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In this study, it is aimed to evaluate the articles examining the problems of the Turkish
Education System. The study, in which a section of the findings obtained in the
qualitative research articles on the problems of the Turkish Education System is
presented, is qualitative research conducted with the meta-synthesis method.
Researches to be included in the study are TR Dizin, ULAKBIM, ResearchGate,
www.sciencegate.app/, https://scholar.google.com/, www.scopus.com/, https://eric.ed.
gov/, https://atif.sobiad.com/, Web of Science (SSCI, ESCI) databases. Empirical
research articles that were made with the qualitative research method and published in
the last 10 years (2010-2021) were selected and determined. The data obtained by
examining the determined 30 articles were analyzed by thematic synthesis technique.
At the end of the study, it has been determined that issues of Turkish Education
System can be addressed in eight themes, namely, “System and Structural Problems",
"Problems Regarding Teachers/Teaching Profession”, "Problems Regarding Physical
Structure and Educational Materials", "Problems Regarding Teaching Programs",
"Problems Regarding Students", "Problems Regarding Educational
Administration/Administrators", "Parents Related Problems" and "Problems Related to
Education Financing ". It has been determined that the problems encountered in the
Turkish Education System mostly concern systemic and structural problems. It is
recommended that the results of the study should be evaluated by policy makers and
education administrators, not ignored during the structuring process of the education
system, and be taken into consideration by researchers for future research.
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Bu c¢alismada Tiirk Egitim Sisteminin sorunlarini inceleyen makalelerin degerlendirilmesi
amaclanmigtir. Tiirk Egitim Sisteminin sorunlarina yonelik yapilan nitel arastirma
makalelerinde elde edilen bulgularin bir kesitinin sunuldugu bu calisma meta-sentez
yontemi ile gerceklestirilen nitel bir aragtirmadir. Veriler dokiiman incelemesi yolu ile
toplanmustir. Calisma kapsamina alinacak arastirmalar TR Dizin, ULAKBIM, ResearchGate,
www.sciencegate.app/, https://scholar.google.com/, https://atif.sobiad.com/,
www.scopus.com/, https://eric.ed.gov/, Web Of Science (SSCI, ESCI) veri tabanlarindan
taranan ve son 10 yilda (2010-2021) yayimlanan nitel arastirma yontemi ile gergeklestirilmis
aragtirma makaleleri secilerek belirlenmistir. Belirlenen 30 makalenin incelenmesi ile elde
edilen veriler tematik sentez teknigi ile ¢6ziimlenmistir. Calisma sonucunda Tiirk Egitim
Sisteminin sorunlarmm “Sistemsel ve Yapisal Sorunlar”, “Ogretmenlere/Ogretmenlik
Meslegine iliskin Sorunlar”, “Fiziksel Yapi ve Egitim Materyallerine iliskin Sorunlar”,
“Ogretim Programlarma Iligkin Sorunlar”, “Ogrencilere Iliskin Sorunlar”, “Egitim
YOnetimi/YOneticilerine Hi§kin Sorunlar”, “Velilere Hi§kin Sorunlar” ve “Egitim
Finansmanina iliskin Sorunlar” olmak iizere sekiz tema gercevesinde ele alinabilecegi tespit
edilmistir. Tirk Egitim Sisteminde karsilasilan sorunlarin en ¢ok sistemsel ve yapisal
sorunlara yonelik oldugu belirlenmistir. Calismanin sonuglarinin politika yapiclar ve
egitim yoneticilerince degerlendirilerek egitim sisteminin yapilandirilmas: siirecinde goz
ardi1 edilmemesi ve arastirmacilarca gelecek arastirmalar icin dikkate almmasi
onerilmektedir.
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Giris
Birey icin “iyi egitilmis”, toplum igin “egitilmis insan giicii” kavramlar1 bugiin oldugu gibi
tarihin her doneminde Onemini korumus, egitimin giiciine olan inan¢ ve ihtiya¢ her zaman
vurgulanmigtir. Insanoglu diinyaya gozlerini actigi andan itibaren yasamini siirdiirebilmek igin

Ogrenir, 6grenerek yasama uyum saglar. Edindigi bilgi, beceri, tutum ve degerleri kendinden sonraki

kusaga aktarir. Ogrenerek kendine ve yasadig1 topluma nitelik kazandurir.

Egitim bireyin fiziksel, zihinsel ve sosyal gelisimini saglayarak kendine ve etrafina faydal bir
birey olarak yetismesini saglar (Tas ve Yenilmez, 2008). Bu yolla bireyin gelisimi saglanirken
toplumun da gelisimi gerceklesir. Boylece bugiiniin sorunlarinin ¢oziilmesi ve gelecekte daha iyi bir
yasam olusturulmasi hedeflenir (Aydin, 2014). Karip’e (2020) gore egitimin nihai amaci, bireylerin ve
toplumlarin refahinin gelistirilmesidir. Nitekim egitim, iilkelerin gelisme ¢arkinin énemli dislilerinden
biridir. Bir {ilke ancak egitilmis insan giicii ile sahip oldugu zengin dogal kaynaklarmi {iretime
doniistiirebilir (Biiyiikaslan, 1995). Bu nedenle iilkeler, bireyleri belirledikleri amaglara uygun bir

sekilde planlayarak kendilerine 6zgii bir egitim sistemi ile yetistirirler.

Caga uygun nitelikte insan yetistirilmesinde ve eldeki kaynaklarin daha verimli bir sekilde
kullanilmasinda ¢ok biiyiik paya sahip olan egitim isi tesadiiflere birakilmayacak kadar énemlidir
(Saylik, Saylik ve Saglam, 2020). Bu nedenle her iilke sahip oldugu maddi ve manevi kiiltiirii
benimseyen ve gelismesini saglayan, toplumla uyumlu bireyler yetistirmeyi amag edinen bir egitim
sistemine sahiptir (Ozdemir, 2011). Tiirkiye Cumhuriyeti egitim sistemi, 3 Mart 1924 yilinda yiiriiliige
konulan iilkede var olan tiim egitim kurumlarimin Milli Egitim Bakanlig1 biinyesinde devlet kontrolii
altina almmasimi saglayan Tevhid-i Tedrisat kanununa dayanir (Bagdemir, 2012). Ogrenim Birligi
anlamina gelen bu diizenleme tiim egitim kurumlarimi bir ¢ati altinda birlestirilerek egitim
hizmetlerinin tek elden ve devlet tarafindan yiiriitiilmesini saglamistir. 1924 yilindan gilintimiize
kadar ytiiz yila yakin siiredir Tiirk Egitim Sisteminde kredili sistem, 4+4+4 egitim sistemi, 12 yillik
zorunlu egitim, yapilandirmaci egitim anlayisi, 9, 10 ve 11’inci siruflardaki ders saatlerinin 40’tan 35’e
diisiiriilmesi gibi egitim sisteminde bir¢ok degisim ve yenilikler gerceklesmistir. Bu degisimler zaman
zaman var olan sorunlarin ¢oziilmesine imkan saglamis, zaman zaman da yeni bir¢ok soruna sebep
olmustur. Ote yandan sosyal bir yap1 olan egitim sistemi toplumdaki tiim diger sosyal kurumlarla
etkilesim icerisindedir. Bu nedenle bu kurumlardan egitim sisteminin c¢iktilar1 {izerine doniitler
alinmakta ve egitimin yapabildikleri hatta 6zellikle de yapamadiklar: tizerine iilke giindemi siklikla
mesgul olmaktadir (Egmir ve Celik, 2021). Milli Egitim Istatistiklerine gore 2021-2022 6gretim yilinda
Tiirkiye’de 19 milyon 155 bin 571 6grenci orgiin egitim kurumlarinda 6grenim gérmekte ve bu
kurumlarda toplam 1 milyon 139 bin 673 6gretmen gorev yapmaktadir (MEB, 2022). Bu kadar biiyiik
bir hizmet agma sahip Tiirk Egitim Sisteminin ¢ok cesitli sorunlari barindirabilecegi elbette

muhtemeldir. Nitekim degisen ve gelisen diinyanin etkilerinin yani sira iilkelerin egitim sistemlerinde
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Oteden beri devam eden siyasal, toplumsal ve ekonomik nedenlere bagli sorunlar yasanmaktadir
(Kara, 2020). Ancak her sistem gibi egitim sistemi de amaclarmi gerceklestirdigi siirece yasar ve bu
amagclarin gerceklestirilmesine engel olan sorunlarin ¢dziimlenmesi gerekir. Bu nedenle Tiirk Egitim
Sisteminin amagclarina ulasmasi ortaya ¢ikan sorunlarin tespit edilmesi ve giderilmesiyle miimkiin

olacaktir.

Tiirk Egitim Sisteminin sorunlarmin tespit edilerek bilimsel bir perspektif ile ¢6ziim Onerileri
sunulmasi egitim sisteminin sekillenmesinde politikacilara 6nemli derecede yol gosterir. Egitim
yonetimi alanyazininda Tiirk Egitim Sisteminin sorunlarina iliskin arastirmalara rastlamak
mimkiindiir (Akbasli, 2010; Akbagh ve Uredi, 2014; Cetin, Yazar, Aydin ve Yazici, 2018; Ercetin ve
digerleri, 2019; Karakiitiik ve Ozdogan Ozbal, 2019; Kartal, 2013; Kosterelioglu ve Bayar, 2014; Kutlu-
Abu, Bacanak ve Gokdere, 2016; Neyisci, Turabik, Giin ve Kisa, 2020; Ozdemir ve Kaplan, 2017;
Tasdemir, 2015; Yasar ve Sozbilir, 2017; Yesil ve Sahan, 2015; Yilmaz ve Altinkurt, 2011). Bu
calismalarda egitim sisteminde karsilasilan bir¢ok soruna vurgu yapilmistir. Neyisci ve digerleri
(2020) tarafindan Ogretmen adaylar ile Tiirk Egitim Sistemi sorunlari ve olasi ¢oziimleri {izerine
yapilan ¢alismada en ¢ok iizerinde durulan sorunlarin egitim politikalarina, 6gretmenlik meslegine,
egitimde goriilen siddet olaylarma, 2023 egitim vizyonu kapsaminda yapilacak degisikliklere,
egitimde firsat esitsizligine, yiiksekdgretime, 6gretim programlarina yonelik yasanan sorunlar oldugu
tespit edilmistir. Ozy1lmaz (2020) Tiirk Egitim Sisteminin en 6énemli sorunlarini 6gretmen yetistirme
sistemi sorunlari, 6gretmen atamasinda yasanan sikintilar, 6gretim programi gelistirme calismalarinin
yapilmamasi, egitimin millilestirilememesi, egitim sisteminin gelistirilmesi calismalarinda ideolojik
yaklagimlarin varligi ve bu ¢alismalarda egitim bilimcilerden yeteri kadar faydalanilamamasi seklinde
siralamistir. Kara (2020) calismasinda; sistemde yasanan sik degisikliklerin, nitelikli 6gretmen
yetismemesinin, aile desteginin yetersiz olmasinin, siyasi miidahalelerin, kisisel 6zelliklerin géz ardi
edilmesinin, kalabalik smiflarin, 6gretmenlerdeki yetersiz mesleki gelisimin ve 12 yillik zorunlu
egitimin en sik vurgulanan sorunlar oldugunu tespit etmistir. Demir ve Ar1 (2013) ise calismalarinda
Ogretmen maaslarimin diistikliigli, 6gretmenlik mesleginin sayginliginin azalmasi ve sik sik degisen

egitim 6gretim programlarinin Tiirk Egitim Sisteminin 6nemli sorunlarindan oldugunu tespit etmistir.

Farkli egitim paydaslari ile {ilkenin farkli bolge ve sehirlerinde, farkli egitim kurumlarinda
yapilan calismalar arastirma kapsamindaki sinurli sonuglari ifade etmektedir. Ancak tiim bu
calismalar benzerlik veya farkliliklar gostermesinin yaninda Tiirkiye’de egitim sistemine yonelik
sorunlarin varligina isaret etmektedir. Bu sorunlarin biitiinciil bir bakis agisiyla ortaya konulmasi
Tiirk Egitim Sisteminin ana sorunlar1 hakkinda bir degerlendirme yapilmasi acisindan onemlidir.
Ozellikle egitim sistemi paydaglari ile yapilan nitel calismalar ile dogal ortaminda elde edilen
bulgularin degerlendirilmesi sisteme yonelik énemli hususlar1 giin yiiziine ¢ikaracaktir. Bu nedenle
bu c¢alismada Tiirk Egitim Sisteminin sorunlarmna iliskin yapilan nitel arastirmalar ele alinmistir.

Sosyal bilimlerde cesitli arastirmalar sonucu elde edilen bilgi birikimini yorumlamak ve yapilacak
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yeni ¢alismalara yol agmak igin iist ¢alismalara gereksinim duyulmaktadir (Akgoz, Ercan ve Kan,
2004). Bu nedenle bu galismada Tiirk Egitim Sistemi ile ilgili yapilan arastirmalarda elde edilen
bulgular meta-sentez yontemi ile ele alinmmigtir. Meta-sentez yontemi bir konuda yapilmig
calismalarin biitiinctil, sistematik ve derinlemesine incelenmesini (Au, 2007), bu ¢alismalardan elde
edilen sonuglarin sentezlenerek biiylik resmin goriilmesini saglar. Boylece karar alicilar ve
uygulayicilar icin Oncelikli alanlarin belirlenmesine yonelik degerli bir basvuru kaynagi elde
edilebilecegi gibi yeni arastirmacilarin onemli sorular {izerinde yogunlasmasi, yeni yontem ve
yonelimler gelistirilmesi ve konu ile ilgili benzer ¢alismalarin yapilmasinin 6niine gegilerek konunun
farkl perspektifler acisindan ele alinmasi saglanir (Calik ve Sozbilir, 2014). Alanyazinda Tiirk Egitim
Sisteminin sorunlarim1 konu alan bu tiir bir ¢alismaya rastlanmamustir. Calisma, Tiirk Egitim
Sisteminin sorunlarina odaklanan arastirmalarda elde edilen bulgularin biitiinciil olarak
degerlendirilmesini ve bodylece mevcut durumun genis bir bakis agisiyla ortaya konulmasin
saglayabilir. Konu ile ilgili yapilan farkli her bir nitel arastirma kendi ¢alisma grubuna 6zgii sonuglar:
ortaya koyar ve genellenebilmesi zordur. Bu nedenle tiim ¢alismalarin, dolayisiyla da farkh bircok
duruma 6zgii bulgularin degerlendirilmesi ile genellenebilir sonuglar elde etmek miimkiin olabilir.
Bair'e (1999) gore meta-sentez calismalarinda, tek tek ulasilan arastirma sonuglarindan yola ¢ikarak
genel sonuclara ulasilmasi saglanur. Boylece Tiirk Egitim Sisteminin sorunlarina yonelik mevcut
durumun resmi daha net ortaya konulabilir. Arastirma sonuglarmin Tiirk Egitim Sisteminin 10 yillik
bir siirecinin degerlendirilmesine ve sorgulamasma imkan saglayacagi umulmaktadir. Elde edilen
sonugclarin irdelenmesi sorunlarin ¢oziimlerine yonelik atilacak adimlarda yol gosterici olabilir. Ayrica
calismanin, egitim sisteminin sorunlarina yonelik ¢alismalar yapacak arastirmacilara farkli bir bakis

agis1 sunabilecegi umulmaktadir.

Bu ¢alismada son 10 yilda (2010-2021) yayimlanan nitel arastirma yontemi ile gerceklestirilmis
Tirk egitim sisteminin sorunlarina yonelik arastirma makalelerinde elde edilen bulgularin
degerlendirilmesi amaglanmistir. Boylece Tiirk Egitim Sisteminin ana sorunlari belirlenmeye

calisilmistir. Bu amacla asagidaki sorulara cevap aranmustir:

1) 2010-2021 yillar1 arasinda Tiirk Egitim Sisteminin sorunlarma iliskin yayimlanan
makalelerin arastirma desen, calisma grubu, veri toplama yontemi ve veri analiz

teknikleri nelerdir?

2) 2010-2021 yillar1 arasinda Tiirk Egitim Sisteminin sorunlarina iliskin yayimlanan

makalelerde belirlenen sorunlar nelerdir?

3) 2010-2021 yillar1 arasinda Tiirk Egitim Sisteminin sorunlarina iliskin yayimlanan

makalelerde arastirmacilara yonelik sunulan 6neriler nelerdir?
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Yontem
Arastirmanin Modeli

Calisma meta-sentez yontemi ile gerceklestirilen nitel bir arastirmadir. Glesne’e (2013) gore
meta-sentez calismalar1 belirli bir konuyu ele alan nitel ¢alismalarin biitiinciil bir bakis ile ortak
temalara ulasilmasi amaciyla yapilir. Meta-sentez yontemi ile gerceklestirilen ¢alismalar, ilgilenilen
konu hakkinda daha kapsamli ve karsilastirilabilir sonuglar elde edilerek (Timulak, 2007) uygulayict
ve arastirmacilara genis, yorumlayict bir bakis agisi sunar (Sandelowski ve Barroso, 2003). Bu
calismada, 2010-2021 yillarinda Tiirk Egitim Sistemindeki sorunlar {izerine yayimlanan arastirma
makalelerinin incelenmesi, bu arastirma makalelerinin bulgularina odaklanilmasi ve bu bulgularin
sentezlenmesi amaglandigindan meta sentez yontemi kullamilmistir. Meta-sentez yontemi, nitel
calismalara yoOnelik bir sentez yaklasimi, nitel g¢alismalarin bulgularinin karsilastirilmas: veya
birlestirilmesi ile olusturulan kuramlar, iist anlatilar, genellemeler ve yorumlamalardir (Polat ve Ay,
2016). Bu dogrultuda oncelikle ¢calismaya dahil edilen makalelerin arastirma desen, ¢alisma grubu,
veri toplama yontemleri ve veri analiz teknikleri agisindan betimsel 6zellikleri belirlenmistir. Boylece
arastirmalarda elde edilen bulgular tizerinde yapilacak tartisma ve yorumlarda makalelerin betimsel
Ozellikleri goz oOniine alinarak anlamli sonuglara ulasilacagr diistiniilmiistiir. Ayrica meta-sentez
calismalarinda arastirmaya dahil edilen ¢calismalarin yontemi, alani, 6rneklemi, gerceklestigi yer, veri
toplama teknigi, veri ¢oziimleme yontemleri gibi 6zelliklerinin belirtilerek tablo seklinde sunulmasi
aragtirmanin gegerligi ve giivenirligi i¢cin onemlidir (Polat ve Ay, 2016). Calismaya dahil edilen
makalelerin betimsel 6zelliklerinin tespit edilmesinden sonra makalelerde yer alan Tiirk Egitim

Sisteminin sorunlarina iliskin elde edilen bulgular incelenmis ve biitiinciil olarak degerlendirilmistir.
Calisma Grubu

Calisma grubu, amach 6rnekleme yontemlerinden 0l¢iit 6rnekleme yontemi ile belirlenmistir.
Olgiit 6rnekleme yonteminde arastirmaci 6rnekleme dahil edecegi birimlere (nesneler, olaylar vb.)
iliskin arastirmanin amacina uygun oOlgciitler belirler ve bu olgiitleri karsilayan birimleri 6rnekleme
dahil eder (Biiyiikoztiirk, Kilic Cakmak, Akgiin, Karadeniz ve Demirel, 2020). Calismaya dabhil
edilecek dokiimanlar TRDizin, ULAKBIM, ResearchGate, www.sciencegate.app/,
https://scholar.google.com/, https://atif.sobiad.com/, www.scopus.com/, https://eric.ed.gov/ ve Web of
Science (SSCI, ESCI) veri tabanlarindan 14.04.2021 tarihi itibariyle kapsaml bir sekilde taranmustir.

Y77 0 u

Veri tabanlarindan “Tiirk Egitim Sistemi”, “egitim sistemi”, “egitim sistemi sorunlar1”, “Tiirk Egitim
Sistemi ve sorun” ve "Turkish Education System", "education system", "education system problems",
"Turkish Education System AND problem” kelimeleri ile arama yapilmis ve toplam 118 makaleye
ulasilmistir. Bu makalelerden son 10 yilda (2010-2021) yayimlanan nitel arastirma deseninde

gercgeklestirilmis makaleler secilmistir. TR Dizin de ulasilan makalelerin baslik ve &z boliimleri

okunarak tek tek incelenmis, 7 makalenin arastirma sorusu ile ilgili oldugu belirlenmistir. Daha sonra
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ULAKBIM veri tabanlarindan ayni kelime/kelime gruplari ile yapilan arama sonucunda TR Dizin’den
elde edilen makalelerden farkli olarak 2 makalenin arastirma sorusu ile ilgili oldugu belirlenmistir.
Benzer sekilde ResearchGate, www.sciencegate.app/, https://scholar.google.com/,
https://atif.sobiad.com/, www.scopus.com/ ve https://eric.ed.gov/ tabanlarindan yapilan aramalarda
onceki tarama sonuglarindan farkl olarak sirasiyla 11, 1, 2, 2, 2 ve 3 makale oldugu tespit edilmistir.
Web of Science (SSCI, ESCI) veri tabanlarinda oOnceki taramalardan farkli bir calismaya
rastlanmamigtir. Incelenen yayinlar asagidaki dahil etme ve hari¢ tutma kriterleri dogrultusunda

degerlendirilmistir.

v’ 2010-2021 yillar: arasinda nitel arastirma yontemi ile gerceklestirilen arastirma makaleleri
dahil edilmistir. Kitaplar, kitap boliimleri, tezler, kavramsal makaleler, derleme makaleler,

konferans bildirileri veya raporlar ¢alisma kapsami disinda tutulmustur.

v Ozet ve amac boliimlerinde ana konusu Tiirk Egitim Sisteminin sorunlari olan, bir baska
deyisle Tiirk Egitim Sisteminin sorunlarina odaklanan arastirma makaleleri ¢alismaya dahil

edilmistir.

v Meta-sentez, nitel arastirmalarin sonuglarinin sentezini igerdiginden (Polat ve Ay, 2016)
calismaya yalnizca nitel yontemin kullanildig1 makaleler dahil edilmistir. Bu nedenle 2010-
2021 yillar1 arasinda yayimlanan nicel yontemin kullanildigr makaleler arastirma kapsami

disinda tutulmustur.

v’ Aragtirma kapsaminda incelenen bazi ¢aligmalarda Turk Egitim Sisteminin sorunlar
disinda Tiirk Egitim Sisteminin sorunlarina yonelik ¢6ztim onerileri, okul, 6gretmen ve okul
yonetimine yonelik metaforik algilar ile ilgili konulara da yer verilmistir. Ancak bu ¢alisma,

incelenen makalelerde yer alan Tiirk Egitim Sisteminin sorunlar ile simirlandirilmustir.

Dahil etme kriterleri ile belirlenen makaleler yayin yillarina gore siralanarak M1, M2,
M3...M30 seklinde kodlanmistir. Calismaya belirlenen dahil etme ve hari¢ tutma kriterleri
dogrultusunda belirlenen toplam 30 makale dahil edilmistir. Tablo 1’de g¢alisma kapsamindaki

makaleler, Sekil 1'de ise makalelerin yillara gore dagilimi sunulmustur.

Tablo 1. Calisma kapsaminda incelenen makaleler

I\K/Ij(l;zle Makalenin Bashgi/Atif

M1 Educational Problems and Solutions in Turkey: The Views of District Governors (Erdem,
Aydin, Tasdan ve Akin, 2011)

M2 Ogretmen Adaylarinin Tiirk Egitim Sisteminin Sorunlarina Iliskin Goriigleri (Yilmaz ve
Altinkurt, 2011)

M3 Ogretmen Adaylarinin Goriiglerine Gore Egitim Sistemimizde Degistirilmesi Gereken
Noktalar (Kartal, 2013)

M4 Ogretmen Adaylarinin Okul, Okul Yénetimi ve Tiirk Egitim Sistemine Yonelik Metaforik
Algilar (Oriicii, 2014)

M5 Sosyal Bilgiler Ogretmen Adaylarinin Egitim Sistemi Hakkindaki Goriigleri (Beldag ve
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Mé

M7

M8

M9
M10

M11

M1i2
M13

M14

M15

Mile6

M17

M18
M19

M20

M21
M22

M23

M24

M25
M26

M27

M28

M29

M30
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Yaylaci, 2014)

Tiirk Egitim Sisteminin Sorunlarina Ilisin Giincel Bir Degerlendirme (Kosterelioglu ve
Bayir, 2014)

Ogretmen Adaylarmin Tiirk Egitim Sisteminin En Onemli Sorun, Neden ve Coziim
Yollarina fliskin Algilar1 (Yesil ve Sahan, 2015)

Ogretmen Adaylarmin Tiirk Mili Egitim Sistemi Uzerine Algiladiklar1 Sorunlar
(Tasdemir, 2015)

Qualitative Obstacles in Turkish Education System and Suggestions (Can, 2015)

Ogretmen Adaylarinin Tiirk Egitim Sistemine Iliskin Algilarinin Metaforlar Yoluyla
Analizi (Kasapoglu, 2016)

Ogretmen Adaylarinin Tiirk Egitim Sisteminin Sorunlarina fliskin Gériiglerinin
Incelenmesi (Kutlu Abu, Bacanak ve Gokdere, 2016)

Tiirk Egitim Sistemine Iligkin Bir Durum Calismasi (Hareket, Erdogan ev Diindar, 2016)
Fen Bilgisi Ogretmen Adaylarinin Tiirk Egitim Sistemine Yonelik Goriisleri: Giincel
Sorunlar ve Coziim Onerileri (Yasar ve Sozbilir, 2017)

Ogretmen Adaylarinin Bakig Acisindan Tiirk Egitim Sisteminin Sorunlari ve Bu Sorunlara
Yonelik Coziim Onerileri (Ozdemir ve Kaplan, 2017)

Ogretmen Goriislerine Gore Diyarbakir 1li Egitim Sorunlari ve Coziim Onerileri (Dagh ve
Han, 2017)

A review of current problems in turkish education system (Keser Ozmantar ve Aktas,
2018)

[Ikdgretim Matematik Ogretmen Adaylarmin Tiirk Egitim Sistemi Sorunlarina ligkin
Gortigleri ve Coztim Onerileri (Cetin, Yazar, Aydin ve Yazici, 2018)

Ogrenci Goziiyle Gegmisten Giiniimiize Tiirk Egitim Sistemi (Cam Tosun, 2018)

Tiirkge Ogretmeni Adaylarinin Tiirk Egitim Sistemi Algilari: Bir Metafor Calismasi
(Gozler, 2018)

Ogretmenlerin Bakis Agisiyla Egitim-Ogretim Sorunlari: Bismil Ilgesi Ornegi (Karatas ve
Cakan, 2018)

Tiirkiye'de Yasanan Egitim Sorunlarina Giincel Bir Bakis (Sener, 2018)

Metaphorical perceptions of prospective EFL teachers related to Turkish education system
(Keser Ozmantar ve Yalgin Arslan, 2019)

Ogretmen Adaylarnin Tiirk Egitim Sistemine Iliskin Metaforik Algilar1 (Oztiirk Calikoglu
ve Basar, 2019)

Perceptions of Primary School Teacher Candidates towards the Turkish Education
System, School, Teacher, and Student: A Metaphor Analysis (Tiizel Iseri ve Akin, 2019)
Egitimcilerin Goziinden Tiirk Egitim Sistemi: Bir Metafor Calismasi (Kara, 2020)
Ogretmen Adaylarinin Perspektifinden Tiirk Egitim Sisteminin Sorunlar1 ve Olas1 Coziim
Onerileri (Neyisci, Tiirabik, Giin ve Kisa, 2020)

Egitimcilerin Goéziinden Tiirk Egitim Sistemi: Bir Metafor Calismas1 (Saylik ve digerleri,
2020)

The Study of Preschool Teachers’ and Principals” Opinions on Turkish Education System
(Uslu ve Celikoz, 2020)

Ogretmen Adaylarinin Tiirk Egitim Sisteminin Sorunlarina Olan Yaklasimi ve Kiiltiirel
Bazda Kiiresel Problemlere Yakinlik Diizeyleri (Egmir ve Celik, 2021)

Problems of Turkish education system and suggested solutions: What do pre-service
teachers think? (Oztekin Bayir ve Tekel, 2021)

Sekil 1’de 2011 yilinda 2, 2013 yilinda 1, 2014 yilinda 3, 2015 yilinda 2 (M7, M8, M9), 2016

yilinda 3, 2017 yilinda 3, 2018 yilinda 6, 2019 yilinda 3, 2020 yilinda 4, 2021 yilinda ise 2 makalenin

calismaya dahil edildigi goriilmektedir. 2010 ve 2012 yillarina ait calismaya dahil edilebilecek bir

makale tespit edilememistir.
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2010 2011 2012 2013 2014 2015 2016 2017 2018 2019 2020 2021

Sekil 1. Arastirma kapsaminda incelenen makalelerin yillara gére dagilimi

Verilerin Toplanmasi

Calismada veriler dokiiman incelemesi yoluyla toplanmistir. Calismaya dahil edilen 30
makale ayrintili bir sekilde okunmustur. Her biri arastirma deseni, galisma grubu, veri toplama
yontemi ve veri analizi parametreleri ve daha sonra Tiirk Egitim Sisteminin sorunlarina iliskin

arastirma bulgulari agisindan incelenerek veriler elde edilmistir.
Verilerin Analizi

Veriler tematik sentez teknigi ile ¢Ozlimlenmistir. Tematik sentez, nitel arastirmalarin
bulgularinin kodlanmasi, alt temalarin ve temalarin olusturularak sentezlenmesidir (Thomas ve
Harden, 2008). Oncelikle makaleler aragtirma deseni, galisma grubu, veri toplama yontemi ve veri
analizi parametreleri agisindan incelenmistir. Daha sonra her bir ¢alismanin tiim bulgular1 Microsoft
Excel programina aktarilmistir. Elde edilen veriler ayrintili olarak incelenmis, ortak bir anlam iliskisi
igerisinde benzerlik ve farklilhiklar degerlendirilerek benzer bulgular ayni kod altinda birlestirilmis,
benzer kodlarin birlestirilmesi ile de temalara ulagilmistir. Elde edilen tema ve kodlar frekans ve
ylizde degerleri ile tablolagtirilmistir. Ortaya ¢itkan bulgulardan elde edilen sonuglar yorumlanarak
degerlendirilmistir. Glesne (2013) meta-sentez ¢alismalarinda incelenen nitel arastirmalara yonelik
biitiinctil bir bakis igin ortak tema ve Oriintiilere ulasilmasi, Aspfors ve Fransson (2015) bu tema ve
oriintiilerden elde edilen sonuglarin birlestirilerek sunulmas: gerektigini ifade eder. Calismada Polat
ve Ay'mn (2016) ifade ettigi meta-sentez calismalarinda izlenmesi gereken islem adimlar: takip

edilmistir. Bunlar:
v' Aragtirma sorulari belirlenmistir.

v' Calismasmin konusuna uygun anahtar kelimeler belirlenerek calismaya dahil edilecek

makaleler taranmugtir.

v Calismaya dahil edilecek makaleler gézden gecirilmis ve degerlendirilmistir.
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v' Aragtirmanin dahil etme ve hari¢ tutma kriterleri belirlenmis ve ¢alismaya dahil edilecek

makaleler bu kriterler dogrultusunda belirlenmistir.

v' Secilen makalelerin bulgular1 incelenmis, ortak temalar ve kodlar belirlenmistir. Bu islem

icin Mart 2021-Mayis 2021 tarihleri arasinda yeterli siire ayrilmistir.
v" Ortak tema ve kodlardan elde edilen bulgular degerlendirilmistir.
v' Arastirma siireci ve bulgular ayrintili bir sekilde sunulmustur.
Gegerlik ve Giivenirlik

Nitel arastirmalarda arastirmamin i¢ gegerligi (inandiricilik) incelenen olguya iliskin
sonuglarin gercek durumu yansitmasinin saglanmasi ile gerceklestirilir (Yildirim ve Simsek, 2018). Bu
amagla incelenen makalelerdeki bulgular, c¢alismanin sistematik bir diizen igerisinde
gergeklestirilmesini saglamak amaciyla oncelikle Microsoft Excel programina aktarilmistir. Boylece
veri kaybi ile verilerin birden fazla veya yanlis kaydi onlenmistir. Bulgular ortak kodlar altinda
smiflandirilmistir. Daha sonra kodlarin ortak noktalar1 olup olmadig: incelenmis ve ortak temalara
ulasilmaya calisilmistir. Kod ve temalarin olusturulmasinda alanyazinda Tiirk Egitim Sisteminin
sorunlarina iliskin yapilan ¢alismalar ile farkli konularda yapilan meta-sentez ve benzer igerik analizi
ile gerceklestirilen ¢alismalar incelenmistir. Miles ve Huberman’a (1994) gore nitel arastirmalarda
daha onceki arastirma bulgularinin veri toplamada rehber olmasi arastirmanin i¢ gecerliligi i¢in

gereklidir.

Arastirmanin dis gegerligini (aktarilabilirlik) saglamak amaciyla arastirma siirecinde yapilan
tim iglemler, arastirmanin modeli, sinirliliklari, incelenen makalelerin dahil etme ve hari¢ tutma
kriterleri, veri toplama yOntemleri ve analiz asamalar1 detayli bir sekilde agiklanmistir. Polat ve Ay
(2016) meta-sentez calismalarinda arastirmnain tiim evrelerinin detayli bir sekilde anlatilmasimu
Onerir. Ayrica bu ayrintili bilgilendirmeler arastirmanin giivenirligini (dis giivenirlik) saglamanin bir

baska yoludur (Creswell ve Miller, 2000; Miles ve Huberman, 1994).

Arastirmanin dis giivenirligini saglamak icin teyit incelemesi yapilmistir. Yildirim ve Simsek
(2018) nitel arastirmalarda dis giivenirligin nesnellik, nesnelligin ise teyit edilebilirlik ile
saglanabilecegini belirtmistir. Arastirmanin kavramsal boyutu, yontem, desen, veri toplama yontemi,
siireci ve analizi boliimleri ile raporlastirilmasi arastirma konusu hakkinda bilgiye sahip uzman bir
Ogretim tiyesi tarafindan bir biitiin olarak incelenmistir. Uzman donditleri dogrultusunda diizeltmeler
yapilmigtir. Glesne ve Peshkin (1992) nitel arastirmalarda uzman kisilerden doniit alinmasinin

arastirmanin giivenirligini artiracagini belirtmistir.

Arastirmanin i¢ giivenirligini saglamak igin tutarlik incelemesi yapilmistir. Bu amagla veri
toplama ve analizi iglemi 6z degerlendirmeye tabi tutulmustur. Makalelerin incelenmesi ile elde

edilen veriler Microsoft Excel programina aktarilirken karsilastirma yapilmistir. Boylece veri
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kayitlarinin tekrar gozden gegirilerek kontrol edilmesi saglanmustir. Incelenen arastirma makalelerinin
bulgulari ile kodlarin ve temalarin sayisi birbiriyle karsilastirilmis, sayisal tutarsizliklar diizeltilmistir.
Shenton’a (2004) gore nitel arastirmalarda arastirma siireci arastirmacinin 6z degerlendirmesi ile
sorgulanmalidir. Ayrica i¢ giivenirligi saglamak amaciyla ayrintili raporlama yapilmistir. Lincoln ve
Guba (1986) ayrintili betimlemenin i¢ giivenirligi saglamanin temel teknikleri arasinda oldugunu ifade

etmektedir.
Arastirmanin Etik izni

Yapilan bu calismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.
Bulgular
Makalelerin Betimsel Ozelliklerine iliskin Bulgular

Tablo 2’de calisma kapsaminda incelenen makalelerin betimsel 6zelliklerine iliskin bulgulara

yer verilmistir.

Tablo 2. Makalelerin betimsel ézelliklerine iliskin bulgular

Aragtirma Deseni Makale Kodu £(30)
Olgubilim M11, M14, M16, M19, M21, M22, M24, M25, M26, M29, M30 11
Durum Calismast M5, M8, M12, M15, M17, M27, M28 7
Tarama Calismasi M2, M4, M6, M10 4
Betimsel Yontem M13, M20, M23 3
Belirtilmemisg M1, M3, M7, M9, M18 5
Calisma Grubu Makale Kodu £(30)
Ogretmen Aday1 M2, M3, M4, M5, M7, M8, M10, M1, M12, M13, M14, M17, 20
M18, M19, M22, M23, M24, M27, M29, M30
Ogretmen M6, M15, M20, M21 4
Ogretmen ve Yonetici M9, M28 2

Farkli  Egitim  Paydaslar1 M16, M26
(6grenci, Ogretmen, yonetici,

veli, mifettis, STK Temsilcisi 2
vb.)
Akademisyen ve Ogretmen M25 1
Kaymakam M1 1
Veri Toplama Yontemleri Makale Kodu £(30)
Yazili olarak goriis alinmasi M2, M3, M4, M6, M9, M10, M12, M13, M14, M15, M1, ”
M17, M18, M19, M20, M21, M22, M23, M24, M27, M29, M30
Goriisme M1, M5, M7, M8, M11, M25, M26, M28 8
Veri Analiz Yontemleri Makale Kodu £(30)
Icerik Analizi M1, M3, M4, M7, M8, M9, M10, M11, M12, M13, M14, M15,
M16, M17, M18, M19, M20, M21, M22, M23, M24, M25, 27
M26, M27, M28, M29, M30
Betimsel Analiz M2, M5
Betimsel ve Icerik Analizi Mé 1
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Calisma kapsaminda incelenen 30 makaleden 11'i olgubilim, 7’si durum ¢alismasi, 4'i tarama
calismas1 ve 3'ii betimsel yontem deseninde yiiriitiilmiistiir. Makalelerden 5inde ise arastirma
deseninin belirtilmedigi tespit edilmistir. Makalelerin 20’sinde 6gretmen adayi, 4iinde Ogretmen,
2’sinde 0gretmen ve yOnetici, 1'inde akademisyen ve 6gretmenler, 2’sinde 6grenci, 6gretmen, yonetici,
veli, miifettis, sivil toplum kurulusu (STK) temsilcisi gibi farkli egitim paydaslarindan olusan
katilimcilar ¢alisma grubuna dahil edilmistir. Makalelerin 22’sinde veriler katilimcilardan yazili olarak
goriis alinarak ve 8’inde ise katilimcilar ile birebir goriisme yapilarak toplanmistir. Toplanan verilerin
analiz yontemleri incelendiginde ise makalelerin 27’sinde igerik analizi, 2'sinde betimsel analiz ve

1’inde ise betimsel ve igerik analizi tekniklerinin kullanildig) tespit edilmistir.
Makalelerde Yer Alan Tiirk Egitim Sisteminin Sorunlarina Iliskin Bulgular

Calisma kapsaminda incelenen makalelerde yer alan Tiirk Egitim Sisteminin sorunlar
“Sistemsel ve Yapisal Sorunlar”, “Ogretmenlere/Ogretmenlik Meslegine Iliskin Sorunlar”, “Fiziksel
Yap1 ve Egitim Materyallerine Iliskin Sorunlar”, “Ogretim Programlarma Iliskin Sorunlar”,
“Ogrencilere Iliskin Sorunlar”, “Egitim Yonetimi/Yoneticilerine Iliskin Sorunlar”, “Velilere Iligkin
Sorunlar” ve “Egitim Finansmanina [liskin Sorunlar” olmak iizere sekiz tema altinda birlestirilmistir.
Calisma kapsamindaki tiim makalelerde Tiirk Egitim Sisteminin sorunlarina yonelik toplam 738 sorun
ifadesinin yer aldig1 tespit edilmistir. Tablo 3’te bu ifadelerin birlestirilmesinden olusan kod ve

temalar yer almaktadir.

Tablo 3. Tiirk egitim sisteminin sorunlarina iliskin bulgular

Tema Makale Kodu £(738) %
M1(4), M2(13), M3(28), M4(7), M6(18), M7(10), M8(14),

Sistemsel ve Yapisal M9(12), M10(4), M11(5), M12(10), M13(28), M14(8), M15(5), 319 43

Sorunlar M16(15), M17(12), M18(9), M19(5), M20(6), M21(6), M23(6),

M24(6), M25(4), M26(19), M27(26), M28(14), 29(15), M30(10)
Ogretmenlere/Ogretmen M1(4), M2(5), M3(5), M6(7), M7(6), M8, M9(6), M11(4),

lik Meslegine iliskin M12(3), M13(14), M15(5), M16(15), M20(10), M21(7), M22(1), 125 17
Sorunlar M24(2), M26(8), M27(5), M28(12), M29, M30(4)

Fiziksel Yap1 ve Egitim ~ M1(6), M2(3), M3(3), M5(4), M6(3), M7(2), M8(3), M9(1),
Materyallerine iliskin M11(2), M13(6), M14(2), M16(13), M17(8), M20(11), M21(6), 86 12
Sorunlar M26(5), M28(3), M29(3), M30(2)

M2, M3, M6(3), M7(2), M8(2), M9(2), M12, M13(5), M14(2),

Ofretim Programlarina 1y 014y \173) M20, M21(2), M22(1), M26(5), M27(6), 54 7

Iliskin Sorunlar

M28(4), M30(2)

Ogrencilere Tliskin M1(2), M5(2), M11, M13, M15(3), M16(15), M20(11), M21(6), 47 6
Sorunlar M24(2), M27(2), M28, M30
Egitim

Ty P M1(2), M3, M5, M6(2), M8, M9(6), M13(3), M16(20), M18(2),
){.on('etlml/Yonetlcﬂerme M20(3), M21, M26, M28(3) 46 6
lligkin Sorunlar

i o M1(2), M2, M3, M6, M8, M11, M13, M14, M15(4), M16(10),

Velilere Iliskin Sorunlar M17, M20(4), M21, M22(3), M26(2), M27, M28(3) 38 5
Egitim Finansmanina M1, M2, M3(2), M6, M8, M12, M13, M16(7), M20(2), M21, 23 3

ili§kin Sorunlar M26(2), M27, M29, M30
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Tablo 3’e gore “Sistemsel ve Yapisal Sorunlar” temasi altinda 319 (%43),
“Ogretmenlere/Ogretmenlik Meslegine Iliskin Sorunlar” temasi altinda 125 (%17), “Fiziksel Yap1 ve
Egitim Materyallerine Iliskin Sorunlar” temasi altinda 86 (%12), “Ogretim Programlarina liskin
Sorunlar” temas: altinda 54 (%7), ”Ogrencilere Iliskin Sorunlar” temas: altinda 47 (%6), Egitim
Yonetimi ve Yoneticilerine Iliskin Sorunlar” temas: altinda 46 (%6), “Velilere liskin Sorunlar” temas:
altinda 38 (%5) ve ““Egitim Finansmanmna [ligkin Sorunlar” temasi altinda ise 23 (%3) sorun kodu
oldugu goriilmektedir. Bu sorun kodlarinda en fazla tekrarlanan sorunlarin “Sistemsel ve Yapisal
Sorunlar” oldugu, en az tekrarlanan sorunlarin ise “Egitim Finansmanina fliskin Sorunlar” oldugu

goriilmektedir. Sekil 2'de Tiirk Egitim Sisteminin sorunlarinin genel dagilimi goriilmektedir.

M Sistemsel ve Yapisal Sorunlar

M Ogretmenlere/Ogretmenlik Meslegine iliskin Sorunlar
H Fiziksel Yapi ve Egitim Materyallerine iliskin Sorunlar
B Ogretim Programlarina iligkin Sorunlar

B Ogrencilere iliskin Sorunlar

i Velilere Iskin Sorunlar

M Egitim Yonetimi/Yoneticilerine iliskin Sorunlar

M Egitim Finansmanina iliskin Sorunlar

Sekil 2. Tirk Egitim Sisteminin sorunlarinin genel dagilimi

Tablo 4’te calisma kapsaminda incelenen makalelerde yer alan Tiirk Egitim Sisteminin
sistemsel ve yapisal sorunlarna yonelik bulgular yer almaktadir. Toplam 319 sorun ifadesinden
18’inin (%5,6) “egitim sisteminde sik sik degisiklik yapilmasi” oldugu ve bunun en ¢ok ifade edilen
sorun oldugu goriilmektedir. Bu sorun ifadesini sirasi ile makalelerde 15 kez (%4,7) tekrarlanan
“egitimde firsat ve imkan esitsizligi”, 13 kez (%4,1) tekrarlanan “ezberci egitim”, 11’er kez (%3,4)
tekrarlanan “merkezi sinavlar” ve “mesleki egitimin yetersizligi”, 10 kez (%3,1) tekrarlanan “egitimde
ideolojik yaklasim/egitim politikalarinin siyasetin etkisinde kalmasi1”, 8’er kez (%2,5) tekrarlanan
“egitimde yOneltme/mesleki yonlendirme sorunu” ve “rehberlik hizmetlerinin yetersizligi” takip

etmektedir.

Tablo 4. Sistemsel ve yapisal sorunlara yonelik bulgular

Tema Sorun Kodu f319) %
— Egitim sisteminde sik sik degisiklik yapilmas: 18 5,6
% Egitimde firsat ve imkan esitsizligi 15 4,7
N 5 Ezberci egitim 13 41
g E Merkezi sinavlar 11 3,4
'@ & Mesleki egitimin yetersizligi 11 3,4
g @ Egitimde ideolojik yaklagim/egitim politikalarinin siyasetin etkisinde 10 31

% kalmast ’
Egitimde yoneltme/mesleki yonlendirme sorunu 8 2,5
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Rehberlik hizmetlerinin yetersizligi 8 2,5
Sinav odakl egitim 7 2,2
Teorik egitimin uygulamali egitimden daha ¢ok olmasi 7 2,2
Egitim sisteminin degisime ayak uyduramamasi 6 1,9
Sistemin diizensiz (karmasik) yapida olmasi 6 1,9
MEB’in yanlis ve istikrarsiz politikalar1 6 1,9
Egitimde denetim eksikligi 6 1,9
Ogrencilerin kisisel, sosyal ve spor alanlarinda gelisimine yonelik 5 16
etkinliklerin az olmasi ’
Demokratik, bilimsel ve laik bir egitim sisteminin uygulanamamast 5 1,6
Ikili 6gretim 5 1,6
Sistemin asir1 biirokratik yapisi 5 1,6
Egitimin tek tip insan yetistirme sorunu 5 1,6
Ogretmen merkezli anlayisin agirlikli olmasi 4 1,3
Okul 6ncesi egitimde okullasma oranin diisiik olmasi 4 1,3
Kiiltiirel yapimizdan yoksun ve yabanci iilkelerin egitim sistemlerinin 4 13
alinarak tilkemize uyarlanmasi, milli bir anlayisin olusturulamamas ’
Verilen egitimin yetersizligi 4 1,3
Ozel dershaneler/kurslar 4 1,3
Egitim sistemi degisikliklerinde yeterli 6n arastirmalarin yapilmamas, 4 13
paydaslardan goriis alinmamasi ’
Egitimde, 6grenme faaliyetlerine fazlaca odaklanilarak egitim boyutunun 4 13
ihmal edilmesi ’
Ozel egitime yeterli nemin verilmemesi 3 0,9
Ozel okullar 3 0,9
Egitimde cinsiyetci yaklasimlar 3 0,9
Mevcut egitim sorunlarinin goz ardi edilmesi, gegici ¢dziimler 3 0,9
Zorunlu egitim 3 0,9
Hizmet ici egitim kurslariin az ve niteliksiz olmasi 3 0,9
Universite sayisinin artmasi ve egitim niteliginin diisiik olmasi 3 0,9
Egitim biirokratlarinin egitim kokenli olmamasi 3 0,9
Egitim sisteminin verimsiz ve basarisiz olmasi 3 0,9
Karma egitim sorunu 3 0,9
Sistemin merkeziyetgi yapisi 3 09
Ders sayisinin ve ders saatlerinin fazlalig: 2 0,6
Egitim sistemindeki degisikliklerin bir anda yapilmasi 2 0,6
Engelli 6grencilerin egitiminde yasanan sorunlar 2 0,6
Egitim politikalarinin biitiinctiil olarak ele alinmamasi 2 0,6
Egitim bilesenlerinin koordinasyon eksikligi 2 0,6
Ogrencilerde kiyafet zorunlulugu 2 0,6
Notun bir tehdit olarak kullanilmasi 2 0,6
Ogretmen sendikalarinin yetersizligi ve agir1 siyasallagmasi 2 0,6
Egitim personelini motive edici bir 6diil sisteminin olmamas: 2 0,6
Mezunlarin istihdam sorunu 2 0,6
Diger [Smnav sayisinin fazla olmasi, Egitimin 6zellestirilememesi sorunu,

. . i e 25,
4+4+4 sisteminin getirdigi sorunlar, Egitimin kismen de olsa parali olmasi, 81 4

Okullar arasi basari farklari...]

Tablo 5te calisma kapsaminda incelenen makalelerde yer alan Tiirk Egitim Sisteminin
ogretmenlere/6gretmenlik meslegine iliskin sorunlarma yonelik bulgular yer almaktadir. Toplam 125
sorun ifadesinden “6gretmen sayisinin azlhigl”, “Ogretmen yetistirme siirecindeki sorunlar” ve

“dgretmenlik mesleginin itibarimin azalmasi” sorunlarmin 11’er kez (%8,8) tekrarlandig1 ve bu
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sorunlarin en ¢ok ifade edilen sorunlar oldugu goriilmektedir. Bu sorun ifadelerini sirast ile
makalelerde 10’ar kez (%8) tekrarlanan “Ogretmenlerin mesleki yetersizlikleri” ve “Ogretmen
atama/yer degistirme sistemindeki sorunlar”, 9 kez (%7,2) tekrarlanan “6gretmen maaslarinin azlig”
ve 7 kez (%5,6) tekrarlanan “0gretmenlerin kendilerini gelistirmemeleri/gelistirme olanaklarinin kisith

olmas1” takip etmektedir.

Tablo 5. Ogretmenlere/ogretmenlik meslegine iliskin sorunlara yonelik bulgular

Tema Sorun Kodu f(125) %
Ogretmen sayisinin azlig1 11 8,8
Ogretmen yetistirme siirecindeki sorunlar 11 8,8
Ogretmenlik mesleginin itibarmin azalmasi 11 8,8

© Ogretmenlerin mesleki yetersizlikleri 10 8,0
;ED q)gretmen atama/yer degistirme sistemindeki sorunlar 10 8,0
= Ogretmen maaslarinin azlig1 9 7,2
§ Ogretmenlerin kendilerini gelistirmemeleri/gelistirme olanaklarinin - 56
2 5 kisith olmasi ’

g _g Yasli 6gretmenlerin verimsizligi 5 4,0
% c§ @gretmen-(’jgrenci arasindaki iletisimsizlik 5 4,0
&b ¢ Ogretmen adaylarmin atanamamasi 4 3,2
:% %  Ogretmenlerin is yiikiiniin fazla olmasi 4 32
'EEj = Tiikenmislik diizeyi yiiksek 6gretmenlerin varhg 4 3,2

QE) Ucretli 6gretmen calistirilmas: 3 2,4
o Ogretmenlerin 0zliik haklarinin yetersizligi 3 2,4
:go Meslekte yiikselme olanaklarinin yetersiz olmasi 3 2,4

Ogretmenlerin alan dis1 derse girme 2 1,6
Ogretmenlerin derslerde farkli yontem ve teknikler uygulamamasi 2 1,6
Ogretmenlerin siyasi goriisiinii okula yansitmast 2 1,6
Ogretmenlerin 6grenciyi derste aktif kilamamalari 2 1,6
Ogretmen performansinin dlgiilmemesi 2 1,6
Diger [Ogretmenlere verilen yetkilerin smirli ve az olmas,

Ogretmenlerin okula ulagim saglamada yasadiklar zorluklar, Aday 15 12,0

ogretmenlik siirecindeki sorunlar, Ogretmene siddet...]

Tablo 6’da calisma kapsaminda incelenen makalelerde yer alan Tiirk Egitim Sisteminin
fiziksel yap1 ve egitim materyallerine iliskin sorunlarina yonelik bulgular yer almaktadir. Toplam 86
sorun ifadesinden “dersliklerin az olusu/sinif mevcutlarmin kalabalig1” sorununun 16 kez (%18,6)
tekrarlandig1 ve bu sorunun en ¢ok ifade edilen sorun oldugu goriilmektedir. Bu sorun ifadelerini
sirast ile 14 kez (%16,3) tekrarlanan “egitim alanlarimin fiziki yetersizligi”, 13 kez (%15,1) tekrarlanan
“yeterli ders arag¢ gerecin olmamas1”, 7 kez (%8,1) “okullardaki giivenlik sorunlar1” ve 6’ser kez (%7)
“ders kitaplariin nitelik ve nicelik acisindan yetersiz olusu” ile “internet ve teknolojik olarak yasanan

yetersizlik” takip etmektedir.

384



KEFAD Cilt 24, Say1 1, Nisan, 2023

Tablo 6. Fiziksel yap: ve egitim materyallerine iliskin sorunlara yonelik bulgular

Tema Sorun Kodu f(86) %

Dersliklerin az olusu/Sinif mevcutlarinin kalabalig: 16 18,6

Egitim alanlarinin fiziki yetersizligi 14 16,3

Yeterli ders arag gerecin olmamast 13 151
é Okullardaki giivenlik sorunlari 7 8,1
o _% & Ders kitaplarmin nitelik ve nicelik agisindan yetersiz olusu 6 7,0
£ 3 g Internet ve teknolojik olarak yasanan yetersizlik 6 7,0
g« g & Yeterli sayida temizlik personelinin bulunmamasi 5 58
: % _E Ogrencilerin sosyal gelisimine yonelik alanlarin yetersizligi 4 4,7
_;8 P g Okulun/Sinifin Temizligi ile ilgili sorunlar 3 3,5
E Egitim alanlarinin yetersiz 1sitma/sogutma kosullar: 2 2,3

Diger [Kirsal alanlarda 6gretmen pansiyonlarinin olmamasi, Okul
bahgelerinin uygunsuz tasarimi, Okullarda yetersiz beslenme, Okullarin 10 11,6
bakim ve onarim ihtiyaci...]

Tablo 7’de ¢alisma kapsaminda incelenen makalelerde yer alan Tiirk Egitim Sisteminin
Ogretim programlarna iliskin sorunlarina yonelik bulgular yer almaktadir. Toplam 54 sorun
ifadesinden “6gretim programlarimn iceriginin yetersizligi” ve “6gretim programlarmin ogrencilerin
ilgi, yetenek ve becerilerine uygun olmamas1” sorununun 8'er kez (%.14,8) tekrarlandig1 ve bunlarin
en ¢ok ifade edilen sorunlar oldugu goriilmektedir. Bu sorun ifadelerini siras: ile 6 kez (%11,1)
tekrarlanan “6gretim programiin yogunlugu”, 5 kez (%9,3) tekrarlanan “Ogretim programlarinin
yasama yonelik olmamas1” ve 4 kez (%7,4) tekrarlanan “6gretim programlarinin sik stk degismesi”

takip etmektedir.

Tablo 7. Ogretim programlarma iliskin sorunlara yonelik bulgular

Tema Sorun Kodu f64) %
Ogretim programlarinin igeriginin yetersizligi 8 14,8
Ogretim programlarinin dgrencilerin ilgi, yetenek ve becerilerine 8 148

uygun olmamasi !
g (?gretim programlarinin yogunlugu 6 11,1
& = Ogretim programlarinin yasama yonelik olmamast 5 93
% Té Ogretim programlarinin sik sik degismesi 4 7,4
%0 E (?gretim programinin uygulanmamasi 3 5,6
£ = Ol¢me degerlendirme ile ilgili yasanan giigliikler 3 5,6
g & Yabanci dil egitiminde yasanan sorunlar 2 3,7
)qbdo = Ogretim programlarinda milli degerlerin eksikligi 2 3,7
© Ogrenim  programi  degisikliklerinde paydasglarin  goriiglerinin ’ 37

alinmamasi ’

Diger [Yetersiz pilot uygulama, Ogretim programinin smav sistemine 11 204

uygun olmamasi, Kodlama egitimine 6nem verilmemesi...]

Tablo 8'de calisma kapsaminda incelenen makalelerde yer alan Tiirk Egitim Sisteminin
ogrencilere iligkin sorunlarma yonelik bulgular yer almaktadir. Toplam 47 sorun ifadesinden
“dgrencilerin biligsel ve akademik seviyelerinin diisiik olmas1” sorunun 5 kez (%10,6) tekrarlandig1 ve

bunun en ¢ok ifade edilen sorun oldugu goriilmektedir. Bu sorun ifadesini sirasi ile 4’er kez (%8,5)
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tekrarlanan “Ogrencilerin derslere kars1 ilgisizlikleri ve motivasyonlarinin diisiik olmas1”,
“dgrencilerin davranis problemleri” ve “Ogrenciler arasinda siddet, 6grencilerin 6gretmen ve aile igi

siddete maruz kalmalar1” takip etmektedir.

Tablo 8. Ogrencilere iliskin sorunlara yonelik bulgular

Tema Sorun Kodu £(47) %
Ogrencilerin biligsel ve akademik seviyelerinin diisiik olmasi 5 10,6
Ogrencilerin derslere kars ilgisizlikleri ve motivasyonlarinin diisiik 4 85
olmasi ’
Ogrencilerin davrarus problemleri 4 8,5
Ogrenciler arasinda siddet, 6grencilerin 6gretmen ve aile ici siddete 4 85
maruz kalmalar ’
Ogrencilerin okula ulasim saglamada yasadiklar zorluklar 3 6,4

o ;Z‘ Ogrenciler arasindaki asir1 rekabet 3 6,4
z 38 Okula devamsizlik 2 43
é A Okula uyum sorunlar1 2 4,3
3?0 ;,5 Ogrencilerin yasadiklari sinav kaygist 2 4,3
© é’" Ogrencilerin okul sonrasi ¢aligtirilmasi 2 4,3
Madde bagimlilig1 2 4,3
Ana dil sorunu 2 43
Ogrencilerin sosyal becerilerinin zayif olmasi 2 43
Ogrencilerin takdir edilmemesi, yeteri kadar deger verilmemesi 2 4,3

Diger [Ogrencilere verilen cezalarmin yaptirimlarinin caydirict
olmamasi, Teknolojinin olumsuz etkisi, 6grencilerin fazla 8 17,0

o0devlendirilmesi... ]

Tablo 9'da calisma kapsaminda incelenen makalelerde yer alan Tiirk Egitim Sisteminin egitim
yonetimi/yoneticilerine iliskin sorunlarina yonelik bulgular yer almaktadir. Toplam 46 sorun
ifadesinden 9'unun (%19,6) “yoneticilerin niteliksel yetersizlikleri” oldugu ve bunun en ¢ok ifade
edilen sorun oldugu goriilmektedir. Bu sorun ifadesini 4 kez (%8,7) tekrarlanan “yoneticilerin
Ogretmen ve Ogrenciler arasindaki iletisim sorunlar1” 3’er kez (%6,5) tekrarlanan “egitim yOneticisi
atanma sisteminin sik sik degismesi” ve “egitim yoOneticilerinin siyasi olarak atanmasi1” takip

etmektedir.

Tablo 9. Egitim yonetimi/yoneticilerine iliskin sorunlara yonelik bulgular

Tema Sorun Kodu f6) %

" Yoneticilerin niteliksel yetersizlikleri 9 19,6
'% Yoneticilerin 6gretmen ve 6grenciler arasindaki iletisim sorunlar: 4 8,7
E, Egitim yOneticisi atanma sisteminin sik sik degismesi 3 6,5
é Lg Egitim yOneticilerinin siyasi olarak atanmasi 3 6,5
£ 5 Egitim yoneticilerinin yetistirilmesi 2 43
E CIE Yoneticilerin kendilerini gelistirmemeleri 2 4,3
g 2 Yoneticilerin 6gretmenleri karara katmamalar: 2 4,3
= Okulla ilgili sorunlara duyarsizlik 2 4,3
£ Diger [Yoneticiler igin kariyer planlamasimin olmamasi, Egitim

5;50 yonetiminin merkeziyetci yapisi, Ogretmenlige donme korkusu, 19 41,3

Yoneticilerin egitim kokenli olmamalari...]
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Tablo 10°da galisma kapsaminda incelenen makalelerde yer alan Tiirk Egitim Sisteminin
velilere iliskin sorunlarina yonelik bulgular yer almaktadir. Toplam 38 sorun ifadesinden 12’sinin
(%31,6) “velilerin ilgisizligi ve yetersiz destegi” oldugu ve bunun en ¢ok ifade edilen sorun oldugu
goriilmektedir. Bu sorun ifadesini sirasi ile makalelerde 4’er kez (%.10,5) tekrarlanan “velinin egitim
diizeyinin yetersizligi” ve “ailelerin bilingsizligi”, 3’er kez (%7,9) tekrarlanan “velilerin yanhs tutum
ve davraniglar1’”, “okul ve ailenin egitime bakis agilarindaki farkliliklar” ve “velilerin maddi

imkansizliklar1” takip etmektedir.

Tablo 10. Velilere iliskin sorunlara yonelik bulgular

Tema Sorun (Makale Kodu) £(38) %

= Velilerin ilgisizligi ve yetersiz destegi 12 31,6
% Velinin egitim diizeyinin yetersizligi 4 10,5
= Vellerin bilingsizligi 4 105
cg Velilerin yanhs tutum ve davraniglar 3 7,9
& Okul ve ailenin egitime bakis acilarindaki farkliliklar 3 7,9
-;ﬁ Velilerin maddi imkansizliklari 3 7.9
k5 Velilerin egitim 6gretime siirekli miidahalesi 2 53
E Diger [Aile ici siddet, Velilerin iletisim sorunlari, Velilerin . 184

cocuklarina yersiz baski kurmalari]

Tablo 11’de calisma kapsaminda incelenen makalelerde yer alan Tiirk Egitim Sisteminin
egitim finansmanina iliskin sorunlarina yonelik bulgular yer almaktadir. Toplam 23 sorun ifadesinden
8'inin (%34,8) “okullarin biitgelerinin yetersizligi” oldugu ve bunun en ¢ok ifade edilen sorun oldugu
goriilmektedir. Bu sorun ifadesini sirasi ile makalelerde 5 kez (%21,7) tekrarlanan “egitime ayrilan
biitcenin yeterli olmamas1” ve 4 kez (%17,4) tekrarlanan “Ogrencilere yeterli diizeyde maddi
destek/burs saglanmamasi” ile 2 kez (%8,7) tekrarlanan “egitime yerinde yatirimlarin yapilmamas1”

takip etmektedir.

Tablo 11. Egitim finansmamna iliskin sorunlara yonelik bulgular

Tema Sorun (Makale Kodu) £f23) %
Okullarin biitgelerinin yetersizligi 8 34,8
g Lé Egitime ayrilan biitgenin yeterli olmamasi 5 21,7
g § 2 Ogrencilere yeterli diizeyde maddi destek/burs saglanmamasi 4 17,4
;‘E‘D é 3 Egitime yerinde yatirimlarin yapilmamast 2 8,7
= § E Diger [ilk ve orta okullar igin finansman ddenegi eksikligi, Velilerden
=3 :9 para toplamak, Kaynaklarin etkisiz kullanimi, Bakim ve onarim 4 17,4

giderleri eksikligi...]

Makalelerde Arastirmacilara Yonelik Sunulan Onerilere iliskin Bulgular

Arastirma kapsaminda incelenen makalelerden 12’sinde (M1, M2, M3, M6, M13, M15, M21,
M24, M26, M27, M29, M30) arastirmacilara yonelik onerilerde bulunulmamistir. Sunulan 6nerilere

iliskin bulgular Tablo 12’de yer almaktadir.
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Tablo 12. Arastirmacilara yonelik sunulan onerilere iliskin bulgular

Oneri £(34) %
Ayni aragtirmanin farkli rneklem grubu ile yapilmasi 9 26,5
Ayni arastirmanin farkli arastirma yontemi/deseni ile yapilmasi 4 11,8
Tiirk Egitim Sisteminin sorunlari ile ilgili farkli 6rneklem gruplari ile karsilastirmali 3 83
arastirmalar yapilmasi ’
Tiirk Egitim Sisteminin sorunlarinin ¢oziimlerine iligskin arastirmalar yapilmasi 3 8,8
Ayni arastirmanin farkli illerde/bolgelerde gerceklestirilmesi 3 8,8
Ayni arastirmanin daha biiyiik 6rneklem grubu ile yapilmasi 3 8,8
Tiirk Egitim Sistemi sorunlarini daha genis bir bakis acisiyla inceleyen arastirmalar » 59
yapilmasi ’
Ogretmenlik meslegine iliskin algilarin konu alindig1 arastirmalar yapilmasi 1 29
Ogretmenlik kimligi ve imaji konusunda arastirmalar yapilmasi 1 2,9
Ideal egitim sistemi konulu arastirmalar yapilmasi 1 2,9
Ayni1 arastirmanin farkli veri toplama aragclari ile yapilmasi 1 29
Ol¢me arac gelistirilmesine yonelik ¢alisma yapilmas: 1 2,9
Tiirk Egitim Sistemi sorunlarinin sosyal, kiiltiirel ve ekonomik degiskenler acisindan 1 29
incelenen ¢alismalar yapilmasi ’
Tiirk Egitim Sistemine iliskin olumsuz algilarin nedenlerinin arastirilmasi 1 2,9

Tablo 12'ye gore makalelerde arastirmacilara sunulan 34 oneriden 9unun (%26,5) “ayni
arastirmanin farkli 6rneklem grubu ile yapilmas1” onerisinin oldugu ve bunun en ¢ok ifade edilen

Iz

oneri oldugu goriilmektedir. Bu Oneriyi sirast ile makalelerde 4 kez (%11,8) tekrarlanan “aym
aragtirmanin farkli arastirma yontemi/deseni ile yapilmasi” ve 3’er kez (%8,8) tekrarlanan “Tiirk
Egitim Sisteminin sorunlar1 ile ilgili farkli 6rneklem gruplar1 ile karsilastirmali arastirmalar
yapilmas1”, “Tiirk Egitim Sisteminin sorunlarinin ¢dziimlerine iliskin arastirmalar yapilmas1”, “aymn
arastirmanin farkl illerde/bdlgelerde gerceklestirilmesi” ve “ayni arastirmanin daha biiyiik 6rneklem

grubu ile yapilmas1” takip etmektedir.
Sonug, Tartisma ve Oneriler

Tirk Egitim Sisteminin sorunlarina odaklanan ampirik arastirmalarin incelendigi bu
calismada 2010-2021 yillarinda yayinlanan makaleler ¢alisma kapsamina alinmis; kitaplar, kitap
boliimleri, tezler, kavramsal makaleler, derleme makaleler, konferans bildirileri veya raporlar ¢alisma
kapsami disinda tutulmustur. Arastirma kapsamina alinan makaleler aragtirma deseni, ¢calisma grubu,
veri toplama yontemleri, veri analiz yontemleri, Tiirk Egitim Sisteminin sorunlarina yonelik bulgular
ve arastirmacilara yonelik sunulan Oneriler boliimleri ile sinirlandirilmistir. Calismada asagidaki

sonuglara ulagilmistir:

¢ Arastirmalarda en ¢ok tercih edilen desenin olgubilim deseni (f=11) oldugu tespit edilmistir.
Aragtirmacilarin  Tiirk Egitim Sistemi sorunlarimi katiimcilarin deneyimlerine dayali olarak
belirlemeye calistiklar1 anlasilmaktadir. Yildirim ve Simsek’e (2018) gore olgubilim ¢alismalar
arastirilan olguyu anlamamizi saglayacak sonuglar ortaya koyabilir. Makalelerde olgubilim

deseninden sonra en fazla tercih edilen desenin durum calismasi deseni (f=7) oldugu belirlenmistir.
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Sosyal olaylar kendi ortamlari igerisinde degerlendirilmeli ve yorumlanmalidir. Durum ¢alismas: bu
gercegi goz Oniinde bulunduran bir arastirma desenidir (Yildirim, 1999). Ozan Leylum, Odabasi ve
Kabak¢1 Yurdakul’a (2017) gore bir sosyal olgu olan egitim kendini olusturan unsurlardan siirekli
etkilenir, karmasik bir yapiya sahip ve ortamdan ortama degisiklik gosterir. Bu nedenle egitim

sistemlerini gercek ortamlar1 disinda incelemenin miimkiin olmadig1 soylenilebilir.

¢ Arastirmalarin biiyiik bir ¢ogunlugunda ¢alisma grubu olarak 6gretmen adaylarinin (£=20)
tercih edildigi tespit edilmistir. Bunun disinda ¢alisma grubunun 6gretmen (f=4), az da olsa 6gretmen
ve yonetici (f=2), farkhl egitim paydaslarindan olusan bir grup (6grenci, 6gretmen, yonetici, veli,
miifettis, STK temsilcileri vb.) (f=2), kaymakam (f=1) ve akademisyen ve Ogretmen (f=1)
katillmcilardan olustugu goriilmektedir. Arastirmalarda ¢ogunlukla 6gretmen adaylarinin c¢alisma
grubu olarak tercih edilmesi dikkat ¢ekici bir bulgudur. Bu durumun muhtemel sebebi 6gretmen
adaylarinin arastirmacilar i¢in kolay ulasilabilir 6rneklem olmasi olabilir. Bunun yaninda yonetici,
veli, 6grenci, miifettis vb. diger egitim paydaslarinin Tiirk Egitim Sisteminin sorunlarina iliskin
yapilan arastirmalarda katilimci olarak ¢ok az tercih edilmesi de arastirmanin bir diger sonucudur.
Tiirk Egitim Sisteminde var olan sorunlar sadece egitimcilerin degil herkesin sorunudur (Kizilgelik,
2015). Kardas ve Meydanoglu'na (2020) gore egitim sorunlarinin ¢éziilmesinin en iyi yolu tiim egitim
paydaslariyla birlikte diisiinmek, planlamak ve uygulamaktir. Bu nedenle Tiirk Egitim Sisteminin
sorunlarinin tiim egitim paydaslariin goziinden degerlendirilerek tespit edilmesinin 6nemli oldugu

sOylenebilir.

¢ Arastirma verilerinin toplanmasinda ¢ogunlukla katiimcilardan yazili olarak goriis alindig:
(f=22), goriisme tekniginin (f=8) ise ¢ok daha az tercih edildigi tespit edilmistir. Bunun sebebi
arastirmacinin kisa siirede daha ¢ok katilimcidan veri elde etmek istemesi olabilir. Ancak goriisme
teknigi nitel arastirmalarda katihmcilarin bakis agilarini, deneyimlerini, duygularmi ve algilarimi
ortaya koymada kullanilan gficlii ve en ¢ok tercih edilen veri toplama tekniklerinden biridir (Yildirim
ve Simsek, 2018). Ayrica ¢alismalarda en fazla olgubilim desenin tercih edilmesi ve olgubilim
calismalarinda ¢ogunlukla veri toplama aract olarak gozlem ve goriisme yonteminin kullanilmasi
(Patton, 2014; Yildirim ve Simsek, 2018) bu bulgu ile ¢elismektedir. Goriisme teknigi olgulara yonelik
deneyimlerin belirlenmesinde arastirmacilara katilimcilar ile etkilesim kurma ve esnek bir arastirma

stireci imkani sunmaktadir (Yildirim ve Simsek, 2018).

e Elde edilen verilerin analizinde ¢ogunlukla igerik analiz yontemi (f=27) kullanilmigtir. Igerik
analizi nitel ¢alismalarda en sik kullanilan veri analiz yontemidir (Ozdemir, 2010). Bir meta-sentez
calismasi olan bu calisma kapsamina nitel arastirma yontemi ile gerceklestirilen arastirmalarin dahil
edilmis olmasi bu sonucu agiklar niteliktedir. Meta-sentez ¢alismalarinda sadece nitel arastirmalarin
bulgular: veya karma yontem ile yiiriitiilmiis ¢alismalarin nitel bulgular1 degerlendirilmelidir (Polat

ve Ay, 2016).
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e Elde edilen verilerin analiz edilmesiyle Tiirk Egitim Sisteminin sorunlarma yo&nelik
“Sistemsel ve Yapisal Sorunlar (f=319)”, “Ogretmenlere/Ogretmenlik Meslegine Iliskin Sorunlar
(t=125)", “Fiziksel Yap1 ve Egitim Materyallerine Iliskin Sorunlar (f=86)", ”Ogretim Programlarina
Mligkin Sorunlar (f=54)”, “Ogrencilere Iliskin Sorunlar (f=47)”, “Egitim Yonetimi/Yoneticilerine Iliskin
Sorunlar (f=46)”, “Velilere iliskin Sorunlar (f=38)” ve “Egitim Finansmanina {ligkin Sorunlar (f=23)”
olmak iizere sekiz temanin ortaya ¢iktig1 tespit edilmistir. Tiirk Egitim Sistemi sorunlarinin en ¢ok
“Sistemsel ve Yapisal Sorunlar” en az ise “Egitim Finansmanina Iliskin Sorunlar” oldugu
belirlenmistir. Tiik Egitim Sisteminin sorunlarinin en az egitim finansmanma iliskin sorunlar
temasinda toplandigi dikkat c¢eken bir sonuctur. Nitekim egitimdeki fiziki yapinin gelistirilmesi,
egitim materyallerinin artirilmasi, 6gretmen sayisindaki yetersizlik icin atama yapilmasi, 6gretmen
maaslarmin artirilmasi, 6gretmenlerin mesleki gelisimlerinin saglanmasi gibi ¢oziimler egitime ayrilan
Odenekler ile ilgilidir. Alanyazinda gerceklestirilen gesitli ¢alismalarda Tiirk Egitim Sistemi sorunlari
benzer basliklar altinda ifade edilmistir (Ergetin ve digerleri, 2019; Dagli ve Han, 2019; Kara, 2020;
Sener, 2018).

¢ Arastirma bulgularinda ¢ogunlukla Tiirk Egitim Sisteminin sistemsel ve yapisal sorunlarinin
sirasiyla “egitim sisteminde sik sik degisiklik yapilmasi”, “egitimde firsat ve imkan esitsizligi”,
“ezberci egitim”, “merkezi smavlar’, “mesleki egitimin yetersizligi”, “egitimde ideolojik
yaklasim/egitim politikalarinin siyasetin etkisinde kalmasi”, “egitimde yoneltme/mesleki yonlendirme
sorunu” ve “rehberlik hizmetlerinin yetersizligi” oldugu tespit edilmistir. Arastirmada egitim
sisteminde yapilan sik degisikliklerin egitim paydaslarini olumsuz etkiledigi anlasilmaktadir.
Diinyada meydana gelen degisimlere uyum saglamak adina egitim sistemlerinde birtakim
degisiklikler yapilmas: gerekse de degisliklerin sik ve sonuglarinin gozlemlenmesine zaman
tanimayacak sekilde yapilmasi egitim politikalarinin uzun vadeli olmamasma (Kara, 2020) ve
egitimciler tarafindan yeterince benimsenememesine sebep olmaktadir (Saylik ve digerleri, 2020).
Arastirma sonuglarina gore Tiirk Egitim Sisteminin bir baska sorunu da egitimdeki firsat ve imkan
esitsizligidir. Oysa firsat esitligini saglamak ve esitsizlikleri azaltmak egitimin toplumsal
katkilarindan biridir. Kizilkaya'ya (2014) gore egitimde firsat ve imkan esitsizligi genel olarak sosyo-
ekonomik ve dil, din, irk, cinsiyet gibi toplumsal faktorlerden kaynaklanmakta ve bu sorunun
¢ozlimiinde ise soz konusu tiim faktorlerin iliskisel olarak degerlendirilmesi ve bireylerin ihtiyag ve
isteklerini 6nemseyen pedogojik uygulamalarin ortaya konulmasi gerekmektedir. Bir diger sistemsel
ve yapisal sorun ise Tiirk Egitim Ssitemindeki ezberci egitimin varligidir. Kizilgelik’e (2015) gore Tiirk
Egitim Sistemi, gereksiz bilgilerle 6grencinin zihnine ve bedenine zarar veren, 6grenciyi dislayan ve
onu ezbercilige yoOnlendiren, Ogretmeni ve egitim programlarini merkeze alan anlayistan
vazge¢melidir. Gedikoglu'na (2005) gore bilgiyi yiiklemek yerine bilgiye ulasmanin yollarmni ve
edinilen bilginin yaratici bir sekilde nasil kullamilacagini 6gretmek dnemlidir. Ote yandan egitimdeki

smav merkezli yaklagimin 6grenciyi ezbercilige yoneltmekte 6nemli bir pay1 oldugu sdylenebilir. Bag
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ve Kivilem’a (2019) gore ¢oktan se¢meli sorulardan olusan merkezi smavlar, egitimin niteliksel
gelisimini engellemektedir. Bu nedenle 6gretim kademeleri arasindaki gegislerin boyle bir sinav sitemi
yerine bilgiye ulasma ve onu yasamda kullanma felsefesini esas alacak bir uygulama ile
gerceklestirilmesi gerekmektedir. Bu uygulamalarda Ogrencilerin yeterlilik ve yeteneklerine
odaklanilmalidir (Keser Ozmantar ve Aktas, 2018). Diger yandan 21. yiizyilda bireylerin yasam
becerilerine, uzmanlik becerilerine ve mesleki becerilere sahip olarak egitilmesi énemli bir husustur
(Yue, 2019). Bu nedenle egitim sisteminde etkili bir mesleki yonlendirme uygulamasina ve sonrasinda
da nitelikli bir mesleki egitime ihtiya¢ oldugu soylenebilir. Ayrica hem bu yoneltme calismalarinda
hem de tiim egitimsel siireclerde rehberlik hizmetlerinin nitelik ve niceliginin de goz ard1 edilmemesi
onemlidir. Tiirk Egitim Sisteminin bir diger sistemsel ve yapisal sorununun ise egitimde ideolojik
yaklagimlarin varligi ve egitim politikalarinin siyasetin etkisi altinda kalmas: oldugu tespit edimistir.
Egitim ile siyaset arasindaki giiglii iliski ve degisen iktidarlarin egitim sisteminde gerceklestirdikleri
yenilikler istikrarsizliklara ve egitimin felsefi bir temele oturtulamamasma sebep olmus, bu nedenle
de yillardir Tiirkiye’de partiler istii bir egitim politikasi olusturulamamustir (Gedikoglu, 2005;
Kizilkaya, 2014). Egitim ile ilgili politik kararlara ve uygulamalara yansiyan bu durum, sorunlarin

ortaya ¢ctkmasinda etkili olabilir.

e Arastirma bulgularinda c¢ogunlukla Tirk Egitim sisteminin Ogretmenlere/6gretmenlik
meslegine iliskin sorunlarinin sirasiyla “6gretmen sayisinin azlig1”, “6gretmen yetistirme siirecindeki
sorunlar”, “Ogretmenlik mesleginin itibarinin azalmas1”, “6gretmenlerin mesleki yetersizlikleri”,
“Ogretmen atama/yer degistirme sistemindeki sorunlar”’, “Ogretmen maaslarinin azhigl” ve
“dgretmenlerin kendilerini gelistirmemeleri/gelistirme olanaklarinin kisitli olmasi” oldugu tespit
edilmigtir. Egitim sisteminin en 6nemli unsurunun &gretmenler oldugu konusunda paydaslarin
biiyiik cogunlugunun ortak goriisii vardir. Bu durum 6gretmenlerin sayisi, atanmasi, yer degistirmesi,
yetistirilmesi ve 6gretmenlik yeterlikleri {izerinde tartismalar yasanmasina sebep olmaktadir (Yaylaci,
2013). Ogretmen yetistirme ve atama &gretmenlerin niteligini etkileyen 6nemli bir siirectir. Kara’ya
(2020) gore ogretmen adaylarinin merkezi sinavla segilmesi, egitim fakiiltelerinin sayisinin artmasiyla
iiniversiteye giris stnavinda 6gretmenlik programlarinin puanlarinin diismesi ve egitim fakiiltelerinde
gliniimiiz ihtiyaglarini karsilayacak igerikte 6gretmenlik programlarnin uygulanmamas: 6gretmen
yetistirme sisteminde sorunlara sebep olmaktadir. Yilmaz ve Altinkurt’a (2011) gore Tiirkiye'nin uzun
yillardir bir 6gretmen yetistirme gelenegi bulunmamakta ve 0gretmen yetistirme sistemine sik sik
yapilan miidahaleler sistemi iyilestirmekten cok geriye gotiirmektedir. Ote yandan mezun olan
Ogretmen adaylarinin atanmasindan sonra hizmet icinde yetistiriimeleri de {izerinde Onemle
durulmas: gereken bir husustur. Nitekim Ogretmenlerin mesleki gelisimi egitim oOgretimin
iyilestirilmesi siireclerinde ve okulun etkililiginin artirilmasinda 6nemli bir unsurdur (Kose ve Lim,
2011). Arastirmada belirlenen Tiirk Egitim Sisteminin 6gretmenlere/6gretmenlik meslegine iliskin

diger bir sorunu da 6gretmenlik mesleginin itibarinin azalmasidir. Tiirkiye’de 1970’li yillara kadar
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sayginligini koruyan 6gretmenlik meslegi, yasanan hizli toplumsal degisim ve sanayilesmeyle birlikte
giderek Onemini yitirmis, ortaya ¢ikan yeni meslek gruplar1 ve Ogretmen maaslarindaki diisiisle
birlikte sayginlig1 giderek azalmaya baslamistir (Aycan, 2015). Bu durum ozellikle son yillarda basin
organlar1 ve sosyal medyada 6gretmenlik mesleginin olumsuz bir bakis agisi ile ele alinmasi, siddet ve
taciz haberleri, 6gretmenlerin “3 ay tatil yapiyorlar” haberleriyle giindeme gelmeleri ile daha da
artmistir (Kiran, Durmus ve Sucu, 2019). 2023 Egitim Vizyon Belgesinde yer alan hedeflerden biri olan
Ogretmenlik Meslek Kanununun cikarilmasina iligkin ¢alismalarin, 6gretmenlerin hakettikleri degeri
gormelerinde ve boylece meslegin sayginliginin tekrar kazanilmasinda umut verici bir gelisme oldugu

sOylenebilir.

e Arastirma bulgularinda ¢ogunlukla Tiirk Egitim Sisteminin fiziksel yapr ve egitim
materyallerine iliskin sorunlarinin sirasiyla “dersliklerin az olusu/simif mevcutlarinin kalabaligt”,
“egitim alanlarinin fiziki yetersizligi”, “yeterli ders ara¢ gerecin olmamas1” ve “okullardaki giivenlik
sorunlar1”, “ders kitaplarinin nitelik ve nicelik agisindan yetersiz olusu” ve “internet ve teknolojik
olarak yasanan yetersizlik” oldugu tespit edilmistir. Niifus artis1 ve niifusun okullasma talebinin
artmasiyla birlikte okul ve derslik sayilarinin yeterince artmamasi, kalabalik siniflara ve bu duruma
bagli olarak egitimin kalitesinin diismesine yol agmaktadir (Yildirim, 2004). Yilmaz ve Altinkurt (2011)
tarafindan yapilan c¢alismada kalabalik smiflarin 6gretmenlerin siuf yonetimi uygulamalarim
zorlastirdigini, Ogrencileri tamima siirecini uzattigini, 6gretmenleri 6gretmen merkezli bir egitime
zorladigini, ogrencileri ezberci egitime yonelttigini ve nihayetinde egitimin niteligini olumsuz
etkiledigini tespit etmistir. Egitimin kalitesi hem okul hem de sinf bazinda yapilacak diizenlemelerle
desteklenebilir. Gelismis iilkelerde okul binalarin planlanmasi ve yapimi bir uzmanlik alani olarak
goriilmektedir. Fakat Tiirkiye’de heniiz bdyle bir durum s6z konusu degildir (Akbaba ve Turhan,
2016). Dagli ve Han’a (2019) gore okullarda sosyal faaliyetlerin yapilacag: toplant1 salonu, kiitiiphane,
tiyatro gibi alanlarin olmamasi veya yetersiz olmasi, okul bahgelerinin 6grencilerin sosyal ihtiyaglarini
karsilayacak nitelikte olmamasi fiziki sorunlara kaynaklik eden baslica etkenlerdir. Okullarda egitim
Ogretimin elverisli bir sekilde sunulmasini saglayacak fiziki ortam1 yaratmak énemidir. Giindiiz ve
Can’a (2011) gore burada asil sorun yeterli arag gerecin saglanmasi, okullarin mimari planlara gore
insa edilmesi, yeni dersliklerin yapilmasi ve uygun egitimsel ortamlarin olusturulmas: i¢in gereken

biit¢enin ayrilmamasidir. Bu nedenle egitime ayrilan kaynaklar artirilmasi 6nemlidir.

e Arastirma bulgularinda ¢ogunlukla Tiirk Egitim Sisteminin gretim programlarina iliskin
sorunlarinin sirasiyla “0gretim programlarinin igeriginin yetersizligi”, “6gretim programlarinin
Ogrencilerin ilgi, yetenek ve becerilerine uygun olmamas1”, “6gretim programmin yogunlugu”,
“Ogretim programlarinin yasama yonelik olmamasi” ve “6gretim programlarinin sik sik degismesi”
oldugu tespit edilmistir. Ogretim programlari egitim sistemi igin kilavuz gorevi gormektedir (Susam

ve Demir, 2020). Programlarin igeriklerinin bireylerin yeteneklerini ortaya c¢ikaran, toplumun

ihtiyaclarmi karsilayan nitelikte ve islevsel olarak hazirlanmasi egitimsel amaglara ulasilmasini saglar
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(Akengin, 2008; Ciray, Kiiglikyllmaz ve Giliven, 2015; Engin, Akbas v Gengtiirk, 2003). Sezer (2020)
calismasinda Tiirk Egitim Sisteminin Ogrencileri ilgi ve yeteneklerine gore yetistirmedigini tespit
etmistir. Oysa bireylerin uzun yillardan beri siiregelen toplumsal normlar oOl¢iisiinde tek tip
yetistirilmesi anlayisi, artik yerini bireysel farkliliklara duyarli ve bireyin kendi kisisel gelisimini
saglayacag1 0gretimsel tercihleri yapabilmesine imkan veren bir anlayisa birakmistir (Egmir ve Celik,
2021). Bu nedenle okul &grencilerin yeteneklerini gelistiren bir kuruma doéniistiiriilmelidir (Kizilgelik,
2015). Bunu gergeklestirebilmek icin ise &gretim programlar1 bolgesel farkliliklar ve 6grencilerin

ihtiyaclar1 gozetilerek diizenlenmelidir (Keser Ozmantar ve Aktas, 2018).

¢ Arastirma bulgularinda ¢ogunlukla Tiirk Egitim Sisteminin 6grencilere iliskin sorunlarinin

”ou

sirasiyla “Ogrencilerin biligsel ve akademik seviyelerinin diisiik olmas1”, “6grencilerin derslere kars:
ilgisizlikleri ve motivasyonlarinin diisiik olmas1”, “6grencilerin davranis problemleri” ve “6grenciler
arasinda siddet, 6grencilerin 6gretmen ve aile i¢i siddete maruz kalmalar1” oldugu tespit edilmistir.
Ogrencilere iligskin bu sorunlarn birbirleri ile baglantili oldugu diisiiniilebilir. Nitekim Sener (2018)
ogrencilerin basarilarinin diisitk olmasinda Ogrenmeye karsi motivasyon eksikligi ve davrarus
problemlerinin etkili oldugunu ifade etmis; dgrencilerin i¢sel motivasyonlarini artiracak ¢alismalar
yaparak derse olan ilgilerinin ve bdylece basarilarinin da artirilabilecegini ifade etmistir. Ayrica aile
iginde veya okulda siddete maruz kalan ¢ocuklar fiziksel ve duygusal olarak olumsuz etkilenmekte

(Lok, Basogul ve Oncel, 2016) ve okul yasaminda basarisizlik yasamaktadirlar (Yildirim ve Kizmaz,
2019).

¢ Arastirma bulgularinda ¢ogunlukla Tiirk Egitim Sisteminin egitim yonetimi/yoneticilerine
iliskin sorunlarmin sirasiyla “yoneticilerin niteliksel yetersizlikleri”, “yoOneticilerin 6gretmen ve
Ogrenciler arasindaki iletisim sorunlar1”, “egitim yoneticisi atanma sisteminin sik stk degismesi” ve
“egitim yoOneticilerinin siyasi olarak atanmas1” oldugu tespit edilmistir. Bu sonug ile paralel olarak
yonetim ve yoneticiler ile ilgili sorunlarin ¢oztimii igin Keser Ozmantar ve Aktas (2018) calismalarinda
okul yoneticisi yetistirme ve secilmesine iliskin yasal mevzuatin yeniden gozden gecirilmesi,
yoneticiligin bir meslek olarak kabul edilmesi ve ayrica okul miidiirliikleri igin yeterliklere yonelik
standartlar olusturulmasi, okul yonetimlerinin siyasi etkilerden ve gecici uygulamalardan uzak
tutulmasy; Altun ve Cakan (2008) ise calismalarinda okul yoneticilerinin egitimsel liderlik rollerini

etkili olarak gerceklestirerek 6gretmenler ile iletisime ve is birligine dayali ¢alismalar siirdiirmeleri

gerektigini belirtmislerdir.

e Arastirma bulgularinda ¢ogunlukla Tiirk Egitim Sisteminin velilere iliskin sorunlarinin
sirasiyla “velilerin ilgisizligi ve yetersiz destegi”, “velinin egitim diizeyinin yetersizligi” ve “ailelerin
bilingsizligi”, “velilerin yanlis tutum ve davranislar1”, “okul ve ailenin egitme bakis acilarindaki

farkliliklar” ve “velilerin maddi imkansizliklar1” oldugu tespit edilmistir. Yetersiz aile destegi, velinin

egitim diizeyinin yetersiz olmasi, bilingsizlik, velilerin yanlis tutum ve davranislar1 ve egitime bakis
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agisindan kaynaklanan farklilar okul-aile is birligini ve etkilesimini olumsuz yonde etkileyen
faktorlerdir. Okul-aile is birligi ¢ocuklarin daha bilingli olmasma katki saglamakta ve &grenci
basarisini olumlu yonde etkilemektedir (Ocak ve Giindiiz, 2011). Bu nedenle kendilerini okulun bir
iiyesi olarak gormelerini saglamak icin ailelerin karara katilim siireclerine dahil edilmesi énemlidir
(Sener, 2018). Boylece kendini degerli hisseden velilerin okula karsi olumlu bir tutum sergileyecegi ve

ebeveyn olarak 6grenciye daha fazla destek olacagi sdylenebilir.

e Arastirma bulgularinda ¢ogunlukla Tiirk Egitim Sisteminin egitim finansmanina iliskin
sorunlarinin sirasiyla “okullarin biitcelerinin yetersizligi”, “egitime ayrilan biitgenin yeterli
olmamas1”, “Ogrencilere yeterli diizeyde maddi destek/burs saglanmamasi” ve “egitime yerinde
yatirimlarin yapilmamast” oldugu tespit edilmistir. Ulkelerin egitime yaptiklar1 yatirim ve ayirdiklari
biitce egitime verilen 6nemi ve egitimin niteliginin bir gostergesidir. Tiirkiye’de egitime ayrilan
biit¢enin yetersizligi ve kaynak dagilimindaki adaletsizlik egitim ve O0gretim faaliyetlerini olumsuz
yonde etkilemektedir (Deveci ve Aykag, 2018). Gedikoglu'na (2005) gore, Tiirkiye’de egitime yeterince

biitge ayrilmamas: sistemin gelistirilmesi icin gereken imkanlarin yoksunluguna sebep olmaktadir.

¢ Makalelerde en ¢ok ayni arastirmanin farkli 6rneklem grubu ile yapilmasimin (f=9) 6nerildigi
tespit edilmistir. Bu Oneri arastirma sonuglarinin ve bu sonuglarin genellenmesinde 6rneklemin
muhtemel etkisini 6nlemek igin sunulmus bir Oneri olabilir. Farkli 6rneklem gruplar ile ayni
arastirmalarin tekrarlanmasi genellenebilme ve karsilastirmalar yapilmasimi saglayabilir. Ayrica
makalelerde ayni arastirmanin farkli arastirma yontemi/deseni ile yapilmasi (f=4), Tiirk Egitim
Sisteminin sorunlar ile ilgili farkli 6rneklem gruplari ile karsilastirmali arastirmalar yapilmas: (£=3),
Tirk Egitim Sisteminin sorunlarinin ¢oziimlerine iliskin arastirmalar yapilmas:t (f=3), aymn
arastirmanin farkli illerde/bolgelerde gerceklestirilmesi (f=3) ve aymi arastirmanin daha biiyiik

orneklem grubu ile yapilmasi (f=3) onerileri de arastirmacilara sunulan 6nerilerdendir.

Tiirk Egitim Sisteminin sorunlarina yonelik yapilmis calismalar biitiinciil olarak ele alarak
daha genellenebilir sonuglar elde edilmesini saglayan bu calisma egitim yonetici ve politikacilarma
¢ozlime yonelik yapilacak g¢alismalarda yol gostermesi, gelecek arastirmacilar igin ise yonelim
olusturmasi agisindan onemlidir. Bu nedenle ¢alismanin sonuglarinin politika yapicilar ve egitim
yoneticilerince incelenerek degerlendirilmesi ve egitim sisteminin yapilandirilmasi siirecinde goz ardi
edilmemesi Onerilmektedir. Makalelerde yer alan arastirmacilara yonelik Onerilerin analizi ile elde
edilen sonuglarin gelecek arastirmalar igin dikkate alinmasi sorunlarin tespiti ve ¢oziim yollarinin

aranmasinda etkili olabilir.
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Introduction

The concepts of "well-educated" for the individual and "educated manpower"” for society have
preserved their importance throughout history as it is today, and the belief and need for the power of
education have always been emphasized. From the very moment he opens his eyes to the world,
human beings learn to survive and adapt to life by learning, and transfer the acquired knowledge,
skills, attitudes, and values to the next generation. By learning, he gains qualifications for himself and

the society he lives in.

Education provides the individual's physical, mental, and social development and enables
him to grow up as a useful individual for himself and his society (Tas and Yenilmez, 2008). In this
way, while the development of the individual is ensured, the development of society also takes place.
Thus, it is aimed to solve today's problems and create a better life in the future (Aydin, 2014).
According to Karip (2020), education aims to improve the well-being of individuals and societies. As a
matter of fact, education is one of the important gears on the development wheel of countries. A
country can transform its rich natural resources into production only with trained manpower
(Biiyiikaslan, 1995). Therefore, countries train individuals with a unique education system by

planning them in accordance with the goals they have determined.

The work of education, which has a great share in raising people suitable for their age and
using the available resources more efficiently, is too important to be left to chance (Saylik, Saylik, and
Saglam, 2020). For this reason, every country has an education system that adopts its material and
spiritual culture and aims to raise individuals who are compatible with society (Ozdemir, 2011). The
education system of the Republic of Tiirkiye is based on the Law of Tevhid-i Tedrisat (The Law on
Unification of Education), which was put into effect on March 3, 1924, and ensures that all educational
institutions in the country are placed under state control under the Ministry of National Education
(Basdemir, 2012). This law, which means the Learning Union, gathered all educational institutions
under a single roof and ensured that educational services were carried out by the state. Education
such as credit system, the 4+4+4 education system, 12-year compulsory education, constructivist

education approach, and reduction of lesson hours in the 9th, 10%, and 11th grades from 40 to 35 have
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been part of the Turkish Education System for nearly a century since 1924. Many changes and
innovations have taken place in the system. While these changes made it possible to solve the existing
problems from time to time, they also caused many new problems. On the other hand, the education
system, which is a social structure, interacts with all other social institutions in society. For this reason,
feedback is received from these institutions on the outputs of the education system, and the country's
agenda is often focused on what education can do and especially what it cannot do (Egmir and Celik,
2021). According to the National Education Statistics, in Tiirkiye, 19 million 155 thousand 571 students
are studying in formal education institutions in the 2021-2022 academic year, and a total of 1 million
139 thousand 673 teachers work in these institutions (MoNE, 2022). Of course, it is possible that the
Turkish Education System, with such a large service network, can host a wide variety of problems. In
addition to the effects of the changing and developing world, there have been problems in the
education systems of countries due to political, social, and economic reasons that have been going on
for a long time (Kara, 2020). However, the education system, like any other, survives as long as its
goals are met, and the issues that prevent these goals from being met must be addressed. As a result,
the Turkish Education System will be able to achieve its objectives by identifying and resolving any

issues that arise.

Determining the problems of the Turkish Education System and presenting solutions with a
scientific perspective guide the politicians in shaping the education system. It is possible to find
studies on the problems of the Turkish Education System in the education administration literature
(Akbasli, 2010; Akbasl and Uredi, 2014; Cetin, Yazar, Aydin and Yazici, 2018; Ergetin et al., 2019;
Karakiitik and Ozdogan Ozbal, 2019; Kartal, 2013; Kosterelioglu). and Bayar, 2014; Kutlu-Abu,
Bacanak, and Gokdere, 2016; Neyisci, Turabik, Giin and Kisa, 2020; Ozdemir and Kaplan, 2017;
Tasdemir, 2015; Yasar and Sozbilir, 2017; Yesil and Sahan, 2015; Yilmaz and Altinkurt, 2011). In these
studies, many problems encountered in the education system were emphasized. In the study
conducted by Neyisci et al. (2020) with pre-service teachers on Turkish Education System problems
and possible solutions, the most emphasized problems are related to education policies, the teaching
profession, violence in education, changes to be made within the scope of the 2023 education vision,
inequality of opportunity in education, higher education, education. It has been determined that there
are problems with the programs. Ozyilmaz (2020) listed the most important problems of the Turkish
Education System as follows: the problems of the teacher training system, the problems experienced in
the appointment of teachers, the lack of curriculum development studies, the inability to nationalize
education, the existence of ideological approaches in the development of the education system, and
the inability to benefit sufficiently from educational scientists in these studies. The most frequently
emphasized problems in the Black (2020) study have been determined that frequent changes in the
system, a lack of qualified teachers, insufficient family support, political interventions, ignoring

personal characteristics, crowded classrooms, insufficient professional development of teachers, and
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12-year compulsory education. On the other hand, Demir and Ari (2013) found that low teacher
salaries, the decrease in the prestige of the teaching profession, and the frequently changing education

and training programs are among the most important problems of the Turkish Education System.

Studies conducted with different education stakeholders in different regions and provinces of
Tiirkiye and in different educational institutions represent limited results within the scope of the
research. However, all these studies, besides showing similarities or differences, indicate the existence
of problems regarding the education system in Tiirkiye. It is important to present these problems from
a holistic perspective to assess the main problems of the Turkish Education System. Qualitative
studies with the education system stakeholders and the evaluation of the findings obtained in its
natural environment will reveal important issues regarding the system. For this reason, in this study,
qualitative research on the problems of the Turkish Education System has been discussed. In order to
interpret the knowledge from various research in social sciences and to lead to new studies, further
studies are needed (Akgoz, Ercan, and Kan, 2004). For this reason, in this study, the findings obtained
in the research on the Turkish Education System were discussed using the meta-synthesis method.
The meta-synthesis method provides a holistic, systematic, and in-depth examination of the studies on
the subject (Au, 2007), and the results of these studies are synthesized to see the big picture. Therefore,
a valuable reference source for determining priority areas for decision-makers and practitioners can be
obtained, and it is ensured that new researchers focus on important questions, develop new methods
and orientations, and prevent similar studies on the subject to be handled from different perspectives
(Calik and Sozbilir, 2014). Since no such study has been found in the literature on the problems of the
Turkish Education System, the present study can provide a holistic evaluation of the findings obtained
in studies focusing on the problems of the Turkish Education System, thus presenting the current
situation from a broad perspective. Each different qualitative research on the subject reveals results
specific to its own study group and it is difficult to generalize. As a result, evaluating all studies and
thus the findings specific to many different situations may yield generalizable results. According to
Bair (1999), in meta-synthesis studies, it is ensured to reach general conclusions based on the research
results obtained one by one. Therefore, a clearer picture of the current situation regarding the
problems of the Turkish Education System can be presented. It is believed that the results of the
research will enable the evaluation and questioning of a 10-year process of the Turkish Education
System. Examining the results obtained can guide the steps to be taken towards the solution of the
problems. Furthermore, it is also believed that the study will offer a different perspective to

researchers who will work on the problems of the education system.

In this study, it is aimed to evaluate the findings obtained in the research articles on the
problems of the Turkish education system, which were carried out using the qualitative research

method published in the last 10 years (2010-2021). Thus, the main problems of the Turkish Education
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System were tried to be determined. For this purpose, answers to the following questions were

sought:

1) What are the research design, study group, data collection method and data analysis
techniques of the articles published on the problems of the Turkish Education System

between 2010-2021?

2) What are the problems identified in the articles published on the problems of the Turkish

Education System between 2010-2021?

3) What are the suggestions for researchers in the articles published on the problems of the

Turkish Education System between 2010-2021?
Method
Research Design

The study is qualitative research performed using the meta-synthesis method. According to
Glesne (2013), meta-synthesis studies are conducted to reach common themes with a holistic view of
qualitative studies that deal with a specific subject. Studies using the meta-synthesis method provide
practitioners and researchers with a broader, interpretive perspective by obtaining more
comprehensive and comparable results (Timulak, 2007) on the relating subject (Sandelowski and
Barroso, 2003). Since it was aimed to examine the research articles published on the problems in the
Turkish Education System in the years 2010-2021, meta-synthesis method was used to focus on the
findings of these research articles and to synthesize these findings in this study, Meta-synthesis
method is a synthesis approach for qualitative studies, theories, meta-narratives, generalizations, and
interpretations created by comparing or combining the findings of qualitative studies (Polat and Ay,
2016). Accordingly, first, the descriptive features of the articles included in the study were determined
in terms of research design, study group, data collection methods and data analysis techniques. Thus,
it is thought that significant results will be achieved by considering the descriptive features of the
articles in the discussions and comments to be made on the findings obtained in the research.
Furthermore, it is important for the validity and reliability of the research to present the features such
as method, area, sample, place, data collection technique, and data analysis methods of the meta-
synthesis studies included in the research in a table (Polat and Ay, 2016). After the descriptive features
of the articles included in the study were determined, the findings related to the problems of the

Turkish Education System in the articles were examined and evaluated holistically.
Study Group

The study group was determined by the criterion sampling method, one of the purposive
sampling methods. In the criterion sampling method, the researcher determines criteria suitable for

the purpose of the research for the units (objects, events, etc.) to be included in the sampling and
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includes the units that meet these criteria in the sample (Biiyiikoztiirk, Kili¢ Cakmak, Akgiin,
Karadeniz, and Demirel, 2020). The documents to be included in the study were extensively scanned
from TRDizin, ULAKBIM, ResearchGate, www.sciencegate.app/, https://scholar.google.com/,
https://atif.sobiad.com/, www.scopus.com/, https://eric.ed.gov/ and Web of Science (SSCI, ESCI)

databases as of 14.04.2021. A total of 118 articles were reached from the databases by searching with

"non "non

the words "Turkish Education System," "education system,” "education system problems," "Turkish
Education System and problem," and "Turkish Education System AND problem." Of these, articles
published in the last 10 years (2010-2021) that were carried out in a qualitative research design were
selected. The titles and abstracts of the articles reached in the TR Index were read one by one, and
seven articles were found to be related to the research question. Afterward, since the same
word/phrase groups were searched from ULAKBIM databases, it was determined that 2 articles were
related to the research question, unlike the articles obtained from TR Index. Similarly, in the searches
made from the data bases ResearchGate, www.sciencegate.app/, https://scholar.google.com/,
https://atif.sobiad.com/, www.scopus.com/ and https://eric.ed.gov/, 11, 1, 2, 2, 2 and 3 articles,
respectively, were found, unlike the previous search results. No study different from the previous

searches was found in Web of Science (SSCI, ESCI) databases. The reviewed publications were

evaluated according to the following inclusion and exclusion criteria;

v' Research articles using the qualitative research method between the years 2010-2021 are
included. Books, book chapters, theses, conceptual articles, review articles, conference

proceedings or reports are excluded from the study.

v In the abstract and objective sections, research articles focusing on the problems of the

Turkish Education System were included in the study.

v' Since meta-synthesis involves the synthesis of the results of qualitative research (Polat and
Ay, 2016), only articles using the qualitative method were included in the study. For this
reason, articles using the quantitative method published between 2010-2021 were excluded

from the study.

v In some articles examined within the scope of the research, solutions to the problems of the
Turkish Education System, metaphorical perceptions of school, teacher and school
management were also included besides the problems of the Turkish Education System.
However, this study is limited to the problems of the Turkish Education System in the articles

examined.

The articles determined by the inclusion criteria were ordered according to the publication
years and coded as Al, A2, A3...A30. A total of 30 articles were included in the study in accordance
with the inclusion and exclusion criteria. Table 1 presents the articles within the scope of the study,

and Figure 1 presents the distribution of articles by years.
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Table 1. Articles reviewed within the scope of the study

Article Title of Article/Citation

Code

Al Educational Problems and Solutions in Tiirkiye: The Views of District Governors (Erdem,
Aydin, Tagdan and Akin, 2011)

A2 Opinions of Pre-service Teachers on the Problems of the Turkish Education System
(Yilmaz and Altinkurt, 2011)

A3 Points to be Changed in Our Education System According to the Opinions of the Teacher
Candidates (Kartal, 2013)

A4 Metaphorical Perceptions of Teacher Candidates towards School, School Management
and Turkish Education System (Oriicii, 2014)

A5 Opinions of Social Studies Teacher Candidates on the Education System (Beldag and
Yaylaci, 2014)

A6 An Up-to-Date Evaluation of the Problems of the Turkish Education System
(Kosterelioglu and Bayir, 2014)

A7 Perceptions of Teacher Candidates Regarding the Most Important Problem, Cause and
Solutions of the Turkish Education System (Yesil and $Sahan, 2015)

A8 Problems Perceived by Teacher Candidates on the Turkish National Education System
(Tasdemir, 2015)

A9 Qualitative Obstacles in Turkish Education System and Suggestions (Can, 2015)

A10 Analysis of Pre-service Teachers' Perceptions of the Turkish Education System through
Metaphors (Kasapoglu, 2016)

All Examination of Pre-service Teachers' Views on the Problems of the Turkish Education
System (Kutlu Abu, Bacanak and Gokdere, 2016)

Al2 A Case Study on the Turkish Education System (Hareket, Erdogan ev Diindar, 2016)

Al3 Science Teacher Candidates' Views on the Turkish Education System: Current Problems
and Solution Suggestions (Yasar and Sozbilir, 2017)

Al4 The Problems of the Turkish Education System from the Perspective of Pre-service
Teachers and Suggestions for Solutions to These Problems (Ozdemir and Kaplan, 2017)

Al5 Educational Problems and Solution Suggestions in Diyarbakir Province According to
Teachers' Opinions (Dagli and Han, 2017)

Alé6 A revision of current problems in english education system (Keser Ozmantar and Aktas,
2018)

Al7 Opinions of Primary Mathematics Teacher Candidates on the Problems of the Turkish
Education System and Suggestions for Solutions (Cetin, Yazar, Aydin and Yazici, 2018)

A18 Turkish Education System from Past to Present from the Perspective of Students (Cam
Tosun, 2018)

A19 Turkish Teacher Candidates' Perceptions of the Turkish Education System: A Metaphor
Study (Gozler, 2018)

A20 Educational Problems from Teachers' Perspective: The Case of Bismil (Karatas and Cakan,
2018)

A21 An Up-to-Date Look at Educational Problems in Tiirkiye (Sener, 2018)

A22 Metaphorical perceptions of prospective EFL teachers related to Turkish education system
(Keser Ozmantar and Yal¢in Arslan, 2019)

A23 Pre-service Teachers' Metaphorical Perceptions of the Turkish Education System (Oztiirk
Calikoglu and Basar, 2019)

A24 Perceptions of Primary School Teacher Candidates towards the Turkish Education
System, School, Teacher, and Student: A Metaphor Analysis (Tiizel i§eri and Akin, 2019)

A25 Turkish Education System Through the Eyes of Educators: A Metaphor Study (Kara, 2020)

A26 Problems of Turkish Education System and Possible Solutions from the Perspective of
Pre-Service Teachers (Neyisci, Tiirabik, Giin and Kisa, 2020)

A27 Turkish Education System Through the Eyes of Educators: A Metaphor Study (Saylik et

al., 2020)
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A28 The Study of Preschool Teachers’ and Principals” Opinions on Turkish Education System
(Uslu and Celikoz, 2020)

A29 Teacher Candidates' Approach to the Problems of the Turkish Education System and
Their Level of Closeness to Global Problems on a Cultural Basis (Egmir and Celik, 2021)

A30 Problems of Turkish education system and suggested solutions: What do pre-service
teachers think? (Oztekin Bayir and Tekel, 2021)

In Figure 1, it is observed that two articles from 2011, one from 2013, three from 2014, two (A7,
A8, A9) from 2015, three from 2016, three from 2017, six from 2018, three from 2019, four from 2020,
and two from 2021 were included in the study. An article that could be included in the study for the
years 2010 and 2012 could not be identified.

2010 2011 2012 2013 2014 2015 2016 2017 2018 2019 2020 2021

Figure 1. Distribution of the articles examined within the scope of the research by years.

Data Collection

In the study, data were collected through document review. The 30 articles included in the
study were read in detail. Data were obtained by examining each of them in terms of research design,
study group, data collection method, and data analysis parameters, and then relating the research

findings to the problems of the Turkish Education System.
Data Analysis

The data were analyzed using thematic synthesis technique. Thematic synthesis is the coding
of the findings of qualitative research and the synthesis of sub-themes and themes (Thomas and
Harden, 2008). Firstly, the articles were examined in terms of research design, study group, data
collection method and data analysis parameters. Then, all findings of the articles were transferred to
the Microsoft Excel program. The data obtained were examined in detail, similarities and differences
were evaluated in a common meaning relationship, similar findings were combined under the same
code, and themes were reached by combining similar codes. The themes and codes obtained were

tabulated with frequency and percentage values. The results obtained from the findings were
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interpreted and evaluated. Glesne (2013) states that common themes and patterns should be reached
for a holistic view of qualitative research examined in meta-synthesis studies, and Aspfors and
Fransson (2015) state that the results obtained from these themes and patterns should be presented by
combining them. In the study, the steps to be followed in meta-synthesis studies as stated by Polat and

Ay (2016) were followed:
v" Research questions were determined.

v' The articles to be included in the study were identified by determining the appropriate

keywords for the subject of the study.
v" The articles to be included in the study were reviewed and evaluated.

v" Inclusion and exclusion criteria of the research were determined and the articles to be

included in the study were determined in line with these criteria.

v The findings of the chosen articles were examined, and common themes and codes were
determined. Sufficient time has been allocated for this process between March 2021 and

May 2021.
v" The findings obtained from the common themes and codes were evaluated.
v' The research process and findings are presented in detail.
Validity and Reliability

In qualitative research, the internal validity (credibility) of the research is carried out by
ensuring that the results of the investigated phenomenon reflect the real situation (Yildirirm and
Simsek, 2018). For this purpose, the findings in the examined articles were first transferred to the
Microsoft Excel program in order to ensure that the study was carried out in a systematic order. Thus,
data loss and multiple or incorrect recordings of data are prevented. Findings were classified under
common codes. The codes were then examined to see if they shared any similarities, and common
themes were attempted to be reached. Articles on the problems of the Turkish Education System in the
literature, meta-synthesis, and similar content analyses on different subjects were examined in the
formation of codes and themes. According to Miles and Huberman (1994), it is necessary for the
internal validity of the research that previous research findings guide in data collection in qualitative

studies.

All procedures performed during the research process, the model of the research, its
limitations, inclusion, and exclusion criteria of the articles examined, data collection methods, and
analysis stages are explained in detail to ensure the external validity (transferability) of the research.

Polat and Ay (2016) suggest that all phases of the research be explained in detail in meta-synthesis
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studies. Moreover, this detailed information is another way of ensuring the reliability (external

reliability) of the research (Creswell and Miller, 2000; Miles and Huberman, 1994).

Confirmation review was conducted to ensure the external reliability of the study. Yildirim
and Simsek (2018) stated that in qualitative research, external reliability can be achieved through
objectivity and objectivity through confirmability. An expert lecturer with knowledge of the research
topic examined the conceptual dimension of the research, method, design, data collection method,
process and analysis sections, and reporting as a whole. Corrections were made in line with expert
feedback. Glesne and Peshkin (1992) stated that receiving feedback from experts in qualitative

research would increase the reliability of the research.

The consistency analysis was conducted to ensure the internal reliability of the study. The
data collection and analysis process were self-evaluated for this purpose. The data obtained through
examination of the articles were transferred to the Microsoft Excel program and compared. In this
way, it was ensured that the data records were reviewed and checked. The findings of the research
articles examined, and the number of codes and themes were compared with each other, and
numerical inconsistencies were corrected. According to Shenton (2004), the research process in
qualitative research should be questioned by the researcher's self-evaluation. Furthermore, detailed
reporting was made to ensure internal reliability. Lincoln and Guba (1986) state that detailed

description is among the basic techniques of providing internal reliability.
Ethical Permission of the Study

All of the rules specified to be followed within the scope of the "Higher Education Institutions
Scientific Research and Publication Ethics Directive" were followed in this study. None of the actions
specified in the directive's second section, "Actions Contrary to Scientific Research and Publication
Ethics," were carried out.

Findings
Findings Concerning the Descriptive Characteristics of the Articles

Table 2 presents the findings regarding the descriptive features of the articles examined

within the scope of the study.
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Tablo 2. Findings regarding the descriptive features of the articles

Research Model Article Code £(30)
Phenomenology All, Al14, Al6, A19, A21, A22, A24, A25, A26, A29, 11
A30
Case Study A5, A8, A12, A15, A17, A27, A28 7
Survey Model A2, A4, A6, A10 4
Descriptive Method A13, A20, A23 3
Unspecified Al, A3, A7, A9, A18 5
Study group Article Code £(30)
Pre-service Teachers A2, A3, A4, A5, A7, A8, A10, A1, Al12, A13, Al4, Al7, 20
A18, A19, A22, A23, A24, A27, A29, A30
Teacher A6, A15, A20, A21 4
Teacher and Administrator A9, A28 2
Different Education Stakeholders
(student, teacher, administrator, A16, A26 2
parent, inspector, NGO
Representative etc.)
Academician and Teacher A25 1
District Governor Al 1
Data Collection Methods Article Code £(30)
Obtaining a written opinion A2, A3, A4, A6, A9, A10, A12, A13, Al4, Al5, Al6,
A17, A18, A19, A20, A21, A22, A23, A24, A27, A29, 22
A30
Interview Method Al, A5, A7, A8, A11, A25, A26, A28 8
Data Analysis Methods Article Code £(30)
Content Analysis Al, A3, A4, A7, A8, A9, A10, All, Al12, Al3, Al4,
A15, Al6, A17, A18, A19, A20, A21, A22, A23, A24, 27
A25, A26, A27, A28, A29, A30
Descriptive Analysis A2, A5 2
Descriptive and Content Analysis A6 1

Of the 30 articles examined within the scope of the study, 11 were conducted in
phenomenology, seven in case study, four in survey study and three in descriptive method design. In
five of the articles, it was determined that the research design was not specified. In 20 of the articles,
pre-service teachers, four teachers, two teachers and administrators, one academician and teacher, two
students, teachers, administrators, parents, inspectors, non-governmental organization (NGO)
representatives from different education stakeholders were included in the study group. In 22 of the
articles, the data were obtained through written opinions of the participants and in eight of them
through face-to-face interviews with the participants. When the analysis methods of the collected data
were examined, it was found that 27 of the articles used content analysis, two used descriptive

analysis, and one used both descriptive and content analysis techniques.
Findings Relating the Problems of the Turkish Education System in the Articles

The problems of the Turkish Education System, which are included in the articles examined
within the scope of the study, has been combined under eight themes as "Systemic and Structural

Problems", "Problems Related to Teachers/Teaching Profession”, "Problems Related to Physical
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Structure and Educational Materials", "Problems Related to Curriculum", "Problems Related to
Students", “Problems Related to Education Administration/Administrators”, “Problems Related to
Parents” and “Problems Related to Educational Financing.” It has been determined that a total of 738
problem statements relating the problems of the Turkish Education System are included in all the
articles examined in the study. Table 3 shows the codes and themes that are formed by combining

these expressions.

Tablo 3. Findings relating the problems of the Turkish education system

Theme Article Code £(738) %

Systemic and Structural Al(4), A2(13), A3(28), A4(7), A6(18), A7(10), A8(14),

A9(12), A10(4), A11(5), A12(10), A13(28), A14(8), 319 43
A15(5), A16(15), A17(12), A18(9), A19(5), A20(6),

A21(6), A23(6), A24(6), A25(4), A26(19), A27(26),

A28(14), A29(15), A30(10)

Problems

Problems Related to
Teachers/Teaching
Profession

Problems Related to Physical

Al(4), A2(5), A3(5), A6(7), A7(6), A8, AY(6), Al1(4),
A12(3), A13(14), A15(5), A16(15), A20(10), A21(7),
A22(1), A24(2), A26(8), A27(5), A28(12), A29, A30(4)
AL(6), A2(3), A3(3), A5(4), A6(3), A7(2), AS8(3),

125

17

Structure and Educational A9(1), A11(2), Al13(6), Al4(2), Al16(13), Al7(8), 86 12

Materials A20(11), A21(6), A26(5), A28(3), A29(3), A30(2)
Problems Related to A2, A3, A6(3), A7(2), A8(2), A9(2), Al2, A13(5),
Curriculum Al4(2), Al6(11), Al17(3), A20, A21(2), A22(1), 54 7

A26(5), A27(6), A28(4), A30(2)

Problems related to Students ~ A1(2), A5(2), All, A13, A15(3), A16(15), A20(11),

A21(6), A24(2), A27(2), A28, A30 47 6
Problems related to
Education A1(2), A3, A5, A6(2), A8, A9(6), A13(3), A16(20), 16 6
Administration/Administrat ~ A18(2), A20(3), A21, A26, A28(3)
ors
Problems related to Parents Al1(2), A2, A3, A6, A8, All, Al3, Al4, Al15(4),
A16(10), A17, A20(4), A21, A22(3), A26(2), A27, 38 5
A28(3)
Problems Related to Al, A2, A3(2), A6, A8, Al12, A13, A16(7), A20(2), 3 3

Education Financing A21, A26(2), A27, A29, A30

According to Table 3, it is observed that there are 319 (43%) problem codes under the theme of
"Systemic and Structural Problems,” 125 (17%) under the theme of "Problems related to
Teachers/Teaching Profession,” 86 (12%) under the theme of "Problems related to Physical Structure
and Educational Materials," 54 (7%) under the theme of "Problems Related to Curriculum," 47 (6%)
under the theme of "Problems Related to Students," 46 (6%) under the theme of "Problems Regarding
Educational Administration and Administrators,” "Problems Related to Parents,” 38 (5%) under the
"Problems Related to Education Finance" and 23 (3%) under the theme of "Problems Related to
Education Finance." It is seen that the most repeated problems in these problem codes are "Systemic
and Structural Problems,” and the least repeated problems are "Problems Related to Education

Finance." Figure 2 shows the general distribution of the problems of the Turkish Education System.
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B Systemic and Structural Problems
M Problems Related to Teachers/Teaching Profession
@ Problems Related to Physical Structure and Educational Materials

M Problems Related to Curriculum

Problems Related to Students
@ Problems Related to Parents

®  Problems Related to Education Administration/Administrators

®  Problems Related to Education Financing

Figure 2. General distribution of the problems of the Turkish Education System

Table 4 contains the findings regarding the systemic and structural problems of the Turkish
Education System in the articles examined within the scope of the study. It is observed that 18 out of
319 problem statements (5.6%) are "frequent changes in the education system" and this is the most
expressed problem. In the articles, “opportunity and opportunity inequality in education” repeated 15
times (4.7%), “rote learning” repeated 13 times (4.1%), “central exams” repeated 11 times (3.4%),
“inadequacy of vocational training,” “ideological approach in education/educational policies being

influenced by politics,” repeated 10 times (3.1%), “direction in education / vocational orientation

problem,” repeated 8 times (2.5%), and “insufficient counseling services.”

Table 4. Findings for systemic and structural problems

Theme Problem Code f319) %
Frequent changes in the education system 18 5,6
Opportunity and opportunity inequality in education 15 4,7
Rote learning 13 41
Central exams 11 3,4
Inadequacy of vocational training 11 3,4

" Ideological approach in education/education policies being influenced by 10 31
£ politics ’
% Direction in education / vocational orientation problem 8 2,5
& Insufficient counseling services 8 2,5
Es Exam oriented education 7 2,2
4?). More theoretical training than practical training 7 2,2
§ Failure of the education system to adapt to change 6 1,9
% Irregular (complex) structure of the system 6 1,9
&  Wrong and unstable policies of MoNE 6 1,9
é Lack of supervision in education 6 1,9
z Lack of activities for the personal, social and sports development of 5 16

& students ’
Failure to implement a democratic, scientific, and secular education system 5 1,6
Dual education 5 1,6
The excessive bureaucratic structure of the system 5 1,6
The problem of raising a uniform person of education 5 1,6
Predominantly teacher-centered approach 4 1,3
Low enrollment rate in pre-school education 4 1,3
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Taking the education systems of foreign countries that lack our cultural

structure and adapting them to our country, failure to create a national 4 1,3
understanding

Insufficient training provided 4 1,3
Private tutoring/courses 4 1,3
Insufficient preliminary research on education system changes and not 4 13
receiving opinions from stakeholders ’
Neglecting the education dimension by focusing too much on learning 4 13
activities in education ’
Not giving enough importance to special education 3 0,9
Private schools 3 0,9
Sexist approaches in education 3 0,9
Ignoring existing education problems, workarounds 3 0,9
Compulsory education 3 0,9
Few and unqualified in-service training courses 3 0,9
The increase in the number of universities and the low quality of education 3 0,9
Education bureaucrats not having an educational background 3 0,9
Inefficient and unsuccessful education system 3 0,9
The co-educational problem 3 0,9
Centralized structure of the system 3 0,9
Excess number of lectures and lecture hours 2 0,6
Making changes in the education system all at once 2 0,6
Problems in the education of students with disabilities 2 0,6
Failure to consider education policies holistically 2 0,6
Lack of coordination of training components 2 0,6
Dress code for students 2 0,6
Using the memo as a threat 2 0,6
Inadequacy and excessive politicization of teacher unions 2 0,6
Lack of a reward system that motivates education personnel 2 0,6
Graduate employment problem 2 0,6
Other [Excess number of exams, the problem of privatization of education, 25
the problems brought by the 4+4+4 system, partially paid education, 81 4'

differences in success between schools...]

Table 5 shows the findings regarding the problems of the Turkish Education System regarding
the teachers/teaching profession in the articles examined within the scope of the study. Out of a total
of 125 problem statements, it is observed that the problems of "low number of teachers", "problems in
the process of teacher training" and "decreased reputation of the teaching profession" were repeated
11 times each (8.8%) and these problems were the most expressed problems. These problem
statements were followed by "professional inadequacies of teachers" and "problems in the teacher
appointment/relocation system" repeated 10 times (8%) repeated in the articles, "low teacher salaries"

repeated nine times (7.2%) and “teachers’ lack of self-development/limited development

opportunities” repeated seven times (%5,6).
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Table 5. Findings regarding problems related to teachers/teaching profession

Theme Problem Code £f(125) %
Low number of teachers 11 8,8
g Problems in teacher training process 11 8,8
.% Decreased the reputation of the teaching profession 11 8,8
§ Professional inadequacies of teachers 10 8,0
%‘D Problems in the teacher assignment/relocation system 10 8,0
E Low teacher salaries 9 7,2
§ Teachers' lack of self-development/limited development opportunities 7 5,6
Qm The inefficiency of older teachers 5 4,0
E Miscommunication between teacher and student 5 4,0
< Inability to assign pre-service teachers 4 32
= Too much workload of teachers 4 3,2
e Presence of teachers with high burnout level 4 32
E Employment of paid teachers 3 2,4
- Insufficient personal rights of teachers 3 2,4
Mm Insufficient career advancement opportunities 3 2,4
QE) Entry of teachers into out-of-area classes 2 1,6
% Teachers' failure to apply different methods and techniques in lessons 2 1,6
- Reflecting teachers' political views to the school 2 1,6
Inability of teachers to make students active in the lesson 2 1,6
Failure to measure teacher performance 2 1,6
Other [Limited and few powers given to teachers, Difficulties
experienced by teachers in providing access to school, Problems in the 15 12,0

process of being a candidate teacher, Violence against teachers...]

Table 6 contains the findings regarding the problems of the Turkish Education System related

to the physical structure and educational materials in the articles examined within the scope of the

study. It is seen that the problem of “few classes/crowded classrooms” was repeated 16 times (18.6%)

out of a total of 86 problem statements and that this problem was the most frequently mentioned

problem. The problem "physical inadequacy of educational areas", were repeated 14 times (16.3%);

"insufficient teaching materials" repeated 13 times (15.1%), "security problems in schools" seven times

(8.1%).” and “inadequacy of textbooks in terms of quality and quantity” and “internet and

technological inadequacy” six times (7%).

Tablo 6. Problems related to physical structure and educational materials

Theme Problem Code f(86) %

Few classes/crowded classrooms 16 18,6
s - Physical inadequacy of educational areas 14 16,3
2= Insufficient teaching materials 13 151
= g Security problems in schools 7 81
2 é o Inadequacy of textbooks in terms of quality and quantity 6 7,0
E B -2 Internet and technological inadequacy 6 7,0
- g £ Insufficient number of cleaning staff 5 58
% ] = Insufficient areas for the social development of students 4 47
GE) § Problems with Cleaning the School/Classroom 3 3,5
:‘é § Inadequate heating/cooling conditions of training areas 2 2,3
Sl Other [Absence of teacher hostels in rural areas, Inappropriate design of school 10 116

gardens, Malnutrition in schools, Maintenance and repair needs of schools...]
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In Table 7, there are findings regarding the problems of the Turkish Education System related
to the curricula in the articles examined within the scope of the study. Out of 54 problem statements, it
is observed that the problem of "inadequate content of the curriculum" and "curriculum is not suitable
for students' interests, abilities and skills." was repeated eight times (14.8%) and these were the most
frequently expressed problems. These problem statements were followed by "intensity of the
curriculum” repeated six times (11.1%), "curriculum are not life-oriented" repeated five times (9.3%),

and "frequent changes in the curriculum" repeated 4 times (7.4%).”

Table 7. Findings regarding the problems related to the curriculum

Theme Problem Code fG4) %
Inadequate content of the curriculum 8 14,8
g Curriculum is not suitable for students' interests, abilities, and skills 8 14,8
B Intensity of teaching programs 6 11,1
§ Curriculum are not life-oriented 5 9,3
% Frequent changes in curriculum 4 7,4
545 Failure to implement the curriculum 3 5,6
5 Difficulties experienced in assessment and evaluation 3 5,6
% Problems in foreign language education 2 3,7
E Lack of national values in curricula 2 3,7
£  Not taking the opinions of the stakeholders on the changes in the ” 37

=  curriculum ’
é’ Other [Insufficient pilot application, Inadequate curriculum of the exam 1 20,4

system, Not giving importance to coding education...]

Table 8 contains the findings regarding the problems of the Turkish Education System related
to students in the articles examined within the scope of the study. It is observed that out of 47 problem
statements, the problem of "low cognitive and academic levels of the students" was repeated five
times (10.6%) and this was the most expressed problem. This problem statement is followed by
"students' indifference and low motivation towards lessons", "behavioral problems of students" and
"violence among students, students” exposure to teacher and domestic violence", which are repeated

four times (8.5%).
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Table 8. Findings regarding the problems related to students

Theme Problem Code £(47) %
Low cognitive and academic levels of students 5 10,6
Students' indifference and low motivation towards lessons 4 8,5
Behavioral problems of students 4 8,5

@ Violence among students, students” exposure to teacher and domestic 4 85
s violence ’
= Difficulties experienced by students in transportation to school 3 6,4
% Extreme competition among students 3 6,4
i Absenteeism from school 2 4,3
= School adjustment problems 2 4,3
E Exam anxiety experienced by students 2 4,3
g After-school employment of students 2 4,3
% Substance abuse 2 43
E Mother tongue problem 2 4,3
Poor social skills of students 2 43
Students are not appreciated or valued enough 2 4,3
Other [Student punishments are not deterrent, negative effect of 8 17,0

technology, overworking of students... ]

Table 9 contains the findings regarding the problems of the Turkish Education System related

to the educational administration/administrators in the articles examined within the scope of the

study. It is observed that nine (19.6%) out of 46 problem statements are "qualitative inadequacies of

administrators" and this is the most expressed problem. This problem was followed by

“communication problems of administrators between teachers and students” repeated four times

(8.7%), “frequent changes in the education administrator appointment system” and “political

appointment of education administrators” repeated three times (6.5%).

Tablo 9. Findings regarding the problems related to educational administration/administrators

Theme Problem Code f46) %
Qualitative inadequacies of administrator 9 19,6
g o Communication problems between administrators, teachers and 4 87
£ g’?o students ’
5 = Frequent changes in the education administrator appointment system 3 6,5
= § Political appointment of education administrators 3 6,5
%D g Training of educational administrators 2 4,3
F‘% g Administrator not improving themselves 2 4,3
é)o %’ Failure of administrators to involve teachers in decision-making 2 43
= Insensitivity to school-related problems 2 4,3
2 2 Other [Lack of career planning for administrators, Centralized structure
~ of educational administration, Fear of returning to teaching, 19 413

Administrators not having an educational background...]

Table 10 contains the findings regarding the problems of the Turkish Education System

related to parents in the articles examined within the scope of the study. It is observed that 12 (31.6%)

out of 38 problem statements are "indifference and insufficient support of parents" and this is the most

expressed problem. The problems "inadequate education level of the parents” and "unconsciousness of
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the parents” were repeated four times (10.5%) in the articles and these are followed by "incorrect
attitudes and behaviors of the parents,” “differences in school and family perspectives on education,”

and “financial impossibilities of parents”, repeated three times (7.9%).

Tablo 10. Findings regarding the problems related to parents

Theme Problem (Article Code) £(38) %

Indifference and insufficient support of parents 12 31,6
i) Inadequate education level of the parents 4 10,5
:Ej Unconsciousness of parents 4 10,5
% .é’ Incorrect attitudes and behaviors of parents 3 7.9
" % Differences in school and family perspectives on education 3 7,9
E) ~ Financial impossibilities of parents 3 7,9
3 Continuous intervention of parents in education 2 53
A Other [Domestic violence, Communication problems of parents, 7 184

Undue pressure from parents to their children]

In Table 11, there are findings regarding the problems of the Turkish Education System
related to education financing in the articles examined within the scope of the study. It is observed
that eight (34.8%) out of 23 problem statements are "insufficient school budgets" and this is the most
expressed problem. The problem "insufficient budget allocated for education" was repeated five times
(21.7%) in the articles, "not providing sufficient financial support/scholarship to students” 4 times

(17.4%) repeated and “lack of on-site investments in education” repeated two times (8.7%).

Table 11. Findings on problems related to education financing

Theme Problem (Article Code) f23) %
- Insufficient school budgets 8 34,8
£ £ w Insufficient budget allocated to education 5 21,7
B g Not providing sufficient financial support/scholarship to students 4 17,4
é’ é &  Lack of on-site investment in education 2 8,7
% Lg E Other [Lack of funding for primary and secondary schools,
E = Fundraising from parents, Ineffective use of resources, Lack of 4 17,4

maintenance and repair costs...]

Findings Regarding the Suggestions for Researchers in Articles

In 12 of the articles (Al, A2, A3, A6, A13, A15, A21, A24, A6, A27, A29, A30) examined within
the scope of the study, there were some suggestions for researchers. The findings regarding the

suggestions presented are given in Table 12.
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Table 12. Findings regarding the suggestions presented to researchers

Suggestion £(34) %
Conducting the same research with different sample groups 9 26,5
Conducting the same research with a different research method/pattern 4 11,8
Conducting comparative research with different sample groups on the problems of

. . 3 8,8
the Turkish Education System.
Conducting research on solutions to the problems of the Turkish Education System 3 8,8
Conducting the same research in different provinces/regions 3 8,8
Conducting the same research with a larger sample group 3 8,8
Conducting research that examines the problems of the Turkish Education System 5 59
from a wider perspective. ’
Conducting research on perceptions of the teaching profession 1 29
Conducting research on teaching identity and image 1 2,9
Conducting research on the ideal education system 1 2,9
Conducting the same research with different data collection tools 1 29
Studying the development of a measurement tool 1 2,9
Conducting studies examining the problems of the Turkish Education System in 1 29
terms of social, cultural and economic variables. !
Investigation of the causes of negative perceptions regarding the Turkish Education 1 29

System

According to Table 12, nine (26.5%) of the 34 suggestions for researchers in the articles have
the suggestion of "conducting the same research with different sample groups" and this is the most
expressed suggestion. This is followed by “conducting the same research with a different research
method/design,” repeated four times (11.8%) and “conducting comparative research with different
sample groups on the problems of the Turkish Education System.” repeated three times (8.8%). Other

"

suggestions were " conducting research on solutions to the problems of the Turkish Education

non

System," "conducting the same research in different provinces/regions" and "conducting the same

research with a larger sample group."
Conclusion, Discussion and Suggestions

In this study, focusing on the problems of the Turkish Education System, the articles
published in 2010-2021 were included in the study. Books, book chapters, theses, conceptual articles,
review articles, conference proceedings or reports are excluded from the study. The articles included
in the study are limited to the sections on study design, study group, data collection methods, data
analysis methods, findings on the problems of the Turkish Education System, and suggestions for

researchers. The following findings were obtained in the study:

o It was determined that the most preferred design in the studies was the phenomenology
design (f=11). It is understood that the researchers try to determine the problems of the Turkish
Education System based on the experiences of the participants. According to Yildirim and Simsek
(2018), phenomenological studies can reveal results that enable us to understand the examined
phenomenon. It was determined that the most preferred design after the phenomenology design in

the articles was the case study design (f=7). Social events must be evaluated and interpreted in their
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own context. The case study is a research design that takes this fact into account (Yildirim, 1999).
According to Ozan Leylum, Odabasi, and Kabak¢t Yurdakul (2017); education as a social
phenomenon, is constantly affected by its constituent elements, has a complex structure, and varies
from environment to environment. As a result, it is not possible to examine education systems outside

of their natural environments.

e Pre-service teachers (f=20) were preferred as the study group in most of the articles. Other
study groups preferred were teachers (f=4), a small number of teachers and administrators (f=2), and a
group of different education stakeholders (student, teacher, administrator, parent, inspector, NGO
representatives, etc.) (f=2), district governor (f=1) and academician and teacher (f=1). It is a remarkable
finding that mostly pre-service teachers are preferred as the study group in studies. The reason for
this might be that pre-service teachers are easily accessible samples for researchers. In addition,
administrators, parents, students, inspectors and other education stakeholders are less preferred as
participants in research on the problems of the Turkish Education System.The problems in the Turkish
Education System are not only the problems of educators but of everyone (Kizilgelik, 2015). According
to Kardas and Meydanoglu (2020), the best way to solve education problems is to think, plan, and
implement solutions together with all education stakeholders. Therefore, it can be said that it is
important to determine the problems of the Turkish Education System by evaluating it from the

perspective of all education stakeholders.

e When gathering the data, it was observed that written opinions were taken from the
participants (f=22), and the interview technique (f=8) was much less preferred in the articles examined.
The reason for this might be that the researcher wants to obtain data from more participants in a short
time. However, the interview technique is one of the strongest and most preferred data collection
techniques used in qualitative research to reveal the perspectives, experiences, feelings, and
perceptions of the participants (Yildinm and Simsek, 2018). Furthermore, the fact that the
phenomenology design is mostly preferred in the studies and the observation and interview methods
are mostly used as a data collection tool in phenomenological studies (Patton, 2014; Yildirim and
Simsek, 2018) contradicts this finding. The interview technique provides researchers with the
opportunity to interact with the participants and a flexible research process in determining the

experiences related to the cases (Yildirim and Simsek, 2018).

¢ The content analysis method (f=27) was mostly used in the analysis of the data obtained.
Content analysis is the most frequently used data analysis method in qualitative studies (Ozdemir,
2010). This finding is explained by the inclusion of studies using the qualitative research method
within the scope of this study, which is a meta-synthesis study. In meta-synthesis studies, only the
findings of qualitative research or the qualitative findings of studies conducted with mixed method

should be evaluated (Polat and Ay, 2016).
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o Eight themes regarding the problems of the Turkish Education System were found through

7o

analyzing the data obtained. These are: “systemic and structural problems (£=319),” “problems related

/i

to teachers/teaching profession (f=125),” “problems related to physical structure and educational

materials (f=86),” “problems related to curriculum (f=54),” “problems related to students (f=47),”

i

“problems related to educational administration/administrators (f=46),” “problems related to parents
(£=38),” and “problems related to education finance (f=23).” The problems of the Turkish education
system have been determined to be mostly "systemic and structural problems" and the least "problems
related to education finance." It is a striking finding that the problems of the Turkish Education
System are least frequently grouped under the theme of problems related to the education financing.
Solutions such as improving the physical structure in education, increasing educational materials,
making appointments for the inadequacy of the number of teachers, increasing teachers' salaries, and
ensuring the professional development of teachers are related to the appropriations allocated to
education. In various studies carried out in the literature, the problems of the Turkish Education

System have also been expressed under similar headings (Ergetin et al., 2019; Dagli and Han, 2019;
Kara, 2020; Sener, 2018).

¢ In the research findings, the systemic and structural problems of the Turkish Education
System are mostly "frequent changes in the education system", "opportunity and opportunity
inequality in education”, "rote learning", "central exams", "inadequacy of vocational training",
"ideological approach in education/policies being influenced by politics," “ direction in education /
vocational orientation problem” and “insufficient counseling services.” According to the findings of
the study, frequent changes in the education system have a negative impact on education
stakeholders. Although some changes are required in education systems in order to adapt to global
changes, frequent changes that do not allow time to observe the results cause education policies to be
short-term (Kara, 2020) and not be adopted by the educators enough (Saylik et al., 2020). According to
the findings of the research, another problem of the Turkish Education System is the opportunity and
opportunity inequality in education. Therefore, providing equality of opportunity and reducing
inequalities is one of the social contributions of education. According to Kizilkaya (2014), the
opportunity and opportunity inequality in education generally caused by socio-economic and social
factors such as language, religion, race, sex, and the relational evaluation of all of these factors, as well
as the emergence of pedagogical practices that care about the needs and desires of individuals, must
be prioritized in the resolution of this problem. Another systemic and structural problem is the
existence of rote learning in the Turkish Education System. According to Kizilgelik (2015), the Turkish
Education System should abandon the understanding that harms the mind and body of the student
with unnecessary information, excludes students and directs them to rote learning, and places the
teacher and education programs in the center. According to Gedikoglu (2005), it is important to teach

the ways of accessing information and how to use the acquired knowledge creatively than to simply
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upload information. On the other hand, it can be said that the exam-centered approach in education
has an important role in directing students to memorization. According to Bas and Kivileim (2019),
central exams consisting of multiple-choice questions hinder the qualitative development of
education. For this reason, transitions between education levels must be carried out with an
application based on the philosophy of accessing information and using it in life, rather than with an
examination system. These practices should focus on students' competencies and abilities (Keser
Ozmantar and Aktas, 2018). However, it is an important issue to educate individuals with life skills,
specialist skills and professional skills in the 21st century (Yue, 2019). Therefore, it can be said that
there is a need for an effective vocational orientation practice in the education system and then a
qualified vocational training. Moreover, it is important not to ignore the quality and quantity of
counseling services both in these orientation studies and in all educational processes. It has been
determined that another systemic and structural problem of the Turkish Education System is the
existence of ideological approaches in education and that education policies are under the influence of
politics. The strong relationship between education and politics and the innovations made by the
changing governments in the education system have caused instability and the inability to place
education on a philosophical basis. However, a non-partisan education policy has not been
established in Tiirkiye for years (Gedikoglu, 2005; Kizilkaya, 2014). This situation, in which the

political decisions and practices reflected in education, may be effective in the emergence of problems.

¢ According to the research findings, the problems of the Turkish Education system related to
the teachers/teaching profession have been determined as “insufficient number of teachers,”
“problems in the teacher training process,” “decreased reputation of the teaching profession,”

v

“professional inadequacies of teachers,” “problems in the teacher appointment/relocation system,”
"low teachers’ salaries," and "teachers' lack of self-development/limited development opportunities.”
Most of the stakeholders have a common opinion that the most important element of the education
system is teachers. This situation causes discussions on the number, appointment, relocation, training
and teaching competencies of teachers (Yaylaci, 2013). Teacher training and appointment is an
important process that affects the quality of teachers. According to Kara (2020), the selection of pre-
service teachers by central examination, the decrease in the scores of teaching programs in the
university entrance exam due to the increase in the number of education faculties, and the lack of
implementation of teaching programs in education faculties that meet today's needs cause problems in
the teacher training system. According to Yilmaz and Altinkurt (2011), Tiirkiye has not had a teacher
training tradition for many years, and with frequent interventions in the teacher training system, this
tradition has deteriorated rather than improved. On the other hand, the training of pre-service
teachers after their appointment is an issue that must be emphasized. Indeed, the professional

development of teachers is an important element in the improvement of education and training

processes and in increasing the effectiveness of the school (Kose and Lim, 2011). Another problem of
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the Turkish Education System related to teachers/teaching profession identified in the research is the
decrease in the reputation of the teaching profession. The teaching profession, which maintained its
prestige in Tiirkiye until the 1970s, has gradually lost its importance with the rapid social change and
industrialization, and its prestige has begun to decline with the new emerging occupational groups
and the decrease in teacher salaries (Aycan, 2015). This has increased especially in recent years with
the negative portrayal of the teaching profession in the press and social media, news about violence
and harassment related to teachers, and news about teachers being on vacation for 3 months (Kiran,
Durmus, and Sucu, 2019). It can be said that the efforts to enact a Law on Teaching Profession, which
is one of the goals in the 2023 Education Vision Document, is a promising development in terms of
ensuring that teachers receive the recognition they deserve and thus regain the prestige of the

profession.

e According to the research findings, the problems related to the physical structure and
educational materials of the Turkish Education System are "few classes/crowded classrooms”,

"o

"physical inadequacy of educational areas", "insufficient teaching materials" and "security problems in
schools", " inadequacy of textbooks in terms of quality and quantity,” and “internet and technological
inadequacy”. Failure to increase the number of schools and classrooms sufficiently in line with the
increase in population and the increase in the demand for the schooling of the population leads to
overcrowded classrooms and consequently to a decrease in the quality of education (Yildirim, 2004).
In the study conducted by Yilmaz and Altinkurt (2011), it was determined that crowded classrooms
made teachers' classroom management practices difficult, prolonging the process of getting to know
students, forcing teachers to a teacher-centered education, directing students to rote learning, and
ultimately negatively affecting the quality of education. The quality of education can be supported by
arrangements to be made on both school and classroom basis. In developed countries, the planning
and construction of school buildings is seen as a specialty. However, there is no such situation in
Tiirkiye yet (Akbaba and Turhan, 2016). According to Dagli and Han (2019), the lack of or insufficient
areas such as meeting rooms, libraries, theaters where social activities will be held in schools, and the
inadequacy of school gardens to meet the social needs of students are the main factors that cause
physical problems. It is important to create the physical environment that will provide education in
schools in a convenient way. According to Giindiiz and Can (2011) the main problem here is not
allocating the necessary budget for providing adequate equipment, building schools according to
architectural plans, constructing new classrooms and creating appropriate educational environments.

Therefore, it is important to increase the resources allocated to education.

¢ According to the research findings, the problems of the Turkish Education System related to

"

the curricula are "inadequate content of the curriculum", " curriculum is not suitable for students'

non

interests, abilities and skills", "the intensity of the curriculum”, "curriculum are not life-oriented" and "

frequent changes in the curriculum." Curriculum acts as a guide for the education system (Susam and
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Demir, 2020). The fact that the contents of the programs are prepared in a quality and functional
manner that reveals the skills of the individuals and meets the needs of the society ensures the
achievement of educational goals (Akengin, 2008; Ciray, Kii¢iikyilmaz, and Giiven, 2015; Engin,
Akbas and Gengtiirk, 2003). Sezer (2020) found in his study that the Turkish Education System does
not train students according to their interests and abilities. However, for many years, the
understanding of raising individuals in a uniform manner within the scope of social norms has given
way to an understanding that is sensitive to individual differences and allows the individual to make
educational choices that will ensure his own personal development (Egmir and Celik, 2021). For this
reason, the school should be transformed into an institution that develops students' abilities
(Kizilgelik, 2015). In order to achieve this, curricula should be arranged by considering regional

differences and students' needs (Keser Ozmantar and Aktas, 2018).

e According to the research findings, the problems related to students in the Turkish

"o

Education System are " low cognitive and academic levels of the students," " students’ indifference and
low motivation towards lessons," " behavioral problems of students," and " violence among students,
students’ exposure to teacher and domestic violence." It can be thought that these problems related to
students are related to each other. As a matter of fact, Sener (2018) stated that lack of motivation for
learning and behavioral problems are effective in students' low achievement and that students'
interest in the lesson and therefore their success can be increased by conducting activities to increase
their internal motivation. Furthermore, children who are exposed to domestic violence or at school are

negatively affected physically and emotionally (Lok, Bagogul, and Oncel, 2016) and experience failure

in their academic life (Yildirim and Kizmaz, 2019).

e In the research findings, it has been determined that the problems of the Turkish Education
System regarding education administration/administrators are “qualitative inadequacies of
administrators”, “communication problems of administrators between teachers and students”,
“frequent changes in the education administrator appointment system,” and “political appointment of
education administrators.” In line with this finding, in order to solve the problems related to
administration and administrators, Keser Ozmantar and Aktas (2018) conducted their studies to
review the legal regulations regarding the training and appointment of school administrators, to
accept the administration as a profession, to establish standards for the competencies for school
principals and to keep their administrations away from political influences and temporary practices.
On the other hand, Altun and Cakan (2008) stated in their studies that school administrators must
carry out their educational leadership roles effectively and continue to work based on communication

and cooperation with teachers.

o In the research findings, the problems of the Turkish Education System related to the parents

/7

are “indifference and insufficient support of the parents”, “inadequate education level of the parents”
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”voou

and “unconsciousness of the parents”, “incorrect attitudes and behaviors of the parents”, “differences
in school and family perspectives on education” and “financial impossibilities of parents.” Insufficient
family support, inadequate education level of the parents, unconsciousness, incorrect attitudes and
behaviors of parents and differences in education are the factors that negatively affect school-family
cooperation and interaction. School-family cooperation contributes to the awareness of children and
positively affects student success (Ocak and Giindiiz, 2011). Therefore, it is important to include
families in the decision-making processes in order to enable them to think themselves as a member of
the school (Sener, 2018). Thus, it can be said that parents who feel valued will have a positive attitude

towards the school and will support the student more as a parent.

¢ In the research findings, it has been determined that the problems related to the education

"non

financing of the Turkish Education System are " insufficient school budgets," " insufficient budget

"non

allocated for education,” "not providing sufficient financial support/scholarship to students,” and "
lack of on-site investments in education." The investments made by the countries in education and the
budget they allocate are an indicator of the importance given to education and the quality of
education. The insufficient budget allocated to education in Tiirkiye and the injustice in the
distribution of resources negatively affect education and training activities (Deveci and Aykag, 2018).

According to Gedikoglu (2005), the lack of sufficient budget for education in Tiirkiye causes the lack

of opportunities for the development of the system.

¢ In the articles, it it was recommended to conducting the same research with different sample
groups (f=9) the most. This might be a suggestion to avoid the possible influence of the sample on the
generalization of the research findings. Repeating the same studies with different sample groups can
provide generalization and comparisons. Furthermore, conducting the same research with a different
research method/design (f=4), conducting comparative research with different sample groups on the
problems of the Turkish Education System (f=3), conducting research on the solutions to the problems
of the Turkish Education System (f=3), conducting the same research in different provinces/regions
(f=3) and conducting the same study with a larger sample group (f=3) are among the suggestions for

the researchers.

This study, which provides more generalizable results by considering the studies on the
problems of the Turkish Education System holistically, is important in terms of guiding administrators
in education and politicians in the studies to be carried out for the solution and forming a direction for
the future researchers. For this reason, it is recommended that the results of the study must be
examined and evaluated by policy makers and education administrators and must not be ignored in
the process of structuring the education system. Taking into account the findings from the analysis of
the suggestions for researchers in the articles for future research can help in identifying problems and

finding solutions.
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