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Abstract

The aim of this study is to provide that the pre-service teachers make their
individual video blogs and they reveal their opinions about the process in the
"school experience"” course that is among the teacher education programs and
has been chosen in accordance with the principles of forming vlog. Case study,
one of the qualitative research patterns, was used in this study. The data was
collected through semi-structured interviews. Criterion sampling which is one
of the purposeful sampling methods was used in determining the study group.
The obtained data was analyzed by content analysis. At the end of the research,
the pre-service teachers expressed opinions regarding that vlogs are useful
mostly in professional and technical terms. Accordingly, it was observed that
vlog contributes to recognizing the shortcomings, reviewing and correcting
them (reflective learning, self-regulation skill) and to the development of self-
expression, communication, information sharing, critical thinking in terms of
individual and social development. In addition, pre-service teachers attracted
attention to technical aspects such as easy accessibility, common use and easy
uploading-watching. On the other hand, relating to the limitations of vlog, it
was observed that the pre-service teachers were tense, excited and shy in the
video shoots and that they had correction problems related to the wrong
shootings and they had concerns about confidentiality related to the videos.
Educational inferences and recommendations are also included in the results.
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Okul Deneyimi Dersinde Video Giinliigii (vlog) Kullanimi:
Ogretmen Adaylarinin Goriisleri

Oz

Bu aragtirmanin amaci, 0gretmen yetistirme programlarinda yer alan ve
vlog olusturma prensiplerine uygun olarak secilen “okul deneyimi” dersinde
Ogretmen adaylarinin bireysel video giinliiklerini olusturmasini saglamak ve
onlarin bu siiregle ilgili goriislerini ortaya koymaktir. Bu ama¢ dogrultusunda
arastirmada nitel arastirma desenlerinden durum ¢alismasi deseni kullanilmustir.
Veri toplama yoOntemi olarak ise yar1 yapilandirilmis goriisme tekniginden
yararlanilmigtir. Caligma grubunun belirlenmesi i¢in amagli 6rnekleme
yontemlerinden 6l¢iit 6rnekleme yontemi kullanilmis olup, aragtirma toplam 24
Ogretmen aday1 ile yiirtitilmistir. Elde edilen verilerin ¢oziimlenmesi
asamasinda icerik analizi yontemi kullanilmigtir. Aragtirma sonuglarina gore,
Ogretmen adaylar1 vlogun en fazla mesleki ve teknik anlamda yararli olduguna
iligkin goriis bildirmislerdir. Bu baglamda vloglarin &gretmenlik meslegiyle
ilgili eksikleri gorme, gbzden gegirme ve diizeltme imkani sagladigi (yansitici
Ogrenme, 0z-diizenleme becerisi), kisisel ve sosyal gelisim agisindan; kendini
ifade etme, iletisim, bilgi paylasimi, elestirel diisinme gibi becerilerin
gelisiminde katki sagladigi goriilmiistiir. Ayrica Ogretmen adaylar1 teknik
acidan; kolay erisilebilirlik, yaygin kullanim ve kolay yiikleme-izleme gibi
ozelliklere dikkat ¢ekmislerdir. Diger taraftan vlog sinirlhiliklart kapsaminda
elde edilen goriislere gore ise 6gretmen adaylarinin; psikolojik-fizyolojik agidan
video ¢ekimlerinde gergin, heyecanli ve ¢ekingen olduklari; teknik acidan
yanlis ¢ekimlere yonelik diizeltme sorunlart ve videolara iligkin gizlilik endigesi
yasadiklar tespit edilmistir. S6z konusu sonuglar dogrultusunda arastirmada
egitsel ¢ikarimlara ve onerilere de yer verilmistir.

Anahtar Sozciikler: vlog, video giinliigii, 6gretmen yetistirme, blog tabanl
O0grenme
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Introduction

The developments in the information and communication technologies have provided
the new educational thoughts to come to light by directing the learning and teaching
processes in education. The Web 2.0 technology that became widespread in the educational
field, especially in the last 20 years, is also one of the implementations that has supportive
features for learning and teaching (Divitini, Haugalokken & Morken, 2005; Glud, Buus,
Ryberg, Georgsen & Davidsen, 2010; Wan, 2010; Hsu, Ching & Grabowski, 2014; De
Wever, Haméldinen, Voet, & Gielen, 2015). Web 2.0 is the new generation internet
technology to define applications like blog, wiki, RSS, mashup, tag, social networks
(O’Reilly, 2005; Davies & Merchant, 2008; Parmaxi & Zaphiris, 2016). It supports the
experiences of learners by facilitating instructional process in educational context (Costa,
Alvelos & Teixeira, 2016) and provides interactive and cooperation based sharing
opportunity to the users in the Web environment by emphasizing social interaction and
collective intelligence (Murugesan, 2007).

In accordance with this point of view, the researchers and the practitioners foresee that
the potential of the blogs that have easily been accepted by the internet users and that is the
leading one among the extraordinarily developed tools of the late years will play a both
pedagogic and social role in educational environments (Godwin-Jones, 2008; Tess, 2013).
When the blog based pedagogy researches are examined, it is observed that blogs can be
used as online magazines in which the users can keep their studies/works up to date
(Matheson, 2004) as well as digital portfolios allowing mutual communication between the
writer and the reader (Churchill, 2009; Parkes, Dredger & Hicks, 2013).

When examined from social perspective, it can be mentioned that blog based learning
gets the greatest support from Vygotsky's social constructivism and Bandura's Social
Cognitive Theory. According to Vygotsky (1978), learning occurs when students socially
interact with people and when they internalize the data obtained from these interactions.
Also, Bandura (1999, 2001) states that learning can take place when people observe the
behaviour of the other people and take them as a model as humans are social beings.
Therefore, blogs that facilitates peer feedback can provide context for social interactions and
these kinds of interactions allow the participant individuals to internalize the data formed in
the online interactions (Bonk & Cunningham, 1998; Ferdig & Trammell, 2004; Halavais,
2005; Coutinho, 2007; Hourigan & Murray, 2010; Tan, Ladyshewsky & Gardner, 2010;
Hung, 2011; Noel, 2015). Also, several studies were carried out in order to demonstrate the
effect of forming blogs on the learning experiences of the students related to the performance
and/or emotional results. Besides the findings demonstrating that it increases the
motivations of the students (Karger & Quan, 2005) and their learning performances (Wang
& Tang, 2012; Huang, Chen & Mo, 2015) positive results were revealed related to reflective
thinking, critical thinking, information sharing, attitudes/perceptions, learning participation
and the sense of community of the students in the blog based environments (Chou, 2011,
Yang & Chang, 2012; Tang & Lam, 2014; Pavo & Rodrigo, 2015).

And in the video based blogs, if the structure of the blogs is appropriate, each entry may
include text, sound, video or picture (Knight, Hakel & Gromko, 2006). However, blogs can
be formed as video blogs (vlog), audio blog and textual blogs as they will include only one
of those media types in accordance with their intended use or needs. Especially, forming and
sharing videos including all of these media types (sound, display, text) has become easy with
today's mobile devices and mobile internet services that provides high bandwidth. Within
this context, the internet users have started to use multiple platforms to communicate, learn
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and have fun with the spread of social media, this formed a basis for the combination of the
online informal learning and face-to-face learning in the classroom (Jenkins, 2006; Cayari &
Fox, 2013; Jenkins et al., 2013). YouTube, which is one of these platforms is a video sharing
website in which the people who form videos are included as users, that allows them to
socialize through interacting other users (Burgess & Green 2009), allowing voting and
comments (Chang & Lewis, 2011), allowing the followers to be more included in the lives of
the users (Stever & Lawson, 2013). YouTube, with these characteristic features, provides a
unique platform to form video blogs and reach the other users in the social network.
YouTube is the website that hosts the highest number video blogs (35%) in comparison with
the other video sharing sites (Mogallapu, 2011).

Although it is derived from blog (Jackson & Wallin 2009; Kellner & Kim 2010), vlog,
also known as video blog, is a blog type is composed of video series that the users shoot by
themselves, they upload to the Internet environment after optional edits and that the users
can comment about and vote (Gao, Tian, Huang & Yang, 2010; Frobenius, 2011). In the
general sense, the most significant feature of vlogs is that a person forms his/her own
experiences and share them as videos. From this aspect, it is different from the randomly
shot videos (commercial, films, news etc.). The users can share their vlogs through several
platforms such as YouTube, Vimeo, Dailymotion, and Facebook (Mogallapu, 2011). The
people who form videos are called "vlogger" as in the relation between blog and blogger and
all their sharings are archived in their vlogs (i.e.; in the YouTube channel) chronologically
(Herring et al. 2005). It also aroused the attention of the researchers that vliogs have become
a popular way people share their "moments" related to their observations, thoughts and lives
(Lange, 2014).

When the related literature is examined, the studies that aim to reveal the educational
potential of vlogs and the vlog forming sites like YouTube come into prominence.
Accordingly, it is observed that the studies related to the contributions of vlog to language
(Shih, 2010; Hung, 2011), dialogical (Jackson & Wallin 2009; Kellner & Kim 2010) and
peer learning (Hrastinski & Aghaee, 2011; Hung, 2011; Jensen, Mattheis & Johnson, 2012;
Fox & Cayari; 2016) were carried out at the secondary school and the university level.
However, it is observed that the studies on the usage of vlog regarding professional
development at the university level, especially in teacher training programs are limited
(Kajder & Parkes, 2012; Parkes, Dredger & Hicks, 2013). Thus vlogs are effective in the
development of the reflective thinking of the learners (Parkes & Kajder, 2010; Kajder
&Parkes, 2012), in self-assessment of a person (Chenail, 2011, Parkes, Dredger & Hicks,
2013), peer learning, in learning technical and professional qualifications (Hung, 2011).
Therefore, it is thought that pre-service teachers use vlog applications which are newer
compared to blogs will have important contributions in terms of professional and social
developments, in relation to obtaining knowledge and skills. In this context, "school
experience” course, that pre-service teachers can share their internship experience in the
classroom environment and that is considered to be suitable for the vlog structure, was
included in the scope of the research. The “school experience” course is an important course
in which pre-service teachers can put their previous knowledge and skills into practice and
gain experience in the real classroom environment.

Based on the studies and evaluations summarized above, the aim of this study is to
provide that the students make their individual video blogs and they reveal their opinions
about the process in the “school experience” course that is among the teacher training
programs and has been chosen according to the principles of making vlog.
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Method

This research was carried out by case study, which is one of the qualitative research
methods. In case study, an event or case is examined thoroughly and sophisticatedly in its
own real environment (Yildirim and Simsek, 2012). In this research, video blog (vlog) usage
in "school experience" course is considered as a case.

Study Group

The study group of the research includes 24 pre-service teachers who attend the
“science education department” of a university's Educational Faculty in West Black sea
Region, in the spring term of 2015-2016 academic year. 10 (41.67%) of the participants are
men, and 14 (58.33%) of them are women. Their average of age is 23.1 (§S=1.14). The
general academic grade point averages vary between 2.25-3.86 (4-point grading system). In
the research, while choosing the study group, criterion-sampling method, one of the
purposeful sampling types, were used. Accordingly, the following are taken as a basis: the
participants; (i) attend the "school experience" course, (ii) do internship in a school of the
Ministry of National Education (iii) have an intelligent device (tablet, cell phone etc.).

Gathering Data

In the research, the perceptions of the students related to vlog usage was tried to be
determined by semi- structured interviews. Accordingly, the semi-structured interview form
was prepared including three open- ended questions by receiving the opinion of the related
expert. For providing the internal validity of the interview form; the opinions of the four
domain experts (all 4 with doctoral degree, 2 of them in training programs and teaching and
2 of them in assessment and evaluation), the questions were put into final form by doing the
required corrections in accordance with the feedback. The questions in the interview form
are as follows:

e How did it contribute you to form your video blogs, related to your school
experience, and to share them in YouTube?

e How did you feel while you were forming your video blogs related to your school
experiences by shooting yourself?

o What were the difficulties that you came across while forming your video blogs
related to your school experiences and sharing them via YouTube?

In addition to these, additional questions (like Why?, what kind of problems?, Can you
give examples?, What makes you feel like this?, Which feature of YouTube?) were included
if required. Before the main interview, pilot interviews were carried out with four pre-
service teachers that were out of the study group in order to control the intelligibility of the
guestions. As a result, it was observed that the questions were clear and intelligible.
However, the data obtained from these pilot interviews were not used in the scope of the
research. At the beginning of the interviews, the participants were asked "Can you introduce
yourself briefly?". During the interview, leading questions were avoided. The interviews
were carried out on the days and hours that were determined by the pre-service teachers. At
the beginning of the data gathering, the participants were informed about the research, they
were provided to participate the research voluntarily. Tape recorder was used in all the
interviews. At the end of the interviews, 675 minutes of record data was obtained.
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Implementation Process

In the research, the pre-service teachers formed vlogs regularly ever week within the
scope of "school experience” course, related to their internship experience. Before the
implementation, the researchers provide an information training to the pre-service teachers
related to forming and sharing vlogs. The students were asked to reflect and share their
instructional experiences in the school freely while forming vlog. Specifically, video blogs
includes all the learning activities of the pre-service teacher together with the relations with
students, teachers and school managers, experiences in the classrooms that they make
observations, the educational and professional inferences related to the course, self-
assessments, the knowledge and skills that the pre-service teacher gained. The participants
told their experiences by shooting videos using the cameras in their intelligent devices and
they shared these videos in their video blogs via YouTube.

YouTube was preferred for video sharing because of both its common usage and the
opportunities it provided (discussion environment, video editing, voting, statistical follow-
up, privacy settings, simple and practical interface etc.). Each student subscribed the
YouTube channels (video blog) of the other students in order to watch and evaluate (voting,
discussion etc.) their videos. Also, the teacher of the course subscribed the YouTube
channels of the participants and carry out evaluations and guidance. The steps of the
implementation process are summarized below in Figure 1:

Figure 1. Implementation process

o Wil 5 gy

1. Providing training 2. The participants subscribe 3. The participants have experience
on forming vlogs the other’s YouTube channels in the internship school
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4.1, Shooting vlog videos  4.2. Uploading the 4.3. Video editing  4.4. Update privacy
related to the video to YouTube in YouTube settings in YouTube
school experience

6. Evaluating vlogs and 5. Sharing vlog 4. Forming vlog
discussion

Before the vlog sharing, every student edited his/her weekly video on YouTube.
(i.e.; video cut and join, adding texts, adding effects). The average time of the videos
varies between 3 and 7 minutes. Also, he/she shared the video link with other friends
by ticking the "out of list" option in the privacy settings. Each student watched and
evaluated the videos of the other participants. Accordingly, the participants showed
whether they liked the videos or not by clicking the buttons just below the videos.
Then, a discussion platform was formed as the participants commented on the others
videos. During the implementation process, the screen shots related to the video
shared by a pre-service teacher and the comments of the other participants about the
video is demonstrated in Figure 2 below:
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Figure 2. The screenshot related to a vlog example shared via youtube and the comments of
the participants
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The Role of the Researcher

In the implementation process, the researchers had a contact meeting related to the vlog
usage with the pre-service teachers and the teacher of the course and provided technical
support during the process. Accordingly, they gave an educational seminar related to the use
of YouTube for vlog within a course hour. The researchers had interviews with the
participant at the end of the implementation, converted the sound recordings to text, analyzed
the data and prepared reports of this data.

The Analysis of the Data

The data obtained in the research was analyzed by the content analysis method via
MAXQDA 12 program. The similar data is organized within the frame of specific themes
and concepts (Yildinm and Simsek, 2011). The sound recordings obtained from the
interviews were listened and the expressions of the participants were converted to 62 pages
of text literally via Office Word program. The data obtained in the first phase were
separated into meaningful parts and codes were formed according to these. Then, the codes
that formed a related and meaningful wholeness with each other were grouped according to
their similar features and themes and sub-themes were formed. Under the findings topic, the
codes were given together according to their prevalence.

The Validity and Reliability of the Research

The criteria of persuasiveness, verifiability and consistency were taken into
consideration in providing the validity and the reliability for the research (Yildirim and
Simsek, 2011). In the research, as the vlog implementation process lasted 14 weeks, a long
time interaction was provided with the students and the persuasiveness was increased by
eliminating the possible problems related to the researcher. So, it was provided that the
participants expressed their real opinions. In the research, vlog records were used as well as
the sound recordings obtained from the interviews as data diversity. The procedural process
of the research (i.e.; research design, the characteristics of the participants, the
implementation process, the collection of the data, data analysis) was defined in detail in
increasing the transmissibility of the research. In addition, criterion sampling was preferred
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in choosing the study group. In order to support the research findings, direct quotations were
used. In the quotations, the personal info of the “pre-service teacher” was kept confidential
and coded as PST-1, PST-2, PST-3 etc. After converting the sound records into text, they
were sent via email and they were provided to be validated. The obtained data were also
coded by two experts, other than the researchers, who are experienced in qualitative research
in different times and different environments and these coding was compared. The
percentage of the agreement between the coders were calculated as 94% according to
reliability formula of Miles & Huberman (1994) [(agreement/(agreement+disagreement)
x100]. The findings were presented without interpretation in providing reliability. The raw
data and the codes of the research should be kept to be examined when requested by the
others.
Findings

In the research, the data obtained from the interviews were analyzed by content analysis
and accordingly evaluated under two main themes "the benefits of vlog" and "the limitations
of vlog". 37 codes (f=149, 80.10%) related to the benefits of vlog and 17 codes (f=37,
19.90%) related to the limitations of vlog were generated. Accordingly, it can be mentioned
that the pre-service teachers have intensively positive perceptions towards the vlog usage.
The findings related to the benefits and the limitations of vlog are explained in detail under
two topics below.

The Findings Related to the Benefits of viog

In the research, in receiving the opinions of the pre-service teachers on the benefits of
vlog, the question "How did it contribute you to form your own video logs related to your
school experiences and share them via YouTube?" were asked. On the other hand, the
positive answers of the pre-service teachers to the question “How did you feel while you
were forming your blogs related to your school experience by shooting yourself?" were
evaluated under this theme. In Figure 3, the sub-themes and their codes in the content
analysis related to the benefits of vlog are presented.

In Figure 3, the codes related to the benefits of vlog are classified according to four sub-
themes: individual, social, professional and technical. According to this, the participants
expressed their opinions that vlog is mostly useful in professional (f=50) and technical
(f=45) terms. The social (f=26) and the individual (f=28) sub-themes follow the codes of
those sub-themes as frequencies.

In the professional sub-theme, it was observed that vlog contributed mostly in
recognizing, reviewing and correcting the missing points related to the teaching profession.
This emphasizes that vlog contributes to the development of the knowledge and skills related
to teaching profession (pedagogically) in general terms; and individually to the development
of the reflective thinking and the learning skills of the pre-service teachers. As a reference to
this finding the participant with the code PST-20 expressed opinion as "In the internship, we
had the opportunity to recognize our deficiencies and mistakes by evaluating our daily
activities at the end of the day. ...We had the opportunity not to repeat our mistakes in the
future by reviewing our weekly activities." Similarly, the students with the code PST-9
expressed his opinion as " | noted down the points that | should pay attention to in my career
in the future and | determined the deficiencies related to the days of internship on which |
could think more thoroughly and correct.”
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Figure 3. The sub-themes and the codes related to the benefits of viog
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The codes under the technical sub-theme were evaluated in two categories as "the usage
of YouTube" and "video shooting™ by evaluating the technical terms. This sub-theme reflects
the content of the vlog related to implementation rather than the theoretical aspect. The
participants expressed mainly that YouTube is an easy and useful sharing site in sharing the
videos as well as they expressed positive opinions on the features of YouTube like voting
videos, commenting on them, editing them. Accordingly, one of the participants (PST-13)
expressed "First of all we are familiar to using YouTube and it is very easy. Sharing
information that much is something unbelievable. Sometimes | shot the videos by my cell
phone and sometimes by my tablet, the application works in both and it is very useful.”
Similarly another participant (PST-17) stated "I think, voting and commenting are the most
educational aspects because we can consider it as feedback.” Also, the remarkable
expression of the participant coded as PST-8 "I think editing the privacy option is a must
otherwise | could beware, | couldn't feel comfortable as | would think that everybody will
watch my video." can be given as an example to the editing privacy code. On the other hand,
the participants expressed opinions in "video shooting” category that they learned video
editing by vlog, it was easy to shoot videos and it saved time. As a reference to these
findings, the participant coded as PST-13 stated "Cropping and editing the videos doesn't
cause a lot of work, because there may be some parts to cut even you say | won't make a
mistake."

In the social sub-theme, "communication” (f=11) and "information sharing” f=10 codes
are the most repeated codes. The pre-service teachers expressed that using vliog promoted the
communication with the other participants, they exchanged information in the discussion
environment. Thus, this sub-theme is for the positive contribution of vlog to the social
relations of the pre-service teachers. Accordingly, the participant coded as PST-23 expressed
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opinion as "l think the best part of vlog is that it promotes the communication. Both
mentioning and our conversations on how we shot the videos and how we will shoot them
when we came face to face promoted our communication.” And the participant coded as
PST-2 stated "we discussed the experiences we talked about in our weekly vlogs both
through YouTube and in the classroom, this helped to better shoot the following viogs.”

In the individual sub-theme, it was observed that vlog mainly contributed positively to
the participants to express themselves comfortably and to gain critical thinking skill.
Besides, it was determined that vlog was useful for the participant in terms of diction and
smooth talking skills and that also it provided self-consciousness. Briefly, individual sub-
theme reflects the contributions of vlog in terms of the self improvement of the students. As
a reference to these findings, the participant coded as PST-8 explained his opinion as
"Telling about what happened during the day in front of the camera made me to express
myself more comfortably, | may not be able to express myself clearly by writing or I may not
write most of them." PST-13 stated "It provided to recognize what I did, | thought myself as
an audience like a jury and | had the opportunity to tell what | did by evaluating the pros
and cons of them." Besides the three participants expressed that viog got them adopt the
selfie as a habit. In relation to this finding, the expression of the participant coded as PST-6
is remarkable: "We have already had a habit of selfie. Forming vlogs promotes this to be
done as video and it promotes this habit. | think this habit is kind of self-expression."

The Findings Related to the Limitations of viog

In the research, in receiving the opinions of the pre-service teachers on the limitations of
vlog, the question "What were the difficulties that you came across while forming your video
blogs related to your school experiences and sharing them via YouTube?" were asked. On
the other hand, the negative perceptions of the pre-service teachers about the question “How
did you feel while you were forming your blogs related to your school experience by
shooting yourself?" were evaluated under this theme. In Figure 4, the sub-themes and their
codes in the content analysis related to the limitations of vlog are presented.

In Figure 4 the codes related to the limitations of vlog are classified according to three
sub-themes: psychological-physiological, technical and individual. According to this, the
participants expressed opinions mostly on psychological-physiological (f=29) sub-theme.
The technical (f= 9) and the individual (f=2) sub-themes follow the codes of that sub-theme
as frequencies.

The mostly repeated codes related to the limitations of vlog in the psychological-
physiological sub-theme are "tension" (f=6), "excitement” (f=5), "stress" (f=3), "feeling
uncomfortable” (f=3) and "shyness" (f=3) respectively. Accordingly, it was observed that the
participants were uncomfortable mostly during the video shoot, also physiological reactions
were observed related to this. At this point, the participant coded as PST-17 explained his
opinion as "l feel seriously tensed because of this work. Because | have video camera
phobia, | can't talk when | see a video camera, | feel stressed and | say to myself that it is
better | don't speak." Similarly, the participant coded as PST-8 expressed that "It is better
not to mention about talking in front of a video camera as | feel shy when my photo is taken."”
After the video sharing two of the students expressed their concerns on confidentiality and
accordingly the participant coded as PST-4 said "I feel anxiety that others will see and make
fun of me."
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Figure 4. The sub-themes and the codes related to the limitations of vlog
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In the technical sub-theme, it was observed that the pre-service teachers had difficulty in
editing the videos when they shot them in a wrong way. Besides this, some participants
expressed that they lost time as they rehearsed by writing, they had difficulty to adjust the
video time. As a reference to these findings the participant coded as PST-20 stated that
"Indeed 1 sit in front of the camera willingly to tell what | experienced all day. But | don't
like my shooting as | feel excited or | worry that someone will criticize negatively, and this
time there is no opportunity to correct again, and it won't be at my will when shot again."”
The participant coded as PST-3 expressed “It is not guaranteed to shoot video blog at a
sitting. It requires to rehearse in a written way before not to make a mistake, and this causes
it doesn't fully serve its purpose.”

In the individual sub-theme, it was determined that the pre-service teachers considered
vlog as some extra work. Accordingly, one of the participants (PST-19) expressed his
opinion as "That is to say, it is difficult for me, | feel tired when I come back from school
experience. Quite simply it is extra work to shoot myself after that." Also one of the
participants (PST-5) expressed that he had difficulty in planning as "I prepare myself to
behave without mistake, | plan what will | say on the specified points of the video. There may
be problems without a good plan, | have difficulty in making plans.

Conclusion and Suggestions

In the research, the findings obtained by analyzing the interview data revealed two
important results. Firstly, it was observed that most of the opinions and the perceptions
related to the vlog used in the "school experience” course are positive; accordingly the pre-
service teachers indicated that they found vlog application useful for individual, professional,
social and technical reasons. Secondly, it was concluded that the negative opinions about
vlog application depended on individual, psychological-physiological and technical reasons.
These results are explained in detail below and discussed according to the related literature.
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The participants that expressed positive opinion on vlog usage mostly found vlog for
professional reasons in the research. Especially, they expressed that it contributed to their
career development because of reasons like recognizing own deficiencies, correcting them in
the future, not repeating them (like reflective learning, self-regulation skills), reviewing
his/her own behaviors and evaluating them. Also, they emphasized that as well as providing
communication, information sharing and discussion opportunity in social terms, it has
advantages that is provided by the easy usage, popularity, voting and commenting features of
YouTube. The pre-service teachers expressed opinions that vlog usage mostly provided a
basis to express themselves comfortably and think critically.

In parallel to these findings, Hung (2011) in his study that he carried out with university
students, concluded that the students expressed positive opinions about providing their
professional development, expressing themselves verbally, making self-assessment and
increase their technical capacity under the favor of vlog. Similarly, this is in consistency with
the positive opinions resulted in the study of Liu (2016) that he researched the learning
outputs of the vlog usage at the university level, and in which the students found vlog
flexible and innovative, and in which they thought that it allowed multi-dimensional
evaluation, developing the presentation and expression skills. The students, in the applied
study of Shih (2010) that lasted 10 weeks, provided them to think reflectively, self-learning,
to give feedback by commenting about others. Cavanagh, Bower, Moloney & Sweller
(2014), in their research in which they aimed to determine the effect of vlog usage of the pre-
service teachers on communication along a semester, concluded that the comments of the
other participants on the videos that were uploaded by the participants promoted the
communication and improved the reflective learning. Thus, the evaluation of vlog videos by
peers and instructor promotes communication and interaction (Jenkins, 2007; Hsu, H. Y.,
Wang, S. K., & Comac, L., 2008; Burgess & Green, 2009; Shih, 2010) and implicitly affects
learning outputs.

It is observed that the positive outputs obtained in this research about vlog usage is in
consistency with the other positive learning outputs and the research findings that reveals the
satisfaction of the students as well as its contributions to social learning and reflective
learning related to the "blog based learning” that also includes vlog (Cameron, 2012; Ching,
2012; Goktas & Demirel, 2012; Tang & Lam, 2014; Huang, Chen & Mo, 2015; Lee Bonk,
2016). Fox & Cayari (2016), in their study that was carried out with university graduates,
determined some limitations that almost half of the students had problems related to the
video editing software and also they needed more information on video shooting and editing.
Contrary to this, the findings that the pre-service teachers talked about the ease of use of
YouTube and thus they didn't have problems in video uploading, editing and sharing show
that these limitations can be eliminated.

The positive opinions of the participants on YouTube is also in consistency with the
increase of the educational potential of YouTube (Baym & Markham, 2009) and the
intention of the students to integrate social media into their learning experiences (Hall,
Hanna & Huey, 2013; Foley, Mather & Corrigan, 2014). When the findings summarized
above are evaluated, it was observed that the pre-service teachers record all their school
experiences into video blogs via vlog affected their individual learning, individual
presentation performance, individual evaluations, social learning and evaluations positively.
Also, these findings can be interpreted according to Social Cognitive Learning of Bandura
(2001) and Social Constructivism Theory of Vygotsky (1977). Thus, individuals can learn
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some behavior by observing other people and taking them as a model pursuant to their
experiences. The individuals that have the opportunity to observe and evaluate others via
vlogs can direct their own learning also by recognizing their self-regulation skills.

It was determined that the negative opinions of the pre-service teachers about the
limitations of vlog usage in “school experience” course mostly based on the psychological-
physiological reasons like tension, excitement, shyness. Similarly, also in the researches
related to the micro-teaching implementations in which pre-service teachers are required to
speak in front of video camera (Peker, 2009; Karatas & Cengiz, 2016), it was concluded that
pre-service teachers got too much excited and this led to negative effects. This may be
originated from the individual's environment, social, cultural, economic and physiologic
conditions or the individual's psychology, his/her deficiency of knowledge and skills (Sargin,
2006: 14). Thus, sometimes it is observed that some people are very hesitant to speak in
front of the community (when we consider that vlog videos address a community and they
are available to be watched over and over) although they are well equipped, cultured and
who are very good at dual conversations (Giirzap, 2007).

Most of the opinions about the technical limitations are based on the correction of the
shootings that had mistake and rehearsing by writing before the shooting. The
confidentiality concern is a remarkable finding although its frequency is little and it has a
critical importance for the students to use internet based technologies like vlog. Internet, as a
media, brought about some problems (Igel & Unver, 2012). As the personal data on internet
may affect the lives of individuals directly, the confidentiality of the data should be provided
and they should be kept away from being changed improperly (Chander, Gelman & Radin,
2008). Thus, the privacy settings (like forming out of list videos, sharing videos for only
intended people) in YouTube is a feature that should be highlighted, as, on the one hand it
tries to keep users to be negatively affected from the content, and on the other hand it shows
respect to the right of the individual to remain anonymous (right to privacy). On the other
hand, when the opinions of the students in individual terms about vlog usage were examined,
it was determined that they found vlog usage as extra work and they had difficulties in
planning.

Future Recommendations

Integrating YouTube and the other social media into the learning environments will
contribute to the emergence of new learning models. Within the scope of this research, it can
be mentioned that carrying out school experience course with vlog support for 14 weeks and
the diversity of shares in the classroom are effective for reaching the aims of the course. As
the students used a social media like YouTube throughout a term without having problems
may promote the acceptance of similar technologies in their learning experiences.
Accordingly, specific measuring tools can be developed related to the cognitive and effective
variables on vlog (such as attitude, self-efficacy, self-assessment) and the number of
relational researches can be increased. Especially, when it is thought that mobile devices and
internet usage is common in universities, vlogs can be considered as e-portfolio product. As
the results of the research are limited to the students of “science education department”, it is
considered that the researches that will be carried out with the students studying in different
departments may result in different educational aspects. Also, increasing the number of
researches that suggest forming educational videos in different contents with vlog or other
than vlog in the classroom environment will make the integration of this technology into
education easier. Also, applied studies can be performed in different education levels by
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examining the literature demonstrating that the online video blogs promote dialogue learning
(Jackson & Wallin 2009; Kellner & Kim 2010).
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