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ABSTRACT

This study aims to determine the relation between primary school
fourth grade students’ attitudes towards reading and reading
comprehension levels and make a comparative analysis of these
variables in terms of number of books read in a month, reading
frequency, and regular reading habits. Population of the study is
primary school fourth grade students studying in public schools.
“Reading Attitude Scale” developed by Yurdakal and Kirmizi (2019)
and “Reading Comprehension Achievement Test” developed by Ergen
and Batmaz (2019) are used as data collection tools of the study. The
scales were applied to 300 students in spring semester of 2019-2020
educational year. The results of the study revealed that students’
attitudes towards reading were at a positive level; however, their
reading comprehension achievements were at medium level. There was
a weak positive correlation between attitude towards reading and
reading comprehension achievement level. It was also found that as
number of books students read, time allocated for reading, and regular
reading habits increased, their achievement levels increased as well.

The ethical approval for the study was obtained from the Izmir governorship
with the document dated 26/01/2020, numbered 12018877-604.01.02-
E.1831805 and Ege University Social and Humanities Scientific Research and
Publication Ethics Board numbered 85553214-050.06.04 and dated December
25,2019.

Each author contributed equally to the manuscript.

None

* Assistant Professor, ORCID ID: https://orcid.org/ 0000-0002-7165-7312, Ege University Turkish Language Education
Department, goksu.cicekli.koc@ege.edu.tr
* Associate Professor, ORCID ID: https://orcid.org/ 0000-0003-2532-8136, Ege University Primary Education

Department, gizem.engin@ege.edu.tr

“** PhD student, ORCID ID: https://orcid.org/0000-0003-3339-9639, Canakkale Onsekiz Mart Primary Education
Doctorate Program, yardim.tugce@gmail.com

Copyright © 2022 by JLERE- https://dergipark.org.tr/en/pub/jlere

ISSN: 2149-5602



https://dergipark.org.tr/en/pub/jlere

The Relation between Primary School... 137

Introduction

Turkish courses consist of listening, speaking, reading, and writing which are four
basic learning areas. Of these four basic language skills, listening and speaking are learned
before starting school whereas reading and writing are learned after starting school within

a specified program. This study examines reading which is one of these basic language
skills.

Akyol (2005, 1) defines reading as “process of constructing meaning” and many
other researchers viewed reading as a process: “process of perceiving and comprehending”
(Oguzkan, 1987: 37); “process of interpreting” (Girses, 1996: 101); “process of
communicating, perceiving, learning, and progressing” (Sever, 2004: 13); “process of
perceiving” (Balci, 2013: 4). Based on these definitions, it must be kept in mind that
reading 1s essentially a process. Knowledge of letters and symbols is not enough to carry
out reading process. It is also necessary to cognitively structure these letters and symbols
based on prior knowledge in order to successfully carry out this process.

Reading is one of the most frequently used methods during the process of learning
and acquiring knowledge (Sever, 2004: 15). Reading activities in school is not sufficient
for individuals to improve themselves and keep up with modern age in which information
is constantly renewed. Additionally, it is necessary for individuals to acknowledge reading
as a need and turn it into a habit that continues out of the school. To successfully make
reading a habit, students need to have a positive attitude towards reading. Students should
prefer reading not only when it is an obligation but also when they are traveling or on
holiday. Expectations from students about reading are as follows: obtaining information
about authors of the books they read, recommending the books they read to their friends
and other individuals around them, sharing the information they acquired from the books
they read, exchanging books, going to libraries, being able to choose books suitable to
their levels, etc. Also, students are expected to be aware of positive effects of books such
as improving vocabulary, expressing themselves, improving creativity, developing
empathy, having different perspectives to solve problems more efficiently (Yurdakal ve
Kirmizi, 2019). Having awareness of these effects increase students' attitudes towards
reading.

As students' attitudes towards reading increase, their willingness to read and the
time they devote to reading will also increase, and their reading comprehension skills will
improve depending on this situation. For a student, just reading quickly and accurately is
not enough. At the same time, he must be able to understand and interpret what he reads
correctly. According to the results of the Progress in International Reading Literacy Study
-PIRLS 2001, Turkey ranked 28th among 35 participating countries (Ogretmen, 2006).
This degree shows that the students in our country are not at the desired level in their
reading comprehension skills. Similarly, Turkey ranked 40th among 77 countries in the
field of reading skills in Programme for International Student Assessment-PISA 2018
(MEB, 2019). This result shows that there is still a need to work in the field of reading
skills in our country.
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Reading, which is a common basic element of all lessons, can only become a
regular habit when it is perceived as a need by students. Improving their reading skills also
improves their personal development. It can be expected that students with a positive
attitude towards reading have higher achievement than students with a negative attitude.
There are various ways to assess reading comprehension and one of them is achievement
tests. It can also be expected that students with a positive attitude towards reading have
higher achievement test scores than students with a negative attitude towards reading.

This study aims to determine the relation between primary school fourth grade
students' reading comprehension achievements and attitudes towards reading and compare
them in accordance with a variety of variables. For this reason, it is believed to be
important to shed light on the topic for further future studies.

The main research question in the study is “What is the relationship between primary
school fourth grade students' attitudes towards reading and reading comprehension
achievement levels?”

Sub-questions of the study are as follows:

1- What is reading comprehension achievement level of primary school fourth
grade students?

2- What is primary school fourth grade students' level of attitudes towards reading?

3- Is there a significant relationship between primary school fourth grade students'

attitudes towards reading and achievements in reading?

4- Do primary school fourth grade students' attitudes towards reading differ in
accordance with number of books they read in a month?

5- Do primary school fourth grade students' attitudes towards sub-groups of reading
differ in accordance with number of books they read monthly? Sub-groups examined in the
study are benefits of reading, meaning of reading, reading activities, and reading process.

6- Do primary school fourth grade students reading achievement levels differ in
accordance with number of books they read in a month?

7- Do primary school fourth grade students' attitudes towards reading differ in
accordance with regular reading habit?

8- Do primary school fourth grade students reading achievement levels differ in
accordance with regular reading habit?

9- Do primary school fourth grade students' attitudes towards reading differ in
accordance with time allocated to reading?

10- Do primary school fourth grade students' attitudes towards reading differ in
accordance with sub-groups (benefits of reading, meaning of reading, reading activities,
and reading process) of reading?

11- Do primary school fourth grade students reading achievement levels differ in
accordance with time allocated to reading?

© 2022 Journal of Language Education and Research, 8(1), 136-165
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Methodology

In this descriptive study, relational screening model is used to determine the relation
between students’ attitudes towards reading and reading achievement levels.

Research design and publication ethics

The ethical approval for the study was obtained from the [zmir governorship with the
document dated 26/01/2020, numbered 12018877-604.01.02-E.1831805 and Ege
University Social and Humanities Scientific Research and Publication Ethics Board
numbered 85553214-050.06.04 and dated December 25, 2019.

Context

The population of the study is primary school fourth grade students studying in izmir
Bornova district in 2019-2020 educational year. As it is expected that the attitude towards
reading will develop until they reach the fourth grade, which is the last step of primary
school, fourth grade students were preferred. Cemiloglu (2001) supports our view by
stating that reading and writing skills are acquired at a basic level in the first three grades
of primary school, and that these skills are developed in the following years.

Participants

Random selection method was used to select schools among primary schools in
Bornova district. The data of the study was collected from volunteer students from
selected.

Data collection and analysis
Following data collection tools are used in the study:

1- “Reading Attitude Scale”: This scale developed by Yurdakul and Kirmizi (2019)
consists of 4 dimensions and 28 items. KMO value of the scale is 0,817, Cronbach Alpha
value is 0,853.

2- “Reading Comprehension Achievement Test”: This test developed by Ergen and
Batmaz (2019) consists of 25 multiple choice questions. KR-20 value of the test is 0,82. A
story (two mice) and a narrative informative text (Bread), taken from primary school
fourth grade Turkish course book approved by National Ministry of Education Board of
Education, is used in the test. Achievement test includes questions prepared in accordance
with objectives of Turkish Courses Curriculum.

The answers given by students to “Reading Attitude Scale” and “Reading
Comprehension Achievement Test” were converted into quantitative data by using
following procedure:

© 2022 JLERE, Journal of Language Education and Research, 8(1), 136-165
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“Reading Attitude Scale”: Each item in the scale was given a certain value and
marked as Agree (3), Partly Agree (2), and Disagree (1). “Reading Comprehension
Achievement Test”: The scale consists of 25 items and each item was valued as 4 points
which makes 100 points in total. Students’ achievement levels were specified in
accordance with National Ministry of Education’s scoring scale in which points from 85-
100 are marked ‘very good’, 70-84 are marked ‘good’, 55-69 are marked ‘medium’, 45-54
are marked ‘passing grade’, and 0-44 are marked ‘fail’.

SPSS statistical program was used in the analysis of the collected data and also
appropriate analysis with descriptive analysis were used.

Procedure

At the outset of data collection process, headmasters and fourth grade teachers of the
schools chosen for application were visited and informed about the process. Permission
forms for students’ participation in the study were taken from parents. Volunteer students
who were permitted to participate in the study by their parents were informed that they do
not need to feel any pressure and choose any option suitable to themselves. At first,
“Reading Comprehension Achievement Test” was taken by students and secondly, they
were asked to fill in “Reading Attitude Scale”. It was made sure that at least one researcher
was present in classrooms during the application process.

Findings
Before starting analysis of the data, normality assumption for the collected data
was tested. Skewness and Kurtosis values for all data were found between -2 and +2.
Parametric analyses were selected after determining that all normality assumptions were
met. Cronbach’s Alpha coefficient of the scale for this study was calculated as 85.

Table 1. Primary school fourth grade students’ achievement levels for reading comprehension

N Min Max X sd

300 12 100 64.69 21.67

As seen in Table 1, the average point for students’ reading comprehension is 64.69.
The lowest point taken from achievement test is 12, and the highest point is 100.

Table 2. Primary school fourth grade students’ attitude levels for reading

N Min Max X sd

300 32 80 67.52 8.70
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As seen in Table 2, the average point for students’ attitudes towards reading is
67.52. The lowest score taken from reading attitudes scale is 32 and the highest score is 80.

Table 3. Relation between primary school fourth grade students’ attitude levels for reading and
reading achievement levels.

N r p

300 .20 .00

As seen in Table 3, there is a weak relation between students’ reading achievement
levels and their attitude towards reading (r=.20; p=.00<.05).

Table 4. ANOVA test results for primary school fourth grade students’ attitudes towards reading
as per number of books they read in a month.

Groups Sum of sd Mean F P Between

Squares Squares Groups

Variance
Intergroups 3132.98 3 1044.32 15.83 .00 2>1
Intragroups 19519.79 296 65.94 3>1
Total 22652.78 299 4>1

Table 4 shows that students’ attitudes towards reading differentiates significantly in
accordance with number of books they read (F=15.83, P=.00). The Turkey test, carried out
to specify the reason for this difference, revealed that students who don’t read any books
have significantly more negative attitudes towards reading than students who read 1 book,
2-5 books, and 6-10 books.

Table 5. ANOVA test results for primary school fourth grade students’ attitudes towards benefits
of reading sub-group in accordance with number of books they read in a month.

Groups Sum of sd Mean F P Between

Squares Squares Groups

Variance
Intergroups 336.29 3 112.09 8.94 .00 2>1
Intragroups 3710.70 296 12.536 3>1
Total 4046.99 299 4>1

Table 5 shows that students’ attitudes towards benefits of reading subgroup differentiates
significantly in accordance with number of books they read in a month (F=8.94, P=.00).
The Turkey test results, carried out to specify reasons for this difference, revealed that
attitudes of students who read 1 book have significantly more negative attitudes towards

© 2022 JLERE, Journal of Language Education and Research, 8(1), 136-165
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reading than students who read 2-5 books and students who read 2 books have
significantly more negative attitudes towards reading than students who read 6-10 books.

Table 6. ANOVA test results for primary school fourth grade students’ attitudes towards meaning
of reading sub-group in accordance with number of books they read in a month.

Groups Sum of sd Mean F P Between
Squares Squares Groups
Variance
Intergroups 75.36 3 25.12 7.55 .00 2>1
Intragroups 984.67 296 3.32 3>1
Total 1060.03 299 4>1
4>3

Table 6 shows that students’ attitudes towards meaning of reading subgroup differentiates
significantly in accordance with number of books they read in a month (F=7.55, P=.00). ).
The Turkey test results, carried out to specify reasons for this difference, revealed that
attitudes of students who don’t read any books have significantly more negative attitudes
towards reading than students who read 1 book, 2-5 books, and 6-10 books. Also, students
who read 2-5 books have significantly more negative attitudes towards reading than
students who read 6-10 books.

Table 7. ANOVA test results for primary school fourth grade students’ attitudes towards reading
activities sub-group in accordance with number of books they read in a month.

Groups Sum of sd Mean F P Between
Squares Squares Groups
Variance
Intergroups 316.86 3 105.62 12.49 .00 3>1
Intragroups 2502.50 296 8.45 4>1
Total 2819.37 299 4>2

Table 7 shows that students’ attitudes towards reading activities subgroup differentiates
significantly in accordance with number of books they read in a month (F=12.49, P=.00).
The Turkey test results, carried out to specify reasons for this difference, revealed that
attitudes of students who don’t read any books have significantly more negative attitudes
towards reading than students who read 1 book, 2-5 books, and 6-10 books. Also, students
who read 1 book have significantly more negative attitudes towards reading than students
who read 6-10 books.

© 2022 Journal of Language Education and Research, 8(1), 136-165
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Table 8. ANOVA test results for primary school fourth grade students’ attitudes towards reading
process sub-group in accordance with number of books they read in a month.

Groups Sum of sd Mean F P Between
Squares Squares Groups
Variance
Intergroups 148.56 3 49.52 10.74 .00 2>1
Intragroups 1364.26 296 4.60 3>1
Total 1512.83 299 4>1
4>2
4>3

Table 8 shows that students’ attitudes towards process of reading subgroup differentiates
significantly in accordance with number of books they read in a month (F=10.74, P=.00).
The Turkey test results, carried out to specify reasons for this difference revealed that
students who don’t read any books have significantly more negative attitudes towards
reading than students who read 1 book, 2-5 books, and 6-10 books. Also, students who
read 1 book and 2-5 books have significantly more negative attitudes towards reading than
students who read 6-10 books.

Table 9. ANOVA test results for primary school fourth grade students’ reading achievements in
accordance with number of books they read in a month.

Groups Sum of sd Mean F P Between
Squares Squares Groups
Variance
Intergroups 3594.47 3 1198.15 2.60 .05 3>1
Intragroups 136133.31 296 45991 4>1
Total 139727.78 299

Table 9 shows that students’ reading achievement test results differentiate significantly in
accordance with number of books they read in a month. The Turkey test, carried out to
specify the reason for this difference, revealed that students who don’t read any books
have significantly lower levels of reading achievement than students who read 1 book, 2-5
books, and 6-10 books.

Table 10. T-test results for primary school fourth grade students’ attitudes towards reading in
accordance with regular reading habits.

Groups

N X sd t P
Yes 218 69.50 7.74
6.90 0.73
No 82 62.26 8.96

Table 10 shows that students’ attitudes towards reading do not differentiate significantly in
accordance with their regular reading habits (t=6.90; p>.05).

© 2022 JLERE, Journal of Language Education and Research, 8(1), 136-165
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Table 11. T-test results for primary school fourth grade students’ reading achievement levels in
accordance with regular reading habits.

Groups

N X sd t p
Yes 218 64.84 21.46
19 46
No 82 64.29 22.14

Table 11 shows that students’ reading achievement levels do not differentiate significantly
in accordance with their regular reading habits (t=.19; p>.05).

Table 12. ANOVA test results for primary school fourth grade students’ attitudes towards reading
in accordance with time spent for reading.

Groups Sum of sd Mean F P Between
Squares Squares Groups
Variance
Intergroups 2523,53 4 630.88 9.24 .00 3>1
Intragroups 20129,248 295 68.23 4>1
Total 22652,787 299 5>1
3>2
4>2
5>2

Table 12 shows that students’ attitudes towards reading differentiate significantly in
accordance with time allocated to reading (F=9.24, P=.00). The Turkey test, carried out to
specify the reason for this difference, revealed that students who don’t spent any time and
who spend 1-15 minutes for reading have significantly more negative attitudes towards
reading than students who spend more than 15 minutes for reading.

Table 13. ANOVA test results for primary school fourth grade students’ attitudes towards benefits
of reading subgroup in accordance with time spent for reading.

Groups Sum of sd Mean F P Between
Squares Squares Groups

Variance
Intergroups 273.49 4 68.37 5.34 .00 2>1
Intragroups 3773.50 295 12.79 3>1
Total 4046.99 299 4>1
5>1
3>2
4>2
5>2

Table 13 shows that students’ attitudes towards benefits of reading subgroup differentiate
significantly in accordance with time allocated to reading (F=5.34, P=.00). The Turkey
test, carried out to specify the reason for this difference, revealed that students who don’t
spent any time for reading have significantly more negative attitudes for benefits of

© 2022 Journal of Language Education and Research, 8(1), 136-165
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reading than students who spend 1-15 minutes for reading. Also, students who spend 1-15
minutes for reading have significantly more negative attitudes for benefits of reading than
students who spend more than 15 minutes for reading.

Table 14. ANOVA test results for primary school fourth grade students’ attitudes towards meaning
of reading subgroup in accordance with time spent for reading.

Groups Sum of sd Mean F P Between
Squares Squares Groups
Variance
Intergroups 64.72 4 16.18 4.79 .00 450
Intragroups 995.31 295 3.37 559
Total 1060.03 299

Table 14 shows that students’ attitudes towards meaning of reading subgroup differentiate
significantly in accordance with time allocated to reading (F=4.79, P=.00). The Turkey
test, carried out to specify the reason for this difference, revealed that students who spend
1-15 minutes for reading have significantly more negative attitudes for meaning of reading
than students who spend more than 30 minutes for reading.

Table 15. ANOVA test results for primary school fourth grade students’ attitudes towards meaning
of reading subgroup in accordance with time spent for reading.

Groups Sum of sd Mean F P Between
Squares Squares Groups
Variance
Intergroups 243.35 4 60.83 6.96 .00 3>1
Intragroups 2576.01 295 8.73 4>1
Total 2819.37 299 5>1
5>2

Table 15 shows that students’ attitudes towards meaning of reading subgroup differentiate
significantly in accordance with time allocated to reading (F=6.96, P=.00). The Turkey
test, carried out to specify the reason for this difference, revealed that students who don’t
spend any time for reading have significantly more negative attitudes towards reading
activities than students who spend 1-15 minutes for reading. Also, students who spend 1-
15 minutes for reading have significantly more negative attitudes towards reading
activities than students who spend more than 60 minutes for reading.

Table 16. ANOVA test results for primary school fourth grade students’ attitudes towards reading
process subgroup in accordance with time spent for reading.

Groups Sum of sd Mean F P Between
Squares Squares Groups
Variance
Intergroups 123.97 4 30.99 6.58 .00 3>1
Intragroups 1388.85 295 4.70 4>1
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Total 1512.83 299 5>1
4>2
5>2

Table 16 shows that students’ attitudes towards reading process subgroup differentiate
significantly in accordance with time allocated to reading (F=6.58, P=.00). The Turkey
test, carried out to specify the reason for this difference, revealed that students who don’t
spend any time for reading have significantly more negative attitudes towards reading
process than students who spend 1-15 minutes for reading. Also, students who spend 1-15
minutes for reading have significantly more negative attitudes towards reading process
than students who spend more than 30 minutes for reading.

Table 17. ANOVA test results for primary school fourth grade students’ reading achievement
levels in accordance with time spent for reading.

Groups Sum of sd Mean F P Between

Squares Squares Groups

Variance
Intergroups 12304.40 4 3076.10 7.12 .00 4>1
Intragroups 127423.38 295 431.94 3>2
Total 139727.78 299 4>2

Table 17 shows that students’ reading achievement levels differentiate significantly in
accordance with time allocated to reading (F=7.12, P=.00). The Turkey test, carried out to
specify the reason for this difference, revealed that students who don’t spend any time for
reading have significantly lower reading achievement levels than students who spend more
than 30 minutes for reading. Also, students who spend 1-15 minutes for reading have
lower reading achievement levels than students who spend more than 15 minutes for
reading.

Discussion and Conclusion

Results of tests and scales revealed that students' reading achievement levels are
“medium” (X=64.69); however, their attitudes towards reading are “high” (X=67.52), and
there is a weak positive relation (r=.20) between their attitudes towards reading and
achievement levels. Students' total reading attitude scores for subcategories of reading;
benefits of reading, meaning of reading, reading activities, and reading process,
differentiate positively in favor of students who read more books. Students' reading
achievement levels differentiate positively in favor of students who read more books and
allocate more time for reading; however, there isn't a statistically significant difference in
favor of regular reading habits. Additionally, findings revealed that there is a significant
difference in favor of total scores of fourth grade students who read more books in
attitudes towards reading and all subgroups of reading (benefits of reading, meaning of
reading, reading activities, reading process) analyzed throughout the study.

The findings of other studies in related literature also express that students' reading
achievements are at “medium” (X=64.69) level. This result corresponds to findings of
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Ergen and Batmaz (2019), Kiran (2019), Sert (2010), Tiirkben and Giindeger (2021), and
Unal (2006). However, Altunkaya and Siiliik¢ii (2018) found students' reading
achievements at low level. Examining PISA (2018) scores shows that Turkey is at 40th
place among 77 countries and at 31st place among OECD countries. Mean score of
Turkish students from this test is 466. Considering minimum limits for competency levels
for PISA 2018 reading skills, it can be seen that Turkish students are at second level in this
field. The levels for this test are specified as lc, 1b, la, 2, 3, 4, 5, 6. Although, Turkish
students' reading achievement level is higher than some other countries, it is obviously not
at sufficient or desired level and there are possible practices that can be beneficial to
develop higher reading skills. There are various studies in related literature testing
efficiency of methods, approaches, techniques and trainings which can improve reading
skills. Some studies expressing beneficial practices and methods are Asuluk (2020):
intelligence games, Ozaslan (2006): word games, Tok (2008): cooperative learning
method, Kog¢ (2007): active learning, Belet and Yasar (2007): learning strategies, Kaya
Tosun (2018): learning circle technique, Kanmaz (2012),Sidekli and Cetin (2017), Ergen
and Batmaz (2019): reading comprehension strategies. It is believed to be necessary to
further analyze studies carried out on this topic qualitatively and quantitatively.

Another finding of the study revealed that there is a positive but statistically weak
relation between students’ attitudes towards reading and their reading achievement levels
(r=.20). This result corresponds to results of Karabay and Kusdemir Kayiran (2010) and
Sallabas (2008). On the other hand, Seflek Kovacioglu (2006) found a medium level
relation between reading achievement levels and attitudes towards reading. Karabay and
Kusdemir Kayiran (2010)’s study revealed that students with a positive attitude towards
reading have higher levels of achievement. In all studies mentioned above, there is a
relation between attitudes towards reading and achievement levels despite being weak.
This weak relation is understandable as achievement involves many other variables. For
instance, concentration, motivation, and environment can have different effects on
individuals’ reading comprehension levels.

Additionally, the results of the study revealed that increasing time allocated for
reading and having regular reading habits increased reading achievement levels. Similarly,
studies of Durualp, Ci¢cekoglu and Durualp (2013) found that increase in number books
read also increases positive attitude towards reading. Kutlu, Yildirim, Bilican, Kumandas
(2011) expressed that increase in access to books increases reading comprehension levels.
Sert (2010)’s study revealed that an increase in regular reading habits also increases
reading comprehension level. For this reason, it is recommended introduce students to
books at an early age, encourage them to have regular reading habits, make their access to
books easier, have certain time allocated to reading, and be a role model to them.
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Giris
Tiirkge dersi dinleme, konusma, okuma ve yazma olmak tizere dort temel 6grenme
alanindan olusmaktadir. Dort temel dil becerisinden dinleme ve konusma okul ¢agindan
once edinilirken, okuma ve yazma genellikle okul basladiktan sonra ve belirli bir program
dahilinde 6grenilmektedir. Bu arastirmada temel dil becerilerinden okuma ele alinacaktir.

Akyol (2005, 1) tarafindan “anlam kurma siireci” olarak nitelendirilen okuma, pek
cok arastirmaci tarafindan da silire¢ olarak degerlendirilmistir: “algilama ve kavrama
siireci” (Oguzkan, 1987: 37); “yorumlama siireci” (Giirses, 1996: 101); “iletisim, algilama,
ogrenme ve gelisim stireci” (Sever, 2004: 13); “algilama siireci” (Balci, 2013: 4).
Tanimlardan da yola ¢ikarak okumanin Oncelikle bir siire¢ oldugu unutulmamalidir.
Okuma stirecinin gerceklesebilmesi igin yalnizca harflerin ya da sembollerin taninmast
yeterli degildir. Ayrica bunlarin 6n bilgilere dayanilarak zihinde yapilandirilmasi ve
anlamlandirilmas1 gerekmektedir.

Okuma, 6grenme ve bilgi edinme siirecinde en sik bagvurulan yontemlerden biridir
(Sever, 2004: 15). Bireyin kendini gelistirebilmesi ve bilginin siirekli yenilendigi c¢aga
ayak uydurabilmesi i¢in yalnizca okulda yapilan okuma caligmalar1 yeterli olmayacaktir.
Ayrica Ogrencilerin  okumay1 ihtiyag olarak algillaylpp bunu okul disinda da
gergeklestirmeyi aliskanlik haline getirmeleri gerekir. Okumanin aligkanlik haline gelmesi
noktasinda oncelikle 6grencinin okumaya yonelik tutumunun yiliksek olmasi beklenir.
Ogrenci yalnizca zorunlu oldugu zamanlarda degil yolculukta ya da tatilde de okumay1
tercih etmelidir. Okuma ile ilgili 6grencilerden beklenenler su sekilde siralanabilir:
okudugu kitaplarin yazarlar1 hakkinda bilgi edinme, kitaplar1 arkadaslarina ya da yakin
cevresindeki bireylere Onerme, kitaptan edindigi bilgileri paylasma, kitap alisveriginde
bulunma, kiitiiphaneye gitme, seviyesine uygun kitap secebilme vb. Ayni zamanda
ogrencinin okumanin kelime dagarcigmin gelismesine, kendini daha rahat ifade
edebilmesine, yaraticiligi gelistirmesine, empati kurma siireclerine, farkli bakis agilari
kazanarak sorunlara ¢ozliim Onerileri gelistirebilmesine katki sagladiginin farkinda olmasi
beklenir (Yurdakal ve Kirmizi, 2019). Ogrenci bu farkindalig1 kazandig1 zaman okumaya
yonelik tutumu da daha yiiksek diizeye ¢ikacaktir.

Ogrencilerin okumaya yonelik tutumlari arttikga okuma istekleri ve okumaya
aywrdiklart siire de artacak, bu duruma bagl olarak okudugunu anlama becerileri de
gelisecektir. Bir 6grenci ic¢in yalnizca hizli ve dogru okumak yeterli degildir. Ayni
zamanda okudugunu dogru anlamasi ve yorumlayabilmesi gereklidir. Uluslararas1 Okuma
Becerilerinde Gelisim Projesi-PIRLS 2001 sonuglarina gore Tiirkiye 35 katilimer {ilke
arasinda 28. siray1 almistir (Ogretmen, 2006). Alman bu derece iilkemizdeki dgrencilerin
okudugunu anlama becerilerinde istenen diizeyde olmadiklarini gdsterir niteliktedir.
Benzer sekilde Uluslararast Ogrenci Degerlendirme Programi-PISA 2018 okuma becerisi
alaninda Tiirkiye 77 iilke arasinda 40. sirada yer almistir (MEB, 2019). Bu sonug¢ da
ilkemizde hala okuma becerisi alaninda c¢alisilmasi gerektigini gdstermektedir.

Tiim derslerin temel bileseni olan okuma, Ogrenciler tarafindan ihtiya¢ olarak
algilandiginda  ahskanlik  haline  getirilebilir.  Ogrenciler okuma  becerilerini
gelistirdiklerinde kisisel gelisimlerine de katki saglayacaklardir. Okumaya yonelik tutumu
yliksek diizeyde olan 6grencilerin basari testinden alacaklari puanin da tutumu diistik olan
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Ogrencilere nazaran daha yiliksek olmasi beklenir. Okudugunu anlama becerisini
degerlendirmenin pek ¢ok yolu vardir. Bunlardan biri de basan testidir. Okumaya yonelik
tutumu yiiksek diizeyde olan 6grencilerin basari testinden alacaklari puanin da tutumu
diisiik olan 6grencilere nazaran daha yiiksek olmasi beklenir.

Bu arastirmada, ilkokul dordiincii smif 6grencilerinin okumaya yonelik tutumlari
ile okudugunu anlama basarilar1 arasindaki iligki belirlenecegi ve c¢esitli degiskenler
acisindan karsilastirmali olarak incelenecegi i¢in bundan sonra yapilacak arastirmalara yol
gostermesi bakimindan 6nem arz etmektedir.

Problem Durumu

Arastirmanin problem ciimlesi “Ilkokul dordiincii siif 6grencilerinin okumaya
yoOnelik tutumlari ile okudugunu anlama basarilar1 arasindaki iliski nasildir?” seklindedir.

Aragtirmanin alt problemleri soyledir:
1. Ilkokul dérdiincii sinif 6grencilerinin okudugunu anlama basar diizeyi nedir?
2. Ilkokul dérdiincii sinif 6grencilerinin okumaya yonelik tutum diizeyi nedir?

3. Ilkokul dérdiincii smif grencilerinin okumaya ydnelik tutumlar ile okudugunu
anlama basar1 diizeyleri arasinda anlamli bir iligki var midir?
4. flkokul dérdiincii smif ogrencilerinin okumaya yénelik tutumlari aylik

okuduklar kitap sayisia gore degismekte midir?

5. Ilkokul dérdiincii siif dgrencilerinin okumanin katkilari, okumanin anlami,
okuma etkinlikleri ve okuma siireci alt boyutlarina iliskin tutumlari aylik okuduklar: kitap
sayisina gore degismekte midir?

6. Ilkokul dérdiincii smif ogrencilerinin okudugunu anlama basarilar aylik
okuduklari kitap sayisina gore degigsmekte midir?

7. Tlkokul dérdiincii smif 6grencilerinin okumaya yonelik tutumlari diizenli kitap
okuma durumuna gore degismekte midir?

8. Ilkokul dérdiincii sinif 6grencilerinin okudugunu anlama basarilar1 diizenli kitap
okuma durumuna gore degismekte midir?

9. ilkokul dérdiincii smif dgrencilerinin okumaya yonelik tutumlar1 kitap okuma
stiresine gore degismekte midir?

10. Ilkokul dordiincii smif dgrencilerinin okumanin katkilari, okumanin anlama,
okuma etkinlikleri ve okuma siireci alt boyutlarina iligkin tutumlar kitap okuma stiresine
gore degismekte midir?

11. flkokul dordiincii sinif grencilerinin okudugunu anlama basarilar1 kitap okuma
siiresine gore degismekte midir?
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Yontem

Betimsel bir ¢alisma olan bu arastirmada ilkokul doérdiincii sinif Ogrencilerinin
okumaya yoOnelik tutumlar1 ile okudugunu anlama basari diizeyleri arasindaki iliskiyi
belirlemek amacglandigi i¢in iliskisel tarama modeli kullanilmistir.

Arastirma deseni ve yayin etigi

Calisma igin etik onay Izmir Valiliginden 26/01/2020 tarih ve 12018877-
604.01.02-E.1831805 sayil1 belge ve Ege Universitesi Sosyal ve Beseri Bilimler Bilimsel
Aragtirma ve Yayin Etik Kurulundan 25.12.2019 tarih ve 85553214-050.06.04 say1l1 belge
ile alinmastir.

Evren

Arastirmanin  evrenini 2019-2020 egitim-6gretim yilinda Izmir ili Bornova
ilgesinde Ogrenim gormekte olan ilkokul dordiincii simif Ogrencileri olusturmaktadir.
Okumaya yonelik tutumun ilkokulun son basamagi olan ddrdiincii sinifa gelinceye kadar
gelismis olacagi beklendigi i¢in dordiincii sinif 6grencileri tercih edilmistir. Cemiloglu
(2001) ilkokulun ilk ii¢ smifinda okuma ve yazma becerilerinin temel diizeyde
kazanildigini, sonraki yillarda ise bu becerilerin gelistirildigini ifade ederek goriisiimiizii
desteklemektedir.

Katihmcilar

Arastirmada veri toplanacak okullar secilitrken Bornova ilgesindeki ilkokullar
arasindan random atama yapilmistir. Belirlenen ilkokullardan katilima goniillii dordiincii
sinif 6grencilerinden veriler toplanmastir.

Verilerin toplanmasi ve analizi
Aragtirmada kullanilan veri toplama araglar1 sunlardir:

1. “Okumaya Yonelik Tutum Olgegi”: Yurdakal ve Kirmizi (2019) tarafindan
gelistirilen 6lgek 4 boyut ve 28 maddeden olusmaktadir. Olgegin KMO degeri 0.817,
Cronbach Alpha degeri 0.853 tiir.

2. “Okudugunu Anlama Basar1 Testi”: Ergen ve Batmaz (2019) tarafindan
gelistirilmigtir. 25 adet ¢oktan se¢meli sorudan olusmaktadir. KR-20 degeri 0,82’dir.
Testte, Milli Egitim Bakanlig1 Talim ve Terbiye Kurulu tarafindan Tiirk¢e ders kitabi
(ilkokul dordiincii sinif) olarak kabul edilmis bir kitaptan alinan bir adet hikaye edici metin
(Iki Fare) ve bir adet bilgi verici metin (Ekmek) kullanilmistir. Basar1 testinde ise
[Ikdgretim Tiirkge Dersi Ogretim Programi’nda yer alan kazanmmlar dogrultusunda
hazirlanan sorular kullanilmistir.
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Ogrencilerin “Okudugunu Anlama Basar1 Testi”ne verdikleri cevaplar ve “Okumaya
Yonelik Tutum Olgeginde isaretledikleri secenekler asagidaki sekilde sayisal verilere
doniistiirilmiistiir:

“Okumaya Yoénelik Tutum Olgegi”: Olgekteki her bir madde Katiliyorum (3),
Kismen Katiliyorum (2) ve Katilmiyorum (1) degerleri ile ifade edilmistir.

“Okudugunu Anlama Basar1 Testi”: 25 adet coktan se¢meli sorudan olusmaktadir.
Basan testinde sorularin her birine dorder puan verilmis boylece dlgek 100 toplam puan
iizerinden degerlendirilmistir.

Arastirmada 6grencilerin basari testi sonucunda belirlenen okudugunu anlama basari
diizeyleri MEB tarafindan belirlenen puanlama derecesine gore yapilmistir. Bu puanlama
derecesi su sekildedir: 85 - 100 araligi “Pekiyi”, 70 — 84 aralig1 “Iyi”, 55 — 69 aralif1
“Orta”, 45 — 54 aralig1 “Geger” ve 0 - 44 aralig1 “Basarisiz”.

Arastirmadaki verilerin analizinde SPSS istatistik programi kullanilmis ve betimsel
istatistiklerle birlikte uygun analizlerden yararlanilmistir.

Verilerin Toplanmasi

Veri toplama siirecinde oncelikle uygulama yapilacak okullarin miidiirleri ve o
okullarda gorev yapan dordiincii smif Ogretmenleri ile gorisiilmiis ve oOgretmenler
uygulama hakkinda bilgilendirilmistir. Ogrenci velilerinden 6grencilerin aragtirmaya
katilmalarin1 izin verdiklerini gosteren onam formlar1 toplanmistir. Arastirmaya
katilmasina izin verilen ve goniilliiliik gosteren 6grencilere dnce “Okudugunu Anlama
Basar1 Testi’ni cevaplamalari, ardindan “Okumaya Yénelik Tutum Olgegi’nde igtenlikle
ve baski altinda hissetmeden kendilerine uygun olan secenegi isaretlemeleri istenmistir.
Uygulama siirecinde arastirmacilardan en az biri uygulama alaninda bulunmustur.

Bulgular

Veri analizine baslamadan oOnce verilerin normallik varsayimlarint kargilama
durumlan test edilmistir. Tiim veriler i¢cin Skewness ve Kurtosis degerlerinin -2 ve +2
araliginda oldugu gorilmistiir. Diger normallik varsayimlarinin da karsilandigi
goriildiikten sonra parametrik analizler tercih edilmistir. Olgegin bu calisma icin giivenirlik
katsatis1t Cronbach’s Alpha degeri .85 olarak hesaplanmistir.

Tablo 1. ilkokul dérdiincii smif 6grencilerinin okudugunu anlama basari diizeyi

N Min Max X sd

300 12 100 64.69 21.67

Tablo 1’de goriildiigli lizere 6grencilerin okudugunu anlama basar1 ortalamalari
64.69’dur. Basari testinden alinan en diisiik puan 12, en yiiksek puan ise 100°diir.
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Tablo 2. ilkokul dérdiincii smif grencilerinin okumaya yénelik tutum diizeyi

N Min Max X sd

300 32 80 67.52 8.70

Tablo 2’de goriildigii iizere Ogrencilerin okumaya yonelik tutum ortalamalari
67.52°dir. Tutum 6l¢eginden alinan en diisiik puan 32, en yliksek puan ise 80’dir.

Tablo 3. Ilkokul dérdiincii sinif égrencilerinin okumaya ydnelik tutumlan ile okudugunu anlama
basar diizeyleri arasindaki iligki

300 .20 .00

Tablo 3’te gorildiigii iizere okumaya yonelik tutumlari ile okudugunu anlama
basar1 diizeyleri arasinda istatistiksel agidan pozitif yonde zayif bir iligki bulunmustur
(r=.20; p=.00<.05).

Tablo 4. ilkokul dordiincii smif 6grencilerinin okumaya yonelik tutumlarmnim aylik okuduklari
kitap sayisina géore ANOVA testi

Gruplar Kareler sd Kareler F P Gruplar arasi
toplami ortalamasi farklilik
Gruplar arasi 3132.98 3 1044.32 15.83 .00 2>1
Gruplar ici 19519.79 296 65.94 3>1
Toplam 22652.78 299 4>1

Tablo 4’te O6grencilerin okumaya yonelik tutumlarinin aylik okuduklan kitap
sayisina gore anlamli farklhilastigi goriilmiistir (F=15.83, P=.00). Bu farklilagmanin
kaynagini gormek i¢in yapilan Tukey testi sonucuna gore kitap okumayan 6grencilerin
okumaya iliskin tutumlarmin 1 kitap okuyan, 2-5 aras1 kitap okuyan ve 6-10 arasi kitap
okuyan 6grencilere gore anlamli derecede diisiik oldugu bulunmustur.

Tablo 5. Ilkokul dordiincii siif 6grencilerinin okumanin katkilari alt boyutuna iligkin tutumlarinin
aylik okuduklar1 kitap sayisina gore ANOVA testi

Gruplar Kareler sd Kareler F P Gruplar arasi
toplam1 ortalamasi farklilik
Gruplar arasi 336.29 3 112.09 8.94 .00 2>1
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Gruplar igi 3710.70 296 12.536 3>1
Toplam 4046.99 299 4>1

Tablo 5’te 6grencilerin okumanin katkilar1 alt boyutuna iligkin tutumlarinin aylk
okuduklar1 kitap sayismma gore anlamli farklhilastigir gorilmiistir (F=8.94, P=.00). Bu
farklilagsmanin kaynagii gérmek i¢in yapilan Tukey testi sonucuna gore kitap okumayan
ogrencilerin okumaya iliskin tutumlarmin 1 kitap okuyan, 2-5 arasi kitap okuyan ve 6-10
aras1 kitap okuyan 0grencilere gore anlamli derecede diisiik oldugu bulunmustur.

Tablo 6. Ilkokul dordiincii smif 6grencilerinin okumanin anlamu alt boyutuna iliskin tutumlarmin
aylik okuduklar kitap sayisina gore ANOVA testi

Gruplar Kareler sd Kareler F P Gruplar arasi
toplam1 ortalamasi farklilik
Gruplar arast 75.36 3 25.12 7.55 .00 2>1
Gruplar ici 984.67 296 3.32 3>1
Toplam 1060.03 299 4>1
4>3

Tablo 6’da ogrencilerin okumanin anlami alt boyutuna iliskin tutumlariin ayhk
okuduklar1 kitap sayismma gore anlamli farklhilastigi gorilmiistiir (F=7.55, P=.00). Bu
farklilagsmanin kaynagini gérmek i¢in yapilan Tukey testi sonucuna gore kitap okumayan
ogrencilerin okumaya iliskin tutumlarmin 1 kitap okuyan, 2-5 aras1 kitap okuyan ve 6-10
aras1 kitap okuyan Ogrencilere gore ve 2-5 arasi kitap okuyan 6grencilerin tutumlarinin 6-
10 aras1 kitap okuyan 6grencilere gore anlamli derecede diisiik oldugu bulunmustur.

Tablo 7. Ilkokul dérdiincii sinif dgrencilerinin okuma etkinlikleri alt boyutuna iliskin tutumlarmin
aylik okuduklar kitap sayisina gore ANOVA testi

Gruplar Kareler sd Kareler F P Gruplar arasi
toplami ortalamas1 farklilik
Gruplar arast 316.86 3 105.62 12.49 .00 3>1
Gruplar i¢i 2502.50 296 8.45 4>1
Toplam 2819.37 299 4>2

Tablo 7°’de 6grencilerin okuma etkinlikleri alt boyutuna iliskin tutumlarinin aylik
okuduklar1 kitap sayisina gore anlamli farklhilastigi goriilmistir (F=12.49, P=.00). Bu
farklilagsmanin kaynagii gérmek i¢in yapilan Tukey testi sonucuna gore kitap okumayan
ogrencilerin okumaya iligkin tutumlarmin 2-5 arasi kitap okuyan ve 6-10 arasi kitap
okuyan Ogrencilere gore ve 1 kitap okuyan ogrencilerin tutumlarinin 6-10 arasi kitap
okuyan 6grencilere gore anlamli derecede diisiik oldugu bulunmustur.
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Tablo 8. Ilkokul dordiincii sinif 6grencilerinin okuma siireci alt boyutuna iligkin tutumlarimin ayhk
okuduklan kitap sayisina gore ANOVA testi

Gruplar Kareler sd Kareler F P Gruplar arasi
toplami ortalamasi farklilik
Gruplar arasi 148.56 3 49.52 10.74 .00 2>1
Gruplar igi 1364.26 296 4.60 3>1
Toplam 1512.83 299 4>1
4>2
4>3

Tablo 8’de ogrencilerin okuma siireci alt boyutuna iliskin tutumlarimin ayhk
okuduklar1 kitap sayisina gore anlamli farklhilastigi goriilmistir (F=10.74, P=.00). Bu
farklilagsmanin kaynagini gérmek i¢in yapilan Tukey testi sonucuna gore kitap okumayan
ogrencilerin okumaya iliskin tutumlariin 1 kitap okuyan, 2-5 arasi kitap okuyan ve 6-10
arast kitap okuyan Ogrencilere gore ve 1 kitap okuyan ve 2-5 arasi kitap okuyan
ogrencilerin tutumlarinin 6-10 arasi kitap okuyan 6grencilere gore anlamli derecede diigiik
oldugu bulunmustur.

Tablo 9. Ilkokul dordiincii smif dgrencilerinin okudugunu anlama basarilarinin aylik okuduklar:
kitap sayisina gore ANOVA testi

Gruplar Kareler sd Kareler F P Gruplar arasi

toplami ortalamasi farklilik
Gruplar arasi 3594.47 3 1198.15 2.60 .05 3>1
Gruplar igi 136133.31 296 459.91 4>1
Toplam 139727.78 299

Tablo 9°da ogrencilerin okudugunu anlama basarilarinin aylik okuduklar1 kitap
sayisina gore anlamhi farkhilastigi goriilmiistir (F=2.60, P=.05). Bu farklilagmanin
kaynagmi gérmek i¢in yapilan Tukey testi sonucuna gore kitap okumayan &grencilerin
okudugunu anlama basarilarinin kitap okumayan, 2-5 arasi kitap okuyan ve 6-10 arasi
kitap okuyan 6grencilere gére anlamli derecede diisiik oldugu bulunmustur.

Tablo 10. ilkokul dérdiincii sinif dgrencilerinin okumaya yonelik tutumlarmin diizenli kitap okuma
durumuna gore t-testi sonuglart

Gruplar

N X sd t p
Evet 218 69.50 7.74
6.90 0.73
Hay1r 82 62.26 8.96

Tablo 10°da o6grencilerin okumaya yonelik tutumlarinin diizenli kitap okuma
durumuna gore anlamh farklilasmadigi goriilmiistiir (t=6.90; p>.05).
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Tablo 11. ilkokul dérdiincii smif dgrencilerinin okudugunu anlama basarilarimn diizenli kitap
okuma durumuna gore t-testi sonuglari

Gruplar N X o ¢ b
Evet 218 64.84 21.46

19 46
Hayir 82 64.29 22.14

Tablo 11°de 6grencilerin okudugunu anlama basarilarinin diizenli kitap okuma
durumuna gore anlamh farklilagmadig1 gortilmiistiir (t=.19; p>.05).

Tablo 12. ilkokul dérdiincii simf &grencilerinin okumaya yoénelik tutumlarinm kitap okuma
stiresine gore ANOVA testi

Gruplar Kareler sd Kareler F P Gruplar arasi
toplami ortalamasi farklilik

Gruplar arasi 2523,53 4 630.88 9.24 .00 3>1
Gruplar igi 20129,248 295 68.23 4>1
Toplam 22652,787 299 5>1

3>2

4>2

5>2

Tablo 12°de 6grencilerin okumaya yonelik tutumlarinin kitap okuma siiresine gore
anlamli farklilagtigi gorilmiistiir (F=9.24, P=.00). Bu farklilagmanin kaynagmi gérmek
icin yapilan Tukey testi sonucuna goére kitap okumayan ve 1-15 dk kitap okuyan
ogrencilerin okumaya iliskin tutumlarinin 15 dakikadan fazla kitap okuyan &grencilere
gore anlamli derecede diisiik oldugu bulunmustur.

Tablo 13. Ilkokul dordiincii smif 6grencilerinin okumanmn katkilari alt boyutuna iliskin
tutumlarinim kitap okuma siiresine gore ANOVA testi

Gruplar Kareler sd Kareler F P Gruplar arasi
toplam1 ortalamasi farklilik

Gruplar arasi 273.49 4 68.37 5.34 .00 2>1
Gruplar igi 3773.50 295 12.79 3>1
Toplam 4046.99 299 4>1

5>1

3>2

4>2

5>2

Tablo 13’te 6grencilerin okumanin katkilar alt boyutuna iliskin tutumlarinin kitap
okuma stiresine gore anlamli farklilastigi goriilmiistiir (F=5.34, P=.00). Bu farklilagmanin
kaynagini gormek ic¢in yapilan Tukey testi sonucuna gore kitap okumayan 6grencilerin
okumanin katkilar1 alt boyutuna iligkin tutumlarinin diger tiim ogrencilere gore; 1-15
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dakika kitap okuyan 6grencilerin tutumlarinin ise 15 dakikadan fazla kitap okuyan diger
ogrencilere gore anlamli derecede diisiik oldugu bulunmustur.

Tablo 14. Ilkokul dérdiincii stif grencilerinin okumanin anlan alt boyutuna iliskin tutumlarinm
kitap okuma siiresine géore ANOVA testi

Gruplar Kareler sd Kareler F P Gruplar arasi

toplam1 ortalamas1 farklilik
Gruplar arasi 64.72 4 16.18 4.79 .00 452
Gruplar igi 995.31 295 3.37 559
Toplam 1060.03 299

Tablo 14’te 6grencilerin okumanin anlami alt boyutuna iliskin tutumlarmin kitap
okuma stiresine gore anlamli farklilastigi goriilmiistiir (F=4.79, P=.00). Bu farklilagmanin
kaynagin1 gormek icin yapilan Tukey testi sonucuna gore 1-15 dakika kitap okuyan
ogrencilerin okumanin anlami alt boyutuna iliskin tutumlarimin 30 dakikadan fazla kitap
okuyan 6grencilere gore anlamli derecede diisiik oldugu bulunmustur.

Tablo 15. ilkokul dordiincii siif grencilerinin okuma etkinlikleri alt boyutuna iliskin tutumlarinin
kitap okuma siiresine gére ANOVA testi

Gruplar Kareler sd Kareler F P Gruplar arasi
toplami ortalamasi farklilik
Gruplar arasi 243.35 4 60.83 6.96 .00 3>1
Gruplar igi 2576.01 295 8.73 4>1
Toplam 2819.37 299 5>1
5>2

Tablo 15°te 6grencilerin okuma etkinlikleri alt boyutuna iliskin tutumlarinin kitap
okuma stiresine gore anlamli farklhilastigi goriilmiistir (F=6.96, P=.00). Bu farklilagmanin
kaynagmi gérmek i¢in yapilan Tukey testi sonucuna gore kitap okumayan 6grencilerin
okuma etkinlikleri alt boyutuna iliskin tutumlarinin kitap okumayan o6grencilerin 15
dakikadan fazla kitap okuyan diger O6grencilere gore ve 1-15 dakika kitap okuyan
ogrencilerin tutumlarimin ise 60 dakikadan fazla kitap okuyan diger Ogrencilere gore
anlaml derecede diisiik oldugu bulunmustur.

Tablo 16. ilkokul dordiincii siuf dgrencilerinin okuma siireci alt boyutuna iliskin tutumlarinmn
aylik kitap okuma siiresine gore ANOVA testi

Gruplar Kareler sd Kareler F P Gruplar arasi
toplam1 ortalamas1 farklilik
Gruplar arast 123.97 4 30.99 6.58 .00 3>1
Gruplar igi 1388.85 295 4.70 4>1
Toplam 1512.83 299 5>1
4>2
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5>2

Tablo 16’da 6grencilerin okuma siireci alt boyutuna iligkin tutumlarinin kitap okuma
siresine gore anlamli farkhilastigi gorilmistir (F=6.58, P=.00). Bu farklilagmanin
kaynagmi gérmek i¢in yapilan Tukey testi sonucuna gore kitap okumayan 6grencilerin
okuma etkinlikleri alt boyutuna iliskin tutumlarinin kitap okumayan o6grencilerin 15
dakikadan fazla kitap okuyan diger O6grencilere gore ve 1-15 dakika kitap okuyan
ogrencilerin tutumlarmin ise 30 dakikadan fazla kitap okuyan diger Ogrencilere gore
anlaml derecede diisiik oldugu bulunmustur.

Tablo 17. Ilkokul dérdiincii smif 6grencilerinin okudugunu anlama basarilarinin kitap okuma
siiresine gore ANOVA testi

Gruplar Kareler sd Kareler F P Gruplar arasi
toplami ortalamasi farklilik
Gruplar arast 12304.40 4 3076.10 7.12 .00 4>1
Gruplar ici 127423.38 295 431.94 3>2
Toplam 139727.78 299 4>2

Tablo 17°de 6grencilerin okudugunu anlama basarilariin kitap okuma siiresine
gore anlamli farkhilastigir goriilmistir (F=7.12, P=.00). Bu farklilasmanin kaynagini
gormek i¢in yapilan Tukey testi sonucuna gore kitap okumayan 6grencilerin okudugunu
anlama basarilarinin 30 dakikadan fazla kitap okuyan diger 6grencilere gore ve 1-15
dakika kitap okuyan 6grencilerin tutumlarinin ise 15 dakikadan fazla kitap okuyan diger
ogrencilere gore anlamli derecede diisiik oldugu bulunmustur.

Sonug¢ ve Tartisma

Arastirma sonucunda 6grencilerin okudugunu anlama basar1 diizeylerinin “orta”
(X=64.69) oldugu, okumaya yonelik tutum diizeylerinin ise “yiiksek” (X=67.52) oldugu
goriilmiistiir. Ogrencilerin okumaya yonelik tutumlari ile okudugunu anlama basar
diizeyleri arasinda zayif ve pozitif yonlii (r=.20) anlamli bir iligski vardir. Ogrencilerin
okumaya yonelik toplam tutum puanlar1 ve okumanin katkilari, okumanin anlami, okuma
etkinlikleri ve okuma siireci alt boyutlarina iliskin tutumlar1 aylik okuduklan kitap sayisina
gore daha fazla kitap okuyan ogrenciler lehine anlamli farklilasmaktadir. Ogrencilerin
okudugunu anlama basarilar1 aylik okuduklar kitap sayisina ve kitap okuma siiresine gore
daha fazla kitap okuyan 6grenciler lehine anlamli farklilik gosterirken, diizenli kitap
okuma durumuna gore ise anlamli bir farklihk géstermemektedir. Ogrencilerin okumaya
yonelik tutumlari diizenli kitap okuma durumuna gore farklilasmamaktadir. Ilkokul
dordiincii siif 6grencilerinin okumaya yonelik toplam tutum puanlari ve okumanin
katkilari, okumanin anlami, okuma etkinlikleri ve okuma siireci alt boyutlarma iliskin
tutumlari kitap okuma siiresine gore daha fazla kitap okuyan 6grenciler lehine farklilagtig
gorilmistiir.
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Bu calismada oldugu gibi alan yazindaki bazi calismalarda da ogrencilerin
okudugunu anlama basar1 diizeylerinin “orta” (X=64.69) oldugu bulunmustur. Bu sonug
Ergen ve Batmaz (2019), Kiran (2019), Sert (2010); Tiirkben ve Giindeger (2021) ve
Unal’mn (2006) arastirma sonuglariyla ortiismektedir. Altunkaya ve Siiliik¢ii (2018) ise
okudugunu anlama basar1 diizeyini diisiik olarak bulmustur. PISA 2018 okuma becerisi
alan1 performanslarma bakildiginda Tirkiye’nin 77 iilke arasinda 40. sirada ve OECD
iilkeleri arasinda ise 31. sirada oldugu gériilmektedir. Ogrencilerin bu sinavdan aldiklari
ortalama puan 466°dir. PISA 2018’de okuma becerileri yeterlik diizeyleri alt puan limitleri
gdz Onlinde bulunduruldugunda Tiirkiye’deki Ogrencilerin bu alandaki ortalama
puanlarinin 2. diizeyde kaldig1 anlasilmaktadir. Diizeylerin Ic, 1b, 1a, 2, 3, 4, 5, 6 olmak
tizere belirlendigi disiiniildiigiinde 2. diizeyin yeterli olmadigi goriilmektedir ancak
Tiirkiye’nin okuma becerileri alanindaki ortalama puani katilimer iilkelerin ortalama
puanindan daha yiiksektir. Orta diizeyde okudugunu anlama becerileri sergilemeleri yeterli
olmayip Ogrencilerin daha iist diizey beceriler sergilemeleri i¢in bazi c¢aligma ve
uygulamalarin yapilmasi faydali olacaktir. Alan yazinda bu becerilerin gelistirilmesi adina
farkli yontem, yaklasim, teknik ve egitimlerin etkililigini deneyen caligmalar oldugu
goriilmektedir. Ornegin Asuluk (2020) zekd oyunlarinin, Ozaslan (2006) kelime
oyunlarmin, Tok (2008) is birlikli 6grenme yonteminin, Ko¢ (2007) aktif 6grenmenin,
Belet ve Yasar (2007) Ogrenme stratejilerinin, Kaya Tosun (2018) okuma g¢emberi
tekniginin, Kanmaz (2012), Sidekli ve Cetin (2017) ve Ergen ve Batmaz (2019) ise
okudugunu anlama stratejilerinin  okudugunu anlama iizerinde etkili oldugunu
belirtmislerdir. Bu konuda yapilan ¢alismalarin nicelik ve nitelik olarak artirilmasimin
gerekli oldugu diistintilmektedir.

Arastirmada 6grencilerin okumaya yonelik tutum diizeylerinin yiiksek (X=67.52)
oldugu gorilmistiir. Bu arastirmanin sonucunu destekleyen c¢alismalar oldugu gibi
(Akkaya ve Ozdemir, 2013; Balci, 2009; Giir Erdogan ve Demir, 2016; Sallabas, 2008),
farkli sonuglara ulasan ¢alismalar da (Unal, 2006) vardir. Ogrencilerin okumaya yénelik
olumlu egilim sergilemeleri gerek hayat basarilar1 gerekse akademik basarilar1 adina
onemlidir. Okuma aligkanliginin kazandirilmasi, okuma sevgisinin asilanmasi i¢in diger
egitim paydaslari birlikte hareket etmelidir.

Arastirmada Ogrencilerin okumaya yonelik tutumlari ile okudugunu anlama basari
diizeyleri arasinda istatistiksel agidan pozitif yonde zayif bir iliski bulunmustur (r=.20). Bu
sonu¢ Karabay ve Kusdemir Kayiran (2010) ve Sallabas’in (2008) arastirma sonuglariyla
ortiismektedir. Seflek Kovacioglu (2006) ise 6grencilerin okudugunu anlama becerileri ve
okumaya yonelik tutumlar1 arasinda orta diizeyde iliski bulmustur. Karabay ve Kusdemir
Kayiran’in (2010) ¢alismasinda okumaya yonelik tutum diizeyi yiiksek olanlarin daha
basarili okuyucular olduklar1 ve basarili okuyucularin okumaya yonelik tutumlarinin daha
yiiksek oldugu sonucuna ulasilmistir. S6zii edilen caligmalarda okumaya yonelik tutum ile
okudugunu anlama basar1 diizeyi arasinda zayif da olsa bir iliski oldugu goriilmektedir.
Basar1 tek bir degiskene baglanamayacagi icin bu disiik iliskinin anlasilabilir oldugu
diisiiniilmektedir. Ornegin bir bireyin okudugunu anlamasi iizerinde konsantrasyon,
motivasyon, ortam kosullar1 vb. degiskenler de etki edebilmektedir.
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Arastirmada okunan kitap sayisi, kitap okumaya ayrilan siire arttik¢ca ve diizenlilik
kazandik¢a okumaya yonelik tutumun ve okudugunu anlama basarisinin arttig1 sonucuna
ulagilmistir. Benzer sekilde Durualp, Cigekoglu ve Durualp (2013) okunan kitap sayisi
arttikca okumaya yonelik tutumun arttigini, Kutlu, Yildirim, Bilican ve Kumandas (2011)
ogrencilerin kitaba erisimi arttikca okudugunu anlama basarisinin arttigini, Sert (2010)
kitap okuma aligkanlig1 arttikca okudugunu anlama basarisinin arttigini ifade etmislerdir.
Bu nedenle oOgrencilerin erken yaslardan itibaren kitapla tanistirilmasi, kitap okuma
aligkanliginin kazandirilmasi, kitaba erisimin kolaylastirilmasi, belirli zaman araliklarinda
okuma saatlerinin diizenlenmesi ve 6grencilere rol model olunmasi dnerilmektedir.
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