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The challenges of working with diverse students have made it critical to prepare
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Ogretmen Adaylarinin Cokkiiltiirlii Tutum ve Oz-Yeterligi:
Kiiltlirlerarasi Duyarliligin Araci Rolii

Makale Bilgisi Oz
DOI: 10.14812/cufe].884922 Kultarel farkliliklara sahip 6grencilerle galismanin zorluklari, kiltiirel agidan duyarh
olan, siniflarini gokkultarla bir bakis agisiyla gézlemleyebilen ve bu becerileri kendi 6z
Makale Gegmisi: yeterlilikleriyle butunlestirebilen 6gretmen adaylarinin  yetistirilmesinin - 6nemini
Gelis 22.02.21 artirmigtir. Bu arastirmanin amaci, kilturlerarasi duyarligin 6gretmenlerin gokkulturli
Dizeltme 02.08.21 tutumu ile 6z-yeterlikleri arasindaki iliskide aracilik roliini incelemektir. Arastirmaya
Kabul 18.08.21 Turkiye'deki bir devlet lniversitesinden 209 (kadin: 76, erkek: 133) 6gretmen adayi
Anahtar Kelimeler: katilmistir. Arastirma verileri, Ogretmen Oz-yeterlik Olgegi, Ogretmenlerin Cok Kiltiirli

Ogretmen 6z-yeterligi, Tutum Olcegi ve Kiiltiirlerarasi Duyarlilk Olgegi (ISS) ile toplanmistir. Sonuglar,
Kiltirlerarasi duyarlik, kultarlerarasi duyarhiligin, 6gretmenlerin ¢ok kiltiirl tutumu ile 6gretmenlerin yeterlik
Cokkltiirli tutum, duygusu arasindaki iliskiye tam olarak aracilik ettigini gostermistir. Sonug¢ olarak
6gretmen adaylarinin g¢okkultiirli ortamlara yonelik olumlu egilimlerini davranig
becerilerine dénuUstirebilecek diizeyde kendilerini yetkin hissettikleri séylenebilir.

Ogretmen adaylari.

Introduction

Self-efficacy is defined as a person's belief in effectively directing their efforts to accomplish the
goals established and successfully complete a specific task (Bandura, 1997). According to Bandura
(1977a), individuals develop their self-efficacy perceptions based on four criteria; mastery experiences,
vicarious experiences, social persuasion and physiological and emotional states. In particular, the first
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and second items tend to relate aspects of individual life experiences with self-efficacy. Therefore, it can
be said that there is a theoretical link between individual life experiences and self-efficacy. The
experiences of the individuals can be a source in the growth of attitudes, and these attitudes can be
regarded as essential elements in the development of self-efficacy in social learning contexts (Bandura,
1977b).

Teachers’ Self-efficacy and Multicultural Attitude

Teachers’ self-efficacy means the beliefs of the teacher in the capacity to design and carry out the
necessary course of action to carry out a specific task in a particular teaching environment (Tschannen-
Moran, Hoy, & Hoy, 1998). Teachers with a high self-efficacy level conceive that they can teach
challenging students efficiently (Baleghizadeh & Shakouri, 2017) and undertake more demanding tasks
(Schmitz & Schwarzer, 2000; Schwarzer & Hallum, 2008). Based on the relationship mentioned above, it
can be said that events that positively affect individuals' attitudes might also have an impact on self-
efficacy beliefs in a positive manner.

An attitude, on the other hand, can be described as "a psychological tendency that is expressed by
evaluating a particular entity with some degree of favor or disfavor" (Eagly & Chaiken, 1993, p. 1). The
concept of multicultural attitude is recognizing and accepting diversity and feelings about the extent to
which multiculturalism should be included in the classroom environment (Kim & Connelly, 2019). The
increasing bulk of research suggests that multicultural attitudes act as decisive elements in the decision-
making process concerning preferences (Charles, 2003; Jackson & Kelley, 2002). Therefore, teacher
candidates’ perceptions and attitudes towards students who are culturally different in their classrooms
are the leading agents in motivating students to the lesson, making a difference in the education
process and students’ life outside of school (Gilbert & Gay, 1985; Sleeter & Grant, 1988). To this end, it is
necessary for teacher candidates to acquire an awareness of their own cultural views and to understand
the effect of their beliefs about other cultures and learning (Gay, 2002).

Teachers’ Self-efficacy, Multicultural Attitude and Intercultural Sensitivity

According to Ridley, Mendoza, Kanitz, Angermeier, and Zenk (1994), a multicultural attitude can be
one of the essential prerequisites for reaching the desired level of cultural sensitivity. Intercultural
sensitivity is explained as "an individual's ability to develop emotion towards understanding and
appreciating cultural differences that promote appropriate and effective behavior in intercultural
communication” (Chen & Strarosta, 1997, p. 5). The behavior component of intercultural sensitivity
indicates its relation with attitudes and, as the determinant element in the development process of
future behaviors, attitudes might boost the level of sensitivity. To this end, we can assume that when a
teacher carefully internalizes teaching qualifications build on understanding and sympathy towards
students with diversities, a positive multicultural attitude can act as an antecedent to enhancing
intercultural sensitivity (Kang & Lim, 2012).

Intercultural sensitivity is a gradual process through which individuals can convert their own
ethnocentric views into ethno-relative views (Bennett, 1986; 2017). In this process, there are six distinct
stages starting from denial to integration. The integration stage, signaling high intercultural sensitivity,
means individuals' ability to form an ethno-relative identity and appreciate cultural differences.
Individuals with intercultural sensitivity also can reflect and get positive emotional responses at all
stages of interactions. As a result, the level of satisfaction rises and individuals better understand the
feelings and behaviors of themselves and the people around them (Gudykunst & Kim, 2002). Therefore,
individuals with high sensitivity can be expected to feel successful in adapting to multicultural
environments. This sense of success creates the mastery experiences that define individuals' successful
life experiences and are the source of self-efficacy. Bandura (1986) believes that achieving personal
success through mastery experiences is the most powerful way to create a robust and lasting sense of
self-efficacy.

As a matter of fact, the findings obtained in other research studies reveal the relationship between
the variables of this study. With regard to teachers’ self-efficacy and attitudes related to multicultural
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education, Weisel and Dror (2006) stated that a high level of self-efficacy meant more positive attitudes
in terms of diversities. In the same vein, Savolainen, Engelbrecht, Nel, and Malinen (2012) proposed that
there is a positive link between teachers’ self-efficacy and attitudes with regard to multicultural
education. Malinen, Savolainen, and Xu (2012) also reported that in predicting teachers’ attitudes
towards diversified learning environments, self-efficacy is the single most crucial factor. Several other
studies indicated similar connections between these two variables (Meijer & Foster, 1988; Yada &
Savolainen, 2017)

There are also some other studies revealing the relationship between multicultural attitudes and
intercultural sensitivity. For instance, Kim and Connelly (2019) posited that these two constructs are
associated. Likewise, Park (2013) concluded that multicultural attitudes and intercultural sensitivity are
related. Furthermore, Chiner Sanz, Cardona Molt, and Gmez Puerta (2015) expressed that individuals
who have a highly positive attitude towards diversities also have higher levels of sensitivity. Some other
studies also supported the association between these two constructs (Morales, Sanhueza Henrquez, Friz
Carrillo, & Riquelme Bravo, 2017; Su, 2018)

On the other hand, the relationship between intercultural sensitivity and teachers’ self-efficacy has
not been widely studied. In a study carried out by Crockett and Hays (2015), it was reported that
multicultural competence directly influenced the development of counseling self-efficacy. Therefore, we
can assert that there is a similar association between intercultural sensitivity and self-efficacy. The
results of the research showed that there is a high positive correlation between teachers’ sensitivity
levels, including the attitudes, beliefs and behaviors towards students with diversities (Banks, 1987;
Sleeter & Grant, 1988).

Attitudes and perceptions concerning self-efficacy play a vital role in the effective implementation of
multicultural education programs. However, the number of comprehensive studies about the attitudes
and self-efficacy perceptions regarding multicultural education is limited (Yildirim & Tezci, 2016). To this
end, in this study, we aimed to investigate the associations among self-efficacy, multicultural attitudes
and intercultural sensitivity.

Present Study

The steady increase in the proportion of cultural diversities in Turkish society has led to important
changes in the demographic structure in the last decade. As a result, schools in Turkey encountered
unprecedented changes in the number of students with differences regarding race, ethnicity, culture,
language and socioeconomic status. However, unlike the studies conducted in the countries where
multicultural education is a part of teacher training programs and centering the courses on multicultural
education and field experiences which affect the attitudes, sensitivity and self-efficacy, most of the
studies in Turkey have focused on examining the relationship between multicultural attitudes and such
variables as gender, age, years of service, level of education, and type of school (Akman, 2020;
Karacabey, Ozdere, & Bozkus, 2019; Kimzan & Arikan, 2018). Nonetheless, we know that one of the
major challenges facing teacher training programs is to educate teachers with a sufficient level of self-
efficacy. To this end, multicultural attitude and intercultural sensitivity, which also affect teachers’ self-
efficacy, have gained more importance. Today, there is a need for teachers to be culturally sensitive to
the interests and needs of all students, especially students with diversities (Larke, 1990). Therefore, the
findings of this study tried to reveal the issues related to diversities that are essential in the education
and training process.

In line with this, the relationship among multicultural attitudes, intercultural sensitivity and teachers’
self-efficacy has been empirically evidenced in several research studies. As suggested by Varela (2019),
what we know about the role intercultural sensitivity play in this relationship is limited. Since, in the
previous studies, the construct has been mainly used as a dependent variable rather than a mediating
mechanism for valuable results. In order to address this gap in the literature, we propose that
intercultural sensitivity could mediate the relationships between multicultural attitudes and teachers'
self-efficacy. In addition, based on the findings of the aforementioned studies, it can be stated that
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intercultural sensitivity might act as a mediator variable since it could illustrate how multicultural
attitudes influence teachers' self-efficacy. Accordingly, the following hypotheses have been tested:

H;: Attitudes towards multicultural education are positively associated with intercultural sensitivity.
H,: Intercultural sensitivity is positively associated with self-efficacy.
Hs: Attitudes towards multicultural education are positively associated with self-efficacy.

H.: Intercultural sensitivity mediated the relationship between attitudes towards multicultural
education and self-efficacy.

Method

The current study is quantitative research that depends on a cross-sectional design that provides
information about the current condition of the population. In this regard, information on participants,
instruments, data collection process and data analysis are presented below.

Procedures and Participants

Data were gathered via Google forms in the fall semester of the 2020-2021 academic year.
Participants filled in the questionnaires anonymously, and confidentiality was guaranteed. It was also
explained that participation is voluntary, and it was possible to withdraw from the study whenever
participants wanted. Finally, informed consent was obtained from all participants.

The study was conducted with the participation of 209 teacher candidates from the junior and senior
grades. The reason why the third and fourth-grade teacher candidates were chosen as the study sample
was that they already completed most of their teaching profession courses, and some started their
teaching practice. In the study, a convenience sampling method was used, and 209 teacher candidates
participated. The demographic characteristics of the participants are presented in Table 1.

Table 1.
Demographic characteristics of the participants
Variables n %
Gender
Female 76 34.40
Male 133 63.60
Grade
Junior 156 74.60
Senior 53 25.40
Program
Religious Culture and Ethics Teaching 105 50,24
Turkish Language Teaching 33 15,79
Classroom Teaching (1¥ to 4" grades) 27 12,92
Social Studies Education 23 11,00
Primary Mathematics Education 21 10,05
N=209

One hundred fifty-six of the participants (74.6%) were in junior grade, and 53 (25.4%) were senior
grade teacher candidates. Of the participants, 76 (34.4%) were female, and 133 (63.6%) were male. The
ages of the participants ranged between 19 and 47, the mean of age was 22.28, and the standard
deviation of their age was 4.18.
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Instruments

In this study, data were collected with “Teachers’ Sense of Efficacy Scale,” “Teacher Multicultural
Attitude Survey,” and “Intercultural Sensitivity Scale.” The psychometric properties of the scales are
presented below.

Teachers’ Sense of Efficacy Scale (TSES)

The TSES was developed by Tschannen-Moran and Hoy (2001) to evaluate teachers’ self-efficacy and
adapted to Turkish by Capa, Cakiroglu, and Sarikaya (2005). The scale consists of a total of 24 items (e.g.,
“How well can you respond to difficult questions from your students?”) and three subscales (student
engagement, instructional strategies and classroom management). The TSES is a 5-point Likert-type
scale ranging from inadequate (1) to very adequate (5). The scores that can be obtained from the scale
range from 24 to 120. Higher scores obtained from the scale indicate higher levels of self-efficacy. The
construct validity of the scale was tested with confirmatory factor analysis (CFA), and it was found that
the scale structure had a good fit (CFI=0.99, TLI=0.99, RMSEA=0.065). Pearson reliability indices were .82
for student engagement, .84 for instructional strategies and .84 for classroom management. In the
current study, the reliability scores for Cronbach alpha coefficient was .90 and for McDonald’s Omega
was .91.

Teacher Multicultural Attitude Survey (TMAS)

The TMAS was developed by Ponterotito, Baluch, Greig, and Rivera (1998) to determine teachers'
attitudes towards multicultural education and adapted to Turkish by Yazici, Basol, and Toprak (2009).
The scale consists of 20 items (e.g., "Teachers have the responsibility to be aware of their students'
cultural backgrounds") in total. However, as a result of the Turkish adaptation study, it was suggested to
remove two items. The TMAS is a 5-point Likert-type scale ranging from strongly disagree (1) to strongly
agree (5). The scores that can be obtained from the scale range from 20 to 100. Higher scores obtained
from the scale indicate an increase in positive attitudes towards multicultural education. Although it is
seen that the scale consists of five factors as a result of the analyzes, theoretically, the scale is one-
dimensional. According to the exploratory factor analysis (EFA), all items explained 48.91% of the total
variance, and factor loadings ranged from .47 to .72. Cronbach’s alpha coefficient of the scale was .75,
and split-half reliability was .72. In our study, Cronbach’s alpha coefficient was calculated as .72 and
McDonald’s Omega was .76.

Intercultural Sensitivity Scale (ISS)

The ISS was developed by Chen and Starosta (2000) to measure individuals’ intercultural sensitivity
and adapted to Turkish by Rengi and Polat (2014). The scale comprises 24 items (e.g., "l respect the
values of people from different cultures"), which are responded to on a 5-point Likert scale from
strongly disagree (1) to strongly agree (5). The scores that can be obtained from the scale range from 24
to 120. Higher scores obtained from the scale indicate an increase in intercultural sensitivity. The scale
has five subscales as interaction engagement, respect of different cultures, interaction confidence,
interaction enjoyment and interaction attentiveness. According to the EFA, five factors explained
56.62% of the total variance, and factor loadings ranged from .47 to .77. Cronbach's alpha coefficient
was .87 for intercultural sensitivity. In this study, Cronbach's alpha coefficient was calculated as .86, and
McDonald's Omega was calculated as .88.

Ethical Considerations

The study procedures were carried out by following the Declaration of Helsinki and were approved
by the Kastamonu University Scientific Research and Publication Ethics Committee (REF = E-16498365-
050.01.04-2100002099). Data were gathered via Google forms, and the participants included in the
study signed informed consent statements by choosing ‘I agree to participate’. In addition, the
participants were informed about the confidentiality of their responses before filling in the scales.
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Data Analysis

We aimed to examine the mediating role of intercultural sensitivity on attitudes toward multicultural
education and self-efficacy. Firstly, Pearson’s correlations were presented for the association between
variables of the study. Secondly, we reported descriptive statistics of all study variables. Lastly, we
conducted mediation analyses to examine the mediating role of intercultural sensitivity in the
association between attitudes toward multicultural education and self-efficacy. The mediation model
was assessed using the PROCESS 3.5 macro (model 4), developed by Hayes (2017). As suggested by
Hayes (2017), all regression/path coefficients are in unstandardized form. A total of 10,000 bootstrap
samples were produced and bias-corrected 95% confidence intervals calculated. In the mediation
analyses, age and gender were added to the equation as the control variables. Data were analyzed using
the IBM SPSS Statistics for Windows 22.

Findings

In this section, descriptive statistics regarding mean, standard deviation, skewness and kurtosis
coefficients of the variables examined and correlation coefficients showing the relationships between
these variables are presented. Second, the findings on the mediation model are included.

Preliminary Analysis

The descriptive statistics of the variables examined in the study and the correlation analysis results
of these variables are presented in Table 2.

Table 2.

Correlation coefficients and descriptive statistics

Variables 1 2 3 Mean Standard Skewness  Kurtosis
Deviation

1. Teachers’ Self-Efficacy - 91.73 10.37 -.04 .10

2. Multicultural Attitudes  .30* - 69.43 6.83 .03 .33

3. Intercultural Sensitivity  .51* A9%* - 96.54 10.34 -.20 .05

*p<.01

When Table 2 is examined, it is seen that all correlation coefficients are significant. As expected, in
this framework, teachers' self-efficacy, attitudes toward multicultural education, and intercultural
sensitivity were positively correlated with each other.

The kurtosis and skewness coefficients were used to examine whether the research data showed
normal distribution. The findings indicated that the skewness values varied between -.20 and .03, and
the kurtosis values varied between .05 and .33. Considering these results are between the criteria for
skewness (+2) and kurtosis (+2) stated by George and Mallery (2003), the study's data showed a normal
distribution.

Before proceeding to the analysis, the assumptions required for mediation analysis were tested. In
this context, when the statistical values related to multicollinearity were examined, it was found that
the variance inflation factor (VIF) values were less than the cut-off value 10, and the tolerance values
were above the criterion value .20. Finally, when autocorrelation was examined in the analysis, it was
found that the Durbin-Watson test coefficient was 2.098, and the criterion value is between 1 and 3
(Field, 2016). Thus, it was seen that the assumptions regarding multiple statistics were met.

Mediation Analysis

Applying PROCESS model 4, we assessed the hypothesis, whether intercultural sensitivity mediated
the relationship between attitudes toward multicultural education and teachers’ self-efficacy (see Table
3; Fig. 1). The results showed a significant total direct effect (path c; without mediator) of attitudes
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toward multicultural education on teachers’ self-efficacy (B = .45, t(209) = 4.48, p < 0.001, 95%Cl = .25,
.65), significant direct effect (path ¢’; with mediator) (B = .09, t(209) = .957, p = .339, 95%Cl = -.10, .30),
and a significant indirect effect through intercultural sensitivity (B = .35, 95% Cl = .22, .50).

Table 3.
Path coefficients of the model
95% Cl
Model Estimate SE t p Lower Upper
Model without mediator
Path ¢ ATME -> TSE .454 .10 448 <.001 .254 .654
Model with intercultural
sensitivity as mediator
Path a ATME - IS 732 .09 7.92 <.001 .549 914
Path b IS > TSE .484 .07 7.02 <.001 .348 .620
Path ¢’ ATME - TSE .099 .10 .957 .339 -105 .305
Indirect effect of IS .354 .07 221 .506

ATME: Attitudes toward Multicultural Education (independent variable); TSE: Teacher Self-Efficacy
(dependent variable); IS: Intercultural Sensitivity (mediator)

The results also revealed that the attitudes toward multicultural education were associated with
higher intercultural sensitivity scores (path a; B = .73, p < 0.001), and intercultural sensitivity were
associated with higher teachers’ self-efficacy (path b; B = .48, p < 0.001).

Intercultural

Sensitivity
Attitudes towards c=.454 > Teachers’ Self-Effi
Multicultural Educationf = = = = == == = = = - €'=.099 ------------- »| Teachers’ Self-Efficacy

" p<.001

Figure 1. The mediation model

Finally, according to the results, intercultural sensitivity is the full mediator in the relationship
between multicultural attitude and teacher self-efficacy. In other words, multicultural attitude predicts
teacher self-efficacy indirectly through intercultural sensitivity.

Discussion

The purpose of this study was to investigate the relationship among multicultural attitudes,
intercultural sensitivity and teachers’ self-efficacy and find out whether intercultural sensitivity could
have a mediating role in the relationships between multicultural attitudes and teachers’ self-efficacy.
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The first hypothesis of the study was that attitudes towards multicultural education are positively
associated with intercultural sensitivity. The finding revealed that attitudes towards multicultural
education significantly predicted intercultural sensitivity. This finding is also supported by Ridley et al.
(1994) and Kang and Lim (2012), who stated that multicultural attitudes are the antecedent of
intercultural sensitivity. In addition, in a study carried out by Su (2018), the results disclosed that the
attitudes of university students were one of the most influential factors assisting the development of
intercultural sensitivity. Based on the results, Su (2018) posed that positive perspectives are associated
with attitudes and questioned whether students' emotional dispositions and positive or negative
attitudes significantly impact the development of intercultural sensitivity. Some other studies also
showed similar results to those of the present study (Kim & Connelly, 2019; Onur-Sezer & Baggeli-
Kahraman, 2017). In general terms, it can be said that the multicultural attitudes, encompassing the
awareness and psychological tendencies of individuals regarding the differences and prejudices, impact
on how they behave when confronted with certain situations and make the individuals interculturally
sensitive, expressed as the affective aspect of intercultural communication (Chen & Starosta, 2000). As a
result, we can state that individuals might have positive attitudes that contribute to understanding and
appreciating cultural differences and consequently being more sensitive towards diversities.

For the second hypothesis, we tested whether intercultural sensitivity is positively associated with
self-efficacy. The finding of the study indicated that intercultural sensitivity significantly predicted
teachers’ self-efficacy. Chan (2004) also affirmed that sensitivity came up as a significant predictor of
self-efficacy. In another study, Kim and Connelly (2019) stated that the relationship between
intercultural sensitivity and teachers’ efficacy was significant. Furthermore, Kim and Connelly (2019)
asserted that reinforcing intercultural sensitivity would positively influence teachers' self-efficacy. To
this end, we could assume that such characteristics of the individuals with intercultural sensitivity as
being skillful while working or living in intercultural workplaces or being able to transform from denial to
integration might act as supporting agents for the teachers' self-efficacy, which is characterized by the
determination, engagement and willingness to reach all students (Shaukat & Igbal, 2012).

The third hypothesis of the study was that attitudes towards multicultural education are positively
associated with self-efficacy. The finding of the study revealed that attitudes towards multicultural
education significantly predicted self-efficacy. Studies conducted in the USA and South Korea found that
professional development in multicultural education positively predicted teacher self-efficacy in
multicultural classrooms in both samples (Choi & Lee, 2020). Similarly, in the studies conducted in
different countries such as South Africa, Japan, Finland and Israel, it has been found that there are
positive relations between multicultural education and teacher self-efficacy (Malinen et al., 2012;
Savolainen et al., 2012; Yada & Savolainen, 2017). As can be observed, various studies on self-efficacy
and attitudes revealed that there is a significant association between the two constructs, and our
findings is consistent with the findings of previous studies.

As for the final hypothesis, whether intercultural sensitivity mediated the relationship between
attitudes towards multicultural education and self-efficacy was tested. The finding of the study indicated
that, when we control for the mediator (intercultural sensitivity), multicultural attitudes were not a
significant predictor of teachers' self-efficacy. Therefore, we affirm that intercultural sensitivity fully
mediated the relationship between multicultural attitudes and teachers' self-efficacy, which suggested
that attitudes affect self-efficacy only through sensitivity. Evers, Tomic, and Brouwers (2005) also
investigated the mediating role of sensitivity on self-efficacy and concluded that there was a significant
but small effect of equity sensitivity. As also suggested by the Theoretical Model of Multicultural
Education Applications based on Banks' Transformative Approach, the reason behind this might be that
attitudes alone reflect only individual tendency or opinion (Banks & Banks, 2004; Munroe & Pearson,
2006). The model proposes that multicultural attitudes include three sub-dimensions; know, care and
act and knowing and caring may not always result in acting behavior. This indicates that even if
individuals have a positive attitude, it may not be reflected in the behaviors that occur in the
continuation of efficacy. Although attitude is effective in predicting teachers' self-efficacy at the
affective and cognitive levels, considering its behavioral dimension, it can be said that the mediation of
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sensitivity, which includes acting effectively in multicultural settings, is required. The results of other
studies on sub-dimensions of multicultural attitude indicate that although the average score with regard
to knowing and caring are usually high, the scores concerning acting is low (Amin, Wahab, & Aziz, 2012;
Karatekin, Akcaoglu, & Taban, 2019; Polat & Barka, 2012; Richardson, Volberding, & Zahl, 2020). When
this finding is evaluated in terms of teacher candidates, it can be said that although the participants
have affective characteristics about attitudes, they do not have the opportunity to experience because
they are not in the real classroom environment. As a result, even though they have multicultural
attitudes, they might not have the related efficacies.

Implications

In order for teacher candidates to be trained with intercultural sensitivity, it is important that
teacher training programs support the development of skills that assist behaviors as well as knowledge
and interest with regard to multicultural education. When the current and past curricula are examined,
we can see that the content of the courses in the program trains teacher candidates to work effectively
with a single socioeconomic group and a single culture, that is, the dominant culture. The same
curriculum in all teacher training programs were implemented in Turkey until 2020. However, as of
2020, the way has been opened for each education faculty to create its own program. In line with this
flexibility, it may be suggested that universities undertake a fundamental curriculum change beyond the
addition of a few courses, which will develop multicultural attitudes and sensibility appropriate to their
context. Thus, it will be possible to train teachers with high teachers’ self-efficacy.

The courses in the current teacher training programs mainly focus on the transfer of theoretical
knowledge until the senior grade. Although the content of these theoretical courses might prepare
teachers affectively and cognitively for multicultural environments, they do not prepare them
behaviorally. However, these courses mainly focus on teaching methods and techniques specific to the
field. Teacher candidates can only take teaching practicum in the final year, where they can improve
their behavioral skills by having direct classroom experience. For this reason, it may be suggested to
redesign the course content in a way that allows teacher candidates to appreciate and be prepared for
diversities and to gain multicultural classroom experiences during the education process. As a result,
more positive learning experiences, supported by both self-efficacy theory and the findings of this study,
will improve future teachers' attitudes towards cultural differences in a more positive way.

Limitations

The empirical results reported herein should be considered in light of some limitations. First, the
data was collected from only one mid-sized state university, and no random sampling framework was
applied. Collecting data from universities located in different cities of Turkey would be better in terms of
representing the population. Second, the data collection method is limited to self-report tools. Future
research can include different research designs. Finally, the results of this rely on cross-sectional
analysis. Thus, the inferences regarding the relationship between teachers’ self-efficacy and attitudes
towards multicultural education have to be made with caution. We could learn more through
longitudinal data related to the changes in time and circumstantial factors that affect multicultural
attitudes, intercultural sensitivity and teachers' self-efficacy.

Conclusion

The results of this study revealed that teacher candidates’ levels of intercultural sensitivity are
important factors affecting their feelings of self-efficacy. Attitudes have an impact on teacher
competencies with their cognitive, affective and behavioral dimensions. Deficiency in one of these
dimensions can prevent the development of self-efficacy. In this context, the results of this study
revealed that having a positive attitude without intercultural sensitivity is not enough on its own to
improve teachers' self-efficacy.

1249



Mustafa Oztiirk AKCAOGLU & Ahmet Rifat KAYiS$ — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 50(2), 2021, 1241-1262

The current study has adhered to all rules stated in “Scientific Research and Publication Ethics
Instructions for Higher Education Institutions”, and committed none of the “Actions Against Scientific
Research and Publication Ethics” stated in the second section of the instructions.

1250



Mustafa Oztiirk AKCAOGLU & Ahmet Rifat KAYiS$ — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 50(2), 2021, 1241-1262

Tiirkge Siirimiui

Girig

Oz-yeterlik, bir kisinin belirlenen hedeflere ulasma ve belirli bir gérevi basariyla tamamlama
dogrultusunda ¢abalarini etkin bir sekilde yonlendirmeye olan inanci olarak tanimlanmaktadir (Bandura,
1997). Bandura (1977a)'ya gore, bireyler 6z-yeterlik algilarini dort kaynaga goére gelistirirler; dogrudan
yasantilar, dolayl yasantilar, sézel ikna ve fizyolojik ve duygusal durumlar. Ozellikle, birinci ve ikinci
kaynaklar, bireysel yasam deneyimlerinin belirli yonlerini 6z-yeterlik ile iliskilendirme egilimindedir.
Dolayisiyla bireysel yasam deneyimleri ile 6z-yeterlik arasinda teorik bir bag oldugu soylenebilir.
Bireylerin deneyimleri, tutumlarin gelismesinde bir kaynak olabilir ve bu tutumlar, sosyal 6grenme
baglamlarinda 6z-yeterligin gelisiminde 6nemli bir unsur olarak kabul edilebilir (Bandura, 1977b).

Ogretmen Oz-yeterligi ve Cokkiiltlirlii Tutum

Ogretmenlerin 6z-yeterligi, belirli bir 6gretim ortaminda &gretmenin bir gérevi yerine getirmek icin
gerekli eylem planini tasarlama ve gercgeklestirme kapasitesine iliskin inanclari anlamina gelmektedir
(Tschannen-Moran, Hoy ve Hoy, 1998). Oz-yeterlik diizeyi yiiksek olan &gretmenler, zorlu dgrencilere
verimli bir sekilde ogretebileceklerini (Baleghizadeh ve Shakouri, 2017) ve daha gi¢ gorevleri
Ustlenebileceklerini dusiindrler (Schmitz ve Schwarzer, 2000; Schwarzer ve Hallum, 2008). Dolayisiyla
bireylerin tutumlarini olumlu yoénde etkileyen olaylarin 6z-yeterlik inanglarini da olumlu yodnde
etkileyebilecegi sdylenebilir.

Tutum ise "belirli bir varligi bir dereceye kadar lehte veya aleyhte degerlendirmek olarak ifade edilen
psikolojik bir egilim" olarak tanimlanmaktadir (Eagly & Chaiken, 1993, s. 1). Tutumdan farkli olarak
cokkultarli tutum kavrami, cokkilturlilGgin sinif ortaminda ne 6lclide yer almasi gerektigine iliskin
farkhhklarin ve duygularin taninmasi ve kabul edilmesidir (Kim ve Connelly, 2019). Cok sayida arastirma
cokkaltiirli tutumlarin tercihlerle ilgili karar verme siirecinde belirleyici unsurlar olarak hareket ettigini
gostermektedir (Charles, 2003; Jackson ve Kelley, 2002). Bu nedenle, 6gretmen adaylarinin gelecekte
siniflarinda kiltirel olarak farkh olan 6grencilere yonelik algi ve tutumlari, 6grencileri derse motive
etmede, egitim sirecinde ve 6grencilerin okul disindaki yasamlarinda fark yaratmada 6nde gelen
unsurlar arasinda gosterilmektedir (Gilbert ve Gay, 1985; Sleeter). & Grant, 1988). Bu amagla 6gretmen
adaylarinin kendi kaltirel gorislerinin farkina varmalari ve diger kiiltiirlere ve 6grenmeye yonelik
inanglarinin etkisini anlamalari 6nemlidir (Gay, 2002).

Ogretmen Oz-yeterligi, Cokkiiltiirlii Tutum ve Kiiltiirlerarasi Duyarlilik

Ridley, Mendoza, Kanitz, Angermeier ve Zenk'e (1994) gére, cokkiltiirlii tutuma sahip olmak, istenen
kiltarel duyarhlik diizeyine ulasmanin temel 6n kosullarindan biri olabilir. Bu dogrultuda, bir 6gretmen,
farkliliklari olan 6grencilere karsi anlayis ve sempati lizerine insa edilen 6gretim niteliklerini dikkatlice
icsellestirdiginde, olumlu bir ¢okkltlrli tutumun kiltlrlerarasi duyarlihgl arttirmanin 6ncili olarak
hareket edebilecegini varsayabiliriz (Kang & Lim, 2012). Kalttrlerarasi duyarlilik ise “bireyin kiltirlerarasi
iletisimde uygun ve etkili davranisi tesvik eden kiltiirel farklilhklari anlama ve takdir etme yoniinde
duygu gelistirme yetenegi” olarak agiklanmaktadir (Chen ve Strarosta, 1997, s. 5). Kiltlrlerarasi
duyarhhgin davranis bileseni, kavramin tutumlar ile iliskisini gdstermektedir. Bu dogrultuda, gelecekteki
davranislarin gelisim siirecinde belirleyici unsur olarak tutumlar, duyarlilik diizeyini yiikseltebilir.

Kaltarlerarasi duyarhliga sahip bireyler, etkilesimlerin her asamasinda olumlu duygusal tepkiler
alabilir ve yansitabilir. Bunun sonucunda doyum diizeyi yukselir ve bireyler kendilerinin ve ¢evrelerindeki
insanlarin duygu ve davranislarini daha iyi anlarlar (Gudykunst ve Kim, 2002). Bu nedenle duyarhhg
ylksek bireylerin ¢okkdiltlrli ortamlara uyum saglamada kendilerini basarili hissetmeleri beklenebilir. Bu
basari duygusu, bireylerin basarili yasam deneyimlerini tanimlayan ve 6z-yeterliklerinin kaynagi olan
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dogrudan yasantilari yaratir. Bandura (1986), dogrudan yasantilar yoluyla kisisel basariya ulagmanin,
saglam ve kalici bir 6z-yeterlik duygusu yaratmanin en gii¢li yolu olduguna inanmaktadir.

Benzer sekilde diger arastirmalarda elde edilen bulgular da bu ¢alismaya konu olan degiskenler
arasindaki iliskiyi ortaya koymaktadir. Weisel ve Dror (2006), 6gretmenlerin ¢okkiltirli egitime iliskin
oz-yeterlik ve tutumlarina iliskin olarak, ylksek dizeyde 6z-yeterligin farkhliklar agisindan daha olumlu
tutumlar anlamina geldigini belirtmislerdir. Ayni sekilde Savolainen, Engelbrecht, Nel ve Malinen (2012)
O0gretmenlerin 6z-yeterlikleri ile ¢okkilturli egitime iliskin tutumlari arasinda pozitif bir baglant
oldugunu o6ne strmdslerdir. Ayrica, Malinen, Savolainen ve Xu (2012) 6gretmenlerin gesitlendirilmis
0grenme ortamlarina yoénelik tutumlarini tahmin etmede 6z-yeterligin en 6nemli faktér oldugunu
bildirmistir. Diger calismalarda, bu iki degisken arasinda benzer baglantilar oldugunu gostermistir (Meijer
& Foster, 1988; Yada & Savolainen, 2017)

Cokkultarla tutumlar ile kiltlrlerarasi duyarlilik arasindaki iliskiyi ortaya koyan baska c¢alismalar da
bulunmaktadir. Ornegin, Kim ve Connelly (2019) bu iki yapinin iliskili oldugunu éne siirmistiir. Ayni
sekilde Park (2013) cokkultlrli tutumlar ve kaltlrlerarasi duyarliligin iliskili oldugu sonucuna varmistir.
Ayrica, Chiner Sanz, Cardona Molt ve Gmez Puerta (2015) katiimcilarin duyarlilik diizeylerinin yani sira
farkhhklara karsi da oldukga olumlu bir tutum iginde olduklari sonucuna varmislardir. Diger ¢alismalar da
bu iki yapi arasindaki iliskiyi desteklemektedir (Morales, Sanhueza Henrquez, Friz Carrillo ve Riquelme
Bravo, 2017; Su, 2018).

Ote yandan, kiiltirlerarasi duyarhlik ile 6gretmenlerin 6z-yeterligi arasindaki iliskiyi inceleyen ¢ok
fazla galisma bulunmamaktadir. Crockett ve Hays (2015) tarafindan yapilan bir ¢calismada ¢okkultarlu
yeterligin psikolojik danisma 6z-yeterlik gelisimini dogrudan etkiledigi bildirilmistir. Dolayisiyla
kiltarlerarasi duyarhlk ile 6z-yeterlik arasinda da benzer bir iliskinin oldugu sdylenebilir. Diger
arastirmalarda elde edilen bulgular da 6gretmenlerin duyarhlik diizeyleri ile farkliliklari olan 6grencilere
yonelik tutum, inang ve davranislari arasinda yiiksek diizeyde pozitif bir iliski oldugunu ortaya koymustur
(Banks, 1987; Sleeter & Grant, 1988).

Cokkultarlu egitim programlarinin etkin bir sekilde uygulanmasinda 6z-yeterlige iliskin tutum ve
algilar 6nemli bir rol oynamaktadir. Ancak cokkiiltiirlii egitime yonelik tutum ve 6z-yeterlik algilarina
yonelik kapsamli galismalarin sayisi sinirhdir (Yildirnm ve Tezci, 2016). Bu amacla, bu calismada 6z-
yeterlik, cokkulturlu tutumlar ve kiltirlerarasi duyarhlik arasindaki iliskilerin arastirilmasi amaglanmistir.

Arastirmanin Onemi

Tirkiye'de kalturel farkhhklardaki artis, son on yilda demografik yapida énemli degisikliklere yol
acmistir. Sonug olarak, okullarda, irk, etnik koken, kiltir, dil ve sosyoekonomik statii agisindan farkhhk
gosteren Ogrenci sayilarinda oldukca dikkat ceken yikselis olmustur. Ancak, cokkdltrli egitimin
o6gretmen yetistirme programlarinin bir parcasi oldugu ve derslerin ¢okkultirli egitime yonelik tutum,
duyarhhk ve 6z-yeterligi etkileyen alan deneyimlerine odaklandigi tlkelerde yapilan ¢alismalardan farkh
olarak, Turkiye'deki calismalarin ¢ogu cokkulturli tutumlarin cinsiyet, yas, hizmet yili, egitim dizeyi, okul
tlri gibi degiskenlerle iliskisi gibi konulari incelemeye odaklanmistir (Akman, 2020; Karacabey, Ozdere
ve Bozkus, 2019; Kimzan ve Arikan, 2018). Ayrica, 6gretmen yetistirme programlarinin karsilastigi en
blylk zorluklardan birinin, yeterli diizeyde 0z-yeterlige sahip 6gretmenler yetistirmek oldugunu
bilinmektedir. Bu amagla 0gretmenlerin 6z-yeterliklerini nelerin etkiledigi ve bu sirecte o6zellikle
cokkiltlrli tutum ve kiltlrlerarasi duyarlihgin etkisi daha fazla 6nem kazanmistir. Glnimizde
o6gretmenlerin tim 6grencilerin, 6zellikle de farkliliklari olan 6grencilerin, ilgi ve ihtiyaglarina kiiltlrel
acidan duyarl olmalarina her zamankinden daha fazla ihtiya¢ duyulmaktadir (Larke, 1990). Dolayisiyla bu
calismada elde edilen bulgularin, egitim ve 6gretim slirecinde lzerinde durulmasi gereken farkliliklara
sahip 6grencilere iliskin soru ve sorunlarin ortaya ¢ikarilmasina katki saglayacagi dislinilmektedir.

Buna paralel olarak, cokkiltirli tutumlar, kiltlrlerarasi duyarliik ve 6gretmenlerin 6z-yeterligi
arasindaki iliski, cesitli arastirmalarda bilimsel olarak kanitlanmistir. Ancak, Varela (2019) tarafindan da
ifade edildigi gibi, kiltlirlerarasi duyarliigin oynadigi rol hakkinda bilinenler sinirlidir, ¢linkli dnceki
calismalarda, kavram araci bir mekanizmadan ziyade bagiml bir degisken olarak kullaniimistir. Bu
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¢alismada literatiirdeki bu boglugu ele almak igin, kultirlerarasi duyarhihgin gokkiltlrli tutumlar ile
O0gretmenlerin 6z-yeterligi arasindaki iliskilere aracilik edebilecegi duslinilmektedir. S6z konusu
¢alismalarin bulgularina dayal olarak, kultirlerarasi duyarhhgin, ¢okkiltirli tutumlar ve 6z-yeterlikler
arasindaki iliskide araci degisken olarak hareket edebilecegi disliniilmustir. Bu dogrultuda, ¢alismada
asagidaki hipotezler test edilmistir:

H1: Cokkultlrli egitime yonelik tutumlar, kiltirlerarasi duyarhlikla pozitif yonde iliskilidir.
H2: Kulturlerarasi duyarlilik, 6z-yeterlik ile pozitif yonde iliskilidir.
H3: Cokkultlrli egitime yonelik tutumlar, 6z-yeterlik ile pozitif yonde iligkilidir.

H4: Kulturlerarasi duyarlilik, ¢okkiiltiirli egitime yonelik tutumlar ile 6z-yeterlik arasindaki iligkiye
aracilik eder.

Yontem

Bu arastirma mevcut durum hakkinda bilgi edinmeyi saglayan genel arastirma modellerinden kesitsel
desene sahiptir. Bu cercevede, arastirmanin katilimcilarina, kullanilan veri toplama araglarina, veri
toplama siirecine ve verilerin analizine iliskin bilgiler bu bélimde sunulmustur.

Katilimcilar

Arastirmanin verileri 2020-2021 akademik yili glz déneminde Google formlar araciliiyla
toplanmistir. Katihmcilar veri setini kimlik bilgilerini belirtmeden doldurmus ve gizlilik garanti edilmistir.
Bunun vyaninda, arastirmaya katilimin gonillige bagh oldugu ve katilimcilarin istedikleri zaman
arastirmadan c¢ekilebilecekleri bilgileri onlarla paylasiimistir. Son olarak, tim katilimcilardan
bilgilendirilmis onam alinmistir.

Arastirma Uglnci ve dordinci sinifta oOgrenim goren 209 Ogretmen adayinin katiimi ile
gerceklestirilmistir. Bunun nedeni bu dizeydeki 6gretmen adaylarinin 6gretmenlik meslek bilgisi
derslerinin bircogunu almis olmalari ve okullarda 6gretmenlik uygulamalarina baslamalaridir.
Arastirmada uygun 6rnekleme yontemi kullanilmis ve arastirmaya egitim ve ilahiyat fakiiltelerinde
6grenim goren 209 6gretmen adayi katilmistir. Tablo 1’de katilimcilarin demografik 6zelliklerine iliskin
bilgiler sunulmustur.

Tablo 1.
Katihmcilara iliskin demografik bilgiler
Degiskenler n %
Cinsiyet
Kadin 76 34,40
Erkek 133 63,60
Sinif dizeyi
Uciinci sinif 156 74,60
Dordinci sinif 53 25,40
Program
Din Kiiltlir ve Ahlak Bilgisi Ogretmenligi 105 50,24
Tirkce Ogretmenligi 33 15,79
Sinif Ogretmenligi 27 12,92
Sosyal Bilgiler Ogretmenligi 23 11,00
ilkégretim Matematik Ogretmenligi 21 10,05
N=209

Arastirmanin katilimcilarinin 156’s1 (74,6%) tGglnci sinif, 53’0 (25,4%) ise dordiinci sinif 6grencisidir.
Bunun yaninda katilimcilarin 76’s1 (34,4%) kadin, 133’l de (63,6%) erkektir. Ayrica, katihmcilarin yaslari
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19 ile 47 arasinda degismekte olup yaslarinin aritmetik ortalamasi 22,28 ve yagslarinin standart sapmasi
4,18'dir.

Veri toplama araglari

Arastirmanin verileri “Ogretmen Oz-yeterlik Olgegi”, “Ogretmenlerin Cokkiltiirlii Tutum Olcegi“ ve

“Kiltirlerarasi Duyarllk Olgegi” ile toplamistir. Olgeklerin psikometrik dzellikleri asagida sunulmustur.

Ogretmen Oz-yeterlik Olcegi (OOYO)

OOYO Tschannen-Moran and Hoy (2001) tarafindan gelistirilmis ve Capa, Cakiroglu, and Sarikaya
(2005) tarafindan Tiirkge’ye uyarlanmistir. Olcek toplam 24 maddeden (6rn. Ogrencilerin zor sorularina
ne kadar iyi cevap verebilirsiniz?) ve lg¢ alt boyuttan (6grenci bagliligi, 6gretim stratejileri ve sinif
yénetimi) olusmaktadir. Olcek yetersizden (1) cok yeterliye (5) dogru giden 5'li Likert tipi derecelemeye
sahiptir. Olgekten elde edilen puanlar 24 ile 120 arasinda degismekte olup yiikselen puanlar 6gretmen
dz-yeterlik algisinin da yiiksek olduguna isaret etmektedir. Olgegin yapi gegerligi dogrulayici faktdr analizi
(DFA) ile test edilmis ve olgegin iyi bir yapiya sahip oldugu (CFI=0,99, TLI=0,99, RMSEA=0,065)
bulunmustur. Pearson glvenirlik indeksi 6grenci baghlig! icin ,82, 6gretim stratejileri icin ,84 ve sinif
yonetimi icin ise ,84 olarak bulunmustur. Bu arastirmada Olgegin toplam puani igin Cronbach alfa
katsayisi ,90 ve McDonald’s Omega katsayi ise ,91 olarak hesaplanmistir.

Ogretmen Cokkiiltiirlii Tutum Olgedi (OCTO)

Ponterotito, Baluch, Greig, and Rivera (1998) tarafindan gelistirilen OCTO Yazici, Basol, and Toprak
(2009) tarafindan Tiirkce’ye uyarlanmistir. Olcek toplam 20 maddeden (6rn. Ogretmenler, 6grencilerinin
kalturel gegmislerinin farkinda olma sorumluluguna sahiptirler.) olusmaktadir. Fakat Tirkge’ye uyarlama
calismasinda 2 maddenin &lgekten ¢ikarilmasi &nerilmektedir. Olgek “kesinlikle katiimiyorum”dan (1)
“kesinlikle katiyorum”a (5) dogru giden 5’li Likert tipi derecelemeye sahiptir. Olgekten alinan puanlar 20
ile 100 arasinda degismekte olup yiikselen puanlar gokkilturli egitime karsi olumlu tutumlarin varligina
isaret etmektedir. Faktor analizi sonuglari 6lgegin bes faktorli oldugunu gosterse de teorik olarak 6lgek
tek boyutludur. Acgimlayici faktor analizine (AFA) gore Olcekteki tim maddeler toplam varyansin
%48,91'ini aciklamakta ve faktér yiikleri ,47 ile ,72 arasinda degismektedir. Olgegin Cronbach alfa
glvenirlik kat sayisi ,75 ve iki yari givenirlik katsayisi ise ,72 olarak bulunmustur. Bu arastirmada olcegin
Cronbach alfa katsayisi ,72 ve McDonald’s Omega katsayi ise ,76 olarak hesaplanmistir.

Kiiltirlerarasi Duyarliik Olgegi (KDO)

Chen and Starosta (2000) tarafindan gelistirilen KDO Rengi and Polat (2014) tarafindan Tiirkce’ye
uyarlanmistir. Olgek 5’li Likert tipi derecelemeye sahiptir ve toplam 24 maddeden (6rn. Farkli
kiiltirlerden olan &grencilerin deger yargilarina saygl duyarim.) olusmaktadir. Olgekten elde edilen
puanlar 24 ile 120 arasinda degismektedir. Olgekten alinan yiiksek puanlar kiiltiirlerarasi duyarhligin
yiksek oldugunu gostermektedir. KDO, kiltiirlerarasi etkilesime katilim, kiltiirel farkhliklara saygi,
kiltlrlerarasi etkilesimde 6zgliven, kiltirlerarasi etkilesimden hoslanma ve kiiltlirlerarasi etkilesimde
6zen olmak lzere 5 faktorden olusmaktadir. AFA sonuglarina gére Olcegin bes faktori toplam varyansin
%56,62’sini aciklamakta olup faktor yiikleri ,47 ile ,77 arasinda degismektedir. Olgegin Cronbach alfa
givenirlik kat sayisi ,87 olarak hesaplanmistir. Bu arastirmada ise 6lgegin toplam puani igin Cronbach
alfa katsayisi ,86 ve McDonald’s Omega katsayi ,88 olarak hesaplanmistir.

Etik Kosullar

Arastirma Helsinki Deklarasyonuna uygun olarak yiriitilmiis ve Kastamonu Universitesi Bilimsel
Arastirma ve Yayin Etigi Kurulunun onayi (izin sayl no = E-16498365-050.01.04-2100002099) alinmustir.
Arastirmanin verileri tim katilimcilarin “Arastirmaya gonilli olarak katiliyorum” secenegini isaretleyerek
bilgilendirilmis onamlarinin alinmasi suretiyle Google formlar araciligi ile toplanmistir. Ek olarak,
katilimcilar 6lgek setini doldurmadan 6nce verilerin gizliligi hakkinda bilgilendirilmislerdir.
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Verilerin Analizi

Bu arastirmada cokkiiltiirli egitime ydnelik tutum ile 6gretmen 06z-yeterligi arasindaki iligkide
kiltarlerarasi duyarhhgin araci rolinin incelenmesi amaglanmistir. Bu amagla ilk olarak, degiskenler
arasi iliski diizeyenin incelenmesi igin Pearson korelasyon katsayilari sunulmustur. ikinci olarak,
arastirmanin tim degiskenlerine iliskin tanimlayici istatistikler rapor edilmistir. Son olarak, ¢okkultirla
egitime yonelik tutum ile 6gretmen 6z-yeterligi arasindaki iliskide kultirlerarasi duyarliligin araci roltiniin
incelenmesi igin aracilik analizi uygulanmistir. Aracilk modeli, Hayes (2017) tarafindan gelistirilen
PROCESS 3.5 macro (model 4) kullanilarak degerlendirilmistir. Hayes'in (2017) onerdigi gibi tim
regresyon/yol katsayilari standardize edilmemis formdadir. Aracilik analizinde 10.000 yeniden
ornekleme yoluyla diizeltilmis gliven araliklari hesaplanmistir. Bunun yaninda yas ve cinsiyet aracilik
analizine kontrol degiskeni olarak eklenmistir. Veriler IBM SPSS Statistics for Windows 22 programi
kullanilarak yapilmistir.

Bulgular

Bu bolimde, tanimlayici istatistikler olarak tiim degiskenlere iliskin aritmetik ortalama, standart
sapma, carpiklik ve basiklik katsayilari incelenmis ve degiskenler arasi iliski diizeylerini gosteren
korelasyon katsayilari sunulmustur. ikinci olarak, aracilik modeline iliskin bulgular verilmistir.

On analizler

Degiskenlere iliskin incelenen tanimlayici istatistikler ve bu degiskenlere ait korelasyon analizi
sonuglari Tablo 2’de sunulmustur.

Tablo 2.

Korelasyon katsayilari ve tanimlayici istatistikler

Degiskenler 1 2 3 Ortalama Standart Carpikhk Basiklik
Sapma

1. Ogretmen Oz-yeterligi - 91,73 10,37 -,04 ,10

2. Cokkultarlt Tutum ,30% - 69,43 6,83 ,03 ,33

3. Kaltlrlerarast  ,51* ,49%* - 96,54 10,34 -,20 ,05

Duyarlilik

*p <,01

Tablo 2 incelendiginde, tiim korelasyon katsayilarinin anlamli oldugu gorilmektedir. Bu gercevede,
beklendigi Gzere 6gretmen 6z-yeterligi, cokkiltiirli egitime yonelik tutum ve kaltlrlerarasi duyarlilik
birbirleri ile pozitif yonde iligkilidirler.

Basiklik ve carpiklik katsayilari arastirma verilerinin normal dagilip dagilmadigini incelemek igin
kullaniimigtir. Buna goére carpiklik degerlerinin -,20 ile ,03 ve basiklik degerlerinin ,05 ile ,33 arasinda
degistigi bulunmustur. Bu sonuglar dikkate alindiginda George and Mallery (2003) tarafindan o6ne
surilen kriter degerlere gore (carpiklik icin +2 ve basiklik igin +2) arastirmanin veriler normal dagilim
gostermektedir.

Aracilik analizine gecilmeden o6nce, aracilik analizi icin gerekli olan varsayimlarin karsilanip
karsilanmadigi incelenmistir. Bu baglamda, ¢oklu baglantiliiga iliskin istatistiki degerler incelendiginde,
varyansl blylitme faktoriiniin (VIF) kesme degeri olan 10’dan kiiglik oldugu, tolerans degerinin olgit
deger olan ,20'nin lzerinde oldugu hesaplanmistir. Son olarak degiskenler arasi oto-korelasyon
incelendiginde, Durbin-Watson testi katsayisinin 2,098 olarak bulundugu ve bu degerin 6lgit degerler
olan 1 ile 3 arasinda oldugu gorilmistir (Field, 2016). Boylece, ¢oklu istatistige iliskin varsayimlarin
saglandigl gortlmustir.
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Aracilik Analizi

Aragtirmada PROCESS model 4 uygulanarak, kultlrlerarasi duyarliigin ¢okkiiltiirli egitime yonelik
tutumlar ile 6gretmenlerin Oz-yeterligi arasindaki iliskiye aracihik edip etmedigine dair hipotezler
sinanmistir (Tablo 3; Sekil 1). Bulgular, ¢okkiltirli egitime yonelik tutumun 6gretmen 6z-yeterligine
toplam dogrudan etkisinin (yol c; araci degisken olmaksizin; B = ,45, t(209) = 4,48, p < 0,001, 95%Cl =,25,
,65), dogrudan etkisinin (yol c’; araci degiskenle birlikte; B = ,09, t(209) =,957, p =,339, 95%CI = -,10, ,30)
ve kulturel duyarllik Gzerinden dolayli etkisinin anlamli oldugunu (B =,35, 95% Cl =,22, ,50) gostermistir.

Tablo 3.
Modeldeki yol katsayilari

95% GA

Alt Ust
Model Katsayi SH t p deger deger
Araci degisken olmayan
model
Yol ¢ CEYT = O0Y ,454 ,10 4,48 <,001 ,254 ,654
Kaltirlerarasi duyarliligin
araci oldugu model
Yol a CEYT - KAD ,732 ,09 7,92 <,001 ,549 ,914
Yol b KAD > 00Y ,484 ,07 7,02 <,001 ,348 ,620
Yol ¢’ GEYT > O0Y ,099 ,10 957 339 -105 ,305

KAD'in dolayl etkisi ,354 ,07 ,221 ,506

CEYT: Cokkiltirlli egitime yonelik tutum (bagimsiz degisken); OOY: Ogretmen 6z-yeterligi (bagimli
degisken); KAD: Kdiltirlerarasi duyarlilik (araci degisken)

Ayrica bulgular, cokkultirli egitime yonelik olumlu tutumlarin yiksek kaltirlerarasi duyarhhkla iliskili
olduguna (yol a; B =,73, p < 0,001) ve kultlrlerarasi duyarliligin yiksek 6gretmen 6z-yeterligi ile iliskili
olduguna (yol b; B =,48, p <0,001) isaret etmistir.

Kaltarlerarasi

Cokkultarlt Egitime
Yoénelik Tutum  F-=-=-=-=-==————-

" p<,001

Duyarhhk
c=,454 —>
¢'=,099 - ------------ >|

Sekil 1. Araci model

Ogretmen Oz-yeterligi

Sonug olarak, arastirmanin bulgularina gore kaltlrlerarasi duyarhlik cokkiltirli egitime yonelik
tutumlar ile 6gretmen Oz-yeterligi arasindaki iliskiye tam aracilik etmektedir. Diger bir deyisle,
cokkiltirli egitime yonelik tutum, 6gretmen 6z-yeterligini kiltlrlerarasi duyarlihk araciligiyla dolayh

olarak yordamaktadir.
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Tartisma

Bu calismanin amaci, ¢okkiltiirld tutumlar, kiltirlerarasi duyarlilk ve 6gretmen 06z-yeterligi
arasindaki iliskiyi arastirmak ve gokkultiirli tutumlar ile 6gretmen Oz-yeterligi arasindaki iliskilerde
kalturlerarasi duyarhhgin aracilik rolii olup olmadigini ortaya ¢ikarmaktir.

Arastirmanin ilk hipotezi, ¢cokkultlrli egitime yonelik tutumlarin kiltirlerarasi duyarlilikla pozitif
yonde iliskili oldugudur. Bulgular, cokkiltiirli egitime yonelik tutumlarin kiltirlerarasi duyarliligi 6nemli
Olgtide yordadigini ortaya koymustur. Bu bulgu, ¢okkiltirlu tutumlarin kiltiirlerarasi duyarliligin éncila
oldugunu belirten Ridley ve digerleri (1994) ve Kang ve Lim (2012) tarafindan da desteklenmektedir.
Ayrica Su (2018) tarafindan yapilan bir ¢alismada da sonuglar, Universite 6grencilerinin tutumlarinin
kiltarlerarasi duyarliigin gelismesine yardimci olan en etkili faktorlerden biri oldugunu ortaya
koymustur. Bu sonuglara dayal olarak Su (2018), olumlu bakis agilarinin tutumlarla iliskili oldugunu
ortaya koymus ve 6grencilerin duygusal egilimlerinin ve olumlu ya da olumsuz tutumlarinin
kalturlerarasi duyarhligin gelisimini 6nemli Olglide etkileyip etkilemedigini sorgulamistir. Diger bazi
arastirmalar elde edilen bulgular da bu ¢alisma ile benzerdir (Kim ve Connelly, 2019; Onur-Sezer ve
Bagceli-Kahraman, 2017). Buna gore genel olarak, bireylerin farkliliklar ve onyargilara iliskin
farkindalklarini  ve psikolojik egilimlerini kapsayan ¢okkiltirlid tutumlarin, belirli durumlarla
karsilastiklarinda onlarin nasil davrandiklarini etkiledigi ve bireyleri kiltirlerarasi iletisimin duyussal
yoni olarak gosterilen kiltirlerarasi duyarli hale getirdigi séylenebilir (Chen & Starosta, 2000). Sonug
olarak, bireylerin sahip olduklari olumlu tutumlarin, onlarin kiltirel farkliliklari anlamalarina ve takdir
etmelerine ve dolayisiyla farkhliklara karsi daha duyarli olmalarina katki saglayan olumlu bir unsur
olabilecegi séylenebilir.

Calismada ikinci hipotez dogrultusunda, kiiltiirlerarasi duyarhhgin 6z-yeterlik ile pozitif olarak iliskili
olup olmadigi test edilmistir. Arastirmada elde edilen bulgu, kilttrlerarasi duyarhhgin 6gretmenlerin 6z-
yeterliklerini dnemli 6lglide yordadigini gbstermistir. Chan (2004) ayrica duyarhhgin 6z-yeterliligin 6nemli
bir yordayicisi olarak ortaya ciktigini dogrulamistir. Baska bir calismada Kim ve Connelly (2019)
kalturlerarasi duyarhlik ile 6gretmen 6z-yeterligi arasindaki iliskinin anlamh oldugunu belirtmislerdir.
Ayrica, Kim ve Connelly (2019) kaltirlerarasi duyarhhg giiclendirmenin 6gretmenlerin 6z-yeterliklerini
olumlu yoénde etkileyecegini iddia etmistir. Buna gore kdiltirel farkhlklarin bulundugu ortamlarda
calisabilme veya yasayabilme gibi becerilere sahip kiltirlerarasi duyarlihgi olan bireylerin bu 6zellikleri,
ogrencilerle etkilesim kurmada kararlilik, baglilik ve istekli olus gibi unsurlarla belirlenen 6gretmen 6z-
yeterligi icin destek saglayacagi soylenebilir (Shaukat ve Igbal, 2012).

Arastirmanin Uglincu hipotezi, cokkulturli egitime yodnelik tutumlarin katilimcilarin 6z-yeterligi ile
pozitif iliskili oldugudur. Arastirmada edilen bulgu, cokkdltlrli egitime yonelik tutumlarin 6gretmen
adaylarinin 6z-yeterliklerini 6nemli 6lglide yordadigini gostermistir. ABD ve Gliney Kore'de yapilan
arastirmalarda da, ¢okkdltirli egitimde mesleki gelisimin, cokkiltirli siniflarda 6gretmen 6z-yeterliligini
pozitif olarak yordadigini bulunmustur (Choi ve Lee, 2020). Benzer sekilde Guney Afrika, Japonya,
Finlandiya ve israil gibi farkli tilkelerde yapilan calismalarda da cokkiiltirlii egitim ile dgretmen 6z-
yeterligi arasinda pozitif iliskiler oldugu tespit edilmistir (Malinen vd., 2012; Savolainen vd., 2012; Yada &
Savolainen, 2017). Gorildugi gibi, 6z-yeterlik ve tutumlar (zerine yapilan gesitli arastirmalar, iki yapi
arasinda anlamli bir iliski oldugunu ortaya koymaktadir ve bu calismada elde edilen bulgular ile
benzerdir.

Arastirmanin son hipotezi dogrultusunda, kiltirlerarasi duyarliigin ¢okkiltirli egitime yonelik
tutumlar ile 6z-yeterlik arasindaki iliskiye aracilik edip etmedigi test edilmistir. Arastirmanin bulgulari,
araci (kultarlerarasi  duyarhlik) kontrol edildiginde, ¢okkaltlrli tutumlarin  6gretmenlerin  6z-
yeterliklerinin anlaml bir yordayicisi olmadigini goéstermistir. Bu nedenle, kiltirlerarasi duyarliligin,
cokkultlrli tutumlar ile 6gretmenlerin 6z-yeterligi arasindaki iliskiye tam olarak aracilik ettigini ve bu
tutumlarin 6z-yeterligi yalnizca duyarhlik yoluyla etkiledigi dogrulanmistir. Evers, Tomic ve Brouwers
(2005) de duyarliligin 6z-yeterlik Gzerindeki araci rolini arastirmis ve esitliklere iliskin duyarlihiginin
anlamh ancak kiclik bir etkisinin oldugu sonucuna varmistir. Bunun nedeni, Banks'in Dondstlirtici
Yaklasimina Dayali teorik Cokkdltirli Egitim Uygulamalari Modeli tarafindan da o6nerilen (Banks ve
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Banks, 2004; Munroe ve Pearson, 2006) tutumlarin tek basina yalnizca bireysel egilim veya gorisi
yansitiyor olmasi olabilir. Model, ¢cokkulturli tutumlarin ti¢ alt boyutu icerdigini dnermektedir; bilgi, ilgi
ve eylem ve modele gore bilgi ve ilgi her zaman eylem ile sonuglanmayabilmektedir. Bu durum, bireyler
olumlu bir tutuma sahip olsalar bile, yeterligin devaminda olusan davranislara yansimayabilecegini
gostermektedir. Tutum, 6gretmenlerin duyussal ve bilissel dizeyde 6z-yeterliklerini yordamada etkili
olsa da davranissal boyutu géz 6nine alindiginda, cokkiltirli ortamlarda etkin bir sekilde hareket
etmeyi iceren duyarhlk aracihiginin gerekli oldugu soylenebilir. Cokkultlrli tutumun alt boyutlarina
iliskin yapilan diger calismalarin sonuglari, bilgi ve ilgi puan ortalamalarinin genellikle ylksek olmasina
ragmen eylem puanlarinin disiik oldugunu goéstermektedir (Amin, Wahab ve Aziz, 2012; Karatekin,
Akgaoglu ve Taban). , 2019; Polat ve Barka, 2012; Richardson, Volberding ve Zahl, 2020). Bu bulgu
ogretmen adaylar agisindan degerlendirildiginde, 6gretmen adaylarinin tutumlara iliskin duyussal
ozelliklere sahip olmalarina ragmen gergek sinif ortaminda olmadiklari icin deneyimleme firsatina sahip
olmadiklari soylenebilir. Sonug olarak, 6gretmen adaylari cokkiltiirli tutumlara sahip olmalarina
ragmen, ilgili yeterliklere sahip olmayabilirler.

Oneriler

Ogretmen adaylarinin kiiltiirlerarasi duyarl yetistirilmeleri icin &gretmen yetistirme programlarinin
cokkaltirli egitime iliskin bilgi ve ilginin yani sira davraniglarina yardimci olan becerilerin gelisimini
desteklemesi 6nemlidir. Mevcut ve ge¢cmis mifredatlar incelendiginde programda yer alan derslerin
iceriklerinin 6gretmen adaylarini tek bir sosyo-ekonomik grup ve tek bir kiltiir, yani hakim kaltar ile
etkin bir sekilde calismak lizere yetistirdigi goriilmektedir. Bu ¢calismada elde edilen bulgularin isiginda ve
Banks and Banks (2019) ile Sleeter'in (2001) ifade ettigi gibi, sadece birka¢ dersin icerigine kilturel
konularin eklenmesi veya cokkilturliiluk Gzerine bazi se¢meli derslerin verilmesi kiltirel duyarlilig
gelistirmek icin yeterli degildir. Turkiye'de 2020 yilina kadar tiim 6gretmen yetistirme programlarinda
ayni mifredat uygulanmistir. Ancak 2020 yili itibari ile her egitim fakiiltesinin kendi programini
olusturmasinin 6nd acilmistir. Bu esneklik dogrultusunda Universitelerin birka¢ ders eklemekten ote,
cokkultlrli tutum ve yeterliklere uygun ve 6gretmen adaylarinin kiltirel duyarliliklarini gelistirecek
kokla bir mifredat degisikligi yapmalari onerilebilir. Boylece 6gretmen farkliliklara iliskin 6z-yeterligi
ylksek 6gretmenler yetistirmek mimkin olacaktir.

Ayrica, mevcut 68retmen yetistirme programlarinda yer alan dersler 4. sinifa kadar ¢ogunlukla teorik
bilgilerin aktarilmasina odaklanmaktadir. Bu teorik derslerin bazilarinin igerigi 6gretmen adaylarini
kismen ¢okkiltirli ortamlara duyugsal ve bilissel olarak hazirlasa da davranigsal olarak
hazirlamamaktadir. Ogretmen adaylari, dogrudan sinif deneyimi yasayarak davranissal becerilerini
gelistirebilecekleri 6gretmenlik uygulamasini ancak son sinifta alabilmektedir. Fakat bu dersler de
agirhkli olarak alana 6zgi 6gretim yontem ve tekniklerine odaklanmaktadir. Bu nedenle mevcut ders
iceriklerinin, 6gretmen adaylarinin egitim siirecinde farkliliklari takdir etmelerine ve bunlara hazirhkl
olmalarina ve gokkultirli sinif deneyimleri kazanmalarina olanak verecek sekilde yeniden tasarlanmasi
Onerilebilir. Sonug olarak, hem 6z-yeterlik teorisi hem de bu g¢alismanin bulgulari ile desteklenen daha
olumlu 6grenme deneyimleri, gelecegin 6gretmenlerinin kiltirel farkhhklara yonelik tutumlarini daha
olumlu bir sekilde gelistirecektir.

Sinirhhklar

Bu calismada elde edilen bulgular, bazi sinirliliklar i1siginda degerlendirilmelidir. ilk olarak, veriler
valnizca orta Olgekli bir devlet {(niversitesinden toplanmistir ve rastgele o6rnekleme yontemi
uygulanmamistir. Tirkiye'nin farkh illerinde bulunan Universitelerden veri toplamak, evreni temisil
etmesi acgisindan daha iyi olacaktir. ikincisi, veri toplama yéntemi 6z-bildirim araglariyla sinirlidir.
Gelecekteki arastirmalar farkli arastirma tasarimlari igerebilir. Son olarak, bu arastirmada elde edilen
sonuglar kesitsel analize dayanmaktadir. Bu nedenle 6gretmenlerin 6z-yeterlikleri ile cokkiilturli egitime
yonelik tutumlari arasindaki iliskiyi iceren cikarimlarda dikkatli olunmalidir. Cokkultlrli tutumlari,
kiltlrlerarasi duyarhligi ve 6gretmenlerin 6z-yeterligini etkileyen zaman ve kosullara bagh faktorlerle
ilgili boylamsal veriler araciligiyla farkh ¢alismalar gergeklestirilebilir.
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Sonug

Bu ¢alismanin sonuglari, 6gretmen adaylarinin kilttrlerarasi duyarhhklarinin 6z-yeterlik duygularini
etkileyen 6nemli bir faktér oldugunu ortaya koymustur. Tutumlar bilissel, duyussal ve davranissal
boyutlariyla 6gretmen vyeterlikleri Gzerinde etkilidir. Bu boyutlardan birindeki eksiklik 6z-yeterlik
gelisimini engelleyebilir. Bu baglamda, bu ¢alismanin sonuglari, kiltrlerarasi duyarlihk olmadan olumlu
bir tutuma sahip olmanin, 6gretmenlerin 6z-yeterliklerini gelistirmek icin tek basina yeterli olmadigini
ortaya koymustur.

Bu calismada, “Yiiksekdgretim Kurumlan icin Bilimsel Arastirma ve Yayin Etigi Yénergesi’nde
belirtilen tim kurallara bagh kalinmis, ydénergenin ikinci bolimiinde yer alan “Bilimsel Arastirma ve Yayin
Etigine Aykiri Eylemler”den higbiri gergeklestirmemistir.
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