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This study, which aims to present a sample reading list for benefiting from literary works in
Social Studies course, is structured in a qualitative research design. Document analysis as a
data collection method and descriptive analysis as a data analysis were employed. Within the
scope of the study, the examined thirty children's and youth literature works were determined
by purposeful sampling technique. In determining these works, expert opinions, review of the
literature, social studies textbooks, the curriculum of the course and book catalogues of
various publishing houses were utilised. According to the findings of the study, it has been
observed that the books in the proposed literary work list are mostly related to the human
variable [individual and society (n: 22); people, places and environments (n: 8)] ; various
values are included in these works [solidarity (n: 22), sensitivity (n: 20), respect, love and peace
(n: 20), responsibility (n: 19)]; related to many dimensions of the Social Studies Curriculum
(specific purpose, basic skills, values education and learning areas). Apart from this, it was
determined that an inverse ratio between the class level [5. class (n: 10); 6th grade (n: 9) and
7th grade (n: 4)] of the works were included in the reading list and the literary work. It can be
said that the main reason for this distribution stems primarily from the target audience of
children's literature. When a general evaluation of the reading list suggested within the scope
of the study is made, it can be said that these works can be used effectively in social studies
teaching and can play a functional role especially in values education.
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Sosyal Bilgiler dersinde yazinsal yapitlarindan yararlanma konusunda 6rnek bir okuma
listesi ortaya koymay1 amaglayan bu g¢alisma, nitel arastirma deseninde yapilandirilmistir.
Veri toplama yontemi olarak dokiiman analizine, verilerin ¢oziimlenmesi icin de betimsel
analize bagvurulmustur. Calisma kapsaminda incelenen 30 ¢ocuk ve genglik edebiyat1 yapit1
amacli Orneklem teknigiyle belirlenmistir. Bu yapitlarin belirlenmesinde uzman
goriislerinden, alanyazin taramasindan, sosyal bilgiler ders kitaplarindan, derse ait 6gretim
programindan ve cesitli yaymevlerine ait kitap kataloglarindan yararlanilmistir. Calismada
elde edilen bulgulara gore &nerilen yazinsal yapit listesinde yer alan kitaplarin ¢ogunlukla
insan degiskeniyle [birey ve toplum (n: 22); insanlar, yerler ve gevreler (n: 8)] iliskili oldugu;
bu yapitlarda gesitli degerlere [dayanisma (n: 22), duyarlilik (n: 20), saygi, sevgi ve baris (n:
20), sorumluluk (n: 19)] yer verildigi; Sosyal Bilgiler Dersi Ogretim Programimin birgok
boyutuyla (6zel amag, temel beceriler, degerler egitimi ve 6grenme alanlar) iligkili oldugu
goriilmiistiir. Bunun disinda okuma listesine alinan yapitlarin sinuf diizeyiyle yazinsal yapit
arasinda [5. simnuf (n: 10); 6. siuf (n: 9) ve 7. simf (n: 4)] bir ters oranti belirlenmistir. Bu
dagiimdaki temel nedenin oncelikle cocuk edebiyatinin seslendigi hedef kitleden
kaynaklandig soylenebilir. Calisma kapsaminda Onerilen okuma listesine iligkin genel bir
degerlendirme yapildiginda bu yapitlarin sosyal bilgiler &gretiminde etkili bicimde
kullanilabilecegi ve 6zellikle degerler egitiminde islevsel bir rol iistlenebilecegi soylenebilir.
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Gelismis ya da gelismekte olan her toplum, yasadig1 diinyanin farkinda olan ve onu anlayan
vatandaslara sahip olmay1 arzu etmektedir. Diinya vatandasi olarak tanimlanan bu bireylerin diinyayla
etkilesime ge¢mek icin gereksinim duyduklar: bilgi, beceri ve degerler i¢in egitim kurumlarina 6nemli
gorevler diismektedir. Bu kurumlar 6gretim programlarinda yer alan dersler araciligiyla bilim
dallarinin ¢alismalar1 sonucu ulasilan verileri 6grencilere aktarmaya calismaktadir. Bu derslerin en
onemlilerinden biri olan sosyal bilgiler dersi bir¢ok bilim dalimin (Tarih, Cografya, Ekonomi,

Vatandaslik, Sosyoloji, Psikoloji, Antropoloji gibi) onemli verilerini 6grencilere aktarmak amaciyla

toplu 6gretim yaklasimi anlayisiyla bicimlendirilmis bir derstir.

Doganay (2002) sosyal bilgilerin toplum ve insanla ilgili bilimlerin igerik ve yontemlerinden
yararlandigina dikkat ¢cekmektedir. Bu disiplin, insanin fiziksel ve toplumsal ¢evresiyle etkilesimini
zaman boyutu i¢inde disiplinler arasi bir yaklasimla ele alan ve kiiresellesen bir diinyada yasamla ilgili
temel demokratik degerlerle donatilmis, diisiinen, becerikli, demokratik vatandaslar yetistirmeyi

amaglamaktadir.

Ulkemizde bu amag dogrultusunda 2005 (MEB, 2005) yilinda yeniden yapilandirilan ve 2018
(MEB, 2018) yilinda giincellenen Sosyal Bilgiler Ogretim Programi disiplinler arasi bir anlayisi temel
alan yedi (7) 6grenme alani etrafinda tasarlanmistir. Birbiriyle iliskili beceri, tema, kavram ve degerlerin
iligkili disiplinlerden olusmaktadir. Sosyal bilgiler 6gretim programindaki 6grenme alanlarinin bir
biitiinsellik olusturularak 6grenciye aktarilmasi ¢ocugun bilissel gelisimi agisindan olduk¢a 6nemlidir.
Ogrencinin, O0grenme alanlarinda yer alan disiplinleri birbirinden bagimsiz degil de bir biitiin iginde

algilamas1 6grenmeyi kolaylastirmaktadir.

Bilim dallartyla iliskili ilke ve genellemelerin ayr: bir ders olarak degil, ortak noktalar tespit
edilerek sunulmas: ¢ocugun toplumsallasmas: agisindan onemlidir (Sonmez, 1994). Ogrenmenin
kaliciligr  dersin igeriginin aktarilma bigimine baghdir. Ogrencinin ilgisini ¢ekmeyen, onu
heyecanlandirmayan ya da giidiilemeyen yaklasim ve tutumlarin dersin amaglarina ulasmada yararh
olacagini sdylemek giictiir. Bu nedenle egitim 6gretim ortamlarinda cesitli arag gereg ya da yontemlerle

siirecin zenginlestirilmesi gerekir.

Alkas ve Giileg (2006) sosyal bilimlerin degerli verilerini 6grenciye kazandirma amaci tagiyan
sosyal bilgiler dersinin eglenceli yontemlerle aktarilmas: gerektigine dikkat cekmektedir. Simsek (2006)
de 6grencilerin ¢ogunlugunun madde madde siralanmis yararl bilgileri ya ezberleyerek soruldugunda
aynen soyleme ya da okuyor gibi yaparak atlama egiliminde oldugunu, bundan dolay1 devreye

¢ocuklarin okurken ya da dinlerken keyif alabilecekleri edebiyat tiriinlerinin girdigini ifade etmektedir.

Estetik bir disiplin olarak edebiyat olaganiistii bir giice sahiptir. Edebiyatin ilgi alani neredeyse

yasam ve evren kadar sinirsizdir. Bu nedenle onun bireyi etkileme kapasitesi ongoriilemezdir. Bennett
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ve Royle (2016, s. 17) edebiyatin bu ayricalikhi olanaginmi su tiimcelerle aktarir: “Edebiyat ©biir
disiplinlerden ¢ok daha biiyiik oranda diisiinsel bir ozgtirliik uzamidir; hayale, deneye ve kesfe
agiktir... Edebiyat her tiirlii sey hakkinda olabilir ve bu yiizden bize her tiirlii seyi 6gretebilir - imkanlar:

ve potansiyeli sonsuzdur.”

Edebiyat yapitlarina tiim egitim 6gretim siireclerinde ve farkh disiplinlerde (6zellikle sosyal
bilimlerde) yer verilebilir. Gliniimiizde dil ve edebiyat egitiminin yani sira ¢cocuk edebiyat1 yapitlarinin
bilim egitimi (Butzow, Butzow, & Kennedy, 1998), sanat egitimi (Englebaugh, 1994), cografi
okuryazarlik (Rogers, 2008), matematik 6gretimi (Braddon, Hall, & Taylor, 1993), sosyal bilgiler
(Fredericks, 1991) gibi alanlarda kullanildig: goriilmektedir. Son dénemlerde 6zellikle edebiyatla sosyal
bilgiler dersi arasindaki yakin bagin varligi kabul edilmistir (McGowan & Guzetti, 2004).

Ulkemizdeki giincel Sosyal Bilgiler Ogretim Programinda (2018) da efsane, destan, masal,
atasozii, halk hikayesi, tiirkil ve siir gibi tiirlerden yararlanilmas: gerektigine; Sosyal Bilgiler dersinin
yazinsal {iriinlerle desteklenmesine ve konular1 sevdirecek roman, 6ykii, ani, gezi yazisi ve fikra gibi
yazinsal {irlinlerle egitimcilerin 6grencileri okumaya tesvik etmeleri gerektigine deginilmektedir (MEB,
2018). Bu agidan cocuk ve genclik edebiyati yapitlarmin sosyal bilgiler 6gretiminde etkili bir rol

iistlenebilecegi sdylenebilir.

Cocugun giindelik yasaminda kitabin ve edebiyatin yer almasi son derece énemli bir konudur.
Ciinkii edebiyat gocuklarin diinyay1 anlamalarina, olumlu tutum gelistirmelerine (6z sayg1, bagkalarma
hosgorii gosterme, yasama iliskin merak) ve kendi insancilliklariyla (humanity) bag kurmalarina
yardim edebilir (Sawyer, 2012). Ozellikle dilsel boyutlar1 disinda yazinsal yapitlarda islenen konu,
iiretilen kurmaca karakterler ¢ocuk igin bir deneyim olanag: olusturur. Cocuk ya da genc giindelik
yasamda deneyimlemesi gii¢ ya da neredeyse olanaksiz olan yasam ve duygu durumlariyla kitap
sayfalarinda bulusur (Sen, 2020). Ornegin; Istanbul’un fethi gibi tarihsel neme sahip bir olay1 yeniden
yasamak olanaksizdir. Ancak bu olay1 bir film ya da bir kitap araciigiyla 6grenciyle bulusturmak
olanagi her zaman igin vardir. Bu ydnden edebiyat egitim 6gretim siirecinin her asamasinda ve her

alaninda smirsiz ayricaliga sahiptir.

Her ne kadar sosyal bilgiler 6gretiminin temel amac1 6grencilerin dil becerilerini gelistirmek
olmasa da programda belirtilen bilissel, duyussal ve devinimsel hedeflerin gerceklesmesi icin yazinsal
iirlinlerden ¢ok ciddi bigimde yararlanilabilir. Ciinkii sosyal bilgilerin amagclari ile yazinsal iiriinlerin

ogrencilerde biraktig etki arasinda bir iligki vardir (Demir ve Akengin, 2011).

Yazinsal iiriinler herhangi bir konuyu anlamada daha islevsel olabilir. Ozellikle gocugun ilgisini
¢ekme, onu heyecanlandirma ve ona haz veren kurgusal anlatilar sosyal bilgiler dersinin amaglarina
ulasmada yardimci olabilir. Butzow, Butzow ve Kennedy (1998) ¢ocuk edebiyat1 yapitlarinin (6zellikle
olay orgiisii sayesinde) cocuk okur i¢in agiklayici/bilgilendirici metinlerden daha anlasilir ve daha kolay

animsanabilir olduguna dikkat cekmektedir. Anlatilar, olay ve olgular: bir araya getirerek bunlar1 cocuk
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i¢in daha uygun ve erisilebilir bir duruma getirir. Boylece ¢ocuk, bellek ve anlama yetisi sayesinde konu

ile gercek diinya arasindaki iliskileri formiile edebilir.

Alan uzmanlari da sosyal bilgiler dersinde yazinsal iiriinlere (yazili ya da sozlii) yer vermenin
saglayacag gesitli katkilar1 olduguna dikkat ¢ekmektedir. Bunlar soyle siralanabilir (Fredericks, 1991)
(Savage ve Savage, 1993) (McGowan ve Guzetti, 2004) (Oztiirk, 2007) (McCall, 2010) (Dénmez ve
Altikulag, 2014) (Akyol, 2016):

1. Bazi kavramlarinin agikliga kavusturulmasma, konunun somutlastirilmasina ve insanlar

arasindaki kiiltiirel farkliliklarin goriilmesine yardim eder.
2. Ogrencileri giidiiler ve onlarin derse istekli katilmalarina aracilik eder.
3. Programi (miifredat) bir¢ok yonden zenginlestirir, ona yeni boyut ve olanak kazandirir.

4. Ogrencinin anlama, yorumlama, ¢6ziimleme, farkli bakis agilar1 edinme, esduyum (empati)

kurma, elestirel diisiinme ve liderlik becerilerinin gelisimini destekler.
5. Tleti (mesaj) ve izlekleri (tema) araciligiyla ulusal ve evrensel degerlerin aktarilmasini saglar.

6. Gec¢misteki ve gliniimiizdeki olaylarin karsilastirilmasina, bunlar arasindaki benzerlik ve

farkliliklarin fark edilmesini olanakl kilar.

Sosyal bilgiler ogretiminde yararlanilabilecek edebiyat alanlarindan biri ¢ocuk edebiyatidir
(Simsek, 2006). Sosyal bilgiler 6gretimini daha etkili bir duruma getirmek icin edebiyatin bir alt dalh
olan ¢ocuk edebiyati iiriinlerinden yararlanilabilir (Akyol, 2016). Cocuk edebiyati ¢ocukluk
doéneminden baslay1p ergenlik dénemini de i¢ine alan yazinsal bir alandir. Cocugun ilgi, gereksinim ve
gelisim Ozelliklerine uygun bir bicimde tiiretilen yapitlar1 kapsayan bu alan ¢ocugun duygu ve diisiince

diinyalarini sanatsal niteligi olan dilsel ve gorsel iletilerle zenginlestirir (Sever, 2013).

Cocuk edebiyat1 disinda sosyal bilgiler 6gretiminde yararlanilabilecek diger bir edebiyat alani
da genclik edebiyatidir. Onal (2014)'a gore gocuk edebiyatimn bir devami sayilabilecek genglik
edebiyati bireyin yetiskin edebiyatina hazirlik niteligindeki yapitlar: kapsamaktadir. Oncelikle genglik
edebiyatini ¢ocuk edebiyat: gibi kesin sinirlarla tanimlamak ya da agiklamak giigtiir. Bu agidan genglik
edebiyati uzmanlarinin uzlastiklar1 bir tanimdan s6z etmek neredeyse olanaksizdir. Bir¢ok alan uzmarn
genglik edebiyatini genglerin ilgiyle okuduklar: tiim yapitlar1 kapsadigina dikkat ¢ekmektedirler.
Ciinkii bu hedef kitlenin (yani gengler) resimli kitaplardan tutun da yazinsal romanlara ya da ¢izgi
romanlara degin degisiklik ve cesitlilik gosteren bir okuma egilimleri vardir (Bucher ve Hinton, 2010)

(Latrobe ve Drury, 2009).

Tim bu belirsizlige ragmen yine de genglik edebiyatin1 12-17 yas arasindaki yas grubuna
seslenen bir edebiyat alani olarak tanimlamak olasidir (Trupe, 2006). Bu ¢alismada da bu tanima bagh

kalinarak on iki ila on yedi yas grubundaki ¢ocuklar tarafindan ilgiyle okunabilecek yapitlar genclik
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edebiyat1 yapiti olarak degerlendirilmistir. Ornegin; Giilten Dayioglu’nun Mo'nun Gizemi adli yapiti

bu cercevede degerlendirilebilir.

Hangi disiplinde olursa olsun, ¢ocuk ve genglik edebiyati {iriinlerinden yararlanmak igin
oncelikle amaca uygun nitelikli yazinsal yapitlarin belirlenmesi gerekir. Dil ve edebiyat alaninda ¢alisan
arastirmacilarla sosyal bilgiler alan uzmanlar1 arasindaki isbirligi hedef kitleye ve dersin amaglarina
uygun yapitlarin belirlenmesinde énemli bir rol oynayabilir. Ozellikle kanonik yazinsal yapitlar disinda
glinlimiiz bireyinin (¢ocuk ve geng) ilgi ve gereksinimlerini karsilayan ¢agdas yapitlarin secilmesinde

bu igbirligi etkili sonuglar ortaya ¢ikarabilir.
Calismanin Onemi

Sosyal bilgiler 6gretiminde salik verilecek yazinsal metinlerin hem sayisal hem de nitelik
agisindan gesitlendirilmesi ve zenginlestirilmesi dersin amag ve kazanimlarina ulasma konusunda bir
etkililik yaratabilir. Bu amagla yapilacak ilk calismalardan biri yararlanilacak/kullanilacak nitelikli
cocuk ve genclik edebiyat1 yapitlarini belirlemek, ardindan bunlar1 sosyal bilgiler dersinin cesitli
boyutlariyla iliskilendirmektir. Bu yonden gergeklestirilen bu ¢alismanin alanyazina 6nemli katki
saglayacagi ve bir boslugu doldurabilecegi soylenebilir. Olusturulan okuma listesi tiim paydaslarca
(6gretmen, Ogretmen adaylari, akademisyen vb.) sosyal bilgiler dersinde egitim Ogretimin gesitli

asamalarinda kolaylikla ve etkili bir bigcimde kullanilabilir.
Calismanin Amaci

Bu calismayla Sosyal Bilgiler dersinde yazinsal yapitlardan yararlanma konusunda 6rnek bir
okuma listesi olusturmak hedeflenmistir. Bu amagla ilk asamada uzman goriislerine basvurularak,
alanyazindaki gesitli calismalar ve gesitli yayinevlerine ait kataloglar taranarak nitelikli cocuk ve genglik
edebiyati1 yapitlar1 belirlenmistir. Ardindan amaca uygun yazinsal yapitlar belirlenerek sosyal bilgiler
dersinde bu tiir yapitlarin hangi yonden hizmet edebilecegi betimsel ¢6ziimlemeyle ortaya koyulmaya
calisilmistir. Aragtirmanin problem tiimcesi “Sosyal bilgiler dersinde hangi ¢ocuk ve genglik edebiyati
yapitlarindan yararlanilabilir?” bigiminde aktarilabilir. Temel problem tiimcesi kapsaminda asagidaki

alt amaglara iligkin sorulara yanit aranacaktir:
Calisma kapsaminda nerilen ¢cocuk ve genglik edebiyat1 yapits;
1. Sosyal bilgiler ders kitabindaki hangi temalarla iliskilendirilebilir?

2. Sosyal Bilgiler Dersi Ogretim Programinin &zel amaglarmin hangisi ya da hangileriyle

iligkilendirilebilir?

3. Sosyal Bilgiler Dersi Ogretim Programinda yer alan temel becerilerin hangileriyle

iligkilendirilebilir?
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4. Sosyal Bilgiler Dersi Ogretim Programinda degerler egitiminin hangi boyutlariyla

iligkilendirilebilir?

5. Sosyal Bilgiler Dersi Ogretim Programinin yapisindaki 6grenme alanlarinin hangisiyle

iligkilendirilebilir?
6. Hangi sinif diizeyi ve kazanimiyla iliskilendirilebilir?
Yontem

Sosyal Bilgiler dersinde yazinsal yapitlardan ararlanma konusunda 6rnek bir okuma listesi
ortaya koymay1 hedefleyen bu calisma nitel arastirma deseninde yapilandirilmistir. Veri toplama
yontemi olarak dokiiman incelenmesinden yararlanilmistir. Dokiiman incelemesi arastirilmasi
hedeflenen olgu ya da olgular hakkinda bilgi iceren yazili materyallerin analizini kapsamaktadir

(Yildirim ve Simsek, 2018).
Verilerin Toplanmasi

Calismada veriler dokiiman dokiiman incelemesi yontemine gore toplanmaya ¢alisilmistir. Bu
yontemde izlenilecek bir dizi asama vardir. 1. Dokiimanlara ulasma, 2. Orijinalligi kontrol etme, 3.
Dokiimanlari anlama, 4. Veriyi analiz etme ve 5. Veriyi kullanmadir. Bu asamalar dikkate alinarak
yapilanlar incelendiginde; Sosyal Bilgiler Ogretim Programma (MEB, 2018) dogrudan Milli Egitim
Bakanligr miifredat meb gov.tr sayfasindan, 30 ¢ocuk ve genclik edebiyatina ise uzman gortisleri
dikkate alinarak, alanyazin taramasi yapilarak, sosyal bilgiler ders kitaplar1 ve cesitli yayinevlerine ait
kitap kataloglari incelenerek ulasilmaya calisilmigtir. Veriler c¢alismanin amaci dikkate alinarak
toplanmis, analiz edilen veriler tablolagtirilmistir. Ayrica arastirma kapsamina alman her esere Y1,

Y2,...Y30 seklinde kodlar verilmistir.

Nitel arastirmalar igin 6rneklem biiyiikliigiine karar vermek- nicel arastiralara kiyasla- zordur.
Burada 6nemli olan neyi bilmek istediginiz, arastirmanin amaci, giivenirlik durumu ve elde bulunan
zaman ve kaynaklar Olgiisiinde neler yapilabilcegidir (Patton, 1990’dan akt.: Biiyiikoztiirk, Kilig
Cakmak, Akgiin, Karadeniz ve Demirel, 2013, s. 94). Arastirmada inceleme nesnelerinin belirlenmesi
i¢in amagh 6rneklemeden yararlaniulmistir. Amagli 6rnekleme zengin bilgiye sahip oldugu diisiiniilen
durumlarin derinlemesine ¢alisilmasina olanak veren bir érnekleme yontemidir (Patton, 1987’den akt.:
Yildirim ve Simsek, 2018, s. 118). Bu ¢alismada oncelikle daha detayl: ve derin verilere ulasmak igin
orneklem biiyiikliigii 30 yazinsal yapitla siurh tutulmustur. Yapitlarin secilmesi siirecinde gocuk
edebiyati ve sosyal bilgiler egitimi alanindaki uzmanlarin goriislerine basvurulmus, alanyazim

taranmis ve gesitli yayinevlerine ait kataloglar taranmistir.
Verilerin Coziimlenmesi

Verilerin ¢oziimlenmesi i¢in de betimsel analizden yararlanilmistir. Igerik analizine gore daha

ylizeysel olan betimsel analiz daha ¢ok arastirmanin kavramsal yapisinin 6nceden acik bigimde
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belirlendigi arastirmalarda kullanilir (Yildirim ve Simsek, 2018). Bu ¢alismada oncelikle giincel Sosyal
Bilgiler Dersi Ogretim Programi (6zel amaglar, temel beceriler, degerler, 6grenme alani, kazanimlar,
smif diizeyi) ve ders kitaplari (tema) ¢alismanin amacina uygun olarak kavramsal a¢idan incelenmis,

boylece yazinsal yapitlarin ¢éziimlenmesi igin takip edilecek kavramsal bir alt yap1 olusturulmustur.

Son asamada da analiz birimi olarak “icerik” secilmigtir. Kimi durumlarda aragtirmanin
amacina baglh olarak sozciik ya da ciimleleri baglamdan kopuk bir bicimde degerlendirmek gecerli
bilgiye ulasmaya olanak tanimayabilir. Bu nedenle arastirmaci sozciik ya da ctimleleri kullanildiklar:
icerik icinde degerlendirmek zorundadir (Yildirim ve Simsek, 2018). Bu nedenle arastirmanin amacina

uygun olarak yazinsal yapitlar icerik analiz birimi kapsaminda ¢6ziimlenmistir.
Giivenirlik ve Gegerlik

Nitel arastirmalarda giivenirligi denetlemenin cesitli yollar1 vardir. LeCompte ve Goetz
(1982’den akt.: Yildirim ve Simsek, 2018) tarafindan i¢ ve dis giivenirligi denetlemek i¢in bazi stratejiler
Onerilmektedir: Verilerin ¢oziimlenmesinde kullanilan kavramsal ¢ercevenin tanimlanmasi, arastirma
siirecinin ayrintili bir bicimde agiklanmasi, verilerin oncelikle betimsel bir yaklasimla dogrudan
sunulmasi, ayni arastirmaya birden fazla arastirmacinuin dahil edilmesi, ulasilan sonuglarin baska

aragtirmacilar tarafindan teyit edilmesi bu stratejilerden bazilaridir.

Bu arastirmada da giivenirlik ve gegerligi denetlemek icin su yollar izlenmistir. Oncelikle bu
calismada iki aragtirmaci birlikte calismistir. Aragtirmacilardan biri (Dr. Og. Uyesi) ¢ocuk ve genglik
edebiyati alaninda ¢alismalar yiiriitiirken diger arastirmaci (Dog. Dr.) sosyal bilgiler alaninda ¢alismalar
gerceklestirmektedir. Bununla birlikte calismanin tiim asamalari okurla ayrintili bir bigimde
paylasilmis, incelenen yazinsal yapitlardan dogrudan alintilara yer verilmis, kavramsal bir ¢erceve
olusturulmus, betimsel agiklamalar aktarilmis ve son asamada da ulasilan bulgular farkli aragtirmacilar

tarafindan teyit edilmistir.
Bulgular

Calismanin bu boliimiinde betimsel analizle ¢oziimlenen gocuk ve genglik edebiyat1 yapitlarina
iliskin bulgular aktarilmistir. Incelenen yapitlarin sosyal silgiler dersiyle iliskisi ortaya konulmaya

calisilmigtir.

Tablo 1'de 6nerilen ¢ocuk ve genclik edebiyati yapitlarinin ders kitabinda yer alan temalarla
iligkisi verilmisgtir.
Tablo 1. Onerilen cocuk ve genclik edebiyat: yapitlarmn ders kitabinda yer alan temalarla iligkisi

Tema Dagilim Yapitin Omek Aciklama
(n) Kodu
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Toplumdaki
Rollerim

iletisim ve

insan iliskileri

Icat Cikaralim

Temel
haklarimizi
o0grenelim

Bilingli Tiiketici

Olalim

Cocuk Haklarn

Gorev ve
Sorumluluklar

Onyargilarimi
Kirryorum

Afetler ve Cevre

Sorunu

Birlikte Daha
Giiclityiiz

10

Y5, Y12,

Y14, Y16,
Y17, Y21,
Y22, Y23,
Y24, Y29,

Y2, Y5,Y12,

Y18, Y24

Y9, Y14,
Y24, Y27,

Y3, Y13,

Y17, Y26

Y19, Y25,
Y26, Y30

Y8, Y13,
Y26

Y11, Y17

Y13, Y15,

Y16, Y23

Y20, Y24,

Cocukluk Anayurdum (Y12) adlhi yapitin temel
karakteri ¢evresine bakisi, topluma karisma cabasi ve
kendini o ¢evrenin bir parcasi haline getirme
girisimleri, sokaga ¢ikmasi, arkadas edinmesi kurguyu
birey ve toplum kapsaminda
degerlendirmemize olanak vermektedir.

temasi

Yasasin ¢ Kardesligi (Y24) adli yapitin temel karakteri
Ali soyadinda bir degisikligi sosyal medya alanlarinda
kullanmas, insanlarla iletisime ge¢gmesi ve bunun aile
yasamindaki etkisine odaklanilmaktadir.

Mo'nun Gizemi (Y9) adli yapitin temel karakterleri
Bur¢ ve Defne'nin bilimsel c¢alismalar ugruna
kacirilmalari, bedenlerine Mo yaratiginin genlerinin
asilanmasi, In-Mo-San canlisimi yaratmak igin girisilen
calismalar kurgusal bir ¢ercevede okurla paylasilir.

Haklar ve Odevler (Y17) adli yapit bash bagina hak ve
o6dev konusunu isleyen bilgilendirici/felsefik bir
¢alismadir.

Biyiili Cember (Y19) adli yapitin genel izlegine
bakildiginda kurguda tiiketim toplumuna doniik
iletiler paylasildigr goriilmektedir. Yapitin 6nemli
figiirlerinden Vicak Viak Siskotop Hazretleri'nin
kurdugu Stiper-Hiper-Mega Marketleri araciligiyla
insanlarin daha fazla tiiketime yonlendirildigi
izlenmektedir.

Glinisigma Yolculuk-Kagis (Y8) adli yapitta Fatih ve
kardesinin kotii kosullarda yasadiklar1 goriilmektedir.
Bu agidan metinde bir ¢ocuga sahip oldugu haklarin
verilmemesiyle hangi sonuglarin ortaya cikabilecegine
dikkat cekilmektedir.

Yitik Kuzular (Y11) adh yapitin temel karakterleri
Yusuf ve Salim yitirdikleri kuzular1 bir gérev bilinciyle
aramaktan asla vazge¢mezler. Bu yonden ¢ocuk okurla
gorev ve sorumlulugun oOnemine iliskin bir ileti
paylasilmaktadir.

Domates Sagh Kiz (Y15) adli yapitta yetistirme
yurdunda kalmuis bir kiz gocugunun (Giines) sonradan
0z annesi tarafindan eve gotiiriilmesi, bu stiregte
yasadig1 sorunlar ve bunlarin {istesinden gelerek
mutlulugu yakalamas: islenmektedir. Kurguda
onyargilarin  toplum {izerindeki etkisine dikkat
¢ekilmistir.

Toprak Ana (Y16) adli yapitta 6zellikle kis aylarinda
topragmn iiriin vermemesi, kitlik yasanmasi ya da
yagmurun hasada zarar vermesi gibi doga olaylari
okurda afet ve ¢evrenin insan yasamindaki etkisine
dikkat ¢gekmektedir.

Patenli Kiz (Y20) adli yapitin ana karakteri isitme
engelli kiz Serare’nin yaz tatilini gecirdigi koyde
yasayan yaslilar1 bir araya getirmesi, onlarda bir
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insanlar1 Nasil

1 Y1
Taniyoruz 3
Ailemin Tarihi 1 Y25
Meaf,leglml 1 Y8
Seciyorum

farkindalik yaratmasi, her kosulda onlara yardim
etmesi

Mago (Y13) adli yapitin ana karakteri Mago insanlarla
yasama arzusu, onlardan biri olma istegi insanlarla
nasil tanisabilecegine doniik bir ileti sunmaktadir.

Uyuyan Topa¢ (Y25) adli yapitta Kkarakterlere
teyzelerinden tarihi ahsap bir evin miras kalmasi,
yegenin de bu eve sahip ¢ikmasi

35 Kilo Tembel Teneke (Y28) adli yapitin ana figiirii
Gregor akademik agidan basarisiz bir 6grenci olmasina
karsin el becerileri geliskin bir ¢ocuktur. Bir¢ok zorluk
¢cekmesine karsin Gregor kendi yeteneklerine uygun
bir okulda 6grenim goérmeyi sonunda basarir.

Tablo 1'de goriildiigii gibi oneri okuma listesindeki kitaplarda “Toplumdaki Rollerim” (n: 10)

temas birinci sirada yer alirken, “Iletisim ve Insan iligkileri” (n: 5) ikinci sirada yer almaktadir. “Icat

Cikaralim” (n: 4), “Temel Haklarimizi Ogrenelim” (n: 4), Bilingli Tiiketici Olalim (n: 4) gibi temalar da

dagilim acisindan 6ne ¢ikmaktadir. Diger temalar i¢in de benzer degerlendirmeler yapilabilir.

Y9: Defne ve Burg, ayr: odalara yerlestirildiler. Iki giin orada kaldilar. Daha sonra gizlerini baglayarak,
Kamakura Tepesinde kurulmus olan, laboratuvara gotiiriildiiler. Basta viicut salgilari olmak iizere,
kanlarini, idrar ve diskilarin aldilar. Ureme organlarindan hiicre alma asamasinda, gengler ¢ilgin gibi

bagrrmaya basladilar (Mo nun Gizemi, 2004, s. 251).

Y13: Sonunda ormani terk etmeye karar verebildigi icin coskuluydu. Iste imdi insanlarin arasindayds,
onlarla birlikte yiiriiyordu ve kimse onun bir insan olmadigini anlamamisti heniiz. Umutluydu bu

yiizden. Kendine giiven duygusu ¢ogalryordu attig1 her adimda (Mago, 2010, s. 40).

Y15: Annem beni diger anneler gibi beslemedi. Giizel giysiler dikmedi. Hasta oldugumda basimda
beklemedi. Atesimi diisiirmek icin bileklerimi kolonya ile ovmadi. Yatagumin basucunda masal okumadi.
Yaral: dizime pomat siirmedi. Biitiin bunlar1 bir giin yurttaki ablalardan biri, bir bagka giin Sulak Anne,
Ziynet Anne, Fadime Anne, Sabahat Anne, Saadet Abla yapti. Benim bircok annem vardi ve ben buna

alismistim. Simdi ise hi¢ aliskin olmadigim kendi annem var (Domates Sach Kiz, 2008, 5.90).

Tablo 2’de 6neri listesinde yer alan ¢ocuk ve genclik edebiyat: yapitlarinin iliskili oldugu Sosyal

Bilgiler Dersi Ogretim Programindaki 6zel amaglar verilmektedir.

Tablo 2. Onerilen cocuk ve genclik edebiyat: yapitlarimn iliskili oldugu Sosyal Bilgiler Dersi Ogretim
Programindaki 6zel amaclar

Ozel Amaglar Dagilim  Yapitin Omek Aciklama
(n) Kodu

Y1, Y
Katilimin 6énemine inanmalar, X5 Mago (Y13) adhi yapitta

toplumsal sorunlarin ¢éziimii i¢in 7

goriigler belirtme Y15, Y20

ana

Y7, Y9, karakterlerden Mago erdemli olmaya
Y13, ¢abalamaktadir. Bu amagla Erdem
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Kisisel ve toplumsal sorunlarin
¢Oziimii i¢in goriislerini belirtme

Ozgiir birey olarak fiziksel,
duygusal 6zelliklerinin ilgi, istek
ve yeteneklerinin farkina varmasi

Dogal cevre ve kaynaklarin
sinirliliginin farkina varip cevre
duyarlig icerisinde eldeki
kaynaklar1 degerlendirmeleri

Elestirel diisiinme becerisine
sahip bireyler yetistirmek

Toplumsal iliskileri diizenlemek
ve karsilastig1 sorunlar1 ¢6zmek
icin temel iletisim becerileri ile
sosyal bilimlerin temel kavram ve
yontemlerini kullanabilmeleri

Ulkesini ve diinyayi ilgilendiren
konulara duyarlilik gosterme

Bilimsel diisiinceyi temel alarak
bilgiye ulasma, bilgiyi kullanma
ve iiretmede bilimsel ahlaki
gozetir

Y1, Y14,
Y20, Y23

Y12,
Y22,
Y26, Y28

Y16,
Y23, Y25

Y1, Y2,
Y14

Y11,
Y15, Y18

Y1, Y6,
Y14

Y9, Y28

Ogretmen’e yardim ederek okul
yoneticilerinin kimsesiz ve yoksul
cocuklara yaptiklar: kétiiliikleri ortaya
cikarmaktadir. Bdylece sorunlarin
kolektif ¢6ziimiine doniik okurla bir
ileti paylasilmaktadir.

Patenli Kiz (Y20) adli yapitta yash
karakterlerden biri romanin ana
karakterinin (Serare) gonliinii almak,
onunla barigmak i¢in ¢ocukluk anisini
Serare’yle paylasmaktadir.

Cocukluk Anayurdum (Y12) adh
yapitta temel karakter diis diinyasinda
nesneleri canlandirmakta, okudugu
kitab1 yorumlamaya ¢alismakta ve
duygularmi yaziya dokmeye

cabalamaktadir.

Toprak Ana (Y16) adli yapitin
kurgusunda bu amag¢ kolaylikla
goriilebilmektedir. Kurguda toprak
yetersizligi, tohum kitligi, {riin
yetistirmenin giicliigti gibi konularin
islendigi goriilmektedir.

Kapiland'in Kobaylar1 (Y14) adh
yapittaki  karakterlerin  (Marjinal,
Mehtap, Ezgi ve Burhan) sorunu
¢ozebilmek icin  gesitli  yollara
bagvurmalari, konuyla ilgili arastirma
yapmalari, bilgi toplamalar ve
karsilastiklar1 soruna elestirel bir
bi¢cimde yaklastiklar: goriilmektedir.

Yitik Kuzular (Y11) adh yapaittaki
temel karakterler (Yusuf ve Salim)
karsilastiklar1 sorunlar1 gevreleriyle
iligki kurarak, yardimlagsarak
¢ozmektedirler.

Kapiland'in Kobaylar1 (Y14) adh
yapitta Genetigi
Organizma (GDO) iiriinlerine kars1 bir
biling yaratilmak istenmektedir. Bu
yonden stz konusu yapit gelismis
iilkelerin diger iilkeler {izerindeki
somiirgeci yaklagimlariin
irdelenmesi agisindan iglevsel bir rol
iistlenebilir.

Degistirilmis

Mo'nun Gizemi (Y9) adli yapittaki
bilimin isanlarindan Yuma ve Yuen’'in
yasamlarinin  genglik  evresinden
baslayarak  calismalarina  uygun
fosilleri topladigi, bunlar1 amagclarina
uygun kullandig;, ayrica
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Bireysel ilgi ve ihtiyaclarini tanir

Hukuk kurallarinin herkes icin
baglayic1 oldugunu, tiim kisi ve
kuruluslarin yasalar 6niinde esit
oldugunu bilme

Milli ve manevi degerler ile
evrensel degerleri benimseyerek
erdemli insan olmanin yollarim
bilmeleri

Sorumluluk sahibi olmay1
ogrenerek, yardimlasma bilincini
kazanmalar1

Yasalar1 ve kurallar bilen,
haklarini, sorumluluklarini
yerine getiren, milli bilince sahip
birer birey olarak yetismeleri

Yasadig1 cevrenin 6zelliklerini
taniyarak insan ve cevre
arasindaki etkilesimi
aciklamalar1 ve mekani algilama
becerilerini gelistirmek

Toplum icerisinde sosyal iliskiler
kurmalar1 ve toplumun bireyin
gelisimi iizerindeki olumlu
etkisini anlamalar

Toplumda uyum i¢inde
yasayabilmek icin 6nyargilar
kirmaya ve bizi biz yapan seyin
farkliliklarimiz oldugunu
O0grenmeli ve ona gore
davranmali

2

2

Y4, Y10

Y3, Y17

Y6, Y13

Y5, Y30

Y17,Y29

Y12, Y19

Y5, Y8

Y21

calismalarinda bilimsel etigi goz ardi
ettigi goriiliir.

Kiicgiik Kara Balik (Y10) adli karakter
ozglir yasadigi
derenin simrlayiciligindan kurtulmak
ister. Bu yonden onun kendisine
doniik bir biling sahibi oldugu
goriilmektedir.

kalma arzusuyla

GO0k, Deniz ve Toprak (Y3) adl1 yapitta
karakterlerin insan haklar1 evrensel
bildirgesi kapsaminda herkesin esit
oldugunu ilan ettikleri goriilmektedir.

Canavarlar Kenti (Y6) adli yapitta
Alex'in zengin olmay1r degil de
annesinin
oncelik vermesi ya da Nadia’nin
kendisini tilssmdan  Sis

saghgma kavusmasina
koruyan

Insanlari’mi korumak adina

vazgegmesi

Kumkurdu (Y5) adli yapitta ailedeki
kisilerin ayr1 ayr1 sorumluluk sahibi

olduklar1  goriilmektedir. Bununla
birlikte birbirlerine yardim
etmektedirler.

Haklar ve Odevler (Y17) adli yapitin
iceriginde hak, hukuk, ahlaksal
sorumluluk iizerine gesitli Oykiiler
olusturuldugu
Kurgusal ~ durumlar
¢ocukta hak ve hukuk kavramlarina
doniik farkindalik yaratilmak
hedeflenmektedir.

goriilmektedir.
yaratilarak

Cocukluk Anayurdum (Y12) adh
yapitta karakterin gevresini yakin bir
bicimde gozlemledigi goriilmektedir.
Su kuyusu, tulumba, misafirperverlik,
komsuluk  kualtirii, evin farkh
kiraya
legende banyo yapmak, tas firlatma
oyunu gibi ayrintilarla ¢evrenin derin

bir resmi ¢izilmigtir.

odalarim vermesi, hasir,

Kumkurdu (Y5) adli yapitin temel
karakteri Zackarina’nin bazen anne ve
babasiyla tartismasi toplumsallasma
siirecinin ilk basamagini olusturur.

Sol Ayagim (Y21) adli yapit engelli
olma durumu iizerinden bireylerin

farkliliklara karst
duyarli olmasmi saglayabilecek bir

onyargili degil
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kurguya sahip oldugunu
sOyleyebiliriz.
Teknolojinin yararlarinin disinda Yasasin C Kardesligi (Y24) adli yapitta
zararlarinin da olabilecegi ve yine Ali'nin (ana karakter) evdeki her seyi
teknolojinin insanin biitiin ve olaylari sosyal medyada paylagmasi
hayatin1 kapsayacak noktaya ozel hayatin ihlal edilmesine neden
gelmesi ve bunun sonucunda 1 Y24 olmaktadir. Bu da teknolojinin nasil
insan @izerindeki olumsuz kullanacagina doniik okurun sorular
etkilerini kiginin fark edip sormasina aracilik etmektedir.
teknolojiyi bilingli kullanmaya
baslamasi

Tablo 1'ye bakildiginda oneri okuma listesindeki yazinsal yapitlarin ilk olarak “Katilimin
Onemine inanmalari, toplumsal sorunlarin ¢dziimii i¢in goriisler belirtme” (n: 7) 6zel amaciyla iliskili
oldugu goriilmiistiir. Bunun disinda “Kisisel ve toplumsal sorunlarin ¢dziimii i¢in goriislerini belirtme”
(n: 4) ve “Ozgiir birey, birey olarak fiziksel, duygusal 6zelliklerinin ilgi, istek ve yeteneklerinin farkina
varmas1” (n: 4) 6zel amaglarnin dagilim acisindan 6n planda oldugu goriilmektedir. Diger dagilimlar

i¢in de benzer degerlendirmeler yapailabilir.

Calisma kapsaminda onerilen ¢ocuk ve genglik edebiyati yapitlarinin Sosyal Bilgiler Dersi

Ogretim Programinda yer alan 6zel amaglara iliskin dogrudan alintilara su drnekler verilebilir:

Y3: Tiim insanhgr mutlu edecek onar tane kural getirin. Benim igin, halkimiz icin, tiim insanlik icin

yaptigimizi unutmayin (Gok, Deniz ve Toprak, 2016, s. 31).

”ou

Y13: “Erdem ogretmen, buldum, buldum!”... “Esyalarin nasil okuldan ¢ikti§ini.” “Soyle Mago, ¢abuk
soyle.” ... “Her giin saat altida ¢op varillerini ¢op kamyonuna tastyorum ya, bazen tatil giinlerinde baska

bir ¢op kamyonu geliyor. Iste onlar” (Mago, 2010, s. 86).

Tablo 2’'te Gneri listesindeki cocuk ve genclik edebiyati yapitlarinin Sosyal Bilgiler Dersi

Ogretim Programinda iliskili oldugu temel beceriler gosterilmektedir.

Tablo 3. Onerilen cocuk ve genclik edebiyat: yapitlarmin sosyal bilgiler dersi 63retim programinda iliskili oldugu
temel beceriler

Temel Dagilim Ornek Aciklama

Beceriler (n) Yapitin Kodu

Y1, Y5, Y6, Y8, Kumkurdu (Y5) adli yapitin temel karakteri
. Y9, Y11, Y13, Zackarinamin Kumkurdu ile iliski kurmasi
Isbirligi 20 Y14, Y15, Y16, disinda aile icinde yardimlasma, dayanigsma ve

Y18, Y20, Y21, saygt konularinin islendigi goriilmektedir.
Y23, Y24, Y25,
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Empati

Kalip yargi ve
onyargiy1 fark
etme

Elestirel
diisiinme

Kanit
kullanma

Arasgtirma

Gozlem

iletisim

Cevre
okuryazarligy

Karar verme

19

16

12

Y26, Y27, Y28,
Y29

Y1,Y2, Y4, Y5,
Y7,Y8, Y11, Y13,
Y14, Y15, Y17,
Y18, Y19, Y20,
Y23, Y24, Y26,
Y29, Y30

Y1, Y5, Y6, Y10,
Y12, Y13, Y15,
Y16, Y20, Y21,
Y23, Y24, Y25,
Y27, Y29, Y30

Y4, Y5,Y6,Y7,
Y9, Y11, Y14,
Y16, Y17, Y18,
Y24, Y27

Y6, Y9, Y11, Y13,
Y14, Y18, Y20,
Y27

Y3, Y10, Y11,
Y24, Y28

Y10, Y11, Y12,
Y22, Y26

Y6, Y9, Y18, Y22,
Y23

Y6, Y16, Y18,
Y23

Y3, Y17, Y26,
Y28,

Komiir Karast Cocuk (Y7) adhi yapittaki
karakterlerden Behget Ogretmen’in  Salif'in
teninden dolay1r dislandigimi anliyor ve bunu
kendi esmer teniyle iliskilendiriyor.

Kigiik Kara Balik (Y10) adli yapitta bir¢ok kalip
yarginin, Onyargmm kirildigr goriilmektedir.
Kiiciik Kara Balik yakin ¢evresinin sahip oldugu
kalip diisiincelere karsi ¢ikarak daha genis bir
diinyanin var olduguna iliskin umudunun
pesinden gidiyor.

Mo'nun Gizemi (Y9) adli yapitta karakterlerin
(Defne ve Burg) gercegi bulmak igin gosterdikleri
miicadele ya da izledikleri yol sorgulayici bir
bakis acisina dayanir. Karakterler herhangi bir
olguyu ya da durumu hemen kabullenmek yerine
gercegi arastirarak bulmaya galisirlar.

Kapiland'in Kobaylar1 (Y14) vyapitin yan
figlirlerinden Burhan, hastaneye gotiiriiliir.
Gergegin ortaya c¢ikmasi igin gesitli tahliller
yapilir. Doktor Biilent Bey iilkenin giivenlik
Elindeki kanitlar,
bilimsel bulgular1 paylasir ve istedigi sonuca
ulagir.

birimlerine haber verir.

Yasasin C Kardesligi (Y24) adli yapitta Ali'nin
(ana karakter) kaybolan bilgisayarini arama
girisimleri ve Odevlerini hazirlamak igin

arastirmalara girismesi

Gilibik (Y22) adli yapitin temel karakteri adsiz
¢ocugun tavuktan c¢ikan yumurtanin tekrardan
civcive doOniismesini gozlemlemesi ve bunun
tizerine kendisinden daha biiyiik birinden (Alisir)
bu konu hakkinda bilgi almas:.

Berk’in Gizli Giicii (Y23) adl1 yapitin ana karakteri
Berk okulda akranlariyla yasadigi sorunlari
siddet yoluyla degil de iletisimle ¢ozmektedir.

Tobia ve Melek (Y18) adli yapattaki figiirlerden
Rotasa gevreye atilan gereksiz goriinen esyalarla
kent deyimiyle sato (¢Op ev) insa etmesi gevre
okuryazarligina ornek olarak ele alinabilir.

35 Kilo Tembel Teneke (Y28) adli yapitin temel
karakteri okulda bir¢ok sorunla kargilasan bir
cocuktur. Bu nedenle kendi yeteneklerine uygun
bir okula (Grandchamps) kendisini kabul etmeleri
icin mektup yazar. Bagka deyisle bireysel bir
kararini eyleme doniistiiriir.
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Domates Sacgli Kiz (Y15) adli yapitta yetistirme

P.1.'ob1em 3 Y3, Y15, Y28 yurdunda .k‘:ala Quneg- 1r1"a.r-1nesm1n .se.vglslm

¢6zme kazanmak icin birtakim ¢oziimler gelistirmeye
calismasi

Dijital Yasasin ¢ Kardesligi (Y24) adli yapitin ana

1 Y24 karakteri Ali'nin Facebook’u kullanabilmesi,

okuryazarlik bilgisayar yardimiyla 6devlerini yapmasi

Minik Cinli Kiz (Y26) adl1 yapitta temel figiir Lu
Sosyal Katilim 1 Y26 Si-Yan'in calistign fabrikada farkli gruplarla
iletisime gectigi goriilmektedir.

Tablo 4’te goriildiigii gibi ¢alisma kapsaminda onerilen ¢ocuk ve genclik edebiyat1 yapitlar: en
fazla isbirligi (n: 20) temel becerisiyle iliskilidir. Bunu da dagilim acgisindan empati (n:19), kalip yargi ve
Onyargiy1 fark etme (n: 16), elestirel diisiinme (n: 12) ve kamit kullanma (n: 8) gibi beceriler izlemektedir.

Diger bulgular icin de benzer degerlendirmeler yapilabilir.

Calisma kapsaminda onerilen ¢ocuk ve genglik edebiyati yapitlarinin Sosyal Bilgiler Dersi

Ogretim Programinda yer alan temel becerilere iliskin dogrudan alintilara su drnekler verilebilir:

Y2: Onu dinlememeliydim.” diye acildr bir giin bana. “Cicekleri asla dinlememelisin. Onlari seyretmeli,
onlar1 koklamalisin yalnizea. Cigegim tiim gezegeni mis gibi kokularla dolduruyordu, ama ben bundan
mutlu olmay: bilemedim. Su penge meselesinde sinirlenecegime, sefkat duymaliydim ona” (Kiigiik Prens,

2015, 5.49).

Y13: Kamyonun nereye gittiginin, esyalarin nereye gotiiriildiigiiniin saptanmas: gerek. Onun icin hi¢

kusku uyandirmadan izlenmesi gerekecektir. Bunu da yetkili kisiler yapacak Mago” (Mago, 2010, s. 94).

Y19: Sonra aniden yiireginin hizla atti§im, tiim bedeninin heyecana kapildigimi gordii. Guendy'in
sozciikleri kulaginda ¢inliyordu. Her sey bitse bile unutma ki birbirlerini sevenlerin “Biiyiilii Cemberi”

asla bozulmaz (Kiiciik Prens, 2015 s5.143).

Y28: Saymn Grandchamps Okulu Miidiirii, okulunuza kabul edilmek istiyorum, ama dosyam cok kotii
oldugu icin bunun olanaksizligini da biliyorum. Okulunuzun reklaminda, mekanik ve marangozluk
atolyeleriniz, bilgisayar odalarimz, bir seraniz ve bunun gibi seyleriniz oldu§unu gordiim. Hayatin
notlardan ibaret olmadiimi diisiiniiyorum. Bence motivasyon da onemli. Grandchamps’a gelmek

istiyorum, ¢iinkii bence en umutlu olacagim yer orasi (35 Kilo Tembel Teneke, 2015, s. 64-65).

Y30: Eve geldiklerinde Casilda’yla biraz oynadilar. Miguel’e bir tuhaf gelmisti oyun. Kadin bronz tenine
oya gibi islenmis giiliimsemesiyle her zamanki gibiydi... Ama Miguel onu daha yakindan taniyordu artik
ve dolayistyla daha cok seviyordu. Bu da her seyi deistiriyordu. Ayrica masumane oyunun Casilda’ya

cocuklarimi hatirlathigina da biliyordu (Miguel, 2013, s. 55-56).
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Tablo 5’te okuma listesinde 6nerilen ¢ocuk ve genglik edebiyati yapitlarinin Sosyal Bilgiler Dersi

Ogretim Programindaki degerler egitimiyle iliskili oldugu boyutlar verilmektedir.

Tablo 6. Onerilen cocuk ve genglik edebiyati yapitlarnin Sosyal Bilgiler Dersi Ogretim Programindaki degerler

egitimiyle iliskili oldugu boyutlar

Degeri Dagil o
egerin agilim Yapitin Kodu Ornek Acgiklama
Boyutu (n)
Y1, Y4, Y8, Y9, Domates Sagli Kiz (Y15) adh yapitin ana
Y11, Y12, Y13, karakteri Giines ve arkadaglarinin bir¢ok
Y14, Y15, Y16, konuda birlikte hareket etmesi
Dayanisma 22 Y17, Y18, Y20,
Y21,Y22, Y23,
Y24, Y26, Y27,
Y28, Y29, Y30
Y1, Y4, Y5 Y6, Y7, Kapiland'in Kobaylar1 (Y14) yapitta hastalanan
Y8, Y9, Y12, Y14, Byrhan icin diger karakterlerin yardim etmesi ya
Duyarlilik 20 Y15, Y16, Y17, da Sevda Ogretmenin olaylar1 izlemek yerine
Y19, Y20, Y21, bunlara miidahale etme ¢abalar:.
Y23, Y26, Y27,
Y29, Y30
YL, Y2, Y4, Y5, Y6, Ppatenli Kiz (Y20) adli yapitta yasama kiismidis,
Y7,Y8, Y9, Y13, birbirileriyle diyalogu  kesmis  Kkisileri
Saygl, sevgi, Y15, Y16, Y18, yakinlagtiran temel olgu aralarinda yeni
20
baris Y20, Y21, Y22, baslayan saygi, sevgi ve baris olgularidir.
Y23, Y24, Y25,
Y27, Y28
Y3, Y4,Y5,Y6,Y7, Toprak Ana (Y16) adli yapitta savastan dolay:
Y8, Y9, Y11, Y13, erkeklerin ¢cogunlugunun kéyden uzaklasmalar:
Sorumluluk 19 Y14,Y16, Y17, kadinlar1 bir dayam?rr}aya yon.l.end.lrlr. Kadinlar
Y18, Y21, Y22, yalniz kalinca toprag isleme gorevi onlara kalir,
Y24, Y26, Y27, bu sorumlulugu da birbirleriyle dayanisma
Y28 icinde bulunarak yerine getirirler.
Komiir Karas: Cocuk (Y7) adli yapitta “Salif’in
. Y1,Y3,Y5 Y6, Y7, miizigi duymasi, sinirlari asmas: ve ona gore
Estetik 8 .
Y21, Y23, Y29 yasamast bir¢ok yerde vurgulamiyor. Ayrica
bir¢ok yerde notalara deginilmistir.
- . Y5, Y6, Y9, Y14, Kumk.urdu (YS)V a?h .yaplt:ca“ Zack.arma nin
Bilimsellik 6 Y27 Y28 evrenin sonsuzlugu {izerine diisiinmesi ve bunu
! bilimsel anlay1s ¢ercevesinde kavrama girisimi
Mo'nun Gizemi (Y9) adli yapitta karakterlerin
Diiriistliik 6 Y9, Y11, Y12,Y24, (Defne ve Burg) baslarindan gegenler'i ya da
Y28, Y29 karsilastiklar1 sorunlari yakin gevrelerine agik
bir bigimde aktarmalar1
i\lle birligine 4 Y8, Y11, Y15, Y24 Gu?u?.lgllr}a Yolculuk'—lfag@ (Y8) adli yapaitta
6nem verme Fatih’in {ivey kardesi i¢in hamallik yapmasi
Biytili  Cember (Y19) adlhi  yapittaki
Ozgiirliik 4 Y3, Y11, Y17, Y19  karakterlerden Dodo'nun bagimsiz bir bigimde

yasamast bu degerle agikea iligkilendirilebilir.
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Adalet 3 Y3, Y13, Y17
Sevgi 3 Y5, Y15, Y19
Yardimseverlik 2 Y13, Y30
Bagimsizlik 1 Y10

Esitlik 1 Y3

Diizen ve

Temizlik 1 Y19

Bilinci

Tasarruf 1 Y24
Fedakarlik 1 Y30
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Mago (Y13) adh yapitta yatih okuldaki
yoneticilerin yolsuzluklarin ortaya ¢ikarilmasi
ve bu kisilerin cezalandirilmasi

Biiyiilii Cember (Y19) adli yapitta Guendy ve
Rick adli karakterler arasindaki iliskinin sevgi
temelli oldugu goriilmektedir. Ayrica yapitta
sikhikla sevginin birlestirici giicli okura
sezinletilmigtir.

Miguel (Y30) adli yapitin temel karakterinin
(Miguel) yoksul adama yardim etmesi.

Kiciik Kara Balik'm (Y10) yasadigi derenin
disina ¢ikma arzusu ve bu konuda cevresine
diren¢ gostermesi bagimsizlikla yakindan
iligkilidir.

Gok, Deniz ve Toprak (Y3) adli yapitta
karakterlerin sonunda kurallarla herkesin ayni
haklara sahip oldugunu ilan etmesi esitligin bir
gostergesidir.

Biiyiilii Cember (Y19) adli yapitin kurgusunda
toplumun bir araya gelmesi, gevre Kkirliligi
tizerine diyaloglar1 ve buna iliskin kaygilarim
dile getirdikleri goriilmektedir.

Yasasin C Kardesligi (Y24) adli yapitta Ali'nin
amcasinin eski esyalar1 atil duruma getirmeyip
onlardan yeniden yararlanmasi buna Ornek
verilebilir.

Miguel (Y30) adl1 yapittaki hizmet¢i kadinin salt
cocuklarina bakmak igin yiizlerce kilometre
uzaktaki bir {ilkeden gelip farkli bir yerde
¢alismasi 0zverinin, kendini adamanin nitelikli
bir 6rnegidir.

Tablo 7’te goriildiigii gibi 6nerilen ¢ocuk ve genglik edebiyat1 yapitlarinin Sosyal Bilgiler Dersi

Ogretim Programinda yer alan dayanisma (n: 22) degeriyle yogun bigimde iliskilidir. Bunun disinda

duyarlilik (n: 20), saygi, sevgi ve baris (n: 20) ve sorumluluk (n: 19) gibi degerlerin de yogun bir yer

tuttugu goriilmektedir. Diger degerler icin de benzer degerlendirmeler yapilabilir.

Calisma kapsaminda onerilen ¢ocuk ve genglik edebiyati yapitlarinin Sosyal Bilgiler Dersi

Ogretim Programinda yer alan degerlere iliskin olarak dogrudan alintilara su 6rnekler verilebilir:

Y15: Biz birbirimize anlatacak cok cok sey bulduk. O bana denizlerin sarkisini tasidi, ben ona daglarin

tiirkiisiinii. Sevginin diliyle konugstuk giinler geceler boyunca. Diinyada kurali olmayan tek dil sevginin

dilidir (Domates Sacli Kiz, 2008 s. 93).

Y19: “Peki neden kederliydiniz?” “Ciinkii 6zgiir degildik, bize daima bir seyler emreden insanlar vard:

(Biiyiilii Cember, 2016, s. 20).
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Y30: Miguel evsiz bir derbeder olan, sokagin ortasinda pacavralara sarinip yatan, ¢Opte ne bulursa onunla
yetinen bu adamun yamnda hild ne arwyordu kim bilir. Oburca, adeta giinlerdir agzina tek lokma

koymamuscasina lokmalar ¢igneyisini izliyordu (Miguel, 2013, s. 14).

Tablo 8'te onerilen cocuk ve genglik edebiyati yapitlarimin Sosyal Bilgiler Dersi Ogretim

Programinin yapisindaki 6grenme alanlariyla ilgili dagilimlar: verilmektedir.

Tablo 9. Onerilen cocuk ve genclik edebiyat: yapitlarinin Sosyal Bilgiler Dersi Ogretim Programinin yapisindaki
ogrenme alanlaryla ilgili dagilimlar:

Ogrenme

Dagilim Yapitin Kodu Ornek A¢iklama
Alanmi (n)
Y1,Y2,Y4,Y5, Y7, patenli Kiz (Y20) adli yapitin baslarinda koy
Y8, Y10, Y11, Y12, ahalisinin engelli kiz Serare’'ye aciyarak
Birey ve 20 Y13, Y15, Y16, Y18, yaklagmaktadirlar. Anca Serare’nin kararli,
toplum Y19, Y20, Y21, Y22, direncli kisiligi onlarda kiza karsi biiyiik sayg
Y23, Y25, Y28, Y29,  yaratmaktadir.
Y30
Canavarlar Kenti (Y6) adli yapitta insanlarin
insanlar birbiriyle olan iliskileri, cevrenin insan tizerindeki
Yerler ve,e 8 Y6, Y7, Y10, Y22, etkisi lzerinde durulmustur. Bunun disinda
Cevreler Y23,Y25,Y26, Y30  Ozellikle yeralti ve yeriistii zenginliklerin elde
edilmesi i¢in insan yasaminin nasil yok edildigine
deginilmistir.
Yasasin ¢ Kardesligi (Y24) teknolojik araglarin
Bilim, 3 YO, Y14 Y19, Y24,  san  yasamim nasil etkileyecegi {iizerinde
Teknoloji ve 6 durulmustur. Bireysel ya da toplumsal yasamda
Y27, Y28 . o
Toplum teknolojik olanaklarinin olusturabilecegi olas1
sonuglar okurla paylasilmistir.
Kapiland’in Kobaylar1 (Y14) adli yapitta Marjinal
Etkin ve arkadaslarmmin vataninmi ve milletini seven
3 Y3, Y14, Y17 gencler olduklari, iilkelerinin somiiriilmesine
vatandaslik .. .. . .
engel olmak igin miicadele verdikleri ve ulusal
bilince sahip olduklar1 goriilmektedir.
Uretim Kapiland'in Kobaylar1 (Y14) adli yapitin ana
Dagltll‘;‘l ve 3 Y14, Y19, Y26 figiirti. Marjinal sém?rgeci d'evletin. (Kapilan'cvi?
Tiiketim oyununu bozmus, bu iilkeden ithal edilen genetigi

degistirilmis iiriinleri tiikketmemistir.

Tablo 10’te goriildiigii gibi calismada 6nerilen ¢ocuk ve genglik edebiyati yapitlarinin Sosyal
Bilgiler Dersi Ogretim Programimin yapisindaki 6grenme alanlarindan birey ve toplum (n: 22)
yogunlukla bir yer tutmaktadir. Bunu da dagilim agisindan sirasiyla insanlar, yerler ve cevreler (n: 8),
bilim, teknoloji ve toplum (n: 6), etkin vatandaslik (n: 3) ve tiretim, dagitim ve tiiketim (n: 3) 6grenme

alanlari takip etmektedir.

Calisma kapsaminda onerilen ¢ocuk ve genglik edebiyati yapitlarinin Sosyal Bilgiler Dersi

Ogretim Programindaki 6grenme alanlariyla iliskin olarak dogrudan su alintilara yer verilebilir:
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Y14: llag bizi etkiledi, ama dondiigiimiizde Nuri Baba, yani Marji'nin biiyiikbabas: bizdeki aptallasmay:
fark etti. Bunu gidermek icin gece giindiiz ¢alisti, kitaplar karistird, karisimlar yapti, begenmedi bir daha
yapti. En sonunda bizi koyun olmaktan kurtaracak formiilii buldu. Iste karsimizdayiz ve eskisi gibiyiz.
Kapiland'in Kobay: degil, olan bitene kuskuyla bakmay1 bilen gengleriz (Kapiland'in Kobaylari, 2013, s.
154)

Y20: Serare’nin zekdsina, direncine, 6zgiivenine hayrandi Ogretmen Leyla. O kizin yiiregindeki seving
ve cosku kara gozlerinde parildar, cevresindeki herkesi yasama baglardi. Amilarmin kitap olacagim
ogrendiginde, belki de, bunun icin ¢ok sevinmisti. Boylece Patenli Kiz'1 yediden yetmise cok sayida insan

tantyacakt: (Patenli Kiz, 2006, s. 37).

Tablo 11’da ¢alismada onerilen ¢ocuk ve genglik edebiyati yapitlarinin iligkili oldugu smif

diizeyi ve kazanimlar1 gosterilmektedir.

Tablo 12. Onerilen cocuk ve genglik edebiyati yapitlarinn iliskili oldugu sinif diizeyi ve kazanimlar:

Stmuf Dagilim Yapitin
Kazanim Diizeyi 5 P Agklama
— - () Kodu
5 6 7
$B.6.1.3. Toplumda uyum Y12, Patenli KI_Z 0{_20) a.dh yapitta ilk
.. . baslarda birbiriyle hi¢ anlasamayan
icerisinde yasayabilmek Y15, .. y
.. 1. 4 4 yasli ve huysuz kisiler Serare’nin de
icin farkliliklara yonelik Y20, .. e o
. etkisiyle birbirlerini olduklar1 gibi
onyargilar1 sorgular. Y21 N
kabul ederek 6nyargilarmni yikarlar.
SB.5.1.4. Cocuk olarak Selo ?un Kusglar (Y29? adh y...apltta
cocugun haklarimin bir¢ok yénden
haklarindan yararlanmaya . g o .

. Y8, Y17, ihlal  edildigi  goriilmektedir.
ve bu haklarin ihlal 3 3 Y29 Ornesin: K isciligi. bu vénd
edildigi durumlara 6rnek ’ rne? H goc.l.l 1§(;1 8 A ?Ion o

. cocugun somiiriilmesi  izleksel
verir. . -y

acgidan 6nemli bir yer tutmaktadir.
5B.6.1.5. Bir soruna Yalancilar Ulkesi (Y1) adli yapitta
getirilen ¢oziimlerin hak, Gelsomino'nun {iilkede iktidar1 ele
sorumluluk ve 1 1 Y1. Y6 geciren korsanlara karsi miicadele
ozgiirliikler temelinde etmesi ve {iilkenin 6zglirlesmesine
olmasi gerektigini katkida bulunmast
savunur.
$B.6.1.4. Toplumsal Yitik Kuzular (Y11) adh yapitta
birlikteligin olusmasinda kuzularim yitiren Yusuf ve Salim’e
Y11, R .

sosyal yardimlasma ve 2 2 Y30 kéy halkinin  yardim  etmesi
dayanismayi destekleyici ’ toplumsal dayanigsmanin Onemine
faaliyete katilir. doniik etkili bir iletidir.
S$B.5.3.4. Yasadig Toprak Ana (Y16) adl1 yapitta cevre
cevredeki afetlerin ve 1 1 Y16, sorunlarmin ve afetlerin insan
cevre sorunlarinin olusum Y23, yasami iizerindeki etkisi somut bir
nedenlerini sorgular bigimde okurla paylasilmaktadir.
S$B.5.6.3. Temel haklar ve Gok, Der.liz' ve Toprak  (Y3)
bu haklar kullanmanin 1 1 Y3, karakterlerinin ¢iktiklar1 yolculukta

onemini aciklar.

insan haklarma iliskin ilkelerle geri

donmeleri ve bunlar1  kendi
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SB.7.1.2. Bireysel ve
toplumsal iliskilerde
olumlu iletisim yollarin1
kullanir.

$B.7.1.1. iletisimi
etkileyen tutum ve
davraniglari analiz ederek
kendi tutum ve
davranislarini sorgular

$B.7.7.4. Kiiresel
sorunlarin ¢oziimiine
yonelik fikir 6nerileri
gelistirir.

$B.5.1.3. Sahip oldugu
haklarin farkinda olan bir
birey olarak katildig:
gruplarda aldig: rollerin
gerektirdigi gorev ve
sorumluluklara uygun
davranir.

$B.4.5.3. Sorumluluk
sahibi bir birey olarak,
bilingli tiiketici
davranislar sergiler.

$B.7.5.2. Uretim
teknolojisindeki
gelismelerin sosyal
ekonomik hayata
etkilerini degerlendirir.

$B.5.1.2. Yakin cevresinde
yasanan bir 6rnekten yola
cikarak bir olayin ¢ok
boyutlulugunu agiklar.

SB.5.4.1. Teknoloji
kullaniminin sosyallesme
ve toplumsal iliskiler
tizerindeki etkisini
tartigir.

Y13

Y2, Y18

Y7

Y5

Y14

Y19

Y10

Y24

tilkelerinin vazgecilemez kurallar
haline getirmeleri

Mago (Y13) adh yapittaki karakter
sorunlari iletisim yoluyla ve olumlu
kisilik  oOzellikleri  sergileyerek
¢ozmeye calisir.

Kigiik  Prens  (Y2) yalnizca
baskalarimin davraniglarini
sorgulamaz, bunun disinda kendi
eylem ve davranislari iizerine de
disuntir.

Komiir Karast Cocuk (Y7) adh
yapitta miilteci sorunu
islenmektedir.  Miilteci  ¢ocuk
Salif’in miizik 6gretmeni tarafindan
miizige yonlendirildigi
gorilmektedir.

Kumkurdu (Y5) adhi yapitta
ailedeki kisiler aldiklar1 gorev ve
sorumluluklar yerine
getirmektedirler.

Kapiland'in Kobaylar1 (Y14) adlh
yapitin temel karakteri Marjinal'in
Kapilandli ve Tiirk bilim adamlari
tarafindan bir ilag gelistirildigini
sOylenen ilaci igmeyi reddettigi
goriiliir. Ozellikle bedava dagitilan
bu ilaglar1 sorgulamasi onun bilingli
bir davranis sergilediginin
gostergesidir.

Biiyiiliit Cember (Y19) adli yapitin
temel  karakterlerinden  Rick’i
televizyon ve yakasmna takilan
mikrofonla tanisir. Rick bdylece
televizyonun toplumsal yasam
tizerindeki kotii etkilerini goriir.

Kiiciik Kara Balik’m (Y10) yasadig:
kiiciik dereden ayrilma arzusu ve
onun yakin c¢evresi tarafindan
dislanmasi okurun bu olay: kendi
yasamiyla iliskilendirmesine olanak
verebilir.

Yasasin ¢ Kardesligi (Y24) adh
yapitin ana karakteri Ozellikle Ali
internet araciligiyla biiyiik bir insan
toplulugu tarafindan tanmir ve
unlii biri olur.
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S$B.5.2.3. Ulkemizin cesitli
yerlerinin kiiltiirel
ozellikleriyle yasadig:
cevrenin kiiltiirel
ozelliklerini
kargilastirarak bunlar
arasindaki benzerlik ve
farkliliklar1 belirler.

S$B.5.5.3. Cevresindeki
ekonomik faaliyetlerin,
insanlarin sosyal
hayatlarina etkisini analiz
eder.

$B.6.4.3. Bilimsel
aragtirma basamaklarini
kullanarak arastirma

yapar.

Toplam

1

1
1
10 9 4

23

Y25

Y26

Y27
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Uyuyan Topag¢ (Y25) adli yapitta

Arda’nin daha Once sehirde
yasamasi, kiltiri pek
benimsememesi, daha sonra

tasindig1 kasabada kiiltiirel yapiyla
daha fazla etkilesime girdigi,
benimsedigi goriiliir.

Minik Cinli Kiz (Y26) adli yapitin
ana karakteri Lu Si-Yan yasamda
bircok glicliik ¢eker wve ileriki
zamanlarda fabrikada calismaya
baglar, bu da onun ekonomik
yasami1 tanimasina yardim eder.

Albert Einstein'in Isig1 (Y27) adh
Albert ve Maya'nin
aragtirdiklarina  konuya
oncelikle problemi belirledikleri
gorilmektedir. Ardindan
hipotezler iireterek ve diger
bilimsel asamalar1 izleyerek bilgi

yapitta
iliskin

uretmektedirler.

Tablo 13'da goriildiigii gibi Onerilen ¢ocuk ve genclik edebiyati yapitlart en fazla 5. smif

diizeyine (n: 10) seslenmektedir. Bunu da dagilim agisindan sirastyla 6. smiflar (n: 9) ve 7. siiflar (n: 4)

takip etmektedir.

Calisma kapsaminda onerilen ¢ocuk ve genglik edebiyati yapitlarinin Sosyal Bilgiler Dersi

Ogretim Programinda yer alan kazanimlara iliskin olarak su &rnekler verilebilir:

Y1: Pek neseliydiler, sarkilar soyliiyorlardi oysa o giin Giacomone Krallifinin cenazesi kalkiyordu.

Giacomone sonsuza kadar bu topraklar: terk eder, belki bir yerlerde Keller Kuliibiiniin baskani, genel

sekreteri, iiyesi olmaya giderken biz simdi alana geri doniip bir goz atalim (Yalancilar Ulkesi, 2014, s.

172).

Y5: Zackarina ne saklambag oynamak ne de balik tutmak istiyordu. Babastyla annesine biitiin giin yapti§1

agiwr isi gormek istiyordu. Yeni tasidig: taslardan birinin iizerine oturarak hicbir sey yapmama isine

basladi. Annesiyle babast da hemen yamina oturarak ona yardim ettiler (Kumkurdu, 2016, s.18).

Y10: Gidip derenin sonunu arayacagim. Diisiinebiliyor musun anne? Aylardan beri derenin sonunda ne

olabilecegini diisiiniip duruyorum. Ama bir tiirlii bulamiyorum. Bu gece sabah kadar yine géziime uyku

girmedi. Hep diisiindiim durdum. Sonunda kararum verdim. Gidip bulacagim derenin sonunu (Kiigiik

Kara Balik, 2014, s. 213).
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Y22: “Biz yoksul insanlariz oglum,” dedi. “Satacak bir sey bulamazsak ag kaliriz. Ustelik kasaba okuluna
gidebilmen icin kitaplar, defterler, kalemler almalnyiz sana. Ya kasket? Kasketi nasil aliriz Giilibik’i

satmazsak?” (Giilibik, 2015, s. 67).
Sonug, Tartisma ve Oneriler

Sosyal Bilgiler dersinin hedefleri kapsaminda yazimnsal bir okuma oneri listesi olusturmay1
amaglayan bu galismada toplam 30 gocuk ve genglik edebiyati yapiti incelenmistir. Ozellikle bu konuda
alanyazinda var olan bosluk doldurulmaya calisilmistir. Sosyal bilgiler ders kitaplarinda onerilen
yazimsal {riinlerin niteligini ortaya koymaya calisan ¢esitli arastirmalarda, bu 6nerilen kitaplardan
bazilarinin yetersiz oldugu ve amaca hizmet edemeyebilecegi ortaya koyulmustur (Kolcu, 2016; Kapan,
2019). Gergeklestirilen ¢alismalarin sonuglar1 irdelendiginde sosyal bilgiler dersi kitaplarinda salik
verilen bazi yazimsal iiriinlerin nitelik agisindan tartismali oldugu ve gereksinimi karsilamadig:
sOylenebilir. Bu nedenle sosyal bilgiler dersinde kullanilacak yazinsal iiriinlerin zenginlestirilmesi ve
cesitlendirilmesi gerekir. Boylece hem hedef kitleye farkli secenekler sunulabilir hem de programin

amaglarmi daha fazla destekleyecek {iriinler belirlenebilir.

Demokratik bir toplumda, evrensel degerlerle donatilmis, karar alma ve problem ¢dzme
becerisi gelismis diinya vatandas: yetistirme amacini tasiyan sosyal bilgiler dersi bir¢ok bilim dalinin
verilerinden yararlandig1 gibi edebiyat disiplininin verilerinden de etkili bicimde yararlanmaktadur.
Sosyal bilgiler dersinde kullanilan yazinsal iiriinler programda 6n goriilen bilissel, duyussal ve
devinissel hedeflerin gerceklesmesinde onemli katki sunmaktadir. Sosyal bilgiler dersinde kullanilan
yazinsal riinler araciligiyla ¢ocuklar farkli mekan ve zamanlarda yasamis insanlarla kendilerini
karsilastirabilir, onlarin yasam bigimlerini takdir edebilir, duygu ve diisiincelerini hissedebilirler.
Ornegin; kiiltiirel ve tarihi birikimin anlatildig1 “Kiiltiir ve Miras” adli dgrenme alaninda edebi
dirtinlerin etkili kullanimiyla tarih bilincine sahip geng kusaklarin yetistirilmesine katki saglanabilir. Bu
calismada da tarih konulariin daha eglenceli 6gretilmesi amaciyla Uyuyan Topag (Y25) adli yapat
ornek gosterilebilir. Bu eser araciigiyla ¢ocuklara kiiltiirel mirasa duyarlilik degeri eglenceli bir olay

Orgiisii ile aktarilabilir.

Dolmaz (2018) insanlarin yasam ykiilerinin ogelerini olusturan toplumsal, ekonomik, tarihsel
ve kiiltiirel olaylar oldugunu, bu olaylarin da sosyal bilgiler dersine konu oldugunu ve bu olaylar
karsisinda insanlarin duygu, diisiince ve hayallerini edebiyatin yansithigini ifade etmisgtir. Sever (2013)
de edebiyatin insan ve yasam gercekligini konu edindigine ve bu tiir iiriinler araciligiyla okurun insan
dogasini (bireysel ya da toplumsal) farkli bir bakis agisindan deneyimledigine dikkat ¢ekmektedir.
Calisma kapsaminda elde edilen birinci, ikinci, besinci ve altinci bulgulara gore onerilen yazinsal
yapitlarin ¢ogunlukla insanla ve insanin toplumdaki yeriyle [toplumdaki rollerim (n: 10), iletisim ve
insan iliskileri (n: 5) temalar1; katilimin 6nemine inanmalari, toplumsal sorunlarin ¢dziimii igin goriisler

belirtme (n: 7), kisisel ve toplumsal sorunlarin ¢éziimii i¢in goriislerini belirtme (n: 4), 6zgiir birey olarak
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fiziksel, duygusal 6zelliklerinin ilgi, istek ve yeteneklerinin farkina varmasi (n: 4) 6zel amaglari; birey
ve toplum (n: 22) ve insanlar, yerler ve cevreler (n: 8) 6grenme alanlary; toplumda uyum igerisinde
yasayabilmek icin farkliliklara yonelik onyargilari sorgular (n: 4) kazanimai] iliskili oldugu goriilmiistiir.
Bu bulgularin oncelikle yazmnsal tiiretimin insana o6zgii boyutuyla iliskili oldugu soOylenebilir.
Dolayisiyla ¢alisma kapsaminda onerilen bu yapitlardan sosyal bilgiler dersinde 6zellikle insanla ilgili

bir¢ok konunun agitklanmasi i¢in yararlanilabilir.

Ugiicii ve dordiincii bulgularla ilgili olarak ulagilanlar incelendiginde ¢ziimlenen yapitlarda
Ogrencide gesitli beceriler [(isbirligi (n: 20), empati (n: 19), kalip yarg: ve onyargiy1 fark etme (n: 16),
elestirel diisiinme (n: 12) ve kanit kullanma (n: 8)] ve degerlere iliskin bir farkindalik [dayanisma (n: 22),
duyarlilik (n: 20), saygi, sevgi ve baris (n: 20), sorumluluk (n: 19)] olusturulmak istendigi belirlenmistir.
Dolayisiyla bu yazinsal yapitlarin 6zellikle sosyal bilgiler dersinin beceriler ve degerler egitimi

boyutunda islevsel bir igerige sahip oldugu sdylenebilir.

Yazinsal yapitlarin temel islevlerinden biri de duyular1 devindirerek, etkili bir bicemle ¢esitli
duygu durumlari tireterek ¢ocuk okura toplumsal ve evrensel nitelikli degerleri sezinletmektir (Aslan,
2019). Kaymakgi (2013) sosyal bilgiler dersinde yazinsal tiirlerden yararlanmanin 6grencilerde elestirel
diisiinme, empati kurma, ¢oklu bakis agis1 elde etme, dili etkili kullanma, iletisim, zaman ve kronolojiyi
algilama gibi onemli becerilerin gelisimine yardimc1 olduguna vurgu yapmaktadir. Otluoglu (2001)
tarafindan sosyal bilgiler 6gretiminde yazili edebiyat tirtinlerini ders araci olarak kullanmanin duyussal
davrans 6zelliklerini kazanmaya etkisini belirlemek amaciyla yapilan deneysel ¢calisma yazili edebiyat
drtinlerinin 6grencilerin duyussal davrars 6zellikleri kazanmay1 anlamli derecede artirdigini ortaya
koymustur. Subasi (2017) tarafindan gergeklestirilen bir calismada Tiirkiye’de kullanilan sosyal bilgiler
ders kitaplarindaki yazinsal iiriinlerle ulusal degerlerin &grencilere kazandirilmasinin hedeflendigi

gorilmiistiir.

Savage ve Savage (1993'ten akt.: Simsek, 2012, 5.392) cocuk edebiyat: iiriinlerinin “kiiltiirel
calismalar, cografi calismalar, tarih calismalar1 ve ekonomik kavramlar” olmak iizere dort agidan sosyal
bilgileri tamamladigini belirtmislerdir. Kiiltiirel calismalar bashg: altinda ¢ocuk edebiyati iirtinlerinin
ogrencilerin diinyadaki farkl: kiiltiirleri tanimalarina, kiiltiirel agidan farkliliklar1 kabul ederek diger
kiiltiirlere kars1 olumlu tutumlar gelistirmelerine yardimci olur. Cografi calismalar bashigi altinda ¢ocuk
edebiyat1 {irlinleri ¢ocuklarin meraklarim1 uyandirarak, onlarin yerler ve karakterler konusunda
hayallerini harekete gecirir (Ornegin; tiirkiilerde anlatilan go¢ veya dogal afetler ¢ocuklara sadece
toplumsal bir biling kazandirmaz, bunun yaninda bazi cografi terim ve kavramlarin 6grenilmesine katki
saglar). Tarih calismalar1 bashg altinda ¢ocuk edebiyati iiriinleri 6grencilere “sonra” ve “simdi”
kavramlar1 kadar “degisim” ve “siireklilik” kavramlarini gelistirmelerine, tarihsel ve ¢agdas olaylar

yorumlamada alternatif bakis acilar1 gelistirmelerine yardimci olur. Ekonomik kavramlar baghg:
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altinda yazinsal iirtinler ¢ocuklara sadece istek ve gereksinimlerini degil, 6nemli problemleri algilayip

¢Oziim gelistirmeleri konusunda yol gosterir.

Calisma kapsaminda onerilen yapitlarin sinuf diizeyi arttikca dagiliminin azaldig: [5. sinif (n:
10); 6. siuf (n: 9) ve 7. smif (n: 4)] goriilmektedir. Bu dagilimin nedeni ¢ocuk edebiyatinin seslendigi
hedef kitleyle iliskilendirilebilir. Ciinkii bu alan genellikle iki yasindan ergenlik dénemine kadar gecen
bir yasam evresini icermektedir (Sinar, 2006). Bununla birlikte cocuk edebiyati yapitlarina iligkin alt
sinir yag diizeyi belirleme daha olasi iken, {ist yas sinur diizeyini belirlemek daha giigtiir. Ornegin; okul
Oncesi doneme seslenen bir kitap 6 yas tarafindan okunabilecegi gibi ilkokul birinci simifa giden bir

ogrenci tarafindan da rahatlikla ve ilgiyle okunabilir.

Calisma kapsaminda olusturulan okuma Oneri listesi egitim 0gretimin ¢esitli asamalarinda
kullanilabilir. Ozellikle lisans diizeyinde yiiriitilen Sosyal Bilgilerde Sozlii ve Yazili Edebiyat
Incelemeleri adli derste 6gretmen adaylarinin yazinsal (edebi) kavramini tanimalary, igsellestirmeleri ve
nitelikli yapit se¢gmede yetkinlesmelerine hizmet edebilir. Kolag ve Ozer (2018) tarafindan
gerceklegtirilen bir calismada sosyal bilgiler &gretmen adaylarmin Sosyal Bilgiler Ogretim
Programi'nda yazinsal iriinlerle olan iliskilendirmelerin yetersiz oldugu, Ogretmeni yonlendirici
ogelerin eksik oldugu ve daha fazla konunun yazinsal {iriinlerle iliskilendirilmesi gerektigi

belirtilmistir.

Sonug olarak galisma kapsaminda ¢dziimlenen yazinsal yapitlarin Sosyal Bilgiler Dersi Ogretim
Programinin bir¢ok boyutuyla (6zel amag, temel beceriler, degerler egitimi ve 6grenme alanlarr) iliskili
oldugu goriilmustiir. Elde edilen bulgular kapsaminda bir degerlendirme yapildiginda onerilen

yapitlar sosyal bilgiler 6gretiminde etkili bigimde kullanilabilecegi sdylenebilir.

Oneri durumundaki bu okuma listesi farkli aragtirmacilar tarafindan daha fazla genisletilerek
egitim-Ogretim ortamlarinda etkin bir bigimde kullarulabilir. Ayrica yas diizeylerine uygun

smiflandirmalar yapilarak gesitli okuma listeleri olusturulabilir.
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Introduction

Every society, developed or developing, wishes to have conscious citizens who can make sense
of the world they live in. Such people are referred to as “world citizens.” Schools play a key role in
helping world citizens acquire the knowledge and values and develop the skills they need to interact
with the world. Schools offer various courses to get scientific knowledge across to students. One of those
courses is Social Studies, which is based on a collective teaching approach to transferring the knowledge
of numerous science disciplines (history, geography, economics, citizenship, sociology, psychology,

anthropology, etc.).

The Social Studies course makes use of the content and methods of the social and human
sciences (Doganay, 2002). The primary goal of this discipline is to turn students into thinking,
resourceful, and democratic citizens with fundamental democratic values who can adapt to the
globalizing world and adopt an interdisciplinary approach to address their interaction with the physical

and social environment.

The Social Studies curriculum was reconstructed in 2005 [Ministry of National Education
(MNE), 2005] and revised in 2018 (MNE, 2018). The curriculum is organized around seven learning
areas based on an interdisciplinary understanding. It consists of disciplines related to learning areas
defined as the structure designing learning. It is a constellation of interrelated skills, themes, concepts,
and values. Teachers should address the learning areas from a holistic perspective to promote students'

learning and healthy cognitive development.

Presenting principles and generalizations, not as a separate course, but in connection with
disciplines based on common points is crucial for socialization on the part of students (Sonmez, 1994).
Learning retention depends on the way the course content is delivered. A course cannot attain its goals
if itis bland, dull, and demotivating. Therefore, teachers should use various materials and tools to make

their lectures more appealing.

The Social Studies course aims to transfer the valuable data of social sciences to students.

Therefore, teachers should employ fun methods to make their lectures interesting and rich in content



Gormez, E., & Sen, E.

(Alkis & Giileg, 2006). Most students tend to recite and memorize useful bits or skip them altogether by
pretending to read. Here, literary works that children enjoy reading or listening to come into the picture

(Simsek, 2006).

Literature as an aesthetic discipline has extraordinary power. It is almost as limitless as life and
the universe. Therefore, the magnitude of its impact is unpredictable. According to Bennett and Royle
(2016, p. 17), “...more than any other discipline, literary studies is a space of intellectual freedom, open
to imagination, experimentation, and exploration...Literature can be about anything and can therefore

teach us anything — its possibilities and potential are endless.”

All educational processes and different disciplines, especially social sciences, can make use of
literary works. Today, children’s literature is used not only for language and literature education but
also for science education (Butzow, Butzow, & Kennedy, 1998), arts education (Englebaugh, 1994),
geographic literacy (Rogers, 2008), mathematics teaching (Braddon, Hall, & Taylor, 1993), and social
studies (Fredericks, 1991). In recent years, intellectuals have acknowledged the close relationship

between literature and social studies (McGowan & Guzetti, 2004).

According to the Ministry of National Education (2018), the Social Studies course should
include legends, epics, tales, proverbs, folk tales, folk songs, and poems. Teachers should integrate
literary works (novels, stories, memoirs, journals, and jokes) into their lectures to encourage students to
read. Therefore, we can argue that works of children’s and youth literature can play an effective role in

social studies.

Books should be an integral part of children’s lives because they help them understand the
world, develop positive attitudes (self-respect, tolerance, curiosity, etc.), and connect with their
humanity (Sawyer, 2012). Aside from their linguistic properties, books have exciting stories and
characters that provide children with a world of possibilities. They present life experiences and
emotional states which are hard or even impossible for children and young people to fathom (Sen, 2020).
For example, it is impossible to reenact critical historical events, such as the conquest of Constantinople.
However, we can always introduce such a historical event to students through a book or a movie. In

this respect, literature has a vast potential at every stage and in every field of education.

Although the Social Studies course does not focus primarily on helping students develop
linguistics skills, the course curriculum has cognitive, affective, and psychomotor goals that can only be
met through literary works because there is a relationship between the goals of the Social Studies course

and the impression literary works leave on students (Demir & Akengin, 2011).

Literary works help us understand different types of issues. Interesting, appealing, and pleasing
fictional narratives, in particular, can help teachers achieve the goals of the Social Studies course.
Butzow, Butzow, and Kennedy (1998) argue that works of children’s literature are easier to understand

and remember than explanatory and informative texts. Narratives bring events and facts together,
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making them more appropriate and accessible for young readers. Such narratives allow children to

relate what they read to real life through memory and comprehension.

Experts also emphasize that integrating literary works (written or oral) into the Social Studies
course has its advantages (Fredericks, 1991) (Savage & Savage, 1993) (McGowan & Guzetti, 2004)
(Oztiirk, 2007) (McCall, 2010) (Dénmez & Altikulag, 2014) (Akyol, 2016):

1. It helps us recognize cultural differences and understand abstract concepts by turning them
into concrete representations.
2. It motivates students and encourages them to engage themselves in class.

3. It makes the curriculum richer and multidimensional.

4. It helps students develop comprehension, interpretation, analysis, empathy, critical
thinking, and leadership skills and provides them with the opportunity to look at things from a different

perspective.
5. It conveys national and universal values through messages and themes.

6. It helps students compare and contrast historic events and connect them to current

circumstances.

Children’s literature is a genre that can be used in social studies (Simsek, 2006; Akyol, 2016). It
is an assortment of literary works written for children and teenagers. Works of children’s literature
appeal to children’s interests, needs, and developmental characteristics. Children’s literature enriches
children's emotional and thought worlds with linguistic and visual messages of artistic quality (Sever,

2013).

Youth literature is also a good source for social studies. According to Onal (2014), youth
literature, which is a continuation of children’s literature, consists of works that prepare children for
adult literature. It is hard to define or explain youth literature. In other words, there is no consensus
among experts regarding how youth literature is defined. Many experts argue that youth literature
consists of all the works that young people enjoy reading. This argument is based on the fact that young
people like reading all kinds of books, including illustrated books, novels, and comics (Bucher & Hinton,

2010) (Latrobe & Drury, 2009).

Despite all this uncertainty, we can still define youth literature as a field of literature that
appeals to the age group of 12-17 (Trupe, 2006). This study also defined youth literature as works that

people 12-17 enjoy reading, such as Mo’s Mystery (Mo’s Mystery) by Giilten Dayioglu.

No matter what field, we should first select appropriate and qualified literary works to benefit
from children’s and youth literature. Researchers on language and literature and experts in social

studies must collaborate to identify appropriate works for the target audience and the course objectives.
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This collaboration can be fruitful as it allows them to select contemporary works that meet the interests

and needs of children and young people.
Research Significance

Diversifying and enriching literary works both in terms of quantity and quality can help us
achieve the objectives and learning outcomes of the Social Studies course. To that end, we should first
select high-quality works of children and youth literature. Second, we should integrate them into the
components of the Social Studies course. We think that this study will fill a gap in the literature. All
stakeholders (teachers, preservice teachers, academics, etc.) can use the proposed booklist easily and

effectively in the Social Studies course.
Research Purpose

This study proposed a reading list of literary works for the Social Studies course. First, we
conducted a literature review, consulted experts, and browsed the book catalogs of various publishers
to select quality works of children and youth literature. Second, we descriptively analyzed the selected
works to see how they could be used for the Social Studies course. The main research question was,
“How can we use works of children and youth literature in the Social Studies course.” The following

are subquestions:

1. How can we relate the proposed works of children’s and youth literature to the themes in
the Social Studies textbook?

2. How can we relate the proposed works of children’s and youth literature to the special
purposes of the Social Studies course curriculum?

3. How can we relate the proposed works of children’s and youth literature to the fundamental
skills addressed by the Social Studies course curriculum?

4. How can we relate the proposed works of children’s and youth literature to the values
education discussed by the Social Studies course curriculum?

5. How can we relate the proposed works of children’s and youth literature to the learning
areas in the Social Studies course curriculum?

6. How can we relate the proposed works of children’s and youth literature to grade levels and

learning outcomes?
Method

This study adopted a qualitative research design. Data were collected using document analysis,
which allows researchers to analyze written materials about a phenomenon or phenomena (Yildirim &

Simsek, 2018).
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Data Collection

The data were collected using document analysis in five steps: (1) accessing documents, (2)
checking for authenticity, (3) understanding the documents, (4) analyzing data, and (5) using the data.
The Social Studies curriculum (MNE, 2018) is accessible on meb.gov.tr. We conducted a literature
review, consulted experts, and browsed the book catalogs of various publishers to select 30 works of
children and youth literature. The data were analyzed based on the research purposes and then

presented in Tables. Each book was assigned a code (W1, W2,...W30).

It is harder to determine appropriate sample size in qualitative studies than in quantitative
studies. What is important here is the research topic, research purpose, reliability, and time and
resources (Patton, 1990; in Biiyiikoztiirk, Kili¢ Cakmak, Akgiin, Karadeniz & Demirel, 2013, p. 94). The
books were selected using purposive sampling, which is employed to analyze situations considered to
be information-rich (Patton, 1987; in Yildirim & $Simsek, 2018, p. 118). The sample was limited to 30

books to elicit more detailed and in-depth data.
Data Analysis

The data were analyzed using descriptive analysis, which is more superficial than content
analysis and is mainly used in studies whose conceptual structure is clearly predetermined (Yildirim &
Simsek, 2018). We analyzed the current Social Studies curriculum (special purposes, fundamental skills,
values, learning areas, learning outcomes, and grade levels) and the textbooks (theme) to establish a

conceptual structure to analyze the books.

In the last step, “content” was chosen as the unit of analysis. In some cases, evaluating words
or sentences out of context prevents us from reaching valid information. Therefore, words or sentences
should be evaluated in the context in which they are used. In the present study, the books were analyzed

using content analysis.
Reliability and Validity

Different methods are used to check for reliability in qualitative research. LeCompte and Goetz
(1982; in Yildirim & Simsek, 2018) propose five strategies to check for internal and external reliability:
(1) defining a conceptual framework, (2) explaining the research process in detail, (3) adopting a
descriptive approach to present data directly, (4) involving multiple researchers, and (5) having the

results confirmed by different researchers.

This study followed six steps to ensure reliability and validity. First, two researchers worked
together. One of them was a Dr. faculty member who conducts research on children and youth
literature, while the other was an Assoc. Prof. Dr. working in the field of social studies. Second, each

stage was explained in detail. Third, direct quotations were used. Fourth, a conceptual framework was
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established. Fifth, descriptive explanations were provided. Sixth, the results were confirmed by

different researchers.
Results

This section presented results regarding the books evaluated using descriptive analysis. The

goal of this section was to point to the relationship between the books and the Social Sciences course.
Table 1 shows the association between the books and the themes in the Social Sciences textbook.

Table 1. The relationship between the books and the themes in the Social Sciences textbook

Theme DIStr(l:)u tion Code Description

My roles in W5, W12, The.z main character of Cocukluk Anayurdum (My
) Childhood Homeland) (W12) allows us to evaluate

society W14, W16, . .
the story within the context of the individual and

10 W17, W21, } .

W22 W23 society because he goes out, makes friends, and
’ " plays games. In other words, he puts much effort

W24, W29, . o . .
into blending in and becoming a part of society.
Yasasin ¢ Kardesli¢i (Long Live the Brotherhood of
the Letter C!) (W24) is about a boy named Ali, whose

. W2, W5, last name has been registered as “Hosgdoru¢” instead
Communication . . . . .

. . 5 W12, W18, of “Hoggoru” by mistake by the birth registration
and relationship . . .

W24 office. His new last name allows him to present a
different persona on social media platforms, which
affects his family and personal life deeply.

, . Mo’'nun Gizemi (Mo’s Mystery) (W9) is a fictional
Let’s invent stuff 4 W9, W14,  book about Bur¢ and Defne, who are abducted by

W24, W27, aliens and have the genes of Mo into their bodies to
create a Hu-Mo-Man.

Let’s learn our Haklar ve Odevler (Rights and Duties) (W17) is an

W3, W13, . . .

fundamental 4 informative philosophy book that addresses our
. W17, W26 . .
rights rights and duties.
Biiyiilii Cember (The Magic Circle) (W19) focuses on
Let’s become consumer culture. One of the main characters, Vicik
conscious 4 W19, W25, vieik Siskotop Hazretleri, opens up Super-Hyper-
consumers W26, W30 Mega Markets to get people to consume more and
more.
Giimisigina  Yolculuk-Kagis (A Journey into the
Sunshine-Escape) (W8) is about Fatih and his
Children’s richts 3 W8, W13,  brother living in terrible conditions. The main
8 W26 objective of the book is to show that children who
are denied their fundamental rights end up having
horrible lives.
Yitik Kuzular (The Lost Lambs) (W11) is about Yusuf
Duties and and Salim, who never give up on searching for the
o et 2 W11, W17 i '
responsibilities lambs they have lost. In this context, the book aims

to instill the value of responsibility.
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I'm getting rid of
my prejudices

Disasters and
environmental
issues

Together we are
stronger

How do we know

W13, W15,

W16, W23

W20, W24,
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Domates Sagli Kiz (Tomato-Haired Girl) (W15) is
about a girl (Giines) who spends some of her life in
an orphanage and then is taken back home by her
birth mother. The book addresses the problems she
goes through and how she overcomes those
problems and reaches happiness. The book focuses
on the impacts of prejudices on society.

Toprak Ana (Mother Earth) (W16) addresses the
impact of disasters and environmental issues on our
lives by describing how the earth is barren in
wintertime, how people have to go through famine,
and how the rain damages the produce.

Patenli Kiz (Skating Girl) (W20) is about Serare, a
deaf girl who goes to a village for her summer
vacation and brings the old of the village together
and raises their awareness of life and helps them no
matter what the circumstances.

Mago (W13) wants to live among people and be one

cople W13 of them. The book conveys a message about how to
peop make friends and adapt to society.
Uyuyan Topag (The Sleeping Spinning Top) (W25) is
My family history W25 about nieces who have inherited a wooden house
from their aunts.
35 Kilo Tembel Teneke (35 Kilos Lazy Tin) (W28) is
about Gregor, an academically challenged kid with
I choose a . .
. W28 good manual skills. Despite numerous challenges,
profession

Gregor manages to go to a school that appeals to his
skills.

The most prominent themes regarding the books were “my roles in society” (n: 10),

“communication and relationship” (n: 5), “let’s invent stuff” (n: 4), “let’s learn our fundamental rights”

(n: 4), and “let’s become conscious consumers” (n: 4). We can say the same thing for the other themes

as well (Table 1).

WO: Defne and Burg were placed in separate rooms. They stayed there for two days. They were then
blindfolded and taken to a laboratory set up on the Hill Kamakura. The Aliens collected their blood, urine,
and feces, especially bodily secretions. Defne and Bur¢ started screaming like crazy as the aliens collected

cells from their genitals (Mo’s Mystery, 2004, p. 251).

W13: Mago was elated that he had finally decided to leave the forest. Now he was among people, walking
with them, and no one had yet realized that he was not a human, and so he was hopeful. He was getting

more confident with every step he took (Mago, 2010, p. 40).

W15: My mother never fed me like other mothers did. She never sew beautiful clothes for me. She was
never there at my bedside when I was sick. She never rubbed my wrists with cologne to bring my fever
down. When 1 hurt my knee, she never put ointment on it. It was always others who did those things; it

was Mother Sulak, Mother Ziynet, Mother Fadime, Mother Sabahat, or Sister Saadet. I had many
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mothers, and I was used to it. Now I have with me my birth mother, someone I am not used to at all

(Tomato-Haired Girl, 2008, p.90).

Table 2 shows the relationship between the books and the special purposes in the “Social

Studies” course curriculum.

Table 2. The relationship between the books and the special purposes in the “Social Studies” course curriculum

Distributi
Special purposes 18 r(1n)u ton Code Description
Mago (W13) works hard to be virtuous.
Believing in the importance W1, W5, To that end, he helps his teacher, Erdem,
of participation and W7, W9, expose the evil deeds that school
expression of opinions for 7 W13, administrators committed against poor
the solution of social W15, orphans. In this way, the book aims to
problems W20 teach that people can solve their
problems if they take collective action.
Expressing their opinions for W1/4 In Skating Glﬂ' (W.20), one elderly. tells
the solution of personal and 4 W20, Serare one (')f his childhood memories to
ial 1 , make up with her.
social problems W23
Recognizing their physical W12 The main character in My Childhood
and emotional characteristics W22, Homeland (W12) visualizes objects in
and interests, aspirations, 4 ’ his dreams and tries to interpret the
orees W26, . S
and abilities as free books he reads and put his feelings into
©e . W28
individuals words.
Recognizing the limitedness Mother Earth (W16) concerns directly
of the environment and w16 with this purpose. It talks about the
resources and raising 3 W23 shortage of arable land and seeds and
environmental awareness, W25, how hard it is to work the land.
and using existing resources
accordingly
Kapiland'in Kobaylar: (Kapiland’s Guinea
Pigs) (W14) is about Marjinal, Mehtap,
Ezgi h i iff
Turning students into people W1, W2, zg}, and Burhan trying different ways
. i o1 . 3 to solve a problem. They do research
with critical thinking skills W14 . .
and collect information about the
problem and adopt a critical approach to
solving it.
Using fundamental In The Lost Lambs (W11), Yusuf and
conTmunlcatlon skills and W11, Salim solve their problems by
basic concepts and methods 3 W15 communicating and cooperating with
of social sciences to organize ’ others
. . W18 :
social relations and solve
problems
Kapiland’s Guinea Pigs (W14) aims to
Having an awareness of raise readers’ awareness of genetically
Javing W1, W6, modified organisms (GMOs). Therefore,
issues that concern Turkey 3 i
W14 the book may help readers critically

and the world

analyze how developed countries

colonize other countries.
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Reaching information based
on scientific thought, using
information, and observing
scientific ethics while
producing

Recognizing individual
interests and needs

Knowing that law applies to
all and that everybody and
every organization is equal
before the law

Adopting national, spiritual,
and universal values and
knowing how to be a
virtuous person

Becoming a responsible and
helpful individual

Turning students into
responsible individuals with
a national consciousness
who abide by the law and
enjoy their rights

Being aware of the
environment, explaining the
interaction between humans
and the environment, and
developing spatial
perception skills

Establishing social
relationships and
understanding the positive
impact of society on the
development of the
individual

Dispelling prejudices,
learning that our differences
are what makes us who we
are, and living in harmony
with society

Knowing that technology has
its advantages and
disadvantages, recognizing
that it might have adverse

W9, W28

W4, W10

W3, W17

We, W13

W5, W30

W17,
W29

W12,
W19

W5, W8

W21

W24
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The scientists, Yuma and Yuen, in Mo’s
Mystery (W9), have been collecting
fossils and using them for their purposes
without paying attention to the ethics of
science.

The main character in Kiiciik Kara Balik
(The Little Black Fish) (W10) wants to be
free from the grips of the stream he lives
in. In this sense, he develops self-
awareness.

In Gok, Deniz ve Toprak (The Sky, the Sea,
and the Earth) (W3), the characters
declare that all are equal under the
universal declaration of human rights.

In Canavarlar Kenti (The City of
Monsters) (W6), Alex is more interested
in his mother getting her health back
than himself being rich. Nadia gives up
on her protective spell to protect the
Mist People.

In Kumkurdu (The Sand Wolf) (W5), all
family members are responsible people
who help one another.

Rights and Duties (W17) contain various
stories about rights, law, and moral
responsibility. The stories present
different plots to get readers to develop
an awareness of their rights and duties.

The main character in My Childhood
Homeland  (W12)  observes  his
surroundings  closely. The book
describes a well, a pump, hospitality,
neighborhood culture, renting out
different rooms, wicker, bathing in a
basin, stone-throwing game, etc.

In The Sand Wolf (W5), the main
character, Zackarina, sometimes argues
with her parents, which is the first step
of socialization.

Sol Ayagim (My Left Foot) (W21) is based
on a true story. The main character is a
physically challenged child. The book
aims to teach readers to get rid of their
prejudices and respect individual
differences.

In Long Live the Brotherhood of the
Letter C! (W24), Ali (the main character)
shares everything on social media,
violating privacy. In this way, the book
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impacts on people, and using aims to get readers to ask questions
it in a conscious manner about how to use technology properly.

The most prominent themes regarding the relationship between the books and the special
purposes in the “Social Studies” course curriculum were “believing in the importance of participation
and expression of opinions for the solution of social problems” (n: 7), “expressing their opinions for the
solution of personal and social problems” (n: 4), and “recognizing their physical and emotional
characteristics and interests, aspirations, and abilities as free individuals.” We can say the same thing

for the other themes as well (Table 2).

The following are quotations directly related to the special purposes in the “Social Studies”

course curriculum:

W3: Each of you introduce ten rules to make all people happy, and keep in mind that you are doing this
for me, for our people, and for all humanity (The Sky, the Sea, and the Earth, 2016, p. 31).

W13: “Sir, I got it! I got it!”... “I know how all that stuff got out of school.” “Tell me, Mago, tell me

now.”... “You know I carry the garbage dumpsters to the garbage truck every day at six o’clock.

Sometimes another garbage truck shows up on holidays. Here they are (Mago, 2010, p. 86).

Table 3 shows the relationship between the books and the fundamental skills addressed by the

“Social Studies” course curriculum.

Table 3. The relationship between the books and the fundamental skills addressed by the “Social Studies” course
curriculum

Fundamental Distribution Code Description
skills (n)
WI, W5, We, In The Sand Wolf (W5), Zackarina becomes
W8, W9, W11, friends with the sand wolf. The book also
W13, W14, addresses collaboration, solidarity, and
W15, W16, respect among family members.
Collaboration 20 W18, W20,
W21, W23,
W24, W25,
W26, W27,
W28, W29
WI1, W2, W4, Behget, the teacher, in Kdomiir Karast Cocuk
W5, W7, W8, (The Charcoal-Black Boy) (W7), realizes that
W11, W13, one of the students, Salif, is taunted by other
W14, W15, students because of his skin color. The
Empathy 19 W17, W18, teacher sympathizes with Salif because he
W19, W20, also has dark skin.
W23, W24,
W26, W29,
W30
Recognizing WI, W5, We, The Little Black Fish (W10) dispels numerous
stereotypes and 16 W10, W12, stereotypes and prejudices. The little black
prejudices W13, W15, fish objects to the prejudices held by his
W16, W20,
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Critical thinking

Using evidence

Research

Observation

Communication

Environmental
literacy

Making
decisions

Problem-solving

Digital literacy

Socialization

12

W21, W23,
W24, W25,
W27, W29,
W30

W4, W5, W6,
W7, W9, W11,
W14, W16,
W17, W18,
W24, W27

We6, W9, W11,
W13, W14,
W18, W20,
W27

W3, W10, W11,
W24, W28

W10, W11,
W12, W22,
W26

We, W9, W18,
W22, W23

We, W16, W18,
W23

W3, W17, W26,
W28,

W3, W15, W28

W24

W26
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friends and relatives and chases after his
dreams of a bigger world.

In Mo’s Mystery (W9), Defne and Burg adopt
an inquisitive perspective to find the truth in
life. They search for the truth instead of
accepting things for what they are.

In Kapiland’s Guinea Pigs (W14), a
secondary character, Burhan, is taken to a
hospital. Doctors run some tests to find out
what is wrong with him. One of the doctors,
Mr. Biilent, informs the police and shares all
the evidence and scientific reports with them.
In this way, he achieves his goal.

In Long Live the Brotherhood of the Letter
C!! (W24), Ali looks for his lost computer and
does research to do his homework
assignments.

In Gilibik (W22), the main character
observes an egg coming out of a chicken and
turning into a chick. He goes up to someone
(Alisir) older than him and asks him how that
is possible.

In Berk'in Gizli Giicii (Berk’s Secret Power)
(W23), the main character, Berk, solves his
problems by talking to his peers instead of
resorting to violence.

In Tobia ve Melek (Tobia and Angel) (W18),
one of the characters, Rotasa, builds a castle
out of garbage, which is an example of
environmental literacy.

In 35 Kilos Lazy Tin (W28), the main
character is having many problems at school.
Therefore, he writes a letter and sends it to a
school (Grandchamps) which better suits his
skills. In other words, he makes a decision
and never second-guesses it.

In Tomato-Haired Girl (W15), Glines tries to
find different ways to get her mother to love
her.

In Long Live the Brotherhood of the Letter
C!l (W24), Ali can use Facebook and do an
online search to finish his homework
assignments.

In Minik Cinli Kiz (The Tiny Chinese Girl)
(W26), the main character, Lu Si-Yan works
in a factory and communicates with different
groups of people there.
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The most prominent themes regarding the relationship between the books and the fundamental
skills addressed by the “Social Studies” course curriculum were collaboration (n: 20), empathy (n:19),
recognizing stereotypes and prejudices (n: 16), critical thinking (n: 12), and using evidence (n: 8). We

can say the same thing for the other themes as well (Table 3).

The following are quotations directly related to the fundamental skills addressed by the “Social

Studies” course curriculum:

W2: “I ought not to have listened to her,” he confided to me one day. “One never ought to listen to the
flowers. One should simply look at them and breathe their fragrance. Mine perfumed all my planet. But
I did not know how to take pleasure in all her grace. This tale of claws, which disturbed me so much,

should only have filled my heart with tenderness and pity.” (The Little Prince, 2015, p.49).

WI13: 1t is necessary to find out where the truck is going and where the stuff is being taken to. So, the
truck has to be followed without arousing any doubt, and it is the authorities that have to do that, Mago
(Mago, 2010, p. 94).

W19: Then he suddenly realized that his heart was racing, and his whole body was filled with excitement.
Guendy’s words were ringing in his ears. Even if it’s all over, remember that “The Magic Circle” of those

who love each other will never be broken (The Magic Circle, 2015 p.143).

W28: Dear Headmaster of Grandchamps School, I would like to be admitted to your school, but I also
know that it is impossible because my file is so bad. In your school’s advertisement, I saw that you have
mechanical and carpentry workshops, computer rooms, a greenhouse, and things like that. I think life is
not all about grades. I think motivation is also important. I want to go to Grandchamps because that’s

where I think I'll be most hopeful (35 Kilos Lazy Tin, 2015, p. 64-65).

W30: They played with Casilda a little when they got home. The play seemed strange to Miguel. The
woman was the same as always, with her smile embroidered on her tan skin... But Miguel knew her better
now, and that’s why he loved her even more. This has changed the whole thing. He also knew that the

innocent play reminded Casilda of her children (Miguel, 2013, p. 55-56).

Table 4 shows the relationship between the books and the values education addressed by the

“Social Studies” course curriculum.
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Table 4. The relationship between the books and the values education addressed by the ”Social Studies” course

curriculum
Values DlStr(lrl:;l tion Code Description
W1, W4, W8, W9, In Tomato-Haired Girl (W15), Giines
W11, W12, W13, W14, and her friends always work together.
Solidarit » W15, W16, W17, W18,
y W20, W21, W22, W23,
W24, W26, W27, W28,
W29, W30
W1, W4, W5, W6, W7, In Kapiland’s Guinea Pigs (W14),
W8, W9, W12, W14, Burhan gets sick, and other characters
Awareness 20 W15, W16, W17, W19,  help him. Sevda, the teacher, interferes
W20, W21, W23, W26, with things instead of just standing
W27, W29, W30 aside and watching.
W1, W2, W4, W5, W6, 1 Skating Girl (W20), people who are
Respect, love, W7, W8, W9, W13, weary of life and do not talk to one
20 W15, W16, W18, W20, another are brought back together by
and peace
W21, W22, W23, W24, respect, love, and peace.
W25, W27, W28
W3, W4, W5, W6, W7,  In Mother Earth (W16), the war fosters
W8, W9, W11, W13, a sense of solidarity among women
Responsibility 19 W14, W16, W17, W18, because all men are drafted. The
W21, W22, W24, W26, women come together and work the
W27, W28 land in solidarity.
In The Charcoal-Black Boy (W7), Salif
. W1, W3, W5, W6, W7, I?ea.rs some rm.lsm, gets be.yond the
Aesthetic 8 limits, and lives accordingly. In
W21, W23, W29 Y .
addition, the book mentions notes
multiple times.
In The Sand Wolf (W5), Zackarina
Scientificit 6 W5, W6, W9, W14, thinks about the infinity of the universe
y W27, W28 and tries to comprehend it from a
scientific perspective.
W9, W11, W12, W24, In Mo’s Mystery (W9), Defne and Burg
Honesty 6 talk openly to other people about what
W28, W29
they go through.
In A Journey into the Sunshine-Escape
Family 4 W8, W11, W15, W24 (W8), Fatih works as a coolie for his
step-brother.
Freedom 4 W3, W11, W17, W19 ¥n The Magic Circle (W19), Dodo lives
independently.
Justice 3 W3, W13, W17 In Mag9 (W13), school :admlmstrators
are punished for corruption.
In The Magic Circle (W19), Guendy and
Love 3 W5, W15, W19 Rick love each other. The book
emphasizes the unifying power of love.
Helpfulness ’ W13, W30 The main character in Miguel (W30)

helps a poor man.
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Independence

Equality

Order and
Cleanliness

Austerity

Altruism

W10

W3

W19

W24

W30

The little black fish (W10) wants to get
out of the stream and resists others to
achieve that goal.

The characters in The Sky, the Sea, and
the Earth (W3) declare that everybody
has the same rights.

The characters in The Magic Circle
(W19) emphasize togetherness and
have some dialogues about pollution
and their concerns about it.

In Long Live the Brotherhood of the
Letter C!! (W24), Ali reuses his uncle’s
stuff instead of throwing it away.

The maid in Miguel (W30) travels
hundreds of kilometers and finds a job
just to take care of her children.

The most prominent themes regarding the relationship between the books and the values

addressed by the “Social Studies” course curriculum were solidarity (n: 22), awareness (n: 20), respect,

love, and peace (n: 20), and responsibility (n: 19). We can say the same thing for the other values as well

(Table 4).

The following are quotations directly related to the values addressed by the “Social Studies”

course curriculum:

W15: We had so much to tell each other. He carried me the song of the seas, and I brought him the song

of the mountains. Days and nights, we spoke in the language of love, which is the only language that has

no rules (Tomato-Haired Girl, 2008 p. 93).

W19: Why were you sad, then?” “Because we weren’t free; there were always people telling us what to

do.” (The Magic Circle, 2016, p. 20).

W30: Who knows what Miguel was still looking for in this man; a homeless scumbag, lying wrapped in

rags in the middle of the street and content with whatever he could find in the trash. Miguel watched the

man chewing the bites as if he hadn’t had a bite in his mouth for days (Miguel, 2013, p. 14).

Table 5 shows the relationship between the books and the learning areas in the “Social Studies”

course curriculum.

Table 5. The relationship between the books and the learning areas in the “Social Studies” course curriculum
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Distribution

Learning area (n) Code Description
W1, W2, W4, W5, 1p Skating Girl (W20), the village people
W7, W8, W10, pity Serare for her disability at the
Individual and W11, W12, W13, beginning. However, Serare earns their
: 22 W15, Wie, W18, respect because she is determined and
society
W19, W20, w21, resilient.
W22, W23, W25,
W28, W29, W30
The City of Monsters (W6) focuses on
People. Places W6, W7, W10, human relations and the impact of the
an dpSe;tin s ’ 8 W22, W23, W25, environment on people. It also addresses
8 W26, W30 how human life is destroyed to exploit the
land and underground resources.
Long Live the Brotherhood of the Letter C!!
Science, W9, W14, W19, (W24) focuses on how. technological tools
Technology, and 6 might affect human life. The book talks
] W24, W27, W28 oo
Society about the possible impacts of technology
on individual or social life.
In Kapiland’s Guinea Pigs (W14), Marjinal
and his friends are nationalist young
Atc.tlve . 3 W3, W14, W17 people who IOV? their rTatlon and people.
citizenship They put up a fight against those who try
to exploit their country because they have
a strong sense of national consciousness.
Production, Matr]mz: 1nnIc<1a};11a31d S GiuananPlgs (;Ntl;ll)
Distribution, and 3 W14, W19, W26 ~ PU0 aft €hE fo The wickedness o e
. wicked and stops consuming the GMOs
Consumption

imported from Kapiland.

The most prominent themes regarding the relationship between the books and the learning
areas in the “Social Studies” course curriculum were individual and society (n: 22), followed by people,
places, and settings (n: 8), science, technology, and society (n: 6), active citizenship (n: 3), and

production, distribution, and consumption (n: 3) (Table 5).

The following are quotations from the books directly related to the learning areas in the “Social

Studies” course curriculum:

W14: The medicine affected us, but when we got back, Nuri Baba, Marji’s grandfather, noticed that we
got stupid. He worked day and night to bring us back; he went through books, made assortments, he didn’t
like them, so he made them over and over again. He finally found the formula to save us from being sheep.
Here we are, and we are the same as before. We are not Kapiland’s guinea pigs anymore, but we are young

people who approach things with suspicion and question things (Kapiland’s Guinea Pigs, 2013, p. 154)

W20: Leyla, the teacher, admired Serare’s intelligence, resilience, and self-confidence. The joy and
enthusiasm in her heart shone in her dark eyes and connected everyone around her to life. She was
overjoyed when she learned that her memories would be turned into a book. In this way, everybody, young

and old alike, would know the Skating Girl (Skating Girl, 2006, p. 37).
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Table 6 shows the relationship between the children’s books and grade levels, and learning

outcomes.

Table 6. The relationship between the children’s books and grade levels and learning outcomes.

Grade b tribution
Learning Outcome level s ) © Code Description
5 6 7
In Skating Girl (W20), the grumpy
12 1 1 1 ith
$B.6.1.3. Questioning W12, old people cannot get a ong Wlt
.o .. W15,  one another at the beginning.
prejudices to live in 4 4
. W20, However, Serare helps them
harmony with others.
W21 accept one another for who they
are.
SB.5.1.4. Giving examples of In Selo’nun .Ku§la’rz (Sello s Birds)
children’s riehts and WS, (W29), children’s rights are
situations wi;lere those 3 3 W17,  violated. For example, the book
. . W29, addresses child labor, which is the
rights are violated. o .
exploitation of children.
$B.6.1.5. Arguing that Yalancilar Ulkesi (The Country of
solutions to a problem W1 Liars) (W1) portrays Gelsomino as
should be based on rights, 1 1 W 6, a hero who fights against pirates
responsibilities, and and contributes to the
freedom emancipation of his country.
In The L L 11), th
SB.6.1.4. Participating in noohe ost Lambs (W11),  the
. s . village people help Yusuf and
activities that promote social W11, g . o
] C . 2 2 Salim find their lambs, which is an
cooperation and solidarity W30, . . . .
) ) impressive depiction of social
for social unity. .
solidarity.
Th her Earth (W16) vividl
$B.5.3.4. Questioning the ¢ MOt er Earth (W ,6) vividly
. Wi1e, describes the adverse impact of
causes of disasters and 1 1 .
. W23, environmental problems and
environmental problems . , o1
disasters on people’s lives.
In The Sky, the Sea, and the Earth
$B.5.6.3. Explaining (W3), the characters embark on a
fundamental rights and the 1 1 W3 journey and get back with the
importance of exercising ’ principles of human rights. They
them make those principles the
irrevocable laws of their country.
$B.7.1.2. Using positive In Mago (W13), the main character
communication ways in solves his problems through
e . 1 1 W13 L .
individual and social communication and  positive
relationships personality traits.
SB.7.1.1. Analyzing attitudes The Little Prince (W2) not only
and behaviors that affect W2 questions the actions of others but
communication and 1 1 W18 also reflects on his own actions.
questioning one’s own
attitudes and behaviors
S$B.7.7.4. Developing ideas 1 1 W7 The Charcoal-Black Boy (W7)

to solve global problems

addresses the immigration issue.
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SB.5.1.3. Being aware of
one’s rights and acting in
accordance with the duties
and responsibilities
required by group roles

S$B.4.5.3. Adopting conscious
consumer behaviors as a
responsible individual

$B.7.5.2. Evaluating the
impacts of advances in
production technology on
social and economic life

SB.5.1.2. Using examples to
explain the
multidimensionality of an
event

S$B.5.4.1. Discussing the
impact of technology use on
socialization and social
relations

$B.5.2.3. Comparing and
contrasting one’s local
culture with other cultures
in Turkey

$B.5.5.3. Analyzing the
impact of economic
activities on social life

$B.6.4.3. Using scientific
research steps to conduct
research

Total

1
1

1
1
1
1

1
1
10 9 4

23

W5

W14

W19

W10

W24

W25

W26

W27
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Salif, a refugee boy, is encouraged
by his teacher to make music.

In The Sand Wolf (W5), all family
members fulfill their duties and
responsibilities.

In Kapiland’s Guinea Pigs (W14),
Marjinal refuses to take the
medication said to have been
invented by Kapilander and
Turkish scientists. He is conscious
enough to doubt why that
medication is just given away.

In The Magic Circle (W19), Rick
sees a TV and a mic for the first
time in his life. In this way, he
recognizes the adverse impacts of
TV on social life.

The Little Black Fish (W10) wants
to get out of the stream he lives in,
but is shunned by others. Readers
can relate to this story.

In Long Live the Brotherhood of
the Letter C!! (W24), Ali becomes
an online celebrity.

In The Sleeping Spinning Top
(W25), Arda cannot adapt to the
way of living in the city. He moves
to a town and interacts more with
the culture there.

In The Tiny Chinese Girl (W26),
Lu Si-Yan goes through numerous
challenges and starts working at a
factory,  which  helps  her
understand how the economy
works.

In Albert Einstein'in Isig1 (Albert
Einstein’s Bright Ideas) (W27),
Albert and Maya first identify a
problem before trying to solve it.
They produce knowledge by
constructing  hypotheses and
following other scientific research
steps.

6).

The books mainly appealed to grade 5 (n: 10), followed by grade 6 (n: 9) and grade 7 (n: 4) (Table
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The following are quotations from the books directly related to the learning outcomes in the

“Social Studies” course curriculum:

WI1: They were very cheerful, singing songs. However, the funeral of the Giacomone Kingdom was being
held that day. Giacomone leaves this land forever. Maybe he’ll be president, general secretary, or member

of the Keller Club somewhere. Let’s go back and take a look now (The Country of Liars, 2014, p. 172).

W5: Zackarina did not want to play hide-and-seek or fish. She wanted to show her mom and dad how
hard she had worked all day. She sat down on one of the stones she had just carried and began to do

nothing. His mom and dad sat next to her and helped her (The Sand Wolf, 2016, p.18).

W10: I'll go look for the end of the stream. Can you imagine, mom? For months now, I've been thinking
about what might be at the end of the stream. But I can’t find it. Tonight, I couldn’t sleep again until
morning. I kept thinking. I finally made my decision. 1 will go and find the end of the stream (The Little
Black Fish, 2014, p. 213).

W22: “We are very poor, son,” he said. “If we can’t find anything to sell, we’ll starve to death. Besides,
we have to buy you books, notebooks, and pens so you can go to school in town. What about the cap? How

can we buy the cap if we don’t sell Giilibik?” (Giilibik, 2015, p. 67).
Conclusion, Discussion, and Suggestions

We proposed a book list for the Social Studies course. To that end, we examined 30 works of
children’s and youth literature. We think that this study will contribute to the literature. Research shows
that literary works recommended in Social Studies textbooks are controversial in terms of quality and
fail to serve the purpose (Kolcu, 2016; Kapan, 2019). Therefore, literary works for the Social Studies
course should be enriched and diversified to present different options to the target audience and to

achieve the objectives of the Social Studies curriculum.

The Social Studies course aims to turn students into world citizens with universal values and
decision-making and problem-solving skills. The Social Studies course benefits from the many branches
of science and the discipline of literature. Literary works contribute to the realization of cognitive,
affective, and psychomotor goals in the Social Studies curriculum. Such works help students learn about
other people living in different places and times, appreciate their lifestyles, feel what they feel, and think
what they think. For example, teachers can integrate literary works into the learning area of “Culture
and Heritage” to turn students into individuals who know about their history. In the present study, we
can give The Sleeping Spinning Top (W25) as a good example for teaching history subjects and turning

students into history-conscious individuals in an enjoyable fashion.

According to Dolmaz (2018), life comprises social, economic, historical, and cultural events,
which are the subjects of literature and the Social Studies course. Sever (2013) also stresses that literature

addresses life and human reality and allows readers to experience human nature (individual or social)
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from a different perspective. Our results show that most of the books are about human beings and their
place in society [my roles in society (n: 10), communication and relationships (n: 5); believing in the
importance of participation and expression of opinions for the solution of social problems (n: 7),
expressing their opinions for the solution of personal and social problems (n: 4), recognizing their
physical and emotional characteristics and interests, aspirations and abilities as free individuals (n: 4)
special purposes; individual and society (n: 22), and people, places, and settings (n: 8) learning areas;
questioning prejudices to live in harmony with others (n: 4)]. These results are related to the human
dimension of literary production. Therefore, Social Studies teachers can use those books to explain many

subjects related to human beings.

The books focus on different skills [(collaboration (n: 20), empathy (n: 19), recognizing
stereotypes and prejudices (n: 16), critical thinking (n: 12) and using evidence (n: 8)] and awareness of
values [solidarity (n: 22), awareness (n: 20), respect, love, and peace (n: 20), responsibility (n: 19)].
Therefore, we can state that teachers can use those books to teach the skills and values education

addressed by the Social Studies curriculum.

One of the main functions of literary works is to stimulate the senses and generate various
emotional states to make young readers sense social and universal values (Aslan, 2019). Kaymakg1
(2013) maintains that books integrated into the Social Studies course help students develop critical and
rational thinking, empathy, communication, time management, and linguistic skills. Otluoglu (2001)
found that integrating books into the Social Studies course helped students adopt positive affective
behaviors. Subasi (2017) also reported that the literary works in the Social Studies textbooks in Turkey

aimed to turn students into people with national values.

Works of children’s literature complement Social Studies from four perspectives; cultural
studies, geographical studies, historical studies, and economic concepts. Under the title of “Cultural
Studies,” works of children’s literature help students develop positive attitudes towards other cultures
and respect and cherish cultural differences. Under the title of “Geographical Studies,” works of
children’s literature trigger children’s curiosity and activate their imagination about places and
characters. For example, migration or natural disasters in folk songs not only give children social
awareness but also teach them some geographical terms and concepts. Under the title of “Historical
Studies,” works of children’s literature teach students the concepts of “change” and “continuity” as well
as the concepts of “later” and “now” and help them develop alternative perspectives to interpret
historical and contemporary events. Under the title of “Economic Concepts,” works of children’s
literature not only help students understand their wants and needs but also assist them in finding

solutions to their problems.

There is an negative correlation between the distribution of books and grade levels [grade 5 (n:

10); grade 6 (n: 9), and grade 7 (n: 4)]. This is not surprising because works of children’s literature are
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written for children aged 2 to 15 (Sinar, 2006). Determining an upper age limit for children’s literature
is not as easy as determining a lower age limit. For example, a six-year-old or a first-grader can read

children’s books written for preschoolers.

The proposed booklist can be used in different stages of education. It can be useful, especially
for undergraduate students taking the “Oral and Written Literature Reviews” course. The booklist can
help them learn the concept of literature and choose high-quality works of literature to read. In Kolag
and Ozer (2018), preservice Social Studies teachers stated that the Social Studies curriculum fell short of

establishing associations with literary works and guiding teachers.

The books addressed in this study are associated with different aspects (special purposes,
fundamental skills, values education, and learning areas) of the Social Studies course curriculum. The

results indicate that the proposed booklist can be used in Social Studies teaching effectively.

Other researchers should do more research and expand the booklist. They should also come up

with booklists based on age levels.
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Ek 1. Yazinsal Yaput Listesi

Yapit Kitabin Ad1 Yazarn Basim Yil1 Yayinevi

Y1 Yalancilar Ulkesi Gianni Rodari 2014 Can Cocuk Yaymlar:

Y2 Kigiik Prens Saint de Exupery 2015 Kabala Yayimcilik

Y3 Gok, Deniz ve Feridun Biiyiikyildiz 2016 Can Cocuk Yayinlar

Y4 Matilda Roald Dahl 2019 Can Cocuk Yaymlar

Y5 Kumkurdu Asa Lind 2016 Pegasus Yayinlar1

Y6 Canavarlar Kenti ~ Isabel Allende 2016 Can Cocuk Yaymlar:

Y7 Komiir Karas1 Miige Iplikgi 2014 Glinisig1 Kitapligi

Y8 Glinusigima Adnan Binyazar 2016 Can Cocuk Yayinlari
Yolculuk- Kagis

Y9 Mo'nun Gizemi Giilten Day1ioglu 2004 Altin Kitaplar

Y10 Kii¢iik Kara Balik ~ Samed Behrengi 2014 Biiyiilti Fener Yayinlar

Y11 Yitik Kuzular Kemal Ates 2009 Cmar Yayinlari

Y12 Cocukluk Kemal Ates 2011 Can Cocuk Yaymlar:

Y13  Mago Ayla Cmaroglu 2010 Ucanbalik Yayinlar

Y14  Kapiland'in Miyase Sertbarut 2013 TUDEM Yayinlari

Y15  Domates Sacli Kiz ~ Sevim Ak 2008 Can Cocuk Yayinlar

Y16  Toprak Ana Cengiz Aytmatov 2020 Otiiken Negriyat

Y17  Haklar ve Odevler Brigitte Labbe, Pierre- 2006 Giinigig Kitaplhig:

Francgois Dupont-

Y18  Tobia ve Melek Susanna Tamaro 2015 Can Cocuk Yayinlar

Y19  Biiyiilii Cember Susanna Tamaro 2016 Can Cocuk Yayinlar

Y20  Patenli Kiz Zeynep Cemali 2006 Glinisig1 Kitaplig:

Y21  Sol Ayagim Christy Brown 2017 Nemesis Kitap

Y22  Giilibik Cetin Oner 2015 Can Cocuk Yayinlar

Y23  Berk’in Gizli Giicii  Cemil Kavukgu 2015 Can Cocuk Yaymlar

Y24 Yasasin C Harfi Behi¢ Ak 2013 Glinisig1 Kitapligi
Kardesligi

Y25  Uyuyan Topag Koray Avci Cakman 2016 Can Cocuk Yayinlar

Y26  Minik Cinli Kiz Sally Grindley 2016 Can Cocuk Yayinlar

Y27  Albert Einsteinin Frédéric Morlot 2016 Metis Yayinlar1

Y28 35 Kilo Tembel Anna Gavalda 2015 Glinisig1 Kitaplig:
Teneke

Y29 Selo’nun Kuglar1 Cemil Kavuk¢u 2016 Can Cocuk Yayinlar

Y30  Miguel Gomez Cerda 2013 Tletisim Yayinlart

1770


https://www.idefix.com/Yazar/brigitte-labbe/s=262753
https://www.idefix.com/Yazar/pierre-francois-dupont-beurier/s=274016
https://www.idefix.com/Yazar/pierre-francois-dupont-beurier/s=274016
https://www.idefix.com/Yazar/pierre-francois-dupont-beurier/s=274016

