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Seher Cicek, Salih Kirsad Dolunay

CONCEPT OF VOICE IN TURKISH AND VOICE TEACHING BASED ON
GOVERNMENT AND BINDING THEORY™

ABSTRACT:

This study aims to investigate the effect of teaching activities prepared accor-
ding to Government and Binding Theory, a syntax theory developed by Chomsky;,
on teaching the concept of voice to 8th- grade students. The teaching activities in-
volved the use of a grammar design formed by combining the data from this theory
with the principles of the Functional Grammar model. The study group included
83 students studying at the 8th-grade level in three separate schools. These stu-
dents were selected based on their socio-economic levels using stratified purpose-
ful sampling. The study applied a mixed method research design that involved the
use of qualitative and quantitative research techniques. The quantitative data were
collected using a one-group pre- and post-test quasi experimental design, while
the qualitative data were collected through interviews conducted with the students
and teachers and researcher observations. According to pre-test and post-test re-
sults, the study group of 8th-grade students benefitted from the teaching activities
prepared according to the Government and Binding Theory, as indicated by the
statistically significant increase in their learning levels and general achievement le-
vels on voice from the pretest to the posttest. From the content analysis performed
on the students’ and teachers’ views, which constituted the qualitative data of the
study, the themes of active participation in teaching activities, suitability for the
level, attractiveness, using all skills at the same time, sufficient number of activities,
suggestions, fun of the activities, easiness of the activities, use of foreshadowing
technique, activity-based, and satisfaction emerged. The qualitative data obtained
from the students” and teachers” views supported the positive, significant results
of the quantitative analysis.

Keywords: voice, government and binding theory, functional grammar, teaching
grammatr.

e 2k
INTRODUCTION

Language is an arrangement of units governed by a system of rules (Ozsoy,
2012, p.4). Linguistics is a branch of science that studies the system of language,
which includes the language-related areas of grammar, philology and phonology,

[1]1 This study was generated from a doctorate thesis titled, “Concept of Voice in Turkish, Voice Teaching Based
on Government and Binding Theory”, which was prepared by the first author under the supervision of the
second author.
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investigating and seeking to understand the dynamics of language like a concre-
te object. Various linguistics theories have emerged from the different definitions
linguists have developed to describe objects and deal with the subjects constitu-
ting the concept of language (Kiran & Kiran, 2010, p. 47-48). From these theories,
morphological and functional approaches involving different objectives and met-
hods have arisen.

Noam Chomsky, who is in the formal camp of linguistics, became a major figu-
re in the discipline with his Transformational Generative Grammar Theory (TGG)
on syntax, which he developed in the 1950s. The theory has undergone further de-
velopment since its introduction. In his theory, which is known today as Universal
Grammar (UG), Chomsky objected to American and European structuralism and
put syntax as the focus of grammar. Influenced by Saussure’s theory, “Language is
a system of signs”, Chomsky developed the idea that “All languages have a single
systemy”, (Karabulut, 2007, p. 1255). The Government and Binding Theory (GBT),
which was shaped by UG, includes a number of sub-theories such as management,
binding, role, government, binding, x-bar theory, supervision, state, transport, and
limitation theories, and the empty category principle (Dursun, 2018, p. 18-19, Ke-
rimoglu, 2016, p. 84). GBT, which is essentially about syntax, sees grammar as a
supersystem involving principles and parameters (Imer, Kocaman, & Ozsoy, 2011,
p- 275). Government Theory (GT) is based on the relationship between the head
of the structure and its subordinate categories (Chomsky, 1993, p. 5). The principal
element governs the relationship it has with other elements affiliated to it and the
other elements are governed by it (imer, Kocaman & Ozsoy, 2011, p. 274). Govern-
ment is the function that any element performs by taking on certain complements
(Dursun, 2018, p. 19). Thus, every phrase of a sentence consisting of a verb ph-
rase and a noun phrase is governed, each phrase is connected to the verb phrase
(Erkman-Akerson, 2000, p. 51-52), and all phrases include the main elements and
complements in their structure (Hirik, 2020, p. 22). In short, the finite verb (pre-
dicate), which is the most important element of a sentence, is the most central
element of government (Demirci, 2017, p. 189). As the head of a sentence, the
finite verb determines the required elements to be included in a sentence through
its governing power. For example, if the verb “to go” were the head of a sentence,
this would require an adverb of place that points to the subject and target of the
action: “Kerem digiine gidiyor” (Kerem is going to the wedding.) If the verb “to
drink” were the head of a sentence, then this would require a subject that does the
action and an object that is affected by the action: “Bebek siitiinii i¢ti” (The baby
drank its milk.) In effect, the head element in all phrases governs the elements in
the related phrase, assigns their numbers, morphological and syntactic connection
types, and determines whether the complements in a sentence are mandatory or
optional (Hirik, 2020, p. 25).
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In the Binding Theory (BT), which is related to the concept of reference, ele-
ments of a sentence that can refer to antecedents, such as pronouns, nouns and
anaphors, form the basis of the theory (Chomsky, 1993, p. 6). The theory also app-
lies to syntax, in the sense that “ a noun phrase governs the interpretation of the
sign of another noun phrase” (Imer, Ozsoy, & Kocaman, 2011, p. 42). In other
words, this theory explains the grammatical connection between the elements that
have a representation role, such as pronouns and pronoun phrases, and the ele-
ments they refer to (Demirci, 2017, p. 190). For instance, in the sentence “Ogret-
men kendini tanitt1” (The teacher introduced herself.), the pronoun “kendi” (her-
self) refers to the actant “6gretmen” (teacher). In the sentence “Kaybolan ¢ocugun
anne ve babasi birbirlerini su¢luyor” (Parents of the lost child blame each other),
the actant “kaybolan ¢ocugun anne ve babas1” (parents of the lost child) is conne-
cted to the pronoun “birbirlerini” (each other), which refers to the actant/subject.

The concept of function forms the focal point and theoretical basis of Func-
tional Grammar, a linguistics concept whose principles were used to develop the
teaching activities applied in this study. In effect, the concept sees grammar as a
function of communication between people, the main purpose of language. The
basic rule adopted by Functional Grammar in the method of studying languages is
to determine the place and task of linguistic units in meeting communication ne-
eds and to determine their position in the language system (Vardar, 2007, p. 123).
In this theory, which is centered on communication, meaning and context are two
extremely important concepts in the establishment of meaning. Eggins (2014, p. 3)
suggests that language use is functional, and that the function of a language is to
produce meaning. The meaning is influenced by the social and cultural context in
which the language is used. In this sense, the use of language is a semiotic process
in the production of meaning by selection. The four principles of language, namely,
functional, semantic, contextual, and semiotic, can be summarized through the
functional-semantic aspect of the systemic functional approach.

The concept of voice, which is considered a form change of a verb according to
the formalist approach applied to traditional grammar (Erkman-Akerson, 2000,
p. 132; Ekinci Celikpazu, 2012, p. 4), is a grammatical concept that governs the
hierarchy of the elements making up a sentence. This hierarchical order is deter-
mined by the preference of the language user. Erkman-Akerson, who addresses
voice using a linguistics approach, defines it as the relationship between an action
expressing a proposition present in the deep structure but not yet emerging in
the surface structure, an actant that performs this action, and other actants affe-
cted by this action (Erkman-Akerson, 2000, p. 209). In this context, voice is the
grammatical category determining the relationship between the actant doing the
action, the elements affected by the action and those responsible for completing
the action, and the verb operating as the head of the sentence (Demircan, 2003, p.
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11). The voice organizes the relationship of the action with the other actants (sub-
ject, object, complement) in the sentence (Borekgi, 2004; Lyons, 1983) and as such,
determines the participants’ input and output in the text (Demircan, 2003, p. 160).
In the light of these explanations, language should be viewed as a system of double
articulation; and when addressing and teaching the subject of voice, it is important
to establish the relationship between the form and functions.

In the literature review performed as part of this study, numerous thesis studies
conducted on voice and voice categories were found. These studies applied conse-
cutive and simultaneous methods to examine the use of causative voice (Abdi Gol-
zar, 2015; Yildirim, 2012), transitivized voice (Atasoy, 2018), Turkey Turkish voice
and Mongolian voice (Baasanjav, 2006), reflexive voice (Kosaner, 2005), passive vo-
ice (Sebzecioglu, 2008), and reciprocal middle voice (Uysal, 2016) in the formation
and transformation of the framework in texts selected using purposeful sampling.
In addition, there were various studies in the literature that looked at how students
understand the concept of voice. For example, there was a study on the secondary
school students that examined the type of voice errors these students committed
(Ekinci Celikpazu, 2012), a study that investigated the voice errors made by secon-
dary students in their written expressions (Sarikaya, 2013), and study that explored
how voice was taught in 7th grade coursebooks (Eren, 2008). Another study found
in the literature examined how voice was handled in textbooks teaching Turkish as
a foreign language and in preparing sample case studies (Onat, 2013). In previous
studies, according to teachers, students have the most difficulty with compound
sentences, verbals, and voice acquisitions (Erdem, 2007). The results of the study
conducted by Ekinci Celikpazu (2012) to identify the conceptual errors related to
voice made by 8th-grade and 10th-grade students showed that the students did not
fully understand voice and its sub-concepts, did not relate the concepts, could not
apply their theoretical knowledge on this subject, and made conceptual mistakes
regarding voice. Finally, in addition to the abovementioned studies, in theses (Be-
dirhanoglu, 2010; Biiyiikikiz, 2007; ilaslan, 2007; Sarikaya, 2013; Soruklu, 2011;
Yigit, 2009) examining syntax errors and incomprehensibility in the written exp-
ressions of secondary education students, it was reported that there were voice-re-
lated mistakes in approximately 10% of the students’ written expressions.

On the topic of voice, which is one of the required grammatical acquisitions for
8th grade in the 2018 Turkish Curriculum, teachers have largely been of the same
opinion that students have experienced various difficulties, including conceptual
mistakes and writing errors, and the inadequacy of the course books in teaching
the subject. Based on this information, it can be argued that the way grammar
is presently being taught - starting in secondary school with an introduction of
grammar rules, followed by exercises — should be completely abandoned and rep-
laced with a method developed from the results obtained by investigating the Tur-
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kish language with contemporary linguistics approaches. This new method should
then be applied as the basis of grammar teaching at the secondary school level.

In contrast to previous studies, in this study, the teaching activities for teaching
the voice topic to 8th- grade students were prepared in a grammar pattern formed
by combining GBT data with Functional Grammar principles. The aim of the rese-
arch is to examine the effect of the teaching activities prepared according to GBT
on the teaching of the voice topic to 8th grade students. Accordingly, the following
problem statement and sub-problems of the study were developed.

Problem Statement

Are the Turkish course teaching activities prepared according to the GBT effe-
ctive in the learning of the voice topic by 8th-grade students?

Sub-Problems

1. Isthere any significant difference between the 8th-grade students’ pre- and
post-test scores on overall achievements, government, transitiveness-int-
ransitiveness, active voice, reciprocal middle voice, passive voice, reflexive
voice, causative voice, and transitivized voice?

2. What are the teachers’ views on the implementation process regarding the
use of Turkish teaching activities prepared according to the GBT and Fun-
ctional Grammar?

3. What are the opinions of the students on the Turkish teaching activities
prepared according to the GBT?

METHOD
Research Model

This study, which was conducted to determine the effect of the GBT and Func-
tional Grammar principles on teaching the concept of voice, applied a mixed-met-
hod design involving the use of both qualitative and quantitative techniques. With
the mixed method, open-ended qualitative data and closed-ended quantitative
data are collected and analyzed to address the research questions and hypotheses
(Creswell, 2017, p. 216-217). According to Croswell (2017, p. 218), mixed method
studies are preferred because they minimize the limitations associated with each of
the respective techniques. This study was designed using the explanatory sequen-
tial mixed design, an advanced mixed method design, in accordance with the data

OMU EFD, 2021, Cilt 40, Sayi 2, Sayfa 849-900



Concept of Voice in Turkish and Voice Teaching Based on Government and..

collection process, research questions, and hypotheses.
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Figure 1. The explanatory sequential mixed design (adapted from Creswell & Creswell, 2018)

The flow chart for the design used in the study is given in Figure 1. With this
method, quantitative and qualitative data are collected and interpreted together
before, during and after the research. In this research process, the qualitative and
quantitative data were collected simultaneously from the same groups and interp-
reted and discussed together, with equal importance being given to each data type.

The qualitative part of the study was carried out according to the action resear-
ch. Here, during the five-week research period, the researcher provided feedback
to the practitioner teachers about the successful and unsuccessful aspects of the
teaching during the lesson and explained what needed to be done in the next cour-
se to rectify the unsuccessful aspects. Semi-structured observation and interview
forms were used to collect the qualitative data. The researcher closely followed the
five-week process as a participant observer in the classrooms where the applicati-
on was performed every week and reported the data obtained from these obser-
vations. During this period, the researcher interviewed each week three students
selected from each school in the study group (a total of nine students) as part of
the data collection process for the qualitative part of the research. In addition, the
researcher interviewed the practitioner teachers using semi-structured interview
forms after the five-week teaching activities process was completed.

https://doi.org/10.7822/omuefd.997509 d
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Quantitative data were obtained using a one-group pre- and post-test quasi
experimental design (Biytikoztiirk, Kilig¢ Cakmak, Akgiin, Karadeniz, & Demirel,
2018). The pre-test was administered prior to the intervention to the study group
consisting of 8th-grade students from three separate schools of different socio-e-
conomic levels, and the post-test was administered to the same study group at the
completion of the five-week intervention. The statistical significance of the diffe-
rence in the pre- and post-test values of the study group was then calculated.

Study Group

Stratified purposeful sampling, a type of purposeful sampling, was used to de-
termine the study group. Purposeful sampling is a sampling method that enables a
detailed examination to be conducted on the aim of a study by determining data-ri-
ch situations. Stratified purposeful sampling is used to make comparisons between
certain sub-groups related to the research (Biiytikoztiirk et al., 2018, p. 92-94). In
stratified sampling, a sampling framework is created for each of several case clas-
ses, from which a random sample is taken, and then, these samples are combined
(Neuman, 2007, p. 161). Thus, the study group for the present research was formed
by selecting students within the framework of the purposes of this research from a
sample divided into strata on the basis of socio-economic levels. The participants
included a total of 83 eighth-grade students from three schools representing high,
middle, and low socio-economic levels and three Turkish course teachers.

Data Collection Tools

The nested mixed-method design used in this study was performed by colle-
cting qualitative and quantitative data before, during and after the study. Qualita-
tive and quantitative tools were used as the data collection tools. Before and after
the study, quantitative data were collected using the Achievement Assessment Test
(AAT), which was developed by the researcher, while qualitative data were collec-
ted via student-teacher interviews and researcher’s observations during the study.

The AAT included 32 questions on seven different acquisitions related to the
topic of voice. For the content validity of the questions, a measurement expert, a
subject area expert, and a Turkish language expert were consulted. A pilot study
for the AAT was performed twice. From the results of these pilot tests, the Cronba-
ch’s alpha reliability coefficient was found to be 0.85 for all items of the AAT. The
number of test items, their inter-relatedness, and dimensionality affect the alpha
value. Alpha values that are between 0.70 and 0.95 are considered acceptable and
sufficient (Tavakol & Dennick, 2011, p. 54). Thus, the AAT used in the study was
reliable.
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The semi-structured interview technique was used to obtain the opinions of
the participating teachers and students. These interviews included questions on the
positive and negative features of the teaching activities. The teachers and students
whose opinions were taken were asked to express their views on these questions.

The semi-structured observation technique was used in this study to identify
and describe in detail the process in which the teaching activities were applied
on the study group. The themes to be focused on by the researcher during the
performance of the teaching activities were determined in advance to allow the
researcher to make observations and report on these themes within a natural en-
vironment.

The principles of GBT, a morphological theory based on syntax, was combi-
ned with the Functional Grammar theory, which is based on the communicative
function of language in the preparation of the teaching activities to be used in the
study. In other words, the activities served to enable the teaching of the syntactic
features of Turkish from a functional point of view. The 2018 Turkish Curriculum
and the grammar teaching principles put forward in the literature were also taken
into consideration in the preparation of the teaching activities. The following cri-
teria shown in Table 1 were used for the teaching activities prepared on the basis
of the theoretical foundations of the study, the 2018 Turkish Curriculum, and the
grammar teaching principles put forward in the literature.

Table 1. Criteria for Preparing Teaching Activities

The activities conform to the GBT.

The activities involve the use of a functional approach.

The activities are based on text.

The activities use context.

The activities are associated with the four basic language skills.

The activities are appropriate for the acquisitions included in the instructional plan.

The activities are suited to the students’ levels.

The activities involve the use of the foreshadowing technique; indirect, rather than direct, teaching
instruction is performed.

Use of different methods and techniques in the activities.

Flow of activity moves from known to unknown and from concrete to abstract.

Establishment of relationships with daily life in the activities.

The activities are interesting and attention-grabbing.

Use of sufficient visual elements in the activities.

Use of original activities.

Use of clear language in the activities.

https://doi.org/10.7822/omuefd.997509 d
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For the teaching activities prepared according to the above-stated criteria, ex-
pert opinions were taken from three different academicians who are experts in the
field of grammar and working in different state universities and from three teac-
hers working in the Ministry of National Education in different regions. From the
feedback and opinions of these experts, corrections and improvements were made
to the teaching activities before being finalized.

Data Analysis Method

SPSS 18 software was used for the analysis of the quantitative pre- and post-
test data. Following the completion of the research process, the pre- and post-test
data were compared and analyzed. For the analysis of the qualitative data, content
analysis was used. The main themes and sub-themes were created from the respon-
ses the students and teachers made to each question on the structured interview
forms. The views of the teachers and students were then coded under the related
theme by assigning a code to each student. The teachers were coded as T1, T2,
while the students were coded as S1, S2.

Ethics Committee Approval

This study complied with all the rules specified by the Higher Education Insti-
tution Scientific Research and Publication Ethics Directive.

Ethics Evaluation Board: Bolu Abant Izzet Baysal University Social Sciences
Human Research Ethics Committee

Date of Ethics Evaluation Decision: 5.3.2019

Ethics Evaluation Document No: 2019/208

FINDINGS

This study was conducted in three secondary schools in the 2019-2020 acade-
mic year. The teaching activities prepared by the researcher for a five-week period
were used. Before and after the teaching activities, the AAT was administered to
the students. Normality distributions were tested for each sub-problem.

Findings from Normality Tests

Before checking whether the data were normally distributed, the students who

did not have pre- and post-test scores were excluded from the data file, which redu-
ced the number of participants to 83. To check whether the data from the pre- and
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post-test scores showed normal distribution, descriptive statistics of every student
from each socio-economic level were analyzed, and skewness and kurtosis values
were examined. Furthermore, the normality status was visually examined with a
histogram and Q-Q Plot graph. Based on these data, the mean, mode, and median
values related to the distribution of pre-and post-test scores were found to be close
to each other, and the skewness and kurtosis values were within the desired range,
which means the pre- and post-test scores of the students who represented three
different socio-economic levels showed normal distribution.

Findings from the First Sub-Problem
For the analysis of the first sub-problem, since the data structure of the student

groups showed normal distribution, correlated measurements t-test analysis, one
of the parametric tests, was performed.

Table 2. Results from the Pre- and Post-Test Comparison of Voice Acquisition and

Overall Achievement

Acquisition Question -
Number Score N X t df sd P
Government 3 Pre-test 83 1.325 | -3.797 82 1.013 | 0.000
Post-test 83 1.855 1.072
Transitiveness and Pre-test 83 1.855 | -6.188 82 1.482 | 0.000
Intransitiveness 5 Post-test | 83 3.048 1.622
Active and Passive Pre-test 83 2494 | -8.126 82 1.640 | 0.000
voice 6 Post-test | 83 4.325 1.546
Reciprocal middle Pre-test 83 1.156 | -9.448 82 0.981 | 0.000
voice 3 Post-test 83 2.337 0.815
Reflexive voice 3 Pre-test 83 1.072 -5.744 82 0.921 0.000
Post-test 83 1.843 0.930
Causative voice Pre-test 83 1.457 | -6.326 82 1.202 | 0.000
3 Post-test | 83 2.433 0.886
Transitivized 3 Pre-test 83 0.9880 | -8.338 82 1.064 | 0.000
voice Post-test 83 2.1446 1.001
Overall achieve- Pre-test 83 10.36 | 14.808 82 5.956 | 0.000
ment 26 Post-test | 83 17.99 5.608
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As seen in the table above, there was a statistically significant increase between
the pre- and post-test scores of the students in all achievements related to the vo-
ice topic (p<0.05). In other words, there was a significant difference between the
pre- and post-test scores of the students in all acquisitions. Furthermore, the tab-
le shows that there was a statistically significant increase from the pre-test scores
(x=10.36, sd=5.956) to the post-test scores (X=17.99, sd=5.608) on the students’
overall achievements (p<0.05). In other words, there was a significant difference
between the pre- and post-test scores of the students for the entire data group, with
the t-value being 14.808 and the degree of freedom (df) being 82.

The mean Turkish score of the pre-test was 10.36, while it was 17.99 for the
post-test, indicating that there was a statistically significant increase in the stu-
dents’ scores from the pre-test to the post-test. Using the eta square=t2/(t2+N-
1) formula, the effect size for these two groups was also calculated (eta squa-
re=(14.808)2/(14.808)2+83-1 for an eta square=0.727). The reference values given
by Cohen (1988) were used to interpret the obtained finding: 0.01=small effect,
0.06=medium effect, 0.14=large effect. With the obtained eta-square value being
0.727, it can be concluded that the statistically significant difference between the
pre- and post-test achievement scores of the students had a large effect size. The
average increase in the achievement scores was 14.808, and the values had a 95%
confidence interval ranging from 6.602 to 8.651. The obtained eta-square statistic
(0.727) indicates a large effect size.

Findings from the Second Sub-Problem

The opinions of the teachers who led the classes and implemented the teaching
activities in the 8th-grade lessons were taken at the end of the fifth week. Each of
the teachers was represented by a code, and a content analysis of their opinions
was performed, with the findings being expressed in themes. Under each theme,
evaluations were made about the opinions of the teachers.

From the content analysis of the responses made by the teachers in the inter-
views conducted with them, their views were gathered under three themes: positi-
ve aspects of teaching activities, negative aspects of teaching activities, and sugges-
tions about teaching activities.

Positive Aspects of Teaching Activities

Active participation: In the prepared activities used for the teaching of the vo-
ice topic, the use of the foreshadowing method, the planning of the activities from
easy to difficult, the use of audio-visuals to attract the attention of every student,
and the inclusion of famous figures and cartoon characters taken from daily life in
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the activities all helped to focus the students’ interest and attention on the lesson
and fostered their active participation. Furthermore, with the listening, reading,
speaking, and writing activities and the use of different methods and techniques
for students with different types of intelligence, the students participated in the
lessons more than usual. Participant T3 stated the following about the active par-
ticipation: “As far as I observed, I can say that even students who are not active in
the course under normal circumstances showed much more interest in the musical
and real-life visuals; they paid much more attention to the listening activities and
were able to understand what they were listening to without having to go through too
many repetitions.”

Suitability to the level: All three of the teachers who conducted the imple-
mentations stated that the teaching activities prepared for teaching the voice topic
were suitable for the 8th-grade level. Moreover, as long as the determined methods
and techniques were applied, they experienced no problems with carrying out the
activities. Participant T3 stated the following about the suitability levels: “T think
it is appropriate for the level in terms of clarity of expressions, harmony with the
Turkish spelling and punctuation rules, and the use of details that may be of interest
to the age group. Furthermore, so long as the students adhered to the given methods
and techniques, they did not experience any problems in understanding the activities.

Attractiveness: All three teachers stated that teaching activities were interes-
ting. They observed that the students showed greater interest in the listening and
watching activities. Since the activities were prepared for different sensory fields
and skill areas, and visual and audio elements related to daily life were used to
activate the students’ prior knowledge, the teaching of grammar was no longer
boring and became interesting. Participant T2 stated the following about the attra-
ctiveness of the activities: “I can say that the activities are appealing and successful.
Even the students who usually do not actively participate took part in the activities.”

Using all skills at the same time: All three teachers stated that the implemen-
tation techniques allowed the four language skills to all be used together, as the
activities performed over the course of five weeks did not only involve grammar
exercises or reading comprehension activities. Rather, in the prepared activities
on the topic of voice, listening, reading, speaking and writing activities were used
together. Participant T3 stated the following about this issue: “I can say that the
basic skills are intertwined with one another in each succeeding week of the studies.
In this way, the students become readers, can make sense of what they read, and can
express themselves through writing by accessing their knowledge and refining their
understanding; I believe that this enables them to verbally analyze and synthesize the
material at the beginning, middle and end of all studies and makes them be active in
the courses.”
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Negative Aspects of Teaching Activities

Large number of activities: Two of the teachers expressed that the number of
activities was too high. Accordingly, it would be beneficial for the teachers who use
these activities to be able to select the activities best suited to the course objectives
for crowded, low-level classes. Participant T1 stated the following about this issue:
“Overall participation was good. However, due to the crowded class and excessive
number of activities, not all the writing activities were able to be carried out as plan-
ned.”

Suggestions for Teaching Activities

Suggestions: The teachers proposed reducing the number of activities or ex-
tending the duration of the lessons to be able to do the activities comfortably. Par-
ticipant T'1 offered the following suggestion: “The duration of the course can be ex-
tended a little longer, or the number of activities can be reduced so that the activities
can be carried out comfortably.”

Findings from the Third Sub-Problem

To address this sub-problem, three 8th-grade students were selected according
to their levels of academic achievement from each school where the teaching acti-
vities were implemented. A total of nine students, three from each school, were in-
terviewed over the course of five weeks, and their names were coded. According to
the content analysis conducted on the responses provided by these students during
the interview, their views were categorized under a main theme of positive aspects
of the implementation.

Positive Aspects of Teaching Activities

Entertaining activities: The students expressed that they had a good time du-
ring the course, attributing it to the use of videos, visuals, and texts with interesting
themes in the teaching activities applied over a five-week period on the topic of
voice. The students made the following statements about this issue: S7: “I found it
instructive, I did not get bored, I had fun.” S9: “It was both enjoyable and instructive.”

Suitability to the level: With the given criteria used for the preparation of the
activities (move from the known to the unknown and from the concrete to the
abstract, establish a relationship with daily life, use clear and understandable lan-
guage, use sufficient visual elements, use text-based activities, and associate acti-
vities with the four basic language skills), the students found the activities used to
teach the topic of voice to be suitable. The students made the following statements
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about this issue: S2: “Yes, they were appropriate for the 8th grade.” S6: “Yes, they were
appropriate; I found them a bit easy” S9: “The first 3 steps of Activity 1 were very
easy”

Easy activities: The students found the activities for teaching the topic of voice
to be easy thanks to the functional approach used, the priority given to meaning
and context, and the dominance of the foreshadowing method in the activities. The
students stated the following about this issue: S6: “Activity 1 and 2 were interesting
for me. The one involving paintings particularly caught my attention because it was
easier; I could do it” S7: “The music was very entertaining. I also found the activities
to be very easy.”

Active participation: According to the interviews with the students, their par-
ticipation in the five-week course period increased every week, and all the students
indicated “I attended the activities” in the last two weeks. The students expressed
that they participated more in the “let’s think and discuss” activities, which gave
them the opportunity to speak, the listening activities, the tree diagram activities,
the visual-information matching activities, the gap filling activities, and the writing
activities. Based on the range of responses given to this question, the students par-
ticipation in the course increased in line with the different activities that appealed
to each of them. The students stated the following about this issue: S1: “Yes, I atten-
ded. They are all linked, affecting each other step by step. When you understand one,
you already understand the other. Yes, I attended all.” S2: “Yes, I attended. I filled out
my own paper, and I occasionally took the floor. I took part in the listening activities
more.

Attractiveness: From the students’ responses about the five-week period, it was
clear that the teaching activities drew the students’ attention. The students poin-
ted to the listening activities used in the teaching activities, the use of visuals, the
relevance of the teaching activities to daily life, the suitability and level of ease of
the teaching activities, the opportunities at participation to the teaching activities
facilitated, the use of different designing activities, the writing activities, and the
“let's think and discuss” activities as their main sources of attraction. The students
further expressed that they gained awareness on how the texts used in the teaching
activities focused on various themes and included listening, reading and interpre-
tation of visuals, as this drew their attention and pleased them. The use of different,
numerous, and real-life visuals in the course materials appealed to the students
and increased their interest and motivation in the course. The students stated the
following about this issue: S1: “It is nice to develop definitions based on songs, as this
allows us to make interpretations .” S4: “It drew my attention because this was the first
time I experienced anything like this, and it included songs.” S5: “It drew my attention
more because it included music.” $8: “I am more interested in visuals, and there were
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listening activities, so I found it more entertaining.” S9: “Activity 5 drew my attention
a lot because it included music, which I liked.”

Using the foreshadowing method: The students understood and enjoyed the
foreshadowing method used in the teaching of the voice topic. In the Turkish Cur-
ricula, the use of the foreshadowing method is recommended for teaching gram-
mar. With this method, the students are included in the learning process and are
more engaged, as they take on a more active role in the learning process instead of
simply being passive listeners. The students stated the following about this issue:
S4: “Yes, the teachers typically explain things by writing, but we learn through activi-
ties in these courses.” S5: “Yes, it was different. We learn through activities. We never
did activities in other courses. Usually, the teacher would explain something, and we
would just write it down; that’s how courses were taught before” S7: “Yes, it was dif-
ferent. These are subjects that we never learned before, and I don’t think our Turkish
lessons will be carried out in this way. The teacher used to carry out instruction by
giving lectures”

Being activity-based: The students interviewed expressed that the teaching
process was activity-based. The activity-based course process is important for the
students, insofar as it helps the students to manage and order their learning process
by actively participating in the lessons. The students stated the following about this
issue: S1: “We directly started with the activities without discussing the subject.” S2:
“Yes, it was activity-based.” S9: “Yes, we did activities too in these courses.”

Satisfaction: The students stated that they were satisfied with the teaching ac-
tivities implemented over the five-week period. The students stated the following
about this issue: S7: “Yes, I was satisfied.” $8: “Yes, I was pleased with it, since activi-
ties and visuals were used.”

DISCUSSION, RESULTS AND SUGGESTIONS

Regarding the students” overall achievement on the topic of voice, there was a
statistically significant increase from the pre-test to the post-test, and this increase
was supported by the results of the content analyses performed on the student
and teacher responses in the interviews. This result, which numerous studies on
linguistics (Aydin, 1999, 2013; Borekei, 1997, 2009; Delen Karaagag, 2007; Dilber,
2017; Giineyli and Kiigiikavsar, 2011; fscan and Kolukisa, 2005; Sezer, 1988; Tura,
1983; Uzun, 2011; Ustten, 2004) have also found it remarkable, as it confirms the
value of applying linguistic theories to language course curriculum. In other wor-
ds, the significant success derived through the utilization of GBT data in teaching
the topic of voice to the 8th-graders can guide and form the basis for future studies
on the use of linguistic principles and theories in teaching grammar. Karademir
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(2011) stated that linguistics and grammar, which are viewed as opposing concepts
in some circles, are actually not opposites, but rather, grammar is a sub-branch of
linguistics, and that grammarians who treat and analyze language as a system are
actually linguists.

Studies examining language expression ambiguities at different times, places
and class levels (Bedirhanoglu, 2010; Biiyiikikiz, 2007; Ilaslan, 2007; Sarikaya,
2013; Soruklu, 2011; Yigit, 2009) have found that students typically make mis-
takes in verb and subject agreement, improper or lack of use of objects, adverb
of place, and adverbials and voice inconsistency, showing that the rate of these
mistakes (10%) in the use of grammar is quite high. Teaching activities prepared
according to GBT can be used to reduce and resolve these identified user mistakes,
as demonstrated in these studies, where the government function of an action, the
required elements that the action must have in different frameworks, and the opti-
onal elements in a sentence were synthesized using the principles of the Functional
Grammar model. The positive outcomes obtained from this study can serve as a
starting point for linguistics-based teaching, insofar as they demonstrate the bene-
fits that can be derived from applying linguistics data in language teaching at the
secondary school level and how these data can be used to the address the problems
associated with teaching grammar at this level.

There was a statistically significant increase from the pre-test to the post-test
in the learning levels of the students in the study group on all acquisitions related
to the topic of voice. From this result, it can be argued that the teaching activities
prepared according to GBT were effective in helping the 8th-grade students reach
all the acquisitions regarding the voice topic and thereby, can contribute to rectif-
ying the difficulties and dilemma related to the teaching content of voice, which
is included as part of 2018 Turkish Curriculum for the 8th-grade level. This result
further demonstrates that all voice types of functional grammar, despite them not
being included in the 2018 Turkish Curriculum for 8th-grade, can in fact be taught
at the 8th-grade level when they are taught using a combination of GBT and the
basic principles of functional grammar, such as meaning, context, relating concep-
ts to daily life, text-based instruction, and incorporation of the four basic language
skills.

In the observations made by the researcher during the implementation of the
teaching activities, it was noted that the students and teachers used the questi-
on-answer technique in the analysis of sentence elements. However, with this tech-
nique, the analyses made using only interrogative words, like “what, who, etc” led
students to make mistakes. When functions are added to the interrogative words
in the solution of the problem, positive results are obtained, as was shown to be the
case in the correct analysis of the sentences that resulted when this was done, ac-
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cording to the observations made by the researcher. Moreover, the use of required
elements of an action in the analysis of sentence elements proved to be a key factor
in analyzing sentences correctly.

The researcher noted in the observations that during the teaching activities,
some students were likely hearing for the first time terms like “pseudo subject and
null subject” in the teaching of sentence elements. It is a chronic problem that there
is no unity in the terms used in teaching Turkish as a mother tongue or as a foreign
language in the studies reviewed from the literature (Dolunay & Kaya, 2020). There
is no connection in the integrity, interest and need in the studies covering the topic
of voice, and the definitions, terms, and concepts used in the sources are generally
in conflict with each other (Eren, 2008). Dogan (2015) stated that the descripti-
on of the subject, which has different functional and grammatical relations due
to its organic relationship with different planes of language, makes it difficult to
determine the true identity of the subject. Cat and Kuzu (2016) observed that the
definitions and classifications used for the subject differ, and that the different lin-
guistic approaches used in this subject are partially reflected in the teaching envi-
ronments. In other words, the many terms and expressions involving subject and
object, like asil 6zne (main subject), dilbilgisel 6zne (grammatical subject), gercek
ozne (real subject), mantik¢a kimse (logical person), mantik¢a nesne (logical obje-
ct), normal 6zne (usual subject), olagan 6zne (ordinary subject), 6zde nesne (origi-
nary object), gramerce kimse (grammatical person), sdzde 6zne (pseudo subject),
sekli 6zne (formal subject), that are used in teaching and explaining the subject
concept and subject types in Turkish have become problematic and controversial,
as they are discussed only in terms of their syntactic features, causing confusion
for the students and making it difficult for them to learn. Ekinci Celikpazu (2012)
reported that 8th- and 10th-grade students have misconceptions about the voi-
ce system. The concept of subject, which has become inextricably difficult as it is
addressed only in terms of syntactic features, the explanation of subject types, and
the variety and complexity of the terms used in teaching, including the concepts of
subject and object, have done little more than confuse the students and make the
teaching of the subject more difficult. In this study, however, the variety of terms
related to the subject were not included in teaching the active and passive voice,
and the semantic features that emerge in the active and passive voices were addres-
sed from a functional perspective. Thus, the subject that performs the action itself
is highlighted in the active voice, whereas in the passive voice, the object which is
influenced by the action replaces the subject. In this way, the study tried to prevent
the students from getting confused about the syntax elements of subject and object.

Teaching grammar topics independent of context and everyday life and devoid
of functionality causes students to have negative attitudes towards Turkish gram-
mar, which comprises richness of our mother tongue and enables to master it and
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gain knowledge about it. In addition, when grammar teaching involves only presc-
ribing notes to the students this discourages the students and makes the topics be-
come abstract and difficult for them, whereby they only learn the subject through
rote memorization without any permanent learning. Grammar acquisitions that sit
in the mind of students as a pile of rules and definitions fail to turn into skills when
given independently of other skills (Ustten, 2004) and cannot be separated from
basic skills; however, this issue is largely ignored in grammar teaching in Turkey
(Erdem & Celik, 2011). In this study, the teachers stated that associating activities
with the four basic skills served to fulfill the expected contributions from the Tur-
kish course, which were permanent learning, improving the students’ basic skills,
and providing competence in these skills.

The study conducted by Erdem (2007) to determine teacher views on gram-
mar problems at the secondary school level found that the most challenging topic
for the students was voice. In the present study, which involved teaching activities
designed with a combination of GBT and Functional Grammar principles and the
use of the foreshadowing method, the teachers reported that they did not experien-
ce any difficulty in implementing the teaching activities, and that one of the most
important improvements they witnessed in the implementation process of the te-
aching activities was the students’ active participation in the course. The students
described the teaching activities using adjectives like “pleasant, entertaining, inte-
resting, beautiful, good, instructive, explanatory, different”, which indicated their
positive attitude towards and satisfaction with the teaching activities. In contrast
to these results, the study by Erten (2008), conducted to identify students” opinions
about secondary school grammar, reported that the students described the gram-
mar courses as being “complicated, incomprehensible, unmanageable, etc””.

Iscan & Kolukisa (2005) stated that secondary-school grammar lessons suffe-
red a number of problems, such as making secondary school students memorize
the rules of grammar, not informing the students about the purpose of grammar,
grammar courses being taught as independent courses, not doing text-based cour-
ses, the lack of a linguistic approach, insufficient materials, contradiction in terms
and lack of functionality in the courses. In the present study, the students actively
participated in the activities, and they stated that they found the teaching activities
to be well-suited to their level, were satisfied with the teaching activities, found the
courses to be good and entertaining, participated more in the courses, and learned
the topics. The teaching activities applied proved to appeal to the students, who
expressed that they particularly enjoyed the listening activities, the visual-suppor-
ted activities, the fact that the teaching activities were related to daily life, the ease
of the activities, the active participation the activities fostered, the different designs
of the activities, the writing activities, and the “let's think and discuss” activities.
Similarly, Kaplan (2004) observed that the audio-visual tools used in different ty-
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pes of text for teaching 6th-grade level listening skills were highly appealing to the
students. In the present study, the students who found the teaching activities to
be different from other activities used in Turkish courses pointed to the following
features: “systematic, well-planned, activity and text-based, teaching method (fo-
reshadowing method), language used, content, different activities, suitability for
the level, entertaining and interesting, and visuality”. These data constitute a remar-
kable example of how teaching activities can serve to address the problems faced
in grammar teaching at the secondary school level, as highlighted in the study by
Iscan and Kolukisa (2005).

Being activity and text-based, one of the criteria used in the preparation of
the teaching activities, was highlighted as an appealing feature of the activities
by the students who were interviewed. Similarly, Aytas and Cegen (2008) found
that text-based grammar teaching was effective in improving 8th-grade students’
grammar skills. Erdem and Celik (2011) also recommend using methods that app-
ly grammar teaching in a functional way, starting with the text or at the very least,
with sentences. According to Ustten (2004), a successful text, selected in accordan-
ce with the acquisition, is the most important tool for students to reach the targeted
acquisitions. As was done in this study, the texts should go beyond ordinary texts
and include visual or audio content or media texts from daily life to attract stu-
dents. Karatay (2017), however, observed that grammar topics were taught inde-
pendently in the course books and activities, that the text-based grammar teaching
approach was not reflected in the course books, and that there were not enough
quality activities.

The students participating in this study indicated that the teaching method
(foreshadowing) made a difference in the teaching activities. In particular, the stu-
dents who were actively engaged in the teaching process were satistied with the
foreshadowing method. Many studies on grammar teaching methods suggest the
use of a method whereby students can infer the rules by having them foreshadowed
through examples, instead of using direct examples from the definition, in order
to avoid learning by rote memorization (Erdem & Celik, 2011; Iscan & Kolukisa,
2005).

Based on the results obtained in the study, the following recommendations can
be made:

o In this study, teaching activities were prepared and implemented based on
a grammar teaching design involving a combination of formal and func-
tional theory principles. According to the statistically significant positive
quantitative and qualitative results obtained from this study, linguistics
theories can be used for teaching grammar in the mother tongue.
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o The features of phrase structure types and the governor features of the ver-
b-verbals of GBT can be used to reduce and/or eliminate mistakes made in
written expressions by students from different grade levels.

o When analyzing sentences in teaching grammar, not only interrogative
words but also sentences should be divided into meaningful units, and the
functions of these units should be addressed. Furthermore, the required
elements of an action can be used to construct a sentence and analyze it.

o When teaching the concept of voice, which is considered an action-actant
relationship in the functional approach, both the formal and functional
methods can be used on the basis of the semantic features that emerge in
the change of voice.

o Allvoice types can be taught at the 8th-grade level when the voice topic is
taught based on the semantic features that emerge in the voice changes and
the consequent reflection of the language user’s perspective on the situati-
on at a pragmatic level.

o The teaching of the Turkish course, which consists of four basic language
skills and grammar areas, should be treated holistically. In other words,
the teaching of grammar should be done in correlation with other basic
skills, not as a separate course. To achieve this, grammar teaching activities
associated with the four basic skills can be prepared.

o The variety of terms in grammar teaching should be terminated. To do
this, the semantic and pragmatic features of language can be used as a star-
ting point.
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ANNEXES

This study used 36 teaching activities over a period of five weeks. Examples
from these activities are given below.

Annex 1. Teaching Activities Examples

Erkinlil }; Agnsc Sema Celsterimi

DibedEFiniz fiirde gecen “Kap-. Kag-. Dului-. afla-. kKavbol-, abiad-, agdr-—
evlemden ile Kimolan cimlelerdeli dgelerm gocrenldif: afag jemun jelolleron
inceleynmr.

CURLE
Ope 1 Eylem _ Obegi
Og= 2 ¥lem
Bir Ala Ceevik eridl Kapm,
Exicini Y aphan Evlcinden Climleniin
Crge Etlcilenen Oge Has:

Exlem
Jekll 1. op- Eviamilnin AFog Seviod Ssrerimd

Yukarsdaln agag gemada “kapt” gekzmli eylenn hang: Sgelen almuagtr? Agagava
yaTIIMT
Cevap: Kap- evloimi: evlemi vapan Gane ve eviemden erkilonen nesmeyi

almmsrn.
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ik ikelim, tarnsgalie !
Tukandakl afa; pemia gécrerimlarnds by cOmleds wiklem olan “loag-, kKsg-,
bulae-, afla, kavbeol-, olar-, agie-" eylemlerinin alddklan G@elar z0rdOndz

Eur: gore ajafpdakl mablosu armekeeki gibi doldunanaz ve andindan cednilan
CaREplayLaLE

. Eviemin bedefind, ks
S | sge | sieeen | meltrma ya s yermi

dige s | (Gene) e {me=ne) Il’g...n:::u} e

L m P 3 - - .
ap-
Eag-
Emum-
mEla-
Eomteml-
| lzar—
| 1T

+ B eplemilarden hangolax evionn yapan Soe olan oznoyd almssnr T

v Bu eylemlarden hangiler sylemim vering evisosin bodefimi s da ke
noktas i beldfran fge olan var tamlayveoisum aloma T

v Sizce vidkleasl eylem olan clmlalerin 486 cayian belirleven nedir? TamsjiLs

Oifren olinmn’
WkmerEm g levE:
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Etkmhils 4 Yiametoi Bahldar!?
Agnpndeks diyelopn akayumue, ardinden bakk kabggn | 1 l=yimiz
Coerm: Timkgs Sl vopras o, Vsl ™
Telin: Eyuah’ Boen ocdod maeseyvesn Grpimuss. Owlion: sondl Coorom T
Cerm: Iomap olezo powiea amianacaka,
Talir: Honver, clazay Ban -oded bryaos wwijoreseen,

| TARDIN EDERIL | El
T T | ==
T Ty

WAFTIN RiI

e
e

| | -'l'rrn-l.-'.-'-'ul

%%

1=3
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CALISR & B CID
Etfembi 1- Kim Neve Donnzmus ¥

. Adhm: Beamdein Kabhramanlan Tamroer mesonez™
B
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TURKCEDE CATI KAVRAMI, YONETME VE BAGLAMA KURAMINA GORE CATI
OGRETIMI

Oz:

Bu aragtirmanin amact Chomsky’nin ortaya attig1 bir s6z dizimi kurami olan
Yonetme ve Baglama Kuramrna gore hazirlanan 6gretim etkinliklerinin 8. sinif
eylemde ¢at1 konusunun 6gretimine etkisini aragtirmaktir. Bu amagla 8. sinif di-
zeyinde eylemde cati konusunun 6gretiminde, bu kuramin verilerinin islevsel
dilbilgisi modeli ilkeleriyle birlestirilmesiyle olusan dilbilgisi deseninde 6gretim
etkinlikleri hazirlanmigtir. Arastirmanin ¢aligma grubu, tabakali amagsal 6rnek-
leme yontemiyle sosyo-ekonomik diizeye gore belirlenen iig farkli okulun 8. sinif
subesinde okuyan 83 6grenciden olusmaktadir. Bu aragtirma, nitel ve nicel aragtir-
ma tekniklerinin birlikte kullanildig1 karma yontemde tasarlanarak yirttilmus-
tiir. Nicel verilerin toplanmasinda tek grup 6n test-son test zayif deneysel model
kullanilirken nitel verilerse ¢caligma grubundaki 6grenci-uygulayici 6gretmen go-
rigleri ve aragtirmaci gézlemlerinden olusmugstur. Aragtirma sonucunda, Yonetme
ve Baglama Kuramrna gore hazirlanan 6gretim etkinliklerinin uygulanmasiyla ¢a-
ligma grubundaki 8. sinif 6grencilerinin eylemde ¢at1 konusuna iligkin biitiin kaza-
nimlar1 6grenme diizeylerinde ve genel basari diizeylerinde 6n testten son teste is-
tatiksel olarak anlamli bir artis oldugu belirlenmistir. Aragtirmanin nitel verilerini
olusturan ogretmen ve 6grenci goriisleri tizerine yapilan igerik analizi sonuglarina
gore; 6gretim etkinlikleriyle ilgili derse etkin katilma, seviyeye uygunluk, ilgi ceki-
cilik, buitiin becerilerini ayni anda kullanma, etkinlik sayisinin ¢oklugu, oneriler,
etkinliklerin eglenceli olugu, etkinliklerin kolay olusu, sezdirme yontemini kul-
lanma, etkinlik temelli olma, memnuniyet temalar1 ortaya ¢ikmigtir. Sonug olarak
aragtirma boyunca 6grenci ve 6gretmen goriislerinden elde edilen nitel verilerin
ortaya ¢ikan bu olumlu ve anlamli sonuglari destekledigi tespit edilmistir.

Anahtar Kelimeler: Cati, Yonetme ve Baglama Kuram, Islevsel Dilbilgisi, Dil-
bilgisi 6gretimi.

GIRIS

Bir kurallar dizgesi olan dil, bu dizgeyi olusturan birimlerden ve bunlarin ku-
ralli bir sekilde dizilisinden meydana gelir (Ozsoy, 2012, s. 4). Bir dizge olan dili
bilimsel olarak inceleme ¢aligmalari yiiriiten bilim dali ise dilbilimdir.

Dilbilim; dile iligkin dilbilgisi, filoloji ve ses bilgisi gibi tiim bilimleri kapsaya-
rak dili anlamaya, tipki somut bir nesne gibi incelemeye ¢aba gostermektedir. Dil-
bilim ilk bagta kendi konusu ve nesnesinin tanimiyla ugrastig1 i¢in farkli tanimlar
yiiziinden degisik dilbilim kuramlari ortaya ¢ikmaktadir (Kiran & Kiran, 2010, s.
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47-48). Bu baglamda bu bilim dalinda dilleri farkli amag ve yontemlerle ele alip
inceleyen bicimsel ve islevsel yaklagimlar ortaya ¢ikmustir.

Dilbilimin bi¢imsel diizleminde yer alan Chomsky, 1950’lerden itibaren s6z di-
zimi ile ilgili ortaya attig1 ve o tarihten bugiine kadar gelistirdigi Uretici Doniisiim-
sel Dilbilgisi Kuram1 (UDD) ile dilbilim alaninda yetkin bir duruma yiikselmistir.
Bugiin Evrensel Dilbilgisi (ED) olarak bilinen kuramida Chomsky, Amerika ve
Avrupa yapisalciligina karsi ¢ikarak soz dizimini dilbilgisinin odagina almustir.
Chomsky, kuraminda Saussure’iin “Dil bir dizgedir” savindan ilham alarak “Biitiin
dillerin tek bir dizgesi vardir” gortsiinii gelistirmistir (Karabulut, 2007, s. 1255).
ED ¢atis1 altinda gekillenen kuramdan Yonetim ve Baglama Kurami (YBK), rol,
yonetme, baglama, agsamali-x, denetleme, durum, tagima, sinirlama kuramlar1 ve
bos ulam ilkesi gibi alt kuramlar gelistirilmistir (Dursun, 2018, s. 18-19, Kerimog-
lu, 2016, s. 84). Oziinde s6z dizimi ile ilgili olan YBK; UDD kuraminin, dilbilgi-
sini ilkeler ve degistirgenlerden olusan bir iist dizge olarak goren bigimidir (Imer,
Kocaman & Ozsoy, 2011, s. 275). Yonetme Kurami (YK) yapinin basi/yoneticisi
(head) ile ona bagli ulamlarin iligkisine dayanir (Chomsky, 1993, s. 5). Bir yoneti-
cinin kendisine bagladig: diger 6gelerle kurdugu iliskide bas olan unsur yonetici
digerleri ise yonetilendir (Imer, Kocaman & Ozsoy, 2011, s. 274). Yonetme, her-
hangi bir 6genin belli tiimlegleri alarak gerceklestirdigi islevdir (Dursun, 2018, s.
19). Buna gore bir eylem 6begi ile bir ad 6beginden olugan bir ctimlenin her 6begi-
nin bir yoneticisi vardir, her 6bek eylem 6begine baglidir (Erkman-Akerson, 2000,
s. 51-52) ve biitiin 6bek yapilar bas unsur ve tamlayicilarini yapisinda barindirir
(Hirik, 2020, s. 22). Kisacasi, bir tiimcenin en 6nemli 6gesi olan ¢ekimli eylem
(yuiklem) yonetim konusunda en merkezi unsurdur (Demirci, 2017, s. 189). Bir
ciimlenin bag1 olan ¢ekimli eylem, yoneticiliginin giicliyle ctimlede yer alacak olan
zorunlu unsurlari belirler. S6z gelimi bir tiimcenin basi olan “gitmek” eylemi, eyle-
mi yapan 6zne ve eylemin hedefini bildiren yer tamlayicisini zorunlu olarak ister:
“Kerem diigiine gidiyor” “i¢mek” eylemi bir tiimcenin basi oldugunda eylemi ya-
pan 6zne ve eylemden etkilenen nesneyi zorunlu olarak ister: “Bebek siitiinii icti”
Sonug olarak biitiin 6bek yapilarda yonetici islevi géren bas unsur; 6bege katilan
unsurlar1 yonetip sayilarmi, morfolojik ve s6zdizimsel baglanma bi¢imlerini ata-
yarak bir timcedeki tamlayicilarin zorunlu ve se¢imlik olmasini tayin eder (Hirik,
2020, s. 25).

Gonderim (reference) kavramiyla ilgili olan Baglama Kuramrnda (BK) ise bir
tiimcedeki adil, ad, gonderge (anaphor) gibi bir onciile gonderim yapabilen un-
surlar kuramn temelidir (Chomsky, 1993, s. 6). S6z dizimiyle ilgili olan bu kuram
“bir ad 6beginin baska bir ad 6beginin gostergesinin yorumlanisini belirleme du-
rumu’dur (Imer, Ozsoy, Kocaman, 2011, s. 42). Baska bir deyisle bu kuram, bir
tiimcedeki adil ve adillar gibi temsil gorevi olan unsurlarla bu unsurlarin atifta
bulundugu unsurlar arasindaki dilbilgisel bag1 anlatir (Demirci, 2017, s. 190). S6z
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gelimi “Ogretmen kendini tanitti” tiimcesinde “6gretmen” eyleyeni/6znesi, “ken-
di” adilin1 baglamuistir; baska bir deyisle “kendi” adili “6gretmen” eyleyenine atifta
bulunmugtur. “Kaybolan ¢ocugun anne ve babasi birbirlerini sugluyor.” tiimcesin-
de “kaybolan ¢ocugun anne ve babas1” eyleyeni/6znesi, “birbirlerini” adilini bagla-
mustir; yani “birbirlerini” adili eyleyene/6zneye atifta bulunmustur.

Dilbilimin islevsel diizleminde yer alan ve bu arastirmada kullanilan 6gretim
etkinliklerinin gelistirilmesinde ilkelerinden yararlanilan Islevsel Dilbilgisinin
kuramsal temelini ve ¢aligmalarinin odak noktasini iglev kavrami olusturur. Buna
gore dilbilim; dilin insanlar arasinda yerine getirdigi temel islev olan bildirisimi
saglama islevini temel alir. Islevsel Dilbilgisi'nin dilleri inceleme yonteminde be-
nimsedigi temel kural; dilsel birimlerin bildirisim ihtiyacini karsilamadaki yerini,
gorevini belirleyip buna bagl olarak dil dizgesi i¢indeki konumunu saptamaktir.
(Vardar, 2007, s. 123). Bildirisimin merkezde oldugu bu kuramda anlam ve bag-
lam, anlamin kurulmasinda son derece 6nemli iki kavramdir. Egginse gore (2014,
s. 3) dil kullanimu iglevseldir ve dilin iglevi, anlam tiretmektir. Bu anlamlar, kulla-
nildiklar1 sosyal ve kiiltiirel baglamdan etkilenir. Bu baglamda dil kullanma siireci,
secerek anlam tiretme siirecindeki gostergebilimsel bir stiretir. Dil kullaniminin
islevsel, anlamsal, baglamsal ve gostergesel oldugu bu dort ilke; dizgeci islevsel
yaklagimin dili islevsel-anlamsal bir yaklasimla gormesiyle 6zetlenebilir.

Geleneksel dilbilgisinde sekilci bir yaklasimla eylemin bi¢im degistirmesi ola-
rak ele alinan Tiirk¢ede cati kavrami (Erkman-Akerson, 2000, s. 132; Ekinci Celik-
pazu, 2012, s. 4) dil kullanicisinin tercihine bagli olarak tiimceyi olusturan dgeler
arasindaki hiyerarsiyi belirleyen, bunu degistirmeyi saglayan bir dilbilgisi ulami-
dir. Dilbilimsel yaklagimla ¢ati1 kavramini ele alan Erkman-Akerson catiyi, derin
yapida belirip hentiz yiizey yapiya ¢ikmamis bir 6nermeyi ifade eden bir eylemin,
bu eylemi yapan bir eyleyenin ve bu eylemden etkilenen diger eyleyenlerin bir-
birleriyle olan iliskisi, birbirine ¢atilmasi olarak tanimlamistir (Erkman-Akerson,
2000, s. 209). Bu baglamda cati; timcedeki eyleme katilan eyleyen, eylemden etki-
lenen ve eylemi yaptiran ogelerle tiimcenin basi olan eylem arasindaki iligkiyi be-
lirleyen dilbilgisi ulamidir (Demircan, 2003, s. 11). Cat1 eylemin tiimcedeki diger
eyleyenlerle (6zne, nesne, tiimlecler) iliskisini diizenleyerek (Borekei, 2004; Lyons,
1983) eyleme katilanlarin metne giris-¢ikislarini belirleyen bir dilbilgisi ulamidir
(Demircan, 2003, s. 160). Bu agiklamalar temelinde dilin ¢ift eklemli bir dizge ol-
dugu gergeginden yola ¢ikilmali; ¢at1 konusunu ele alig ve konunun 6gretimi bi-
¢imle islev arasindaki iligkiler kurularak yapilmalidir.

Alanyazin incelendiginde ¢at1 ve ¢ati ulamlar1 hakkinda tez ¢aligmalarinin ol-
dugu gorilmistir. Abdi Golzar (2015) ettirgen yapilar, Atasoy (2018) oldurgan
yapi, Baasanjav (2006) Tiirkiye Tiirkcesi ve Mogolcadaki ¢atilar, Kosaner (2005)
doniislii yapilar, Sebzecioglu (2008) edilgen yap1, Uysal (2016) istes yap, Yildirim
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(2012) ise ettirgen yapilar {izerine art ve/veya es zamanli yontemleri kullanarak
amaclh olarak sectikleri metinler tizerinde ¢ati olusum ve doniisiimlerini incele-
mislerdir. Ayrica alanyazinda ortaokul 6grencilerinin ¢at1 ve bu kavramla ilgili
yanilgilarini (Ekinci Celikpazu, 2012), ortaokul 6grencilerinin yazili anlatimlarin-
daki ¢cat1 yanligliklarini (Sarikaya, 2013) ve gat1 6gretiminin 7. sinif ders kitaplarin-
daki durumunu inceleyen (Eren, 2008) arastirmalarin oldugu belirlenmistir. Tiirk-
¢enin yabanci dil olarak 6gretiminde ¢at1 konusunun ders kitaplarinda ele alinigini
inceleyen ve 6rnek ¢alismalarin hazirlandigi (Onat, 2013) bir arastirmanin oldugu
da tespit edilmistir. Daha 6nce yapilan ¢alismalarda; 6gretmenlere gére 6grenci-
ler en ¢ok birlesik tiimce, eylemsiler ve ¢at1 kazanimlarinda zorlanmaktadir (Er-
dem, 2007). Ekinci Celikpazunun (2012) 8 ve 10. sinif 6grencilerinin ¢atr ile ilgili
kavram yanilgilarini belirlemek i¢in yaptig1 arastirma sonuglarina gore; ¢alisma
grubundaki 6grencilerin ¢at1 ve ¢atinin alt kavramlarini tam olarak bilmedigi, bu
konuyla ilgili kavramlar: birbirleriyle iligkilendiremedigi, bu kavramla ilgili bilgi-
lerini uygulama boyutuna tasiyamadig: ve ¢ati konusunda kavram yanilgilarinin
oldugu belirlenmistir. Biitiin bu verilere ek olarak; ortaokul ve ortadgretim 6gren-
cilerinin yazili anlatimlarindaki s6z dizimi yanligliklarini ve anlatim bozukluklari-
n1inceleyen tezlerde (Bedirhanoglu, 2010; Biiyiikikiz, 2007; ilaslan, 2007; Sarikaya,
2013; Soruklu, 2011; Yigit, 2009); 6grencilerin yazili anlatimlarinda ¢ati ile ilgili
yaklagik %10’luk bir hatanin oldugu belirlenmistir.

Sonug olarak; Tiirkge Ogretim Programi’nda (2018) 8. sinif dilbilgisi kazanim-
lar i¢inde yer alan ¢at1 konusunda 6grencilerin zorlandigi, kavram yanilgilarinin
oldugu, 6grencilerin yazili anlatimlarinda konuyla ilgili hatalarinin bulundugu
ve konunun 6gretiminde ders kitaplarinin yetersizligi hususunda 6gretmenlerin
ayn1 distincede olduklar: belirlenmistir. Bu verilere gore; artik ortaokul seviyesin-
de 6nce kuralin verilmesiyle baglayip ardindan alistirmalarin yapilmasiyla devam
eden dilbilgisi 6gretiminin tamamen terk edilmesi, Tiirk¢enin ¢agdas dilbilim yak-
lagim ve yontemleriyle incelenerek elde edilen sonuglardan dilbilgisi 6gretiminin
temelini olusturan ortaokul seviyesinde yararlanilmasi gerektigi sdylenebilir.

Bu gerekce ve agiklamalar temelinde bu aragtirmada daha 6nce yapilan aras-
tirmalardan farkli olarak 8. sinif diizeyinde eylemde ¢at1 konusunun 6gretiminde
YBK verilerinin islevsel dilbilgisi modeli ilkeleriyle birlestirilmesiyle olusan dil-
bilgisi deseninde 6gretim etkinlikleri hazirlanmistir. Aragtirmanin amaci, YBK’ye
gore hazirlanan 6gretim etkinliklerinin 8. sinif eylemde cati konusunun 6gretimi-
ne etkisini arastirmaktir. Bu amagla arastirmanin problem ctimlesiyle alt problem-
leri su sekilde belirlenmistir:

Problem ciimlesi

YBK’ye gore hazirlanan Tiirkce dersi 6gretim etkinlikleri, 8. sinif 6grencileri-
nin ¢at1 konusunu 6grenmelerinde etkili midir?
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Alt problemler

1. 8. simuf dgrencilerinin; yonetim, gecislilik-gecissizlik, etken ¢ati, edilgen
caty, istes cat, dontislii ¢aty, ettirgen cati, oldurgan ¢at1 kazanimlarinin ve
genel basarisinin on-son test puanlari arasinda anlaml bir fark var midir?

2. YBK’ye gore hazirlanan Tiirkce dersi 6gretim etkinlikleriyle ilgili olarak
Ogretmenlerin uygulama siirecine iliskin goriisleri nelerdir?

3. YBK’ye gore hazirlanan Tiirk¢e dersi 6gretim etkinlikleriyle ilgili olarak
ogrencilerin goriisleri nelerdir?

YONTEM

Arastirma Modeli

YBK’nin ¢at1 6gretimine etkisini belirlemek amaciyla yapilan bu arastirma, ni-
tel ve nicel aragtirma tekniklerinin birlikte kullanildigi karma yontemde tasarlana-
rak yiratillmustiir. Nitel ve nicel olmak tizere iki tiir verinin birlestirildigi karma
yontem; arastirma sorulari ile hipotezler i¢in agik uglu nitel ve kapali uclu nicel
verilerin toplandigs, her iki tiir verinin analiz edildigi desendir (Creswell, 2017,
s. 216-217). Creswelle gore (2017, s. 218) karma desen arastirmalar nitel ve nicel
verileri birlestirme giiciiyle her iki tiiriin sinirliliklarini en aza indirdigi i¢in tercih
edilmektedir. Bu ¢aligma, arastirma soru ve hipotezleriyle veri toplama siirecine
uygun olarak gelismis karma yontem tasarimlarindan “agimlayici sirali karma de-
sen” kullanilarak tasarlanmustir.
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Aragtirmada kullanilan s6z konusu desenin goriiniimii Sekil 1'de gosterilmistir.
Bu desende nicel ve nitel veriler arastirma 6ncesi, aragtirma boyunca ve sonrasin-
da toplanarak arastirma tamamlandiktan sonra birlikte yorumlanir. Bu aragtirma
stirecinde de nitel ve nicel veriler ayni gruplardan es zamanli bir sekilde toplanarak
her iki veri tiiriine de esit nem verilmis ve siirecten elde edilen nicel veriler, nitel
verilerle birlikte yorumlanarak tartigilmigtir.

Aragtirmanin nitel boyutu eylem arastirmasina gore yuritiilmiistiir. Buna gore
aragtirmaci, bes haftalik aragtirma stiresi boyunca uygulayici 6gretmenlere ders
isleme siirecinde 6gretim durumlarinin aksayan veya bagarili bulunan yonleriyle
ilgili geri bildirim vererek bir sonraki derste aksayan yonlerin telafisi i¢in yapilmasi
gerekenleri agiklamistir. Nitel verilerin toplanmasinda yari1 yapilandirilmis gozlem
ve goriigme formlar: kullanilmistir. Bes haftalik aragtirma boyunca arastirmanin
her haftasinda uygulama yapilan siniflarda katilimer gozlemci olarak siireci yakin-
dan takip eden arastirmaci, gozlemlerinden elde ettigi verileri raporlagtirmistir.
Yine bu siiregte aragtirmaci, ¢aligma grubundaki her okul biinyesinden segilen
tiger 6grenciyle, toplamda dokuz 6grenci, her hafta goriisme yapmis ve nitel veri-
leri toplamugtir. Ayrica arastirmaci, bes haftalik 6gretim etkinlikleri stireci tamam-
landiktan sonra bir kere olmak tizere uygulayici 6gretmenlerle yar1 yapilandirilmis
goriisme formlariyla goriisme yapmustir.

Aragtirmanin nicel verilerinin alinmasi “tek grup 6n test-son test zayif deneysel
model’de yuritilmistir (Biyiikoztirk, Kilig Cakmak, Akgiin, Karadeniz & De-
mirel, 2018). Buna gore farkli sosyo-ekonomik diizeylerdeki ti¢ farkli okulun birer
8. siif subesinde okuyan 6grencilerin olusturdugu ¢aligma grubuna miidahalede
bulunulmadan 6nce 6n test uygulanip ilk nicel veriler alinmistir. Daha sonra ¢alis-
ma grubuna bes haftalik mtidahaleden sonra son test uygulanarak ikinci nicel veri-
ler alinmigtir. Boylece desende tek gruba ait on test ve son test degerleri arasindaki
farkin anlamlilig: test edilmistir.

Calisma Grubu

Aragtirmanin ¢alisma grubunu belirlemek icin amagli 6rnekleme yontemle-
rinden tabakali amagsal 6rnekleme kullanilmigtir. Amach 6rnekleme, calismanin
amaci temelinde veri agisindan zengin durumlarin belirlenerek ayrintili bir sekilde
inceleme yapilmasina firsat sunarken tabakali amagsal 6rnekleme arastirmayu il-
gilendiren belli alt gruplar arasinda kargilagtirmaya imkén sagladig: icin kullanilir
(Buytikoztirk vd., 2018, s. 92-94). Tabakali 6rneklemede birkag vaka sinifinin her
biri i¢in bir 6rnekleme cergevesi olusturulur, her siniftan rastgele bir 6rnek alinir
ve daha sonra bu 6rnekler birlestirilir (Neuman, 2007, s. 161). Buna gore sosyo-e-
konomik diizeye gore tabakalara ayrilan orneklem igerisinden bu arastirmanin
amaglari ¢ercevesinde ¢aligma grubu segilerek aragtirmanin ¢alisma grubu olustu-
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rulmustur. Boylece bu aragtirmanin katilimcilari yiiksek, orta ve diisitk sosyo-eko-
nomik diizeyi temsil eden birer okulun 8. sinifinda okuyan 83 6grenci, bu siniflarin
Tiirkge derslerine giren ii¢ Tiirk¢e 6gretmeni ve aragtirmacidan meydana gelmistir.

Veri Toplama Araclar1

I¢ ice karma yontem desenine uygun olarak tasarlanan bu aragtirmada; nitel ve
nicel veriler aragtirma oncesi, sirasi ve sonrasinda toplanarak aragtirma tamam-
lanmustir. Aragtirmanin veri toplama araglar: nitel ve nicel olmak tizere iki tiirdiir.
Aragtirma Oncesi ve sonrasinda kullanilan nicel veri toplama araci aragtirmacinin
gelistirdigi Kazanim Degerlendirme Testinden (KDT) olusurken arastirma sira-
sinda kullanilan nitel veri araglari ise 6grenci-6gretmen goriismeleri ve aragtirmaci
gozlemlerinden olusmaktadir.

Bu arastirmada eylemde ¢at1 konusunun yedi farkli kazanimuyla ilgili 32 soru-
luk KDT hazirlanmustir. Testteki sorularin kapsam gecerliligi i¢in bir 6l¢me uzma-
ni, bir konu alan1 uzmani ve bir Tiirk¢e uzmanindan goriis alinmigtir. Daha sonra
testteki sorularin pilot uygulamasi iki defa yapilmistir. Uygulamalar sonucunda
KDTde yer alan biitiin maddelerin tamami i¢in Cronbach Alfa giivenirlik katsay-
sinin 0.85 oldugu tespit edilmigtir. Test 6gelerinin sayisi, dgelerin birbiriyle iligkili
olmasi ve boyutluluk alfa degerini etkiler. Alfa degerlerinin 0.70 ile 0.95 arasinda
degismesi kabul edilebilir ve yeterlidir (Tavakol & Dennick, 2011, s. 54). Buna gore
aragtirmada kullanilan KDT’nin gtivenilir oldugu s6ylenebilir.

Aragtirmaya katilan 6grenci ve 6gretmen goriislerinin alinmasinda ise yar1 ya-
pilandirilmis gorisme teknigi kullanilmistir. Bu gortismelerde 6gretim etkinlikle-
rinin olumlu ve olumsuz 6zelliklerine yonelik sorular vardir. Goriisiine bagvurulan
Ogretmen ve 6grencilerden bu sorularla ilgili goriislerini ifade etmeleri istenmistir.

Bu aragtirmada deney grubu 6gretim etkinlikleri isleme siirecini derinlemesine
tanimlamak ve betimlemek i¢in yar1 yapilandirilmis gozlem teknigi kullanilmuistir.
Buna gore katilimei gozlemci olan arastirmacinin 6gretim etkinliklerinin ytiritil-
mesi sirasinda odaklanacagi temalar 6nceden belirlenmis ve bu sayede aragtirmaci
dogal ortamda bu temalar cercevesinde gozlem yapip bunlar: raporlagtirmistir.

Aragtirmada kullanilacak olan 6gretim etkinliklerinin hazirlanmasinda soz
dizimini temel alan, bi¢imsel bir kuram olan YBK ilkeleri; dil ediniminde dilin
iletisim islevini temel alan Iglevsel Dilbilgisi yaklasimiyla birlestirilmistir. Baska bir
deyisle, Tiirkgeye ait soz dizimsel ozelliklerin islevsel bir bakis acisiyla 6gretimi-
nin bir bileskesi olusturulmustur. Kuramsal temelleri bu esaslara gore gelistirilen
ogretim etkinliklerinin hazirlanmasinda ayni zamanda Tiirkge Ogretim Programi
(2018) ve alanyazinda kabul goren dilbilgisi 6gretim esaslar1 da goz 6niinde bulun-
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durulmustur. Arastirmanin kuramsal temelleri, Tiirkge Dersi Ogretim Programi
(2018) ve alanyazin dilbilgisi 6gretim ilkeleri temelinde olusturulan aragtirmanin
ogretim etkinlikleri asagidaki tabloda yer alan 6l¢iitlere gore gelistirilmistir.

Tablo 1.0gretim Etkinligi Hazirlama Olgiitleri

Etkinlikler Yonetme ve Baglama Kuramr'na uygundur.

Etkinlikler islevsel bir yaklagimla tiretilmistir.

Etkinlikler metin temelli tiretilmistir.

Etkinliklerde baglam olusturulmustur.

Etkinlikler dort temel dil becerisiyle iligkilendirilmistir.

Etkinlikler ders planinda yer alan kazanimlara uygundur.

Etkinlikler 6grenci seviyesine uygundur.

Etkinliklerde sezdirme yontemi kullanilmistir; dogrudan degil, dolayli 6gre-
tim yapilmuistir.

Etkinliklerde fakli yontem ve tekniklerden faydalanilmistir.

Etkinlik akisinda bilinenden bilinmeyene, somuttan soyuta dogru hareket
edilmistir.

Etkinliklerde giinliik hayatla iligki kurulmustur.
Etkinlikler dikkat/ilgi ¢ekici niteliktedir.

Etkinliklerde yeterli gorsel 6ge kullanilmistir.

Etkinlikler 6zgiindiir.

Etkinliklerde kullanilan dil agik ve anlagilirdir.

Yukaridaki 6lgiitlere gore olusturulan ogretim etkinlikleri igin farkli devlet
tniversitelerinde gorevli dilbilgisi alaninda uzman ¢ farkli akademisyenden ve
yine farkli bolgelerde MEBde calisan ii¢ 6gretmenden uzman goriisii alinmgtir.
Uzmanlarin goriisleri ve geri bildirimleri alinarak 6gretim etkinliklerinde diizelt-
me ve gelistirmeler yapilmis, ardindan 6gretim etkinliklerine son sekli verilmistir.

Verilerin Analiz Yontemi

Bu arastirmanin nicel veri tiiriinii olusturan 6n test-son test verilerinin analizi
icin SPSS 18 paket programi kullanilmigtir. Arastirma siirecinin tamamlanmasi-
nin ardindan 6n-son test verileri aragtirma 6ncesi ve sonrasi karsilagtirilarak SPSS
paket programinda analiz edilmistir. Arastirma boyunca elde edilen nitel verilerin
analizinde ise nitel veri analiz yontemlerinden “igerik analizi yontemi” kullanil-
mustir. Bu yonteme gore yapilandirilmis gériisme formlarindaki her bir soruya ve-
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rilen 6grenci ve 6gretmen cevaplari i¢in ana tema ve alt temalar olusturulmustur.
Ogretmen ve dgrencilerin goriisleri her bir 6grenciye kod verilerek ilgili temanin
altina kodlanmustir. Ogretmenlere O1, O2; 6grencilere ise K1, K2 seklinde kod
verilmistir.

Etik Kurul izin Bilgileri

Yapilan bu ¢alismada “Yitksekogretim Kurumlar: Bilimsel Arastirma ve Yayin
Etigi Yonergesi” kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur.

Etik Degerlendirmeyi Yapan Kurul Adi: Bolu Abant izzet Baysal Universitesi
Sosyal Bilimlerde Insan Aragtirmalar1 Etik Kurulu

Etik Degerlendirme Kararinin Tarihi: 03.05.2019
Etik Degerlendirme Belgesi Say1 Numarasi: 2019/208
BULGULAR

Bu arastirma, 2019-2020 Egitim-Ogretim Yilinda iig ortaokulda yiiriitiilmiis-
tiir. Bes hafta siireyle yiiriitiilen aragtirmada aragtirmacinin hazirladigi 6gretim
etkinlikleri kullanilmistir. Etkinlikler 6ncesinde ve 6gretim etkinlikleri uygulama
stireci tamamlandiktan sonra 6grencilere KDT uygulanarak veriler toplanmustir.
Aragtirmada her alt probleme bagli olarak normallik dagilimlar: yapilmistir.

Normallik Testlerine fligkin Bulgular

Verilerin normal dagilip dagilmadigini incelemeden 6nce on test ve son test
puani olmayan 6grenciler veri dosyasindan ¢ikarilmistir. Béylece arastirmanin ka-
tilimer sayist seksen i olarak elde edilmistir. On test ve son test puanlarina ait
verilerin normal dagilim gosterip gostermediginin belirlenmesi i¢in her bir sos-
yo-ekonomik diizeydeki 6grencilere ait betimsel istatistikler incelenerek carpik-
lik ve basiklik degerlerine bakilmistir. Ayrica Histogram ve Q-Q Plot grafigiyle
normallik durumu gorsel olarak da incelenmistir. Bu verilere gore; yiiksek, orta
ve diigiik sosyo-ekonomik diizeydeki okullari 6n ve son test puanlarinin dagili-
mu incelendiginde ortalama, mod ve medyan degerlerinin birbirine yakin oldugu
gorilmustiir. Ayrica carpiklik (skewness) ve basiklik (kurtosis) degerlerinin de is-
tenilen aralikta kaldigi gortilmiistiir. Dolayisiyla her bir sosyo-ekonomik diizeyi
temsil eden 6grencilerin 6n ve son test puanlarinin normal bir dagilim gosterdigi
yorumu yapilabilir.

Birinci Alt Probleme iliskin Bulgular
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Aragtirmanin birinci alt probleminin ¢éziimlenmesinde 6grenci gruplar veri
yapist normal dagilim gosterdigi i¢in parametrik testlerden ligkili Olgiimler t testi
analizi yapilmustir.

Tabloda goriildiigii gibi 6grencilerin cati konusuyla ilgili biitiin kazanimlarda
On test puanlari ile son test puanlar1 arasinda istatistiksel olarak anlamli bir yiik-
selis gerceklesmistir (p<0.05). Baska bir deyisle biitiin kazanimlarda 6grencilerin

Tablo 2. Eylemde Cat1 Kazanimlar1 ve Genel Basar1 On-Son Test Kargilagtirma

Sonuglari

Kazanim Soru -
Say1st Puan N X t df sd P
On test 83 1.325 | -3.797 | 82 1.013 | 0.000
Son test 83 1.855 1.072
Gegigslilik ve Ge- On test 83 1.855 | -6.188 | 82 1.482 | 0.000
cigsizlik 5 Sontest | 83 3.048 1.622
Etken ve Edilgen On test 83 2494 | -8.126 | 82 1.640 | 0.000
¢at1 6 Son test 83 4.325 1.546
Istes cat1 3 On test 83 1.156 | -9.448 | 82 | 0.981 | 0.000
Son test 83 2.337 0.815
Déniislii catt 3 On test 83 1.072 | -5.744 | 82 0.921 | 0.000
Son test 83 1.843 0.930
Ettirgen gat1 On test 83 1457 | -6.326 | 82 1.202 | 0.000
3 Son test 83 2.433 0.886
Oldurgan ¢at1 3 On test 83 0.9880 | -8.338 | 82 1.064 | 0.000
Son test 83 2.1446 1.001
Genel basar1 On test 83 10.36 | 14.808 | 82 5.956 | 0.000
26 Son test 83 17.99 5.608

on test ve son test puanlari arasinda anlamli bir fark vardir. Ogrencilerin genel
basarilarina ait 6n test puanlariyla (x=10.36, sd=5.956) son test puanlar1 arasin-
da (x=17.99, sd=5.608) istatistiksel olarak anlamli bir yiikselis gerceklesmistir
(p<0.05). Bagka bir deyisle tiim veri grubunda 6grencilerin én test ve son test pu-
anlari arasinda anlamli bir fark vardir. Buna gore t degeri 14.808 ve serbestlik dii-
zeyi ise (df) 82 olarak elde edilmistir.

On testin ortalama Tiirk¢e puan degeri 10.36 iken son testin ortalama Tiirk-
¢e puan degeri ise 17.99dur. Bu sebeple 6n testten son teste geciste 6grencilerin
puaninda anlamli bir artis oldugu yorumu yapilabilir. Ayrica bu iki grup igin etki
bityiikligiiniin de hesaplanmasi gerekmektedir. Eta kare=t2/(t2+N-1) formiility-
le hesaplanmaktadir. Buna gore eta kare= (14.808)2/(14.808)2+83-1 ve eta ka-
re=0.7274dir. Elde edilen bulguyu yorumlamak igin kilavuz degerler Cohen (1988)
tarafindan soyle verilmistir: 0.01=kiiciik etki, 0.06= orta diizey etki, 0.14= biiyiik
etki. Elde edilen eta kare degerinin 0.727 oldugu goz oniinde bulundurulursa uy-
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gulama Oncesinde ve sonrasinda 6grencilerin basar1 puanlar1 degerleri arasinda
bulunan istatistiksel olarak anlamli farkin bityiik bir etki biiytikliigtintin oldugu so-
nucuna varilabilir. Bagar1 puanlarindaki ortalama artis 14.808 olarak bulunmustur
ve degerler 6.602 ile 8.651 arasinda degisen %95’lik giiven araligina sahiptir. Elde
edilen Eta kare istatistigi ise (.727) buiytik bir etki bitytikliigiinii gostermektedir.

Ikinci Alt Probleme iliskin Bulgular

Bu alt problemi ¢6ziimlemek i¢in ¢aligma grubu okullarinin 8. sinif subelerin-
de derse giren ve ogretim etkinliklerini uygulayan 6gretmenlerden besinci hafta
sonunda goriis alimmistir. Calisma grubu 6gretmenlerine kod verilerek 6gretmen
goriglerinin igerik analizi yapilmig ve bulgular temalar halinde ifade edilmistir.
Her temanin altinda 6gretmen goriisleriyle ilgili degerlendirmeler yapilmistir.

Ogretmen goriismeleri {izerine yapilan icerik analizine gore 6gretmen goriis-
lerinin #i¢ ana temada toplandig1 belirlenmistir. Bunlar: 6gretim etkinliklerinin
olumlu yonleri, olumsuz yonleri ve 6gretim etkinlikleriyle ilgili 6nerileridir.

Ogretim Etkinliklerinin Olumlu Yonleri

Derse etkin katilma: Cat1 konusunun 6gretimi i¢in hazirlanan etkinliklerde;
Ogrenciyi aktif hale getirecek sezdirme yonteminin kullanilmis olmasi, etkinlik-
lerin kolaydan zora dogru planlanmasi, her 6grencinin ilgisini ¢ekebilecek isit-
sel-gorsel 6gelerin kullanilmasi, giinlitk hayattan alinmis ¢izgi film kahramanlari
ve nlil isimlerin etkinliklere yerlestirilmesiyle 6grencilerin ilgi ve dikkati derse
yogunlagtirilmis ve bu sayede 6grenciler derslere daha ¢ok katilabilmislerdir. Ayri-
ca farkl zek4 alanlarina sahip 6grenciler i¢in dinleme, okuma, konusma ve yazma
etkinliklerinin planlanmasi, farkli yontem ve tekniklerden faydalanilmasi ile 6g-
renciler derslere normalden daha fazla katilim géstermislerdir. Ornek: “Gézlemle-
digim kadariyla normal sartlarda derste aktif olmayan ogrencilerin dahi miizikli ve
gercek hayattan alimmus gorsellere kars: biiyiik ilgi gosterdigini; dinleme ¢alismalarin-
da ogrencilerin piir dikkat oldugunu, fazla tekrara gitmeden dinlediklerini anlayabil-
diklerini séyleyebilirim (03)”.

Seviyeye uygunluk: Uygulamalar: yiiriiten ti¢ 6gretmen de ¢at1 konusunun
Ogretimi i¢in hazirlanan 6gretim etkinliklerinin 8. sinif seviyesine uygun oldugu-
nu ifade etmistir. Ayrica belirlenen yontem ve teknikler uygulandig: siirece etkin-
liklerin islenmesinde herhangi bir sorunla karsilagilmamgtir. Ornek: “Ifadelerin
agik olusu, Tiirkcenin yazim ve noktalama kurallarma uyumundaki hassasiyeti, yas
seviyesinin ilgisini ¢ekebilecek detaylarin kullanilmasi noktasinda seviyeye uygun ol-
dugunu diisiiniiyorum. Ayrica belirlenen yontem ve tekniklere sadik kalindigi siirece
etkinliklerin anlasilmasinda bir probleme rastlamadim (03)”.
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Tlgi cekicilik: Ug 6gretmen de dgretim etkinliklerinin dikkat cekici/ilgi gekici
oldugu yéniinde goriis belirtmistir. Ogretmenler, dgrencilerin dinleme ve izleme
etkinliklerine daha ¢ok ilgi gosterdigini gozlemlemistir. Nitekim etkinlikler farkly
duyu ve beceri alanlaria yo6nelik hazirlandigy, etkinliklerde 6grencilerin 6n bilgi-
lerini harekete gecirmek amaciyla giinliik hayatla baglantili gorsel ve isitsel 6geler
kullanildig i¢in dilbilgisi 6gretimi sikici ve yorucu bir etkinlik olmaktan ¢ikarak
ilgi cekici bir hal almistir. Ornek: “Etkinliklerin dikkat ekici ve basaril oldugunu
soyleyebilirim. Derse aktif katilim saglamayan 6grenci dahi etkinliklere katilmigstir
(02)”

Biitiin becerilerini ayn1 anda kullanma: U¢ 6gretmen de uygulama etkinlik-
lerinin dort temel dil becerisini birlikte kullanmaya olanak sagladigini belirtmistir.
Clinki bes hafta boyunca uygulanan bu 6gretim etkinliklerinde sadece okudugu-
nu anlama etkinlikleri veya bir dilbilgisi kuraliyla ilgili aligtirmalar yoktur. Hazir-
lanan 6gretim etkinliklerinde ¢ati1 konusuyla ilgili dinleme, okuma, konusma ve
yazma etkinlikleri birlikte kullanilacak sekilde planlanmistir. Ornek: “Calismalarin
yapildigi her haftada temel becerilerin i¢ ice kullamildigini soyleyebilirim. Bu sayede
dgrencileri okuyan; okudugunu anlamlandiran; anladiklarini kendi bilgi ve siizgecin-
den gecirdikten sonra yazarak kendini ifade eden; tiim ¢alismalarin basinda, ortasin-
da ve sonunda sozlii olarak analiz sentez yapabilen 6grenciler haline getirerek dersin
en aktif sekilde islenmesine katk: sagladigim diisiiniiyorum (03)”.

Ogretim Etkinliklerinin Olumsuz Yonii

Etkinlik sayisinin ¢oklugu: iki 6gretmen etkinlik sayisinin fazla oldugunu be-
lirtmistir. Buna gore bu 6gretim etkinliklerini kullanacak 6gretmenlerin kalabalik
ve basar1 seviyesi diisiik siniflar i¢in dersin amaglarina gore etkinlikleri secerek
kullanmasi faydali olacaktir. Ornek: “Genel anlamda katilim iyiydi. Etkinlik sayisi-
min ve sinmiftaki 6grenci sayisinmin fazlaligindan olsa gerek yazma etkinliklerinin hepsi
planlandigi sekilde sinifta gerceklestirilemedi (O1)”.

Ogretim Etkinlikleriyle lgili Oneriler

Oneriler: Ogretmenler etkinliklerin rahatga yapilabilmesi igin ders siiresinin
uzatilmasi veya etkinlik sayisinin azaltilmasini énermislerdir. Ornek: “Ayrica etkin-
liklerin rahatca gerceklestirilebilmesi icin siire biraz daha uzatilabilir ya da etkinlik
sayist azaltilabilir (01)”.

Ugiincii Alt Probleme fliskin Bulgular

Bu alt problemin ¢6ziimlenmesi i¢in 6gretim etkinliklerinin uygulandig: okul-
larin 8. sinif subesinde okuyan 6grencilerden bagar1 durumlarina gore tiger 6grenci
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secilmistir. Anahtar katilimei olan tiger 6grenciyle, toplam 9 6grenci, bes hafta bo-
yunca goriisme yapilmis ve goriismeye katilan 6grencilere kod verilmistir. Ogrenci
goriismeleri lizerine yapilan icerik analizine gore 6grenci goriislerinin uygulama-
nin olumlu 6zellikleri ana temasi altinda toplandig: belirlenmistir.

Ogretim Etkinliklerinin Olumlu Yonleri

Etkinliklerin eglenceli olugu: Bes hafta boyunca gat1 6gretiminde kullanilan 6g-
retim etkinliklerinde videolarin, gorsellerin, ilging konulu metinlerin kullanilma-
styla 6grenciler ders isleme siirecinde eglendiklerini belirtmiglerdir. Ornek: “Og-
retici buldum; sikilmadim, eglendim (K7), Hem eglenceli hem de ogreticiydi (K9)”.

Seviyeye uygunluk: Ogretim etkinliklerin hazirlanmasinda bilinenden bilin-
meyene, somuttan soyuta dogru hareket edilmesi, giinliik hayatla iliski kurulmast,
acik ve anlagilir dil kullanilmasi, yeterli gorsel 6ge kullanilmasi, etkinliklerin dort
temel dil becerisiyle iligkilendirilerek metin temelli 6gretim yapilmasi gibi 6l¢iit-
ler g6z 6niine alindig i¢in 6grenciler etkinlikleri seviyelerine uygun bulmuslardar.
Ornek: “Evet, 8. sinif seviyesine uygundu (K2), Evet, uygundu; bana biraz kolay geldi
(K6), Etkinlik I’in ilk ti¢c adimi ¢ok kolaydi (K9)”.

Etkinliklerin kolay olusu: Cat1 6gretiminde kullanilan etkinliklerin islevsel bir
yaklagimla gelistirilmesi, anlam ile baglamin 6ncelenmesi ve sezdirme yonteminin
etkinliklere hakim olmasi sayesinde dgrenciler etkinlikleri kolay bulmuslardir. Or-
nek: “Etkinlik 1 ve 2 ilgimi ¢ekti. Tablolu olan ilgimi cekti ¢ciinkii bunlar daha kolay
geldi, yapabildim (K6), Miizikleri cok eglenceliydi. Ayrica bunlar da bana ¢ok kolay
geldi (K7)”.

Etkin katilim: Yapilan 6grenci goriismelerine gore 6grencilerin bes haftalik
ders igleme siirecine katilimlar her gegen hafta artmis, son iki haftada ise biitiin
ogrenciler “Etkinliklere katildim.” seklinde goriis belirtmislerdir. Gortigme yapi-
lan 6grenciler, konugsma imkéani bulduklar: “diisiinelim ve tartisalim” bolimlerine,
dinleme etkinliklerine, aga¢ semalarla ilgili etkinliklere, gorsel-bilgi eslestirme,
bosluk doldurma ve yazma etkinliklerine daha ¢ok katildiklarini belirtmislerdir.
Bu soruya verilen farkli cevaplar géz oniine alindiginda 6gretim etkinliklerinde
her 6grenciye hitap eden degisik etkinliklerin olmasi 6grencilerin derslere kati-
limlarini artirmigtir. Ornek: “Evet, katildim. Hepsi baglantili, biri digerini etkiliyor,
asama asama. Birini anlayinca digerini anliyorsun zaten. Yok, ben hepsine katildim
(K1), Evet, katildim. Kendi kagidimi doldurdum. Ara sira séz aldim. Dinleme etkin-
ligine daha ¢ok katildim (K2)”.

Tlgi gekicilik: Bes hafta boyunca verilen 6grenci cevaplar1 degerlendirildiginde
ogretim etkinlikleri 6grencilerin ilgisini cekmeyi basarmistir. Ogrenciler; 6gre-
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tim etkinliklerinin ilgi cekme sebebi olarak ise 6gretim etkinliklerinde kullanilan
dinleme etkinliklerini, gorsel kullanimini, 6gretim etkinliklerinin giinliik hayatla
ilgili olusunu, 6gretim etkinliklerinin seviyeye uygun veya kolay olmasini, 6gretim
etkinliklerine katilim saglayabilmelerini, etkinliklerin farkl: sekillerde tasarlanma-
sini, yazma etkinliklerini ve “diigiinelim ve tartisalim” boliimlerini gostermislerdir.
Bu agiklamalara gore 6grenciler 6gretim etkinliklerinde kullanilan metinlerin de-
gisik tiir ve konuda olmasini; dinleme, okuma, gorsel okuma gibi beceri alanlarini
fark etmislerdir. Bu durum o6grencilerin ilgi ve dikkatlerini ¢ekerek 6grencilerin
hoslarina gitmistir. Ders materyallerinde farkli, ¢ok sayida ve giincel hayattan gor-
selin olmasi; 6grencilerin dikkatini ¢ekmek, ilgisini artirmak ve onlar1 derse gii-
diilemek i¢in kullanilabilecek bir aragtir. Ornek: “Sarkilar ve yaptiklarimizdan yola
¢tkarak tamim yapmak giizel, boylece yorum yapmus oluyoruz (K1), Ciinkii ilk defa
gordiim ve sarkili olmas: ilgimi cekti (K4), Gorsellerden dolayi, sarkili oldugu icin
daha cok ilgimi ¢ekti (K5), Ben daha ¢ok gorselciyim ve dinleme vardi. Daha zevkli
geldi bana (K8), Etkinlik 5 ¢ok ilgimi cekti ¢tinkii miizikler vard, begendim (K9)”.

Sezdirme yontemini kullanma: Ogrenciler, ¢at1 konusunun égretiminde kul-
lanilan sezdirme yontemini fark edip begenmislerdir. Tiirkge Ogretim Programla-
rrnda dilbilgisi 6gretiminde sezdirme yonteminin kullanilmasi 6nerilmektedir. Bu
yontem sayesinde ogrenciler 6grenme siirecine dahil edilerek derste varlik goste-
rirler ve etkisiz bir dinleyici olmaktan ¢ikip 8grenme siirecinde etkin olurlar. Or-
nek: “Evet, diisiiniiyorum. Hocamiz yazarak anlatiyor ama biz bu derslerde etkinlik
yaparak 6greniyoruz (K4), Evet, farkliyds. Etkinliklerle yapiyoruz. Diger derslerde
etkinlik yapmuyorduk. Hocamiz okuyordu, biz yaziyorduk. O sekilde isliyorduk (K5),
Evet, farkhyd:. Islemedigimiz konular bunlar ama Tiirkge dersinde boyle isleyecegi-
mizi sanmiyorum. Ogretmenimiz diiz anlatim yapardi (K7)”.

Etkinlik temelli olma: Goriisme yapilan 6grenciler, 6gretim siirecinin etkinlik
temelli oldugu yoniinde goriis bildirmislerdir. Ders igleme siirecinin etkinlik te-
melli olmasi, 6grencilerin etkin bir sekilde derse katilarak 6grenmelerini kontrol
edip diizenlemeleri bakimindan 6nemlidir. Bu durum 6grencilerin 6grenme siire-
cinde aktif olmasini saglar. Ornek: “Konuyu islemeden direkt etkinliklerden basladik
(K1), Evet, diisiiniiyorum. Etkinlik agirlikliydi (K2), Evet, diisiiniiyorum. Bu dersler-
de etkinliklerden yaptik (K9)”.

Memnuniyet: Ogrenciler, bes hafta siireyle uygulanan 6gretim etkinliklerinden
memnun olduklarini ifade etmislerdir. Ornek: “Evet, diisiiniiyorum. Memnun kal-
dim (K7), Evet, memnun kaldim etkinlik kullanildigi ve gorseller oldugu icin (K8)”.

TARTISMA, SONUC VE ONERILER

Calisma grubundaki 6grencilerin eylemde ¢at1 konusu genel basar1 diizeyle-
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rinde On testten son teste istatiksel olarak anlamli bir yiikselis oldugu, bu yiikselisi
aciklamak icin kullanilan 6grenci ve 6gretmen goriismelerinin igerik analizlerinin
bu olumlu sonuglar destekledigi gorillmiistiir. Aragtirmadan elde edilen bu sonug;
alanyazinda dilbilimle ilgili yapilan pek ¢ok ¢aligmada vurgulanan (Aydn, 1999,
2013; Borekgi, 1997, 2009; Delen Karaagag, 2007; Dilber, 2017; Giineyli & Kiigii-
kavsar, 2011; Iscan & Kolukisa, 2005; Sezer, 1988; Tura, 1983; Uzun, 2011; Ustten,
2004) dilbilim verilerinden yararlanma onerisini dogrulamas: bakimindan kayda
degerdir. Bagka bir deyisle 8. sinif diizeyinde eylemde ¢at1 konusunda YBK verile-
riyle yapilan 6gretimin anlamli diizeyde basariya ulagmasi, dilbilim verileri 15181n-
da yapilacak olan bagka caligmalara rehberlik edip dayanak olusturabilir. Nitekim
Karademir (2011) de yaptig1 incelemede bazi ¢evrelerde sanki karsit kavramlar gibi
gosterilen dilbilim ve dilbilgisi alanlarimin gergekte karsit olmadigini, dilbilim cati-
s1altinda bulunan dilbilgisinin onun bir alt dal1 oldugunu; dili bir sistem olarak ele
alip inceleyen dilbilgisi uzmaninin ise gergekte bir dilbilimci oldugunu belirtmistir.

Farkli zaman, mekan ve smif diizeylerinde yapilan anlatim bozukluklarinin
incelendigi calismalarda (Bedirhanoglu, 2010; Biiyiikikiz, 2007; ilaslan, 2007; Sa-
rikaya, 2013; Soruklu, 2011; Yigit, 2009) 6grencilerin yiiklem ile 6zne, nesne, yer
tamlayicisy, zarf timleci uyumsuzlugu ve bu ogelerin eksikliginden kaynaklanan
kurucu yanlishiklari, ¢ati uyusmazlhigindan kaynaklanan kurucu yanligliklar: yapti-
¢&1; dilbilgisi boyutunda toplanan bu yanliglarin oraninin (%10) oldukga da yiiksek
diizeyde oldugu belirlenmistir. Bu ¢aligmalarda tespit edilen kurucu yanlhgliklarin
azaltilmasinda ve ortadan kaldirilmasinda YBK’ye gore hazirlanan 6gretim etkin-
likleri ise kosulabilir. Ciinkii YBK verileri temelinde bir eylemin yonetim islevi,
farkl ¢atilarda bulunan eylemin almasi gereken zorunlu Ggelerle bir tiimcedeki
secimlik Ogeler; islevsel dilbilgisi modeli ilkeleriyle sentezlenerek 6gretime konu
edilmistir. Arastirmadan elde edilen olumlu sonuglar, ortaokul diizeyi dilbilgisi 6g-
retiminde dilbilim verilerinden faydalanma adimini baslatmak ve bu sorunlara ¢6-
ziim Onerisi sunmakla dilbilim temelli 6gretim yapilmast i¢in bir baslangig olabilir.

Calisma grubundaki 6grencilerin eylemde ¢at1 konusuyla ilgili biitiin kazanim-
lar1 6grenme diizeylerinde On testten son teste istatiksel olarak anlamli bir yiikselis
olmugtur. Bu sonuca dayanarak YBK’ye gore hazirlanan 6gretim etkinliklerinin 8.
sinif 6grencilerinin eylemde ¢at1 konusuyla ilgili biitiin kazanimlara ulasmasinda
etkili oldugu séylenebilir. Elde edilen bu sonucun; 2018 Tiirkge Ogretim Progra-
mrnda 8. sinif diizeyinde yer verilen ¢at1 konusunun 6gretim igerigiyle kapsamin-
da yasanan ikilem ve zorluklarin ¢6ziimiine katki sunacag ifade edilebilir. Clinkii
2018 Tiirkge Ogretim Programi'nda da 8. sinif seviyesinde dgretilecek gat gesitleri-
ne yer verilmeyen cati konusu; bu aragtirmada oldugu gibi YBK verilerinin anlam,
baglam, giinliik hayatla iliski kurma, metin temelli olma, dort temel dil becerisiyle
iligskilendirme vb. islevsel dilbilgisinin temel ilkeleriyle 6gretildiginde biitiin ¢at1
gesitlerinin 8. sinif diizeyinde 6gretilebilecegini gostermektedir.
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Ogretim etkinliklerinin uygulanmasi sirasinda arastirmacinin yaptigi gozlem-
lerde tiimce Ogelerinin ¢oziimlenmesinde 6gretmen ve Ggrencilerin soru sorma
teknigini kullandiklar: fark edilmistir. Ancak yapilan gozlemlerde sadece “ne, kim”
gibi soru sozciikleri kullanilarak yapilan ¢oztimlemelerin 6grencileri yanliga gotiir-
digi tespit edilmistir. Bu sorunun ¢éziimiinde soru sozciiklerine eklenen islevler
ise kosuldugunda olumlu sonuglar alinmaktadir. Arastirmacinin yaptigr gozlem-
lere gore islevleriyle birlikte soru sorma tekniginin kullaniminin tiimceleri dogru
¢oztimlemeyi sagladigi tespit edilmistir. Ayrica bir eylemin alacagi zorunlu 6gele-
rin tiimce Ogeleri ¢oztimlemesinde ise kosulmasinin tiimeeleri dogru ¢6ztimleme-
de basari sagladig1 da goralmistiir.

Ogretim etkinliklerinin islenme siireci boyunca arastirmacinin yaptig1 gozlem-
lerde baz1 6grencilerin muhtemelen tiimce 6geleri konusunun 6gretiminde “s6zde
Ozne, gizli 6zne” gibi terimleri duyduklar1 belirlenmistir. Alanyazindan taranan
kaynaklarda ana dil ve yabanci dil olarak Tiirk¢e 6gretiminde kullanilan terimlerde
birlik olmamasinin kroniklesmis bir sorun oldugu (Dolunay & Kaya, 2020); catiyla
ilgili calismalarda butiinléigiin, ilgi ve ihtiya¢ baglantisinin olmadigy; kaynaklarda
yer alan tanim, terim ve kavramlarin genelde birbiriyle celistigi (Eren, 2008) belir-
lenmistir. Ayrica Dogan (2015) dilin farkli diizlemleriyle olan organik iligkisinden
dolay: farkli iglevsel ve dilbilgisel iligkileriyle 6znenin betimlenmesinin 6znenin
gercek kimliginin tespit edilmesini zorlastirdigini, Cat ve Kuzu ise (2016) 6zne ko-
nusunda alanda yer alan tanimlama ve siniflandirmalarin birbirinden farkl oldu-
gunu, bu konudaki dilbilimsel yaklasimlarin 6gretim ortamlarina kismen yansitil-
digini belirlemistir. Bagka bir deyisle sadece sz dizimsel diizlemdeki 6zellikleriyle
ele alindig1 i¢in tartigmali, sorunlu bir hale gelen 6zne kavramiyla 6zne ¢esitlerinin
aciklanmasinda ve 6gretiminde kullanilan asil 6zne, dilbilgisel 6zne, gercek 6zne,
mantik¢a kimse, mantik¢a nesne, normal 6zne, olagan 6zne, 6zde nesne, gramerce
kimse, sozde 6zne, sekli 6zne gibi iginde 6zneyle nesnenin gectigi ¢ok sayidaki
terim ve ifadenin olusturdugu cesitlilikle karmasa 6grencilerin zihnini bulandi-
rarak konunun 6gretimini iyice zorlagtirmaktadir. Nitekim Ekinci Celikpazu da
(2012) 8 ve 10. suuf 6grencilerinin ¢at1 ulamuyla ilgili kavram yanilgilarinin ol-
dugunu belirlemistir. Sadece s6z dizimsel boyuttaki 6zellikleriyle ele alindig1 i¢in
icinden ¢ikilmaz bir hal alan 6zne kavrami ve 6zne gesitlerinin a¢iklanmast ile 6g-
retimde kullanilan, i¢inde 6zne ile nesnenin gectigi terim ¢esitliligi ve karmagasi
ogrencilerin zihnini karistirmaktan 6teye gidememekte, konunun 6gretimini iyice
zorlagtirmaktadir. Bu aragtirmada ise etken ve edilgen ¢atinin 6gretiminde 6zneyle
ilgili terim ¢esitliligine yer verilmeyerek islevsel bir bakis acisiyla etken ile edilgen
catida ortaya ¢ikan anlam ozellikleri temel alinmistir. Boylece etken catida eylemi
yapan 0znenin 6ne ¢ikarildigi, 6znenin eylemi bizzat yapan, gerceklestiren oldugu;
edilgen catida ise nesne 6gesinin 6zne konumuna yerlestirilerek eylemden etkile-
nen nesnenin 6ne ¢ikarildigi agiklanmigtir. Bu sayede 6grencilerin zihinlerinde s6z
dizimine ait unsurlar olan 6zne ve nesne kavramlariyla ilgili olugabilecek karmasa-
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nin Oniine gegilmeye ¢alistlmigtir.

Dilbilgisi konularinin baglamdan kopuk, glinlitk hayattan uzak ve islevlerinden
yoksun bir sekilde 6gretilmesi; 6grencilerin ana dilimizin zenginliklerini barindi-
ran, ana dilde yetkinlesmeyi ve ana diliyle ilgili acik bilgi 6grenmesini saglayan
dilbilgisi alanina karsi olumsuz tutum gelistirmesine neden olmaktadir. Buna ek
olarak konularin 6gretiminde sanki bir receteymis gibi verilen notlar; 6grencilerin
goziinde konunun zorlagmasina, tamamen soyutlasmasina, ezberlenmesine sebep
olup kalic1 6grenmeyi saglayamamaktadir. Diger becerilerden ayr1 verildiginde be-
ceriye dontisemeyen kurallar ve tanimlar yiginina dontisen dilbilgisi kazanimlari
(Ustten, 2004); temel becerilerden ayr1 diisiiniilemez ancak iilkemizde dilbilgisi
Ogretiminde buna ¢ok dikkat edilmedigi gortilmektedir (Erdem & Celik, 2011).
Bu aragtirmada ise 6gretmenler; etkinliklerin dort temel dil becerisiyle iligkilen-
dirilmesinin kalic1 6grenme, 6grencileri temel beceriler yoniinden gelistirme, bu
becerilerde yetkinlik saglama gibi Tiirk¢e dersinden beklenen katkilar: sagladigini
vurgulamigtir.

Erdem’in (2007) ortaokul diizeyindeki dilbilgisi sorunlariyla ilgili 6gretmen
gorislerini belirlemek icin yaptig1 arastirmada, 6gretmenler 6grencilerin en ¢ok
zorlandiklar1 konular arasinda ¢ati kazanimlarinin oldugunu belirtmistir. Islevsel
Dilbilgisi Modeli ilkeleriyle YBK verilerinin birlegtirilmesinden olusan desende
cat1 ulami Ogretiminin yapildig bu arastirmada ise 6gretmenler; sezdirme yon-
temine uygun sekilde hazirlanan 6gretim etkinliklerini uygulamada herhangi
bir zorluk yasamadiklari, 6gretim etkinliklerini uygulama siirecinde yasanan en
onemli geligmeler arasinda 6grencilerin derse aktif katiliminin oldugu yoniinde
goriis bildirmislerdir. Ogrenciler ise 6gretim etkinliklerini “zevkli, eglenceli, ilging,
glizel, iyi, 6gretici, agiklayici, farkly” gibi sifatlarla betimlemis, 6gretim etkinlikle-
rine iligkin olumlu tutum gelistirip 6gretim etkinliklerinden memnun kaldikla-
rin1 belirtmislerdir. Ancak aragtirmada alinan sonuglarin aksine Erten’in (2008)
ortadgretim diizeyinde dilbilgisi alanina iligkin 6grenci goriislerini belirlemek i¢in
yaptig1 arastirmada, 6grenciler dilbilgisi derslerini “karmasik, anlagilmaz, basa ¢1-
kilmaz” gibi sozciiklerle betimlemislerdir.

Iscan & Kolukisa (2005) ortaokul diizeyinde dilbilgisi 6gretiminde kurallarin
ezberletilmesi, verilis amacinin séylenmemesi, dilbilgisi derslerinin bagimsiz bir
ders olarak okutulmasi, metin temelli yapilmamasi, dilbilimsel bir yaklagimin ol-
mayigt, materyal yetersizligi, terim karmagasi ve derslerin islevsellikten uzak olusu
gibi sorunlar yasandigini belirlemistir. Bu aragtirmada ise 6grenciler 6gretim et-
kinliklerini seviyelerine uygun bulduklarini, 6gretim etkinlikleri isleme stirecine
aktif bir gekilde katildiklarini, 6gretim etkinliklerinden memnun kaldiklarini, ders
stirecinin gizel ve eglenceli gectigini, derse katilimin normalden fazla oldugunu,
konular1 6grendiklerini belirtmislerdir. Ayrica 6gretim etkinliklerinin 6grencile-
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rin ilgisini cekmeyi basardigy; 6zellikle dinleme etkinliklerini, gorsel kullanilan et-
kinlikleri, 6gretim etkinliklerinin giinliik hayatla ilgili olusunu, kolayligini, derse
katilabilmelerini, etkinliklerin farkl: sekilde tasarlanmasini, yazma etkinlikleri ve
diistinelim, tartigalim bolimleriyle ilgilendiklerini de ifade etmislerdir. Benzer se-
kilde de Kaplan (2004), 6. sinif diizeyinde dinleme becerisine iliskin farkli metin
tiirlerinde kullanilan gorsel-isitsel araglarin 6grencinin dikkatini yiiksek seviye-
de gektigini gozlemlemistir. Ozellikle 6gretim etkinliklerini Tiirkge derslerinde
kullanilan diger etkinliklerden farkli bulan 6grenciler; bu farkliliklar: ise “sistemli,
planly, etkinlik ve metin temelli, 6gretme yontemi (sezdirme yontemi), kullanilan
dil, igerik, farkls etkinlik, seviyeye uygunluk, eglenceli ve ilgi ¢cekici, gorsellik” sek-
linde ortaya koymuslardir. Aragtirma boyunca elde edilen bu verilerin, Iscan ve
Kolukisanin (2005) da arastirmalarinda siraladiklar: ortaokul diizeyinde dilbilgisi
Ogretiminde yasanan sorunlarin ¢6ztimine iliskin kayda deger bir 6gretim etkin-
likleri 6rnegi olusturdugu soylenebilir.

Ogretim etkinliklerini hazirlama él¢iitlerinden “etkinlik ve metin temelli olma”
ozelligi goriisme yapilan 6grencilerin dikkatini ¢ekerek begenisini toplamuistir.
Benzer sekilde Aytas ve Cegen (2008) 8. sinif diizeyinde 6grencilerin dilbilgisi be-
cerilerini gelistirmede metne dayali dilbilgisi 6gretiminin bagarili oldugunu bulgu-
lamistir. Erdem ve Celik de (2011) ayni sekilde metinden en azindan tiimcelerden
baslayarak islevsel bir gekilde dilbilgisi 6gretimini uygulayan yontemlerin kulla-
nilmasini tavsiye etmektedir. Usttene (2004) gore ise verilecek kazanima uygun
se¢ilmis bagarili bir metin, 6grencinin kazanimlara ulagmasinda en 6nemli aragtir.
Ayrica bu aragtirmada kullanildig: gibi bu metinler alisilmig metinlerin digina ¢1-
karak gorsel, isitsel olabilecegi gibi giinliik hayatin icinden gelen, 6grencinin ilgi-
sini ¢ekebilecek medya metinleri de olmalidir. Ancak Karatay (2017) ders kitaplari
ve etkinliklerde dilbilgisi konularinin bagimsiz olarak ele alindigini, metin temelli
dilbilgisi 6gretim anlayisinin ders kitaplarina yansitilmadigini ve yine nitelikli et-
kinliklerin yetersiz oldugunu gozlemlemistir.

Bu arastirmaya katilan 6grenciler, 6gretim etkinliklerinin farklilig1 olarak “6g-
retme yontemi (sezdirme yontemi)’ni de sdylemislerdir. Ozellikle bu yéntemde
ders isleme stirecine aktif bir sekilde dahil olan 6grenciler, sezdirme yonteminden
memnun kalmiglardir. Dilbilgisi 6gretim yontemine iliskin bir¢ok ¢aligmada da
dilbilgisi 6gretiminde ezberden kurtulmak i¢in tanimdan 6rneklere degil, ornek-
lerle sezdirildikten sonra kurala ulagilacak bir yontemin kullanilmasi (Erdem &
Celik, 2011; Iscan & Kolukisa, 2005) dnerilmektedir.

Caligmada ulagilan sonuclardan hareketle su 6nerilerde bulunulabilir:

Bu arastirmada, bigimsel ve islevsel kuramlarin ilkelerinin birlesiminden olu-
san dilbilgisi 6gretim deseninde 6gretim etkinlikleri hazirlanip uygulama yapil-
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mustir. Caligmadan elde edilen anlamli diizeyde olumlu nicel ve nitel sonuglara
gore, anadilde dilbilgisi 6gretiminde dilbilim kuramlarindan yararlanilabilir.

Alanyazin tarandiginda karsilasilan degisik sinif seviyelerinden grencilerin
yazili anlatimlarinda bulunan kurucu yanlhsgliklarin azaltilmasi ve ortadan kaldiril-
masinda YBK’ye ait eylemin-eylemsilerin yonetici 6zelligi ile 6bek yap1 ¢esitlerinin
ozellikleri 6gretimde kullanilabilir.

Dilbilgisi 6gretiminde kullanilan tiimceleri ¢oziimlemede; sadece soru soz-
citkleri degil, ttimceler anlaml biitiinlere boliinerek bu birimlerin iglevleri sorul-
malidir. Ayrica bir eylemin alabilecegi zorunlu 6geler tiimceyi kurmada, tiimceyi
¢oziimlemede ise kosulabilir.

Islevsel yaklagimda bir eylem-eyleyen iliskisi olarak degerlendirilen gati ulami-
nin 6gretimi; sadece bi¢imsel bir yontemle degil, ¢cat1 degisikliginde ortaya ¢ikan
anlam 06zellikleri esas alinarak islevsel bir yontemle de yapilabilir.

Cat1 6gretimi; ¢at1 degisikliklerinde ortaya ¢ikan anlam 6zellikleri ve edimsel
boyutta dil kullanicisinin olay durumuna bakis agisin1 yansittig: esas alinarak ya-
pildiginda biitiin ¢at1 gesitleri 8. sinif diizeyinde 6gretilebilir.

Dort temel dil becerisi ve dilbilgisi alanindan olusan Tiirk¢e dersinin 6greti-
mine biitiincil olarak bakilmalidir. Bagka bir deyisle dilbilgisi 6gretimi ayr1 bir
ders zamaninda degil, aksine diger temel becerilerle iliskilendirilerek yapilmalidur.
Bunu saglamak i¢in de dort temel dil becerisiyle iligkili dilbilgisi 6gretim etkinlik-
leri hazirlanabilir.

Dilbilgisi 6gretiminde terim gesitliligine son verilmelidir. Bu konuda bir ¢ikis
noktasi olarak dilin anlamsal ve edimsel diizlem 6zellikleri kullanilabilir.
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EKLER

Bu aragtirmada beg hafta boyunca otuz alt1 6gretim etkinligi uygulanmistir. Bu
ogretim etkinliklerinden 6rnekler asagida sunulmustur.

Ek 1. Ogretim Etkinligi Ornekleri
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