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Abstract

In the preschool period gifted children are defined as children with the potential to perform at high levels due to
their advanced or rapid development. The aim of this study is to examine the level of early literacy skills of
gifted children in the preschool period and how this level differs from their peers with typical development. The
comparison screening method from quantitative research was used in the study. The study group consists of 67
children, 34 are identified as gifted and 33 are with typical development. The data collection tools consisted of
two groups: scales for determining gifted and typically developing children, and a scale for measuring early
literacy skills. While Candidate Notification Scale for Preschool Gifted Children and Raven's Color Progressive
Matrices Test were used to determine children who are gifted and typical development, the Early Literacy Scale
was used to evaluate this skill. According to the results, it was observed that gifted children performed higher
than their peers with typical development in the category naming, phonological awareness, letter knowledge,
listening comprehension skills and total score of early literacy.

Key Words: gifted, preschool, early literacy, phonological awareness, letter knowledge, listening
comprehension.

Oz

Okul oncesi donemdeki 6zel yetenekli gocuklar, ileri veya hizli gelismeleri nedeniyle yiiksek seviyelerde
performans gosterme potansiyeli olan ¢ocuklar olarak tanimlanir. Bu ¢alismanin amaci 6zel yetenekli ¢ocuklarin
okul dncesi donemde erken okuryazarlik becerilerinin ne diizeyde oldugunu ve bu diizeyin tipik gelisim gdsteren
akranlarindan ne sekilde farklilik gosterdigini incelemektir. Arastirmanin yonteminde, nicel arastirmalardan
tarama yontemi kullanilmistir. Genel tarama yontemlerinden ise iligkisel tarama yonteminde karsilastirma tiirii
modeli kullanilmistir. Arastirmanin ¢aligma grubu, 6zel yetenekli olarak belirlenen 34, tipik gelisim gosteren 33
olmak {izere toplam 67 ¢ocuktan olugsmaktadir. Arastirmada kullanilan veri toplama araglari, 6zel yetenekli ve
tipik gelisim gosteren ¢ocuklari belirleme dlgekleri ile erken okuryazarlik becerilerini 6lgmeye yonelik 6lgekler
olmak iizere iki gruptan olusmustur. Okul Oncesi Dénem Ustiin Yetenekli Cocuklar i¢in Aday Bildirim Olgegi
(Bildiren & Bikmaz Bilgen, 2018) ve Raven’in Renkli Prograsif Matrisler Testi (Bildiren, 2016) 6zel yetenekli
olan ve tipik gelisim gosteren ¢ocuklari belirlemek amaciyla kullanilirken, Erken Okur Yazarlik Olgegi (Kargin
ve ark., 2015) bu becerinin degerlendirilmesi igin kullanilmigtir. Elde edilen sonuglara gore erken okuryazarligin
alt dlgekleri olan sozciik bilgisi, ses bilgisel farkindalik, harf bilgisi, dinledigini anlama becerisi ve erken
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okuryazarligin toplam puaninda 6zel yetenekli cocuklarin tipik gelisim gosteren akranlarina gore daha yiiksek
performans gosterdigi gorilmiistiir.

Anahtar Sozciikler: Ozel yetenek, iistiin yetenek, erken okuryazarlik, fonolojik farkindalik, harf bilgisi,
dinledigini anlama.

INTRODUCTION

In early childhood gifted children are ahead of their peers in certain characteristics. In some
research on this subject, the early childhood characteristics of well-known people were examined
retrospectively and the characteristics of gifted children were put forward based on these evidences
(Walsh, 2014)., Based on the studies of researchers such as Gardner, Guilford, Thurstone on
intelligence, it has been reported that the concepts of special abilities in early childhood expand to
include skills specific to the field (Robinson, 2000). This has paved the way for research on
identifying gifted children at an early age. However, as in the definition of giftedness, early indicators
of special ability (Roedell et al., 1980; Roedell, 1989; Tannenbaum, 1992) are frequently listed and
discussions continue on this topic (Ehrlich, 1985; Hall & Skinner, 1980, p.57; Harrison, 1999; Porter,
1999). In the literature, it is stated that gifted children exhibit some symptoms to their families in the
first years of their lives. These symptoms generally manifest themselves as using verbal expressions in
the early period, extraordinary curiosity, extraordinary permanent memory, abstract reasoning
capacity, high level of questioning, intense curiosity, desire to learn, and an unusually developed
humor (Chamrad & Robinson, 1986; Creel & Karnes, 1988).

According to recent research, gifted children in the preschool period have characteristics that
distinguish them from their peers. Cognitive features such as rapid learning, enhanced memory, ability
to understand complex concepts and high observation ability become evident in the early years (Clark,
2002, p.48; Harrison, 2003; Robinson, 2008; Sutherland, 2008, p.11). Similarly, socio-emotional
characteristics such as an advanced level of humor, sensitivity, social maturity, empathy and advanced
play patterns are frequently seen in young gifted children (Clark, 2013, p.126; Harrison, 2003).
However, they can show high performance in language skills, motor skills, academic ability, music
and art, personal or interpersonal skills (Olszewski-Kubilius et al., 2003, p.6).

Although there is relatively little information in the literature about gifted children in the
preschool period, they are defined as children with high performance potential due to their advanced
or rapid development (Clark, 2002, p.48; Cukierkorn et al., 2008; Harrison 2004; Morelock et al.,
2003; Smutny, 1998, p.25). Similarly, different researchers have been identified as different thinkers
who concentrate on young gifted children, are curious, persistent, and who can make abstract
connections in learning (Louis & Lewis, 1992; Roedell, 1989; Tuttle, Becker & Sousa, 1988; Webb et
al.,1982).

Cukierkorn et al. (2008) summarized the characteristics of gifted children in the preschool
period, their interpretations of these features and sample situations in their study. According to this
information, the general characteristics of gifted children in the preschool period include language
skills that include advanced vocabulary according to their age and the ability to use language in an
original and meaningful way, asynchronous development, emotional sensitivity, early awareness of
differences, cooperative play, using unusual objects in their games, leadership, advanced humor,
sensitivity to problems, curiosity, cognitive skills, metacognitive control, gifted children and early
literacy. As can be seen here, early literacy is defined as one of the characteristics of gifted children in
early childhood. Children can read texts both aloud and silently at an early stage compared to their
peers, as it facilitates understanding. (Cukierkorn et al., 2008).

Early literacy is all of the prerequisite knowledge, skills and attitudes towards reading and
writing before starting literacy instruction (Kargin et al., 2015; Sulzby & Teale, 1991; Whitehurst &
Lonigan, 1998). Studies have revealed that phonological awareness, print awareness, letter knowledge,
vocabulary, writing and listening comprehension skills are important for individuals' reading
performance during school period (Kargin et al., 2015). Language skill, which is an important
indicator of early literacy skill, is directly related to category naming. The child with good vocabulary
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knowledge will analyze words more easily and read more fluently during the reading task (Hirsch,
2003; Fowler, 1991; Metsala, 1999; Zhang et al., 1995). Phonological awareness, which is at the
center of the reading skill, is the conscious use of phonemes by children and their awareness of the
ordering and qualities of phonemes during daily conversations or while reading a text. In other words,
phonological awareness is the ability to notice the sounds in the words used during speech (Turan &
Giil, 2008). Children read sounds and words owing to letter knowledge, which is one of the
prerequisite skills in the development of phonological awareness (Johnson et al., 1996). Print
awareness is the knowledge that a written text is basically read with the rules, that this article has
meaning and words are transferred to the text with some symbols (Justice & Ezell, 2001; Pullen &
Justice, 2003). In order for children to be successful in language performance, they must have acquired
the semantic and syntactic structure of the language. The skill of listening comprehension is closely
related to these gains. This skill is measured in early literacy skills as answering context-related
questions and narrating. Writing skill includes expressing language with meaningful doodles, signs,
and letters. The awareness that writing has a communicative function in children develops gradually
from the age of 6 months to the age of 5-6 (Riley, 2006; Zhang & Bingham, 2019).

The literature on intellectual giftedness shows that one of the strongest indicators of exceptional
giftedness is early reading. Both Terman (1926) and Hollingworth (1926) reported in their studies that
early reading was the most obvious distinguishing between middle and high ability children. Studies
have shown that children with early speech and early movement development develop reading skills
significantly earlier than their peers (Gross, 1993, p.119). In fact, it has been observed that this skill
usually develops spontaneously without the support of parents or caregivers. However, this does not
mean that every child who talks or reads early is particularly gifted. The remarkable early
development in speaking, movement and reading has two important consequences for the gifted. First,
the unusually early mobility allows gifted children to move and explore their surroundings
independently for a few months before their average gifted peers, while their very early conversation
allows them to express their thoughts, seek out information about their surroundings, and interact with
their parents verbally. Both early movement and early speech contribute significantly to the capacity
of these children to acquire and process information and strengthen their cognitive development. On
the other hand early reading, allows children to reach a level of knowledge that is usually not available
until a few years after starting school. Secondly, it can be determined that these children have special
talents by being significantly different from their peers on these issues (Gross, 1999). Sankar -
DelLeeuw (1999) revealed that early reading is an important feature in his study, in which he examined
the characteristics of giftedness in early childhood from the perspective of parents and teachers. Burns
et al. (1984) emphasize that approximately 50% of gifted children learn to read in kindergarten
according to intelligence tests. Studies show that half of the gifted children who start first grade are
early readers and have an academic performance ahead of their peers (VanTassel-Baska et al., 1996).
Brown and Rogan (2010) stated that gifted generally already know how to read when they start
primary school and there is no need to allocate time for this skill, so it is appropriate to give these
children more active reading tasks. Although there is a great deal of place in the literature on the early
reading and language skills of gifted children, it has been observed that there is no up-to-date
screening study in which this situation is statistically demonstrated. In this direction, the aim of this
study is to examine the level of early literacy skills of gifted children in the preschool period and how
this level differs from their typically developing peers.

METHOD

The comparison screening method from quantitative research was used in the study. Screening
method is an approach that aims to describe an existing situation as it exists. Relational screeening is
used in studies aiming to determine the presence and degree of the situation between two or more
variables. In the comparison type, groups are formed according to the variable whose difference is
wanted to be tested and the difference is examined (Blyiikoztiirk et al., 2017; Creswell & Poth, 2016).
In this study, it was examined whether early literacy skills differ on individuals with and without
giftedness.
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2.1. Participants

The study group consists of 67 children, 34 are identified as gifted and 33 are with typical
development.

Table 1. Demographic Characteristics of the Working Group

Group Female Male Mean Age (month)
E (TD) 11 5 65.90

E (G) 6 11 66.46
C(TD) 9 8 65.72

C(G) 7 10 66.40

E (TD): Experimental group consisting of children who are given working memory training
and showing typical development.

E (G): Experiment group consisting of gifted children who are given working memory
training.

C (TD): Control group consisting of children with typical development.
C (G): Control group consisting of gifted children.
2.1.1. Determination of the Participants

Due to the individual differences on the intelligence variable of the children in the working
group, a series of procedures were carried out to identify gifted and typical developing children for
experimental and control groups. This procedure is:

@ Independent kindergartens providing preschool education have been determined in
Izmir Province. Interviews were made with the directors and teachers of the determined
kindergartens.

2 Teachers evaluated "gifted" and "typically developing” children in their classrooms
with the "Candidate Notification Scale for Preschool Gifted Children”. As a result, 46 gifted
and 50 typically developing children were nominated by their teachers.

3 "Raven's Color Progressive Matrices Test" was applied individually by the researcher
to the children who were nominated.
()] The scores obtained from Raven's Progressive Matrices Test were evaluated according

to the norms of the test and gifted children and typical development were determined. Table 1
shows the minimum and maximum values of the scores of the working group from this test, as
well as the average and standard deviation values.

Table 2. Raven Progressive Matrices Test Descriptive Statistics of Participants

Grup N Min. Max. Ort. S.S.
Gifted Children 34 21 32 26.5588  2.5015
Typical Developing Children 33 15 20 18.0662  1.8555

2.2. Data Collection Tools

The data collection tools used in the study consisted of two groups: scales for determining
giftedness and typically developing children, and scales for measuring early literacy skills.

2.2.1. Tools to be Used to Identify Gifted and Typically Developing Children

1. Candidate Notification Scale for Preschool Gifted Children: The scale developed by
Bildiren and Bikmaz Bilgen (2018) is a scale used to identify gifted children in pre-school
period and filled in by teachers. The scale consists of 13 items in 5-point likert type and three
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factors (general intelligence, creativity, commitment to work). The highest score that can be
obtained from the whole scale is 65; the lowest score is 13. It was seen that the fit indices of
the scale were between well-adjusted and acceptable values, and the structure of the scale
with three factors and 13 items was confirmed as a model. It was determined that the scale
showed a moderate correlation between the Color Progressive Matrices Test and the CogAT
tests. The reliability of the scale, calculated using the cronbach alpha internal consistency
coefficient, was found to be .95.

2. Raven's Color Progressive Matrices Test: The scale has been developed to evaluate
cognitive development and intellectual maturity. The scale consists of 36 items in total, 3
sets of 12 items each. Validity and reliability studies for children aged 4-6 and 3-9 in a
Turkish sample were conducted by Bildiren (2016), Bildiren, Kargin-Korkmaz (2017),
Bildiren (2017). For this study, data were collected from 640 children attending 15
kindergartens. Test-retest and parallel form reliability were used for reliability studies. It is
seen that there is a moderate, positive and significant relationship between the AB Set of the
test and the Test-Retest results (r = 0.436; p <.01). It is seen that there is a moderate, positive
and significant relationship between Set B and Test-Retest results (r = 0.350; p <.01). It is
seen that there is a moderate, positive and significant relationship between total test and
Test-Retest results (r = 0.551; p <.01). For validity analysis, the relationship between the
Bender-Gestalt Visual Motor Perception Test, WISC-R and TONI-3 tests was examined. In
line with the findings obtained, it was concluded that the scale was valid and reliable for
children in the 4-6 age group.

2.2.2. Tool to be Used to Assess Early Literacy Skills

1. Early Literacy Scale: This scale was used to evaluate the upper language skills of children in
the study. Developed by Kargin et al. (2015), the scale is a measurement tool that aims to
determine the early literacy skills of children in the age group of 5 in a valid and reliable
manner. The scale consists of 7 subtests (Receptive Language, Expressive Language, Category
Naming, Function Knowledge, Letter Knowledge, Phonological Awareness, and Listening
Comprehension), which include reading and writing skills. The validity and reliability study of
the scale was carried out with 403 children studying in classrooms of 5-year-olds in independent
kindergartens and primary schools affiliated to the Ministry of National Education in seven
central districts in Ankara/Turkey. Findings obtained from the study showed that the scale was a
valid and reliable measurement tool in measuring early literacy skills in 7 sub-dimensions. The
factor load values of the items in the subtests of the ELS, which consists of 102 items, are
between .33 and .93, with KR20 reliability coefficients .65. Test-retest reliability coefficients
ranged between .56 and .89, and criterion validity calculations calculated with TEDIL in
receptive and expressive language subtests ranged between .37 and .54.

2.3. Data Collection

The data collection process of the study was carried out in two stages, namely the identification
of gifted and typically developing children, and the assessment of early literacy skills. The first of the
data collection tools used in the process of determining children, which is the first stage, is a
measurement tool filled in by teachers. The other provides measurement by making a one-to-one
application. The data collection process for the first stage proceeded as follows.

1. Institutions from which data will be collected have been determined.

2. Teachers nominated "gifted" and "typically developing"” children with the measurement tool.

3. "Raven's Color Progressive Matrices Test" was applied individually by the researcher
to the children determined as potentially gifted.

In the second data collection phase, after the children with special abilities and typical
development were determined, the "Early Literacy Scale” was applied by the researcher to the whole
study group.

2.4. Data Analysis
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Since the study is a quantitative research, the data obtained were analyzed in the SPSS 24.00
package program. Before starting the analysis of the data, in order to examine the normal distribution
of the dependent variables on the independent variable, the skewness kurtosis values were examined
and found suitable for parametric testing.

RESULTS

The findings obtained from the research as a result of the analysis are presented in tables and
explained below.

Table 2 shows the descriptive statistics of the category naming, phonological awareness, letter
knowledge, listening comprehension and early literacy total scores of gifted and typical developing
children in the working group.

Table 3. Category Naming, Phonological Awareness, Letter Knowledge, Listening Comprehension
and Early Literacy Total Score Descriptive Statistics of the Working Group

Early Literacy Subtests Diagnostic N Mean Std. Std. Errors
and Total Score Group Dev. Mean
Category naming GC 33 45,97 2,338 ,407

TDC 34 36,68 6,094 1,045
Phonological GC 33 21,30 3,828 ,666
Awareness TDC 34 16,94 3,256 ,558
Letter Knowledge GC 33 7,76 4,724 ,822
TDC 34 4,18 2,634 ,452
Listening GC 33 5,36 ,822 ,143
Comprehension TDC 34 4,29 1,292 222
Total GC 33 80,39 8,617 1,500
TDC 34 62,09 11,49 1,971
0

Note:GC: Gifted Children, TDC: Typical Developing Children

According the data, the mean, standard deviation and standard error mean of the scores obtained
by all children in the study group were given. When the findings were examined, in the subtests of
category naming (m = 45.97), phonological awareness (m = 21.30), letter knowledge (m = 7.76),
listening comprehension (m = 5.36) and total score (m = 80,39), scores of gifted children are higher
than their peers with typical development.

Table 4. Working Group's Category naming, Phonological Awareness, Letter Knowledge, Listening
Comprehension and Early Literacy Total Score Independent Samples t-Test Analysis

Levene’s Test for
Equality of VVariances

F q t df q
Category Equal Variances assumed 25,567 ,000 8,193 65 ,000
naming Equal Variances not assumed 8,286 42,757 ,000
Phonological Equal Variances assumed ,565 ,455 5,029 65 ,000
Awareness Equal Variances not assumed 5017 62,727 ,000
Letter Equal Variances assumed 16,770 ,000 3,847 65 ,000
Knowledge Equal Variances not assumed 3,817 49,827 ,000
Listening Equal Variances assumed 8,258 ,005 4,029 65 ,000
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Comprehension  Equal Variances not assumed 4,055 56,205 ,000
Total Equal Variances assumed 1,046 ,310 7,361 65 ,000
Equal Variances not assumed 7,392 61,150 ,000

p<.0

When the obtained analysis results are examined, it is seen that the variances of the data in the
category naming subscale are not homogeneous (p = .000 <.05), the difference between the groups is
significant (t = 8.286, p = .000 <.05) and this significance is in favor of gifted children. In the
phonological awareness subscale, it is seen that the variances of the data are homogeneous (p = .455>
.05), the difference between the groups is significant (t = 5.029, p = .000 <.05) and this significance is
in favor of gifted children. In the letter knowledge subscale, it is seen that the variances of the data are
not homogeneous (p = .000 <.05), the difference between groups is significant (t = 3.817, p = .000
<.05) and this significance is in favor of gifted children. In the listening comprehension subscale, it is
seen that the variances of the data are not homogeneous (p = .005 <.05), the difference between the
groups is significant (t = 4.055, p = .000 <.05) and this significance is in favor of gifted children. In
the early literacy total score, it is seen that the variances of the data are homogeneous (p = .310> .05),
the difference between the groups is significant (t = 7.361, p = .000 <.05) and this significance is in
favor of the gifted children.

DISCUSSION

In this study, it is aimed to determine the early literacy skill level of gifted children and how this
level differs compared to their peers with typical development. According to the results obtained, it
was observed that gifted children performed higher than their peers with typical development in
category naming, phonological awareness, letter knowledge, listening comprehension skills and the
total score of early literacy. The literature on giftedness shows that one of the main indicators in early
childhood is early reading. Important studies have reported that early reading is the clearest distinction
between middle and high ability children (Gross, 1993).

Although the literature on early literacy skills of gifted children is scarce, studies based on
parent and teacher views on this subject also support the results of the study. For example, Karadag
and Yildiz Demirtas (2017) interviewed 67 preschool teachers, and it was stated that the children,
whom the majority of teachers thought were gifted, were literate in their classrooms. In a study
conducted by Bildiren (2017) by interviewing the parents of 117 gifted children, the parents of 7
children between the ages of 2-4 and 31 children between the ages of 4-6 stated that their children
started reading early. In the study, Sankar - DeLeeuw (1999) examined the characteristics of gifted
people in early childhood from the perspective of parents and teachers and revealed that early reading
is an important feature. Burns et al. (1984) emphasize that approximately 50% of gifted children learn
to read in kindergarten according to intelligence tests. Other similar studies show that half of the gifted
children starting the first grade are early readers and have an academic performance ahead of their
peers (VanTassel-Baska et al., 1996).

When the teacher rating scales aimed at determining the gifted individuals in the pre-school
period were examined, it was seen that reading and writing or just reading were shown as a criterion in
these measurement tools. It was observed that items such as applies previously learned literary
concepts to new reading experiences”, “shows interest in reading other types of interest-based reading
materials” were included in the reading characteristics subtest of the Scales for Rating The Behavioral
Characteristics of Superior Students scale developed by Renzulli et al., (2002) and revised in 2012.
Similarly, in the Gifted Rating Scale-Preschool Kindergarden Form developed by Pfeiffer &
Jarosewich, 2008, it was observed that items related to both reading and writing skills such as “reads

unfamiliar words by uttering them”, “understands written material.” and “demonstrates writing skills
such as using invented spelling” were included in the subtest of academic ability.

When we examine the subcomponents of reading and writing, we see that there is a parallelism
between phonological awareness and intelligence score. In a study conducted by Akoglu and Acarlar
(2014), it was found that measurements such as chronological age, non-verbal intelligence age,
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average word length are related to verbal working memory and complex syntax comprehension skills.
We see that the ability to understand what is listening and the intelligence score, which is another
subcomponent, show parallelism again. In a study conducted by Gross (1993), it was stated that 36 out
of 40 children started reading before the age of 5 and showed that the reading, comprehension and
fluent reading levels of these children were at least 3 years older than them. It is thought that this
advanced development in the other two subcomponents, category naming and letter knowledge, is due
to the fact that children's curiosity is more advanced than their peers and they are more curious to learn
about these written symbols found in many parts of their lives. Cukierkorn et al. (2007; 2008) and
Moore (2005) revealed that one of the important indicators of giftedness in early childhood is
curiosity.

Considering the characteristics of early literacy and its subcomponents, cognitive development,
curiosity, early awareness, advanced verbal skills and metacognitive control, which are among the
early signs of giftedness, it is thought that the early development of literacy in gifted individuals is a
natural result of the development in the mentioned characteristics. Because, before starting early
literacy education, the prerequisite for reading and writing is all knowledge, skills and attitudes.
Language skill, which is an important indicator of this skill, is directly related to vocabulary (Fowler,
1991; Hirsch, 2003; Kargin et al. 2015; Metsala, 1999; Sulzby & Teale, 1991; Whitehurst & Lonigan,
1998; Zhang et al., 1995).

The characteristics of gifted children summarized in the preschool period, their interpretations of
these features and sample situations in their study. According to this information, the general
characteristics of gifted children in the preschool period include language skills that include advanced
vocabulary according to their age and the ability to use language in an original and meaningful way.
As can be seen here, early literacy is defined as one of the characteristics of gifted children in early
childhood. Children can read texts both aloud and silently at an early stage compared to their peers, as
it facilitates understanding (Gross, 1999). From this point of view, it is seen that the evaluation of
early literacy skills is important in determining gifted children, and when evaluated from this point of
view, this study contributes to the literature.

CONCLUSION AND RECOMMENDATIONS

In line with the findings and results obtained from the study, the following studies are
recommended to be carried out: Conducting more advanced literacy studies for gifted children in early
childhood, informing preschool teachers and parents that early literacy skills can be a predictor of
giftedness, examining the subcomponents of early literacy. More studies should be done and more
studies should be done to reveal the relationship between the subcomponents of early literacy,
especially phonological awareness and cognitive skills.
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GENISLETILMIiS OZET

Erken ¢ocukluk donemindeki 6zel yetenekli ¢ocuklar belli 6zellikler bakimindan akranlarindan
ileridedir. Bu konuda yapilan c¢alismalarda, taninmus kisilerin erken ¢ocukluk ozellikleri geriye doniik
olarak incelenmis ve 0Ozel yetenekli ¢ocuklarin oOzellikleri, bu kanitlardan yola c¢ikilarak ileri
stiriilmistiir (Walsh, 2014). Robinson (2000), Gardner, Guilford, Thurstone gibi arastirmacilarin zeka
lizerine yaptiklari ¢aligmalardan yola ¢ikilarak erken ¢ocukluk déneminde 6zel yetenek kavramlarinin
alana 0zgli yetenekleri igerecek sekilde genisledigi bildirilmistir. Bu durum, erken yasta 6zel yetenekli
cocuklarin belirlenmesi konusunda aragtirma yapmanin yolunu agmistir. Ancak bununla birlikte 6zel
yetenekliligin taniminda oldugu gibi 6zel yetenekliligin erken donem gostergeleri (Roedell, Jackson ve
Robinson, 1980; Roedell, 1989; Tannenbaum, 1992) sikga listelenmis olup bunun {izerine tartigmalar
devam etmektedir (Ehrlich, 1985; Hall ve Skinner, 1980; Harrison, 1999; Porter, 1999).

Son yillarda yapilan arastirmalara goére, okul oncesi donemdeki 6zel yetenekli ¢ocuklar, onlari
yasitlarindan ayiran ozelliklere sahiptir. Hizli 6grenme, gelismis hafiza, karmasik kavramlari anlama
yetenegi ve yiiksek gozlemleme yetenegi gibi bilissel dzellikler, ilk yillarda belirgin hale gelmektedir
(Clark, 2002; Harrison, 2003; Robinson, 2008; Sutherland, 2008). Benzer sekilde, ileri diizey bir
mizah yetenegi, duyarlilik, sosyal olgunluk, empati kurabilme ve gelismis oyun kaliplart gibi sosyo-
duygusal ozellikler de 6zel yetenekli kiiciik ¢ocuklarda sik¢a goriilmektedir (Clark, 2013; Harrison,
2003).

Erken okuryazarlik, ¢cocuklarin okuma yazama &gretimine baglamadan 6nce okuma yazmaya
yonelik 6nkosul bilgi, beceri ve tutumlariin tamamidir (Kargin, Ergiil, Bilyiikoztiirk ve Giildenoglu,
2015; Sulzby ve Teale, 1991; Whitehurst ve Lonigan, 1998). Arastirmalar, ses bilgisel farkindalik,
yazi farkindaligi, harf bilgisi, sdzciik bilgisi, yazi yazma ve dinledigini anlama becerilerinin bireylerin
okul dénemindeki okuma performanslari i¢in 6nemli oldugunu ortaya koymustur (Kargin, Ergiil,
Biiytikoztiirk ve Giildenoglu, 2015).

Entelektiiel iistiin yeteneklilikle ilgili alanyazin, istisnai 06zel yetenekliligin en giiglii
gostergelerinden birinin erken okuma oldugunu gostermektedir. Hem Terman (1926) hem de
Hollingworth (1926), calismalarinda orta ve yiiksek yetenekli ¢ocuklari en agik sekilde ayirt etmenin
erken okuma oldugunu bildirmistir. Aragtirmalar, erken konugma ve erken hareket gelisimi gosteren
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cocuklarin okuma becerilerinin akranlarindan onemli 6l¢iide daha erken gelistigini gostermistir
(Gross, 1993).

Alanyazindan elde edilen bu bilgiler 1s1ginda, bu ¢alismanin amaci 6zel yetenekli ¢ocuklarin
okul 6ncesi donemde erken okuryazarlik becerilerinin ne diizeyde oldugunu ve bu diizeyin tipik
gelisim gosteren akranlarindan ne sekilde farklilik gosterdigini incelemektir.

Arastirmanin yonteminde, nicel aragtirmalardan tarama yontemi kullanilmigtir.

Arastirmanin ¢aligma grubu, okul oncesi egitime devam eden ve 6zel yetenekli olarak belirlenen
34, tipik gelisim gosteren 33 olmak iizere toplam 67 ¢ocuktan olugmaktadir.

Calisma grubunda yer alan ¢ocuklarin zeka degiskeni iizerindeki bireysel farkliliklar1 nedeniyle,
0zel yetenekli ve tipik gelisim gosteren cocuklart belirlemek ve deney ve kontrol gruplarim
olusturmak tizere bir dizi islem yapilmistir. Bu islemler:

1. izmir ilinde okuldncesi egitim veren bagimsiz anaokullar1 belirlenmistir. Belirlenen
anaokullarinin yoneticileri ve 6gretmenleri ile goriigiilmiistiir.

2. Ogretmenler, siniflarindaki “6zel yetenekli” ve “tipik gelisim gdsteren” gocuklar1 “Okul
Oncesi Dénem Ustiin Yetenekli Cocuklar I¢in Aday Bildirim Olgegi” (Bildiren & Bikmaz
Bilgen, 2018) ile degerlendirmistir. Bunun sonucunda 6zel yetenekli ve tipik gelisim gosteren
96 ¢ocuk dgretmenleri tarafindan aday gosterilmistir.

3. Ozel yetenekli ve tipik gelisim gosterdigi seklinde aday gosterilen cocuklara “Raven’mn Renkli
Prograsif Matrisler Testi” (Bildiren, 2016)  arastirmaci tarafindan bireysel olarak
uygulanmstir.

4. Raven’m Prograsif Matrisler Testinden alinan puanlar testin normlarina gore degerlendirilerek
0zel yetenekli ve tipik gelisim gosteren ¢ocuklar belirlenmistir. Tablo 1°de ¢alisma grubunun
bu testten aldigi puanlarin minimum maksimum degerleri ile ortalama ve standart sapma
degerleri verilmistir.

Arastirmada kullanilan veri toplama araglari, 6zel yetenekli ve tipik gelisim gosteren ¢ocuklari
belirleme Olgekleri ile erken okuryazarlik becerilerini 6lgmeye yonelik o6lcekler olmak iizere iki
gruptan olugsmustur.

Arastirmanin nicel bir arastirma olmasi nedeniyle elde edilen veriler SPSS 24.00 paket
programinda analiz edilmistir. Verilerin analizine baglanmadan 6nce bagimli degiskenlerin
bagimsiz degisken iizerinde normal dagilimini incelemek amaciyla garpiklik basiklik degerleri
incelenmis ve parametrik test yapmaya uygun bulunmustur.

Bu aragtirmada 6zel yetenekli ¢ocuklarin erken okuryazarlik beceri diizeyi ve bu diizeyin tipik
gelisim gdsteren akranlarina kiyasla nasil farklilik gosterdiginin belirlenmesi amaglanmistir. Elde
edilen sonuclara gore erken okuryazarligin alt 6lgekleri olan sozciik bilgisi, ses bilgisel farkindalik,
harf bilgisi, dinledigini anlama becerisi ve erken okuryazarligin toplam puaninda 6zel yetenekli
cocuklarn tipik gelisim gosteren akranlarina gore daha yiiksek performans gdsterdigi goriilmiistiir.
Ozel yetenek ile ilgili alanyazin erken c¢ocukluk donemindeki oneli gdstergelerden birinin erken
okuma oldugunu gostermektedir. Yapilan 6nemli ¢alismalar orta ve yiiksek yetenekli ¢ocuklart en agik
sekilde ayirt etmenin erken okuma oldugunu bildirmistir (Gross, 1993).
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