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Abstract: The aim of this study is to examine the relationship between acculturative stress, psychological
adjustment, and future orientation among international students in Turkey. A total of 650 students were included
in this study and the participants completed the Acculturative Stress Scale for International Students (ASSIS), The
College Adjustment Scale (CAS), and the future Orientation Questionnaire. The ethics committee permission of
this study (dated 30.04.2022 and numbered 29533901-050.99-14329) was taken from the Ethics Committee of
Kapadokya University. Results indicated that a positive correlation was found between acculturative stress,
psychological adjustment, and future orientation. The analysis showed that gender differences in
psychological adjustment showed statistical significance among the students. Also, female students reported
higher scores on acculturative stress than male students and they were more prone to homesickness, fear, and
interpersonal problems. These findings emphasize the potential role of psychological adjustment in relation to the
future orientation. The necessary steps need to be taken to prevent acculturative stress factors for students.
Interventions by universities, authorities, and other stakeholders should help prepare students socially and
psychologically in the host culture for their future endeavors.
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0Oz: Bu calismanin amaci, Tirkiye'de uluslararas1 dgrenciler arasinda kiiltiirlesme stresi, psikolojik uyum ve
gelecek yonelimi arasindaki iligkiyi incelemektir. Arastirmaya 650 uluslararasi 6grenci dahil edilmis ve
katilimcilardan veriler Uluslararas1 Ogrenciler igin Kiiltiirlenme Stresi Olgegi (ASSIS), Universite Uyum Olcegi
(CAS) ve Gelecek Yonelim Anketinden elde edilmistir. Bu arastirmanin etik kurul izni (30.04.2022 tarihli ve
29533901-050.99-14329 sayil) Kapadokya Universitesi Etik Komisyonundan alinmgtir. Bulgular, kiiltiirlesme
stresi, psikolojik uyum ve gelecek yonelimi arasinda pozitif bir iliski bulundugunu géstermistir. Analiz, psikolojik
uyumdaki cinsiyet farkliliklariin 6grenciler arasinda istatistiksel olarak anlamli oldugunu gostermistir. Ayrica,
kiz 6grenciler erkek 6grencilere gore kiiltiirlesme stresinde daha yiiksek puanlar bildirmisler ve vatan 6zlemi,
korku ve kisilerarasi sorunlara daha yatkin olduklari saptanmistir. Bulgular, psikolojik uyumun gelecekteki
yonelimle ilgili potansiyel roliinii vurgulamaktadir. Uluslararas1 6grencilerin psikololojik uyumlarina yardimei
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olmak onlarin hem kiiltiirlesme stresini azaltacak hem de basarmak istedikleri hedeflerine yardimci olacaktir.
Universiter, sorumlu kisiler ve diger ilgili kisiler dgrencilerin hem sosyal hem de psikolojik olarak adaptasyon
saglamalari i¢in gerekli adimlari atarak onlarin gelecekte basarmak i¢in ugrastilar: hedefe katkida bulunmalidirlar.

Anahtar Kelimeler: Kiiltiirlesme stresi, Psikolojik Adaptasyon, Gelecek Yénelimi, Uluslararas1 Ogrenci

Introduction

Many students enter to the foreign countries in hopes of beginning a new and better life for
themselves (Bektas et al., 2009). Attending college is an important milestone in the life of someone in
a challenging environment. The aim of the international students is to pursue their aspirations at foreign
universities as they move from own countries. While doing this, students often encounter new cultural
experiences. This experience affects not only students' emotional, social, and psychological well-being,
but also affects their acculturation behavior in the host country. According to many researchers (Berry,
1980; Giiler, 2019; Giingdr & Bornstein, 2009; Saygin & Hasta, 2018), acculturation is defined as the
socialization process of an individual whose social, psychological, and cultural change occur in a new
culture. People try to incorporate and adapt to new norms, values, and systems where cultural
modification of an individual or group of people takes place in host culture. As this process is related to
changes in behavior of the individual in a new system, acculturation involves acculturative stress due to
numerous changes in psychological and physical well-being.

Acculturative stress is defined as a particular set of stress behaviors which occur during
acculturation that may lowered mental health status (Akdag & Kogak, 2020). Acculturation stress refers
to the psychological and physiological disturbances which are experienced during the adaptation period
to a new cultural environment. A person may experience confusion, anxiety, depression, feelings of
marginality and alienation and other challenges due to acculturative stress (Sirin et al., 2019).
International students can experience acculturative stress at personal or community levels that can have
devastating effects on their behavioral and emotional functioning (Balc1 & Ogiit, 2019). More briefly,
acculturative stress is a response of the students to issues in their lives. Acculturative stress can bring a
student to the point of helplessness, hopelessness, apathy, and the presence of an external locus of
control or feeling of no control over one’s life (Lueck & Wilson, 2010).

Many international students feel the stress and discomfort during the acculturation process, and
this can cause psychological disturbances such as anxiety, emotional turmoil, and depression (Ahn et
al., 2020). Factors such as personal freedom, economic independence, identity formation, being away
from family, and living with people they do not know may cause problems. The study by Crockett et al.
(2007) suggests that age, gender, family income, social support and openness play critical roles in
facilitating the acculturation process and reducing its negative impact. On the other hand, successful
management of acculturative stress can lead to emotional well-being, positive self-esteem and self-
image, comfort with one’s ethnic or cultural identity, increased healthy relationships with persons from
different cultures, feelings of personal empowerment, feelings of self-efficacy, and even better health
status (Kosic, 2004). Management of acculturative stress can increase ethnic pride, increased inter-
cultural relationships, acceptance of diversity, absence of feelings of victimization, and increased
involvement in social institutions (Giilnar & Balc1, 2010). Many studies have supported the fact that
social support which increases one’s ability to cope with problems in the host country is the key adapt
a new culture. For example, social support helps to increase cultural self-awareness and the process of
cultural assimilation (Serafica et al., 2019). Acculturation difficulties may present challenges to
educational involvement and psychological adjustment of international students.

Psychological adjustment is the ability to adapt from one's home country to the living conditions
of the host country. It refers to students’ acculturating psychological adaptive changes of the in their
environments (Gokyer, 2016). Although it helps facilitates international students to gain social
competence, cope with stressors, minimize culture shock, and adapt to the academic environment,
students who experience psychological dysfunction or distress may often express higher negative effect,
act impulsively, have more pessimistic thought about their careers, class subjects, academic
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performance, and life expectations (Kiroglu et al., 2010). Students’ psychosocial dysfunction manifests
itself not only in increased negative behaviors, but it also in decreased positive behavior (Ataca & Berry,
2002). Several international students may have to deal with various problems during the acculturation
process. Balancing academic performance, social integration, coping with financial constraints and
lifestyle changes are among the most common adjustment problems (Riaz & Rafique, 2019).

The literature provides numerous examples about the importance of age, gender, and duration of
education and their relations to psychological adjustment (Liao and Wei., 2014; Mitchell et al., 2017;
Tavakoli et al., 2009; Thurber and Walton., 2012; Ogunsanya et al., 2018). The findings show that age
plays an important role to adapt a new culture and educational system among international students.
Several studies conclude that senior international students have better academic adjustment, ability to
cope with stressors and have better living situations compared to junior students (Thurber and Walton.,
2012). Studies have also revealed that academic performance and success are related to adjustment
levels. Students with more academic problems are less adjusted than those with fewer academic
problems (Yu et al., 2014). In addition, Glazer et al. (2018) concluded that adjustment is a strong
predictor of acculturation stress among international students. Attrill et al. (2019) revealed that there is
a significant relationship between adjustment, academic, personal, and environmental factors.

However, future orientation impacts the students’ goals and their plans to achieve those goals.
Students shape their life goals as they try to balance harmony and psychological well-being. The future
orientation may be influenced by psychological adjustment and its outcomes. And this future orientation
is a very important requirement for students' goals, academic achievements, and their general
orientation. There are many studies on future orientation and its different aspects, but their association
with acculturative stress and psychological adjustment among international students has not been
examined.

Problem Statement

The number of international students in Turkey has been increasing every year, and the
acculturation stress and psychological adjustment of the students affect their future orientation.
Developmentally, meeting the psychological needs of young people away from their home country and
social ties during their university period, at the end of their adolescence and the beginning of their adult
years, is important in motivation, academic success, healthy adaptation, and many other areas (Yigit,
2012). In this context, scientific studies on the effects and consequences of this migration experience on
the mental health of international students who have temporarily immigrated to our country are of great
importance, because it is thought that increasing acculturative stress levels and migration phenomenon
are the main reasons for students to have adaptation difficulties, and this stress affects the ability to cope
with acculturative challenges, psychological well-being, future orientation and therefore adaptation
levels of immigrants. The effects of migration and adaptation problems experienced by international
university students on their mental health have been evaluated through literature studies (Saygin &
Hasta, 2018; Solgun & Durat, 2017). Thus, by examining the relationship between the sociocultural and
psychological adjustment levels of international university students, it is aimed to find out whether it
differs according to various variables such as age, gender, class, and length of stay in Turkey.

Problem Statement

International student admission is an indicator of development for that country and includes
significant social, cultural, and economic advantages. While income from students provides financial
contribution, it can also contribute to the increase of qualified workforce potential at the end of their
education (Senol et al., 2014). Numerous studies have been extensively conducted on acculturation,
acculturative stress, and psychological adaptation on immigrant students in different countries (Celik,
2013; Ozgetin, 2013; Seker & Akman, 2016). Examining the effects of international university students'
adjustment levels on their mental health is important in various aspects. First, it is aimed to provide
better psychosocial support and acculturative transition for international students so that they can better
cope with adaptation problems. It may help students to pursue their academic endeavor which is the
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main reason of coming to the host culture. International students in Turkey, however, have been
investigated on their acculturative stress, acculturation, and psychological adaptation. Acculturative
stress, psychological adjustment, and future orientation of international students have not been
investigated in our country and therefore, a deficiency in literature is detected. The findings of this study
may close the gap and contribute to the literature.

Hypothesis

Hi: The gender is positively correlated with acculturation stress level.

H2: The age is positively correlated with acculturation stress level.

Hs: The marital status is positively correlated with acculturation stress level.

Ha4: The time in Turkey is positively correlated with acculturation stress level.

Hs: The study in programs is positively correlated with acculturation stress level.
Hs: The acculturative stress is positively correlated with psychological adjustment.
Hz: The acculturative stress is positively correlated with future orientation.

Hs: The psychological adjustment is positively correlated with the future orientation.

Methods and Materials

Participants

A total of 650 international students are participated in the study. Among the participants, 32.9%
are female and 67.1% are male and the ages of the participants ranged from 18 to 33 (Mean=22.60,
SD=2.62). Most of the participants are single (91.3%) and have been living in Turkey for 1 to 4 years
(58.1%). 71.5% of the participants are studying in undergraduate programs and 28.5% in graduate
programs.

Table 1. Distribution of Participants' Socio-Demographic Characteristics (n=650)

n %
Gender Female 214 32.9
Male 436 67.1
18-22 years 345 53
Age 23-27 years 208 32
28+ years 97 15
Marital status Single 594 913
Married 56 8.7
1-4 years 378 58.1
Time in Turkey 5-8 years 206 316
9+ years 66 10.3
Undergraduate 465 715

Study in Program
Graduate 185 28.5
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Measures

This study is conducted at universities in Turkey. Convenient sampling model is used to select
participant samples in undergraduate and graduate programs. G* power analysis is used to determine
sample size. A total of 650 international students are participated in the study. Data are collected and
analyzed using the SPSS 26 package program, and t-test, F-test, ANOVA, and correlation are used for
statistical analysis. The power is set to .80 and the alpha level to .05. Additionally, informed consent is
obtained from all participants. Participants are given the option to opt out of the at any time during the
study. Ethical approval is obtained from the Ethics Committee of Kapadokya University.

Instruments
Acculturative Stress Scale for International Students

This scale consists of 36 items in Likert scale format, and it helps to assess the acculturative stress
of international students. The scale has six subscales; perceived discrimination, homesickness, perceived
hate, fear, stress due to change, guilt and miscellaneous. The response format from 1 as strongly
disagreed to 5 as strongly agreed with 3 as not sure. Higher scores on each item means higher
acculturative stress. Sandhu and Asrabadi (1998) report that the ASSIS has a very high
reliability coefficient; Cronbach's alpha is .94. Kashubeck-West (2015) finds Cronbach's alpha of .94
and Wang et al. (2012) find Cronbach's alpha of .96 among international students for acculturative
stress. In this study, Cronbach’s alpha is 0.86, and this can be accepted as a good reliability.

The College Adjustment Scale (CAS)

This is a multidimensional psychological measure for students in a university setting. This scale
provides information to students about changes that have occurred. The scale has nine sub-dimensions:
anxiety, depression, suicidal ideation, substance use, self-esteem problems, interpersonal problems,
family problems, academic problems, and career problems. There are 108 items in the scale to be
measured according to a 4-point rating scale: 1-False or not at all, 2-Somewhat true, 3-Mostly true, and
4-Very true. Anton and Reed (1991) reported Cronbach's alpha as .86. This scale has high reliability and
validity for measuring psychological adjustment in students. In this study, Cronbach’s alpha is 0.78, and
this can be accepted as a good reliability.

Future Orientation

The Future Orientation Questionnaire is used to assess the future orientation of international
students. This questionnaire consists of 39 items with three components: motivational, behavioral, and
cognitive. The response format of the questionnaire ranges from 1: strongly disagree to 5: strongly agree.
The behavioral and cognitive components consist of two subscales, while the motivational component
consists of four subscales to assess future orientation. Cronbach's alpha is .83 for the behavioral
component, .76 for the cognitive component and .92 for the motivational component. In this study, a
Cronbach’s alpha is 0.76 for the behavioral component, Cronbach’s alpha is 0.74 for the cognitive
component, and Cronbach’s alpha is 0.86 for the motivational component.

Results

The current research examines the relationship between acculturative stress, psychological
adjustment, and future orientation among international students in Turkey. The respondent sample of
650 international students are administered the Acculturative Stress Scale for International Students
(ASSIS), the College Adjustment Scale (CAS), and the Future Orientation Questionnaire. The
participants are from different areas of Turkey. They belonged to the age range of 18-32 years and are
enrolled in different departments at the universities. The respondents are administered the tests in a
classroom setting, one-to-one mode after ethical permission and informed consent is sought. The
guantitative analysis reveals that among the variables, only gender shows statistical significance across
acculturative stress.
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Factors such as age, marital status, time spent in Turkey, and study in programs showed no
comparable differences. This study demonstrates the correlation between acculturative stress,
psychological adjustment, and future orientation respectively. The Pearson correlation is conducted to
show the relationship of the variation and to determine whether there is a linear relationship between
two numerical measurements, and if yes, the level of the direction and severity of this relationship. Table
2 shows the descriptive and coefficient values for acculturative stress, psychological adjustment, and
future orientation. Positive significance is found between acculturative stress, psychological adjustment,
and future orientation (p< 0.01) (Table 2).

Table 2. Mean, Standard Deviation and Correlation Coefficient for Acculturative Stress,
Psychological Adjustment and Future Orientation Among International Students

Mean  Std. deviation Correlation coefficient
Acculturative Stress 87.4 11.44
Psychological Adjustment 56.2 10.56 0.44**
Future Orientation 66.5 11.02

**significant at the p= 0.01 level

Descriptive statistics about acculturation stress, psychological adjustment and future orientation
among international students are shown in Table 3 for the gender variable. It is seen that female students
have a higher average acculturation stress than male students. The mean psychological adjustment of
male students was higher than female. Finally, the mean of female students' future orientation is higher
than that of male students. The ANOVA test also has a statistically significant effect at the p<0.05 level,
F(1, 226)=45.22, p=.002 adjusted R?=.15 level. The results shows that the female students scored higher
on psychological adjustment and future orientation than the male students.

Table 3. Descriptive statistics for Acculturative stress, Psychological Adjustment and
Future Orientation of International Students for Gender

95% confidence interval for mean

Gender N M SD Lower bound Upper bound Skew Kurtosis
Acculturative Stress Female 214 62.2 8.55 48.54 53.87 -0.88 -1.73
Male 436 52.2 7.98 43.88 45.87 -0.34 -0.56
Psychological Female 214 68.4 7.56 52.16 56.77 -0.76  -0.60
Adjustment Male 436 72.2 8.43 47.92 49.11 -1.04  -1.87
. . Female 214 58.8 8.92 40.18 42.44 -0.66 -0.79

Future Orientation
Male 436 51.8 10.13 36.77 38.45 -0.27 -0.42

One-way ANOVA analysis shows that the acculturative stress, psychological adjustment, and
future orientation are significantly influenced by demographic and related factors. The level of
acculturation stress, psychological adjustment, and future orientation of the participants differed
according to gender, age, marital status, time spent in Turkey, and study in programs are determined
through One-Way Analysis of Variance. One-way ANOVA test is used to test whether there is a
statistically significant difference between the means of acculturative stress, psychological adjustment,
and future orientation. Table 4 shows the results of analysis of variance between variables, acculturative
stress, psychological adjustment, and future orientation. The results shows that no statistically
significant difference was found between gender (F=0.733, p>0.05), age (F=0.621, p>0.05), marital
status (F=0.912, p>0.05), time spent in Turkey (F=0.324, p>0.05), education in the program (F= 0.542,
p>0.05) and acculturation stress. Thus, hypothesis 1,2,3,4 and hypothesis 5 are rejected. The results
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show that there is no statistically significant difference between age (F=0.566, p>0.05), marital status
(F=0.977, p>0.05), time spent in Turkey (F=0.666, p>0.05) and psychological adjustment. However,
statistical significance is found between gender (F=0.324, p<0.05), education in the program (F=0.112,
p>0.05) and psychological adjustment. Additionally, there is no statistically significant difference was
found between gender (F=0.598, p>0.05), age (F=0.887, p>0.05), marital status (F=0.118, p>0.05), time
spent in Turkey (F=0.343, p>0.05) and future orientation. However, statistical significance is found
between the study in the program (F=0.701, p<0.05) and future orientation.

Table 4. Differences in Acculturative Stress. Psychological Adjustment and Future Orientation
among Variables

N X SD F P value
214 346 188
Gender Female 0.733 655
Male 436 412 166
18-22 years 345 3.08 2.08
Age 23-27 years 208 322 198 0.621 345
28+ years 97 255 177
- - 504 538 13
Acculturative Marital status Single 0.912 512
Stress Married 56 388  1.67
1-4 years 378 467 218
Time in Turkey 5.8 years 206 3.96 2.01 0.324 754
9+ years 66 268  1.83
465 572 2.78
Study in Program  Undergraduate 0.542 896
Graduate 185 388 1.9
N X SD F P value
214 534 219
Gender Female 0.324 .002*
Male 436 502 201
18-22 years 345 4.89 1.8
Age 23-27 years 208 444 237 0.566 0.233
28+ years 97 302 182
i i 504 602  3.02
Psychological Marital status "9 0.977 0.556
Adjustment Married 56 488 267
1-4 years 378 478 24
Time in Turkey 5.8 years 206 4.28 3.58 0.666 0.723
9+ years 66 399  3.02
465 571  2.46
Study in Program ndergraduate 0.112 0.011*
Graduate 185 489 231
N X SD F P value
214 481 312
Gender Female 0.598 622
Male 436 497  2.88
18-22 years 345 3.93 3.17
Future Orientation Age 23-27 years 208 333 309 0.887 233
28+ years 97 2.15 2.66

Marital status  sjngle 594 4.88 211 0.118 609
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Time in Turkey

Study in Program

Married

1-4 years

5-8 years

9+ years

Undergraduate

Graduate

56
378
206

66
465
185

3.77
3.74
3.66
221
3.77
3.16

1.89
3.08
2.45
2.78
3.18
4.06

0.343

0.701

243

.018*

*p<0.05

In Table 5, Pearson correlation analysis is performed to examine the relationship between the sub-
dimensions of acculturation stress, psychological adjustment, and future orientation of international
university students. The results shows that there is a statistically significant and high correlation between
acculturation stress sub-dimensions, psychological adjustment sub-dimensions, and future orientation
sub-dimensions. Thus, the hypotheses 6, 7 and 8 are accepted.
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Table 5. Correlation analysis between Subdimensions of Acculturative Stress, Psychological
Adjustment and Future Orientation of International Students
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0.447**

0.278**

0.230**
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0.302**

0.467**
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The results show that there is a statistically significant and high-level correlation between
perceived discrimination and motivational behavior (r=0.722, p<0.01). This shows that an increase in
perceived discrimination level will decrease motivational behavior among international students. Also,
a high-level correlation (r=0.916, p>0.01) is found between homesickness and students’ career
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problems; thus, students with a high sense of homesickness will have problems in terms of career
planning for their future.

Relatively, the high level of correlation is found between perceived hate and interpersonal
problems (r=0.817, p<0.01) indicate that perceived hate level will increase interpersonal problems
among students. The fear of acculturation stress sub-dimension is effective for behavioral factors and
suicidal ideation. The results also show that there is a high correlation between fear, suicidal ideation
(r=0.983, p<0.01) and behavioral factors (r=0.801, p<0.01). Fear has negative consequences on
psychological adjustment and students' future orientation. Also, the stress caused by cultural change is
highly associated with family problems among international students (r=0.907, p<0.01). Thus, students
exposed to more changes may have more stress, and this may increase the problems in their families.
Additionally, feeling guilty is highly correlated with career problems (r=0.909, p<0.01) among the
students. Lastly, substance use is highly correlated with family problems (r=0.923, p<0.01) and career
problems (r=0.904, p<0.01). This shows that increase level in the level of substance addiction will
increase family and career problems in students.

Discussion

This study examines acculturative stress, psychological adjustment, future orientation, and socio-
demographic factors such as age, gender, marital status, time spent in Turkey, and study in programs.
Participants are from undergraduate/graduate programs from different universities in Turkey. The result
shows that gender plays a key role in psychological adjustment and future orientation among
international students. The literature provides numerous examples of the relationship between gender
and socio-cultural adaptation of international students in Turkey (Stimer, 2009; Seker & Akman, 2016).
Some studies conclude that female international students adapt more easily, and they are exposed to less
acculturative stress than male students (Celik, 2013; Ozgetin, 2013). Similarly, Allaberdiyev (2007) has
found that female international students’ personal, social, and general adjustment levels are higher than
male students’ adjustment levels. On the contrary, Seker and Akman (2006) conclude that female
students have lower sociocultural and psychological adjustment than male ones. In addition, Karaoglu
(2007) demonstrates that gender does not play an important role in adapting socially and psychologically
to the host culture.

The present study concludes that female participants received higher scores in psychological
adjustment as well as future orientation than male participants when they are exposed to acculturative
stress in the host culture. This result is in line with the findings in the literature that female students have
higher scores than male students in problems caused by acculturation stress such as perceived
discrimination, fear, interpersonal problems, homesickness, career problems, anxiety, and depression
(Caplan, 2007; Fang et al., 2021; Park et al., 2014). However, studies have concluded that female
students have more psychological adjustment problems than male students (Dean & Koeng, 2019).
Cetinkaya-Yildiz et al. (2011), states that the length of stay has a 32.8% variance in the psychological
stress levels of international students besides life satisfaction, integration into social life in Turkey, and
proficiency in Turkish language. On the contrary, the study by Gokyer (2016) states that gender does
not play a role of acculturation attribution among international students.

The results of the present study show that homesickness and fear are significantly higher in female
students than in male students. Also, female students give higher scores on acculturative stress and
psychological adjustment. Also, there is a positive correlation between psychological adjustment, high
level of motivation and behavioral patterns among students. Students tend to be more adjustable
psychologically with their environment, school, teachers, friends, and academic orientation when they
are motivated more in the host culture. Adapting to a new environment and culture is a stressful process
for international students. The results show that the homesickness dimension of acculturation stress is
highly correlated with career problems. Students who are far from their family and country experience
stress as they adjust to their new lives (Bakhshaie et al., 2018; Jardin et al., 2018; Zvolensky et al.,
2018). The study by Tiirel (2021) concludes that students who receive social support from their friends
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show better adjustment to the host culture. Bektas (2009) states that international students choose their
friends either from their own country or the host country to help them to adjust and cope with difficulties.
Research studies have examined the relationship between acculturation and psychological adjustment,
and it has been shown that acculturation is related to psychological adjustment (Jenkins & Boyd, 2020;
Liu, 2015; Schneider et al., 2020).

Among the findings of this study, female students experience an increase in acculturation stress
and a decrease in psychological adjustment. However, different findings have reported in the literature
that male students are compatible and perform a more adaptive behavior than female students in terms
of psychological adjustment (Cariello et al., 2020; Menon and Harter, 2012). Maldonado et al. (2018),
however, reports that female students have lower sociocultural adaptation than male students, and this
negatively affects the psychological adjustment process in the host culture. Contrary to these results,
Mayorga et al. (2018) has found that female students are more successful than men in adapting to their
environment due to their better personal skills, social skills, and general adjustment levels. The study
results also show that female students experience fewer symptoms of anxiety and depression during
psychological adjustment, which help them become better acculturated in the host culture. Because of
this, female students are found to be more successful in their academic courses and they experience
fewer acculturation problems. Thus, they better perform psychological well-being and social adaptation
in the host culture (Barton et al., 2022; Suarez-Morales & Lopez, 2009).

The present study findings reveal that age, time, marital status, and education in programs has no
effect on acculturation stress, psychological adjustment, and future orientation in Turkey among
international students. The research by Tureson et al. (2021) presents that age, marital status and
education program have no impact on acculturation level and psychological adjustment in the host
country among international students. However, the literature provides numerous examples of the
relationship between length of stay, acculturative stress, and psychological adjustment among
international students (Incollingo-Rodriguez et al., 2022). Moreover, financial dissatisfaction, language
proficiency, expectations, relationship status, social support are found as predictors of acculturative
stress and psychological adjustment among international students (Yun et al., 2021). The results of this
study show that acculturative stress and psychological adjustment impact future orientation and its
components (Alm et al., 2019). However, having less acculturation stress and psychological adjustment
problems can help students perform better academic performance in the school environment. Students
can also demonstrate better study habits, which can have positive results in terms of academic orientation
and success. Other studies have determined that students who have better psychological adjustment
perform a better future orientation. It also has an impact on students’ behavior, future expectation, and
psychological well-being (Sharp et al., 2020).

Additionally, having a higher stress and less adaptive attitude in the host culture negatively affect
students’ academic performance and needs that creates obstacles academic burden for students and their
future goals (Zheng et al., 2019). International students leave their country to accomplish their dreams
and pursue academic goals as they go through different challenges and difficulties in host
culture. Homesickness, perceived discrimination and hate, interpersonal problems and new adjustment
requirements are the most common problems that the students often deal with. The studies have reported
that psychological adjustment has an amendable impact on acculturative stress and the students' future
expectations (Bakhshaie et al., 2018; Caplan, 2007; Fang et al., 2020).

Lastly, psychological adjustment among international students has an influence on both the
acculturation stress level and the future orientation. Also, it is important to highlight that gender plays a
key in perceiving the level of acculturation stress, psychological adaptation, and academic success
among international students in the host culture. It is important to consider holistic approach and
psychoeducational intervention for students to perform better academic behavior and personal attitude
during adaptation process. Taking into consideration of different educational and psychosocial
interventions may help reduce acculturative stress, personal, and social challenges.

Conclusion
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Many studies have examined the relationship between acculturation stress and psychological
adjustment, but deficiencies have been detected in the literature regarding acculturation stress,
psychological adjustment, and future orientation among international students in Turkey. This study
examines the relationship between acculturative stress, psychological adjustment, and future orientation
among international students in Turkey. The results of this study are important for international students
to adapt more easily and comfortably. Expanding academic programs to provide different learning
experiences can ease social and cultural barriers for students. Helping students explore different
opportunities in the host culture can help them adjust socio-culturally and increase their academic
achievements toward achieving their goals. Gender differences should be considered when preparing
intervention programs. Turkey is an attractive country for international students from neighboring
countries. For this reason, universities should offer the most suitable programs and provide different
sources to help students to pursue their dreams.
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