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Today, teachers establish social relationships with people from many different backgrounds
in their professional lives. In the context of these social relationships, the relationships
between parents and teachers are crucial. Some parents are oppressive to teachers during
these relationships. Parental pressure on teachers occurs in many ways. Teachers who feel
pressure use many ways as changing the amount of homework, increasing discipline, and
using different teaching methods. This study aims to reveal the relationship between the
amount of parental pressure on teachers and the academic success of 4th-grade students.
The data of the study were obtained from students who participated in the 2015 assessment
exam of TIMSS in Finland, Germany, Turkey, and the U.S.A and from these students'
teachers. A total of 25.320 students and approximately 1013 teachers from these countries
participated to this study. Data analysis was performed using linear regression analysis
which are among the quantitative research methods by the IDB analysis program and SPSS
software. The findings of the study show that parental pressure on teachers affects students'
mathematics achievement significantly and positively in all countries except Finland. It was
observed that as the parental pressure on teachers increased, the mathematics achievement
of these teachers' students increased.
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Guintimiizde 6gretmenler meslek hayatlarinda pek ¢ok farkli ¢evreden insanlarla sosyal
iliskiler kurmaktadir. Bu sosyal iligkiler baglaminda velilerle 6gretmenlerin kurduklar:
iliskiler olduk¢a O©nemli goriilmektedir. Bazi anne-babalar bu iligskiler sirasinda
Ogretmenlere baskici bir sekilde yaklasim gostermektedir. Velilerin 6gretmenler {izerine
uyguladiklar1 baski birgok farkli sekilde ortaya gikmaktadir. Uzerinde baski hisseden
Ogretmenler ise ogrencilerin 6dev miktarini degistirme, disiplini arttirma, farkli 6gretim
metotlart kullanma gibi pek ¢ok yola bagvurmaktadirlar. Bu aragtirmanin amaci velilerin
Ogretmenler {izerine olan bask:i seviyeleri ile 4. siuf 6grencilerinin akademik basarisi
arasindaki iligkiyi ortaya koymaktir. Calismanin verileri Finlandiya, Almanya, Tiirkiye ve
Amerika {ilkelerinden TIMSS 2015 degerlendirme smnavina katilan 6grenciler ve bu
ogrencilerin dgretmenlerinden elde edilmistir. Arastirmaya bu iilkelerden toplam 25.320
6grenci ve bunlarm 6gretmenleri, yaklasik olarak 1013, katilmistir. Verilerin analizinde nicel
arastirma metotlarindan olan dogrusal regresyon analizi, IDB analiz programi ve SPSS
kullanilarak yapilmistir. Arastirmanin bulgulari, Finlandiya harig biitiin {ilkelerde velilerin
ogretmen tizerindeki baskilar1 6grencilerin basarisini anlamli ve pozitif yonde etkiledigini
gostermektedir. Velilerin Ogretmenler {izerindeki baskisi arttikca bu dgretmenlerin
ogrencilerinin matematik basarisinin da dogrusal bir sekilde arttig: goriilmiistiir.
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Giris

Egitim sistemi bir parcalar biitiinii olarak diisiiniildiigiinde bu parcalar1 basaril bir sekilde bir
araya getirebilecek en 6nemli unsurlarin baginda 6gretmen gelir (Sayan, 2015). Fakat 6gretmen tek
basina bir 6grencinin basarisinda yeterli bir faktor olarak goriilmemektedir. Ogrencilerin okul basarist
{izerinde &grenci-6gretmen ve veli arasindaki etkilesimin de biiyiik bir énemi vardir. Ogrencilerin
O0grenme diizeylerini arttirmak i¢in 6grenci ve 6gretmenin yani sira veli 6gretmen is birligi de hayati
Onem tagimaktadir (Altun, 2009). Egitim bu anlamda bir ekip isi olarak goriiliir ve egitimin sadece
okullarin ve 6gretmenin sorumlulugunda olmadig1 ortaya koyulur (Akbaba ve Cakan, 2004). Bu
noktada ¢ocugun egitimi konusunda aileye de 6nemli gorevler diismektedir. Bazi aileler ¢ocuklarinin
egitimi konusunda {iistlerine diisen gorevi yapmazken bazilar1 da bu gorevi bir adim ileriye tastyarak
¢ocuklarinin 6gretmenlerine baski uygulamaya baslamaktadir. Bu baskinin siddeti ve tiirleri iilkeden
iilkeye gore farklilik gostermekle birlikte, baskinin temelinde 6grencinin akademik basartya ulasma
istegi yatmaktadir. Aileler ¢ocuklarinin basari takibini yaparken, bilerek ya da bilmeyerek 6gretmenler
tizerinde denetcilik roliinii de tistlenmektedirler. Bazi aileler ise denetgilik roliinii bir seviye ileri
gotiirerek 6gretmenlerin 6gretme yontemlerine, 6dev verme yogunluklarina, sinif i¢i disiplin tarzlarina
miidahale ederek dgretmenleri baski altina alabilmektedirler. Uzerinde baski hisseden 6gretmenler
ogretim yontem ve tekniklerini degistirebilmekte, 6dev miktarin arttirip azaltabilmekte ya da merkezi
smavlara yonelik testler uygulayabilmektedirler. Bu tiir degisikliklerde 6grenci basarisini olumlu ya da
olumsuz yonde etkileyebilmektedir. Bu ¢alisma da bu degisikliklerin 6grenci basarisi {izerinde nasil bir
etki olusturdugunu incelemek i¢in yapilmistir.

Cocuklar, giintin biiytik bir boliimiinii evde aileleriyle birlikte gecirdikleri igin aileleriyle
kurduklar: iliski okul basarilarinda biiyiik pay sahibidir. Anne ve babalar aslinda ¢ocuklarin okul
disindaki 6gretmenleridir. Cocuk igin elverisli 6gretim ortaminin kurulmasi i¢in 6gretmen ve ailelerin
ortak cabasi gerekmektedir. Bu nedenle, 6gretmenler c¢ocuklarin aile ortamlarini en iyi sekilde
degerlendirmeli ve aile bireyleriyle iletisim kurmalar1 gerekmektedir (Burns, Roe ve Ross, 1992;
Gordon, 1993 ve Satir, 1996).

Egitimde yasanan gelismelere paralel olarak dgretmenlik mesleginden toplumun beklentileri
de cok yiiksek seviyelere ¢ikmustir (Taskaya, 2012). Veliler bu beklentilerini 6gretmenlere farklh
sekillerde yansitmaktadirlar. Ogretmenlerin bircogu bu durumda kendilerini baski altinda
hissetmektedir. Bu baskinin Ogrencilerin akademik basarisina cesitli sekillerde yansidig:
diisiiniilmektedir. Ozelikle devlet okullarinda velilerin egitim ve 6gretim siireclerine katilim1 egitimin
kalitesini etkilemektedir. Murnane ve Levy (1998) ebeveyn baskisinin okul performansi iizerinde
onemli bir etkiye sahip oldugunu belirmiglerdir. Anne ve babalar, test puanlariyla 6l¢giilen 6grenci
performansini arttirabilmek icin okulu ve Ogretmenleri daha fazla ¢abaya zorlayabilirler (Mcmillan,
2000). Velilerin o6gretmenlere kars: sergiledikleri baskici davramiglar birtakim beklentilerden dolay:

ortaya ¢ikmaktadir. Bu beklentiler Senaras ve Cetin’in (2018) okul miidiirleri ve 6gretmenler iizerinde
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yaptig1 calismanin bulgular: arasinda; notlar, cocuklara ilgi gosterme, 6devler ve sinifta disiplin kurma
gibi konularda ortaya konmaktadir.

Malko¢'un bu konuda (1993) yaptigr kapsamli bir arastirmaya gore, Ogretmenler icinde
bulunduklar1 ¢evre kosullarindan ve velilerin yaklasimindan biiyiik oranda etkilenmektedirler.
Ogretmenin performansini etkileyen en énemli gevresel faktorlerin baginda veliler gelmektedir. Okula,
egitime ve cocuklarina duyarl olan aileler ¢cocugu icin 6gretmenlerle is birligi yapma ¢abasina girerler
(Hatipoglu ve Kavas; 2016). Giiniimiizde egitim faaliyetlerinin anlamli olabilmesi i¢in 6gretmen ve
velilerin arasindaki iliski oldukg¢a 6nemlidir. Bu konuda yapilan arastirmalara gore, ailelerin sosyo-
ekonomik ve egitim durumlari 6nemli olmaksizin, velilerin okul siireclerine katildigi durumlarda
Ogrencilerin basaris1 artmaktadir (Sisman, 2002, s.193). Egitim ortamlarinda bunun tam tersi
durumlarda yasanabilmektedir. Ogrenci olumsuz bir davranista bulundugu zaman 6gretmenlerin
veliler ile goriisme yapmasi gerekmektedir. Ancak genellikle boyle durumlar velilerin okulla kurdugu
iletisimi aksatabilmektedir. Bunun en biiyiik nedeni ise; kimsenin ¢ocugu ile ilgili kotii bir sey duymak
istememesidir. Ogretmen, velilerle bunun disinda olumlu olarak gozlemledigi davramslarda iletisime
gecerek okula kars1 tutumlarini degistirmelidirler (Hatipoglu ve Kavas; 2016).

Konu ile ilgili literatiir tarandiginda, 6gretmen ve veli iligkileri iizerine gesitli arastirmalarin
yapildigr (Simsek ve Tanaydin, 2002; Celenk, 2003; Geng, 2005; Altun, 2009; Erdogan ve
Demirkasimoglu, 2010; Aydogdu ve Kilig, 2016; Canak, 2016; Hatipoglu ve Kavas, 2016; Lindberg, 2017;
Saglam ve Caliskan, 2017; Babayigit, 2018; Kog, 2018; Senaras ve Cetin, 2018) goriilmektedir. Velilerin
Ogretmenlere yaptig1 baskilarin 6grencilerin akademik basarisi iizerine etkisini inceleyen calismalara
Tiirkiye’de pek fazla rastlanamamistir. Bu ¢alisma bu yonde ilgili alan yazina katki saglamas1 ve
gliniimiiz egitimin ayrilmaz bir parcasi haline gelen velilerin 6gretmenlere yaklasimina dair cesitli
oneriler vermesi acisindan onemli goriilmektedir. Ayrica elde edilen sonuglarin, velilerle 6gretmenlerin
etkilesimi konusunda fikir verici olacag1 diisiiniilmektedir.

Bu arastirmanin amaci velilerin 6gretmen {izerindeki baskilarimin 4. Sif 6grencilerinin
matematik dersinde ki akademik basarilarina olan etkisini incelemektir. Aragstirmanin diger bir amaci
da veli baskisinin farkl {ilkelerde goriilme oranlarinin karsilastirilmasi ve bu baskinin farkl iilkelerde
basariya olan etkisinin tespit edilerek degerlendirilmesidir. Yukarida bahsedilen amagclara ulasabilmek
i¢in uluslararasi akademik basari 6l¢me organizasyonu olan TIMSS verilerinden faydalanilmistir.
Arastirmanin yapildig: sirada en giincel TIMSS smavi 2015 yilinda yapildig: icin ¢alismada 2015 yili
verileri kullanilmigtir. TIMSS 2015 verileri kullanularak Almanya, Finlandiya, Tiirkiye ve Amerika’da 4.
smuf 6gretmenleri tizerindeki veli baskilari ile 6grencilerin akademik bagarilar: arasindaki iligkiyi ortaya
konulmak istenmistir. ligki ortaya koyulurken gesitli alt problemler de géz éniinde bulundurulmustur.

1. Ogretmenler {izerindeki veli baski diizeyleri iilkelere gore degisim gostermekte midir?

2. Ogretmenler iizerindeki veli baskis1 6grencilerin basar1 seviyesine olan etkileri iilkelere gore
degismekte midir?

Bu arastirma bu temel sorularin cevaplarini bulabilmek icin yapilmisgtir.
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Yontem

Calismanin yontem ve veri toplama metodu bu bdéliimde ayrintili olarak agiklanmustir.
Calismada herkesin kullanimina acik olan ve internetten indirilebilen TIMSS 2015 6gretmen ve 6grenci
verileri kullanilmistir. TIMSS arastirmacilar1 bu verileri kullanilarak 6grenci basarisma etki eden
faktorlerin belirlenmesini Ozellikle tesvik etmektedir (TIMSS, 2015). Dolayisiyla bu calisma igin
herhangi bir etik kurulu izni gerekmemektedir.

Calisma Grubu

Bu arastirmanin verileri 2015 yili TIMMS 4. Sinuflar Matematik smavindan elde edilmistir.
TIMMS calismalarinda 6rnekleme metodu olarak maksimum cesitlilik yontemini kullanarak drneklem
grubunu olusturmaktadir. Bu metoda gore, 6rneklem grubundaki bireyler genel popiilasyonu temsil
edebilecek oran ve nitelikte secilmektedir ($Sehirlioglu ve Saribay; 2010). Yukarida belirtilen yontemle
Finlandiya, Almanya, Amerika ve Tiirkiye iilkelerinden 25.320 6grenci ve onlarin 6gretmenleri ¢alisma
grubunu olusturmaktadir.

Tablo 1. Ulkelerden secilen 6§renci sayilariun dagilim

Ulkeler N %
Finlandiya 5722 23
Almanya 3823 15
Tiirkiye 6405 25
Amerika 9370 37

Veri Toplama Araci

Calismada, TIMMS 2015 yilinda 6grencilerin ¢ok yonlii bilgi ve beceri diizeylerini belirlemek
amaciyla matematik basar: testi kullanilmistir. TIMSS, ayrica Ogrencilerin akademik basarisina etki
eden faktorleri tespit edebilmek igin gesitli anketler uygulamaktadir. Bu anketlerden bir tanesi olan
dgretmen anketi de galismamin veri kaynagini olusturmaktadir. Ogretmen anketinde, 6gretmenlerin
okulda giin igerisinde yasayabilecekleri durumlara iligkin fikirlerinin alindig ifadeler bulunmaktadir.

G111

Indicate the extent to which you agree or disagree
with each of the following statements.
Check one circle for each line.
Agree a lot
Agree a little
Disagree a littie

Disagree
a lot

a) There are too many A A A .

students in the classes —-----—— {_} ] (D] ':_,'
b) | have too much material to - — — i

cover in class —-—--——mm——eeeee e ) ') O (@]
c) | have too many teaching

™y ™y ™y ™

ROUES --mmemmmroeme e O—O0O—0O—O
d) | need more time to prepare _ _ _ .

for dass - (3 — (O — (O — O
e} | need more time to assist — — — .

individual students -=-—---=--—— {_} . (@D (@]
f) | feel too much pressure

TR ETT L —— O @] (@] (@]
q) | have difficulty keeping up

with all of the changes to the — — — .

curriculum ——---=--=--——eee- () O—0O—0
h} | have too many administrative

D) D) D) ~y
sk e O-—0—-0-0O

Sekil 1: Ogretmenlere yapilan ankette yer alan ifadeler.
Bagimli degisken olarak Ogrencilerin matematik smavindan aldiklar1 basart puanlari

incelenmistir. Bagimsiz degisken olarak &gretmen anketleri kullanilmigtir. Ogretmenlere 41i likert
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seklinde, ‘Uzerimde cok fazla veli baskisi hissediyorum” seklinde bir ifade yoneltilmistir.
Ogretmenlerden bu ifadeye 1. ‘Cok katiliyorum’, 2. ‘Az katiliyorum’, 3. “Cok az katiliyorum’ ya da 4.
‘Hig katilmiyorum’ seklinde cevaplamalar: istenmistir. Calismada, Sekil 1’de ki soru, 6grenci basarisiru
veli baskis1 tizerinden yordamak icin bagimsiz degisken olarak kullanilmistir.

Veri Analizi

égretmen anketindeki baski miktarlari ile 6grenci basarisi arasindaki iliski IEA'nin gelistirmis
oldugu IDB Analyzer programi ve SPSS 20 paket programi yardimiyla regresyon analizi yapilmistir.
Ulkelerdeki dgrencilerin bagar1 diizeyleri IDB analzyer destegiyle ayri ayri degerlendirilmistir. IDB
analyzer, biiyiik ¢apta degerlendirme yapan egitsel organizasyonlarin toplamis oldugu ¢ok sayidaki
veriyi analiz etmeye yarayan bir yazihim programidir.

Arastirmanin Etik izinleri

Yapilan bu ¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Arastirma ve Yaymn Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir.

Bulgular

Ankete katilan tlkelerin 6gretmenlerinin verdikleri cevaplar incelendiginde; 6gretmenlerin
biiyiik bir kismi {izerinde ¢ok az veli baskisi hissettiklerini Tablo 2’de belirtmektedir. Aymi tabloya gore,
Ogretmenlerin dortte biri herhangi bir veli baskisiyla karsilasmadigini belirtmislerdir. Ogretmenlerin
tizerinde etkili olan baski dereceleri incelendigi zaman iizerinde gok baski oldugunu belirten % 5
oraninda 6gretmen bulunmaktadir (Tablo 2).

Tablo 2. Ogretmenler iizerindeki baski miktarlar:

Baski Dereceleri Ogrenci Sayist Yiizde Oran
Cok baski var 1251 %5
Az baski var 5505 %22
Cok az baski var 11537 %45
Hig baski yok 7027 %028

Yine Tablo 2 incelendiginde neredeyse her 4 6grenciden 1 6grencinin 6gretmeni {izerlerin az
veya ¢ok baski hissettiklerini belirtmislerdir. Ama Tablo 2’de goriildiigii gibi her 4 6grenciden 3’ {iniin
Ogretmeni hi¢ ya da ¢ok az baski hissettiklerini belirtmislerdir.

Tablo 3 ‘te ise iilkelere gore {izerinde baski hisseden 6gretmenlerin sayilar1 ve rneklemdeki oranlari

verilmigtir.
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Tablo 3. Ulkelere gire §§retmenlerin iizerinde veli baski seviyeleri

Baski Orani Say1 Yiizde
Cok baski var 65 %1
Finlandiya Az baski var 877 %15
Cok az baski var 3024 %53
Hig baski yok 1756 %31
Cok baski var 232 %6
Almanya Az baski var 1211 %32
Cok az baski var 1803 %47
Hig baski yok 577 %15
Cok baski var 414 %7
Tiirkiye Az baski var 1308 %20
Cok az baski var 2299 %36
Hig baski yok 2384 %37
Cok baski var 540 %6
Amerika Az baski var 2109 %22
Cok az baski var 4441 %47
Hig baski yok 2310 %25

Tablo 3’teki tilkelerdeki bask: oranlarina gore iizerinde gok baski hisseden 6gretmeler en az %1
oraninda, Finlandiya’da goriilmektedir. Almanya ve Amerika’da ise %6’lik oranla Finlandiya’ya gore
daha yiiksek baski oramina sahiptir. En fazla ¢ok baski var diyen &gretmen oram ise %7 ile
Tiirkiye’dedir. Cok baski hisseden 6gretmenlerin orani en fazla Tiirkiye’de olmakla birlikte, tizerimde
hi¢ baski yok diyen 6gretmen orani da %37 ile en fazla yine Tiirkiye’de gortilmiistiir. Tiirkiye’den sonra
{izerinde hig baski olmayan 6gretmenler ise %31 oranla Finlandiya’da bulunmaktadir. Uzerinde hig
baski hissetmeyen 6gretmenlerin oran1 Amerika’da %25 seviyelerindeyken, Almanya’da %15 oldugu
goriilmektedir.

Tablo 4’te ise 6gretmen iizerinde veli baskisinin 6grenci basarisina etki derecesini agiklamaktadir.

Tablo 4. TIMMS'e katilan iilkelerdeki veli baskisuin 6§renci bagarisini yordama diizeyi

TIMMS 2015’e katilan Ulkeler R square Mean
Finlandiya ,00 1,91
Almanya ,02 2,29
Tiirkiye ,01 1,93
Amerika ,02 2,10

Tablo 4 incelendiginde Finlandiya’da 0grenci basarisiyla 0gretmen {iizerindeki veli baskisi
arasinda herhangi bir iliski olmadig1 goriilmektedir. Amerika ve Almanya’da ise %2 oraninda dgrenci
basarilari, velilerin 6gretmenlere uyguladiklar: baski tarafindan aciklanmaktadir. Tiirkiye de ise bu
oran %1’de kalmaktadir. Tablo 4’te R square degerlerinin 6grenci basarilarini %1 ve %2 olarak agikliyor
olmasi ¢ok kiigiik bir etki gibi goziikse de aslinda 6gretmenlere gosterilen baskinin 6grencilerin basarisi
iizerinde oldukca 6nemli bir etkiye sahip oldugunu gostermektedir. Ciinkii TIMMS 6grenci basarisina
etki eden 200’den fazla faktor oldugunu tahmin etmektedir. Dolayisiyla da 6grenci basarisina etki eden
bu kadar fazla faktoriin oldugu durumlarda %2 ve %1’lik etkiler kiiglimsenemeyecek kadar énemlidir.

Ulkelerdeki dgretmenler iizerindeki veli baskisini yordama diizeylerindeki ortalamalar bize
ayni zamanda {ilkelerdeki bask: diizeylerini yansitmaktadir. Tablo 4 teki ortalama skorlara bakildiginda
2,29 ortalama ile baski seviyesi en ytiiksek olan iilke Almanya olarak goriilmektedir. Bu iilkeden sonra

ise bask1 seviyesi 2,10 oranla en yiiksek olan tiilke Amerika’dir. Bu {tilkeleri izleyen Tiirkiye ise 1,93
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oranla baski seviyesi en diisiik olan 3. iilke konumundadir. 1,91 oranla Finlandiya ise baski seviyesinin
en diisiik oldugu {iilkedir. Ortalama baski seviyelerine bakildiginda Almanya ve Amerika’da ki baski
seviyeleri ¢cok az baskinin iistiinde bir baski miktar1 varken Tiirkiye ve Finlandiya’da ise ¢ok az baski
seviyesinin altinda bir baski seviyesi vardir.

Tablo 5 Finlandiya’daki 6gretmenlerin iizerindeki veli baskisinin 6grenci basarisi iizerine olan
etkisini gostermektedir.

Tablo 5. Finlandiya’da veli bask: diizeylerinin 6grenci basarilar: iizerindeki etkisi

Ulke Veli Baski Diizeyi B Std. Hata t
Sabit 535,47 2,53 -

Finlandiya Cok az baski var 21,87 8,87 1,78
Az baski var -1,89 6,37 -30
Cok baski var -1,25 3,70 -,34

Tablo 5'te goriildiigii gibi Finlandiya’da 6grenci basarisi ile velilerin 6gretmenlere uyguladigt
baski diizeyleri arasinda istatistiksel olarak anlamli bir iliski yoktur. Finlandiya'da velilerin
ogretmenlere uyguladiklar1 baski miktar artik¢a 6grenci basarisinin diistiigti gozlenmektedir. Ama bu
diisiis istatistiksel olarak anlamli bir diisiisti ifade etmemektedir. Baski oranlar1 arasinda istatistiksel
olarak anlaml fark olmamasina ragmen ¢ok az bask: oldugu durumda iilkede 6grenci basarilar1 en
yliksek seviyeye ulasmaktadir.

Tablo 6 ise Almanya’daki 6gretmenlerin tizerindeki veli baskisinin 6grenci basarisi {izerine olan
etkisini ifade etmektedir.

Tablo 6. Almanya’da veli baski diizeylerinin 63renci bagarilari iizerindeki etkisi

Ulke Veli Baski Diizeyi B Std. Hata t
Sabit 502,49 6,37 -

Almanya Cok az baski var 24,41 15,15 1,56
Az baski var 28,52 7,20 3,98*
Cok baski var 17,13 7,17 2,39*

* [statistiksel olarak anlamli fark bulundugunu gosterir

Tablo 6 incelendiginde Almanya’da da velilerin 6gretmenler {izerinde kurdugu baski
ogrencilerin basarilar tizerinde anlamli bir iliski bulanmaktadir. Almanya’da 6gretmenler {izerindeki
veli baskis1 artikga 6grencilerin akademik basarilarinda bir artis gozlenmektedir. Az baski oldugu
durumda ise 6grencilerin basarilarmin maksimum seviyeye ulastig1 goriilmektedir.

Tablo 7 Tiirkiye'deki 6gretmenlerin iizerindeki veli baskisinin 6grenci basaris1 iizerine olan
etkisini gostermektedir.

Tablo 7. Tiirkiye'de veli bask: diizeylerinin 6§renci bagarilari iizerindeki etkisi

Ulke Veli Baski Diizeyi B Std. Hata t
Sabit 469,33 7,29 -

Tiirkiye Cok az baski var 34,24 10,40 2,52*
Az baski var 24,12 12,40 1,91
Cok baski var 21,16 10,00 2,13*

* [statistiksel olarak anlamli fark bulundugunu gosterir.

Tiirkiye’de velilerin 6gretmenlere uyguladiklar1 baski diizeyleri ve &grencilerin akademik

basarilar1 arasinda anlamli bir iliski bulunmaktadir. Bu baski miktar1 ¢ok az oldugunda ya da ¢ok bask:
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oldugunda 6grenci basar1 miktar1 da o oranda yiikselmektedir. Az bask: olan durumla 6grencilerin
akademik bagarilar1 arasinda anlamli bir iliski bulunmamaktadar.

Tablo 8 ise Amerika’da dgretmenlerin iizerindeki veli baskis: ile 6grenci basarisi arasindaki
iliskiyi gostermektedir.

Tablo 8. Amerika’da veli baski diizeylerinin 63renci basarilar: iizerindeki etkisi

Ulke Veli Baski Diizeyi B Std. Hata t
Sabit 521,37 5,81 -

Amerika Cok az baski var 35,4 9,09 3,47*
Az baski var 31,5 6,98 4,39*
Cok baski var 17,18 7,62 2,23%

* [statistiksel olarak anlaml: fark bulundugunu gosterir.

Amerika’da da 6gretmenler {izerine uygulanan veli baski ile 6grenci basarilar1 arasinda anlaml
bir iliski bulunmaktadir. Amerika’da az bask: oldugu durumda Ogrenci basarisinin ideal seviyeye
ulastig1 gozlenmektedir. Bask: miktar1 ¢ok oldugu durumda 6grenci basar1 puani en yiiksek seviyeye
cikmustir. Cok baskr olan durumda ise 6grenci basarilar en diisiik seviyededir.

Arastirmaya katilan tilkelerdeki baski diizeyleri ve Ogrenci basarist birlikte incelendiginde
iilkelerin genelinde dgretmenler {izerine yapilan veli baskis1 ve 0grenci basarisi arasinda olumlu ve
pozitif yonlii bir iliski oldugu gozlenmistir. Ebeveynlerin 6gretmenlere olan baskisi1 Almanya’da az bask:
diizeyinde, Tiirkiye'de ¢ok az baski diizeyinde ve Amerika’da ise az baski diizeyindeyken 6grenci
basarilariin en yiiksek seviyelere ¢iktig1 gozlenmektedir. Finlandiya’da ise veli bask: diizeyi ile 6grenci
basaris1 arasinda herhangi bir iliski olmadig1 goézlenmektedir. Finlandiya haricinde secilen diger
iilkelerde 6gretmen iizerindeki veli baskisi arttik¢a 6grenci basarist da artmaktadir. Ama bu artis hicbir
iilkede dogrusal bir sekilde artmamaktadir.

Tartisma ve Sonug

Bu calismada, TIMMS 2015 verilerine gore, velilerin ¢ocuklarinin &gretmenleri iizerinde
kurduklari baskilar ve 6grencilerin akademik basarilar1 arasindaki iliskinin incelenmesi amaglanmistir.
TIMMS farkh iilkelerde 4. ve 8. siuf Ogrencilerinin matematik ve fen alanlarinda kazandiklar:
yeterlilikleri belirmeye calisan bir aragtirma tiiriidiir (IEA, 2011). Ogretmenler iizerinde kurulan veli
baskisinin etkisi 6gretmenler tarafindan doldurulan anketler araciligiyla tespit edilmistir. Veliler
gliniimiizde egitim-6gretim siirecinin ayrilmaz birer pargasi haline geldikleri (Bursalioglu, 1999, p.50)
ve ¢ocuklarini en iyi taniyan kisi olduklar: diistiniildiigiinde ailelerin de 6gretmen ve okulla iletisim
kurmalar1 oldukga kaginilmaz bir duruma gelmistir (Rosenblatt and Peled, 2002). Segilen 4 farkl
iilkeden Finlandiya diginda diger iilkelerde 6gretmenlere baski uygulayan velilerin ¢ocuklarmin daha
yliksek akademik basari seviyesine ulastiklar: sonucuna ulasilmistir. Atmaca ve Ozen'in de (2019) buna
paralel olarak calismalarinda Tiirkiye’de akademik basar: artisi igin aile baskisinin artmas: gerektigi
sonucuna ulasmiglardir. Almanya’da Ogretmenler {izerinde baski seviyeleri artis gosterdiginde
ogrencilerin akademik basar1 en yiiksek seviyelere ulagsmaktadir. Tiirkiye’dekine benzer bir egitim
anlayisi da Almanya’da bulunmaktadir (S6zen ve Cabuk, 2013). Tiirkiye ve Almanya’daki 6grencilerin

basarilariin benzer sekilde olmasi bu durumdan kaynaklandig; ileri siiriilebilir. Tiirkiye’de de bask:
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miktar1 azaldiginda ya da tam tersi baski artis gosterdiginde 6grencilerin basaris1 da artmaktadir.
Amerika’da ise tiim baski durumlarinda Ogrencilerin basaris1 yiikselmektedir. Amerika’daki
Ogretmenlerin diger iilkelerdeki 6gretmenlere gore velilerden aldiklar: yonergeler sonrasinda sinftaki
uygulamalar1 6grencilerin basarilarini arttirdig: diistiniilmektedir.

Calismanin bulgular1 arasinda (Tablo 4) Finlandiya hari¢ diger iilkelerde velilerin 6gretmenlere
uyguladig1 baskiin ogrencilerin akademik basarilarinin anlaml bir yordayicisi oldugu sonucuna
ulasilmistir. Finlandiya’da ortaya c¢ikan bu durumun {ilkedeki hali hazirda uygulanan egitim
politikalarindan ve Ogretmenlerin Ogrencilere olan yaklasimlarindan kaynaklandigi tahmin
edilmektedir. Veliler 6gretmenlere her ne kadar baski uygulasalar bile Finlandiya’daki 6gretmenlerin
uygulamalarmin pek fazla etkilenmedigini ve 6grenci basarilarinda bir degisiklige sebep olmadigin
sOyleyebiliriz. Sahlberg’e (2007) gore Finlandiya’da otoritelerin ve ailelerin 6gretmene olan giiveni tam
olmasi, {ilkede Ogretmene uygulanan baskilarin Ogrenci basarisindaki sonucun degisiklik
gostermemesinin nedeni olarak yorumlanabilir. Bulgularda goriildiigii {izere 6gretmenler tizerindeki
baskinin en az oldugu iilke Finlandiya’dir. Buda velilerin egitim sistemine ve 6gretmenlere olan giiveni
gostermektedir.

Velilerin 6gretmenler {izerine yaptig1 baski, Ogrenci basarisinmi arttirdigi sonucu bize
ogretmenlere baski yapilmasi gerektigi sonucunu gostermez. Velilerle 6gretmen iliskileri higbir zaman
baski sekline doniismemelidir. Velilere bu konuda verilebilecek tavsiyeler su sekilde olabilir; veliler her
zaman Ogretmenleriyle is birligi igerisinde olmalidirlar. Cocuklarini her zaman yakindan takip
etmelidirler ve bunu onlar {izerinde bir baskiya doniistiirmemelidirler. Veliler, 6gretmenlerin derse
olan yaklasimina giivenerek onlara saygi1 duyduklarini belli etmelidirler. Ayrica sinf igerisinde siirecin
yoneticisi konumunda olan Ogretmene Ogretim siireciyle ilgili miidahalede bulunmamalidirlar.
Ogretmenlere dgrenciler iizerinde siirekli kontrol kurmalar1 ve onlar1 daha yakindan takip etmeleri
onerilebilir. Alan yazinda, velilerin dogrudan ogretmenlerle olan iliskilerine yonelik baskilarina
yonelik ¢alismalara pek sik rastlanmamaktadir. Bundan sonraki aragtirmalar 6gretmenlerin tizerinde ki
veli baskismin niteligini arastirmaya ve bu baskilar neticesinde 6gretmenlerin ne tiir degisiklikler ya da

tepkiler sergilediklerini ortaya koymaya yonelik olabilir.
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Introduction

When the education system is considered as a set of parts, the teacher is one of the most crucial
elements that can successfully bring these parts together (Sayan, 2015). However, the teacher is not only
linked to a student's success. The interaction between student-teacher and parents has great importance
on students' school success. In addition to student and teacher, parent-teacher cooperation is also vital
in increasing students' learning levels (Altun, 2009). In this sense, education is seen as teamwork, and it
is revealed that education is not only the responsibility of schools and teachers (Akbaba and Cakan,
2004). At this point, the family has responsibilities in child education. While some families do not do
their part in the education of their children, others take this task one step further and put pressure on
their children's teachers. Although the amount and types of this pressure differ from country to country,
the basis of the pressure lies in the student's desire to achieve academic success. While parents keep
track of their children's success, they also take on the role of supervising teachers, knowingly or
unknowingly. Some families, on the other hand, can take the supervisory role one level further and put
pressure on teachers by interfering with their teaching methods, the amount of homework, and
classroom discipline styles. Teachers who feel pressure can change their teaching methods and
techniques, increase or decrease the amount of homework, or quiz them for formal tests. Such changes
can affect student success positively or negatively. This study was conducted to examine the effects of

these changes on student achievement.

Since children spend most of the day at home with their families, their relationship with their families
has an essential part in their school success. Parents are teachers outside of school. Collective efforts of
teachers and families are required to establish a suitable teaching environment for the child. For this
reason, teachers should know children's family environments in the best way and communicate with

family members (Burns, Roe, and Ross, 1992; Gordon, 1993; Satir, 1996).

In parallel with the developments in education, the expectations of the society from the teaching
profession have reached very high levels (Taskaya, 2012). Parents reflect these expectations on teachers
in different ways. Many teachers feel under pressure in this situation. This pressure is thought to be

reflected in the academic success of students in various ways. Particularly in public schools, parents'
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participation in education processes affects the quality of education. Murnane and Levy (1998) stated
that parental pressure has a significant effect on school performance. Parents can force the school and
teachers to make more effort to increase student performance as measured by test scores (Mcmillan,

2000).

According to a comprehensive study conducted by Malko¢ on this subject (1993), the
environmental conditions and parents' approach greatly influence the teachers. One of the most
important environmental factors affecting teachers' performance is parents. Families who are sensitive
to school, education, and their children try to cooperate with teachers for their children (Hatipoglu and
Kavas; 2016). Today, the relationship between teachers and parents is crucial for educational activities
to be meaningful. According to studies on this subject, students’ success increases when parents
participate in school processes, regardless of families' socio-economic and educational status (Sisman,
2002, p.193). The opposite can happen in a learning environment. When the student behaves negatively,
teachers should have a meeting with parents. However, such situations often disrupt the
communication between parents and the school. The biggest reason for this is; nobody wants to hear
anything negative about their child. Teachers should change their attitudes towards the school by

communicating with parents about positive behaviors (Hatipoglu and Kavas; 2016).

When the literature on the subject is reviewed, it can be seen that various studies have been
conducted on teacher and parent relationships (Altun, 2009; Aydogdu and Kilig, 2016; Babayigit, 2018;
Canak, 2016; Celenk, 2003; Erdogan and Demirkasimoglu, 2010; Geng, 2005; Hatipoglu and Kavas, 2016;
Kog, 2018; Lindberg, 2017; Saglam and Caliskan, 2017; Senaras and Cetin, 2018; Simsek and Tanaydin,
2002). There are not many studies examining the effect of parental pressure on teachers on students'
academic achievement in Turkey. This study is considered significant in terms of contributing to the
relevant literature in this direction and giving various suggestions about the approach of parents, who
have become an inseparable part of today's education, to teachers. Also, it is thought that the results

will give an idea about the interaction between parents and teachers.

This study aims to examine the effect of parental pressure on teachers on 4th-grade students'
academic achievement in mathematics. Another aim of the study is to compare the prevalence of
parental pressure in different countries and to determine and evaluate the effect of this pressure on
success in different countries. To achieve the mentioned objectives, TIMSS data, which is an
international academic achievement measurement organization, was used. TIMSS (Trends in
International Mathematics and Science Study) is screening research conducted to evaluate the
knowledge and skills acquired by students in the fields of mathematics and science. It is a project of IEA
(International Association for the Evaluation of Educational Achievement). Since the current TIMSS
exam was conducted in 2015, TIMSS 2015 data was used in the study. Using TIMSS 2015 data, the

relationship between the parental pressure on 4th-grade teachers in Finland, Germany, Turkey, and
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America and students' mathematics success is tried to be presented. While presenting the relationship,
various sub-problems were also considered.

1. Does the amount of parental pressure on teachers vary by country?

2. Does the effect of parental pressure on teachers on students' achievement vary by country?

This research was conducted to find the answers to these questions and to offer various solutions to the

issue.

Method
Procedure

The method and data collection tool of the study are explained in detail in this section. TIMSS
2015 teacher and student data, which are available to everyone and can be downloaded from the
internet, were used in the study. TIMSS researchers particularly encourage the determination of factors
affecting student achievement using these data (TIMSS, 2015). Therefore, an ethics committee

permission is not necessary for this study.
The Study Group

The data of this study were obtained from the 2015 TIMSS 4th-grade Math exam. The sample
group is formed by using the maximum variation sampling as the sampling method in TIMSS studies.
According to this method, individuals in the sample group are selected in a ratio and quality that can
represent the general population (Sehirlioglu and Saribay; 2010). International mathematics proficiency
levels were defined for 4th-grade students participating in the TIMSS survey. It was divided into four
different categories according to the results of the students. Students who score between 625 and above
points are defined as advanced students, those who score between 550 and 625 points as high-level
students, students who score between 475 and 550 points as intermediate students, and students who
score between 400 and 475 points are defined as lower-level students. Turkey is at intermediate level
with 483 points according to the TIMSS 2015 mathematics achievement results of 4th-grade students
(Averett, Ferraro, Tang, Erberb and Stearns, 2017). To compare Turkey with the stronger countries like
Finland, Germany, and America, 25.320 students and their teachers from these four countries (Turkey,

Finland, Germany, and America) are included in this research.

Table 1. Distribution of the number of students according to the countries

Countries N Percentage
Finland 5722 23
Germany 3823 15
Turkey 6405 25
America 9370 37

Data Collection Tools

In the study, the TIMMS 2015 mathematics achievement test was used to determine students’

knowledge and skill levels. TIMSS also applies various questionnaires to find the factors that affect the



KEFAD Cilt 21, Say1 3, Aralik, 2020

academic success of students. The teacher questionnaire, which is one of these surveys, is the data source
of the study. In the teacher questionnaire, there are statements in which teachers' opinions about the

situations they can experience at school in a day.

Indicate the extent to which you agree or disagree
with each of the following statements.
Check one circle for each line.
Agree a lot
Agree a little
Disagree a little

Disagree
alot

a) There are too many A A A L

students in the classes —-----—— {_} L L C,'
b} | have too much material to — — — .

cover in class ---------—----—— ) O—0O0—0
<} | have too many teaching

-y D) D) ~y

houts oo O — O — O — O
d) | need more time to prepare — — — .

for cass ———-—-— - (_} L] L (]
e) | need more time to assist — — — .

individual students --——-----— {_} ) (@] (]
f) | feel too much press

from parents --——-————-—--—-— 3} — (23— — O
g} | have difficulty keeping up

with all of the changes to the .

curriculum —— e () ') O (&)
h} I have too many administrative

U s R o SR o SN

Figure 1: Teachers’ statements in the questionnaire
As a dependent variable, the achievement scores of the students in the mathematics exam were

analyzed. Teacher questionnaires were used as independent variables. Teachers were given a statement
in the form of a 4-point Likert as “I feel too much parental pressure on me”. Teachers were asked to
answer this statement by using these expressions: 1. ‘I strongly agree’ 2. ‘I rather agree’ 3. ‘I slightly
agree’ or 4. ‘I strongly disagree’. In the study, the question in Figure 1 was used as an independent

variable to predict student achievement through parental pressure.

Data Analysis

The relationship between the amount of pressure in the teacher questionnaire and student
achievement was performed with the help of the IDB Analysis program and the SPSS 20 package
program developed by IEA. Students” achievement levels in countries were evaluated separately with
the support of the IDB analysis program. IDB analyzer is a software program that analyzes many data

collected by large-scale evaluation educational organizations.
Research Ethical Permission

In this study, all rules stated to be followed within the scope of "Directive of Higher Education
Institutions Scientific Research and Publication Ethics" were followed. None of the actions stated under
the title "Actions against Scientific Research and Publication Ethics", which is the second part of the

directive, were not taken.

Findings
When the answers given by the teachers are examined; Table 2 indicates that most teachers feel

little parental pressure on them. According to the same table, one-fourth of the teachers stated that they
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did not encounter any parental pressure. When the amount of pressure that affects teachers is examined,

it is seen that 5% of teachers mentioned that there was too much pressure on them (Table 2).

Table 2. The amount of pressure on teachers

Amount of pressure The Number of students Percentage
Too much 1251 %5
Little 5505 %22
Very Little 11537 %45
None 7027 %28

When Table 2 was examined, it was seen that almost one out of every four teachers felt too
much or little pressure. However, as seen in Table 2, three out of every four students’ teachers stated
that they did not feel any pressure, or they felt little pressure. In Table 3, the number of teachers who

feel pressure, and their percentages in the sample are given in Table 3.

Table 3. The Amount of parental pressure on teacher by countries

Countries Amount of pressure Number Percentage
Too much 65 %1
Finland Little 877 %15
Very Little 3024 %53
None 1756 %31
Too much 232 %6
Germany Little 1211 %32
Very Little 1803 %47
None 577 %15
Too much 414 %7
Turkey Little 1308 %20
Very Little 2299 %36
None 2384 %37
Too much 540 %6
America Little 2109 %22
Very Little 4441 %47
None 2310 %25

According to the pressure rates in the countries in Table 3, the lowest percentage of teachers
who feel a lot of pressure is in Finland (%1). In Germany and America, there is a higher pressure
percentage than Finland with a percentage of 6%. The highest percentage of teachers feel a lot of
pressure is in Turkey (%7). Although Turkey has the highest percentage of teachers who feel too much
pressure, the highest percentage of teachers who do not feel any pressure is in Turkey with %37. After
Turkey, the percentage of teachers who do not feel any pressure is %31 in Finland. While the percentage

of teachers who do not feel any pressure on them is around 25% in America, it is 15% in Germany.

Table 4 explains the effect of parental pressure on teachers on student achievement.
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Table 4. Predicting level of parental pressure on student success in countries participating in TIMMS

Countries participating in TIMMS in 2015 Corrected r-squared Average
Finland ,00 1,91
Germany ,02 2,29
Turkey ,01 1,93
America ,02 2,10

When Table 4 is examined, it is seen that there is no relationship between student achievement
and parental pressure on teachers in Finland. In America and Germany, 2% of student success is
explained by the parental pressure on teachers. This ratio remains at 1% in Turkey. Although the
Corrected R Squared values in Table 4 seem to show student achievement as 1% and 2% and it seems
to be a slight effect, it reveals that the pressure on teachers has a very significant impact on students'
success. Because TIMMS estimates that there are more than 200 factors that affect student success.
Therefore, in cases where there are so many factors affecting student success, the effects of 1% and 2%

are too important to be underestimated.

The average levels of predicting parent pressure on teachers also reflect the amounts of pressure
in countries. Looking at the average scores in Table 4, Germany is the country with the highest pressure
level with an average of 2.29. After this country, the country with the highest pressure level with a rate
of 2.10 is America. These countries are followed by Turkey 1.93 compared to the level of pressure is the
lowest position of the country 3. With a rate of 1.91, Finland is the country with the lowest pressure
level. Considering the average pressure amounts, in Germany and America, the amount of pressure is
above “very little pressure” amount. In Finland and Turkey, the amount of pressure is under “very little

pressure” amount.

Table 5 shows the effect of parental pressure on teachers on student achievement in Finland.

Table 5. The effect of parental pressure amount on student achievement in Finland

The A t of
Country ¢ Amounto B Standard Error t
Parent Pressure
Fixed 535,47 2,53 -
. Very Little 21,87 8,87 1,78
Finland Little 1,89 6,37 -,30
Too much -1,25 3,70 -,34

As seen in Table 5, there is no statistically significant relationship between student achievement
and the amount of parental pressure in Finland. In Finland, it is observed that student success decreases
as the amount of parental pressure on teachers increase. However, this decrease does not indicate a
statistically significant decrease. Although there is no statistically significant difference between the
pressure amounts, student achievement reaches the highest level in the country when there is little

pressure.

Table 6 expresses the effect of parental pressure on teachers on student achievement in Germany.

1394



Giiven, U. ve Sezer, B. B.

Table 6. The effect of parental pressure amounts on student achievement in Germany

The Amount of

Country Parental Pressure B Standard Error t
Fixed 502,49 6,37 -
Very Little 24,41 15,15 1,56

Germany Little 28,52 7,20 3,98*
Too much 17,13 7,17 2,39*

* Shows that there is a statistically significant difference

When Table 6 is examined, there is a meaningful relationship between the success of students
and the parental pressure on teachers in Germany. As the parental pressure on teachers increases in
Germany, the academic success of the student increases. In the case of little pressure, it is seen that

students' achievement reaches the maximum level.

Table 7 shows the effect of parental pressure on teachers on student achievement.

Table 7. The effect of parental pressure amounts on student achievement in Turkey

The Amount of Parental

Country B Standard Error t
Pressure
Fixed 469,33 7,29 -
Very little 34,24 10,40 2,52*
Turkey Little 24,12 12,40 1,91
Too much 21,16 10,00 2,13*

* Shows that there is a statistically significant difference

In Turkey, there is a meaningful relationship between the success of students and the parent
pressure on teachers. When this amount of pressure is too little or too much, the student success
increases at that rate. There is no significant relationship between the little pressure and the academic

success of the students.

Table 8 shows the relationship between parental pressure on teachers and student achievement in

America.

Table 8. The effect of parental pressure amounts on student achievement in America

The Amount of

Country Parental Pressure B Standard Error t
Fixed 521,37 5,81 -
Very little 35,4 9,09 3,47*

America Little 31,5 6,98 4,39*
Too much 17,18 7,62 2,23*

* Shows that there is a statistically significant difference

In America, there is a significant relationship between parental pressure on teachers and student
achievement. It is observed that student achievement reaches the ideal level when there is little pressure
in America. In cases where there is too much pressure, the student success score has reached the highest

level. In the case of too much pressure, student achievement is at the lowest level.

When the pressure amounts and student achievement in the participating countries were
examined together, it was observed that there was a positive relationship between parent pressure on

teachers and student achievement across countries. It is observed that when the pressure amount is little
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in Germany, very little in Turkey, and little in America, the academic achievement of students reaches
the highest level. In Finland, it is observed that there is no relationship between parental pressure
amount and student achievement. In other selected countries, except Finland, student success increases
as parental pressure on teachers increases. However, this increase does not increase linearly in any

country.
Discussion and Results

In this study, according to the TIMSS 2015 data, it is aimed to investigate the relationship
between the mathematics achievement of students who live in Finland, Germany, Turkey, and America
and their parents’ pressure on teachers. The effect of parental pressure on teachers was determined
through the questionnaires prepared by TIMSS, filled out by teachers. TIMSS is a type of research that
tries to determine the competencies gained by 4th and 8th-grade students in different countries in
mathematics and science (IEA, 2011). Considering that parents have become an inseparable part of the
education process today, and they know their children best, it has become inevitable for families to
communicate with the teacher and the school. In today's society, the family has begun to take on crucial
roles in school management (Bursalioglu, 1999, p.50), and beyond that, parents' participation in
education has begun to be seen as an inseparable part of the effectiveness of education (Rosenblatt and
Peled, 2002). It was concluded that the children of parents who put pressure on teachers in other
countries except for Finland from four different countries, reached a higher academic success level. In
Turkey, when the amount of pressure on teachers is very little or too much, the mathematics
achievement of students is also increasing accordingly. Concordantly, Atmaca and Ozen (2019) have
concluded that families should increase the pressure to increase academic achievement in Turkey. In
Germany, the situation can be summarized as follows; When the pressure levels on teachers increase,
students' academic success reaches the highest levels. The increase in students’ mathematics
achievement with parents' pressure shows that there is a similar educational approach in Germany and
Turkey (S6zen and Cabuk, 2013). In America, the success of students increases in all pressure amounts.
Compared to teachers in other countries, it is thought that the teachers” practices in the classroom after
the instructions they receive from the parents increase the success of the students in America. In
summary, this situation is thought to be due to the differences in opportunities, development, and

educational processes of all countries.

Among the findings of the study, it was concluded that the parental pressure on teachers in
Finland is not a significant predictor of students' academic success. Also, the parental pressure in
Finland is less than in other selected countries. Only 1% of Finnish teachers stated that there is a lot of
pressure on them, while this percentage is higher in other countries. It is estimated that this situation in
Finland is caused by the education policies currently implemented in the country. According to

Sahlberg (2007), thanks to the authorities' and families' trust in teachers, there is less pressure on
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teachers in Finland. The low amount of pressure also revealed that this variable did not affect student

achievement.

Considering the general results of the study, even if the parental pressure on teachers reveals
that it increases student success, it does not show that teachers should be pressured. Senaras and Cetin
(2018) stated that parents mostly made requests from teachers and school principals on subjects such as
grades, showing interest in children, teaching techniques, homework, and establishing discipline in the
classroom. However, these requests do not always remain at the request level and can turn into
pressure. Relationships between parents and teachers should never turn into a form of pressure. Some
advice can be given to parents on this issue as follows; They should make their children and teachers
feel that they care about educational activities by working in cooperation with their teachers, without
putting pressure on teachers. Parents should also keep watch for their children, but they should not
turn this into pressure on their children and teachers. Parents should show that they respect teachers
by relying on their approach to the lesson. Also, they should not interfere with the teaching process to
the teacher who is the manager of the process in the classroom and should not interfere with teachers'
frequency of assigning homework and the way they provide classroom discipline. Suggestions to be
given to teachers are; some studies advise them to keep their communication with parents constantly
alive by organizing scheduled meetings about education to be held at home to strengthen their
relationships with parents (Burns et al. 1992). Also, it may be advisable for teachers to communicate
with parents so that their requests do not turn into pressure and to keep watch for their students. In the
literature, studies on parents' direct relations with teachers are not often many. Future studies may be
aimed at investigating the nature of parental pressure on teachers and revealing what kind of changes

or reactions teachers exhibit as a result of these pressures.
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