KEFAD Cilt 23, Say1 3, 2022

Ahi Evran Universitesi
Kirsehir Egitim Fakiiltesi Dergisi

KEFAD

ISSN: 2147 - 1037

http://kefad.ahievran.edu.tr

Developing Problem Solving Skills of Students Studying in
Multigrade Class: Interactive Book Reading Activity

Ezgi Cetinkaya Ozdemir

Ela Kurnaz
Article Information Abstract
@ CrossMark At our age, individuals are expected to acquire problem-solving skills, which are higher-
order thinking skills. However, individuals need to develop problem-solving skills from
DOI: 1029299/ kefad.1170283 an early age. It can be stated that this process becomes even more critical, especially for

students studying in different classes. In this regard, it is known that there are different
approaches to equipping individuals with problem-solving skills at a young age, and
one of these is interactive (dialogic) book-reading activities. Hence, the current study
aims to develop second-grade students' problem-solving skills in a multigrade class
through interactive book reading. In the study, the action research method was taken as
Keywords: the basis within the scope of a qualitative approach. The study group of the research
consists of 6 second-grade primary students selected by convenience sampling and
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Interactive Reading,
& studying in a multigrade class in a village school located in the central district of Kars

Multigrade Class, province. The data collection tools are the researcher's diary, teacher observation form,
Problem Solving, case study form, product evaluation form, and process evaluation form. Descriptive and
content analysis were used in the analysis of the data. According to the results obtained
from the study, it was concluded that the interactive book reading activity contributed
positively to the development of students' problem-solving skills. This study will shed
light on future research in this area.

Action Research

Birlestirilmis Sinifta Egitim Goren Ogrencilerin Problem Cézme
Becerilerinin Gelistirilmesi: Etkilesimli Kitap Okuma Etkinligi

Makale Bilgileri Oz
@ CrossMark I¢inde yasarulan agda bireylerin iist diizey diisiinme becerilerinden biri olan problem ¢ozme
becerisine sahip olmalar1 beklenir. Ancak bunun icin problem ¢dzme becerisinin bireylere
DOI: 10.29299/ kefad.1170283 kiigiik yaglardan itibaren kazandirilmasiin 6nemli oldugu ileri siiriilebilir. Ozellikle farkl:

smiflarda 6grenim goren 6grenciler igin bu siirecin daha da 6n plana ¢iktig: ifade edilebilir.
Bu baglamda kii¢iik yaslarda bireylere problem ¢6zme becerisinin kazandirilmasi noktasinda
farkli yaklasimlarin oldugu ve etkilesimli kitap okuma etkinliklerinin de bunlardan biri
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oldugu bilinmektedir. Bu nedenle arastirmanin amaci, birlestirilmis sinifta egitim goren
Anahtar Kelimeler: ikinci siuf dgrencilerinin etkilesimli kitap okuma aracihigiyla problem ¢6zme becerisinin
gelistirilmesidir. Calismada, nitel yaklasim kapsaminda eylem arastirmasi yontemi esas
Etkilegimli Okuma, alinmigtir. Aragtirmanin ¢alisma grubunu, uygun durum 6rneklemesine gore segilmistir.
Birlestirilmis Sinif, Kars ili merkez ilgede yer alan bir kdy okulunda birlestirilmis sirufta egitim goren 6 ilkokul

. ikinci smif Ogrencisi galismaya katilmustir. Veri toplama araglari arastirmact giinliigii,

Problem Cozme, .. . o y . .
Ogretmen gozlem formu, Ornek olay formu, iirtin degerlendirme formu ve siireg

Eylem Aragtirmasi degerlendirme formudur. Verilerin analizinde betimsel ve igerik analizinden
yararlanilmigtir. Arastirmadan elde edilen sonuglara gore, etkilesimli kitap okuma

etkinliginin Ogrencilerin problem ¢dzme becerilerinin gelistirilmesinde olumlu katkilari

oldugu sonucuna ulagilmistir. Calismanin bu alanda yapilacak bundan sonraki aragtirmalara

151k tutacagy diisiintilmektedir.
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Giris
Siirekli degisen ve gelisen diinyada bireylerin bu degisim ve gelisimlere ayak uydurabilmeleri
icin egitim-6gretim kurumlarindan aldiklar1 egitimlerin hedeflerine bakilmalidir. Bu hedefler
dogrultusunda bireylere sorumluluk alma, bagimsiz diisiinme ve hareket edebilme, yaratici olma gibi
bircok {iist diizey becerinin kazandirilmas: gerekmektedir. Bu becerilerin yaninda kiiciik yaslardan
itibaren kazandirilmas: gereken temel becerilerden biri olan problem ¢6zme becerisi de bireylerin

gelisiminde biiyiik 6nem arz etmektedir. Bu becerinin gelismesi, bireylerin gercek hayata uyum

saglamasi agisindan 6nemlidir (Degirmenci, 2020; Onder, 2010; Zembat ve Unutkan, 2005).

Problem ¢6zme, kisilerin hayatinda karsilastiklar1 engellerin {istesinden gelmek i¢gin edindigi
bilgilerden yararlanmasini ifade etmektedir (Blanchard-Fields ve Mienaltowski, 2006). Her birey yasam
icerisinde birtakim problemler ile karsilasmaktadir. Karsilastigi problemlerin paralelinde ¢6ziim
Onerileri ile problemlerin iistesinden gelmeye ¢alismaktadir. Birey karsilastig1 ve ileride karsilasacag:
bu problemleri ¢oziime ulastirmak i¢in problem ¢dzme becerilerine sahip olmalidir (Kanbur ve

Memnun, 2020; Kaplan, Duran ve Bas, 2016).

Cagin gerektirdigi yenilikleri egitim sistemlerine yansitmak ancak ogretim programlar: ile
gerceklesmektedir. Bu noktada yapilandirmaciiga gore hazirlanan Tiirkge Ogretim programinda
ogrencilerin problem ¢6zme becerileri de dahil birgok {ist diizey beceriye sahip olmas1 hedeflenmistir
(Ilgin, 2010). Ilkokulda bireyleri hayata hazirlamak birincil amagctir. Bireyler gercek hayatta
problemlerle karsilastiklarinda bu problemlere ¢o6ziim Onerileri getirebilmelidir. Bu nedenle bireylerin
okul yasamlarinda problem ¢6zme becerilerinin desteklenmesi gerekmektedir (Kurudayioglu ve Cetin,
2015). Akyol (2006), 6grencilerin karsilastiklar: problemleri tanimlayabilmeleri ve giinliik hayatlarinda
kullanabilmeleri, problem ¢dzme kavraminin Tiirkge 6gretim programlarinda metin ve hikayelerdeki
catisma durumlarinin ¢oziimlenmesi seklinde sunuldugunu belirtmektedir. Nitekim giincel olarak
kullanilan Tiirk¢e 6gretim programi da Ogrencinin, var olan problemlerin farkina varabilme, bu
problemlere ¢6ziim Onerileri getirebilme ve sonuca varma becerilerinin gelistirilmesinin metinler ve
kitaplar araciligiyla gerceklestirilecegini ifade etmektedir (MEB, 2018). Ayni1 sekilde Forgan (2003) ve
Ilgin (2010) da egitim ortamlarinda problem ¢6zme becerisinin kazandirilmas: siirecinde hikaye, masal,
siir gibi yazili metinleri kullanarak uygun okuma yazma etkinlikleri tasarlamanin gerekli oldugunu
ifade etmektedir. Bu etkinliklerden birisi de etkilesimli kitap okumadir. Etkilesimli kitap okuma;
etkinliklerde yer alan benzer problemlerin nasil ¢dziime ulastirildigina yonelik rehber olmaktadir

(Karadogan, 2020).

Etkilesimli kitap okuma; hikdyeyi okuyan egitmenin ve hikayeyi dinleyen 6grencilerin siireg
igerisinde konumlarmin degisimlerine olanak saglayan, 6gretmenin etkin bir dinleyici ve soru yonelten
kisi olmasiyla bir dizi standart davranis durumlarini ortaya koyan bir okuma yoludur (Gormley ve

Ruhl, 2005; Vally, 2012; Whitehurst, Arnold, Epstein, Angel, Smith, ve Fischel, 1994). Bu siirecte,
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Ogretmen Ogrencilere diisiincelerini ifade etme olanag: tanimakta sorular yonelterek 6grencilerin hayal
diinyalarinin genislemesi ve farkli diisiinceleri ortaya cikarmalarina izin vermektedir (Gormley ve
Ruhl, 2005; Vally, 2012). Etkilesimli kitap okuma etkinligi ile 6gretmen 6grencileri giinlitk hayattan
orneklerle bicimlendirilmis hikdyelerdeki problem durumlariyla karsi karsiya getirmektedir. Bu
problem durumlariyla karsilasan Ogrenciler bir diisiinme siirecinin icine dahil olarak ve kendi
yasamlarindan yola ¢ikarak hikayedeki yasanan durumlara yonelik problem ¢ozme becerilerini
gelistirmektedir (Karadogan, 2020; Karakas, 2021). Etkilesimli kitap okuma yaklasiminin asamalarindan
yola c¢ikarak, problem durumlari ve problem ¢oziimiine yonelik etkinlikler ile 6grencilerin problem
¢ozme becerilerinin gelistirilmesi ve bir¢ok ¢oziim Onerisi diisiinebilmeleri saglanmaktadir (Giines,

2007).

Alan yazin incelendiginde etkilesimli kitap okuma yaklasiminin cesitli degiskenlere gore
etkisinin incelendigi bir¢cok ¢alisma bulunmaktadir (Akoglu, Ergiil ve Duman, 2014; Cetinkaya, Oksiiz
ve Oztiirk, 2018; Hargrave ve Senechal, 2000; IThan, 2019; Karadogan, 2020; Maul ve Ambler, 2014; Tetik
ve Erdogan, 2017). Dil becerilerinin gelistirilmesine yonelik olan ¢alismalarda, Cetinkaya ve digerleri.
(2018) ilkokul dordiincii sinif 6grencilerinin, Tetik ve Erdogan (2017) 48-60 aylik ¢ocuklarin, Hargrave
ve Senéchal (2000) ise okul 6ncesi ¢ocuklarin kelime dagarciginin etkilesimli kitap okuma ile arttigini
belirtmektedir. Karadogan (2020) ise ilkokul ikinci simf Ogrencileriyle gergeklestirdigi calismada,
etkilesimli kitap okumanin okudugunu anlama ve okumaya yonelik tutumlarina olumlu yonde etki
ettigini ve gelistirdigini ifade etmistir. Yine etkilesimli okumanin alic1 ve ifade edici dil becerileri
tizerindeki etkisinin arastirildig: calismalarda da sonuglarin olumlu olduguna rastlanmistir (Akoglu, ve
digerleri., 2014; Ihan, 2019). Yurt disinda gerceklestirilen bir arastirmada ise, etkilesimli okumanin dil
gelisimi yeterli diizeyde olmayan ¢ocuklarin dil gelisim diizeylerini yiikselttigi sonucuna ulasilmistir
(Maul ve Ambler, 2014). Belirtilen arastirmalarda da goriildiigii gibi gerceklestirilen arastirmalarin
genel olarak dil becerilerine odaklandig1 ve genellikle ¢alisma grubu olarak okul dncesi donemdeki
ogrencilerin tercih edildigi goriilmektedir. Bu noktada Yurtbakan (2020) tarafindan tarama deseninde
gerceklestirilen ¢alismada bunu destekler niteliktedir. Calismada, 2008-2018 yillar: arasinda etkilesimli
kitap okuma ile ilgili yurt icinde ve yurt disinda yapilan lisansiistii calismalar incelenmistir. Calismanin
sonuglari, yapilan arastirmalarin agirlikli olarak etkilesimli okumanin dil gelisimine olan etkisi
iizerinde yogunlastigini ve c¢ogunlukla okul oncesi ile daha kiigiik yas gruplariyla calisildigin

sunmustur. {lkokul dénemi 6grencilerini kapsayan gok az galismaya rastlanmistir.

Bununla birlikte ilkokul biinyesi altinda farkli yas ve smif seviyesinden olusan birlestirilmis
smif 6grencilerinin egitim faaliyetleri bagimsiz siruflardaki 6grencilerin faaliyetlerine gére daha zor
olmaktadir. Birlestirilmis smifta okuyan bireylerin karsilastiklar1 problemleri ¢6zmek ve saglikli karar
verebilmek igin belli tecriibelere sahip olmalar1 gerekmektedir (Karaman, 2006). Saragoglu, Boyiik ve
Tanik (2012) yaptiklar1 arastirmada, problem ¢ozme becerisinin de i¢inde bulundugu bilimsel siireg

becerileri acisindan, birlestirilmis sinif 6grencilerinin basarisinin bagimsiz smiflarda 6grenim goren
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Ogrencilere gore daha diisiik oldugunu belirtmislerdir. Ayrica birlestirilmis siniflardaki 6grencilerin
ders esnasinda daha pasif olmasi, degerlendirme ve geri bildirim asamalarinda zorluk yasamalar:
(Goniil, 2019) da goz oniine alindiginda bu 6grencilerin problem ¢6zme becerilerini kazanmasi biiyiik

Onem tasimaktadir.

Bu noktada dezavantajli grup olarak ifade edebilecegimiz birlestirilmis siniflardaki ilkokul
ogrencilerinin dil becerilerinden farkli olarak problem ¢6zme becerisinin gelistirilmesinin
amaglanlandigi bu c¢alismanin literatiire katki saglayacagi diistintilmektedir. Bu kapsamda
gerceklestirilen ¢alismanin amaci, birlestirilmis smifta egitim goren ilkokul 2. simif Ogrencilerinin

etkilesimli kitap okuma etkinlikleri araciligiyla problem ¢dzme becerilerinin gelistirilmesidir.
Yontem
Arastirma Modeli

Arastirmada nitel arastirma yaklasimlarindan biri olan eylem arastirmasi kullanilmistir. Eylem
arastirmasi, Johnson (2014) tarafindan “gercek simif ortaminda, dgretimin niteligini anlamaya ve
gelistirmeye yonelik bir siireg; onceden planlanmis, diizenlenmis ve diger ilgili kisilerle paylasilabilen
bir aragtirma tiirii” olarak ifade edilmektedir. Bu arastirmada, etkilesimli kitap okuma araciligiyla
Ogrencilerin problem ¢dzme becerisinin gelistirilmesi amaglanmistir. Amag¢ kapsaminda 6grencilerin
problem ¢6zme becerileri, 6gretmenlerinin de siirecin iginde bulundugu bir eylem plani dogrultusunda

gelistirilmeye calisilmistir.

Arastirma konusunun ve deseninin belirlenmesi: Arastirmanin konusu, ¢ocuk kitaplar: ve g¢ocuk
edebiyat1 alaninda ¢alisma yapan akademisyen arastirmacinin, “Cocuklarin problem ¢dzme becerilerini
cocuk kitaplar1 araciligiyla nasil gelistirebilirim?” sorusuyla belirlenmistir. Alan arastirmasi yapan
arastirmacy, igeriginde problem durumunun bulundugu ¢ocuk kitaplarini incelemeye baslar ve problem
¢6zme becerisinin gelisimine fayda saglayacak 12 tane ¢ocuk kitab1 belirler. Cocuk kitaplar: araciligiyla
problem ¢6zme becerisinin gelistirilmesinin amaglandi1 bir arastirmada kullanilabilecek en iyi
yontemin Ozellikleri dogrultusunda eylem arastirmas: yontemi olduguna karar verir. Bu tiir bir
uygulamay1 gerceklestirme noktasinda, ¢ocuga fayda ilkesini géz oniinde bulunduran arastirmaci,
secilen ¢ocuk kitaplartyla karsilasma olasilig1 diisiik bir 6grenci grubunu se¢menin daha yararl
olacagini diisiiniir. Ayrica eylem arastirmasinin dogast geregi siireci yiiriiten kisinin sinifi tanimasi,
bizzat sinifin 6gretmeni olmasi arastirmanin giivenirligini arttiracak ve 6grencilere yarar saglayacak bir
durum oldugundan 6gretmen olan arastirmaciyla iletisime geger ve bu tiir bir uygulamanin onun
sinifiyla nasil yapilacag iizerine tartisilir. Ogretmen olan arastirmaci, Kars ili merkez ilgede bir koy
okulunda birlestirilmis sinif okutmaktadir. Arastirmanin 6grencilerine fayda saglayacagin yalnizca
problem ¢6zme becerisinin gelisimi degil bir¢cok agidan ¢ocugun gelisimine yardimci olacagini belirten
Ogretmen arastirmaci ¢alismayi1 kabul eder. Bununla birlikte 6gretmen olan arastirmacinin sinif egitimi

alaninda ytiksek lisans yapmis olmasi arastirma siirecine hakim olmasina da yardimci olmustur.
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Uygulama okulunun ve katilimcilarin kararlastirilmasi: Arastirmanin calisma grubu belirlenirken,
amacli ornekleme yontemlerinden biri olan uygun durum orneklemesi secilmistir. Bu yontem, yakin
olan ve erisilmesi kolay olan bir durum segilerek calismaya hiz ve pratiklik kazandirir (Yildirim ve
Simsek, 2016). Arastirmanin ¢alisma grubunu, 2021-2022 egitim-6gretim yili bahar yariryilinda Kars ili
merkez ilcede bir kdy okulunda birlestirilmis sinufta 6grenimine devam eden alti ilkokul 2. smif

ogrencisi olusturmaktadir. Calisma grubuna ait demografik bilgiler Tablo 1’de gosterilmistir.

Tablo 1. Calisma grubuna iliskin demografik bilgiler

Ogrenci Cinsiyet Yas  Anne Egitim Baba Egitim Anne Baba Meslek
Diizeyi Diizeyi Meslek

O1 Kiz 8 Tlkokul Lise Ev Hanimi Mubhtar-Ciftci

02 Erkek 8 Lise Ortaokul Ev Hanim1 Ciftci

O3 Kiz 8 Ortaokul Ilkokul Ev Hanimi Ciftci

O4 Kiz 8 Lise Ortaokul Ev Hanimi Isci

05 Kiz 9 Ortaokul Lise Ev Hanimi Memur/Korucu

06 Erkek 9 Ortaokul Ortaokul Ev Hanimi Ciftci

Tablo 1 incelendiginde, alti 6grencinin ikisinin erkek doérdiintin kiz oldugu, iki 6grencinin
yasinin dokuz ve diger dort 6grencinin yaslarmin sekiz oldugu goriilmektedir. Ayrica 6gretmen olan
arastirmacinin tuttugu giinliiklerden alinan bilgiler de 6grencilerin kisisel 6zellikleri hakkinda bilgi

sahibi olmaya yardimc1 olmaktadir. Buna iliskin ifadeler Ek. 1’de sunulmustur.

Eylem planlarinin hazirlanmasi ve uygulanmasi: Arastirmada, yapilan incelemeler sonucu problem
¢ozme becerisinin kazandirilmasina yarar saglayacak ve tema olarak problem ¢6zmenin konu alindig:
12 kitap belirlenmistir. Bu kitaplar tercih edilirken siuf egitimi alaninda doktora yapmis ve sosyal
problem ¢6zme becerileri alaminda ¢alisan bir uzmandan goriis alinarak kitaplarin yeterliligi
belirlenmeye c¢alisilmistir. Uzman incelemesi sonucunda kitaplarin ¢ocuklarin giinlitk hayatta
karsilasacaklar1 problemlere ¢oziim bulmalari konusunda yarar saglayacagi, bazi kitaplarda farkh
karakterler {izerinden benzer konularin islenmesi, genel olarak bu yas grubuna hitap edecek tema ve
karakterlerin bulunmas: bu kitaplarin kullanilmasi konusunda arastirmacilara yardimct olmustur.

Kitaplara iliskin ilgiler Ek 2’de gosterilmistir.

Secilen kitaplar, Ogrencilerin problem ¢dzme becerilerinin gelistirilmesine yonelik olarak
etkilesimli kitap okumanin basamaklar1 dogrultusunda hazirlanmis (Ergiil, Akoglu, Sarica, Tufan ve
Karaman, 2015) ve her eylem plani haftalik olarak 4 ders saatinde toplam 24 saat uygulanmustir. Calisma
siiresi belirlenirken ilgili arastirmalar g6z oniinde bulunduruldugu gibi ayni zamanda 6gretmen olan
arastirmacinin gozlemleri de verilerin doygunluga ulastigina iligskin bilgi vermistir ve kitaplara dair

uygulamalar bu siire zarfinda gerceklestirilmistir.

Etkilesimli kitap okumanin asamalarina uygun olarak hazirlanan eylem planlarinda siireg;
okuma Oncesi, siras1 ve sonrasi seklinde planlanmistir. Kitabin igerigine uygun olarak okuma 6ncesi,

siras1 ve sonrast igin toplam 9 etkinlik yazilmistir. Hazirlanan eylem planina iliskin 6rnek Ek 3'te
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gosterilmistir. Arastirmaci giinliigiinde, verilerin toplanma siirecine iliskin ifadeler Ek. 4’te

sunulmustur.

Verilerin toplanmasi, analiz edilmesi ve inandirciligin saglanmasi: Arastirmanin amaci
dogrultusunda, veri toplanmasi amaciyla bir¢ok veri toplama teknigi kullamilmistir. Gergeklestirilen
calismada, veri toplama araclarina karar verirken arastirmacilar tarafindan literatiir taramasi
yapilmugtir. Ilkokul 2. simif diizeyine uygun problem ¢ézme becerisini 6lgebilecek 6lgme aract aranmis
ancak uygun bir 6l¢me aract bulunamamustir. Bu durum arastirmanin siirliligi olarak goriilmektedir.

Asagidaki tabloda ¢alismada kullanilan veri toplama araglarma iliskin bilgi verilmistir.

Tablo 2. Veri toplama araglar:

Uygulama 6ncesi kullanilan veri Uygulama siirecinde Uygulama sonras: kullanilan
toplama araclar1 kullanilan veri toplama veri toplama araglarn

araclari
1.Arastirmaci giinliigii 1.Arastirmaci giinliigii 1.Arastirmac giinliigii

2.Problem  ¢6zme  becerisine 2.Problem ¢6zme becerisine 2.Problem ¢dzme becerisine
yonelik 6gretmen gozlem formu  yonelik Ogretmen gozlem yonelik 6gretmen gozlem formu

formu
3.Problem durumu iceren 6rnek 3.Uriin Degerlendirme 3.Problem durumu igeren 6rnek
olay formu (6n uygulama) Formu olay formu (son uygulama)
* * 4.Stire¢ degerlendirme formu

Arastirmact giinliigii: Arastirmac gunliigli, uygulama siirecinde arastirmaciun goézlemlerini
kaydettigi defterdir (Galili, 2014). Ogretmen olan aragtirmaci, eylem arastirmasi siirecinde uygulama
Oncesi, sirasi ve sonrasinda yasadig1 olumlu veya olumsuz durumlari, duygu ve diisiincelerini giinliige

tarih belirterek es zamanl olarak yazmustir.

Problem ¢6zme becerisine yonelik 6gretmen gozlem formu: Gozlem formu, agik uglu ve kapali uglu
sorulardan olusan, aragtirmacinin her oturum bitiminde doldurmasi beklenen ve oturum siirecinde
dogal olarak yaptig1 gozlemleri paylastigi forma denir (Yildirim ve Simsek, 2016, s.169). Arastirmacilar
tarafindan gelistirilen bu gozlem formu, 6grencilerin karsilastig1 problem durumlarina yaklasimlarin
belirlemek amaciyla hazirlanmistir. Form hazirlanirken, problem ¢dzme siirecine iligkin literatiir
okunmus ve maddeler literatiirden faydalanarak yazilmistir. Ardindan smif egitimi alaninda uzman tig
akademisyen incelemesinden gecen formda degisiklik ve diizenlemeler yapilarak son sekli verilmistir.
iki 6gretmene uygulanarak pilot uygulamasi da yapilan form, 8 maddelik ve 1 (zayif), 2 (gelistirilebilir),
3 (iyi) seklinde 3’lii likert olarak uygulanmistir. Formdan almabilecek en yiiksek puan 24 olarak
belirlenmistir. Her 6grencinin uygulama Oncesi, her eylem plami sonrasi ve uygulama sonrasi

maddelerden aldiklar: puanlar toplanmis on dort gozlem puani belirlenmistir.

Problem durumu igeren 6rnek olay formu: Problem durumu igeren bir 6rnek olay metni ve sorularinin
bulundugu form, uygulama 6ncesi ve sonrast 6gretmen tarafindan 6grencilere birebir uygulanmistir.

Ogrencilerin Tiirkge derslerinde kullanmadig1 Milli Egitim Bakanlig1 Talim Terbiye Kurulunca kabul
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edilmis, bir 2. smif Tiirkge ders kitabi igerisinde yer alan “Abim ve Ben” metni kullanilmistir (Ilgin,
2010). Metin ve metne iliskin sorular arastirmacilar tarafindan incelenmis, sorularda gerekli ekleme ve
¢ikarmalar yapilmis, sinif egitimi alaninda uzman ti¢ akademisyen tarafindan incelenmistir. Hazirlanan
form bir 2. Sinif 6grencisine okutulmus ve son sekli verilmistir. Formdaki sorularin puanlanmasmda
Ilgin'in (2010) gerceklestirdigi puanlama sekli kullanilmistir. Formdan alinacak en yiiksek puan 65

olarak belirlenmistir. Puanlama sekline iliskin bilgi bulgular kisminda ayrintili olarak verilmistir.

Uriin degerlendirme formu: Arastirmacilar tarafindan hazirlanan bu formda, eylem planinin temelini
olusturan etkilesimli okuma siirecine uygun olarak hazirlanan okuma Oncesi, siras1 ve sonrasi
sorulardan yola c¢ikilarak baghiklar belirlenmistir. Ayrica Basaran'in (2020) ifade ettigi soru
smiflandirmasindan da yararlanmilmistir. Hazirlanan form, smif egitimi alaninda uzman iig
akademisyen goriisiinden faydalanilarak diizenlenmis ve son sekli verilmistir. Verilen cevaplar zayif
(1), gelistirilebilir (2) ve nitelikli (3) seklinde puanlanmistir. Form, eylem plan siiresince 6grencilerden
toplanan veriler dogrultusunda doldurulmus ve buna uygun olarak da 6grencilerin siirecin basindan
sonuna nasil bir gelisim gosterdigi belirlenmeye ¢alisilmistir. Arastirmacilardan biri tarafindan yapilan
degerlendirmeden sonra, giivenirlik i¢in eylem planlarindan biri sinif egitimi alaninda uzman baska bir
akademisyen tarafindan yeniden puanlanmistir. Elde edilen sonuglarin birbiriyle uyumlu oldugu

gorilmiistiir.

Siire¢ degerlendirme formu: Goriisme, arastirmanin konusuna iligkin bireyin deneyim, duygu,
diisiince, yorum ve tutumlarina yonelik bilgiye ulasilmasini saglayan veri toplama aracidir (Bengtsson,
2016). Arastirmada, 6grencilerin duygu ve diistincelerini belirlemek amaciyla arastirmacilar tarafindan
hazirlanan siire¢ degerlendirme formu uygulanmistir. Hazirlanan form iki arastirmact ve smif egitimi
alaninda uzman tii¢ akademisyen tarafindan incelenmis ve gerekli goriilen yerler diizenlenmistir.
Ayrica hazirlanan formdaki sorular bir tane 2. simf 6grencisine okutulmus, anlasilimayan yerler
diizenlenmistir. Siire¢ degerlendirme formundaki sorular, uygulanan eylem planina iliskin olarak
duygularini belirleme, siireci tanimlama ve sagladig1 yararlara yoneliktir. Formda yer alan sorular,
Ogretmen olan arastirmaci tarafindan sessiz bir ortamda bireylerin tek tek simifa alimip sorulmas:

seklinde gergeklestirilmis, 6grencilerin verdikleri cevaplar ses kayit cihazina alinmaistir.

Verilerin analizi: Arastirmada, toplanan verilerin analiz edilmesinde hem nicel hem nitel veri

analizinden yararlanilmistir.

Nicel verilerin analizinde; problem durumu igeren 6rnek olay formu, problem ¢6zme becerisine
yonelik 0gretmen gozlem formu ve iiriin degerlendirme formundan alinan puanlar betimsel analiz
yapilarak 6n puan ve son puan seklinde sunulmus ve alinan sonuglarda artis olup olmadigmna

bakilmusgtir.

Nitel verilerin analizinde ise, arastirmact giinliigii ve siire¢ degerlendirme formundan elde

edilen veriler, igerik analizi kullanilarak gerceklestirilmistir. Bu analizde, verilerin agiklanmasi igin
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cesitli kavramlar ve kavramlar arasindaki iligkiler ortaya konmaktadir (Yildirim ve Simsek, 2016).
Verilerin analizi, 0gretmen olan arastirmacinin tuttugu glinliikk ve siire¢ sonunda Ogrencilerle
gerceklestirilen siireg degerlendirme formunun bilgisayar ortamina aktarilmasiyla baslamistir. Daha
sonra, Rubin ve Rubin (2005) tarafindan 6nerilen veri analiz siireci kullanilmistir. Bilgisayara aktarilan
veriler bir¢cok kez okunarak, verilerle ilgili ortak kavram ve fikirler bulunmustur. Kodlamadan sonra
birbirleriyle iligkili olan kodlar gruplandirilarak kategoriler olusturulmustur. Verilerin analizinde, smnif
egitimi alaninda doktora yapmis, icerik analizine iliskin ¢alismalar1 olan bir uzmandan daha goriis
almarak uzman incelemesi yapilmistir. Uzman incelemesi sonucunda gerekli diizenlemeler yapilmistir.
Bu duruma iligkin olarak Ornegin arastirmaci giinliigiinden elde edilen veriler ii¢ tema altinda
sunulmus ancak uzmandan alman goriis dogrultusunda “iletisim becerilerine katkis1” olarak ifade
edilen dordiincii kategori de analize eklenmistir. Calismadan elde edilen verilerin sunulmasinda

ogrencilerin kimliklerine yer verilmemis 6grenciler, O1, O2 seklinde kodlanarak ifade edilmistir.

Gegerlik ve giivenirlik: Nitel calismalarda gecerlik ve giivenirlik, Lincoln ve Guba (1986) tarafindan
onerilen ‘inandiricihik’ kavramini 6n plana gikarmistir (aktaran, Arastaman, Oztiirk Fidan ve Fidan,
2018). Bu ¢alismada ogrencilerle uzun siireli etkilesim, verilerin toplanmasinda ve analizinde gesitleme,
arastirma siirecine iliskin ayrintili betimlemeler, 6gretmen olan arastirmacinin ve o6grencilerin
ifadelerinden birebir alintilar, arastirmacilarin siire¢ icgindeki rolleri arastirmanin gegerlik ve

glivenirligini arttiran 6geler olarak kabul edilebilir (Arastaman, ve digerleri., 2018; Baskale, 2016).

Arastirma siirecinin basinda, 6gretmen olan arastirmaci 6grencileriyle uygulayacag: bu eylem
plani igin velileriyle goriismiis, siireci anlatmis ve veli onam formu araciligiyla izin almistir. Ardindan
ogrencilerine ¢ok sevdigi bir etkinlik olan kitap okuma araciligiyla uygulamalar yaptiracagina yonelik

bilgi vermistir.

Arastirmanin nitel boyutunun giiclendirilmesi agisindan, 6grencilerle uzun stiireli etkilesim
inandiriciligs arttirmada énemli bir boyuttur (Creswell ve Miller, 2000). Bu noktada 6grencileriyle uzun
zamandir birlikte olan 6gretmen onlarin biligsel ve duyussal 6zelliklerini iyi tanimakta ve bu durumun
eylem siirecini planlama, diizenleme ve gelistirmede birgok yarari olmaktadir. Ozellikle uygulama
oncesinde ve sonrasinda Ogretmen gozlemlerini belirlemeyebilmede etkilesimin biiyiik 6nemi

bulunmaktadir.

Arastirmanin niteligini arttirmaya yonelik yapilanlardan bir digeri verilerin analizinde
cesitlemeye gidilmis olmasidir (Hesse-Biber ve Leavy, 2011, McMillan ve Schumacher, 2010). Veriler
belirtildigi gibi analiz edilmis ayrica alana hakim bir uzman incelemesine bagsvurulmustur. Ayrica
arastirma siirecinin ayrintili bir sekilde agiklanmasi (6rnegin o6grencilere iliskin kisisel bilgiler, eylem
plan1 kapsaminda kullanilan kitaplar, veri toplama araglar1 ve verilerin analizi vb.) yine arastirmanin
aktarilabilirligi ve inandiricilig i¢in 6nemli bir unsurdur. Nitekim bu sekilde, genellemeden ziyade

Mills’in (2011) de ifade ettigi gibi, bir 6grenme ortaminda aragtirmaci olarak 6gretmenler tarafindan
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gergeklestirilen, Ogrencilerinin nasil daha iyi Ogrenebilecekleri ve &gretim faaliyetlerinin nasil

yliriitiilecegi konusunda bilgi elde etme ve gelismeye yonelik eylemleri igcerdigi igin benzer

aragtirmalara yol gosterecegi diisiiniilmektedir. Ayrica elde edilen bulgular1 desteklemek amaciyla

O0gretmenin goriislerine dogrudan yer verilmesi ¢alismanin niteligini arttirmaya yonelik olarak ifade

edilebilir.

Arastirmanin Etik izinleri

Yapilan bu ¢alismada “Yiiksekdgretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”

kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci béliimii olan “Bilimsel

Arastirma ve Yayin Etigine Aykir1 Eylemler” bashg altinda belirtilen eylemlerden higbiri

gerceklestirilmemistir.

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul ad1 = Kafkas Universitesi Sosyal ve Begeri

Bilimler Arastirma ve Yayin Etik Kurulu

Etik degerlendirme kararinin tarihi= 05.11.2021

Etik degerlendirme belgesi say1 numarasi= E-39893
Bulgular

Ornek Olay Formuna iligkin Bulgular

Tablo 3’te 6rnek olay formunun puanlamasina iligskin tablo sunulmustur.

Tablo 3. Ornek olay formu puanlamast

Sorular

Puanlama

Toplam Puan

Kardesiniz sizi ¢ok seviyor. Daima sizinle oyun oynamak ve
sizin ona kitap okumanizi istiyor. Abi olsaydiniz neler
yapardiniz?

Abinizi ¢ok seviyorsunuz, her zaman onunla zaman gegirmek
istiyorsunuz. Erkan’in yerinde olsaydiniz neler yapardiniz?
Kii¢lik oglunuz yanmiza aglayarak geliyor. Abisiyle oyun
oynamak istedigini sOylilyor. Anne olsaydiniz neler
yapardiniz?

Erkan, abisi ve anne i¢in yazdigmiz en iyi ¢6ziim hangisidir?
Neden?

Sonugcta neler olabilir?

Metinde hangi problemler vardir? Bu problemler arasindan
asil problem hangisidir? Hangi ¢6ziim 6nerilerini 6nerdiniz?

Toplam Puan

Yaratici= 27 (3x9)
Konuyla ilgisiz= 0
Siradan= 15 (3x5)

Yaratici= 9
Konuyla ilgisiz=0
Siradan= 6
Neden ifade
etmesi=3

Sonucu tahmin
etme=12

Problemler= 6(2x3))
Asil Problem= 2
Cozlimler= 6(2x3))

27

12

12

65
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Ogrencilerin eylem planindan 6nce ve sonra uygulanan &rnek olay formundan aldiklari

puanlar Tablo 4’te sunulmustur.

Tablo 4. Ornek olay formu 6n puan- son puan

Ogrenci On Puan Son Puan
01 17 46
02 9 46
03 40 53
O4 29 43
O5 21 37
06 29 40

Ogrencilerin, ornek olay formundan alabilecekleri en yiiksek puan 65 olarak belirlenmistir. Bu
tabloya gore, ogrencilerin problem ¢6zmeye yonelik sorulan sorulara verdikleri cevaplardan aldig:
puanlarin uygulama sonrasinda yiikseldigi goriilmektedir. Ancak son uygulamada da ilk uygulamada
oldugu gibi 6grencilerin formdan tam puan alamadig1 sonucuna varilmaktadir. On puan ve son puan
arasinda en az artisin 11 puan ile 06 isimli ogrencide, en fazla artisin ise 37 puan ile O2 isimli Ogrencide

oldugu soylenebilir.
Ogretmen Gozlem Formuna Iliskin Bulgular
Tablo 5'te 6gretmen gozlem formuna iliskin tablo sunulmustur.

Tablo 5. Ogretmen gozlem formu

Ogrencide gozlenecek davranislar 1 2 3

1. Metindeki problem durumunu anlar.

2. Metindeki problemin ne oldugunu tanimlar.

3.Metindeki problemi béliimlere/parcalara ayirarak ¢ozer.

4. Metindeki problemin ¢6ziimiine iliskin bir¢ok ¢6ziim yolu sunar.

5. Metindeki problem durumuna yonelik sundugu ¢6ziim yollarini degerlendirir.

6. Metindeki probleme en uygun ¢6ziim yolunu seger.

7 Metindeki probleme yonelik sectigi ¢oziim yolunun dogrulugu konusunda 1srarci olur.
8.Metindeki probleme iliskin sectigi ¢6ziim yolunun uygun olmadigm fark ettiginde
yeniden degerlendirme yapar.

Uygulama Oncesi, her eylem planindan sonra ve uygulama sonrasi dgretmen tarafindan

doldurulan gozlem formlarinin sonuglar: asagida verilmistir.

Tablo 6. Gézlem Formu Puanlamasi

01 02 03 04 05 06
On Uygulama 16 18 19 19 11 19
1.E.P 14 14 20 17 10 19
2.E.P 14 20 18 16 11 18
3.E.P. 16 18 20 16 13 18
4.E.P. 16 21 22 18 10 19
5.E.P. 18 20 20 18 12 21
6.E.P. 20 20 21 20 13 20
7.E.P. 20 22 21 18 11 20

8.E.P. 22 23 22 19 11 21
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9.E.P. 23 24 22 21 12 21
10.E.P 24 22 24 20 14 21
11.E.P. 21 22 22 21 12 22
12.E.P. 22 22 22 20 20 22
Son Uygulama 24 24 24 22 21 22

Ogrencilerin gozlem formundan alacaklari en yiiksek puan 24 olarak belirlenmistir. Tablo 6'ya
gore, 0grencilerin 6gretmen gozlem formundan aldiklar1 puanlarda uygulama siirecinde artis ve azalis
goriilmesine ragmen ilk uygulamaya oranla son uygulamada biitiin 6grencilerin puanlarinin arttigi
goriilmektedir. Ayrica O1, O2 ve O3 isimli grencilerin son uygulamada tam puan aldiklar1 sonucuna
ulagilmaktadir. Bununla birlikte 6n ve son puan arasinda en az artisgin 3 puan ile O4 ve O6 isimli

ogrencilerde, en fazla artigin ise, 10 puan ile O5 isimli 6grencide oldugu sonucuna varilmaktadir.
Uriin Degerlendirme Formuna iliskin Bulgular
Tablo 7’de {iriin degerlendirme formuna iliskin puanlama sunulmustur.

Tablo 7. Uriin degerlendirme formu puanlamast

Okuma Oncesi 1 2 3
Metin tistii sorular (Tahmin Etme)
Okuma Sirasi 1 2 3

Derinlemesine anlam kurma sorular: (Kelime Bilgisi)

Okuma esnasinda okumanin dlgiilmesi (Oykiiniin gidisatina yonelik sorular)

Okuma Sonrasi 1 2 3
Metin ici sorular (5N1K)

Derinlemesine anlam kurma gerektiren sorular (Problem durumlarini belirleme)

Derinlemesine anlam kurma gerektiren sorular, metin dist sorular (Problem durumlarina ¢oziim

iiretme)

Metinler arasi anlam kurma sorular

Tablo 8'de dgrencilerin her eylem planindan sonra iiriin degerlendirme formundan aldiklari
puanlar sunulmustur. Formdaki maddeler okuma 6ncesi, okuma sirasi ve okuma sonrasi seklinde iige

ayrilmis ve puanlamada bu sekilde yapilmistir.
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Tablo 8. Uriin degerlendirme formu puanlamast

01 02 03 04 05 06
Eylem Plan1 O6:1 006:1 0o:1 006:1 006:1 006:1
1 Osir:2 Osir:3 Osir:3 Osir:3 Osir:3 Osir:3
Oson:3 Oson:2 Oson:3 Oson: 3 Oson:2 Oson:3
Top. Puan 6 6 7 7 6 7
Eylem Plan1  O6:1 006:1 0o:1 006:1 006:1 006:1
2 Osir:2 Osir:2 Osir:2 Osir:2 Osir:1 Osir:1
Oson:1 Oson:1 Oson:2 Oson:3 Oson:1 Oson:2
Top. Puan 4 4 5 6 3 4
Eylem Plan1  O6:1 006:1 0o:1 0o: 1 006:1 006:1
3 Osir:2 Osir:1 Osir:2 Osir:3 Osir:2 Osir:2
Oson:3 Oson:2 Oson:2 Oson:2 Oson:1 Oson:2
Top. Puan 6 4 5 6 4 5
Eylem Plan1  O6:1 0o:1 Oo:1 Oo:1 006:1 006:1
4 Osir:2 Osir:1 Osir:2 Osir:2 Osir:2 Osir:2
Oson:2 Oson:2 Oson:2 Oson:3 Oson:2 Oson:3
Top. Puan 5 4 5 6 5 6
Eylem Plan1  06:2 06:2 Oo:1 Oo:1 0o:1 0o6:1
5 Osir:2 Osir:2 Osir:2 Osir:1 Osir:2 Osir:2
Oson:2 Oson:2 Oson:2 Oson:2 Oson:2 Oson:3
Top. Puan 6 6 5 4 5 6
Eylem Plan1  06:2 06:2 Oo:1 Oo:1 06:2 006:2
6 Osir:3 Osir:2 Osir:2 Osir:2 Osir:2 Osir:2
Oson:3 Oson:2 Oson:3 Oson:3 Oson:2 Oson:3
Top. Puan 8 6 6 6 6 7
Eylem Plan1  O6:3 06:3 006:3 06:2 006:2 006:2
7 Osir:3 Osir:2 Osir:2 Osir:3 Osir:2 Osir:2
Oson:3 Oson:3 Oson:3 Oson:3 Oson:1 Oson:3
Top. Puan 9 8 8 8 5 7
Eylem Plan1  O6:2 006:2 006:2 006:3 06:2 06:2
8 Osir:2 Osir:2 Osir:2 Osir:3 Osir:2 Osir:2
Oson:3 Oson:3 Oson:2 Oson:2 Oson:2 Oson:2
Top. Puan 7 7 6 8 6 6
Eylem Plan1  O6:2 006:3 006:3 006:3 06:2 06:2
9 Osir:3 Osir:3 Osir:3 Osir:3 Osir:2 Osir:3
Oson:3 Oson:3 Oson:2 Oson:3 Oson:3 Oson:2
Top. Puan 8 9 8 9 7 7
Eylem Plan1  06:2 006:3 006:3 006:3 06:3 06:2
10 Osir:3 Osir:3 Osir:2 Osir:3 Osir:2 Osir:3
Oson:3 Oson:3 Oson:3 Oson:3 Oson:2 Oson:3
Top. Puan 8 9 8 9 7 8
Eylem Plan1  O0:2 06:3 006:3 006:3 06:3 06:2
11 Osir:3 Osir:3 Osir:2 Osir:3 Osir:3 Osir:3
Oson:3 Oson:3 Oson:3 Oson:3 Oson:2 Oson:2
Top. Puan 8 9 8 9 8 7
Eylem Plan1  O6:3 006:3 006:3 006:3 006:3 006:3
12 Osir:3 Osir:3 Osir:3 Osir:3 Osir:3 Osir:3
Oson:3 Oson:3 Oson:2 Oson:2 Oson:3 Oson:2
Top. Puan 9 9 8 8 9 8

O0: okuma oncesi, Osir: okuma sirasi, Oson: okuma sonrast
Tablo 8’e gore, 6grencilerin iiriin degerlendirme formundan aldiklar: puanlar incelendiginde,

siire¢ ilerledikgce okuma Oncesi, siras1 ve sonrasi aldiklar1 puanlarda genel anlamda artis oldugu
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goriilmektedir. Ozellikle biitiin 6grencilerin 8. eylem planindan sonra aldiklar1 puanlarin siirecin
sonuna kadar artig gdsterdigi sonucuna varilmaktadir. Son uygulama sonrast O1, O2 ve O5 isimli

ogrencilerin formdan tam puan aldiklar: goriilmektedir.
Arastirmaci Giinliikleri
Aragtirma giinliiklerine iliskin bulgular Tablo 9’da sunulmustur.

Tablo 9. Etkilesimli cocuk kitabr okumanin ¢ocuga katkis

Tema Kategori Kod Frekans
Biligsel Becerilere ~ -problem durumlarini fark etme ve ¢6ziim yollar1 sunma 5
Katkist -glinliik hayatla iliskilendirme

-yaratici diisiinme

-farkli bakis acilar: gelistirme
-olaylar1 sorgulama
-tahminlerde bulunma

B~ G N DN G

-siirece odaklanabilme

—_
o

Dil Becerilerine -okuma siirecinden zevk alma
Katkisi -gorsel inceleme ve yorumlama
-kendini ifade edebilme
-metinlerarasi okuma
-yazma becerisinin gelisimi
-kelime dagarciginin gelisimi
-ana diislince ve duyguyu anlama
-okuma siirecinin farkina varma
-kitabi inceleme
-hayvan karakterli kitaplara ilgi
-yazar farkindaligi

N WO NN AIDNWDNDDNDO

Duygusal -saskinlik
Becerilere Katkisi -merak

Etkilesimli Cocuk Kitabi1 Okumanin Cocuga Katkis:

-dogruya ulasinca mutlu olma

N W o W

-heyecanli olma

Tletisim -kahramanla empati kurma

Becerilerine Etkisi  -kendinden emin cevaplar verme
-smif ici ve dis1 olumlu dav. gelistirme
-birbirleriyle dogru iletisim kurma

NN NN

Yapilan igerik analizi sonucunda, arastirmaci giinliigiinden elde edilen veriler “Etkilesimli Cocuk
Kitabr Okumanin Cocuga Katkis1” temasi altinda toplanmistir. Tema, “biligsel becerilere katkis1”, “dil
becerilerine katkis1”, “duygusal becerilere katkis1” ve “iletisim becerilerine katkisi” seklinde dort

kategori altinda aciklanmustir.

Araghirmacr glinliigiinden elde edilen orneklere bakildiginda, aragtirmaci siirecin heniiz

yarisina gelmemisken,
Kitap etkinliklerinden sonra yasanan olumlu gelismelerden birisi artik birbirleriyle olan
anlasmazliklarda bunun bir problem oldugunu biliyorlar. Bu problemi birlikte ¢6zmek i¢in bir

seyler yapmaliy1z diisiincesi smif ortaminda hakim olmaya basladi. Buna bir 6rnek iki
Ogrencinin tartisti1 diger 6grenciler tarafindan sikayet edildi. Yanlarina gidip ‘Evet problem
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nedir?’ diye sordugumda bana ‘Ogretmenim biz problemimizi birbirimizden &ziir dileyerek
¢ozdiik.” cevaplarini verdiler. Etkinligi yaptigim diger 6grencilerim de; ‘Boyle problemlerin
olacagini ama artik 6gretmene soyleyerek degil kendi aramizda anlasmaliy1z” diyerek daha
sonrasinda yasanilacak problem durumlarinin ¢éziimiine 1s1k tuttular. (Eylem plani 4)

seklinde bir ifadede bulunmustur. Bu aslinda uygulamalarin 6grenciler i¢in olumlu bir etkisi oldugunu
gostermektedir. Bununla birlikte son uygulamaya gelindiginde arastirmaci,
Ogrenciler hikayede vermek istedigimiz problemleri rahatlikla algiladilar. Hatta bu problem
durumlarina ¢6ziim yollar iretirken farkl: bir bakis agis1 gelistirmeyi basardilar. Buna 6rnek

olarak; kostebegin kafasina edilen pisligi kimin yaptigini bulmak icin kitaplardan yardim alarak
o0grenme fikri verilebilir. (Eylem plan1 12)

seklinde bir ifadede bulunarak 6grencilerin problem durumlarin fark etme, anlamlandirma disinda

problemlere farkli ¢6ziim yollari iiretme gibi becerilerde de basarili olduklarini belirtmektedir.

Ayrica arastirmaci siire¢ sonunda gergeklestirilen degerlendirme asamasinda da 6grencilerin
problem ¢ozme becerilerinin gelistigini su sozlerle ifade etmistir: “Metinde var olan problem durumlarini
tespit etmeleri bir onceki uyqulamaya gore daha kisa siirdii. Ogrenciler problem ve problem durumu kavramlarin

daha iyi ¢oziimleyerek sorulara cevaplar verdiler.” (Ornek olay formunun son uygulamast)
Aragtirmaci yine,

Bu kitaplarla vermek istedigimiz problem ¢ozme becerisinin gelistirilmesi bashg1 altinda
ogrenciler karsilastiklar: problemlere ¢oziimler bulup uygulamaya koyabiliyorlar. Bunlardan
birine 6rnek olarak O3 adli ogrencim siklikla kroniklesmis bir dis sorunu yasiyor. Bunu sinifta
hep birlikte konustugumuzda hangi besinlerle beslenmemiz gerektigine dair sohbette peynirin
oneminden bahsettik. Fakat O3 peyniri hig¢ sevmeyen peynire karsi ayn1 zamanda &n yargil
olan bir dgrenci. Ailesinin dahi yaninda yemesine izin vermiyor. O3 disi ile ilgili sorunlar
yasamaya baslayinca ve bu konu konusulduktan sonra ailesinin yemesine izin vermis.
Ardindan birkag giin sonra kendisi de peyniri yavas yavas deneyip yemeye baslamis. Bunu
gelip sinifta bizimle paylastiginda arkadaslar1 onu tebrik etti ve “peynir yedigin icin disin
agrimayacak o ylizden problemine ¢6ziim bulmus oldun” diyerek kendi aralarinda giildiiler.
(Eylem plani1 7)

ifadesinde bulunarak bireylerin i¢inde bulunduklar1 problem durumlarina nasil ¢oziim tirettiklerine

iligkin bir 6rnek vermistir.

Problem ¢ozme becerisinin yaninda metinleraras1 okuma ve giinliik hayatla iligkilendirme
konusunda da Ogrenciler acgisindan yarar saglandigr sonucuna varilmaktadir. Buna ornek olarak

giinliikte gecen bir ifade su sekildedir:

Kitap igerisinde gegen bir olay vardi. Kiz annesiyle ip egirme yapiyordu. Bu kitap okunduktan
iki gilin sonra iki d6grencimin sohbetlerine denk geldim. Bir dgrenci, iplerin ellerden gegerek
diizgiin hale getirilmesi ile ilgili bir sey 6grenmis. Elinde iple diger dgrenci ile birlikte bu ipi
diizeltmeye calistyorlardi. Bir 6grenci; ‘Aaa bu bizim okudugumuz Buz Ejderhasi kitabinda
kizin annesinin elinde de vardi. Benim anneannem de boyle yapiyor.” diyerek kitapta kiigiik bir
gorselde gosterilen boliime dikkat gekmis olmasi 6nemli bir ayrinti. (Eylem plani 9)

Yine baska bir uygulama sonrasinda,

Kitap okunduktan sonra bazi 6grenciler bu kitabi digerlerinden daha ¢ok sevdiklerini dile
getirdiler. Hikdye sonundaki diger kitaplarla iliskilendirme agsamasi sorularinda ise bu kitap ile
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diger kitaplardan hangisiyle daha ¢cok benzedigi konusunda konustuk. Koyunun hangi konuda
problemi oldugu iizerine konustuk ve yonergelerim ile bu kitapta var olan fiziksel 6zelliklerin
on plana ¢ikmas: durumunda hem fikir olduk. Bir ziirafanin dertleri ile bu kitabin benzedigini
ifade ettiler. Bazi olaylarin ayni olmasini kendi ciimleleriyle ortaya koydular. (Eylem plani 10)

diyerek 6grencilerin metinler arasi diisiindiiklerine iliskin ifadelerde bulunmustur.
Arastirmaci bir bagka 6rnegi de su sekilde ifade etmistir:

Kostebegin kafasindaki pisligi genel olarak sapka olarak tanimladilar. Hikayede kostebegin
kafasina edilen pisligi bulmak i¢in diger hayvanlara sormasimi Ay’t Kim Cald1 hikayesindeki
Berk’in ay1 bulmak icin diger hayvanlara sormasina benzettiler. Bu durumu yakalamis olmalari
onceki okunan hikaye ile baglant1 kurmus olmalar1 6nemli bir gelisme. (Eylem plan1 12)

Etkilesimli okumanin temel dil becerilerinden biri olan yazma becerisi agisindan da 6grenciler
igin faydali oldugu sonucuna varilabilir. Bu ifadelerden biri su sekildedir: “Ogrenciler yazili dokiiman
olugtururken daha az yazim hatas: yaptilar. Bunun yamnda yazilarii daha ozenle yazmaya basladilar.” (Eylem

plan1 10)
Giinliikteki bir bagka ifade ise,

Kitaba baslamadan once kitabin yazarini sOylemeyi unuttugum anda Ogrenciler hemen
uyardilar. “Ogretmenim kitabin yazari kimmis? Onu sdyliiyordunuz sdylemeyi unuttunuz.”
seklinde tath bir konusma gecti aramizda. Hep birlikte yazar1 okuyup kim oldugunu 6grenip
ifade ettik. Hatta giizel bir durum daha gelisti. Kitab1 resimleyen kisinin kim oldugunu da
merak ettiler. Kitab1 resimleyen kisiye de kitaptan bakip 6grendik. Yabanci ve Tiirk yazar
ayrimlarinin farkina varmaya basladilar. Kendi aralarinda; “Bu kitabin yazar1 da yabanciymas.
Tiirkceye ceviren kisi ise Tiirk oluyor biz kitab1 okuyabilelim diye.” seklinde konusmalar gegti.
(Eylem plani 8)

seklindedir.

Bunlara ek olarak uygulama siirecinin disinda sinifta dogal olarak gelisen ve asagida ifade
edilen iki durumun da yapilan etkinliklerin, 6grencilerin problem durumlarina ¢6ziim yollar1 bulma ve

okuma tutumu konusunda yararli oldugunu gosterir nitelikte oldugu soylenebilir.

Etkinligimiz bittikten 1.siniflarla ilgilendigim 2.siniflarin biraz dinlenmelerini istedigim zaman
diliminde sinifimizda materyal olarak kullandigimiz mandallarin kaloriferin arkasma
diistiigiinti goren 2.simniflar hep birlikte mandallar1 nasil alacaklarini arastirmaya basladilar.
Sinifta yine materyal olarak kullandigimiz vileda gubugunu almak igin izin istediler. Izni alir
almaz kaloriferin altindan mandallar sallayarak ¢ikarmay1 basardilar.

Uygulamalar yapildik¢a 6grencilerin kitaplara olan ilgilerinin daha ¢ok arttigini gozlemledim.
O3 adlh Ogrencimin karsi sirasinda oturan arkadasma yaptigimiz etkinlik seklinde kitap
okudugunu gozlemledim. Ses tonu, mimikler, kitab1 hem okuyup hem arkadasina dogru
tutmasi, arkadasiyla kurdugu goz temasi gibi davranislari beni model almasi giizel bir
gelismeydi.

Arastirmaci giinliigiinden elde edilen bulgulara bakildiginda, gerceklestirilen uygulamalarin
aragtirmanin temel amaci olan problem ¢6zme becerisinin gelisimine bir¢ok yarar1 oldugu gibi aym
zamanda temel dil becerilerinden biri olan yazma ile iist diizey okuma becerisi olan metinlerarasi

okumaya da fayda sagladigi goriilmektedir. Bununla birlikte yapilandirmaci yaklasimin temel
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amaglarindan biri olan Ogrendiklerini giinlitk hayatla iligskilendirebilmenin de yine etkilesimli

okumayla gerceklestirilen uygulamalar sayesinde gelisim gosterdigi soylenebilir.
Siire¢ Degerlendirme Formu

Yapilan igerik analizi sonucunda, Ogrencilerle siire¢ sonunda gergeklestirilen siireg

degerlendirme formundan elde edilen veriler Tablo 10’da sunulmustur.

Tablo 10. Ogrenci goriisleri

Kategori Kod Frekans

Hissettirdikleri -eglenceli 6
-glizel
-heyecanh

a N DN

-mutluluk

Kazandirdiklar -problem ¢6zme becerisi
-okuma becerisi
-konusma becerisi
-gOrsel okuma becerisi
-yazma becerisi

Ogrenci Goriisleri

-dinleme
-anlama
-hafizay: gelistirme

NN DNMNDNMNDDNMNMDNMNDODN

Tablo 10’a gore, 6grenciler siirecin onlar i¢in eglenceli, giizel, heyecanli ve mutluluk verici
oldugunu ifade etmislerdir. Bununla birlikte karsilastiklar1 problemleri ¢dzebilme, okuma, konusma,
yazma, gorsel okuma, dinleme ve anlama becerilerine katki sagladigin1 ayn1 zamanda hafizay1 da
gliclendirdigini belirtmislerdir. Bunlara iliskin birkag¢ 6grenci goriisii asagida sunulmustur;

Kitaplar cok giizeldi. Iginde ¢ok giizel seyler oluyordu. Heyecanlandird: herkesi ve eglendirdi.

©1)

Kitap okudugum igin hafizam gelisti, bir de kelimeleri daha giizel okumaya basladim. (O2)

Cok mutlu oldum siz okurken hatta bastan sona ben okumak istiyordum. Hi¢ birakmak

istemedim. Bir daha yapmak istiyordum. Kitap okumay1 onceden sevmiyordum. Kitaplar

sayesinde okumam daha iyi oldu ve artik ¢ok seviyorum kitap okumayi. Yazarken de ¢ok
hosuma gidiyordu. Daha giizel yazmaya basladim. Diisiindiigiim seyleri yazmak ¢ok hosuma

gidiyordu. (O4)

Kitap okuma istegi, yazma istegi, okuma mutlulugu geldi. (O5)

Arastirmada Ogrencilerin goriislerinden elde edilen veriler de yine uygulamanin bir¢ok
akademik basariya etki ettigini gosterdigi gibi bununla birlikte 6grencilerin kitap okumaya motive

olmasi1 ve olumlu bir okuma tutumu gelistirebilmesi i¢in de onlara yarar sagladigini gosterir nitelikte

oldugu séylenebilir.
Sonug, Tartisma ve Oneriler

Birlestirilmis sinifta okuyan 2. sinif 6grencilerinin etkilesimli kitap okuma araciligiyla problem
¢ozme becerilerinin gelistirilmesinin amacglandig1 arastirmada elde edilen sonuglarin, 6grencilerin

problem ¢6zme becerilerinin gelisimine olumlu katki sagladigi sdylenebilir. Bununla birlikte etkilesimli
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okumanin 6grencilerin bilissel, dil, duygusal ve iletisim becerilerine de katkisi oldugu ifade edilebilir.
Buna iliskin olarak elde edilen sonuglar icerisinde belirtilen yaratici diisiinme, farkli bakis agilari
gelistirme, olaylar1 sorgulama, tahminlerde bulunma gibi biligsel becerilere katkis1 oldugu ifade
edilebilecegi gibi okuma siirecinden zevk alma, gorsel okuma, kendini ifade edebilme, metinlerarasi
okuma, yazma becerisi ile birlikte kelime dagarcigina etkisi de dil gelisimi agisindan gosterdikleri

gelisime Ornek olarak verilebilir.

Ayrica merak, saskinlik, heyecan, empati ve dogru iletisim kurma, smif ici ve dis1 olumlu
davranis gelistirme gibi durumlar da 6grencilerin duygusal agidan ve iletisim agisindan gelisimine
yonelik olabilir. Bunun yaninda 6grencilerin gerceklestirilen siirece yonelik olarak olumlu duygu ve
diisiincelere sahip olduklary, siireci eglenceli, mutluluk verici, heyecanli ve giizel olarak tanimladiklar:
bununla birlikte okuma, yazma, dinleme, konusma, gorsel okuma gibi bir¢ok dil becerisine faydasi

oldugunu da ifade ettikleri goriilmektedir.

Literatiirdeki calismalara bakildiginda bir¢ok ¢alismanin arastirma sonuglarimi destekledigi
sonucuna varilmaktadir. Yapilan arastirmalar, etkilesimli okumanin ¢ocugun fonolojik farkindalik ve
yazi farkindaligi kazanmasi, alici ve ifade edici dil becerisinin gelistirilmesi, kelime dagarciginin
arttirilmasi, okudugunu anlama becerisinin kazandirilmasi ve okumaya yonelik olumlu tutum
gelistirilmesi gibi bir¢ok beceriye katki sagladigini gostermektedir (Elmonayer, 2013; Ergiil, Akoglu,
Tufan ve Kesiktas, 2013; Ergiil, Sarica ve Akoglu, 2016; Kotaman, 2008; Opel, Ameer ve Aboud, 2009;
Lever ve Senechal, 2011).

Arastirmanin problem ¢ozmeye iliskin sonuglar1 dikkate alindiginda, literatiirde bulunan
calismalar da arastirma sonuglarini destekler niteliktedir. Ward’a (2007) gore, bireylerin giinliik
hayatlarinda karsilastiklar1 problemleri ¢oziime kavusturmalari konusunda, onceden okuduklar
kitaplardaki karakterlerin benzer problemi ¢oziime ulagtirma sekli cocuga rehber olabilir. ifade edilen
bu durumun, arastirmada elde edilen giinliik yasamla iligskilendirebilme bulgusunu destekler nitelikte
oldugu soylenebilir. Ayni diisiincede olan Honig (2000) ve Burns (2016) de problemlerin ¢6ziimiinde
kitaplarin ise yarar araglar olarak kullanilabileceginden bahseder. Bu duruma iliskin gergeklestirilen
baska bir calismada, Celebi Oncii (2016), 5-6 yas grubuna ebeveynleri araciiiyla etkilesimli kitap
okuma etkinligi gerceklestirmistir. Deney ve kontrol grubu bulunan arastirmanin sonuglarima gore,
deney grubunda olan bireyler sosyal problemleri bulma ve ¢6ziime kavusturma konusunda kontrol
grubuna gore daha basarili olmustur. Yine Bulunuz ve Kog (2018) tarafindan gergeklestirilen ve okul
Oncesi 6gretmen adaylarinin biitiinlestirilmis etkilesimli kitap okuma uygulamalarina yonelik goriis ve
deneyimlerini degerlendirmeyi amagladig1 arastirmada, elde edilen goriisme ve gozlem kayitlari
cocuklarin siirece aktif katildiklarini, problem ¢dzme, odaklanma, dinleme becerilerini aktif olarak
sergilediklerini gostermektedir. Bununla birlikte 46-62 ay araliginda olan ¢ocuklarin annelerinin

etkilesimli kitap okuma siirecine iliskin goriislerinin alindig1 ¢alismada, anneler etkilesimli kitap
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okumanin ¢ocugun alici dil ve ifade edici dil becerileri ile problem ¢6zme ve hayal giicii gibi biligsel
siiregleri gelistirdigini ifade etmistir (Y1ldiz Bigakgi, Er ve Aral, 2017). Fettig, Cook, Morizio, Gould ve
Brodsky (2018), okul sonrasi gergeklestirilen etkilesimli okuma programu ile ilkokul 6grencilerinin
sosyal-duygusal becerilerini gelistirmeyi amaclamistir. Elde edilen sonuglar, ¢ocuklarin problem
¢ozme, olumlu akran geri bildirimi gibi becerileri destekledigini ortaya koymustur. Ayrica Temiz (2019)
¢ocuklarin sesli okuma araciligiyla hikayelerde bulunan problem ve olast ¢oziimlerini daha rahat

urettiklerini ifade etmistir.

Gergeklestirilen ¢alismanin birlestirilmis siniflarda yapilmasi ve problem ¢dzme becerisi gibi
iist diizey bir becerinin gelistirilmesinin amaglanmasi, arastirmanin bazi noktalar agisindan
sinirliliklarinin olmasina neden olmustur. Bu noktada ilk olarak 6zellikle ilkokul 6grencilerine yonelik
olarak problem ¢ozme becerisine iliskin veri toplama araglarinin gelistirilmesinin biiyiik fayda
saglayacag: diistiniilmektedir. Bununla birlikte etkilesimli okumaya yonelik gerceklestirilecek bundan
sonraki arastirmalarda ¢alisma grubu olarak literatiirde de daha az rastlanan ilkokul 6grencileriyle
daha fazla ¢alisiilmasmin bu alanda sinuf 6gretmenlerine ve arastirmacilara katki saglayacak nitelikte
olacag: diisiiniilmektedir. Yapilan arastirmada yirmi dort saatlik bir egitim s6z konusuyken bundan
sonraki arastirmalarda bu siire arttirilip siire¢ daha derinlemesine incelenebilir. Ayrica etkilesimli
okumanin bir¢ok beceriye olan olumlu etkisi diisiiniildiigtinde, bu arastirmadaki gibi yine dezavantajli
grup olarak ifade edebilecegimiz iki dilli 6grenciler, 6grenme glicliigii olan bireyler ve sosyoekonomik
diizeyi diistik bireylerle de arastirmalar gerceklestirilmesinin, bircok noktada fayda saglayacag:

diistintilmektedir.
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Introduction

To enable individuals to keep up with the changes and developments in a constantly changing
and developing world, the objectives of the education that they receive from educational institutions
should be examined. In line with these objectives, it is necessary to foster many high-level skills in
individuals, such as taking responsibility, the ability to think and act independently, and being creative.
In addition to these skills, problem-solving skills, which are one of the basic skills that should be fostered
from an early age, are of great significance in the development of individuals. The development of this
skill is important in terms of enabling individuals to adapt to real life (Degirmenci, 2020; Onder, 2010;

Zembat and Unutkan, 2005).

Problem solving refers to people’s use of the knowledge they have acquired in order to
overcome the obstacles they encounter in their lives (Blanchard-Fields and Mienaltowski, 2006). Every
individual encounters certain problems in his/her life. In parallel with the problems he/she encounters,
he/she tries to overcome these problems with proposed solutions. In order to solve these problems that
he/she faces and will face in the future, the individual must possess problem-solving skills (Kanbur and

Memnun, 2020; Kaplan et al., 2016).

Reflecting the innovations required by the age on education systems can only be realised
through teaching programmes. At this point, in the Turkish curriculum, which is prepared according
to constructivism, the aim is for students to acquire many high-order skills, including problem-solving
skills (Ilgin, 2010). The primary goal in elementary school is to prepare individuals for life. When
individuals encounter problems in real life, they should be able to propose solutions to those problems.
For this reason, it is necessary to support individuals” problem-solving skills in their school lives (Cetin
and Kurudayioglu, 2015). Akyol (2006) states that the concept of problem solving is presented in Turkish
curricula as the resolution of conflict situations in texts and stories so that students can identify the
problems they encounter and use these solutions in their daily lives. In fact, the Turkish curriculum
currently in use also states that the development of students’ skills in recognising existing problems,
suggesting solutions for these problems and reaching conclusions is to be realised through texts and

books (MEB, 2018). Likewise, Forgan (2003) and Ilgin (2010) state the necessity of designing appropriate
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literacy activities by using written texts such as stories, fairy tales and poems in the process of fostering
problem-solving skills in educational environments. One of these activities is interactive book reading.
Interactive book reading is a guide for how solutions can be found to similar problems included in the

activities (Karadogan, 2020).

Interactive (dialogic) book reading is a way of reading which allows the positions of the teacher
who reads the story and the students listening to the story to change during the process, and which,
since the teacher is both an active listener and questioner, produces a series of standard behavioural
situations (Gormley and Ruhl, 2005; Vally, 2012; Whitehurst et al., 1994). In this process, the teacher
gives students the opportunity to express their thoughts, and by asking questions, he/she allows
students to expand their imaginations and present different ideas (Gormley and Ruhl, 2005; Vally, 2012).
Through the interactive book reading activity, the teacher confronts the students with problem
situations in the stories shaped with examples from daily life. Students who encounter these problem
situations develop their problem-solving skills for the situations occurring in the story by involving
themselves in a thinking process and basing them on their own lives (Karadogan, 2020; Karakas, 2021).
Based on the stages of the interactive book reading approach, problem situations and activities aimed
at problem solving enable students to improve their problem-solving skills and to think of various

solution proposals (Giines, 2007).

When the literature is reviewed, it can be seen that there are many studies examining the effect
of the interactive book reading approach according to various variables (Akoglu et al., 2014; Cetinkaya
et al., 2018; Hargrave and Sénéchal, 2000; Ilhan, 2019; Karadogan, 2020; Maul and Ambler, 2014; Tetik
and Erdogan, 2017). In studies on the development of language skills, it is stated that through interactive
book reading, vocabulary increases in fourth grade primary students (Cetinkaya et al., 2018), 48-60
month-old children (Tetik and Erdogan, 2017), and preschool children (Hargrave and Sénéchal, 2000).
Karadogan (2020), on the other hand, stated in the study she conducted with second grade primary
students that reading interactive books positively affected and improved their reading comprehension
and attitudes towards reading. Moreover, positive results were also found in studies investigating the
effect of interactive reading on receptive and expressive language skills (Akoglu et al., 2014; Ilhan, 2019).
In a study conducted abroad, it was concluded that dialogic reading increased the language
development levels of children with language disorders (Maul and Ambler, 2014). As can be seen in the
aforementioned studies, the conducted studies generally focus on language skills, and preschool
students are generally preferred as the study group. At this point, the descriptive content analysis study
carried out by Yurtbakan (2020) also supports this. In the study, postgraduate studies conducted on
interactive book reading in Turkey and abroad between the years 2008-2018 were examined. The results
of the study revealed that the conducted studies mainly focused on the effect of interactive reading on
language development and that they mostly worked with preschool and younger age groups. Few

studies have been found involving primary school students. However, within the primary school
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structure, the educational activities of students of different ages and grades in multigrade classes are
more difficult than the activities of students in independent classes. Individuals who study in a
multigrade classroom need to have certain experiences in order to solve the problems they encounter
and make sound decisions (Karaman, 2006). In their study, Saracoglu et al. (2012) stated that in terms
of scientific process skills, including problem-solving skills, the achievement of students in multigrade
classes was lower than that of students in independent classes. Moreover, considering the fact that
students in multigrade classes are more passive during the lesson and have difficulties in the evaluation
and feedback stages (Gondil, 2019), it is of great importance that these students acquire problem-solving

skills.

At this point, it is thought that this study, which aims to develop problem solving skills different
from the language skills of primary school students in multigrade classes, which we can express as the
disadvantaged group, will contribute to the literature. The aim of the study conducted in this context is
to develop the problem-solving skills of second grade primary students studying in multigrade classes

through interactive book reading activities.
Method
Research Model

Action research, which is one of the qualitative research approaches, was used in the study.
Action research is defined by Johnson (2014) as “a process aimed at understanding and improving the
quality of teaching in a real classroom setting; a type of research that is preplanned, organized and can
be shared with other interested persons”. The aim of this study is to develop students” problem-solving
skills through interactive book reading. Within the scope of this aim, an attempt was made to develop
the problem-solving skills of the students in line with an action plan in which the teachers were also

involved in the process.

Determination of research topic and design: The topic of the research was determined with the
question, “How can I improve children’s problem-solving skills through children’s books?” asked by
the academic researcher, who conducts studies in the field of children’s books and children’s literature.
The researcher, who conducted field research, began to examine children’s books that contained
problem situations and specified 12 children’s books that would benefit the development of problem-
solving skills. She decided that the best method to be used in a research study aiming to develop
problem-solving skills through children’s books was, due to its characteristics, the action research
method. With regard to carrying out this type of implementation, the researcher, who considered the
principle of benefit to the child, believed that it would be more beneficial to select a student group that
was less likely to encounter the selected children’s books. Furthermore, due to the nature of action
research, the fact that the person conducting the process knew the class and was the teacher of the class

herself was a situation that would increase the reliability of the research and would benefit the students,
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and so the academic researcher communicated with the researcher who was the teacher and discussed
how such an implementation could be made with her class. The researcher who was the teacher taught
a multigrade class in a village school in the central district of Kars. The researcher who was the teacher,
who stated that the research would benefit her students not only in the development of problem-solving
skills, but also in the development of the children in several ways, accepted the study. Furthermore, the
fact that the researcher who was the teacher had a master’s degree in classroom education also assisted

her in mastering the research process.

Selecting the practice school and participants: While determining the study group of the research,
convenience sampling, which is one of the purposive sampling methods, was selected. This method
adds rapidity and practicability to the research by the selection of a case that is nearby and easily
accessible (Yildirim and $imsek, 2016). The study group of the research includes six second grade
students who continued their education in a multigrade classroom in a village school in the central
district of Kars in the spring semester of the 2021-2022 academic year. Demographic information about

the study group is shown in Table 1.

Table 1. Demographic Information for Study Group

Student Gender Age  Mother’s Father’s Mother’s Father’s
Education Level Education Level Occupation Occupation

S1 Female 8 Primary High School Housewife  Village
Headman-
Farmer

52 Male 8 High School Secondary Housewife  Farmer

S3 Female 8 Secondary Primary Housewife  Farmer

54 Female 8 High School Secondary Housewife = Worker

S5 Female 9 Secondary High School Housewife  Civil Servant-
Woodman

S6 Male 9 Secondary Secondary Housewife  Farmer

When Table 1 is examined, it can be seen that two of the six students are boys, while four are
girls, and that two students were nine years old, while the other four students were eight. In addition,
the information obtained from the diaries kept by the researcher, who is a teacher, also helps to have
information about the personal characteristics of the students. Statements related to this are presented

in Appendix 1.

Preparation and implementation of action plans: In the research, following the reviews that were
made, 12 books were specified that would benefit the acquisition of problem-solving skills and which
included problem solving as a theme. While these books were being selected, an attempt was made to
determine the adequacy of the books by obtaining the opinion of an expert who has a doctorate in the

field of classroom education and works in the field of social problem-solving skills. As a result of the
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expert review, it was concluded that the books would be beneficial for children to find solutions to
problems they would encounter in daily life, and that the processing of similar topics through different
characters in some books, and the presence of themes and characters that would appeal to this age group
in general would help the researchers in using these books. Information about the books is shown in

Appendix 2.

The selected books were prepared in line with the steps of interactive book reading with the
aim of developing students’ problem-solving skills (Ergiil et al.,, 2015), and each action plan was
implemented in 4 lesson hours per week for a total of 24 hours. While determining the duration of the
study, the relevant research was taken into account, and the observations of the researcher who was the
teacher provided information that the data had reached saturation and activities related to the books

were carried out during this period.

In the action plans prepared in accordance with the stages of interactive book reading, the
process was planned as before reading, during reading and after reading. A total of 9 activities were
written for before, during and after reading in line with the content of the book. An example of a
prepared action plan is shown in Appendix 3. Statements about the data collection process in the

researcher’s diary are presented in Appendix 4.

Data collection, analysis and credibility: In line with the aim of the research, various data collection
techniques were used to collect data. In the conducted study, a literature review was carried out by the
researchers while deciding on the data collection tools. A measurement instrument that could measure
problem-solving skills suitable for second grade primary school level was sought, but a suitable
measurement tool could not be found. This is seen as a limitation of the research. In the table below,

information about the data collection tools used in the study is given.

Table 2. Data collection tools

Data collection tools used Data collection tools used in ~ Data collection tools used after

before implementation the implementation process implementation
1.Researcher’s diary 1.Researcher’s diary 1.Researcher’s diary
2.Teacher observation form for ~ 2.Teacher observation form 2.Teacher observation form for
problem-solving skills for problem-solving skills problem-solving skills
3.Case study form containinga  3.Product evaluation form 3.Case study form containing a
problem situation (pre- problem situation (post-
implementation) implementation)
* * 4.Process evaluation form

Researcher’s diary: The researcher’s diary is a notebook in which the researcher records his/her

observations during the implementation process (Galili, 2014). The researcher who was the teacher
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wrote down the positive or negative situations, feelings and thoughts that she experienced before,

during and after the action research process, stating the date in the diary simultaneously.

Teacher observation form for problem-solving skills: The observation form is a form consisting of
open-ended and closed-ended questions that the researcher is expected to fill in at the end of each
session and in which he/she shares the observations that he/she naturally makes during the session
(Yildirim and $imsek, 2016, p.169). Developed by the researchers, this observation form was prepared
in order to determine the students’ approaches to the problem situations they encountered. While
preparing the form, the literature on the problem-solving process was reviewed and the items were
written by utilising the literature. The form was then examined by three academicians who are experts
in the field of classroom education and was given its final shape by making the necessary changes and
revisions. The form, which was also piloted by being administered to two teachers, consists of 8 items
and was implemented as a 3-point Likert scale: 1 (poor), 2 (improvable), and 3 (good). The highest score
that can be obtained from the form was determined as 24. The scores that each student obtained from
the items before the implementation, after each action plan and after the implementation were added

up and fourteen observation scores were determined.

Case study form containing a problem situation: This form, which included a case study text
containing a problem case and questions was administered to the students one-on-one by the teacher
before and after the implementation. The text named “My Big Brother and Me”, which is included in a
second grade Turkish textbook approved by the Ministry of National Education and which the students
had not used in their Turkish lessons, was used (Ilgin, 2010). The text and the questions related to the
text were examined by the researchers, the necessary additions and deletions were made to the
questions, and they were also examined by three academicians who are experts in the field of classroom
education. The prepared form was read to a second grade student and given its final shape. The scoring
method performed by Ilgin (2010) was used to score the questions in the form. The highest score that
can be obtained from the form was determined as 65. Information regarding the scoring method is given

in detail in the Results section.

Product evaluation form: In this form prepared by the researchers, the headings were determined based
on the questions before, during and after reading prepared in accordance with the interactive reading
process that forms the basis of the action plan. In addition, the question classification outlined by
Bagaran (2020) was also utilised. The prepared form was revised by benefiting from the opinions of
three academicians who are experts in the field of classroom education, and was given its final shape.
The answers given were scored as poor (1), improvable (2) and good quality (3). The form was
completed in line with the data collected from the students during the action plan, and accordingly, an
attempt was made to determine how well the students progressed from the beginning to the end of the

process. After the assessment made by one of the researchers, for the sake of reliability, one of the action
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plans was rescored by another academician who is an expert in the field of classroom education. The

obtained results were found to be compatible with each other.

Process evaluation form: The interview is a data collection tool that enables information to be obtained
about the experiences, feelings, thoughts, comments and attitudes of the individual regarding the
research topic (Bengtsson, 2016). In the research, the process evaluation form prepared by the
researchers was administered in order to determine the students’ feelings and thoughts. The prepared
form was examined by the two researchers and three academicians who are experts in the field of
classroom education, and revisions were made where required. In addition, the questions in the
prepared form were read to one second grade student, and the parts that were unclear were revised.
The questions in the process evaluation form are aimed at determining the students’ feelings about the
implemented action plan, describing the process, and the benefits it provides. The questions in the form
were asked by the researcher who was the teacher in a quiet setting, by taking the individuals one by

one to the classroom, and the answers given by the students were recorded on a voice recorder.
Data Analysis

In the research, both quantitative and qualitative data analysis were used to analyse the
collected data. In the analysis of the quantitative data, the scores obtained from the case study form
containing a problem situation, the teacher observation form for problem-solving skills, and the product
evaluation form were presented as pre- and post-scores by performing descriptive analysis, and it was

examined whether there was an increase in the results obtained.

In the analysis of the qualitative data, the data obtained from the researcher’s diary and the
process evaluation form were examined using content analysis. In this type of analysis, various concepts
and relationships between concepts are revealed in order to explain the data (Yildirim and Simsek,
2016). The analysis of the data began with the transfer of the diary kept by the researcher who was the
teacher, and the process evaluation form which was completed with the students at the end of the
process, to a computer environment. Then, the data analysis process suggested by Rubin and Rubin
(2005) was used. By reading the data transferred to the computer several times, common concepts and
ideas related to the data were found. After the coding, the codes that were related to each other were

grouped and the categories were created.

In the data analysis, an expert review was conducted by obtaining the opinion of another expert
who has a doctorate in classroom education and has conducted studies on content analysis. As a result
of the expert review, the necessary revisions were made. Regarding this situation, for example, the data
obtained from the researcher’s diary were presented under three themes, but in line with the views of
the expert, a fourth category, which was expressed as “contribution to communication skills”, was
added to the analysis. The students’ identities are not included in the presentation of the data obtained

from the study, and the students are represented by codes as S1, S2, etc.
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Validity and Reliability

Validity and reliability in qualitative studies have brought to the fore the concept of ‘credibility’
proposed by Lincoln and Guba (1986) (as cited in Arastaman et al., 2018). In this study, long-term
interaction with the students, triangulation in data collection and analysis, detailed descriptions of the
research process, direct quotations from the statements of the researcher who was the teacher and of the
students, and the roles of the researchers in the process can be considered as elements that increase the

validity and reliability of the research (Arastaman et al., 2018; Bagkale, 2016).

At the beginning of the research process, the researcher who was the teacher met the parents of
the students with whom she would implement this action plan, explained the process, and obtained
their permission through the parental consent form. Then, she informed her students that she would

have them do exercises through book reading, an activity that they liked very much.

In terms of strengthening the qualitative dimension of research, long-term interaction with
students is an important dimension for increasing credibility (Creswell and Miller, 2000). In this regard,
the teacher, who had been with her students for a long time, was well acquainted with their cognitive
and affective characteristics, and this situation was very beneficial for planning, organising and
developing the action research process. Interaction is of great importance especially in determining

teachers’ observations before and after the implementation.

Another thing that is done to increase the quality of research is triangulation in analysis of the
data (Hesse-Biber and Leavy, 2011, McMillan and Schumacher, 2010). The data were analysed as stated
and a review by an expert in the field was sought. In addition, detailed explanation of the research
process (for example, personal information about the students, the books used within the scope of the
action plan, the data collection tools and data analysis, etc.) is also an important element for the
transferability and credibility of the research. In fact, in this way, it is thought that rather than
generalisation, as stated by Mills (2011), this will be a guide for similar research studies as it includes
actions aimed at obtaining and improving knowledge about how students can learn better and how
teaching activities are carried out by teachers as researchers in a learning environment. In addition,
direct inclusion of the teacher’s views in order to support the obtained findings can be said to increase

the quality of the study.
Ethical Permission for the Study

In the current study, all the rules to be followed within the scope of the “Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of the
actions specified under the heading “Actions Contrary to Scientific Research and Publication Ethics”,

which is the second part of the directive, was taken.
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Results

Results Regarding the Case Study Form

The information related to the scoring of the case study form is shown in Table 3.

Table 3. Scoring of case study form

Questions Scoring Total
Score
1.Your brother loves you very much. He always wants to
play games with you and have you read to him. What Creative= 27 (3x9)
. . )
would you do if you were a big brother? Irrelevant=0 o7
2.You love your big brother very much. You always want Ordinary= 15 (3x5)
to spend time with him. What would you do if you were
in Erkan’s place?
3.Your little boy comes to you crying. He says he wants to
play games with his big brother. What would you do if you
were a mother?
4.What is the best solution you wrote for Erkan, his big Creative=9 12
brother and mother? Why? Irrelevant= 0
Ordinary= 6
States the reason=3
5.What could happen in the end? Predicting the result=12 12
6.What problems are there in the text? Which of these Problems= 6 (2x3) 14
problems is the main problem? What solutions did you  \fain Problem= 2 Solutions= 6
suggest? (2x3)
Total Score 65

The scores that the students obtained from the case study form before and after the

implemented action plan are presented in Table 4.

Table 4. Pre-Scores and post-scores for case study form

Student Pre-Score Post-Score
S1 17 46
S2 9 46
S3 40 53
S4 29 43
S5 21 37
S6 29 40
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The highest score that the students could obtain from the case study form was determined as
65. According to this table, it can be seen that following the implementation, the scores obtained by the
students from the answers they gave to the questions asked about problem solving increased. However,
itis concluded that in the post-implementation, the students could not achieve full scores from the form,
as in the pre-implementation. It can be said that the lowest increase between the pre-score and the post-
score was for the student named S6 with an increase of 11 points, while the highest increase was for the

student named S2 with an increase of 37 points.
Results Regarding the Teacher Observation Form
The table related to the teacher observation form is presented in Table 5.

Table 5. Teacher observation form

Behaviours to be observed in the student 1 2 3

1. Understands the problem situation in the text.
2. Defines what the problem in the text is.

3. Solves the problem in the text by dividing it into
sections/parts.

4. Offers several solutions for the problem in the text.

5. Evaluates the solutions he/she has offered for the
problem situation in the text.

6. Selects the most appropriate solution to the
problem in the text.

7. Insists on the correctness of the solution he/she has
chosen for the problem in the text.

8. When he/she realises that the solution he/she has
chosen for the problem in the text is not appropriate,
he/she makes a reassessment.

The results of the observation forms filled by the teacher before the implementation, after each

action plan and following the implementation are given below.

Table 6. Scores given in observation form

S1 S2 S3 5S4 S5 56
Pre-Implementation 16 18 19 19 11 19
AP1 14 14 20 17 10 19
AP2 14 20 18 16 11 18
AP3 16 18 20 16 13 18
AP4 16 21 22 18 10 19
AP5 18 20 20 18 12 21
AP6 20 20 21 20 13 20
AP7 20 22 21 18 11 20
AP8 22 23 22 19 11 21
AP9 23 24 22 21 12 21
AP10 24 22 24 20 14 21

AP11 21 22 22 21 12 22
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AP12 22 22 22 20 20 22
Post-Implementation 24 24 24 22 21 22

AP= Action Plan

The highest score that the students could obtain from the observation form was determined as
24. According to Table 6, it can be seen that although the scores obtained by the students from the
teacher observation form both increased and decreased during the implementation process, the scores
of all students increased in the post-implementation compared to the pre-implementation. Moreover, it
is concluded that the students named S1, S2 and S3 received full scores in the post-implementation.
Furthermore, it is concluded that the lowest increase between the pre- and post-scores was in the
students named 54 and S6 with an increase of 3 points, while the highest increase was in the student

named S5 with an increase of 10 points.
Results Regarding the Product Evaluation Form
The scoring of the product evaluation form is shown in Table 7.

Table 7. Scoring of product evaluation form
Before Reading 1 2 3

Questions above the text (Prediction)
During Reading 1 2 3

In-depth meaning-making questions
(Vocabulary)

Measuring reading while reading
(Questions about the course of the story)

After Reading 1 2 3
Intratextual questions (5W1H)

Questions requiring in-depth meaning-
making (Identifying problem situations)

Questions requiring in-depth meaning-
making, extratextual questions
(Generating solutions to problem
situations)

Intertextual meaning-making questions

The scores that the students obtained from the product evaluation form after each action plan
are presented in Table 8. The items on the form were divided into three as before reading, during

reading and after reading, and scoring was done in this way.
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Table 8. Scores given in product evaluation form

S1 S2 S3 S4 S5 S6

Action Plan BR:1 BR:1 BR:1 BR:1 BR:1 BR:1
1 DR:2 DR:3 DR:3 DR:3 DR:3 DR:3
AR:3 AR:2 AR:3 AR: 3 AR:2 AR:3

Total Score 6 6 7 7 6 7
Action Plan BR:1 BR:1 BR:1 BR:1 BR:1 BR: 1
2 DR:2 DR:2 DR:2 DR:2 DR:1 DR:1
AR:1 AR:1 AR:2 AR:3 AR:1 AR:2

Total Score 4 4 5 6 3 4
Action Plan BR: 1 BR:1 BR:1 BR: 1 BR:1 BR:1
3 DR:2 DR:1 DR:2 DR:3 DR:2 DR:2
AR:3 AR:2 AR:2 AR:2 AR:1 AR:2

Total Score 6 4 5 6 4 5
Action Plan BR:1 BR:1 BR:1 BR:1 BR:1 BR:1
4 DR:2 DR:1 DR:2 DR:2 DR:2 DR:2
AR:2 AR:2 AR:2 AR:3 AR:2 AR:3

Total Score 5 4 5 6 5 6
Action Plan BR:2 BR:2 BR:1 BR:1 BR:1 BR:1
5 DR:2 DR:2 DR:2 DR:1 DR:2 DR:2
AR:2 AR:2 AR:2 AR:2 AR:2 AR:3

Total Score 6 6 5 4 5 6
Action Plan BR:2 BR:2 BR:1 BR:1 BR:2 BR:2
6 DR:3 DR:2 DR:2 DR:2 DR:2 DR:2
AR:3 AR:2 AR:3 AR:3 AR:2 AR:3

Total Score 8 6 6 6 6 7
Action Plan BR:3 BR:3 BR:3 BR:2 BR:2 BR:2
7 DR:3 DR:2 DR:2 DR:3 DR:2 DR:2
AR:3 AR:3 AR:3 AR:3 AR:1 AR:3

Total Score 9 8 8 8 5 7
Action Plan BR:2 BR:2 BR:2 BR:3 BR:2 BR:2
8 DR:2 DR:2 DR:2 DR:3 DR:2 DR:2
AR:3 AR:3 AR:2 AR:2 AR:2 AR:2

Total Score 7 7 6 8 6 6
Action Plan BR:2 BR:3 BR:3 BR:3 BR:2 BR:2
9 DR:3 DR:3 DR:3 DR:3 DR:2 DR:3
AR:3 AR:3 AR:2 AR:3 AR:3 AR:2

Total Score 8 9 8 9 7 7
Action Plan BR:2 BR:3 BR:3 BR:3 BR:3 BR:2
10 DR:3 DR:3 DR:2 DR:3 DR:2 DR:3
AR:3 AR:3 AR:3 AR:3 AR:2 AR:3

Total Score 8 9 8 9 7 8
Action Plan BR:2 BR:3 BR:3 BR:3 BR:3 BR:2
11 DR:3 DR:3 DR:2 DR:3 DR:3 DR:3
AR:3 AR:3 AR:3 AR:3 AR:2 AR:2

Total Score 8 9 8 9 8 7
Action Plan BR:3 BR:3 BR:3 BR:3 BR:3 BR:3
12 DR:3 DR:3 DR:3 DR:3 DR:3 DR:3
AR:3 AR:3 AR:2 AR:2 AR:3 AR:2

Total Score 9 9 8 8 9 8
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BR= Before Reading; DR= During Reading; AR= After Reading

As can be seen in Table 8, when the scores obtained by the students from the product evaluation

form are examined, there was an increase in the scores they obtained before, during and after reading

as the process progressed. In particular, it is concluded that all students’ scores obtained after the 8th

action plan increased until the end of the process. It can be seen that following the final implementation,

the students named S1, S2 and S5 received full scores from the form.
Researcher’s Diary
Results related to the researcher’s diary are presented in Table

Table 9. Contribution to children of reading interactive children’s books

9.

Theme Category Code

Frequency

Contribution to -recognising problem situations and offering 5

Cognitive Skills solutions

-association with daily life

-creative thinking

-investigating events
-making predictions

-intertextual reading
-development of writing s
-development of vocabul

- reviewing the book
-author awareness
Contribution to -wonder

Emotional -curiosity

-being excited

The Contribution to Children of Reading Interactive Children” s Books

outside the classroom

-developing different perspectives

-ability to focus on the process
Contribution to -enjoying the reading process
Language Skills -visual examination and interpretation
-ability to express oneself

-understanding the main idea and emotion
-awareness of the reading process

-interest in books with animal characters

Skills -being happy when finding the truth

Contribution to -empathising with the hero
Communication -giving confident answers
Skills -developing positive behaviour inside and

= G N = N O

—_
o

kills
ary

NN DNDNWNNOWDNWDNDNDNAADND WD

-establishing correct communication with each 2

other

As a result of the content analysis, the data obtained from the researcher’s diary were gathered

under the theme of “The Contribution to Children of Reading Interactive Children’s Books”. The theme is

i

explained under four categories as “contribution to cognitive skills”,

contribution to language skills”,

“contribution to emotional skills” and “contribution to communication skills”.

Examining the examples obtained from the researcher’s diary,

yet halfway through the process, she stated,

although the researcher was not
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One of the positive developments that occurred after the book activities is that they now know
that when there are disagreements with each other, this is a problem. The idea that we should
do something to solve this problem together began to dominate in the classroom environment.
An example of this is that when two students were arguing, this was reported by the other
students. When I went up to them and asked, ‘Yes, what is the problem?’ they replied, “Teacher,
we have solved our problem by apologising to each other.” My other students with whom I did
the activity also shed light on the solution of problem situations that will occur later by saying,
“There will be such problems, but we must agree among ourselves, not by telling the teacher
anymore. (Action Plan 4).

This in fact shows that the implementations had a positive effect on the students. Furthermore,
when it came to the final implementation, the researcher stated that in addition to recognising problem
situations and making sense of them, students were also successful in skills such as generating different

solutions to problems, saying,

The students easily perceived the problems we wished to present in the story. They even
succeeded in developing a different perspective while generating solutions to these problem
situations. An example of this would be the idea of learning with the help of books to find out
who made the mess on the mole’s head. (Action Plan 12).

Moreover, the researcher stated that the students’ problem-solving skills also improved during

the evaluation stage at the end of the process, with the following words:

It took less time for them to identify the problem situations in the text compared to the previous
implementation. The students gave answers to the questions by better analysis of the concepts
of the problem and problem situation. (Post-implementation of the case study form)

The researcher also gave an example of how individuals generated solutions to problem

situations they were in, saying,

Under the heading of developing problem-solving skills that we wish to give with these books,
students are able find solutions to the problems they encounter and put them into practice. As
an example of one of these, my student S3 often has a dental problem that has become chronic.
When we all discussed this together in class, we mentioned the importance of cheese in the
conversation about what foods we should eat. However, S3 is a student who does not like cheese
at all and is also prejudiced against cheese. She does not even allow her family to eat it with her.
When S3 began to have problems with her tooth and after this issue was discussed, she allowed
her family to eat it. Then, a few days later, she herself gradually began to try cheese and eat it.
When she came and shared this with us in class, her friends congratulated her and laughed
among themselves, saying, ‘Because you eat cheese, you won't have a toothache, so you've
found a solution to your problem. (Action Plan 7)

It is concluded that in addition to problem-solving skills, the students also benefitted in terms
of intertextual reading and association with daily life. As an example of this, a statement in the diary is

as follows:

There was an event in the book. A girl was spinning yarn with her mother. Two days after this
book was read, I came across this conversation by two of my students. One student had learned
something about straightening threads by passing them through the hands. With a thread in
her hand, she and the other student were trying to straighten this thread. One student was
saying, ‘Oh, this is the Ice Dragon book that we read; the girl’s mother also had it in her hand.
My grandmother does the same.” The fact that she drew attention to a section shown in a small
visual in the book is an important detail. (Action Plan 9)
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After another implementation, the researcher made comments about what the students thought

in intertextual terms, saying,

After reading the book, some students stated that they liked this book more than others. At the
end of the story, in the questions about association with other books, we talked about which of
the other books this book was more similar to. We talked about what the sheep had a problem
with, and with my directions, we agreed that the physical features in this book should come to
the fore. They stated that this book was similar to the book named ‘Giraffe Problems’. In their
own words, they asserted that some events were the same. (Action Plan 10)

The researcher expressed another example as follows:

They generally defined the mess on the mole’s head as a hat. They compared the mole asking
other animals to find the mess on its head in this story to Bertie asking other animals to find the
moon in the story ‘Who Stole the Moon?’. The fact that they grasped this situation and
connected it with a story they had read before is an important development. (Action Plan 12)

It can be concluded that the interactive reading was also beneficial for students in terms of
writing skill, which is one of the basic language skills. One of the relevant statements is as
follows:

Students made fewer typos when creating written documents. Furthermore, they began to write
their texts more carefully. (Action Plan 10)

Another statement in the diary is,

As soon as I forgot to mention the author of the book before beginning the book, the students
immediately warned me. We had a pleasant conversation between us: “Teacher, who is the
writer of the book? You were going to tell us that and you forgot to say it.” We all read the name
of the author together, learned who he was and stated it. In fact, another pleasant situation
developed. They also wondered who the illustrator of the book was. We also learned about the
illustrator of the book by looking at the book. They began to notice the distinctions between
foreign and Turkish writers. They talked among themselves, saying, “The author of this book is
also a foreigner. The person who translated it into Turkish is a Turk, so that we can read the
book as well. (Action Plan 8).

In addition to these, it can be said that the following two situations, which developed naturally
in the classroom outside of the implementation process, show that the activities performed were
beneficial to the students in terms of finding solutions to problem situations and reading attitudes.

After our activity was over, during the time period when I wanted the 2nd graders I was dealing

with to rest a bit with the 1st grades, the 2nd graders, who saw that the clothes pegs that we

used as material in our classroom had fallen behind the heater, began to investigate together
how to retrieve the clothes pegs. They asked for permission to take the mop stick that we used

as a material in the classroom. As soon as they had obtained permission, they managed to get
the pegs out from under the heater.

I observed that as the implementations progressed, the students’ interest in the books increased
more. | observed that my student named S3 was reading a book to her friend sitting at the
opposite desk, in the form of the activity we did. The fact that she modelled her behaviours on
mine, such as her tone of voice, her facial expressions, the way she read the book while holding
it towards her friend, and the eye contact she made with her friend, was a nice development.

When we look at the findings obtained from the researcher’s diary, we can see that the activities
carried out had many benefits not only for the development of students’ problem-solving skills, which

is the main aim of the research, but also for writing, which is one of the basic language skills, and for
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intertextual reading, which is a high-level reading skill. Furthermore, it can be said that thanks to the
activities carried out with interactive reading, the students’ ability to associate what they had learned

with daily life, which is one of the main goals of the constructivist approach, also improved.
Process Evaluation Form

As a result of the content analysis, the data obtained from the process evaluation form

completed with the students at the end of the process are presented in Table 10.

Table 10. Students” Feedback

Category Code Frequency

What the process -fun 6
made them feel -lovely
-excited
-happy
What they gained -problem-solving skill
from the process -reading skill
-speaking skill
- visual reading skill
-writing skill
-listening skill

Students’
Feedback

-comprehension skill
-memory enhancement

N NN DNMNDDNMNDNMNDODNDOaNdDN

According to Table 10, the students stated that the process was fun, lovely, exciting and pleasing
for them. In addition, they stated that it contributed to their ability to solve the problems they
encountered, and to their reading, speaking, writing, visual reading, listening and comprehension skills,
and that it also strengthened the memory. Some of the students’ views on these topics are presented
below:

The books were lovely. There were so many nice things going on in them. They excited and
entertained everyone. (51)

Because I have read books, my memory has improved, and I have also begun to read words
better. (S2)

I was very happy while you were reading, and indeed, I wanted to read from beginning to end.
Inever wanted to stop. I wanted to do it again. I didn’t use to like reading before. Thanks to the
books, my reading improved and now I love reading books. I also enjoyed writing. I started to
write better. I really enjoyed writing down what I was thinking. (54)

The desire to read, the desire to write, the happiness of reading came over me. (S5)
It can be said that the data obtained from the students’ views in the research also show that the
implementation had an impact not only on numerous academic achievements, but also benefited

students in terms of motivating them to read books and developing a positive attitude towards reading.
Discussion, Conclusion and Recommendations

It can be said that the results obtained in the study, which aimed to improve the problem-
solving skills of second grade students studying in a multigrade class through interactive book reading,

contributed positively to the development of the students” problem-solving skills. Furthermore, it can
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be stated that interactive reading also contributed to the students’ cognitive, language, emotional and
communication skills. In this regard, it can be stated that interactive reading contributed to cognitive
skills such as creative thinking, developing different perspectives, investigating events, and making
predictions, and also that enjoyment of the reading process, visual reading, the ability to express oneself,
intertextual reading, and writing skills as well as the effect on vocabulary can be given as examples of

development in terms of language development.

Moreover, situations such as curiosity, wonder, excitement, establishing empathy and correct
communication, and developing positive behaviour inside and outside the classroom may also serve
the development of students emotionally and in terms of communication. In addition, it can be seen
that the students had positive feelings and thoughts about the process, that they described the process
as fun, pleasing, exciting and lovely, and that they also stated that it was beneficial for numerous

language skills such as reading, writing, listening, speaking, and visual reading.

When we look at the studies in the literature, we can conclude that many studies support the
research results. Previous studies show that interactive reading contributes to many skills such as the
child’s acquisition of phonological awareness and print awareness, development of receptive and
expressive language skills, vocabulary enhancement, acquisition of reading comprehension skills, and
development of a positive attitude towards reading (Elmonayer, 2013; Ergiil et al., 2013; Ergiil et al.,
2016; Kotaman, 2008; Opel et al., 2009; Lever and Sénéchal, 2011).

Furthermore, when the results of the research on problem solving are considered, the studies in
the literature also support the results of the research. According to Ward (2007), with regard to finding
solutions to problems that individuals face in their daily lives, in books that children have read before,
the way the characters solve similar problems can guide the child. It can be said that this supports the
finding of association with daily life obtained in the present study. Honig (2000) and Burns (2016), who
have the same opinion, also mention that books can be used as useful tools in solving problems. In
another study conducted in this regard, Celebi Oncii (2016) carried out an interactive book reading
activity for the 5-6 year-old group through their parents. The results of the research with experimental
and control groups revealed that the individuals in the experimental group were more successful than
those in the control group in finding and solving social problems. In the study carried out by Bulunuz
and Kog (2018), which aimed to evaluate the views and experiences of preschool teacher candidates on
integrated interactive book reading activities, the obtained interview and observation records showed
that children actively participated in the process and actively demonstrated their problem-solving,
focusing and listening skills. Furthermore, in a study in which the opinions of mothers of children aged
between 46-62 months were obtained about the interactive book reading process, the mothers stated
that interactive book reading improved their child’s receptive and expressive language skills, as well as

their cognitive processes such as problem solving and imagination (Yildiz et al., 2017). Fettig et al. (2018)
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aimed to improve primary school students’ social-emotional skills with an after-school interactive
reading programme. The results revealed that the programme supported the children’s skills such as
problem solving and positive peer feedback. In addition, Temiz (2019) stated that children identified

the problems and generated possible solutions in the stories more easily through reading aloud.

The fact that the study was carried out in multigrade classes and that the aim was to develop a
high-level skill such as problem-solving skill led to limitations in the research concerning certain points.
In this regard, firstly, it is thought that the development of data collection tools related to problem-
solving skills, aimed especially at primary school students, will be of great benefit. In addition, it is
thought that in future studies on interactive reading, working more with primary school students, who
are less commonly seen as a study group in the literature, will be of benefit to classroom teachers and
researchers in this field. While in this study, there were twenty-four hours of training, in future studies,
this period can be increased and the process can be examined more deeply. Furthermore, considering
the positive effect of interactive reading on numerous skills, it is thought that conducting research with
bilingual students, individuals with learning disabilities and individuals with low socioeconomic level,

whom, as in this study, we can define as disadvantaged groups, will be beneficial in many respects.
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Ekler
Ek. 1. Arastirmaci Giinliigiinden Bir Kesit

“O1 adl 63rencim simifin basarili 63rencisidir. Derslere katilan, sunif kurallarina uyum saglayan, sorumluluk
sahibi, arkadaslart tarafindan sevilen sosyal bir 6grenci fakat kisilik olarak utangac, sakin, uyumludur. O2 adli
ogrencim sakin, yavas, rahat, komik, mutlu, matematik becerileri ¢ok gelismis ve sorumluluk sahibi bir 63rencidir.
O3 adli ogrencim oldukca hareketli, konuskan, sabirsiz, hirsl ve caliskandir. Okumay: ¢ok seviyor ama yalnizca
kitap degil cevresinde gordiigii her seyi okumak istiyor ve ilgisini ¢ekiyor, okudugunu gordiikce de daha cok
hevesleniyor. O4 adli 6grencim yasitlarindan olgun diisiinen, ince fikirli, diizeni cok seven, hirsli, sevecen ve
caliskan bir 6grencidir. O5 adli 63rencimde bazi kelimeleri 6§renmede ve alt diizeyde bir konusma bozuklugu
bulunmaktadir. O6 adli 6grencim Ozgiivenini kazanma siirecinde olan, arkadaslariyla iyi anlasan, sosyal,

kurallara uyan, saygili, olaylara farkl bakis agilary getiren, ¢caliskan bir 63rencidir.”

Ek. 2. Kitap Listesi

Kitap Ad1

Yazar

Yil

Bilim Tavsam Sarlot

Camille Andros- Brianne Farley

2020 (4. Bask)

Yazi Yazan Inekler

Doreen Cronin

2021 (4. Baski)

Ay’1 Kim Cald1?

Helen Stratton-Would

2021 (29. Baski)

Bir Ziirafanin Dertleri

Jory John- Lane Smith

2021 (3. Bask)

Bir Problemle Ne Yaparsin?

Kobi Yamada

2020 (4. Baska)

Ug Kedi Bir Canavar Sara Sahinkanat 2021 (16. Baski)
En Muhtesem Sey Ashley Spires 2019 (2. Baski)
Benden Bir Tane Daha Olsa Peter Reynolds 2021 (6. Baski)

Kirpilmay1 Sevmeyen Koyun

Gemma Merino

2021 (4. Baski)

Kopriiyli Gegerken Dev le Aymin

Oykiisii

Heinz Janisch

2020 (4. Baski)

Kafasina Edeni Bulmaya Calisan

Kiigiik Kostebegin Hikayesi

Werner Holzwarth- Wolf Erlbruch

2018 (6. Baska)

Buz Ejderhas1

Troon Harrison- Andrea Offermann

2020 (6. Baska)
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Ek. 3. Eylem Plani

Okuma Etkinligi 1. Bilim Tavsanm Sarlot

Okuma Oncesi Etkinlikleri:

Oncelikle cocuklarin kitab1 ve kitabin igindeki resimleri daha kolay gdrmelerini saglamak amaciyla

¢ember ya da U seklinde oturmalar saglanir. Ayrica 6gretmenin 6grencilerle géz hizasinda olmas:

onemli oldugu icin yerde minderler iizerinde oturulmas: daha uygun olacaktir. /Ardindan 6gretmen

kitab1 6grencilere dogru tutar./ Ogretmen bashg1 yiiksek sesle okur. Bir yandan da parmagiyla gosterir.

Etkinlik 1:

Ogretmen, kitabin bagligma ve kapak resmine dikkat cekerek kitabin ne hakkinda olduguna

ve Oykiide ne tiir olaylar olabilecegine dair ¢ocuklara agik uglu sorular (Bu resimde neler

goriiyorsunuz? Sizce bu kitap ne hakkinda olabilir? vb.) yoneltir ve ¢ocuklarin tahminde

bulunmalarina olanak tanir.

Cocuklarin yaptiklar1 tahminler 6gretmen tarafindan dikkatlice dinlenir, genisletilerek ve
yeniden diizenlenerek tekrar edilir.

Ogretmen tarafindan kitabin yazari, gizeri okunur ve ayni zamanda parmakla gosterilir.

Ogrencilere kitapta gecen dykiiyii dikkatlice dinlemeleri sdylenir.

Okuma Siras1 Etkinlikleri:

Ogretmen oOykiiye baglamadan &nce dgrencileri konuya ve kitaba hazirlamak icin anlami
bilinmeyen kelimeleri 6grencilerin tahmin etmelerini ister ve sonra anlamlarini kisaca agiklar.
Kitap okunurken bu kelimelere deginilerek somut olan kelimelerin gorselleri gosterilir.

Hedef sozciikler ile ¢ocuklarin kendi yasamlari arasinda baglanti kurmalarini saglayacak
ornekler verilir.

Hedef sozciiklere yonelik olarak ¢ocuklarin kendi 6rneklerini vermeleri i¢in tesvik edilir.
Cocuklardan somut olan sézciiklerin resimlerini gostermeleri istenir.

Oykii okunurken zaman zaman durarak ¢ocuklarin ciimleyi tamamlamalar istenir.

Anlami Bilinmeyen Kelimeler:

Laboratuvar:
Biiyiiteg:
Klips:
Deney:
Varsayim:
Uzay:

Roket:
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Etkinlik 2:
e  Cocuklarin olaylarin akigi ve sonucu hakkinda tahminde bulunmalarini saglayacak acik uglu
sorular sorulur.

< Arastirma vapmak icin evde bos alan bulamayan Sarlot ne vapmuis olabilir?

< Uzayda tek olmaktan sikilan Sarlot bu duruma ¢6ziim bulmak icin ne vapmuis olabilir?

% Ovykiiniin sonunda neler olmus olabilir?

Okuma Sonrast Etkinlikleri:

Etkinlik 3:

Oykii ile ilgili ¢ocuklara “kim, ne, nerede, ne zaman” ve “ni¢in” sorulari sorulur.

B

> Oykiimiiziin kahramani kimdir?

%

% Sarlot “un problemi nedir?

R?

% Sarlot ‘un kullandigi bilimsel yontemin adimlar: nelerdir?

DS

» Sarlot deneylerini yapmak icin nereye gidiyor?

DS

» Sarlot uzaya neden gidiyor?

B3

» Sarlot uzaydan neden dondii?
Etkinlik 4:

Cocuklara Oykiide yer alan karakterler, olaylar ve durumlar ile kendi yasamlar1 arasinda

baglanti kurmalarmi saglayacak sorular sorulur.
Etkinlik 5:

Cocuklardan 6ykiideki problem durumu ya da durumlar1 sorulur.
Etkinlik 6:

Cocuklardan bu problem durumu ya da durumlarina ¢oziimler yazmalari istenir.
Etkinlik 7:

Cocuklardan bulduklari ¢dziim yollar1 icinde en iyisini se¢meleri istenir. Neden bunu

sectiklerini yazmalari istenir.
Etkinlik 8:

Cocuklara Oykiide yer alan karakterler, olaylar ve durumlar ile kendi yasamlari arasinda

baglanti kurmalarmni saglayacak sorular sorulur.

% Siz Sarlot ‘un yerinde olsaydiniz boyle bir durumla karsilassaydiniz nasil bir yol izlerdiniz?
% Sarlot gibi sizin de evde ¢dzmeye calistiginiz problem ya da problemleriniz var mi1?

% Problem ya da problemlerinizi ¢6zerken neler yaparsiniz, nasil bir yol izlersiniz?
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Etkinlik 9:

B3

Cocuklara yeni okunan &yki ile daha 6nce okunmus olan bir 6ykii arasinda baglanti

kurmalarini saglayacak sorular sorulur.

R/
0.0

Ogretmen cocuklarin yanitlarini tekrarlar ve genisletir.

7
0.0

Konusmalarini pekistirmek amaciyla ¢ocuklarin 6ykii hakkindaki yorumlarini dinler.

0.0

Cocuklari, katilimlari ve sorulara verdikleri yamtlar icin sdzel olarak ddiillendirir.

Ek. 4. Arastirmac: Giinliigiinden Bir Kesit

“1 ve 2. stmiflarn bir arada bulunmasindan 6tiirii uygulama siireci icerisinde bazi zorluklarla karsilastik. Bu
duruma ¢oziim olarak 6grencilerle birlikte uygqulama zamanlarini okul zamanlarimin diginda yapmaya karar
verdik. Boylece uygulama ortaminin uygun hale getirilmesiyle birlikte siire¢ daha iyi sekilde ilerledi. Hem

ogrenciler hem uygulayici olarak daha verimli bir uygulama gecirdik.”



