Gériisleri

Okul 6ncesi 6gretmeni adaylari
Kategoriler
Egitim siireci (15)

Goriisler

Lisans dersi (11)
Dershane (2)
Seminer (2)
Kardes (3)
Arkadas (2)
Yasanti (1)

Sosyal ¢evre ve deneyim (6)

Sinif 6gretmeni adaylar:
Ders (6) “Erken Cocukluk Egitimi” dersi (6)

Okul 6ncesi 6gretmen adaylari ilkokul programlar ile ilgili olarak bilgiyi; en fazla egitim siireci igerisinde
aldiklar1 lisans derslerinden, sosyal cevre ve deneyimlerden edindiklerini ifade etmislerdir. Simif 6gretmeni
adaylar1 ise okul ncesi egitim programlarina iligkin bilgiye lisans egitimlerinde aldiklari1 “Erken Cocukluk Egitimi
Dersi” araciligiyla sahip olduklarini belirtmislerdir.

Tablo 3. Ogretmen Adaylarinin Programlar Ve ilkokula Hazirlik ile ilgili Egitim Alma Durumlari

Okul 6ncesi 6gretmeni adaylari Sinif 6@retmeni adaylar:

Goriisler n Goriisler n
Ders 23 Ders 11
Yok 5 Kurs 4
Seminer 4 Kongre 2

Okul dncesi dgretmen adaylari ilkokul programlar ve ilkokula hazirlik hakkinda “ders (23)” ve “seminer (4)”
kanaliyla egitim aldiklarini, bazi 6gretmen adaylar ise egitim almadiklarmi belirtmislerdir. Sinif 6gretmeni
adaylar1 ise okul dncesi egitim programlart ve ilkokula hazirlik ile ilgili “ders (11)”, “kurs (4)” ve “kongre (2)”
yoluyla egitim aldiklarini ifade etmislerdir. Her iki tablo birlikte incelendiginde; 6gretmen adaylariin programlar
hakkindaki bilgiye, ¢cogunlukla lisans egitimleri boyunca aldiklar1 dersler yoluyla ulastiklar sdylenebilir.

Okul Oncesi ve Smif Ogretmenligi Anabilim Dallari’nda 6grenim gdrmekte olan &gretmen adaylarinin
programlar hakkinda bilgi sahibi olmanin gerekliligine iliskin goriisleri ve programlar hakkinda kendi yeterlilik
diizeylerine iligkin goriislerine dair bulgular Tablo 4, Tablo 5 ve Tablo 6’da sunulmaktadir.

Tablo 4. Okul Oncesi Ogretmen Adaylarmin ilkokul Programi; Sinif Ogretmeni Adaylarinin Okul Oncesi Egitim
Programi Hakkinda Bilgi Sahibi Olmanin Gerekliligine liskin Goriisleri

Okul 6ncesi 6gretmeni adaylari

Kategoriler

Gortisler

Okul 6ncesi egitim programinin amacidir (29)

Ilkokula hazirlayabilmek igin (19)
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Okul éncesi programin amaci (6)

Gereklilik (3)

Uyumu kolaylastirmak i¢in (1)
Egitim biitiinligi (6) Egitimi bir biitiindiir (5)

Bir sonraki adim (1)

Smif 6gretmeni adaylar
Cocugun gelisimi bilmek (17) Hazirbulunugluk olmali (6)
Gelisim biitiindiir (3)
Yeterli olgunluga ulasma (2)
Bireysel fark (2)
Gelisim diizeyini anlamak igin (2)
Gelisimsel 6zellikler ve becerileri bilmek (2)
Program eksikliklerini gidermek (11) Ogrencilerin gelisim dzelliklerine gore egitim (4)
Program eksikliklerini gidermek (2)
Teoriyi bilsin ki uygulamaya gegsin (2)
Programla ilgili bilgi sahibi olmak (2)
Temel egitime hazirlamak icim (1)
Yeni programda ilkokula baglama yasi diistiiglinden ---
(11)
Okul 6ncesi egitim almayan ¢ocuga destek (7) Egitim alan almayan arasi fark (5)
Kritik donemde kazanamadigi davranislar (2)
Egitim kademeleri biitiindiir (2) -

Okul o6ncesi 6gretmen adaylari ilkokul programlari hakkinda bilgi sahibi olmayi, “okul Oncesi egitim
programinin amaci (29)” ve “egitimin biitiinliigl (6)” agisindan gerekli gormektedirler. Okul dncesi programin
amaci olarak “ilkokula hazirlayabilmek i¢in” bilinmesi gerekir goriisii 6n plana ¢ikmistir. Sinif 6gretmeni adaylar

ERINRT3

ise okul oncesi program hakkinda bilgi sahibi olmay1, “cocugun gelisimini bilmek (17)”, “program eksikliklerini
gidermek (11)”, “yeni programda ilkokula baslama yasinin diismesi (11)”, “okul 6ncesi egitim almayan ¢ocuga
destek olma(7)” ve “egitim kademelerinin biitiin olmast (2)” nedenlerinden dolay1 gerekli gormektedirler.
Cocugun gelisimini bilmek noktasinda ¢ocugun hazirbulunusluk durumunun ne oldugunun bilinmesi; program
eksikliklerini gidermede gelisim 6zelliklerine gore egitimin verilmesi ve okul dncesi egitim alamayan ¢ocuga

destek durumunda ise egitim alan ile almayan arasindaki farkin ortadan kaldirilmasi goriisleri 6n plana ¢ikmustir.

Tablo 5. Okul Oncesi Ogretmen Adaylarinin flkokul Programlar1 Ve Ilkokula Hazirlik Hakkinda Kendi Yeterlilik
Diizeylerine iliskin Goriisleri

Yeterli gorme durumu Kategoriler Goriisler
Yeterli (2) Aldigim egitime giiveniyorum (3) ilkdgretime hazirlik dersinde birgok bilgiye
sahip oldum (2)
Yapmam gereken galigsmalari biliyorum (1)
Yetersiz (13) Kendimi gelistiremedim (15) Yetersiz hissediyorum (4)
Deneyimim yok (4)
Programi incelemedim (3)
Ilkokul programinda yetersizim (3)
Egitim almadim (1)

Derslerdeki eksiklik (4) Ders yetersiz (4)
Kararsizim (15) Kisisel gelisim (13) Deneyim (10)
Bilgili degilim (3)
Gelisime aciklik (5) Kendimi geligtirme (4)
Ogretmen (1)
Aldigim egitim (2) Egitim yeterli degil (1)

Programi bilmiyorum (1)
Program siirekli degisiyor (1) ---
Alanim degil (1) ---
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flkokul programlar1 ve ilkokula hazirlik ile ilgili yeterliklerine iliskin ¢alisma grubunu olusturan toplam 30
okul dncesi 6gretmen adaymin 2’°si “yeterli”, 137 “yetersiz”, 15’1 ise “kararsiz” olduklarini belirtmislerdir. Bu
durumda 6gretmen adaylarinin kendilerine iliskin degerlendirmelerinin nedenleri incelendiginde; kendilerini
yeterli olarak degerlendiren 6gretmen adaylar “aldigi egitime giivendiklerinden (3)”; yeterli gérmeyen dgretmen
adaylar1 “kendini gelistirememekten (15)” ve “derslerdeki igerik eksikliginden (4)”; kararsiz olan 6gretmen
adaylar1 ise “kisisel gelisim (13)”, “gelisime agiklik (5)” ve “aldigim egitim (2)” nedenlerinden kaynaklandigini
ifade etmislerdir.

Tablo 6. Sinif Ogretmeni Adaylarinin Okul Oncesi Programlar1 Ve ilkokula Hazirlik Hakkinda Kendi Yeterlilik
Diizeylerine iliskin Gériisleri

Yeterli gorme durumu Kategoriler Goriisler
Yeterli (6) Aldigim egitime giiveniyorum (6) Egitime giiveniyorum (2)
Dersler ve staj (2)
Okula uyum saglamayi biliyorum (2)

Yetersiz (14) Derslerdeki eksik (10) Ders saati az (3)
Lisans egitiminde uygulama yok (3)
Ogrenemedim (2)
Bilgim yok (2)
Kendimi gelistiremedim (9) Egitim almadim (3)

Programa katilmadim (2)
Kendimi gelistiremedim (2)
Yeterli bilgim yok (2)

Kararsizim (10) Aldigim egitim (9) Egitim (3)
Uygulama yapmadim (2)
Planli egitim almadim (2)
Endiseliyim (1)
Derslerde 6grendiklerim (1)

Kisisel gelisim (4) Bireysel nedenler (2)

Yeterli oldugunu diistinmiiyorum (2)

Smuf 6gretmeni adaylarinin okul dncesi egitim programlart ve ilkokula hazirlik ile ilgili yeterliklerine iliskin
kendilerini nasil degerlendirdikleri incelendiginde; 6 6gretmen adayinin kendisini “yeterli”, 14 6gretmen adayinin
“yetersiz” ve 10 6gretmen adayinin ise “kararsiz” olduklarin belirtmislerdir. Bu durumun nedenleri soruldugunda;
simif 6gretmeni adaylarindan kendilerini yeterli goren 6gretmen adaylari “aldigi egitime giivendiklerini (6)”;
yeterli gérmeyen 6gretmen adaylar1 “derslerdeki igerik eksikliginden (10)” ve “kendini gelistirememekten (9)”
kaynaklandigini; kararsiz olan 6gretmen adaylari ise “aldigim egitim (9)” ve “kisisel gelisim (4)” nedenlerinden
kaynaklandigini belirtmiglerdir.

Ogretmen adaylarinin ilkokula baslamak i¢in ¢ocuklarin sahip olmasi gereken gelisimsel dzellikler, beceriler
ve yeterliliklere yonelik goriislerine ait bulgular Tablo 7, Tablo 8 ve Tablo 9°da sunulmaktadir.

Tablo 7. Ogretmen Adaylarmin [lkokula Baslamak Ig¢in Cocuklarm Sahip Olmasi Gereken Gelisimsel
Ozelliklerine iliskin Gériisleri

Okul 6ncesi 6gretmeni adaylari

Kategoriler Goriisler

Psikomotor gelisim (18) El goz koordinasyonunu saglamali (8)
Kalem tutmayi1 yapmali (7)
Psikomotor 6zellikler gelismeli (3)

Fiziksel gelisim (15) Ince ve kaba motor kaslar gelismeli (9)
Motor gelisim (6)

Biligsel gelisim (15) Zihinsel gelisim (7)
Dikkatini koruma (4)
Duyussal geligim (3)

Kendi 6zelliklerini tanima (1)
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Sosyal-duygusal gelisim (13) Sosyal gelisim (7)
Olumlu sosyal iligki (5)
Psikolojik hazir olma (1)

Oz bakimin gelismesi (11) Tuvaletini yapabilme (6)
Oz bakim becerilerini kazanma (5)
Olgunlagmanin saglanmasi (10) Gelisim alanlarinda yeterlilik (4)
Belli yasta olma (3)
Sirada belirli siire oturma (3)
Dil gelisimi (6) Kendini ifade etme (4)

Dilin gelismesi (1)
Dinleme becerisi (1)

Smif 6gretmeni adaylar:
Fiziksel gelisim (22) Biyolojik gelisim (8)
Kaba kas (7)
Ince kas (5)
Kabadan inceye gecis (2)
Psikomotor gelisim (8) El-g6z koordinasyonu (3)
Psikomotor (3)
Sinir-kas es giidiimii (2)

Oz bakimin gelismesi (8) Ihtiyacim karsilama (4)
Ozbakim (2)
Yemek yeme (2)
Sosyal-duygusal gelisim (7) Ogrenme istegi (2)

Sorumluluklari yerine getirme (2)
Kisisel 6zelliklerini bilme (2)

Duyussal (1)
Dil gelisimi (4) Kendini ifade etme (3)
Tiirkce bilme (1)
Olgunlagma (4) --
Biligsel gelisim (3) Nesne siirekliligi (2)

Biligsel (1)

Okul oncesi Ogretmen adaylarinin ¢ocuklarin ilkokula baglamak igin sahip olmasi gereken gelisimsel

Ozelliklere iliskin goriisleri: “psikomotor gelisim (18)”, “fiziksel gelisim (15)”, “biligsel gelisim (15)”, “sosyal
duygusal gelisim (13)”, “6zbakim (11)”, “olgunlagma (10)” ve “dil gelisimi (6)” kategorileri altinda yer almistir.
Okul 6ncesi dgretmen adaylar1 psikomotor gelisim kategorisinde el g6z koordinasyonu ve kalem tutma; fiziksel
gelisim kategorisinde ince ve kaba motor geligimi; biligsel gelisim kategorisinde zihinsel ve duyussal geligim,
dikkatini koruma; sosyal-duygusal gelisim kategorisinde sosyal gelisim ve olumlu sosyal iligki; 6zbakim
kategorisinde tuvaletini yapabilme; olgunlagma kategorisinde gelisim alanlarinda yeterlilik, belli yagta olma ve

sirada belirli stire oturma; dil gelisimi kategorisinde kendini ifade etmenin yer aldig1 goriisiindedirler.

Simif dgretmen adaylariin ilkokula baslamak i¢in ¢ocuklarin sahip olmasi gereken gelisimsel 6zelliklere
iligkin gorisleri: “fiziksel gelisim (22)”, “psikomotor gelisim (8)”, “6zbakim (8)”, “sosyal-duygusal gelisim (7)”,
“dil gelisimi (4)”, “olgunlasma (4)” ve “bilissel gelisim (3)” kategorileri altinda yer almistir. Sinif 6gretmeni
adaylarimin fiziksel gelisim kategorisinde biyolojik, kaba ve ince kas; psikomotor gelisim kategorisinde el goz
koordinasyonu ve sinir-kas es giidiimii; 6z bakim kategorisinde ihtiyacin1 karsilama ve yemek yeme; sosyal-
duygusal gelisim kategorisinde 6grenme istegi, sorumluluklar1 yerine getirme ve kisisel 6zelliklerini bilme; dil
gelisimi kategorisinde kendini ifade etme; biligsel gelisim kategorisinde ise nesne siirekliligi olmasi gerektigi ile

ilgili goriisleri 6n plana ¢ikmustir.

Tablo 8. Ogretmen Adaylarmin Ilkokula Baslamak Icin Cocuklarin Sahip Olmasi Gereken Becerilere iliskin
Goriisleri

Okul 6ncesi 6gretmeni adaylari
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Kategoriler Goriisler
Psikomotor beceri (19) Kalem tutma (11)
Kiiciik kas becerileri (7)
El g6z koordinasyonu (1)
Sosyal beceri (19) Sosyallik (6)
Tletisim becerileri (5)
Empati kurma (3)
Ozgiiven (3)
Farkliliklara saygi (1)
Sira bekleme (1)
Dil becerisi (19) Kendini ifade edebilme (6)
Okuma yazma farkindaligi (4)
Tiirk¢eyi dogru kullanma (3)
Dinleme becerileri (3)
Yonergeye uygun yazma (3)

Oz bakim becerisi (12) Ozbakim becerileri (7)
Tuvalet (4)
Ihtiyaclarini karsilama (1)
Bilissel beceriler (9) Diistinme becerileri (5)

Say1 sayma (2)

Dikkati saglama ve koruma (2)
Olgunlagma (4) Siraya dogru sekilde oturma (2)

Etkinlige baslayip bitirebilme (2)

Sinif 6gretmeni adaylar
Oz bakim beceresi (26) Ozbakim (10)
Tuvalet (6)
Giyinmek (3)
Ayakkabi (3)
Merdiven (2)
Yemek yeme (2)
Psikomotor beceri (21) Kalem tutma (4)
Ince kas (4)
Psikomotor beceriler (4)
Cizim (3)
Kaba (2)
Boyama (2)
Kas koordinasyonu (2)
Diistinme becerileri (6) Ayrmntilara 6nem verme (2)
Elestirel diisiinme (2)
Karar verme (2)

Okul 6ncesi 6gretmen adaylarinin ilkokula baglamak i¢in sahip olunmasi gereken becerilere iliskin goriisleri:
“psikomotor beceri (19)”, “sosyal beceri (19)”, “dil becerisi (19)”, “6zbakim (12)”, “bilissel beceriler (9)”,
“olgunlagma (4)” ve “bilmiyorum (3)” kategorileri altinda yer almigtir. Okul Oncesi 6gretmen adaylarinin
cocuklarin psikomotor beceri kategorisinde kalem tutma ve kiigiik kas becerileri; sosyal beceri kategorisinde
sosyallik, iletisim becerileri ve empati kurma; dil becerisi kategorisinde kendini ifade etme, okuma yazma
farkindalig1 ve Tiirkge’yi dogru kullanma; 6zbakim becerileri kategorisinde tuvalet ve ihtiyaglarin1 karsilama;
biligsel beceriler kategorisinde diisiinme becerileri; olgunlagma kategorisinde siraya dogru oturabilme ve etkinlige
baslayip bitirebilme yeterliliklerine sahip olmasi gerektigi yoniinde goriisleri oldugu belirlenmistir.

Smuf 6gretmen adaylarinin ilkokula baslamak i¢in sahip olunmasi gereken becerilere iligkin goriisleri: “6z
bakim (26)”, “psikomotor beceri (21)” ve “diisiinme becerileri (6)” kategorileri altinda yer almigtir. Stnif 6gretmeni
adaylarinin 6z bakim kategorisinde tuvalet ihtiyacini kendi basia karsilama, giyinmek, ayakkabi giyebilmek,

925



Zembat, Aksin Yavuz, Tungeli ve Yorulmaz

merdiven inip ¢ikabilmek ve yemek yemek; psikomotor beceri kategorisinde kalem tutma, ince kas ve ¢izim;
diistinme becerileri kategorisinde ayrintilara 6nem verme, elestirel diisiinme ve karar verme ile ilgili yeterliliklere
sahip olmalari gerektigine yonelik goriisleri 6n plana ¢ikmustir.

Tablo 9. Ogretmen Adaylarinin {lkokula Baslamak i¢in Cocuklarin Sahip Olmasi Gereken Yeterliklere iliskin
Goriisleri

Okul 6ncesi 6gretmeni adaylari

Kategoriler

Goriigler

Sosyal-duygusal yeterlilik (12)

Sosyal yeterlilik (9)

Sorumluluk alma (3)

Biligsel yeterlilik (10)

Dikkati saglama ve koruma (5)

Biligsel yeterlik (4)

Duyussal yeterlik (1)

Oz bakim yeterlikleri(10)

Kendine yetebilme (6)

Ihtiyaclarini karsilayabilme (3)

Tuvalet (1)

Olgunluk (4)

Siradan kalkmadan belli siire oturabilme (4)

Dil yeterlikleri (4)

Kendini ifade edebilme (3)

Etkin dinleyebilme (1)

Motor yeterlikleri (4)

Kas gelisimi (3)

El-g6z koordinasyonu (1)

Sinif 6gretmeni adaylar

Sosyal-duygusal yeterlilik (14)

Yardimlagma (2)

Sosyal davranis (2)

Okulu kars istek (2)

Kendine giivenme (2)

Basarma istegi (2)

Kurallar (2)

Adini ifade etme (2)

Olgunluk (13)

Hazirbulunusluk (3)

Olgunluk (3)

Okul olgunlugu (3)

Okul bilinci (2)

Okuma yazma istegi (2)

Psikomotor yeterlilik (8)

Kas gelisimi (3)

Psikomotor (3)

El-g6z koordinasyonu (2)

Dil yeterlilikleri (7)

Kendini ifade etme (3)

Kelime telaffuzu (2)

Yonergeye uyma (2)

Okul 6ncesi 6gretmen adaylarinin ilkokula baglamak i¢in ¢ocuklarin sahip olmasit gereken yeterliklere iligkin
goriisleri: “sosyal duygusal yeterlilik (12)”, “biligsel yeterlilik (10)”, “6z bakim (10)”, “olgunluk (4)”, “dil
yeterlikleri (4)” ve “motor yeterlikleri (4)” kategorileri altinda toplanmustir. Okul dncesi 6gretmen adaylar1 sosyal
duygusal yeterlilik kategorisinde sosyal yeterlilik ve sorumluluk alma; biligsel yeterlilik kategorisinde dikkati
saglama ve koruma; 6z bakim kategorisinde kendine yetebilme ve ihtiyaglarimi karsilayabilme; olgunluk
kategorisinde sirada belirli bir siire oturabilme; dil yeterlikleri kategorisinde kendini ifade edebilme; motor
yeterlikleri kategorisinde kas gelisimini saglama yeterliliginde olmalar1 gerektigini diistinmektedirler.

Smif 6gretmen adaylarimin ilkokula baslamak i¢in ¢ocuklarin sahip olmasi gereken yeterliklere iliskin
goriisleri: “sosyal duygusal yeterlilik (14)”, “olgunluk (13)”, “psikomotor yeterlilik (8)”, “dil yeterlilikleri (7)”,
“6z bakim (2)”, “dikkat (2)” ve “oyuna dair yeterlilik (2)” kategorileri altinda yer almistir. Sinif 6gretmeni adaylar:
sosyal duygusal yeterlilik kategorisinde yardimlasma, sosyal davranis, kendine giivenme ve kurallar; olgunluk
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kategorisinde hazirbulunusluk, okul olgunlugu ve okul bilinci; psikomotor yeterlilik kategorisinde kas gelisimi,
el-goz koordinasyonu; dil yeterlikleri kategorisinde kendini ifade etme, kelime telaffuzu ve yonergeye uyma
yeterliliklerinin yer aldigini belirtmiglerdir.

Ogretmen adaylariin ¢ocuklarin hangi durumlarda ilkokula hazir olmadiklarina iliskin gériislerine ait bulgular
Tablo 10’da sunulmaktadir.

Tablo 10. Ogretmen Adaylarinin Cocugun Hangi Durumlarda flkokula Hazir Olmadigma iliskin Gériisleri

Okul 6ncesi 6gretmeni adaylari

Kategoriler

Goriisler

Hazirbulunugluk (olgunluk) (21)

Geligim geriligi (7)

Ti{im gelisim alanlarinda olgunluk (6)

7 yasindan kii¢iik olmasi (4)

60 aydan kii¢iik olmasi (3)

Hazir hissetmeme (1)

Sosyal duygusal yetersizlik (19)

Aileden uzak kalma (9)

Sosyal gelisim geriligi (8)

Duygusal yetersizlik (1)

Uyum sorunu yastyorsa (1)

Biligsel yetersizlik (12)

Biligsel yeterliligi yoksa (5)

Dikkati saglayamiyor ve koruyamiyorsa (4)

Dikkatsizlik (1)

Zihinsel gelisim (1)

Say1 tanimama (1)

Fiziksel yetersizlik (6)

Ince kaba motor yetersizligi (3)

Kas gelisimi tam degil (3)

Psikomotor yetersizlik (4)

Dogru kalem tutamama (3)

Makas tutamama (1)

Oz bakim yetersizlikleri (2)

Ihtiyaglarini karsilayamiyorsa (1)

Tuvalet (1)

Dil gelisimi (1)

Okuma yazma farkindaligi yok (1)

Sinif 6gretmeni adaylar

Hazirbulunusluk (14)

Okul olgunlugu (12)

Okula hazirbulunusluk (2)

Oz bakim yetersizlikleri (13)

Oz bakim becerilerini kazanma (9)

Tuvalet egitimi (4)

Sosyal duygusal yetersizlik (12)

Duygusal yetersizlik (3)

Sosyallesme (3)

Cevreye uyum (2)

Kurallara uyma (2)

Cekingenlik (2)

Psikomotor gelisim yetersizligi (10)

Kiigiik kas (4)

Biiyiik kas (2)

Kalem tutma (2)

Psikomotor yetersizlik (2)

Fiziksel gelisim yetersizligi (5)

Kronolojik yas (3)

Biyolojik geligim (2)

Biligsel gelisim yetersizligi (5)

Biligsel yetersizlik (3)

Ogrenme giigliigii (2)

Dil gelisimi yetersizligi (3)

Tiirk¢eyi bilmiyorsa (2)

Telaffuz (1)
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Okul oncesi 6gretmen adaylarinin ilkokula hazir olamaya iliskin goriigleri: “hazirbulunusluk (21)”, “sosyal
duygusal yetersizlik (19)”, “biligsel yetersizlik (12)”, “fiziksel yetersizlik (6)”, “psikomotor yetersizlik (4)”,
“6zbakim (2)” ve “dil gelisimi (1) kategorileri altinda yer almistir. Okul dncesi 6gretmen adaylar1 hazirbulunusluk
kategorisinde, gelisim geriligi, tiim gelisim alanlarinda olgunluk ve 7 yasindan kiiciik olma durumu; sosyal
duygusal yetersizlik kategorisinde, aileden uzak kalma ve sosyal gelisim geriligi; biligsel yetersizlik kategorisinde
dikkati saglayip koruyamamak; fiziksel yetersizlik kategorisinde ince kaba motor yetersizlik ve kas gelisiminin
tam olmamasi; psikomotor yetersizlik kategorisinde dogru kalem tutamama; 6zbakim kategorisinde ihtiyaglarini
kargilayamama ile ilgili goriisleri 6n plana ¢ikmustir.

Siif 6gretmen adaylarinin ilkokula hazir olamaya iliskin goriisleri: “hazirbulunusluk (14)”, “6z bakim (13)”,
“sosyal duygusal yetersizlik (12)”, “psikomotor gelisim (10)”, “fiziksel gelisim (5)”, “biligsel gelisim (5)” ve “dil
gelisimi (3)” kategorileri altinda yer almistir. Smif 6gretmeni adaylari hazirbulunusluk kategorisinde, okul
olgunlugu ve okula hazirbulunusluk; 6zbakim kategorisinde, 6zbakim becerileri kazanma ve tuvalet egitimi; sosyal
duygusal yetersizlik kategorisinde, duygusal yetersizlik, sosyallesme ve g¢evreye uyum; psikomotor gelisim
kategorisinde, kiigiik ve biiyiik kas gelisimi, kalem tutma; fiziksel gelisim kategorisinde kronik yas; bilissel gelisim
kategorisinde biligsel yetersizlik; dil gelisimi kategorisinde Tiirk¢e’yi bilmemek gibi durumlari yetersizlikler
olarak degerlendirmislerdir.

Tartisma ve Sonuc¢

Calismadan Okul Oncesi ve Simif Egitimi anabilim dallarinda 6grenim gérmekte olan 6gretmen adaylarmin
okul oncesi egitim programi ve ilkokul egitimi programi hakkindaki goriislerinin incelenmesini amaglayan bu
arastirmanin sonucunda her iki 6gretmenlik alaninda &grenim gormekte olan Ogretmen adaylarinin diger
Ogretmenlik alanina ve programina dair smirl bilgi sahibi olduklari sonucuna ulasiimustir.

Okul Oncesi ve Sinif Ogretmenlisi Anabilim Dallari’nda_63renim_gérmekte olan égretmen_adavlarinin
programlarin_6zelliklerine iliskin bilgileri, programlar hakkinda egitim alma durumlar1 ve bilgi kaynaklarina
iliskin goriislerine dair sonuclar

Okul 6ncesi 6gretmenligi lisans programinda bir yariyil siireyle aldiklar1 “ilkokula Hazirlik ve Ilkokul
Programlar1” dersi ve sinif 6gretmenligi lisans programinda bir yariyil siireyle aldiklari” Erken Cocukluk Egitimi”
dersinin, her iki 6gretmenlik alaninda dgrenim goren 6gretmen adaylarinin sinirli diizeyde bilgi sahibi olmasin
sagladigt; ancak kendilerini yeterli hissetmelerine yetecek kadar bilgi ve beceri kazandirmadigi goriilmiistiir.

Okul dncesi egitimden yiiksekdgretimin sonuna kadar egitim kademelerinin her biri bir digerinin igleyisini
dogrudan etkilemektedir. Bir dnceki egitim kademesi bir sonraki egitim kademesi i¢in 6grenciyi daha hazir kilmay1
hedeflemelidir. Bu nedenle, sistem yaklagiminin geregi olarak, bu kademelerin her birinin ayr1 ayr1 amacina
ulagmasi 6nemli ve zorunlu bir durumdur (MEB, 2010). Arastirmada ele alinan egitim kademelerinden okul 6ncesi
egitimin temel amaglarindan biri olan “gocuklari ilkokula hazirlamak” amact da bu goriisii destekler niteliktedir.
Okul 6ncesi egitimin ilkokula hazir olmada ve gegis siiresinde sahip oldugu 6nemli role iligkin literatiirde de bircok
arastirma bulunmaktadir (Aksin, 2013; Atilgan, 2001; Cinkilig, 2009; Dagli, 2007; Dursun, 2009; Ekinci, 2001;
Erbay, 2008; Ergiin, 2003; Esaspehlivan, 2006; Ozbek, 2003; Tamkavas, 2003; Taner, 2003; Taner & Basal, 2005;
Temiz, 2002; Tolug, 2008; Tungeli, 2012). Cocuklarin tiim gelisim alanlarinda desteklenmesinin yani sira onlari
bir sonraki egitim kademesine -yani ilkokul egitimine- hazirlama gorevi de bulunan okul Oncesi egitim
kademesinde gorev yapacak dgretmenlerin/dgretmen adaylarinin, kendi egitim kademelerine ait gerekli bilgi ve
donanima sahip olmalarmin yani sira bir iist egitim kademesine yani ilkokula ait bilgi ve donanmima da sahip
olmalar ve kendilerini bu alanda da yeterli gormeleri dnemlidir.

Ogretmen adaylarma diger kademedeki egitim programi hakkinda bilgi sahibi olmanin gerekliligine dair
gorlsleri soruldugunda; okul dncesi 6gretmen adaylarinin kendi egitim kademelerinde bulunan ilkokula hazirlama
amaci nedeniyle bilgi sahibi olmalar1 gerektigini diisiindiikleri goriilmektedir. Ayn1 soruya iliskin sinif 6gretmeni
adaylarinin goriisleri ise ¢cocugun gelisimini iyi bilmek ve okul Oncesi egitim programinda varsa eksiklikleri
gidermek tizerine yogunlasmaktadir. Bu sonuctan hareketle her iki egitim kademesinde gorev alacak olan
Ogretmen adaylarmin diger egitim kademesine dair bilgi sahibi olmanin gerekliliginin farkinda olduklar
sOylenebilir. Bu farkindaliga ragmen aldiklar1 egitim siiresince konu hakkinda yeterli bilgi ve donanima sahip
olamadiklarindan kaynakli olarak kendilerini yetersiz olarak gordiikleri yoniinde yorumlanabilir. Bu sonuglardan
hareketle 28 Ocak 2012 tarihinde 652 sayili KHK uyarinca MEB Teskilat Kanunu’nun degismesi ile kurulan
Temel Egitim Genel Midiirliigi (http://www.resmigazete.gov.tr/eskiler/2011/09/20110914-1.htm) bashg: altinda
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bir biitiin olarak ele alinan okul 6ncesi egitim ve ilkokul egitim kademelerinde gorev yapacak 6gretmenlerin
yetistirildigi Okul Oncesi Ogretmenligi ve Siif Ogretmenligi anabilim dallarina ait lisans programlarinda her iki
egitim kademesine ve programlarina iligskin daha kapsamli dersler eklenmesi gerektigi diisiiniilmektedir.

Ogretmen adaylarimin ilkokula baslamak icin cocuklarin sahip olmasi gereken gelisimsel jzellikler, beceriler
ve veterliliklere yonelik gériislerine ait sonuclar

Ogretmen adaylarmin ilkokula baglamak icin cocuklarin sahip olmas1 gereken gelisimsel 6zellikler, beceriler
ve yeterliliklere iliskin goriisleri incelendiginde dgretmen adaylarinin ilkokula baslamak icin ¢ocuklarin sahip
olmas1 gereken gelisimsel 6zellikler, beceriler ve yeterliliklere iliskin birbirine benzer basliklar altinda goriisler
belirttigi goriilmektedir. Elde edilen bulgulara gore; hem okul dncesi 6gretmen adaylariin hem de sinif 6gretmeni
Ogretmen adaylarinin en ¢ok vurguladigi alanlar fiziksel gelisim ve psikomotor gelisim alanlaridir. Bu durumun
siif §gretmeni 6gretmen adaylarinin okula yeni baslayan ¢ocuklara yazi yazmay1 6gretirken bir takim zorluklar
yasayacaklarin1 diisiinmelerinden; okul oncesi 0gretmen adaylarinin ise kendilerini “gocuklar1 yazi yazmaya
hazirlamaya” odaklamalarindan kaynaklanabilecegi diisiiniilmektedir. Ilkokul 1. simf &gretmenlerinin okul éncesi
ogretmenlerinden beklentilerinin incelendigi bir arastirmada da arastirmamizin bu bulgusuna paralel bir sonuca
ulasilmis ve ilkokul 1. sinif 6gretmenlerinin okul 6ncesi 6gretmenlerinden en ¢ok okuma yazmaya hazirlik ile ilgili
konularda ¢ocuklar1 daha hazir hale getirmeleri igin fiziksel ve psikomotor gelisim alanlarinda caligmalar
yapmalarint bekledikleri sonucuna ulagsmiglardir (Yapict & Ulu, 2010).

Ogretmen adaylarmin ilkokula baglamak igin gocuklarin sahip olmasi gereken becerilere yonelik goriisleri
incelendiginde; okul 6ncesi 6gretmen adaylarinin en ¢ok psikomotor, sosyal ve dil becerilerine; sinif dgretmeni
Ogretmen adaylarinin ise en ¢ok 6zbakim ve psikomotor becerilere vurgu yaptiklar1 goriilmektedir. Cocuklarin
ilkokula baslamalar1 igin sahip olmasi gereken gelisimsel 6zelliklere iligkin sonuglarda oldugu gibi, yine her iki
Ogretmenlik bransinda 6grenim goéren 6gretmen adaylariin psikomotor becerileri ilk siralara yerlestirdigi ve bu
durumun g¢ocuklarin yazi yazmay1 6grenmesi ve ¢ocuklara yazi yazmayi d6gretme siireglerine iligkin bir kayginin
sonucu oldugu diisiiniilebilir.

Smif 8gretmeni dgretmen adaylarinin gerekli gordiikleri bir diger beceri ise 6z bakim becerileridir. Ozbakim
becerileri gocugun kendi basina yemek yiyebilmesi, beden temizligini yapabilmesi, tuvalet ihtiyacini giderebilmesi
ve sagligin1 korumak i¢in yapmasi gerekenleri bilmesi olarak agiklanabilir. Okul dncesi egitim kademesinde ders
ve teneffiis diizeni olmadigindan ve ¢ocuklar ihtiya¢ duyduklarinda 6z bakim ihtiyaglarini o an giderebilmeleri
nedeniyle ilkokula bagsladiklarinda sinif diizeni, ders ve teneffiis uygulamasindan dolay1 ozellikle tuvalet
ihtiyaglarini kontrol etmede sorunlar yasamaktadirlar. Okul 6ncesi donemde 6z bakim becerileri dogru bir sekilde
desteklenen ¢ocuklarin ilkokula basladiklarinda bu anlamda zorluk yasamadiklar: ya da daha az zorluk yasadiklart
yapilan ¢alismalarda da ifade edilmektedir (Ozeng & Cekirdekei, 2013; Tamkavas, 2003; Uzun & Alat, 2013). Bu
nedenle smif 6gretmeni 6gretmen adaylarinin da dgretmenlik uygulamasi deneyimleri sonucunda ya da sif
Ogretmenleri ile yaptiklari paylasimlar sonucunda bu bilgiyi edindikleri ve dolayisiyla ¢ocuklarin ilkokula
baglamalar1 i¢in sahip olmasi gereken becerilerde ilk siralara 6zbakim becerilerini yerlestirdikleri
distiniilmektedir.

Ogretmen adaylarmin ¢ocuklarin ilkokula hazir olmalar1 igin sahip olmalar1 gereken yeterliliklere iliskin
goriisleri incelendiginde her iki alanda 6grenim gormekte olan Ogretmen adaylarmin da “sosyal duygusal
yeterlilikler” alanina vurgu yaptiklar1 goriilmektedir. Gelisim psikolojisinin bulgularina gore, 6zellikle ilkokul
doneminde, baskalarinin kesfi ile birlikte onlarla geginme ve iyi iliskiler kurma amaciyla sosyal becerilere ihtiyag
duyulmaktadir. Boylelikle sosyal beceri egitimi okul oncesi ve ilkokul donemlerinde ¢ocuklara verilmesi gereken
bir egitim olarak karsimiza ¢ikmaktadir (Bacanli, 2012). Gelisimle ilgili aragtirmalar okula uyum ve okul
basarisinda ¢ocuklarin sosyal davranislarmin énemini vurgulamaktadir (McClelland &Morrison, 2003; Ozbek,
2003). Okula diisiik sosyal yeterlilikle giren ¢ocuklarda siklikla akranlar tarafindan reddedilme, davranis
problemleri ve diisiik akademik basar gibi problemlerle karsilasiimaktadir (McClelland&Morrison, 2003; Ozbek,
2003; Tungeli, 2012). Bunoktada 6gretmen adaylarinin goriisleri de literatiir ile drtiismekte ve gocuklarin ilkokula
hazir olmalari igin sosyal-duygusal agidan da ilgili yeterliliklere sahip olmalar1 gerekmektedir.

Ogretmen adaylarinin  gocuklarin hangi durumlarda ilkokula hazir olmadiklarina iliskin goriisleri
incelendiginde ise her iki alanda 6grenim goren dgretmen adaylarinin hazirbulunusluk diizeyi (okul olgunlugu)
iizerinde durduklar1 goériilmektedir. Hazirbulunugluk kavramina iligkin literatiir incelendiginde bir ¢ok tanim
(Dockett & Perry, 2002; Forget-Dubois, 2007; Katz, 1991; Oktay, 1983; Polat, 2010; Snow, 2006) bulunmakla
birlikte genel olarak “gocugun okula ve 6grenmeye hazir olmasi i¢in gerekli olan fiziksel, zihinsel, sosyal-duygusal
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ve davranissal becerilere ve tutumlara sahip olmasi1” seklinde ifade edilebilir. Tlgili literatiirde yer alan tanimlardan
da hareketle 6gretmen adaylarmin hazirbulunusluk (olgunluk) kavramindan sonra siraladiklari yetersizliklerin de
aslinda yine hazirbulunusluk kavramu altinda yer aldig1 sdylenebilir. Ogretmen adaylarinin gocugun ilkokula hazir
olmamasina neden olarak ilk sirada hazirbulunusluk diizeyini géstermesi, hazirbulunuslugu diisiik olan ¢ocuklarin
ilkokul egitim siirecinde zorluklar yagamasi ve okul basarisini olumsuz yonde etkileyecegine olan inanclarindan
kaynakli olabilir. Ogretmen adaylarinin bu gériisiinii destekler nitelikte yapilan calismalar bulunmaktadir (Balat
Uyanik, 2003; Boz, 2004; Esaspehlivan, 2006; Kirca, 2007; Kogyigit, 2009; Marjavonic, Liubica, Simona v.d.,
2008; Magnuson, Meyers, Ruhm &Waldfogel, 2004; Yazici, 2002; Wesley & Buysse, 2003).

Sonug olarak; okul 6ncesi 0gretmenligi ve sinif 6gretmenligi anabilim dallarinda 6grenim gormekte olan
Ogretmen adaylarinin okul dncesi ve ilkokul egitim programlarina iliskin bilgi ve donanimlarinin kendi goriislerine
gore yetersiz oldugu; ancak birbirini besleyen bu iki egitim kademesine ait bilgi sahibi olmalar1 gerektigine dair
farkindalik sahibi olduklar1 belirlenmistir. Her iki dgretmenlik alaninda 6grenim goéren dgretmen adaylarinin
cocuklarin ilkokula baglamasi i¢in sahip olmasi gereken gelisimsel 6zellikler, beceriler ve yeterliliklere iliskin
gorisleri soruldugunda fiziksel/psikomotor gelisim, 6z bakim becerileri, sosyal beceriler, dil becerileri ve
hazirbulunusluk diizeylerinin vurgulandigi goriilmiistiir. Literatlirde yer alan hazirbulunusluk kavramina iligkin
tanimlamalar incelendiginde fiziksel/psikomotor gelisim, 6z bakim becerileri, sosyal beceriler, dil becerileri
hazirbulunusluk catisi altinda ele alindigindan okul 6ncesi egitimden ilkokula geciste okula hazir olusun ne denli
onemli oldugu dgretmen adaylarinin goriisleri alinarak olusturulan bu arastirma yoluyla da bir kez daha ortaya
koyulmustur.

Bu aragtirmadan elde edilen bilgiler 1s18inda; her iki anabilim dalinda 6grenim gérmekte olan dgrencilerin
diger anabilim dalinin programi (okul 6ncesi egitim programi/ilkokul programi) hakkinda daha fazla bilgi sahibi
olabilmeleri bakimindan ¢apraz boliim derslerine katilma imkanlari sunulmasi onerilmektedir. Bununla birlikte
her anabilim dalina diger anabilim dalinin programu (okul 6ncesi egitim programi/ilkokul programi) ile ilgili yeni
derslerin eklenmesi ya da mevcut derslerin diger anabilim dali ile isbirligi yapilarak uygulama siiregleri ile de
desteklenmesi 6nerilmektedir. Universiteler biinyesinde dgretim iiyeleri ile 6grenciler ve dgrenciler ile dgrenciler
arasinda karsilikli paylagim etkinliklerinin diizenlenmesinin de O6gretmen adaylarmin karsilikli egitim
programlarina dair daha ¢ok fikir edinmelerinde faydali olacag: diisiiniilmektedir. Ogretmenlik Uygulamasi 11
dersi kapsaminda Okul Oncesi Egitimi Anabilim Dali 6gretmen adaylarmin Smif Ogretmenligi Anabilim Dali
Ogretmenlik Uygulamast II derslerinden birine konuk olarak gozlem yapmak amaciyla katilmasi ve benzer sekilde
Smif Ogretmenligi Anabilim Dali 6gretmen adaylarinin da Okul Oncesi Egitimi Anabilim Dali Ogretmenlik
Uygulamasi II derslerinden birine konuk olarak gézlem yapmak amaciyla katilmasinin, dgretmen adaylarimin
uygulamalar1 dogrudan gozlemleyerek fikir sahibi olmalart bakimindan énemli oldugu diisiiniilmektedir.
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