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Abstract
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the context of their responses to the scale items. Another result of the research is that there is a
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The key element of achieving social welfare is undoubtedly humans. The
contribution of the human element in this process, which can be considered as the sum
of the labor force when considered together from certain perspectives, is realized
through human capital, which is defined as employees and all their knowledge, skills,
and experience (Cambridge Dictionary, n.d.) that make them valuable for a company
or economy. In this context, Human Capital Theory (HCT) deals with the impact of
education and training on the labor market in a simple way. Historically, the
foundations of social well-being lay in the possession of items such as oil or precious
metals. Today, the idea of creating wealth based on knowledge rather than such wealth
stands before us as a new basis for knowledge-based economies.

The phenomenon of HCT is frequently used in everyday language in different
ways, especially by changing the adjective in front of the word “capital”. However,
according to Goldin (2019), although it has become a part of the common language
today, the concept of human capital is a concept that has been underestimated from
time to time even by economists, and its use has been realized with reservations. So
much so that Becker (1993) was hesitant to name his book “Human Capital: A
Theoretical and Empirical Analysis with Special Reference to Education”, which can
be considered a pioneer in this field, as human capital, and he mentions that even the
reason for using such a long subtitle was an effort to reduce the risk of criticism. He
explains the reason for this as the belief that this concept and its underlying analysis
evoked that people were treated as slaves or machines under the conditions of 1964,
the year the book was first published. However, Schultz (1961) notes that what
economists fail to emphasize is the simple fact that people invest in themselves and
that these investments are huge, even though people's productive capacity is much
greater when measured by the contribution of labor to output. Similar to what Becker
(1993) and Goldin (2019) mentioned as the reason why economists are not interested
in this form of investment, it is known that there are problem areas with moral and
philosophical roots, which can mean slavery and that people are not property and not
a marketable item.

The phenomenon of human capital, as it can be understood from the use of the
metaphor of capital, has an aspect that concerns the science of economics, and it can
be evaluated within the scope of the science of education with its human dimension.
However, it is observed that the phenomenon of human capital is frequently faced
with the academic interest of scientists in the field of economics. For example, a
common definition of human capital belongs to Schultz (1960), a Nobel laureate in
economics, where it is mentioned that education is an investment in people and its
results should be treated as capital, whereas It is mentioned that it should be
considered in the form of human capital since education is part of the person who
receives it. Some people support the contribution of education to human capital other
than Schultz, and there are other studies where education and training are considered
the most important investments in human capital. For example, Gary Stanley Becker,
in his early studies, explains human capital by emphasizing that the activities that
affect the real income in the future will be realized through the transfer of resources
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to people and describes this as an investment in human capital (Becker, 1962; Becker,
1993). Regardless of the form of capital investment, Becker sees education and
training as the most important investment in human capital.

Regarding the theory of human capital, in the literature review carried out within
the scope of this research, it is seen that the earliest source encountered, although not
directly called "human capital”, belongs to an economist. Accordingly, Smith (1776)
mentions that human capital, which had not been theoretically addressed until then,
as Schultz points out, that human capital, which is mentioned in almost every
definition today, is in the person's structure and that both individual and social gains
can be increased with human capital. In the same study, Smith (1776) even mentions
that in one of his definitions of capital, the skills acquired by individuals through
professional activities such as formal education or apprenticeship become capital for
that person and form a part of the wealth of both the individual and the society. In
addition to all these, it is stated that the first official use of human capital in the field
of the economy was made by Irvin Fisher in 1897, but it became known and
recognized by everyone after the research of Mincer (1958), who is also an economist
(Goldin, 2019).

The concept of "human capital" emerges as a concept that focuses more on the
academic interest of economists in the international context. A reflection of this is
observed in academic studies. As stated by Mankiw, Romer, and Weil (1992), the fact
that education is an important input for economic growth and development has a
significant impact on economists' greater academic interest. According to Hanushek
(2013) supporting this view, the focus on human capital as the driving force of
economic growth for developing countries has led to excessive attention paid to
school achievement. Although developing countries have made significant progress
in closing the gap in school achievement with developed countries, recent research
underlines the importance of cognitive skills for economic growth. This result shifts
attention to issues related to the quality of the school. In this sense, it is thought that
developing countries are much less successful in closing the gaps with developed
countries, but it is stated that it will be difficult for developing countries to improve
their long-term economic performance without improving their school qualifications
(Hanushek, 2013).

In our country, the first study in which the concept of human capital is discussed
at the graduate level belongs to Cosar (1988), which can also be considered as a
reflection of the immanent structures of economy and education when it comes to
human capital. Accordingly, in the aforementioned study, which is a master's thesis
presented in the department of finance and which deals with education and training
expenditures in our country, human capital is referred to as "human capital" and the
concept is defined as the value of skills and other qualities that have cost a person. It
is also observed that the number of studies examining the subject of human capital at
the graduate level in the context of educational sciences is quite limited. Among these
studies, Arslan (2021), ilhan (2020), and Kasapoglu Onder (2011) can be shown. As
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a natural consequence of this situation, the intense interest of scientists in the field of
economics regarding the concept of human capital is not a situation that can only be
considered outside our country. When the Turkish literature is examined, it is
noteworthy that this concept is generally examined by scientists from economics. So
much so that explanations of economic concepts are discussed in the context of
education and human capital. For example, while focusing on the role of education in
economic development and development, there are studies that also benefit from the
concept of human capital (Uncu, 2020; Akman, 2019, Babayigit, 2019; Demiral,
2019; Oztiirk, 2019). On the other hand, Biiyiikdereli Ozcan (2019) also discusses the
role of education systems in developing human capital comparatively. The interest of
scientists in the field of economics on education and human capital has become so
intense that there are also studies examining the role of education on development
with the analysis of primary education programs (curricula) on these issues
(Yazicioglu, 2019).

Regarding the concept of human capital, a topic on which no consensus has been
reached in the literature, or in other words, a common path has not been determined,
emerges as the method of determining the level of human capital. For example, in
some studies, human capital is expressed as the percentage of adults in the population
who complete a bachelor's degree or higher (Lee et al., 2010), while in some studies,
human capital is considered as a function of education level and working experience
(Gimeno, 2005; Folta et al., 1997). In addition to the difficulty of digitizing the
concept of human capital, it is also possible to measure by using a measurement tool
that can obtain subjective evaluations at the level of perception. In this direction, it is
observed that in some studies, the concept of human capital is tried to be determined
by using scale items in a way that can be specified more easily quantitatively (Santos-
Rodrigues et al., 2010; Kog et al., 2019).

The concept of human capital, which is among the subjects of education policy
science (Ural, 2021), is often the subject of research in educational economics and
general economics literature. It is observed that the most prominent one among the
other concepts in which the concept is discussed together is development (Civig, 2021;
Cuydur, 2021; Cokcanli, 2019; Dumlupinar, 2021; Tural, 2021; Gengel, 2020; Uncu,
2020; Arslan, 2019; Cokcanli, 2019; Iss1, 2019; Tung & Tasdoken, 2019; Oztiirk,
2019; Yazicioglu, 2019; Khan, 2018). In addition, growth, which is another economic
phenomenon, and human capital often appear as a concept that has been researched
together (Koksel & Yilmaz, 2021; Yilmaz & Unver, 2019; Sahin, 2018; Can, 2015).
Apart from this, some studies deal with them together with some economic and
organizational concepts such as the effect of human capital on foreign direct capital
inflows (Cayir, 2019), its relationship with organizational commitment (Cakmak,
2021), its effect on decision-making behavior (Demir, 2018), its effect on income
distribution (Destek, 2018).

Based on his claim on the 17th-century British mercantilist Charles Davenant,
who said that the most valuable treasure of a country is the human body beyond any
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doubt, well-known economist Marshall (2013) says that "the most valuable of all
capital is the investment in people” (p. 469). Although a starting point that can be
shown as absolute zero cannot be determined concerning its past, HCT, which has
been theorized by economists such as Theodore Schultz, Gary Becker, and Jacob
Mincer since the 1950s, also emerges as the subject of intense criticism in political,
methodological and even moral contexts. In other words, although the focus of
academic interest seems to be created by economists, HCT cannot be characterized as
a theory that takes place only in economics. It is seen that education is at the center of
the economists' approach to theory and it is accepted that education is one of the basic
elements of both economic growth and development. For this reason, it is seen that
there are different points touched by people in different fields of science at the starting
points of the criticisms of the theory. The focus and common point of his political and
methodological criticisms are the rational choice theory, which is directly used by the
neoclassical economic model to explain the world, both of which are the basic set of
values (paradigm) prioritizing the individual, and rational choice theory according to
Tan (2014). The basis on which choice theory is built is methodological
individualism, which is also stated by Blaug (1992) as a Popperian principle. Human
capital analyzes are defined by methodological individualism, that is, the view that all
social phenomena should be traced back to their foundations in individual behavior
(Blaug, 1992). At this point, it is useful to draw attention to the distinction between
political individualism and methodological individualism. Machlup (1978) states that
this distinction was first introduced by Joseph Alois Schumpeter in 1908.
Accordingly, making such a distinction is considered a necessity since the two
concepts are often confused with each other even though they have nothing in
common. Political individualism proceeds from the general premise that freedom
contributes more than anything else to human progress and common well-being, and
makes a series of arguments. Methodological individualism, on the other hand, claims
nothing and has no particular premise. It simply means that in defining specific
economic processes it is better to start with the actions of individuals (Machlup, 1978).
The second element of the basic set of values on which the human capital theory is
based is the rational choice theory, which means that individuals tend to take the most
appropriate decisions and maximize their interests by calculating the costs and returns
of all the options (alternatives) in all areas of their lives (Tan, 2014). Rational choice
theory, which dates back to the theoretical economist Adam Smith, is remembered for
the important contributions of Herbert Simon, who was also awarded the Nobel Prize
in 1978 for his pioneering contributions to the decision-making process in economic
organizations (Goode, 1997). In addition to all these, the theory of human capital
works in a framework that describes the human with a benefit-oriented definition and
therefore makes rational choices based on self-interest and cost-benefit analysis, and
also because of the system of concepts that describe the labor itself as capital, besides
receiving criticism, there are cases the theses it defends in practice have difficulty in
explaining. For example, the findings of Ortega and Pritchett (2014) based on the data
obtained in Venezuela show that, contrary to the basic premises of the human capital
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theory, the national income decreased despite the increase in the average schooling
year of the population aged 15 and above, especially since the 1970s.

Another concept that can be evaluated in the common intersection of economics
and educational sciences in parallel with human capital is employability. It is
mentioned that the concept of employability dates back to 1909 with the first studies
of William Beveridge, who is an economist and put forward this concept, but it was
in the 1970s that it started to be used extensively (McGarry, 2016). Employability
simply refers to the level of usability skill in a job or task. For this reason, there is a
direct relationship between employability and higher education in general and
vocational higher education in particular. Moreover, according to Hill (2009), the
development of employability skills has been a fundamental feature of academic
programs since the early 2000s.

According to a definition that is frequently used in the literature (Anastasiou,
2019; Cole, 2020; D'Silva, 2019; Pena, 2020), employability increases the probability
of people finding a job and being successful in professions they can lead their lives,
that leads to individual, social and economic benefits, and that are total gains
consisting of individual qualities, skills, and comprehension (Yorke as cited in Yorke,
2016). The concept of employability has undergone some changes in meaning over
the past century. In other words, employability is thought to become an interactive
process called "employability"”, which takes all stakeholders, including employers,
universities, policymakers, and employees, as a whole, from the basis of making a
distinction between employees and non-workers (McGarry, 2016). That is, the
concept of employability is a concept that does not mean only working or not working,
but also includes the concept of job security. Kalleberg (2001) explains this situation
with the working life becoming more flexible. What is meant here is that
employability means that the individual has the skills to protect himself in the
changing working life market conditions. As a matter of fact, in some sources,
employability is also expressed in the form of non-technical skills, which include the
behavioral abilities of the employee to apply their knowledge and to be successful in
the working environment (Pena, 2020). Similarly, social skills are considered to be
one of the most important competencies employers look for when hiring individuals
who have recently graduated from university. However, such skills are also called soft
skills. Soft skills also include communication skills, problem-solving, self-
confidence, and teamwork (McGarry, 2016).

The concept of employability, as well as human capital, has been extensively
studied by scientists in the fields of economics and organizational behavior. For
example, while one study examines the relationship between employees' successful
career transitions and employability (De Vos et al., 2021), another study examines the
relationship between subjective well-being, employability, and intention to leave,
which is another organizational behavior-related concept. (Ozcelik Bozkurt, 2018).
De Cuyper, Bernhard-Oettel, Berntson, De Witte, and Alarco (2008) also examine
employability and employee well-being with the mediating role of job security, while
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Andrews and Higson (2010) examine the effects of graduate employability in tough
working life conditions together with soft skills. They deal with the concept through
the views of graduates and employers. While another study focuses on the effects of
the age variable on the relationship between employability and career success (Van
der Heijden et al., 2009), there are also studies in which the employability of students
is discussed together with their information literacy (Yildirim, 2019). On the other
hand, there are studies in which the concepts of employability and human capital are
discussed together, an employee's success in finding a job is largely affected by human
capital, and human capital contains important elements that affect an employee's
career development. For example, Fugate et al. (2004) have a study in which they
argue that employability represents a form of job-specific pre-active adaptation
consisting of three dimensions: career identity, personal adaptability, and social and
human capital. In fact, according to them, education and experience, which are among
the elements of human capital, are among the strongest predictors of career
progression. However, an important policy debate in recent years is the role of higher
education in producing graduates with the knowledge and skills required in the labor
market. For this reason, it is mentioned that universities are being pressured to produce
graduates who can contribute to the economic value of the labor market (Anastasiou,
2019). In addition, studies covering employability debates in both developed and
developing countries offer a focus on human capital theory and organizational
theories, where the breadth and depth of employability can be better understood.
These studies also highlight the need for future research to expand and improve
measures and efforts regarding employers and newly recruited university graduates
(Jusoh et al., 2011).

In light of these discussions, the research aims to reveal the relationship between
the human capital perceptions of vocational school students and their employability
perceptions. In this context, answers to the following questions are sought:

1. What are the human capital perception levels of Vocational School students?
2. What are the employability perception levels of Vocational School students?
3. Human capital and employability perceptions of VVocational School students;

a. Does it make a statistically significant difference according to their
gender?

b. Does it make a statistically significant difference according to which
type of education they are in?

c. Does it make a statistically significant difference according to the class
they are studying?

d. Does it make a statistically significant difference according to whether
they are employed or not in the time they participated in the research?

e. Does it make a statistically significant difference according to the
department they have studied?
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f. Does it make a statistically significant difference according to the
estimated annual income of their families?

g. Does it make a statistically significant difference according to the level
of expected personal income estimates?

4. 1s the human capital perception of Vocational School students a significant
predictor of their future employability perception?

Method

Under this title, the research model, the participants, the data collection tools,
and the data analysis are given.

Research Model
This research was conducted in a correlational survey model.
Population and Sample of the Research

The research population consists of 2092 students, the sum of the first and
second-year students studying at Mersin University (MEU) Technical Sciences
Vocational School (TSVS) in the spring semester of the 2021-2022 academic year.
The study sample consists of 638 students who gave a complete answer to the
measurement tool out of 855 students who volunteered to participate in the research,
using the easily found sampling method (Erkus, 2011), shown among the sampling
methods of unknown probability. The data collection phase was carried out face-to-
face by the corresponding author, and the distribution of the participants by program,
class, and gender is shown in Table 1.

Table 1

The distribution of the participants by program, class, and gender
Programs 1st Class 2nd Class

F M T F M T

Computer Programming 5 16 21 5 4 9
(EZ.cJErrl1)puter Programming (Evening Education; 10 11 2 4 6
Electric - 15 15 - 20 20
Electronic Communication Technology 3 9 12 - 7 7
Electronics Technology - 13 13 1 13 14
Food Technology 17 3 20 12 2 14
Map and Cadastre 5 17 22 12 14 26
Map and Cadastre (E. E.) 7 12 19 9 9 18
Air Conditioning and Refrigeration ) 1 11 ) 5 5
Technology
Construction Technology 7 9 16 2 10 12
Construction Technology (E. E.) 1 6 7 1 8 9
Chemical Technology 9 5 14 10 2 12
Control and Automation Technology 2 20 22 - 16 16

(continued)
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Table 1 (continued)

Jewelry and Jewelry Design 1 2 3 8 1 9
Laborant and Veterinary Health 13 18 31 7 11 18
Laborant and Veterinary Health (E. E.) 6 7 13 5 3 8
Machinery 1 18 19 - 15 15
Machinery (E. E.) - 9 9 - 8 8
Furniture and Decoration 1 6 7 1 6 7
Optician 9 5 14 6 5 11
Automotive Technology - 18 18 - 10 10
Hair Care and Beauty Services (E. E.) 19 - 19 9 2 11
Transportation and Traffic Services 4 11 15 3 19 22
Total 111 240 351 93 194 287

Table 1 shows the data collected from the students studying in eighteen different
programs of MEU TSVS. Accordingly, five programs also have secondary education
programs, and one program (hair care and beauty services) admits students only to the
secondary education program. On the other hand, in the context of data, the students
of the laborant and veterinary health program mostly participated in the research
(N=49), while the least participation was provided by the students of the jewelry and
jewelry design program (N=12). Of the total participants, 204 (31.98%) were female
and 434 (68.02%) were male. The distribution of the participants according to the
classes they studied was 351 participants (55.02%) for the 1st grade and 287
participants (44.98%) for the 2nd grade. In addition, 138 participants (21.63%)
reported that they were secondary education students, while 500 participants (78.37%)
reported that they were formal education students.

Data Collection Tools

The measurement tools used in this research consist of the personal information
form, the human capital scale, and the perceived future employability scale. The
personal information form includes information on the gender, age, class, department,
and economic level of families.

Human capital perception scale (HCPS). The human capital perception scale
(HCPS), which is composed of educational capital, social capital, cultural capital,
psychological (intrinsic value) capital, and market value capital sub-dimensions by
Kog et al. (2019) based on the study of Baruch et al. (2005) was used to measure the
human capital perception of Vocational School students. The measurement tool is a
5-point Likert type and the sub-dimensions, the number of items, and internal
consistency coefficients is as follows: Instructional capital sub-dimension, 3 items,
0=.79; social capital sub-dimension, 7 items, 0=.78; cultural capital sub-dimension, 8
items, 0=.73; psychological capital sub-dimension, 8§ items, 0=.83; market cap capital
sub-dimension, 3 items, o=.71. It is stated that the factor structures of the sub-
dimensions of the HCPS were tested with confirmatory factor analysis, and the
reported statistical values are as follows: Instructional capital sub-dimension;
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y2/sd=1.38, RMSEA=.039, GFI=.99 and CFI=.99; social capital sub-dimension;
x2/sd=1.88, RMSEA=.059, GFI=.98 and CFI=.98; cultural capital sub-dimension;
¥2/sd=2.39, RMSEA=.064, GFI=97 and CFI=.96; psychological capital sub-
dimension; ¥2/sd=2.17, RMSEA=.069, GFI=.97 and CFI=.97; market capitalization
sub-dimension y2/sd=2.61, RMSEA=.080, GFI=.99 and CF1=.96 (Kog et al., 2019).

Employability Perception Scale (EPS). The perceived employability of
Vocational School students is tried to be determined according to the data of the
Perceived Future Employability Scale developed by Gunawan et al. (2018) and
adapted into Turkish by Alkin et al. (2020). Accordingly, it is underlined that after the
exploratory factor analysis performed during the development of the original scale, a
structure consisting of 24 items and six dimensions (four items in each dimension)
was obtained and that 24 items explained 79.03% of the total variance. It is also stated
that factor loading values are distributed between .53 and .95. According to the results
of confirmatory factor analysis performed later, ¥2=529.6, p<.001, ¥2/df=2.2,
RMSEA=.07, CFI=.94, values are reported for the six-factor model (Gunawan et al.,
2018). Calculated internal consistency coefficient values of the original scale are as
follows: .95 for the entire scale; .88 for perceived future skills sub-dimension; .92 for
perceived future experiences; .88 for perceived future personal characteristics; .95 for
the perceived future network; .91 for perceived future labor market knowledge and
.89 for the expected reputation of the educational institution (Gunawan et al., 2018).
In the adaptation process of the original scale, it was stated that the relationship
between the source and the adapted language forms of the scale was significant,
positive, and high (r=.80, p<.001) for language validity, and construct validity was
tested with the average explained variance value (EVV). Accordingly, as a result of
the calculations made by stating that the calculated EVV value for each factor should
be greater than .50, it is .54 for the perceived future network sub-dimension of the
scale, .71 for the perceived future experiences sub-dimension, and .63 for the
perceived future personal characteristics sub-dimension. It is reported that EVV
values were determined as .66 for the expected reputation of the educational
institution, .68 for the perceived future labor market knowledge sub-dimension, and
.74 for the perceived future skills sub-dimension, and finally, the Cronbach Alpha
internal consistency calculated for the total and sub-dimensions of the scale.
coefficients are stated to vary between .82 and .95 (Alkin et al., 2020).

Ethical Committee Approval

Ethics committee decision: Mersin University Social and Human Sciences
Ethics Committee's decision dated 03/03/2022 and numbered 73.

Data Analysis

The data obtained in the research were analyzed with the SPSS program. First
of all, in the first review of the face-to-face data collected from 889 participants by
the responsible author during the data collection phase, the forms of 34 participants
who did not fully answer at least one of the personal information forms, HCPS, and
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EPS were excluded from the evaluation. Then, the data obtained from the forms of
the remaining 855 participants were entered into the SPSS program. After the missing
data analysis, the data obtained from the participants who did not answer the questions
were reduced until it means that the unanswered questions were statistically randomly
distributed in the data set. As a result of this process, analyzes were carried out with
638 data that made up the data set in the last case. The kurtosis and skewness values
obtained from the normality analysis performed in the first step are within the limits
of £2 (George & Mallery, 2020), which can be interpreted as no deviation from the
normal distribution in the literature. In addition, Parametric statistical techniques were
used since the scores for the dependent variable are in the interval scale, the group
means for comparison belong to the same variable, the groups whose mean scores are
to be compared are unrelated, and finally, the homogeneity of variances, which is an
assumption of one-way analysis of variance, is required (Biiyiikoztiirk, 2011). In this
context, independent samples t-test for the 3. a, 3. b, 3. ¢, and 3. ¢ sub-problems of the
research, One-way variance analysis for the 3. d, 3. e and 3. f subproblems, and simple
linear regression analysis for the fourth subproblem were used.

Findings

Under this heading, the findings obtained from the statistical analyses carried
out for research purposes are included.

The findings regarding the human capital perception and employability
perception levels of the participants are shown in Table 2.

Table 2

Opinions of the participants on HCPS and EPS and their sub-dimensions
Scales and Sub-dimensions N X sd
Human Capital Perception Scale 638 3.44 0.553
Cultural Capital Sub-Dimension 638 3.18 0.734
Social Capital Sub-Dimension 638 3.15 0.839
Psychological Capital Sub-Dimension 638 391 0.720
Instructional Capital Sub-Dimension 638 3.30 1.066
Market Cap Capital Sub-Dimension 638  3.67 0.749
Employability Perception Scale 638  4.57 0.911
Perceived Future Network Sub-Dimension 638  4.50 1.130
Perceived Future Experiences Sub-Dimension 638 4.75 1.128
Perceived Future Personal Traits Sub-Dimension 638 4.96 1.038
The_ E)_(pected Reputation Sub-Dimension of the Educational 638 347 1.330
Institution
Perceived Future Labor Market Knowledge Sub-Dimension 638 4.78 1.062
Perceived Future Skills Sub-Dimension 638  4.99 1.082

According to the research findings, the human capital perceptions of VVocational
School students are between moderate and highly agree (x=3.44). Similar to the
perception of human capital, it is understood that the perceived employability of
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Vocational School students is between partially agreeing and agreeing in terms of
their responses to the scale items (x=4.57). When the sub-dimensions of the scales are
examined, it is seen that the participants mostly agree with the items in the
psychological capital sub-dimension at the highest level (x=3.91). In EPS, on the other
hand, they state that they agree significantly in the perceived future skills sub-
dimension (x =4.99). The distribution of the participants' HCPS and EPS scores by
gender is given in Table 3.

Table 3

T-test results of participants' HCPS and EPS scores by gender

Scale Gender N X S t n?
_ _ Male 434 340 564 N

Human Capital Perception -2.302° .008

Woman 204 351 522

. . Male 434 454 904
Perception of Future Employability -1.390
Woman 204 4.65 .924

* p<.05

According to Table 3, the HCPS scores of the participants differ statistically
significantly according to their gender (t(636)=-2.302; p=.022). Accordingly, the
human capital perceptions of female students studying at VS (x=3.51) are statistically
significantly higher than male students' perceptions of human capital (x=3.40). In
addition, the calculated effect size value was found to be .008. However, a .01 value
for effect size is defined as a small effect size in the literature (Cohen, 1988). This
finding also means that 0.8% of the variance in human capital perception is explained
by the gender variable. However, it was found that the HCPS scores of the participants
did not differ statistically significantly according to their gender (t(636)=-1.390;
p>.05). Table 4 shows the distribution of participants’ HCPS and EPS scores by
education types.

Table 4

T-test results of participants' HCPS and EPS scores by education types

Scale Education Types N X Sd T Uk
) ~ Formal Education 500 3.41 0.573

Human Capital Perception -1.911" .008

Evening Education 138 3.52 0.466
Perception of  Future Formal Education 500 452 0.924

Employability Evening Education 138 4.77 0.833
*p<.05

-2.910" .003
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According to Table 4, the scores of the participants from both HCPS (t(636)=-
1.970; p=.036) and EPS (t(636)=-2.910; p=.004) were statistically significant
according to the education type variable. Accordingly, both the human capital
perceptions (X=3.52) and future employability perceptions (x =4.77) of the Vocational
School students studying in evening education were higher than the HCPS (X=3.41)
and EPS scores of the Vocational School students studying in formal education.
(x=4.52) was found to be statistically significantly higher than the scores they
received. Effect size values were found to be .008 for HCPS and .003 for EPS.
Therefore, the effect size values calculated for HCPS and EPS in the context of
teaching type were found to be very small. In other words, education type explains
0.8% of the variance in the perception of human capital and 0.3% of the variance in
the perception of employability. The distribution of the participants' HCPS and EPS
scores according to the variable of the class they are studying is given in Table 5.

Table 5
T-test results of HCPS and EPS scores by participants' grade levels
Scale Grade N X Sd t
1t grade 351 343 0.527
Human Capital Perception -0.302
2" grade 287 344 0.585
1%t grade 351 459 0.869
Perception of Future Employability 0.413
2" grade 287 456 0.962

According to Table 5, human capital perceptions (t(636)=-.302; p>.05) and
employability perceptions (t(638)=.413; p>.05) of first and second-year students does
not show any significant difference. Table 6 also shows the distribution of participants'
HCPS and EPS scores according to whether they are currently employed or not.

Table 6
T-test results of HCPS and EPS scores by participants' employment status

Scale Employment Status N X Sd t
Employed 123 346  0.619

Human Capital Perception 0.591
Unemployed 512 3.43  0.560
Employed 123 470 0.920

Perception of Future

Employability L.775

Unemployed 512 454  0.908
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According to Table 6, the perceptions of human capital (t(638)=0.591; p>.05)
and employability perceptions of students in the research group (t(638)=1.775; p>.
05) did not show any statistically significant difference. The results of the one-way
analysis of variance regarding whether the scores of the participants from HCPS differ
according to the department they are studying are presented in Table 7.

Table 7
One-way variance analysis results of human capital perception scores according to
departments

Source
Independent Variable N Mean ss of KT sd KO F
Variance
Laboratory and Veterinary
Health Technician 70 359 535
Chemical Technology 26 348 534
Electronics Technology 27 3.33 361
Optician 25 3.48 467
Hair Care and Beauty
Services 30 3.64 376
Air Conditioning and
Refrigeration Technology 16 3.66 484
Electronic Communication
Technology 19 351 463
Food Technology 34 3.45 595 Between
Electric 35 316 549 G 2166 11 53
Jewelery and Jewelry 12 318 474 Within G. igggg; ggg -300 L199
Design . . Total

Furniture and Decoration 14 350 592

Computer programming 47 337 517

Control and Automation
Technology 38 337 497

Construction Technology 44 3.48 581
Map and Cadastre 85 3.45 570

Transportation and Traffic 37 344 652

Services
Machine 51 3.33 .568
Automotive 28 3.32 .750

According to the results of the homogeneity test of variances, the Scheffé test,
used to compare the mean scores of groups with different sample sizes in which the
assumption of equal variance was met (Scheffé, 1959), was applied. However,
although the one-way ANOVA test vyielded statistically significant results
(F(17,620)=1.799; p=.025), there was no statistically significant difference between
the groups according to the Scheffé test results.
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Table 8 shows the results of a one-way analysis of variance regarding whether

the scores obtained from the EPS differ according to the department they study.

Table 8

One-way variance analysis results of employability perception scores according to

departments

Independent
Variable N

Mean

ss Source of o sd KO F
Variance

Difference

nZ

Laboratory and
Veterinary
Health
Technician
Chemical
Technology
Electronics
Technology
Optician 25

70

26

27

Hair Care and
Beauty Services
Air
Conditioning
and 16
Refrigeration
Technology
Electronic
Communication 19
Technology
Food
Technology
Electric 35

30

34

Jewelery  and
Jewelry Design
Furniture  and
Decoration

Computer

programming
Control and
Automation 38
Technology

Construction
Technology

Map and
Cadastre

Transportation
and Traffic 37
Services
Machine

12
14

47

44

85

51

Automotive 28

4.78

4.45

4.47

4.59

5.17

4.51

4.49

4.21

4.74

4.61

4.54

4.74

446

4.46

454

447

719

1.014
.901
.768

739

438

917

4777 17
Between

= WS 02 200,
WithinG.  gog75 63 797 8
Total 5 7

1.067

.908

1.144

.648

.700

.805

.988

.983

1.050

742

1.234

*p<.05

According to Table 8, it was found that the EPS scores of the participants showed
statistically significant differences between the groups according to the results of the
one-way Anova test (F(17,620)=2.568; p=.001), but they did not meet the assumption
of equal variance between the groups (Levene statistic=2.220; p=.003). After this
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finding, the statistical significance of the mean differences between the groups was
examined by using Tamhane's T2 test, which was stated to be designed for use in such
datasets (Hochberg & Tamhane, 1987) since both the precondition of equality of
variance could not be fulfilled and the group sizes were different from each other.
Accordingly, It was found that the EPS scores of the students in the hair care and
beauty services program (x=5.17) and the students in the air conditioning and
refrigeration technologies program (X=5.09) were statistically significantly higher
than the scores of the students in the electrical program (x=4.21) and in the map and
cadastre program students (x=4.46) (F(17,620)=2,568, p=.001). On the other hand,
although statistical significance was reached, the effect size value for the difference
between the groups (1?=.066) was calculated at a moderate level (Cohen, 1988).

The results of the one-way analysis of variance regarding whether the scores of
the participants from the human capital perception scale differ according to the
estimated annual income of their families, which they reported through the data
collection form, are presented in Table 9.

Table 9
One-way variance analysis of the results of human capital perception scores
according to family income status

Family
income N Mean ss \S/ou_rce of KT sd KO F Difference n?
ariance

status (TL)

0-51,000 259 3.36 .561

51,001 —143 339 .534

72,000
' Between

72,001 -56 352 .466 ¢ 5106 4 1977 1. 5*

84,000 . 189.916 633 4.255 * .026
' Within G. .300 5-1

84,001  —49 349 473 ol 195.022 637

96,000

96,001 and 131 3.58 .593

above

* p<.05

A statistically significant relationship was found between the mean of the
participant's answers to HCPS and the income status of their families (F(4,
633)=4.255; p=.002). Scheff¢ test was used to determine the source of the statistically
significant difference between the mentioned groups. According to the findings
obtained from this test, the HCPS scores of the participants whose estimated annual
income is between 0-51,000-TL according to their families' income levels (x=3.36)
are statistically significantly lower than the scores of the participants whose estimated
annual income is above 96,001-TL. (x=3.58). Although statistical significance has
been reached, since the effect size calculated using eta squared is .026, it turns out that
the real difference in the mean scores between the groups is quite small compared to
the classification made by Cohen (1988). The scores of the participants from EPS do
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not differ statistically according to the income status of their families (F(4,
633)=2.117, p>.05).

In this context, Table 10 shows the one-way analysis findings on whether the
scores obtained from the HCPS differ according to the expected future annual
earnings of the participants.

Table 10
One-way variance analysis results of human capital perception scores according to
expected future income
Expected

Income N Mean Ss \S/ou_rce of KT sd KO F Difference n?
ariance
(TL)
0-51,000 77 3.17 628
%883 124 341 493
' Between
G. 8.470 4 1- 4,5*
2421883 101 3.41 530 Within  186.553 633 22;? 7.185 4- 1* .043
' G. 195.023 637 ° 5-1*
Total
84,001-
96,000 78 3.44 441
96,001 258 3.54 570
and
above
*p<.05

According to the findings in Table 10, the average scores of the participants from
HCPS differ statistically in terms of their expected future income (F(4,633)=7.185,
p=-000). As a result of the Scheffé test conducted to find the source of the said
difference, the scores of the participants who think that their future annual income
will be between 0-51,000-TL from the HCPS are statistically significantly lower
compared to the participants who have an estimated annual income expectation of
84,001-96,000-TL and 96,001 and above. In addition, it is understood that the
calculated effect size value (n?=.043) for the difference between the groups is at a
small level

Table 11 shows the one-way variance analysis of findings on whether the
participants' mean scores obtained from EPS differ statistically according to the
expected future annual income variable or not.
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Table 11
The results of one-way analysis of variance of the perception of employability scores
according to family income

Expected Source of _ )
Income (TL) N Meanss varince K7 4 KO F Difference n

0-51,000 77 431 1.050

51,001-
72,000 124 450 986  pBetween
G. 10582 4
72,001- N » 645 L
Y 101 451 866 Within 518173 633 3232 [ T, .020
54000 G. 528.755 637 019 51
84,001- Total
96,000 78 464 .739
96,001
and above 258 4.69 .878
* p<.05

In Table 11, it is understood that the scores obtained from EPS differ statistically
according to the expected annual income variable in the future (F(4, 633)=3.232;
p=.012). According to Tamhane's T2 test, which was conducted to determine the
source of the difference, since it could not provide the assumption of the equality of
variances (Levene statistic = 2.662; p = .032), the said difference arises from the
groups of 0-51,000-TL and 96,001-TL and above. Accordingly, the EPS score
averages (x =4.31) of the participants who reported that their estimated annual income
in the future would be between 0-51,000-TL were statistically significantly lower than
the participants who reported that they would have an estimated annual income of
96,001-TL and above (x =4.69). Although a statistically significant difference was
found, it is understood that the effect size calculated for the difference between the
groups (n?=.020) is small (Cohen, 1988).

A simple linear regression analysis, which was also conducted to determine how
much perceived human capital level affects perceived employability, is presented in
Table 12.

Table 12

Simple Linear Regression between EPS and HCPS
Variable B SE B t R R?
(Constant) .881 72 5.118
HCPS 1.075 .049 .653 21.732 653 426

Not. p<.05
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As seen in Table 12, according to the results of the point scatterplot and Pearson
correlation analysis, a positive and significant correlation of 65.3% was found
between the variables (R=.653; F=472.278, p=.000). However, the corrected R2 value
was found to be .426. In other words, 42.6% of employability perception is explained
by human capital perception. The regression equation, which predicts the
employability perception through the human capital perception, was obtained as
follows:

¥ =0.881+1.075x + ¢

Discussion, conclusion, and recommendations

The human capital perceptions of the Vocational School students participating
in the research correspond to the medium level (x=3.44). The items in which the
participants participated in this measurement tool at a relatively higher level are
included in the psychological capital sub-dimension (x=3.91). Based on the item, the
item in which the participants reported the least participation was the item "I can easily
get information about job opportunities thanks to my family's political connections"
(x=2.26). The item in which Vocational School student participants reported the
highest level of participation in the HCPS was the item “I believe that | can overcome
the difficulties | encounter while looking for a job” (x=4.20). This phenomenon can
be thought that Vocational School students take their self-confidence as a source of
being aware of vacancies in the job market, rather than their families' political
relations. Another point that draws attention in the context of HCPS emerged at the
stage of editing the raw data of the research. So much so that before the step of
assigning statistical values to the missing questions, while analyzing whether the
missing data were randomly distributed or not, it was understood that the scale item
that was not answered in the highest number was the item “My family talks to me
about what | did at school” (N=76). Having this number of participants, which
corresponds to 8.9% of the 855 participants that make up the raw data set, is
considered to be important data on the past, current, and future academic success of
Vocational School students.

It is understood that the employability perceptions of Vocational School students
are also at the upper middle level (x=4.57). While the participants responded to the
items of the perceived future skills sub-dimension at the highest level (x=4.99), they
evaluated the expected reputation of the educational institution at the lowest level
(x=3.47). This situation also shows itself in the average of the responses given to the
items. While the item that the participants approved at the lowest level was “Because
the university | studied at has strong partnerships with many potential employers,
there will be many job opportunities open to me” (x=3.25), while the item they agreed
with at the highest level was “I want to get the job I want”. I will gain the necessary
information” (Xx=5.04). This can be considered as an indication that the participants,
who do not evaluate the relationship of the educational institution they are studying
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with external stakeholders as very strong in terms of employability, act with self-
confidence at the point of employment.

Another result of the study is that the human capital perception levels of female
participants were statistically significantly higher than male participants. Although it
cannot be supported statistically, a parallel result has been reached for the perception
of employability. Similarly, Ko¢ et al. (2019) did not find a significant difference
between employability and gender. Whether the participants are formal or secondary
education students is also a statistically significant variable in human capital
perceptions and employability perceptions, which are the subject of the research.

Still Another result of the study is that the human capital and employability
perceptions of the participants, who revealed that there were significant differences
between the groups in terms of both gender and type of education variables, did not
differ significantly in the context of the classroom. Again, although not statistically
supported, the average scores of the second-year students in the HCPS scores and the
first-year students in the EPS scores are higher than the other group. The result of the
fact that second-year students have a lower employability perception is also supported
in the literature (Kog et al., 2019). The reason why first-year students have lower
human capital perceptions and higher employability perceptions compared to second-
year students can be argued that they invest in themselves as a requirement of the
definition of human capital during their education period and that their anxiety about
having a job increases when they are close to the end of their schooling. The same
result emerged in the statistical analyzes made according to whether the participants
were employed in the current situation, and no difference could be determined
between the two groups mentioned. Contrary to this result, in some studies in the
literature, it is stated that the employability perception of the students who work in a
job is higher than the students who do not work, and the reason for this is that the
students who work while they are studying feel more ready for business life. For
example, in another study on the unemployment anxiety of university students, this
situation is expressed as "The fact that students gain work experience through
internships or short-term or full-term studies during the education process causes the
perception that these experiences will facilitate their employment and that they will
easily adapt to the organization" (Dursun & Aytac, 2009; p. 11).

Despite the finding of a statistically significant difference as a result of the
analysis on whether the human capital perceptions of the participants differ between
the groups according to the department they study, in the post hoc test, which is a
situation that is not frequently encountered in the literature, the group or groups that
differ in particular could not be determined. As a result of the one-way analysis of
variance to determine whether the participants' perceptions of human capital differed,
significant differences were found among students in hair care and beauty, air
conditioning, and cooling, electricity, and mapping and cadastre programs.
Accordingly, the employability scores of the students of the hair care and beauty
services department and the air conditioning and cooling program were found to be
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higher than the participants who studied separately in the map and cadastre and
electricity program. The reason for this situation can be considered as the fact that the
students in the hair care and beauty services program will acquire the competence to
open a business independently after finishing school, and that the students in the air
conditioning and cooling program will be self-employed, which can be a high demand
for them in all seasons.

Statistically significant findings were also obtained when it was examined
whether there was a significant difference between the human capital perception and
employability perception scale scores between the groups formed according to the
family monthly income and expected personal estimated income variables.

Accordingly, a common result emerges for both scale scores: The scores
obtained from the scales of both those who state that their family's monthly income is
approximately one minimum wage and those who report that their expected future
estimated income will be approximately one monthly minimum wage are found to be
lower than those who report that they have a family income of approximately two
minimum wages per month, and those who report that their expected future income
will be approximately two minimum wages per month. It can be considered that this
situation partially supports the Bourdieuan view that education is a mechanism by
which inequalities are reproduced.

In the context of its findings, this research contributes to the literature on higher
education research and educational economics from various aspects. First of all, it
should be noted that the study is important in terms of focusing on vocational technical
higher education, which is not a field that is frequently researched. However, it is
considered that educational science contributes to the field of educational economics,
which is an area that is not often studied by scientists and can be considered as the
intersection of education and economy, with its findings and results. In addition to
these, the study also has an important limitation due to the data collection process
carried out in a single vocational technical higher education institution due to money
and time constraints. It is thought that conducting similar studies with students
studying in another associate, undergraduate, and even graduate programs will
contribute to the generalizability of the research results. In addition, expanding the
perception of employability and human capital not only in the context of vocational
and technical higher education but also in other associates, undergraduate, and even
graduate programs will make significant contributions to the literature of higher



Ankara Universitesi Egitim Bilimleri Fakiiltesi Dergisi
Yil: 2023, Cilt: 56, Sayi: 1, 158-209
=2 DOI: 10.30964/auebfd.1101276, E-ISSN: 2458-8342, P-ISSN: 1301-3718

On Lisans Ogrencilerinin Insan Sermayesi Algilar ile
Istihdam Edilebilirlik Algilar1 Arasindaki iligki

MAKALE TURU Basvuru Tarihi Kabul Tarihi Erken Goériiniim Tarihi
Arastirma Makalesi 10.04.2022 11.01.2023 16.03.2023
Emrah Kocak !

Mersin Universitesi

Ayhan Ural ?
Gazi Universitesi

Oz

Bu arastirmada 6n lisans 6grencilerinin insan sermayesi algilari ile istihdam edilebilirlik algilar1
arasindaki iligki incelenmektedir. Arastirma iligkisel tarama modeli ile desenlenmistir.
Aragtirmanin evreni On lisans diizeyinde Ogrenim goéren 2092 Ogrenciden olusurken
ornekleminde 638 6n lisans Ogrencisi yer almustir. Arastirmada toplanan veriler Insan
Sermayesi Algis1 Olgegi ile Algilanan Gelecekteki Istihdam Edilebilirlik Olgegi araciligiyla
elde edilmigtir. Veriler siklik analizi, t-testi, tek yonlii varyans analizi ve basit dogrusal
regresyon istatistik yontemleri ile ¢dziimlenmistir. Aragtirma ile 6grencilerin insan sermayesi
algilarinin orta diizey ile biiylik l¢lide katilmak arasinda yer aldigi istihdam edilebilirlik
algilarinin da 6lgek maddelerine verdikleri yanitlar baglamimda kismen katilmak ile katilmak
arasinda yer aldig1 sonucuna varilmigtir. Aragtirmanin bir diger sonucu ise dgrencilerin insan
sermayesi algisi ile istihdam edilebilirlik algilar1 arasinda pozitif yonde bir iliskinin oldugu ve
istihdam edilebilirlik algisinin yordayicilart arasinda insan sermayesi algisinin da bulundugu
yoniindedir. Arastirmanin sinirliliklarinin azaltilmasi ve gecerliginin artirilmasi icin, diger 6n
lisans programlar1 ile lisans ve yiliksek lisans programlarindaki Ogrenciler ile benzer
arastirmalarin yapilmasi 6nerilmektedir.

Anahtar sozciikler: Insan sermayesi, algilanan istihdam edilebilirlik, egitim ekonomisi,
yiiksekdgretim.

Sorumlu Yazar: Dr., Mersin Universitesi, E-posta: emrahkocakphd@gmail.com, https://orcid.org/0000-
0002-9361-820X

2Dog. Dr., Gazi Egitim Fakiiltesi, Egitim Bilimleri Boliimii, Egitim Yonetimi Anabilim Dal, E-
postauralayhan@gmail.com, https://orcid.org/0000-0002-2548-3745


https://orcid.org/0000-0002-9361-820X
https://orcid.org/0000-0002-2548-3745

304 Emrah Kogak ve Avhan Ural

Toplumsal génence erismenin kilit 6gesi, kuskusuz ki insandir. Belirli agilardan,
bir arada diisiiniildiigiinde is giicii toplamu olarak da degerlendirilebilen insan 6gesinin
bu siirecteki katkisi ise ¢alisanlar ve onlari bir sirket veya ekonomi icin degerli kilan
sahip olduklar1 tiim bilgi, beceri, deneyim (Cambridge Dictionary, t.y.) olarak
tanmimlanan insan sermayesi araciligiyla gergeklesmektedir. Bu baglamda insan
Sermayesi Kurami (ISK) basit bir anlatimla egitim ve 6gretimin isgiicii piyasasindaki
etkisi konusunu ele almaktadir. Tarihsel olarak bakildiginda, toplumsal gonencin
temelleri, petrol ya da degerli madenler gibi 6gelerin sahipliginde yatmaktaydi.
Giliniimiizdeyse boylesi bir varsilliktan daha ¢ok giiciinii bilgiden alan bir varsillik
yaratma fikri, bilgiye dayali ekonomiler igin yeni bir temel olarak karsimizda
durmaktadir.

Insan sermayesi kurami olgusu kavramsal boyutta, ozellikle de sermaye
kelimesinin dniine getirilen sifat degistirilerek farkli bigimlerde, giinliik dilde siklikla
kullanilmaktadir. Ancak Goldin’e (2019) gore bugiin icin ortak dilin bir parcasi
durumuna gelmis olsa da insan sermayesi kavrami ekonomistler tarafindan bile zaman
zaman kiiglimsenmis, kullanimi c¢ekinceler igerisinde gergeklestirilmis olan bir
kavramdir. Oyle ki Becker (1993), bu konuda &ncii sayilabilecek olan “Insan
Sermayesi: Egitime Ozel Referansla Kuramsal ve Ampirik Bir Analiz” isimli kitabina
insan sermayesi adini vermeye karar vermeden dnce kararsiz kaldigindan ve hatta bu
bi¢cimde uzun bir alt baglik kullanma nedeninin de, elestiri gelmesi riskini azaltma
cabasi oldugundan sz etmektedir. Bunun nedenini de kitabin ilk yayimladig: y1l olan
1964 kosullarinda bu kavramin ve altinda yatan ¢dziimlemenin, insanlara kdle ya da
makineymis gibi davranildigina inanilmasi olarak agiklamaktadir. Bununla birlikte
Schultz (1961), emegin ¢iktiya katkistyla ol¢iildiigiinde, insanlarin iiretken
kapasitesinin diger servet bicimlerinden ¢ok daha biiyilk olmasina karsin
ekonomistlerin vurgulamadig1 seyin, insanlarin kendilerine yatirim yaptiklar: ve bu
yatirimlarin ¢ok biiyiik oldugu basit gercegi oldugunu belirtmektedir. Ekonomistlerin
yatirrmin bu bi¢imiyle ilgilenmeme nedeni olarak da Becker (1993) ve Goldin’in
(2019) degindigine benzer sekilde, kdlelik anlamina da gelebilecek olan, insanlarin
miilk ve pazarlanabilir bir madde olmadigina iligskin ahlaki ve felsefi koklere sahip
sorun alanlart oldugunu bildirmektedir.

Insan sermayesi olgusu, sermaye egretilemesinin (metaforunun) kullanimimdan
da anlasilabilecegi gibi ekonomi bilimini ilgilendiren bir yone sahip olmaktayken,
insan boyutuyla da egitim biliminin ugrasi alani igerisinde degerlendirilebilmektedir.
Bununla birlikte insan sermayesi olgusunun bilimsel anlamda ekonomi alanindaki
bilim insanlarinin akademik ilgisiyle siklikla karsi karsiya kaldig1 gozlemlenmektedir.
Ornegin insan sermayesinin yaygin bir tanimi, ekonomi alaninda Nobel 6diilii sahibi
olan Schultz’a (1960) ait olup, bu tanimda egitimin insana yapilan bir yatirim
oldugundan ve sonuglarinin da bir sermaye bi¢ciminde ele alinmas1 gerektiginden s6z
edilirken, egitimin onu alan kisinin bir parcast oldugundan dolay1 insan sermayesi
biciminde ele almmmasi gerektigine deginilmektedir. Egitimin insan sermayesine
katkis1 konusunu Schultz’dan baska destekleyenlere de rastlanmakta, egitim ve
yetistirmenin insan sermayesine yapilan en Onemli yatirnmlar bi¢iminde
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degerlendirildigi baska galismalar da bulunmaktadir. Ornegin Gary Stanley Becker
ilk caligmalarinda insan sermayesini, gelecekteki gergek geliri etkileyen etkinliklerin,
kaynaklarin insanlara aktarilmasi yoluyla gergeklesecegini vurgulayarak anlatmakta
ve bunu da insan sermayesine yapilan yatirim olarak nitelendirmektedir (Becker,
1962; Becker, 1993). Sermaye yatiriminin bigiminden bagimsiz olarak Becker, egitim
ve dgretimi insan sermayesine yapilan en dnemli yatirim olarak gérmektedir.

Insan sermayesi kuramu ile ilgili olarak, bu arastirma kapsaminda
gerceklestirilen alanyazin taramasinda, dogrudan dogruya “insan sermayesi” adi
konularak olmasa da, karsilasilan en erken dénem kaynagin, yine bir ekonomiste ait
oldugu goriilmektedir. Buna gore Smith (1776) o giine kadar kuramsal olarak ele
almmamis olan insan sermayesine iligkin olarak, Schultz’'un da isaret ettigi gibi,
bugiin hemen her tanimda deginilen insan sermayesinin kisinin kendi yapisinda
bulundugundan ve insan sermayesi ile hem bireysel hem de sosyal kazanglarin
artirilabileceginden s6z etmektedir. Hatta yine ayni ¢calismasinda Smith (1776) yaptig
sermaye tanimlarindan birinde bireylerin formal egitim ya da ciraklik gibi mesleki
etkinlikler ile edindigi becerilerin, o kisi adina bir sermaye niteligi kazanarak hem
bireyin hem de toplumun servetinin bir pargasini olusturmakta olduguna da
deginmektedir. Biitiin bunlarin yaninda, kavram olarak insan sermayesinin ekonomi
alaninda ilk resmi kullaniminin Irvin Fisher tarafindan 1897°de yapildigi ancak
herkesge taninir ve bilinir duruma gelmesinin yine bir ekonomist olan Mincer'in
(1958) arastirmasindan sonra oldugu belirtilmektedir (Goldin, 2019).

“Insan sermayesi” kavrami, uluslararasi baglamda daha ¢ok ekonomistlerin
akademik ilgisini yonelttigi bir kavram olarak kargimiza ¢ikmaktadir. Bunun bir
yansimasi, akademik caligmalarda gézlemlenmektedir. Ekonomistlerin daha yogun
akademik ilgi gosteriyor olmasinda, Mankiw, Romer ve Weil (1992) tarafindan da
belirtildigi iizere, egitimin ekonomik biiyiime ve kalkinma i¢in dnemli bir girdi olarak
kabul edilmesinin 6nemli etkisi bulunmaktadir. Hanushek’in (2013) bunu destekleyen
bir goriisiine gore de gelismekte olan iilkeler i¢in ekonomik biiylimenin itici giicii
olarak insan sermayesine odaklanma, okul basarisina asir1 ilgi gosterilmesine yol
acmustir. Geligmekte olan ilkeler, okul basarisi agisindan gelismis iilkelerle
arasindaki farki kapatmada onemli ilerleme kaydetmis olsalar da son arastirmalar
ekonomik biiylime igin biligsel becerilerin 6neminin altini ¢izmektedir. Bu sonug,
dikkatleri okul niteligi (kalitesi) ile ilgili konulara kaydirmaktadir. Bu anlamda
gelismekte olan ilkelerin gelismis iilkelerle olan agiklar1 kapatmada ¢ok daha az
basarili olduklar diisiiniilmekle birlikte, gelismekte olan iilkelerin okul niteliklerini
iyilestirmeden, uzun vadeli ekonomik basarimlarini gelistirmelerinin giic olacag:
belirtilmektedir (Hanushek, 2013).

Ulkemizde ise lisansiistii diizeyde insan sermayesi kavraminin ele alidig ilk
calisma, insan sermayesi s6z konusu oldugunda ekonomi ve egitimin birbirlerine ickin
yapilarinin bir yansimasi olarak da degerlendirilebilecek bi¢cimde Cosar’a (1988)
aittir. Buna gore maliye anabilim dalinda sunulmus bir yiliksek lisans tezi olan ve
iilkemizde egitim ve egitim harcamalarinin ele alindigi anilan c¢alismada insan
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sermayesinden, “beseri sermaye” olarak s6z edilmekte ve kavram kisiye mal olmus
beceriler ile diger niteliklerin degeri olarak tanimlanmaktadir. Yine lisansiistii
diizeyde insan sermayesi konusunun egitim bilimleri baglaminda incelendigi
calismalarin sayisinin da oldukga sinirli oldugu gozlemlenmektedir. Bu calismalar
arasinda  Arslan  (2021), 1ilhan (2020) ve Kasapoglu Onder (2011)
gosterilebilmektedir. Bu durumun dogal bir sonucu olarak insan sermayesi kavramina
iliskin ekonomi alanindaki bilim insanlarinin yogun ilgisi, yalnizca iilkemiz disinda
diisliniilebilecek olan bir durum degildir. Tiirk¢e alanyazin incelendiginde de bu
kavramin genellikle ekonomi kokenli bilim insanlarinca irdelendigi dikkat
cekmektedir. Oyle ki ekonomik kavramlara iliskin aciklamalar egitim ve insan
sermayesi baglamlarinda ele alinmaktadir. Ornegin ekonomik gelisme ve kalkinmada
egitimin roliine odaklanirken insan sermayesi kavramindan da yararlanan arastirmalar
bulunmaktadir (Uncu, 2020; Akman, 2019, Babayigit, 2019; Demiral, 2019; Oztiirk,
2019). Ote yandan Biiyiikdereli Ozcan (2019) da insan sermayesini gelistirmede
egitim sistemlerinin roliinii karsilagtirmali olarak ele almaktadir. Ekonomi alaninda
yer alan bilim insanlarinin egitim ve insan sermayesi konularina olan ilgisi dyle yogun
bir duruma gelmistir ki, bu konular1 ilk6gretim programlarinin (miifredatlarinin)
¢Oziimlenmesi ile egitimin kalkinma {izerindeki roliinii inceleyen aragtirmalar da
bulunmaktadir (Yazicioglu, 2019).

Insan sermayesi kavramina iliskin olarak alanyazinda iizerinde uzlasma
saglanamamis ya da bagka bir deyisle ortak bir yol belirlenememis olan bir konu
baslig1, insan sermayesi diizeyinin belirlenmesi yontemi olarak ortaya ¢ikmaktadir.
Ornegin bazi ¢alismalarda insan sermayesi niifus icerisindeki yetiskinlerden bir lisans
derecesi ve f{istiinde bir egitim diizeyini tamamlayanlarin yiizdesi bigiminde
belirtilirken (Lee ve dig., 2010), baz1 ¢aligmalarda ise insan sermayesi egitim diizeyi
ile birlikte calisma deneyiminin de bir fonksiyonu bigiminde ele alinmaktadir
(Gimeno ve dig., 1997). Insan sermayesi kavramna iliskin sayisallastirabilmenin
zorlugunun yaninda, algi diizeyinde 6znel degerlendirmeler elde edilebilecek olan bir
6l¢me araci kullanilarak 6l¢iim yapmak yoluna da gidilebilmektedir. Bu dogrultuda
bir kisim aragtirmada insan sermayesi kavraminin nicel olarak daha rahat
belirtilebilecek bigimde 0Olgek maddeleri kullanilarak belirlenmeye c¢alisildigi
gozlemlenmektedir (Santos-Rodrigues ve dig., 2010; Kog ve dig., 2019).

Egitim politikas1 biliminin konular1 i¢erisinde yer alan insan sermayesi kavrami
(Ural, 2021), siklikla egitim ekonomisi ve genel ekonomi alanyazininda arastirma
konusu edilmektedir. Kavramin birlikte ele alindigt diger kavramlar arasinda 6ne
¢ikani kavramin kalkinma oldugu gézlemlenmektedir (Civis, 2021; Cuydur, 2021;
Cokcanli, 2019; Dumlupinar, 2021; Tural, 2021; Gengel, 2020; Uncu, 2020; Arslan,
2019; Cokcanli, 2019; Iss1, 2019; Tung ve Tasdoken, 2019; Oztiirk, 2019; Yazicioglu,
2019; Khan, 2018). Ayrica yine baska bir ekonomik olgu olan biiyiime ile de insan
sermayesi siklikla birlikte arastirilmis bir kavram olarak karsimiza g¢ikmaktadir
(Koksel ve Yilmaz, 2021; Yilmaz ve Unver, 2019; Sahin, 2018; Can, 2015). Bunun
disinda insan sermayesinin dogrudan yabanci sermaye girislerindeki etkisi (Cayir,
2019), orgiitsel baglilikla iliskisi (Cakmak, 2021), karar verme davranigi lizerindeki
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etkisi (Demir, 2018), gelir dagilimi iizerindeki etkisi (Destek, 2018) gibi kimi
ekonomik ve orgiitsel kavramlarla birlikte ele alindig1 calismalar da bulunmaktadir.

Tanimmis ekonomist Marshall (2013), bir iilkenin en degerli hazinesinin kuskuya
yer birakmayacak 6lciide insan bedeni oldugu sdyleminde bulunan 17’°nci yilizyilda
yasamis olan Ingiliz merkantilist Charles Davenant’a dayandirdigi iddiasindan
hareketle, “tim sermayelerin en degerlisi insana yapilan yatirimdir” (s. 469)
demektedir. Gegmisine iliskin olarak mutlak sifirdir diye gosterilebilecek bir
baslangi¢ noktasi belirlenemiyor olsa da 1950°1lerden itibaren Theodore Schultz, Gary
Becker, Jacob Mincer gibi ekonomistler tarafindan kuramsallastirilan insan sermayesi
kuramu siyasal, yontemsel ve hatta sagtoresel (ahlaki) baglamlarda yogun elestirilerin
Oznesi olarak da karsimiza ¢ikmaktadir. Baska bir deyisle akademik ilgi yogunlugu
ekonomistler tarafindan olusturulmakta gibi goriinse de insan sermayesi kurami,
sadece ekonomi  biliminin igerisinde yer alan bir kuram olarak
nitelendirilememektedir. Ekonomistlerin kurama yaklasiminda egitimin merkeze
alindig1 ve hem ekonomik biiylimenin hem de kalkinmanin temel dgelerinden birinin
egitim oldugunun kabul edildigi gorilmektedir. Bu nedenle de kurama yoénelik
elestirilerin ¢ikis noktalarinda farkli bilim alanlarinda yer alan kimselerin degindigi
farkli noktalar oldugu goriilmektedir. Siyasal ve yontemsel elestirilerinin odak ve
ortak noktasi, dogrudan dogruya neoklasik ekonomi modelinin diinyay1 agiklama
cabasi igerisinde kullandigi, her ikisi de bireyi Onceleyen temel degerler dizisi
(paradigma) olan akilct (rasyonel) se¢im kurami ve Tan’a (2014) gore akilci
(rasyonel) se¢im kuraminin iizerine kuruldugu temel olan, Blaug (1992) tarafindan da
Popperci bir ilke bigciminde belirtilen yontembilimsel (metodolojik) bireyciliktir.
Insan sermayesi ¢oziimlemeleri, yontembilimsel bireycilik, yani tiim sosyal olgularin
bireysel davraniglardaki temellerine kadar izlenmesi gerektigi goriisii ile
tamimlanmaktadir (Blaug, 1992). Bu noktada kisaca politik bireycilik ile
yontembilimsel bireycilik arasindaki ayrima dikkat cekmekte de yarar bulunmaktadir.
Machlup (1978) bu ayrimin ilk kez 1908’de Joseph Alois Schumpeter tarafindan
ortaya atildigini belirtmektedir. Buna gore, boyle bir ayrima gidilmesi, iki kavramin
aslinda higbir ortak yonleri bulunmamasina karsin siklikla birbirine karistiriimasindan
dolay1 bir gereklilik olarak nitelendirilmektedir. Politik bireycilik, 6zgiirliigiin
insanligin ilerlemesine ve ortak gonence her seyden daha fazla katkida bulundugu gibi
genel dnciillerden hareket etmektedir ve bir dizi sav ileri siirmektedir. Yontembilimsel
bireycilik ise higbir sey ileri slirmemektedir ve higbir 06zel Onciilii de
bulunmamaktadir. Yalnizca belirli ekonomik siireclerin tanimlanmasinda bireylerin
eylemleriyle baslanilmasinin daha iyi oldugu anlamina gelmektedir (Machlup, 1978).
Insan sermayesi kuramunin dayandigi temel degerler dizgesinin ikinci ogesi,
bireylerin yasamlarinin her alaninda segenekleri (alternatifleri) olan konularda tim
seceneklerin, maliyetlerini ve getirilerini hesaplayarak en uygun kararlar alma ve
kendi ¢ikarlarini en iist diizeye ¢ikarma egiliminde olduklari anlamina gelmekte olan
akiler (rasyonel) secim kuramidir (Tan, 2014). Ge¢misi kuramsal iktisatct Adam
Smith’e degin uzanan akilci (rasyonel) se¢im kurami, ekonomik oOrgiitlerde karar
verme siirecine yonelik oncii katkilari igin 1978 yilinda Nobel 6diilii de alan Herbert
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Simon’in 6nemli katkilar1 ile anilmaktadir (Goode, 1997). Biitiin bunlarin yaninda
insan sermayesi kurami, insanmi yarar (fayda) odakli bir tanimla betimledigi ve
dolayistyla cikarci ve yarar-maliyet analizi temelli akilct (rasyonel) se¢imler yaptigi
yoniinde bir cergevede isledigi i¢in ve ayrica emegin kendisini bir sermaye bi¢ciminde
anlatan kavramlar dizgesinden dolay1 elestiriler almasinin yaninda uygulamada da
savundugu tezlerin agiklamakta zorlandig1 olgular bulunmaktadir. Ornegin Ortega ve
Pritchett'in (2014) Venezuella’da elde edilen verilere gore one siirdiikleri bulgulari,
insan sermayesi kuraminin temel 6nermelerine aykir1 bicimde 6zellikle 1970’lerden
itibaren 15 yag ve iizeri niifusun ortalama okullagma yilinin artmasina kargin milli
gelirin azaldigim gostermektedir.

Insan sermayesine kosut (paralel) olacak bicimde ekonomi ve egitim
bilimlerinin ortak kesisim kiimesi i¢inde degerlendirilebilecek olan bir diger kavram
da istihdam edilebilirliktir. Istihdam edilebilirlik kavraminm, bir ekonomist olan ve
bu kavrami ortaya koyan William Beveridge’in ilk c¢alismalariyla 1909°’a kadar
uzandif1 ancak yogun bi¢imde kullanilmaya baslanmasinin 1970’leri buldugundan
s6z edilmektedir (McGarry, 2016). Istihdam edilebilirlik, basitce bir is ya da gérevde
kullanilabilirlik becerisi sdiizeyini belirtmektedir. Bu nedenle istihdam edilebilirlik ile
genelde yiiksekogretim, 6zelde ise mesleki yiiksekogretimin arasinda dogrudan bir
iliski bulunmaktadir. Hatta Hill'e (2009) gore istihdam edilebilirlik becerilerinin
gelistirilmesi, 2000’li yillarin bagindan itibaren akademik programlarin temel bir
ozelligi olmustur.

Alanyazinda sik kullanilmakta olan bir tanima gore (Anastasiou, 2019; Cole,
2020; D’Silva, 2019; Pena, 2020) istihdam edilebilirlik, kisilerin is bulmak ve
yasamlarint siirdiirebilecekleri mesleklerde basarili olma olasiliklarini yiikselten,
bireysel, toplumsal ve ekonomik yararlara yol agan, beceri, kavrayis ve bireysel
niteliklerden olusan toplam kazanimlar olarak belirtilmektedir (Yorke’den aktaran
Yorke, 2016). istihdam edilebilirlik kavrami gectigimiz yiizyilda anlam boyutunda
bazi degisiklikler gecirmistir. Daha agik bir deyisle istihdam edilebilirligin, ¢aliganlar
ile caligmayanlar arasinda bir ayrim yapma temelinden, igverenler, {iniversiteler,
politika yapicilar ve ¢alisanlar dahil tiim paydaslar1 bir biitlin olarak ele alan “istihdam
edilebilirlik” adi verilen etkilesimli siire¢ durumuna geldigi disiiniilmektedir
(McGarry, 2016). Baska bir deyisle istihdam edilebilirlik kavrami, sadece calisiyor
olmak ya da g¢alismiyor olmak anlamina gelmeyen, is giivencesi kavramini da
barindiran bir kavramdir. Kalleberg, (2001) bu durumu ¢aligma yasaminin daha esnek
duruma gelmesi ile agiklamaktadir. Burada anlatilmak istenen, istihdam edilebilirligin
bireyin degisen ¢aligma yasami piyasasi kosullarinda kendini koruyabilecegi beceri
donanimlarina sahip olmast anlamina geldigidir. Nitekim bazi kaynaklarda istihdam
edilebilirlik, ¢caliganin bilgilerini uygulamasi ve ¢alisma ortaminda bagarili olmasina
neden olan kisilerle olan iligkileri ile davranigsal yeteneklerini igeren teknik olmayan
beceriler bigiminde de anlatim bulmaktadir (Pena, 2020). Buna benzer bigimde, sosyal
becerilerin, isverenlerin iiniversiteden yakin zamanda mezun olan bireyleri ise alirken
aradiklar1 en 6nemli yeterliklerden biri oldugu da diisiiniilmektedir. Bununla birlikte
bu gibi beceriler yumusak beceriler (soft skills) biciminde de adlandirilmaktadir.
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Yumusak beceriler ayrica iletisim becerilerini, sorun ¢6zmeyi, kendine giiveni ve
takim ¢aligmasini igermektedir (McGarry, 2016).

Istihdam edilebilirlik kavrami da insan sermayesinde oldugu gibi gerek ekonomi
gerek orgiitsel davranig alanlarindaki bilim insanlarinca yogun bigimde arastirmalara
konu edilmektedir. Ornegin bir calismada calisanlarin ¢alisma yasamlar1 boyunca
basarili kariyer gegisleri yapmalariyla istihdam edilebilirlik iligkisi incelenirken (De
Vos ve dig., 2021), baska bir ¢aligmada yine bir orgiitsel davranigla iligkili kavram
olan calisanlarda 6znel iyi olma durumunun istihdam edilebilirlik ve isten ayrilma
niyeti ile iliskisi ele alinmaktadir (Ozgelik Bozkurt, 2018). De Cuyper, Bernhard-
Oecttel, Berntson, De Witte ve Alarco (2008) da istihdam edilebilirlik ve galisanlarin
iyi oluslarimi is giivenliginin araci rolii ile incelerken, Andrews ve Higson (2010) ise
mezun istihdam edilebilirliginin, yumusak becerilerle birlikte zorlu calisma yagami
kosullarinda etkilerine iliskin mezunlarin ve igverenlerin goriisleri izerinden kavrami
ele almaktadirlar. Bir diger arastirmada yas degiskeninin istihdam edilebilirlik ile
kariyer basarist iliskisi iizerinde etkilerine yogunlagilirken (Van der Heijden ve dig.,
2009), 6grencilerin istihdam edilebilirliklerinin bilgi okuryazarliklar ile birlikte ele
alindig1 calismalar da bulunmaktadir (Yildirim, 2019). Ote yandan istihdam
edilebilirlik ve insan sermayesi kavramlarinin bir arada ele alindig1, bir ¢alisanin is
bulma basarisinin biiyiik dl¢iide insan sermayesinden etkilendigi, insan sermayesinin
bir ¢alisanin kariyer gelisimini etkileyen 6nemli 6geler barindirdigina géndermeler
yapilan arastirmalara rastlanmaktadir. Ornegin Fugate ve dig. (2004) ¢aligmalarinda
istihdam edilebilirligin, kariyer kimligi, kisisel uyum ve sosyal ve beseri sermaye
olmak iizere {i¢ boyuttan olusan bir ise 6zgii 6n etkin uyum saglama bi¢imini temsil
ettigini ileri stirdiikleri bir arastirma bulunmaktadir. Hatta onlara gore insan sermayesi
Ogeleri arasinda yer alan egitim ve deneyim, kariyer ilerlemesinin en gliclii
yordayicilar1 arasinda yer almaktadir. Bununla birlikte, son yillardaki 6énemli bir
politika tartismasi1 da yiiksekdgrenimin isgiicli piyasasinda gerekli olan bilgi ve
becerilere sahip mezunlar yetistirmede rolii oldugudur. Bu nedenle, {iniversitelere,
isgiicii piyasasinin ekonomik degerine katkida bulunabilecek mezunlar yetistirmeleri
icin bask1 yapildigindan s6z edilmektedir (Anastasiou, 2019). Bunlara ek olarak hem
gelismis hem de gelismekte olan iilkelerde istihdam edilebilirlik tartigmalarini
kapsayan caligmalar, istihdam edilebilirligin genisliginin ve derinliginin daha iyi
anlagilabilecegi insan sermayesi kurami ve Orgiit kuramlarina dayali bir odak
sunmaktadir. Bu c¢aligmalarda, igverenler ve yeni ige alinan {iniversite mezunlari ile
ilgili onlemler ve c¢abalart genisletmek ve iyilestirmek amaciyla gelecekteki
arastirmalarin gerekliligi de vurgulamaktadirlar (Jusoh, Simun ve Chong, 2011).

Bu tartigmalar 1s18inda arastirmanin amaci, meslek yiiksekokulu (MYO)
Ogrencilerinin insan sermayesi algilar ile istihdam edilebilirlik algilar1 arasindaki
iligkinin ortaya konulmasidir. Bu kapsamda asagidaki sorulara yanit aranmaktadir:

1. MYO 6grencilerinin insan sermayesi algist diizeyleri nedir?

2. MYO ogrencilerinin istihdam edilebilirlik algist diizeyleri nedir?
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3. MYO o6grencilerinin insan sermayesi ve istihdam edilebilirlik algilari;

a. Cinsiyetlerine gore istatistiksel olarak anlamli bigimde farklilik
olusturmakta midir?

b. Hangi 6gretim tiiriinde 6grenim gordiiklerine gore istatistiksel olarak
anlamli bi¢imde farklilik olusturmakta midir?

€. Okuduklart sinifa gore istatistiksel olarak anlamli bigimde farklilik
olusturmakta midir?

d. Arastirmaya katildiklar1 zaman diliminde istihdam ediliyor olup
olmamalarina gore istatistiksel olarak anlamli bigimde farklilik
olusturmakta midir?

e. Okuduklar1 boliime gore istatistiksel olarak anlamli bigimde farklilik
olusturmakta midir?

f.  Ailelerinin tahmini yillik gelirlerine gore istatistiksel olarak anlamli
bigimde farklilik olusturmakta midir?

g. Beklenen kisisel gelir tahminleri diizeyine gore istatistiksel olarak
anlamli bi¢imde farklilik olusturmakta midir?

4. MYO Ogrencilerinin insan sermayesi algilari, gelecekteki istihdam
edilebilirlik algisinin anlamli bir yordayicist midir?

Yontem

Bu baglik altinda aragtirmanin modeli, veri toplanan katilimeilar, veri toplama
araglart ve verilerin analizi bilgilerine yer verilmektedir.

Arastirma Modeli
Bu aragtirma, iliskisel tarama modelinde gerceklestirilmektedir.
Arastirmanin Evreni ve Orneklemi

Arastirmanin evreni, 2021-2022 o6gretim yili bahar yariyilinda Mersin
Universitesi (MEU) Teknik Bilimler MYO’da (TBMYO) 6grenim gormekte olan
birinci ve ikinci sinif dgrencilerinin toplami olan 2092 6grenciden olugmaktadir.
Arastirmanin orneklemini ise olasiligi bilinmeyen orneklem yontemleri arasinda
gosterilen ve kolaylikla bulunabilen 6rnekleme olarak isimlendirilen (Erkus, 2011)
yontem ile arastirmaya katilmaya goniillii olan 855 6grenciden 6lgme aracina eksiksiz
yanit veren 638 Ogrenci olusturmaktadir. Veri toplama asamasi, sorumlu yazar
tarafindan yiiz yiize gergeklestirilmis olup, katilimcilarin program, simf ve
cinsiyetlerine gore dagilimi Tablo 1°de gosterilmektedir.

Tablo 1
Katilimcilarin program, sinif ve cinsiyetlerine gore dagilimi
1. Smiflar 2. Smiflar
Programlar

K E T K E T
(devam)
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Tablo 1 (devam)

Bilgisayar Programciligi 5 16 21 5 4

Bilgisayar Programcihigi (ikinci Ogretim; 1. ©.) 1 10 1 2 4 6
Elektrik - 15 15 - 20 20
Elektronik Haberlesme Teknolojisi 3 9 12 - 7 7
Elektronik Teknolojisi - 13 13 1 13 14
Gida Teknolojisi 17 3 20 12 2 14
Harita ve Kadastro 5 17 22 12 14 26
Harita ve Kadastro (1. O.) 7 12 19 9 9 18
Iklimlendirme ve Sogutma Teknolojisi - 11 11 - 5 5
Insaat Teknolojisi 9 6 2 10 12

7
Insaat Teknolojisi (1. O.) 1 6 7 1 8 9
Kimya Teknolojisi 9 5 14 10 2 12
2
1

Kontrol ve Otomasyon Teknolojisi 20 22 - 16 16
Kuyumculuk ve Taki Tasarimi 2 3 8 1 9
Laborant ve Veteriner Saglik 13 18 31 7 11 18
Laborant ve Veteriner Saglk (1. O.) 6 7 13 5 3 8
Makine 1 18 19 - 15 15
Makine (1. O.) - 9 9 - 8

Mobilya ve Dekorasyon 1 6 7 1 6 7
Optisyenlik 9 5 14 6 5 11
Otomotiv Teknolojisi - 18 18 - 10 10
Sac Bakimi ve Giizellik Hizmetleri (1. O.) 19 - 19 9 2 11
Ulastirma ve Trafik Hizmetleri 4 11 15 3 19 22

Toplam 111 240 351 93 194 287

Tablo 1’de MEU TBMYO’nun onsekiz ayri prograninda okumakta olan
ogrencilerden toplanan veriler yer almaktadir. Buna goére bes programin ikinci 6gretim
programlar1 da bulunmakta olup, bir program ise (sa¢ bakimi1 ve giizellik hizmetleri)
sadece ikinci 6gretim programina dgrenci kabul etmektedir. Ote yandan arastirmaya
veri baglaminda en ¢ok katilim laborant ve veteriner saglik programinin 6grencileri
tarafindan saglanmigken (N=49), en az katilim ise kuyumculuk ve taki tasarimi
programi &grencileri tarafindan saglanmistir (N=12). Toplam katilimcilarin 204’1
kadin (%31.98), 434’1 ise erkektir (%68.02). Katilimcilarin 6grenim gordiikleri
smiflarina gore dagilimi ise birinci siniflar igin 351 katilimei (%55.02), ikinci siniflar
igin ise 287 katilimc1 (%44.98) bigiminde olusmustur. Ayrica 138 katilimei (%21.63)
ikinci 6gretim 6grencisi olduklarint bildirirken, 500 katilime1 (%78.37) ise orgilin
Ogretim 6grencisi olduklarim bildirmislerdir.
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Veri Toplama Araglari

Bu arastirmada kullanilan 6l¢me araglari, kisisel bilgi formu, insan sermayesi
6lcegi ve algilanan gelecekteki istihdam edilebilirlik l¢eginden olugsmaktadir. Kigisel
bilgi formunda cinsiyet, yas, sinif, bolim ve ailelerin ekonomik diizeyi bilgileri yer
almaktadir.

Insan sermayesi algis1 dlgegi (ISAOQ). MYO &grencilerinin insan sermayesi
algisini 6l¢mek i¢in, Kog ve dig. (2019) tarafindan, Baruch ve dig. (2005) ¢aligmasina
dayal1 olarak Ggretimsel sermaye, sosyal sermaye, kiiltiirel sermaye, psikolojik (igsel
deger) sermayesi ve piyasa degeri sermayesi boliimlendirmesini temel alan alt
boyutlardan olusturulmus olan insan sermayesi algisi 6lgegi (ISAO) kullanilmaktadir.
S6z konusu dlgme aract 5°1i likert tipi olup alt boyut isimleri, madde sayilar1 ve i¢
tutarlik katsayilari sirasiyla su sekildedir: Ogretimsel sermaye alt boyutu, 3 madde,
0=.79; sosyal sermaye alt boyutu, 7 madde, 0=.78; kiiltiirel sermaye alt boyutu, 8§
madde, o=.73; psikolojik sermaye alt boyutu, 8 madde, 0=.83; piyasa degeri
sermayesi alt boyutu, 3 madde, o=.71. ISAOQ niin alt boyutlarinin faktér yapilarinin,
dogrulayicit faktor analizi ile smandigi belirtilmekte olup, raporlanan istatistiki
degerler su sekildedir: Ogretimsel sermaye alt boyutu; ¥%/sd=1.38, RMSEA=.039,
GF1=.99 ve CFI=.99; sosyal sermaye alt boyutu; x*/sd=1.88, RMSEA=.059, GFI=.98
ve CFI=.98; kiiltiirel sermaye alt boyutu; ¥?/sd=2.39, RMSEA=.064, GFI=.97 ve
CFI=.96; psikolojik sermaye alt boyutu; y?/sd=2.17, RMSEA=.069, GFI=.97 ve
CFI=.97; piyasa degeri sermayesi alt boyutu y%/sd=2.61, RMSEA=.080, GFI=.99 ve
CFI=.96 (Kog ve dig., 2019).

Istihdam edilebilirlik algis1 6lgegi (IEAO). MYO 6grencilerinin algilanan
istihdam edilebilirlikleri Gunawan ve dig. (2018) tarafindan gelistirilen ve Alkin ve
dig. (2020) tarafindan Tiirkceye uyarlanan Algilanan Gelecekteki Istihdam
Edilebilirlik Olgegi verilerine gore belirlenmeye caligilmaktadir. Buna gore 6zgiin
Olcegin gelistirilme siirecinde yapilan agimlayici faktdr analizinin ardindan 24 madde
ve altt boyuttan (her boyutta dérder madde olacak bigimde) olusan bir yapi elde
edildigi ve 24 maddenin toplam varyansin %79.03’tinii agikladignin alti
cizilmektedir. Ayrica faktér yiikk degerlerinin .53 ile .95 arasinda dagildigi da
belirtilmektedir. Daha sonrasinda yapilan dogrulayici faktor analizi sonuglarina gore
ise alti faktdrlii model icin ¥?=529.6, p<.001, y*/df=2.2, RMSEA=.07, CFI=.94,
degerleri rapor edilmektedir (Gunawan ve dig., 2018). Ozgiin dlgegin hesaplanan i¢
tutarlik katsayis1 degerleri ise su sekildedir: Olcegin tamami igin .95; algilanan
gelecekteki beceriler alt boyutu i¢in .88; algilanan gelecekteki deneyimler igin .92;
algilanan gelecekteki kigisel 6zellikler i¢in .88; algilanan gelecekteki iletisim agi igin
.95; algilanan gelecekteki is giicii piyasasi bilgisi i¢in .91 ve egitim kurumunun
beklenen itibar1 igin .89 (Gunawan ve dig., 2018). Ozgiin dlgegin uyarlanmasi
stirecinde ise dil gecerligi icin dlgegin kaynak ve uyarlama yapilan dildeki formlari
arasindaki iligkinin anlamli, pozitif ve yiiksek diizeyde (r=.80, p<.001) bulundugu,
yapt gegerliginin ise ortalama aciklanan varyans degeri (AVE) ile smandig:
belirtilmektedir. Buna gore her bir faktore iliskin hesaplanan AVE degerinin .50’den
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biiyiik olmasinin yeterli oldugu belirtilerek yapilan hesaplamalar sonucunda 6lgegin
algilanan gelecekteki iletisim ag1 alt boyutu icin .54, algilanan gelecekteki deneyimler
alt boyutu i¢in .71, algilanan gelecekteki kisisel dzellikler alt boyutu i¢in .63, egitim
kurumunun beklenen itibari alt boyutu i¢in .66, algilanan gelecekteki is giicli piyasast
bilgisi alt boyutu igin .68, algilanan gelecekteki beceriler alt boyutu i¢in .74 olarak
AVE degerleri belirlendigi raporlanmakta olup son olarak 6l¢egin toplam ve alt
boyutlarina iliskin hesaplanan Cronbach Alpha i¢ tutarlik katsayilarinin .82 ile .95
arasinda degistigi belirtilmektedir (Alkin ve dig., 2020).

Etik Kurul Karan

Etik kurul karar1: Mersin Universitesi Sosyal ve Beseri Bilimler Etik Kurulunun
03/03/2022 tarih ve 73 sayil karart.

Verilerin Coziimlenmesi

Arastirmada elde edilen veriler SPSS programu ile ¢dziimlenmistir. Oncelikli
olarak veri toplama asamasinda sorumlu yazar tarafindan 889 katilimcidan yiiz yiize
toplanan verilerin ilk incelemesinde, kisisel bilgi formu, ISAO ve IEAO’den en az
birini tamamen yanitlamayan 34 katilimcinin formlar1 degerlendirme disinda
birakilmigtir. Daha sonra, kalan 855 katilimciya ait formlardan elde edilen verilerin
SPSS programina girigi yapilmistir. Sonrasinda gerceklestirilen eksik veri analizinin
ardindan veri setinde, yanitlanmamis olan sorularin istatistiksel olarak rassal dagildig:
anlamina gelene kadar, sorulara yanit vermeyen katilimcilardan elde edilen verilerin
eksiltilmesi yoluna gidilmistir. Bu islem sonucunda ise son durumda veri setini
olusturan 638 veri ile analizler gergeklestirilmistir.

Ik adimda gerceklestirilen normallik analizinden elde edilen basiklik ve
carpiklik degerleri, alanyazinda normal dagilimdan sapma gosterilmedigi yoniinde
yorumlanabilecegi belirtilen (George ve Mallery, 2020) +2 sinirlart igerisinde yer
almaktadir. Ayrica Biiytikoztiirk’tin (2011) belirttigi gibi, bagimli degiskene iliskin
puanlar aralik dlgeginde oldugundan, karsilagtirmaya esas grup ortalamalari ayni
degiskene ait oldugunden, ortalama puanlari karsilastirilacak gruplar iliskisiz
oldugundan ve son olarak tek yonlii varyans analizi yapilabilmesinin bir varsayimi
olan varyanslarin tiirdesligi (homojenligi) kosulu da saglandigindan parametrik
istatistik teknikleri kullanilmistir. Bu baglamda arastirmanin 3.a, 3.b, 3.c ve 3.¢ alt
problemleri i¢in bagimsiz drneklemler t-testi; 3.d, 3.e ve 3.f alt problemleri i¢in tek
yonlii varyans, dordiincii alt problem i¢in ise basit dogrusal regresyon analizi
kullanilmistir.

Bulgular

Bu baslik altinda aragtirmanin amaglarina yonelik olarak ger¢eklestirilmis olan
istatistiksel analizlerden elde edilen bulgular yer almaktadir.

Aragtirmada kullamlan Slgekler i¢in hesaplanan i¢ giivenirlik katsayilart ISAO
icin 0=.861; IEAO ig¢in ise 0=.952dir. ISAO’niin alt boyutlar1 i¢in hesaplanan o
katsayilar1 sOyledir: Kiiltiirel sermaye alt boyutu i¢in a=.725; sosyal sermaye alt
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boyutu i¢in a=.747; psikolojik sermaye alt boyutu i¢in 0=.821; 6gretimsel sermaye alt
boyutu i¢in a=.830; piyasa degeri sermayesi alt boyutu i¢in a=.639. IEAO’niin alt
boyutlar1 icin hesaplanan a katsayilari ise izleyen degerler olarak bulunmustur:
Algilanan gelecekteki iletisim ag1 alt boyutu i¢in 0=.875; algilanan gelecekteki
deneyimler alt boyutu i¢in 0=.883; algilanan gelecekteki kisisel 6zellikler alt boyutu
icin 0=.870; egitim kurumunun beklenen itibar1 alt boyutu i¢in a=.878; algilanan
gelecekteki is gilicli piyasasi bilgisi alt boyutu i¢in 0=.886; algilanan gelecekteki
beceriler alt boyutu i¢in a=.899. algilanan gelecekteki beceriler alt boyutu igin 0=.899.

Katilimeilarin insan sermayesi algisi ve istihdam edilebilirlik algisi diizeylerine
iliskin bulgular, Tablo 2°de gosterilmektedir.

Tablo 2
Katimcilarin ISAO ve IEAO ile alt boyutlarina iliskin goriisleri

Olgekler ve alt boyutlart N x sd

Insan Sermayesi Algis1 Olgegi 638 3.44 0.553
Kiiltiirel Sermaye Alt Boyutu 638 3.18 0.734
Sosyal Sermaye Alt Boyutu 638 3.15 0.839
Psikolojik Sermaye Alt Boyutu 638 3.91 0.720
Ogretimsel Sermaye Alt Boyutu 638 330 1.066
Piyasa Degeri Sermayesi Alt Boyutu 638  3.67 0.749
Istihdam Edilebilirlik Algis1 Olgegi 638  4.57 0.911
Algilanan Gelecekteki Iletisim Ag1 Alt Boyutu 638 4.50 1.130
Algilanan Gelecekteki Deneyimler Alt Boyutu 638 4.75 1.128
Algilanan Gelecekteki Kisisel Ozellikler Alt Boyutu 638 4.96 1.038
Egitim Kurumunun Beklenen itibar1 Alt Boyutu 638  3.47 1.330
Algilanan Gelecekteki Is Giicii Piyasas1 Bilgisi Alt Boyutu 638 4.78 1.062
Algilanan Gelecekteki Beceriler Alt Boyutu 638 4.99 1.082

Arastirma bulgularma gére MYO &grencilerinin insan sermayesi algilari orta
diizey ile biiyiik 6lciide katilmak arasinda yer almaktadir (X=3.44). Insan sermayesi
algisina benzer sekilde, MYO 6grencilerinin algilanan istihdam edilebilirliklerinin de
6lgek maddelerine verdikleri yanitlar baglaminda kismen katilmak ile katilmak
arasinda yer aldig1 anlagilmaktadir (2=4.57). Olgeklerin alt boyutlarina bakildiginda
da katilimeilarin ISAO i¢in en yiiksek diizeyde psikolojik sermaye alt boyutunda yer
alan maddelere biiyiik 6l¢iide katilma yoniinde goriis bildirdigi ortaya ¢ikmaktadir
(%=3.91). IEAO’de ise algilanan gelecekteki beceriler alt boyutunda énemli dlgiide
katildiklar1 yoniinde goriis bildirmektedirler (X=4.99). Katilimcilarin iISAO ve IEAO
puanlarinin cinsiyetlerine gore dagilimi, Tablo 3’te yer almaktadir.
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Tablo 3
Katilimeilarin ISAO ve IEAO puanlarinin cinsiyetlerine gére t-testi sonuglart

Olgek Cinsiyet N X S t 7

] Erkek 434 340 .564
Insan Sermayesi Algisi -2.302" .008
Kadm 204 351 522

Gelecekteki istihdam Erkek 434 454 904

Edilebilirlik Algis1 Kadin 204 465 924 -1.390

* p<.05

Tablo 3’e gore katilimcilari ISAQ’ye iliskin puanlari, cinsiyetlerine gore
istatistiksel olarak anlamli bi¢imde farklilasmaktadir (t(636)=-2.302; p=.022). Buna
gore MYO’da 6grenim gormekte olan kadin 6grencilerin insan sermayesi algilari
(x=3.51), erkek 6grencilerin insan sermayesi algilarindan (X=3.40) istatistiksel olarak
anlaml bi¢imde daha yiiksektir. Ayrica hesaplanan etki biiyiikliigii degeri .008 olarak
bulunmustur. Bununla birlikte alanyazinda etki biiyiikligii i¢in .01 degeri, kiigiik etki
boyutu bi¢iminde tanimlanmaktadir (Cohen, 1988). Bu bulgu, insan sermayesi
algisindaki varyansin %0.8’inin cinsiyet degiskeniyle agiklandigi anlamina da
gelmektedir. Bununla birlikte katilimcilarim  {IEAO’ye iliskin  puanlarinin
cinsiyetlerine gore istatistiksel olarak anlamli bi¢imde farklilasmadigi bulgusuna
ulagilmustir (t(636)=-1.390; p>.05). Tablo 4, katilimeilarin ISAO ve IEAO puanlarinin
Ogrenim tiirlerine gore dagilimint géstermektedir.

Tablo 4
Katihmcilarin ISAO ve IEAO puanlarinin 6gretim tiiriine gore t-testi sonuglar

Olgek Ogretim Tiirii N X Sd t 12

Orgiin Ogretim 500 3.41 573
Insan Sermayesi Algist -1.911*  .008
fkinci Ogretim 138 352 .466

) Orgiin Ogretim 500 4.52 .924
Gelecekteki Istihdam

Edilebilirlik Algisi -2.910°  .003

Ikinci Ogretim 138 477 .833

*p<.05

Tablo 4’e goére katilimcilarin hem ISAO (t(636)=-1.970; p=.036) hem de
IEAO’den (1(636)=-2.910; p=.004) almis olduklar1 puanlar, grenim tiirii degiskenine
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gore istatistiksel olarak anlamli bicimde farklilasmaktadir. Buna gore ikinci 6gretimde
ogrenim gérmekte olan MYO 6grencilerinin hem insan sermayesi algilari (X=3.52)
hem de gelecekteki istihdam edilebilirlik algilar1 (Xx=4.77), 6rglin 6gretimde 6grenim
gérmekte olan MYO &grencilerinin ISAO (x=3.41) ve IEAO’den (x=4.52) aldiklar1
puanlara gore istatistiksel olarak anlamli bigimde daha yiiksek diizeyde bulunmustur.
Etki biiyiikliigii degerleri ISAO igin .008 ve IEAO igin .003 olarak bulunmustur.
Dolayisiyla ISAO ve IEAQ icin 6gretim tiirii baglaminda hesaplanan etki boyutu
degerlerinin ¢ok kiiclik oldugu ortaya ¢ikmistir. Baska bir deyisle insan sermayesi
algisindaki varyansin %0.8’1, istihdam edilebilirlik algisindaki varyansin ise
%0.3’iinii dgretim tiirii agiklamaktadir. Katihimeilarin ISAO ve IEAO’den almis
olduklar1 puanlarin, 6grenim goriilmekte olan sinif degiskenine gore dagilimi Tablo
5’te aktarilmaktadir.

Tablo 5
Katihmcilarin ISAO ve IEAO puanlarimin simiflarina gére t-testi sonuglar

Olgek Smif N X Sd t

fosan S Al Birinci Simif 351 343 527 0,302
San Sermayest Agtst kinci Sinif 287 344 585
Gelecekteki istihdam Birinci Smif 351 4.59 .869 0.413
Edilebilirlik Algs ikinci Siuf 287 456  .962 '

Tablo 5’e gore birinci smif ve ikinci siifa giden 6grencilerin, insan sermayesi
algilart (t(636)=-0.302; p>.05) ile istihdam edilebilirlik algilar1 (t(638)=0.413; p>.05)
istatistiksel olarak anlaml1 bir bi¢imde farklilasmamaktadir. Katilimeilarm ISAO ve
IEAO’den aldiklar1 puanlarin, meveut durumda bir iste ¢alistyor olup olmamalarina
gore dagilimi da Tablo 6’da gosterilmektedir.

Tablo 6

Katimcilarin ISAO ve IEAO puanlarimin ¢alisma durumlarina gore t-testi sonuglar:
Olgek Calisma Durumu N b Sd t
i S Al Calistyor 123 3.46 .619 0.501
nsan Sermayest Algist Caligmiyor 512 343 560 '
Gelecekteki Istihdam Calisiyor 123 470 .920 1775
Edilebilirlik Algist Caligmiyor 512 454 908 '

Tablo 6’ya gore arastirma grubunda yer alan ve bir iste ¢alismakta olan
ogrencilerin calismayan oOgrencilere gore insan sermayesi algilari (t(638)=.591;
p>.05) ile istihdam edilebilirlik algilart (t(638)=1.775; p>.05) istatistiksel olarak
anlaml bir bicimde farklilagsmamaktadir. Katilimeilarin 6grenim gordiikleri boliime
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gore ISAO’den aldiklar1 puanlarin farklilasip farklilasmadigina yonelik tek yonlii
varyans analizi sonuglari ise, Tablo 7°de sunulmaktadir.

Tablo 7
Insan sermayesi algis1 puanlarinin boliimlere gore tek yonlii varyans analizi sonuglar
< < - Varyansin
Bagimsiz Degisken N X ss Kaynag KT sd KO F
Bilgisayar 70 359 535
Programciligi
Bilgisayar
Programciligi (i0) 26 348 534
Elektrik 27 333 .361
Elektronik
Haberlesme 25 3.48 467
Teknolojisi
Elektron_l_k_ 30 364 376
Teknolojisi
Gida Teknolojisi 16 3.66 .484
Harita ve Kadastro 19 351 .463
Harita ve Kadastro
(i0) 34 345 595
iklimlendirme ve G. Arasi 9166 17
. ... 35 316 .549 L '
Sogutma Teknolojisi G. Ici 185.857 620 ggg 1.799
Insaat Teknolojisi 12 318 .474 Toplam 195.022 637 -
Insaat Teknolojisi
(i0) 14 350 .592
Kimya Teknolojisi 47 3.37 517
Kontrol ve
Otomasyon 38 337 497
Teknolojisi
Kuyumculuk ve Taki 44 348 581
Tasarimi
La?orant ve Veteriner 85 345 570
Saglik
Laborant ve Veteriner
Saglik (i0) 37 3.44 652
Makine 51 3.33 .568

Makine (i0)) 28 332 .750




318

Emrah Kogak ve Avhan Ural

Yapilan varyanslarin tiirdesligi (homojenligi) testi sonucuna gore, esit varyans
varsayimimin saglandigi farkli 6rneklem biiyiikliiklerine sahip gruplarin ortalama
puanlarinin karsilastiriimasinda kullanilabilmek tizere tasarlandigi belirtilen (Scheffé,
1959) Scheffé testi uygulanmstir. Ancak yapilan tek yonlic ANOVA testi istatistiksel
olarak anlamli sonu¢ vermis olsa da (F(17,620)=1.799; p=.025) Scheffé testi
sonucuna gore gruplar arasinda istatistiksel olarak anlamli fark bulunamamastir.

Tablo 8’de katilimcilarin 6grenim gordiikleri boliime gore IEAO’den aldiklar:
puanlarin farklilasip farklilasmadigina yonelik tek yonlii varyans analizi sonuglari
gosterilmektedir.

Tablo 8

Istihdam edilebilirlik algis: boliimlere gére tek yonlii varyans analizi sonuglart

Bagimsiz
Degisken

N

X

SS

Varyansin

< KT sd KO F
Kaynagi

Fark 7?2

Bilgisayar
Programcilig1
Bilgisayar
Programcilig1
(i10)
Elektrik
Elektronik
Haberlesme
Teknolojisi
Elektronik
Teknolojisi
Gida
Teknolojisi
Harita ve
Kadastro
Harita ve
Kadastro
(i0)
Iklimlendirme
ve Sogutma
Teknolojisi
ingaat
Teknolojisi
ingaat
Teknolojisi
(10)

Kimya
Teknolojisi
Kontrol ve
Otomasyon
Teknolojisi
Kuyumculuk
ve Taki
Tasarimi

70

26

27

25

30

16

19

34

35

12

14

47

38

44

4.78

4.45

4.47

4.59

5.17

5.09

451

4.49

4.21

4.74

461

454

4.74

719

1.014

.901

.768

739

438

917

1.067

.908

1.144

.648

.700

.805

.988

34.777 17 15*

493978 620 2'%‘3 2,568
528755 637 6

G. Arasi
G. f¢i
Toplam

(devam)
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Tablo 8 (devam)

Laborant ve

Veteriner 85 4.46 .983
Saglik

Laborant ve

Veteriner 37 446 1.050
Saghk (10)

Makine 51 454 742

Makine (I0) 28 4.47 1.234

* p<.05

Tablo 8’e gore katilimcilarin IEAQ’den aldiklar1 puanlar tek yonlii Anova testi
sonucuna gore gruplar arasinda istatistiksel olarak anlamli farkliliklar oldugu
(F(17,620)=2.568; p=.001) ancak gruplar arasi varyans esitligi varsayimini
saglamadig1 (Levene istatistigi=2.220; p=.003) bulgusuna ulasilmistir. Bu bulgunun
ardindan hem varyans esitligi 6n kosulu yerine getirilemedigi hem de grup
biiyiikliikleri birbirinden farkli oldugundan, bu gibi veri setlerinde kullanimi
amagclanarak tasarlandigi belirtilen (Hochberg ve Tamhane, 1987) Tamhane’nin T2
testi kullanilarak gruplar arasi ortalama farklarinin istatistiksel anlamliligina
bakilmistir. Buna goére sa¢ bakimi ve giizellik hizmetleri programi &grencileri
(x=5.17) ile iklimlendirme ve sogutma teknolojileri programi 6grencilerinin (x=5.09)
IEAO’den aldiklar1 puanlar elektrik programi (X=4.21) ve harita ve kadastro programi
ogrencilerinin (X=4.46) aldiklar1 puanlardan istatistiksel olarak anlamli olacak
bigcimde daha yiiksek bulunmustur (F(17,620)=2.568, p=.001). Ote yandan
istatistiksel anlamliliga ulagilmakla birlikte, gruplar arasindaki farka yonelik etki
bityiikliigii degeri de (n?=.066), orta diizeyde (Cohen, 1988) hesaplanmustir.

Katilimeilarin insan sermayesi algist Olgeginden aldiklari puanlarin, veri
toplama formu araciligiyla bildirmis olduklart ailelerinin tahmini yillik gelir durumu
degiskenine gore farklilagip farklilagsmadigina yonelik tek yonlii varyans analizi
sonuglar1 Tablo 9°da sunulmaktadir.

Tablo 9
Insan sermayesi algisi puanlarimin aile gelir durumlarina gore tek yonli varyans
analizi sonuglart

Aile Gelir Varyansin

Durumu N X s Kaynag: KT sd KO F Fark 7?2
0-51,000- 259 336 .561

TL Arast  G. Arasi 5.106 4 1977 1-5°
51,001- 143 339 534 G.lgi 189.916 633 3;00 4.255 51" .026
72,000 Toplam 195.022 637

Arasi

(devam)
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Tablo 9 (devam)

72,001- 56 352 .466
84,000
Arasi
84,001- 49 349 473
96,000
Arasi
96,001 131 358 .593
ve lizeri
*p<.05

Katilimcilarm ISAQ’ye verdikleri yamitlarin ortalamalari ile ailelerinin gelir
durumlar1 arasinda istatistiksel olarak anlamli bir iligki belirlenmistir (F(4,
633)=4.255; p=.002). S6z konusu gruplar arast istatistiksel olarak anlaml farkliligin
kaynagini belirlemek i¢in Scheffé testi yapilmistir. Bu testten elde edilen bulguya gore
ailelerinin gelir durumuna gore tahmini yillik gelirleri 0-51.000-TL arasinda olan
ailelere iiye katilimeilarin iISAO’den aldiklari puanlar (X=3.36, tahmini yillik gelirleri
96.001-TL’nin iizerinde olan katilimcilarin aldiklar1 puanlara gore (X=3.58
istatistiksel olarak anlamli bigimde daha diisiiktiir. Istatistiksel anlamliliga
erigilmesine karsin, eta kare kullanilarak hesaplanan etki biiyilikligiiniin .026
bulunmasindan dolayi, gruplar arasindaki ortalama puanlardaki gergek farkin Cohen
(1988) tarafindan yapilan siniflandirmaya gore oldukc¢a kiiciik oldugu ortaya
cikmaktadir. Katilimeilarin IEAO’den aldiklar1 puanlar ise ailelerinin gelir durumu
degiskenine gore istatistiksel olarak anlamli farklilagsmamaktadir (F(4, 633)=2.117,
p>.05).

Bu baglamda Tablo 10°da katilimcilarin gelecekte beklenen tahmini yillik
kazanglar1  degiskenine gore ISAO’den aldiklar1 puanlarin  farklilasip
farklilasmadigina yonelik tek yonlii varyans analizi bulgulart gosterilmektedir.

Tablo 10
Insan sermayesi algisi puanlarinin gelecekte beklenen gelire gore tek yonlii varyans
analizi sonuglart

EZT{:"”' N % Ss ‘ﬁgﬁ‘fgﬁ“ KT sd KO F Fak
0-51,000- 77 317 .628 1-4

TL Arasi G. Arast 8.470 4 2117 5*'
51,001- 124 341 493 G. i 186.553 633 595 7.185 41 .043
72,000 Toplam 195.023 637 5. 1%

Arasi

72,001- 101 34 53

84,000 1 0

Aras1

(devam)
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Tablo 10 (devam)

84,001- 78 344 441
96,000
Arasi
96,001 ve 258 3.54 570
lizeri

* p<.05

Tablo 10’daki bulgulara gore katilimcilarin ISAO’den aldiklar1 ortalama
puanlar, gelecekte bekledikleri tahmini gelirleri baglaminda istatistiksel olarak
anlamli bi¢imde farklilasmaktadir (F(4,633)=7.185, p=.000). S6z konusu farkin
kaynagint bulmak icin yapilan Scheffé testi sonucunda ise gelecekteki yillik
gelirlerinin  0-51,000-TL arasinda olacagm diisiinen katilimcilarmn ISAGO’den
aldiklar1 puanlar hem 84,001-96,000-TL hem de 96,001 ve iizeri tahmini yillik kazang
beklentisine sahip katilimecilara gore istatistiksel olarak anlamli bi¢cimde daha
diistiktiir. Ayrica gruplar arasindaki farka yonelik hesaplanan etki biiyiikliigi
degerinin (n?=.043) kiiciik diizeyde oldugu anlagilmaktadir.

Katilimcilarin iIEAO’den aldiklar1 puan ortalamalarinin gelecekte beklenen
tahmini yillik kazanglar1 degigskenine gore istatistiksel olarak anlamli bigimde
farklilagip farklilagmadigina yonelik tek yonlii varyans analizi bulgulari, Tablo 11°de
gosterilmektedir.

Tablo 11
Istihdam edilebilirlik algist puanlarimin aile gelirine gore tek yonlii varyans analizi
sonuglart

it N g s avanm g sd KO F Fark 2

Kaynagi
0-51,000- 77 431 1.050
TL Arasi
51,001- 124 450 .986
72,000
Arasi
72,001- 101 451 866  G. Arasi 10.582 4
84,000 G. Igi 518.173 633
Arasi Toplam 528.755 637
84,001- 78 4.64 739
96,000
Arasi
96,001 258 4.69 .878
ve lizeri
* p<.05

2.645

g19 3232

.020

= o1 g
T

*
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Tablo 11°de IEAO’den alian puanlarin gelecekte beklenen tahmini yillik gelir
degiskenine gore istatistiksel olarak anlamli bicimde farklilastig1 anlasilmaktadir
(F(4, 633)=3.232; p=.012). Farkin kaynagini belirlemek i¢in, varyanslarin esitligi
varsayimini saglayamadigindan dolay: (Levene istatistigi=2.662; p=.032) yapilan
Tamhane’ nin T2 testine gore s6z konusu fark 0-51,000-TL ile 96,001-TL ve iizeri
gruplarindan kaynaklanmaktadir. Buna gore gelecekteki tahmini yillik gelirlerinin 0-
51,000-TL arasinda olacagini bildiren katilimcilarin IEAO puan ortalamalari
(x=4.31), 96,001-TL ve tizerinde tahmini yillik gelirleri olacagmi bildiren
katilimcilara gore (X=4.69) istatistiksel olarak anlamli bigimde diisiiktiir. Istatistiksel
olarak anlamli farklilik bulgusuna ulasilmakla birlikte gruplar arasindaki farka
yonelik hesaplanan etki biiyiikliigiiniin (n?=.020) kii¢iik diizeyde oldugu (Cohen,
1988) anlagilmaktadir.

Algilanan insan sermayesi diizeyinin algilanan istihdam edilebilirligi ne kadar
etkiledigini belirlemek i¢in de yapilmis olan basit dogrusal regresyon analizi Tablo
12’de sunulmaktadir.

Tablo12
IEAOQ ve ISAO arasindaki basit dogrusal regresyon
<. Standart 2

Degisken B Hata B t R R
Sabit .881 172 5.118
Insan S“ermzz}./em 1.075 049 653 21732 .653 426
Algisi Olgegi
Not: p<.05

Tablo 12’°den goriildiigii gibi nokta dagilim grafigi ve Pearson korelasyon analizi
sonuglarina gore degiskenler arasinda %65.3 diizeyinde pozitif ve anlamli bir iliski
bulunmustur (R=.653; F=472.278, p=.000). Bununla birlikte diizeltilmis R? degeri
426 olarak bulunmustur. Bagka bir deyisle istihdam edilebilirlik algisinin %42.6’s1,
insan sermayesi algisiyla agiklanmaktadir. Istihdam edilebilirlik algisini insan
sermayesi algist aracilifiyla yordayan regresyon esitligi, asagidaki gibi elde
edilmigtir:

¥y =0.881+1.075x + ¢

Tartisma, Sonuc ve Oneriler

Aragtirmaya katilan MYO 6grencilerinin insan sermayesi algilari, orta diizeye
karsilik gelmektedir (x=3.44). Katilimcilarin bu 6lgme aracinda gorece daha yiiksek
diizeyde katilim gosterdikleri maddeler ise psikolojik sermaye alt boyutunda yer
almaktadir (X=3.91). Madde temelinde ise katilimcilarin en az diizeyde katilim
bildirdikleri madde “Ailemin politik baglantilar1 sayesinde is firsatlar1 hakkinda
kolaylikla bilgi edinebilirim” maddesi olmustur (X=2.26). MYO 0grencisi
katilimeilarin ISAO’de en yiiksek diizeyde katilim bildirdikleri madde ise “Is aramada
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kargilagtigim gii¢liiklerin iistesinden gelebilecegime inanirim” maddesidir (x=4.20).
Bu olgu MYO 6grencilerinin, is piyasasindaki bos pozisyonlardan haberdar olmak
konusunda ailelerinin politik iligkilerinden daha ¢ok kendilerine duyduklar1 6zgiiveni
kaynak aldiklar1 bigiminde diisiiniilebilir. Yine ISAO baglaminda dikkat ceken bir
bagka nokta, arastirmanin ham verilerinin diizenlenmesi asamasinda ortaya ¢ikmustir.
Oyle ki, eksik birakilan sorularin yerine istatistiksel degerler atanmas1 asamasindan
once, eksik verilerin rassal dagilip dagilmadig: ¢oziimlemesi yapilirken, en yiiksek
sayida cevap verilmeyen Olgek maddesinin “Ailem okulda yaptiklarim hakkinda
benimle konusur” maddesi oldugu anlasilmistir (N=76). Ham veri kiimesini olusturan
855 katilimeimin %8.9’una karsilik gelen bu sayidaki katilimcinin olmasimin, MYO
Ogrencilerinin gecmis, giincel ve gelecekteki akademik bagart durumlarina iliskin
onemli bir veri oldugu degerlendirilmektedir.

MYO &grencilerinin istihdam edilebilirlik algilarinin da ortanin iistii seviyesinde
gerceklestigi anlasilmaktadir (Xx=4.57). Katilimcilar en yiiksek diizeyde algilanan
gelecekteki beceriler alt boyutunun maddelerine yanit verirlerken (X=4.99), en diistik
diizeyde egitim kurumunun beklenen itibari alt boyutunu degerlendirmislerdir
(x=3.47). Bu durum, maddelere verilen yanitlarin ortalamasinda da kendisini
gostermektedir. Katilimeilarin en alt diizeyde onayladiklart madde “Egitim aldigim
liniversitenin ¢ok sayida olasi igverenle giiglii ortakliklar1 oldugu i¢in, bana agik pek
c¢ok is firsatt olacak” olurken (X=3.25), en yiiksek diizeyde katildiklarini bildirdikleri
madde ise “Istedigim isi elde etmek i¢in gereken bilgileri kazananacagim” olmustur
(x=5.04). Bu da, dgrencisi olduklar1 egitim kurumunun dig paydaslar ile iliskisini
istihdam edilebilirlik baglaminda ¢ok giiclii olarak degerlendirmeyen katilimcilarin,
istihdam noktasinda da kendilerine duyduklari 6zgiiven ile hareket ettiklerinin
gostergesi olarak diisliniilebilmektedir.

Arastirmanin bir bagka sonucu, kadin katilimcilarin erkek katilimcilara gore
insan sermayesi algis1 diizeylerinin istatistiksel olarak anlamli bigimde daha yiiksek
olarak belirlenmis olmasidir. Istatistiksel olarak desteklenememekle birlikte, istihdam
edilebilirlik algisi i¢in de kosut bir sonuca ulasilmistir. Benzer bigimde Kog ve
digerleri (2019) de istihdam edilebilirlik ile cinsiyet degiskeni arasinda anlamli
farklilik belirleyememistir. Katilimcilarin 6rgiin ya da ikinci 6gretim 6grencisi olup
olmamalari da, arastirmanin konusunu olusturan insan sermayesi algilar1 ve istihdam
edilebilirlik algilar1 iizerinde istatistiksel olarak anlamli bir degisken biciminde
¢ikmaktadir.

Arastirmanin bir diger sonucu ise, gerek cinsiyet gerek dgretim tiirii degiskenleri
baglaminda gruplar arasi anlamli farkliliklar oldugu ortaya ¢ikan katilimcilarin insan
sermayesi ve istihdam edilebilirlik algilarinin, 6grenim goriilen sinif baglaminda
anlamli  bigimde farklilagmamis  olmasidir.  Yine  istatistiksel  olarak
desteklenememekle birlikte katilimcilarin  iISAO  puanlarinda  ikinci  smif
ogrencilerinin, IEAQO’de ise birinci simif dgrencilerinin ortalama puanlari, diger gruba
gbre daha yiiksektir. Tkinci sinif grencilerinin daha diisiik istihdam edilebilir algisina
sahip olmalar1 sonucu, alanyazinda da desteklenmektedir (Kog¢ vd., 2019). Birinci
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siif ogrencilerinin ikinci sinif dgrencilerine gore insan sermayesi algilarinin daha
diistik, istihdam edilebilirlik algilarinin ise daha yiiksek olmasmin nedeni olarak,
egitim siireleri boyunca insan sermayesi olgusunun taniminin da geregi olarak
kendilerine yatirim yapmalar1 ve okullarinin bitmesine yakin siireglerde ise i sahibi
olma kaygilarinin daha ¢ok artmasi oldugu ileri siiriilebilir. Ayni sonug, katilimcilarin
var olan durumda istthdam edilip edilmedigine gore yapilmis olan istatistiksel
¢oziimlemelerde de ortaya c¢ikmis, anilan iki grup arasinda da farklilik
belirlenememistir. Alanyazinda bazi ¢aligmalarda ise bu sonucun aksine bir iste
calisan Ogrencilerin istihdam edilebilirlik algilarinin, ¢aligmayan Ogrencilere gore
daha yiiksek c¢iktigi, bu durumun nedeni olarak ise 6grenim goriirken calisan
ogrencilerin kendilerini i yasamina daha hazir hissetmeleri oldugu belirtilmektedir.
Ornegin iiniversite dgrencilerinin issizlik kaygisini1 konu eden baska bir arastirmada
bu durum, “6grenim siireci igersinde stajlarla veya kisa siireli veya tam siireli
calismalarla dgrencilerin i deneyimi kazanmasi, 6grencilerde bu deneyimlerinin ise
girislerini kolaylastiracaklar1 ve orgiite kolay uyum saglayacaklari algisina neden
olmakta” bigiminde ifade bulmaktadir (Dursun ve Aytag, 2009, s. 11).

Katilimeilarin 6grenim gordiikleri boliime gdre insan sermayesi algilarinin
gruplararas1 farklilik gosterip gostermedigine yonelik yapilan analizin sonucu
istatistiksel olarak anlaml fark bulundugu bulgusuna karsin, sonrasinda yapilan olgu
sonrasi (post hoc) testinde, alanyazinda ¢ok karsilasilmayan bir durum olmakla
birlikte, ozellikli olarak farklilasan grup ya da gruplar belirlenememistir.
Katilimeilarin insan sermayesi algilarinin farklilik gdsterip gostermedigine yonelik
yapilan tek yonlii varyans analizi sonucunda ise, sa¢ bakimi ve giizellik,
iklimlendirme ve sogutma, elektrik ve harita ve kadastro programlarindaki 6grenciler
arasinda anlamli farkliliklara rastlanmistir. Buna gore sa¢ bakimi ve giizellik
hizmetleri bolimii ile iklimlendirme ve sogutma programi 6grencilerinin istihdam
edilebilirlik puanlari, ayr1 ayr1 olarak, harita ve kadastro ile elektrik programinda
okuyan katilimcilardan daha yiiksek bulunmustur. Bu durumun nedeni olarak, sag
bakimi ve giizellik hizmetleri programindaki grencilerin, okullarini bitirdikten sonra
bagimsiz olarak isyeri acabilme yeterligini edinecek olmalar1 ve iklimlendirme ve
sogutma programi 6grencilerinin de her mevsim kendilerine yiiksek istem olabilecek
bir serbest meslek sahibi olacak olmalarini degerlendirmeleri diisiiniilebilir.

Aile aylik geliri ve beklenen kigisel tahmini gelir degiskenlerine gore olusturulan
gruplar arasinda insan sermayesi algisi ve istihdam edilebilirlik algisi 6lgekleri
puanlar1 arasinda anlamli farklilik olup olmadigina bakildiginda da istatistiksel olarak
anlamli bulgular edinilmistir. Buna gore her iki 6l¢ek puanlart i¢in de ortak bir sonug
ortaya cikmaktadir: Hem ailesinin aylik gelirinin yaklasik olarak bir asgari {icret
oldugunu belirtenlerin hem de gelecekte beklenen tahmini gelirlerinin aylik yaklasik
bir asgari ticret olacagini bildirenlerin dlgeklerden aldiklar1 puanlar, aylik yaklasik iki
asgari lcret aile gelirleri oldugunu bildirenlerden de gelecekte beklenen tahmini
gelirlerinin aylik yaklasik iki asgari ticret olacagini bildirenlerden de diistik ¢ikmustir.
Bu durumun Bourdieucii, egitimin esitsizliklerin yeniden iiretildigi bir mekanizma
oldugu goriistinii kismen desteklemekte oldugu degerlendirilebilir.
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Bu arastirma, bulgular1 baglaminda yiiksekOgretim arastirmalart ve egitim
ekonomisi alanyazinina cesitli agilardan katki sunmaktadir. Oncelikle belirtilmesi
gerekir ki caligma, siklikla aragtirma konusu edilen bir alan olmayan mesleki teknik
yiiksek egitime odaklanmasi noktasinda dnem tagimaktadir. Bununla birlikte egitim
bilimi bilim insanlarinca yine siklikla ¢alisilmayan bir alan olarak géze ¢arpan, egitim
ve ekonominin kesisim kiimesi olarak degerlendirilebilecek bir alan olan egitim
ekonomisi alaninda ortaya konulan bulgu ve sonuglariyla katki sundugu
degerlendirilmektedir. Bunlarla birlikte ¢alisma, para ve zaman kisitlari nedeniyle tek
bir mesleki teknik yiliksekdgretim kurumunda gergeklestirilen veri toplama siireci
nedeniyle 6nemli bir sinirliliga da sahiptir. Benzer arastirmalarin diger 6n lisans,
lisans ve hatta lisansiistii programlarda Ogrenim goéren Ogrenciler ile
gerceklestirilmesinin, arastirma sonuglariin genellenebilirligi iizerine katkis1 olacagi
diistiniilmektedir. Ayrica istihdam edilebilirlik algist ve insan sermayesi algisinin
sadece mesleki teknik yiiksekdgretim baglaminda degil, diger 6n lisans, lisans ve hatta
lisansiistii programlart da kapsayacak bicimde genisletilerek c¢aligilmasi,
yiiksekogretim ve egitim ekonomisi alanyazinina 6nemli katkilar sunabilecektir.



Human Capital Perceptions of Associate Degree Students The Relationship Between Employability
Perceptions 326

References

Akman, H. (2019). Ekonomik gelisme siirecini etkileyen beseri sermayede egitimin
rolii: Bartin ili 6rnegi [The role of education in human capital affecting the
process of economic development: The case of Bartin] (Tez No. 584581)
[Yiksek lisans tezi]. Yiiksekogretim Kurulu Bagkanlhigi Tez Merkezi.
https://tez.yok.gov.tr/Ulusal TezMerkezi/

Alkin, S., Korkmaz, O., & Balc1 Celik, S. (2020). Algilanan gelecekteki istihdam
edilebilirlik 6lgeginin Tiirk¢eye uyarlanmasi [Adaptation of perceived future
employability scale into Turkish]. s ve Insan Dergisi, 7(1), 33-47.
https://doi.org/doi.org/10.18394/iid.593944

Anastasiou, E. F. (2019). “Accountancy graduates ” employability: narrowing the gap
between employers’ expectations and students’ perceptions - the role of H. E.
(Publication No. 805982) [Doctoral dissertation, University of Derby] British
Library Electronic Theses
Online Service.

Andrews, J., & Higson, H. (2008). Graduate employability, ‘soft skills’ versus ‘hard’
business knowledge: a European study. Higher Education in Europe, 33(4), 411-
422. https://doi.org/doi.org/10.1080/03797720802522627

Arslan, S. (2021). Okul yoneticilerinin kiiltiirel sermaye birikimlerinin gorsel sanatlar
ogretmenlerinin yasadiklar: sorunlara etkisi: Canakkale ornegi [The effects of
school principles' cultural capital on the experienced problems of art teachers:
The sample of Canakkale]. (Tez No. 690037) [Yiiksek lisans tezi, Canakkale].
Yiiksekogretim Kurulu Baskanlig1 Tez Merkezi.
https://tez.yok.gov.tr/Ulusal TezMerkezi/

Babayigit, R. (2019). Tiirkiye'de egitim ile ekonomik biiyiime arasindaki iligkinin
analizi [Analysis of the relationship between education and economic growth in
Turkey]. (Tez No. 582424) [Yiiksek lisans tezi, Hitit Universitesi]
Yiiksekogretim Kurulu Bagkanligi Tez Merkezi.
https://tez.yok.gov.tr/UlusalTezMerkezi/

Baruch, Y., Bell, M. P., & Gray, D. (2005). Generalist and specialist graduate business
degrees: Tangible and intangible value. Journal of Vocational Behavior, 67(1),
51-68. https://doi.org/doi.org/10.1016/j.jvb.2003.06.002

Becker, G. S. (1962). Investment in human capital: A theoretical analysis. Journal of
Political Economy, 70(5), 9-49. https://doi.org/10.1086/258724

Becker, G. S. (1993). Human capital: A theoretical and empirical analysis, with
special reference to education (Third edit). Chicago: The University of Chicago
Press.

Blaug, M. (1992). The methodology of economics or how economists explain (2nd
ed.). Cambridge University Press.



Human Capital Perceptions of Associate Degree Students The Relationship Between Employability
Perceptions 327

Biiyiikdereli Ozcan, M. (2019). Beseri sermayenin gelistirilmesinde egitim
sistemlerinin rolii: Tiirkiye, Giiney Kore ve Almanya érnekleri [The role of the
educational systems in the development of human capital: Turkey, South Korea
and Germany examples] (Tez No. 566269) [Yiiksek lisans tezi, Istanbul
Universitesi].  Yiiksekogretim  Kurulu  Baskanhigi  Tez  Merkezi.
https://tez.yok.gov.tr/Ulusal TezMerkezi/

Biiyiikoztiirk, S. (2011). Sosyal bilimler icin veri analizi el kitabi: Istatistik, arastirma
deseni spss uygulamalar: ve yorum [Data analysis handbook for social sciences:
Statistics, research design spss applications and interpretation] (14. basi).
Pegem Akademi.

Cakmak, F. (2021). Insan sermayesi ve orgiitsel baghlik iliskisinin arastirilmasinda
demografik 6zelliklerin diizenleyici rolii: Farkli aragtirma yontemleri arasinda
karsilastirma [The moderator role of demographic characteristics in
investigating the relationship between human capital and organizational
commitment: Comparison between different research methods]. Karamanoglu
Mehmetbey Universitesi Sosyal ve Ekonomik Arastirmalar Dergisi, 23(40), 98-
121.

Cambridge Dictionary. (n.d.). Human capital. Retrieved February 21, 2022, from
https://dictionary.cambridge.org/tr/s6zliik/ingilizce/human-capital

Can, F. (2015). Egitim kanalyla gerceklesen beseri sermaye artislarinin ekonomik
biiyiimeye etkisi: OECD ornegi [Economic growth impact of realized human
capital increase through education: OECD case] (Tez No. 407762) [Yiiksek
lisans tezi, Anadolu Universitesi] Yiiksekogretim Kurulu Baskanhigi Tez
Merkezi. https://tez.yok.gov.tr/Ulusal TezMerkezi/

Cayir, B. (2019). Dogrudan yabanci sermaye girislerinde beseri sermayenin énemi.:
BRICS-T iilkeleri tizerine bir uygulama [The importance of human capital in
foreign direct investment inflows: An application on BRICS-T countries] (Tez
No. 558476) [Yiiksek lisans tezi, Erciyes Universitesi) Yiiksekogretim Kurulu
Bagkanligi Tez Merkezi. https://tez.yok.gov.tr/UlusalTezMerkezi/

Civis, G. (2021). Sirdiirilebilir kallinma amaglart kapsaminda nitelikli egitim:
Secilmis OECD iilkeleri ile Tiirkiye karsilastirmas: [Quality education within
the scope of sustainable development goals: Comparison of selected OECD
countries and Turkey] (Tez No. 676232) [Yiiksek lisans tezi, Hasan Kalyoncu
Universitesi] ~ Yiiksekogretim  Kurulu ~ Baskanligi ~ Tez  Merkezi.
https://tez.yok.gov.tr/UlusalTezMerkezi/

Cohen, J. (1988). Statistical power analysis for the behavioral sciences (2nd ed.). New
York: Lawrence Erlbaum Associates.



328 Emrah Kocak and Ayhan Ural

Cokcanli, M. (2019). Beseri sermayenin illerin ekonomik kalkinma diizeylerine etkisi:
Tiirkiye drnegi yatay kesit veri analizi [The impact of the human capital on
provinces’ economic development levels: Turkey case cross sectional data
analysis] (Tez No. 547205) [Yiiksek lisans tezi, Istanbul Universitesi]
Yiiksekogretim Kurulu Bagkanligi Tez Merkezi.
https://tez.yok.gov.tr/Ulusal TezMerkezi/

Cole, D. (2020). Defining and developing an approach to employability in higher
education: a study of sports degree provision [Doctoral dissertation,
Northumbria University]. http://nrl.northumbria.ac.uk/id/eprint/44096/

Cosar, N. (1988). Tiirkiye de egitim ve egitim harcamalar: [Education and education
expenditures in Turkey] (Tez No. 3849) [Yiiksek lisans tezi, Istanbul
Universitesi].  Yiiksekogretim  Kurulu  Baskanligi  Tez  Merkezi.
https://tez.yok.gov.tr/Ulusal TezMerkezi/

Cuydur, A. (2021). Isve¢’in kalkinma parametreleri: Beseri sermaye [The
development parameters of sweden: Human capital] (Tez No. 685982) [Yiiksek
lisans tezi, Istanbul Medeniyet Universitesi]. Yiiksekogretim Kurulu Baskanligi
Tez Merkezi. https://tez.yok.gov.tr/Ulusal TezMerkezi/

D’Silva, S. M. (2019). The paradox of “developing” employability A study of physics
students’ engagement with their graduate prospects (Publication No. 786533)
[Doctoral dissertation, Leeds University]. British Library Electronic Theses
Online Service.

De Cuyper, N., Bernhard-Oettel, C., Berntson, E., De Witte, H., & Alarco, B. (2008).
Employability and employees’ well-being: mediation by job insecurity. Applied
Psychology: An International Review, 57(3), 488-509.
https://doi.org/doi.org/10.1111/j.1464-0597.2008.00332.x

De Vos, A. Jacobs, S., & Verbruggen, M. (2021). Career transitions and
employability. Journal of Vocational Behavior, 126.
https://doi.org/10.1016/j.jvb.2020.103475

Demir, D. (2018). Sosyal ve beseri sermayenin karar verme davranist ile iliskisi:
Bilisim sektoriinde gorgiil bir arastrma [The relationship of social and human
capital with decision making: an empirical study in information technology
industry] (Tez No. 502739) [Yiiksek lisans tezi, Ankara Yildirnm Beyazit
Universitesi]. ~ Yiiksekogretim  Kurulu  Baskanhg — Tez  Merkezi.
https://tez.yok.gov.tr/Ulusal TezMerkezi/

Demiral, S. (2019). Egitimin kalkinma iizerindeki etkileri: Tiirkiye ve AB drnegi
[Effects on the development of education: Case of Turkey and EU] (Tez No.
606417) [Yiiksek lisans tezi, Gaziosmanpasa Universitesi]. Yiiksekdgretim
Kurulu Bagkanlig1 Tez Merkezi. https://tez.yok.gov.tr/Ulusal TezMerkezi/



Human Capital Perceptions of Associate Degree Students The Relationship Between Employability
Perceptions 329

Destek, G. (2018). Gelismekte olan iilkelerde finansal gelisimin, demokrasinin ve
beseri sermayenin gelir dagilimina etkisi: Finansal kuznets egrisi gecerli mi?
[The impact of financial development, democracy and human capital on income
distribution in developing countries: Does financial Kuznets curve exist?] (Tez
No. 527289) [Yiiksek lisans tezi, Gaziantep Universitesi]. Yiiksekogretim
Kurulu Bagkanlig1 Tez Merkezi. https://tez.yok.gov.tr/Ulusal TezMerkezi/

Dumlupinar, S. (2021). Sosyal biitce harcamasi olarak yiiksekogretim ve ekonomik
kalkinma iliskisi [The relationship of higher education and economic
development as social budget expenditure] (Tez No. 679234) [Yiiksek lisans
tezi, Hac1 Bayram Veli Universitesi]. Yiiksekdgretim Kurulu Bagskanhigi Tez
Merkezi. https://tez.yok.gov.tr/Ulusal TezMerkezi/

Dursun, S., & Aytag, S. (2009). Universite 6grencileri arasinda issizlik kaygisi
[Unemployment anxiety among university students]. Uludag Universitesi
Iktisadi  ve Idari  Bilimler  Fakiiltesi Dergisi,  28(1), 71-84.
https://acikerisim.uludag.edu.tr/bitstream/11452/17942/1/28 1 4.pdf

Erkus, A. (2011). Davranis bilimleri i¢in bilimsel arasturma siireci [Scientific
research process for behavioral sciences]. Segkin.

Fugate, M., Kinicki, A. J., & Ashforth, B. E. (2004). Employability: A psycho-social
construct, its dimensions, and applications. Journal of Vocational Behavior,
65(1), 14-38. https://doi.org/10.1016/j.jvb.2003.10.005

Gengel, H. (2020). Dogu Asya kalkinmasinda kurumsal faktorlerin rolii: Segilmis
tilkeler ornegi [The role of institutional factors in East Asian development:
Example of selected countries] (Tez No. 647098) [Yiiksek lisans tezi, Biilent
Ecevit Universitesi]. Yiiksekogretim Kurulu Baskanligi Tez Merkezi.
https://tez.yok.gov.tr/Ulusal TezMerkezi/

George, D., & Mallery, P. (2020). IBM SPSS statistics 26 step by step: A simple guide
and reference. New York: Routledge.

Gimeno, J., Folta, T. B., Cooper, A. C., & Woo, C. Y. (1997). Survival of the Fittest?
Entrepreneurial Human Capital and the Persistence of Underperforming Firms.
Administrative Science Quarterly, 42(4), https://doi.org/10.2307/2393656

Goldin, C. (2019). Human capital. In C. Diebolt & M. Haupert (Eds.), Handbook of
Cliometrics (2nd ed., pp. 55-86). Springer Verlag.

Goode, W. J. (1997). Rational choice theory. The American Sociologist, 28, 22-41.
https://doi.org/10.1007/s12108-997-1004-5

Gunawan, W., Creed, P. A., & Glendon, A. I. (2019). Development and Initial
Validation of a Perceived Future Employability Scale for Young Adults. Journal
of Career Assessment, 217(4), 610-627.
https://doi.org/10.1177/1069072718788645



330 Emrah Kocak and Ayhan Ural

Hanushek, E. A. (2013). Economic growth in developing countries: The role of human
capital. Economics of Education Review, 37, 204-212.
https://doi.org/10.1016/j.econedurev.2013.04.005

Hill, S. J. M. (2009). Employability and social capital: An exploration of the missing
link in the enhancement of employability of business school graduates. [Doctoral
dissertation, University of Stirling].
https://dspace.stir.ac.uk/handle/1893/2312#.Y8rZ161Bzi0

Hochberg, Y., & Tamhane, A. C. (1987). Multiple comparison procedures. Danvers:
John Wiley & Sons, Inc.

IThan, A. (2020). Ogrencileri yurt disi egitime yénlendiren sebeplerin beyin go¢ii
baglaminda degerlendirilmesi [Assessment of the reasons steering students into
education abroad in the case of brain drain] (Tez No. 620031) [Yiiksek lisans
tezi, Marmara Universitesi]. Yiiksekdgretim Kurulu Baskanlhigi Tez Merkezi.
https://tez.yok.gov.tr/Ulusal TezMerkezi/

Iss1, N. (2019). Egitim- kalkinma iliskisinde iiniversitelerin rolii: Agr1 Ibrahim Cegen
Universitesi 6rnegi [Role of universities in education-development relation-
ship: Agr1 Ibrahim Cecen University sample] (Tez No. 602626) [Yiiksek lisans
tezi, Atatiirk Universitesi]. Yiiksekogretim Kurulu Baskanligi Tez Merkezi.
https://tez.yok.gov.tr/Ulusal TezMerkezi/

Jusoh, M., Simun, M., & Chong, S. C. (2011). Expectation gaps, job satisfaction, and
organizational commitment of fresh graduates. Education + Training, 53(6),
515-530. https://doi.org/https://doi.org/10.1108/00400911111159476

Kalleberg, A. L. (2001). Organizing flexibility: The flexible firm in a new century.
British Journal of Industrial Relations, 39(4), 479-507.
https://doi.org/10.1111/1467-8543.00211

Kasapoglu Onder, R. (2011). Erasmus 6grenci ve ogretim elemani hareketliliginin
2004-2009 yulari araswmda Tiirk yiiksekogretim sisteminde yayiulimi [The
diffusion of Erasmus student and teaching staff mobility within the Turkish
higher education system between 2004 and 2009] (Tez No. 302889) [Doktora
tezi, Ankara Universitesi]. Yiiksekdgretim Kurulu Baskanligi Tez Merkezi.
https://tez.yok.gov.tr/UlusalTezMerkezi/

Khan, Z. B. (2018). Human capital, knowledge and economic development: evidence
from the British Industrial Revolution, 1750-1930. Cliometrica, 12 (2), 313-341.
https://doi.org/10.1007/s11698-017-0163-z

Kog, M., Fidan, T., & Kurt, T. (2019). Insan sermayesi ve istihdam edilebilirlik
iliskisi: Bir vakif meslek yiikseokulu ornegi [The relationship between human
capital and employability: An example of a foundation vocational school, S6zlii
sunumul]. 4. Uluslararas1 Yiiksekogretim Caligmalari Konferansi, Canakkale.



Human Capital Perceptions of Associate Degree Students The Relationship Between Employability
Perceptions 331

Koksel, B., & Yilmaz, H. (2021). Beseri sermaye ve ekonomik biiyiime iliskisi: farkli
gelire sahip iilkeler grubu iizerine bir inceleme [The relation between human
capital and economic growth: a study on groups of the countries which have
different incomes]. Journal of Life Economics, 8(2), 157-171.
https://doi.org/10.15637/jlecon.8.2.02

Lee, S. Y., Florida, R., & Gates, G. (2010). Innovation, Human Capital, and
Creativity. International Review of Public Administration, 14(3), 13-24.
https://doi.org/doi.org/10.1080/12294659.2010.10805158

Machlup, F. (1978). Joseph Schumpeter’s economic methodology. In Economic
theory, econometrics, and mathematical economics. Academic Press, Inc.

Mankiw, G. N., Romer, D., & Weil, D. N. (1992). A contribution to the empirics of
economic growth. The Quarterly Journal of Economics, 107(2), 407-437.
https://doi.org/https://doi.org/10.2307/2118477

Marshall, A. (2013). Principles of economics: Palgrave classics of economics.
Houndmills, Basingstoke, Hampshire: Macmillan Publishers Limited.

McGarry, K. B. (2016). An examination of perceived employability skills between
employers and college graduates. [Doctoral dissertation, Northeastern
University].
https://repository.library.northeastern.edu/files/neu:cj82pg57h/fulltext.pdf

Mincer, J. (1958). Investment in human capital and personal income distribution.
Journal of Political Economy, 66(4), 281-302.
https://www.jstor.org/stable/1827422

Ortega, D., & Pritchett, L. (2014). Much higher schooling, much lower wages: Human
capital and economic collapse in Venezuela. R. Hausmann & R. Rodriguez,
Francisco (Eds.), Venezuela before Chavez anatomy of an economic collapse
(pp. 187-206). The Pennsylvania State University Press.

Ozgelik Bozkurt, H. (2018). Calisanlarda éznel iyi olma halinin algilanan istihdam
edilebilirlik ve isten ayrima niyeti ile iligkisi: Konaklama igletmelerinde bir
uygulama [The relationship of perceived employability and turnover intention
with employees'subjective well-being: A case study of hospitality industry] (Tez
No. 576069) [Doktora tezi, Hac1 Bektas Veli Universitesi]. Yiiksekdgretim
Kurulu Baskanlig1 Tez Merkezi. https://tez.yok.gov.tr/Ulusal TezMerkezi/

Oztiirk, N. (2019). Kalkinma ve egitimin ekonomik boyutu [Economic board of
development and education] (Tez No. 563123) [Yiiksek lisans tezi, Marmara
Universitesi].  Yiiksekdgretim  Kurulu ~ Baskanhign  Tez  Merkezi.
https://tez.yok.gov.tr/UlusalTezMerkezi/

Pena, R. A. (2020). Service-learning and the enhancement of employability skills in
undergraduate kinesiology students. [Doctoral dissertations, California State
University]. https://scholarworks.calstate.edu/downloads/p26771480



332 Emrah Kocak and Ayhan Ural

Santos-Rodrigues, H., Dorrego, P. F., & Jardon, C. F. (2010). The influence of human
capital on the innovativeness of firms. Nternational Business & Economics
Research Journal (IBER), 9(9), 53-64.
https://doi.org/doi.org/10.19030/iber.v9i9.625

Scheffé, H. (1959). Tha analysis of variance. New York: John Wiley & Sons, Inc.

Schultz, T. W. (1960). Capital formation by education. Journal of Political Economy,
68(6), 571-583. https://doi.org/doi.org/10.1086/258393

Schultz, T. W. (1961). Investment in Human Capital. The American Economic
Review, 51(1), 1-17. https://www.jstor.org/stable/1818907

Smith, A. (1776). An inquiry into the nature and causes of the wealth of nations.
MetaL.ibri Digital Library.

Sahin, D. (2018). Gegis ekonomilerinde ticari agiklik, beseri sermaye ve ekonomik
biiyiime iliskisinin analizi [Analysis of the relationship between trade openness,
human capital and economic growth in transition economies]. Yalova Sosyal
Bilimler Dergisi, 8(16), 37-53.
https://dergipark.org.tr/tr/pub/yalovasosbil/issue/37841/440459

Tan, E. (2014). Human capital theory: A holistic criticism. Review of Educational
Research, 84(3), 411-445. https://doi.org/10.3102/0034654314532696

Tung, M., & Tasddken, O. (2019). Kalkinmada egitim siirecinin iktisadi analizi
[Economics analysis of education process in development]. Dokuz Eyliil
Universitesi ~ Sosyal — Bilimler  Enstitiisii ~ Dergisi,  21(1), 113-125.
https://doi.org/10.16953/deusosbil.459548

Tural, G. (2021). Sosyal sermaye, beseri sermaye ve ekonomik kalkinma iligkisinin
yvapisal esitlik modellemesi yontemiyle incelenmesi [Examining the relationship
of social capital, human capital and economic development by structural
equality modeling] (Tez No. 694915) [Yiiksek lisans tezi, Usak Universitesi].
Yiiksekogretim Kurulu Bagkanlig1 Tez Merkezi.
https://tez.yok.gov.tr/Ulusal TezMerkezi/

Uncu, U. (2020). ktisadi kalkinmada egitimin rolii: Finlandiya 6rnegi ve Tiirkiye i¢in
¢tkarimlar [The role of education in economic development: Case of Finland
and inferences for Turkey] (Tez No. 648040) [Yiiksek lisans tezi, Istanbul
Universitesi].  Yiiksekdgretim  Kurulu  Baskanligi  Tez  Merkezi.
https://tez.yok.gov.tr/Ulusal TezMerkezi/

Ural, A. (2021). Bir bilim dal olarak egitim politikas: [Education policy as a science]
Pegem Akademik Yayinlari.

Van der Heijden, B. I. J. M., de Lange, A. H., Demerouti, E., & Van der Heijde, C.
M. (2009). Age effects on the employability-career success relationship. Journal



Human Capital Perceptions of Associate Degree Students The Relationship Between Employability
Perceptions 333

of Vocational Behavior, 74(2), 156-164.
https://doi.org/doi.org/10.1016/j.jvb.2008.12.009

Yazicioglu, Y. (2019). Tiirkive'de egitimin kalkinma iizerindeki rolii: Ilkogretim
miifredatlarinin analizi [The role of Turkey's education system in development
policy: Analysis of primary school program] (Tez No. 589301) [Yiiksek lisans
tezi, Marmara Universitesi]. Yiiksekdgretim Kurulu Bagkanligi Tez Merkezi.
https://tez.yok.gov.tr/Ulusal TezMerkezi/

Yildirim, T. (2019). Osrencilerin istihdam edilebilirlik ve bilgi okuryazarhg
becerileri: Hacettepe Universitesi érnegi [Employability and information
literacy skills of students: Hacettepe University case] (Tez No. 560315)
[Doktora tezi, Hacettepe Universitesi]. Yiiksekdgretim Kurulu Baskanhigi Tez
Merkezi. https://tez.yok.gov.tr/Ulusal TezMerkezi/

Yimaz, O., & Unver, S. (2019). Beseri sermaye ve ekonomik biiyiime iliskisi:
Tiirkiye lizerine ekonometrik bir analiz [The relationship between human capital
and economic growth: an econometrics analysis on Turkey]. Atatiirk
Universitesi Iktisadi ve Idari Bilimler Dergisi, 33(3), 1011-1026.

Yorke, M. (2016). Employability in higher education. In Best of the Bologna
Handbook (pp. 37-54).

Ethical Declaration and Committee Approval

In this research, the principles of scientific research and publication ethics were
followed.

Ethics committee decision: Mersin University Social and Human Sciences
Ethics Committee's decision dated 03/03/2022 and numbered 73.

Etik kurul karar1: Mersin Universitesi Sosyal ve Beseri Bilimler Etik Kurulu’nun
03/03/2022 tarih ve 73 sayili karart.

Proportion of Author’s Contribution

All authors have sufficiently contributed to the study, and agreed with the results
and conclusions.



