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Dear Readers,

We are delighted to present you the March 2021 issue of the Journal of Limitless
Education and Research.

Our journal has been published continually by the Limitless Education and Research
Association (SEAD) since 2016. The aim of our journal is to publish theoretical and applied
studies in the field of education and research, to share scientific information at national
and international level, create an environment for the production of new information,
announce innovations and thereby contribute to scientific production in our country. For
this purpose, priority is given to qualified research and review publications in our Journal.

In our journal, the Editorial Board, the Scientific Committee, and the Referee Board
members, who meticulously evaluate the manuscripts, are formed by academics that are
prestigious experts in their field. Our journal that is strengthened much more with the
priceless contributions of the scientists who serve on the boards, authors and you readers,
continues to be published without compromising its academic quality.

The Journal of Limitless Education and Research is published three times a year,
scanned in various national and international indexes, and it receives numerous citations.
Our journal, which had a SOBIAD impact factor of 0.3 in 2019, will be published both in
Turkish and English languages as of this issue. Thus, it is aimed at reaching wider audience.

We wish our journal to contribute to the scientific field, and acknowledge all
editors, authors and referees who contributed to its preparation. With our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Sevgili Okurlar,

Sizlere Simirsiz Egitim ve Arastirma Dergisinin Mart 2021 sayisin1 sunmaktan biiyiik
mutluluk duyuyoruz.

Dergimiz, Sinirsiz Egitim ve Arastirma Dernegi tarafindan 2016 yilindan bu yana
kesintisiz olarak yayinlanmaktadir. Amacimiz, egitim ve arastirma alanindaki kuramsal ve
uygulamali calismalan yayinlamak, bilimsel bilgileri ulusal ve uluslararasi duzeyde
paylasmak, yeni bilgiler uretilmesine ortam hazirlamak, yenilikleri duyurmak ve boylece
ulkemizdeki bilimsel Uiretime katki saglamaktir. Bu amacla Dergimizde nitelikli arastirma
ve derleme yayinlarina oncelik verilmektedir.

Dergimizin Editor Kurulu, Bilim Kurulu ve yayinlan titizlikle degerlendiren Hakem
Kurulu uyeleri alanminda uzman akademisyenlerden olusmaktadir. Kurullarda gorev yapan
bilim insanlan, yazarlar ve siz okurlarin degerli katkilariyla her sayida biraz daha giiclenen
Dergimiz, akademik kalitesinden odun vermeden yayin hayatini sirdirmektedir.

Sinirsiz Egitim ve Arastirma Dergisi yilda iic say1 olarak yayinlanmakta, cesitli ulusal
ve uluslararas1 duzeydeki indekslerde taranmakta, cok sayida atif almaktadir. 2019 yili
SOBIAD etki faktorii 0,3 olan Dergimiz, artik hem Tiirkce hem de ingilizce
yayinlanmaktadir. Boylece daha genis bir okur kitlesine ulasilmaya calisilmaktadir.

Dergimizin bilimsel alana katkilar getirmesini diliyor, hazirlanmasinda emegi gecen
butun editor, yazar ve hakemlere tesekkir ediyoruz. Saygilarimizla.

SINIRSIZ EGITIM VE ARASTIRMA DERNEGI
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1. Introduction

The change / increase of people's needs and the development of technology lead to the
transformation of many social phenomena. Education is one of the most affected cases from
these developments. As the needs of the individual and society increase, expectations from
education also change, and as a result, decision makers update their curriculum at regular
intervals. Primary schools, which are the most basic elements of formal education, are important
in terms of gaining skills such as literacy and being the first step in becoming an educated
individual. It is inevitable that individuals who have acquired sufficient reading and writing skills
at primary school level will be successful both as academic and social individuals in their future
lives. It should be applicable in the programs prepared for classroom teachers to gain an

effective literacy skill and should be able to meet the needs of the individual.

Turkish programs are prepared with the aim of raising individuals who can understand,
interpret, evaluate, and draw lessons both for themselves and for the society by improving the
language skills of people (Tosunoglu & Melanlioglu, 2004). Programs should include the
methods-techniques, tools and equipment to be used and the arrangements that can be made
in adverse situations. Preparing the programs effectively enables teachers to benefit more from
the programs. In our country, the programs were updated in 1924, 1926, 1930, 1936, 1948,
1968, 1981, 2005, 2015 and finally in 2018. When you pay attention, especially in recent years,
the updates in the program have gained momentum and changes have started to be more
frequent. The main reason for this is the rapid change in the needs of individuals and societies
in the information age and the rapid increase in knowledge. Considering that there are sufficient
studies about 2005, 2015 and 2018 programs in the literature and that these programs can be
accessed very easily, it was aimed to examine the first reading-writing processes in Turkish
teaching programs updated from 1924 to 1981. In this context, each program and the first
literacy processes it contains were examined under different titles. In this context, the following

sub-problems have been created:

¢ How do the first literacy teaching processes in the 1924 First School Turkish Curriculum work?
¢ How do the first literacy teaching processes in the 1926 First School Turkish Curriculum work?
¢ How do the first literacy teaching processes in the 1930 First School Turkish Curriculum work?
¢ How do the first literacy teaching processes in the 1936 Primary School Turkish Program work?

¢ How are the first literacy teaching processes in the 1948 Primary School Turkish Program?

42 The Journal of Limitless Education and Research, 6 (1), 41-77
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¢ How do the first literacy teaching processes in the 1968 Primary School Turkish Program work?

e How do the first literacy teaching processes in the 1981 Primary Schools Turkish Program

work?
1.1. Purpose of The Research

It is given importance because it teaches basic skills such as primary school literacy and
four operations and forms the basis of other education levels. In order for the educational
services to be provided in primary school to be functional, the education programs should be
structured in line with individual, social and scientific needs. In this context, it is important to
examine the previously applied programs during the preparation of current education programs.
In this study, the first literacy teaching processes in primary school Turkish programs between
1924 and 1981 after the proclamation of the republic were examined. Due to the sufficient
number of studies in the literature on the first literacy processes applied in the years after 1981,

the programs of 2006, 2015 and 2018 were excluded.
1.2. Importance of Research

There are many studies in the literature on 2006, 2015 and 2018 Turkish education
programs. In addition, due to the easy accessibility of these programs, information about the
first literacy processes in its content can be easily accessed. It is difficult for both researchers
and teachers who are in the position of implementing the program to access the programs due
to the difficulty of accessing Turkish education programs before 2006. This is the starting point
of this research and related programs have been examined in detail and presented with

necessary comparisons.
2. Method

The research was designed according to the document analysis model, one of the
qualitative research designs. Document analysis makes it possible to analyze documents
produced in a specific time period about a research problem or documents produced by more
than one source and at different intervals on the subject (Yildirm & Simsek, 2000, p.140-143).
The data of the study consists of primary school Turkish course curriculums in the Republic
period. 1924 Primary School Turkish Curriculum Program, 1926 First School Turkish Curriculum,
1930 First School Turkish Curriculum, 1936 Primary School Turkish Program, 1948 Primary
School Turkish Program, 1968 Primary School Turkish Program and 1981 Basic Education Schools

Turkish Education Program in the context of primary literacy processes have been analyzed.
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3. Results
3.1. Initial Teaching of Reading and Writing in the 1924 First School Turkish Curriculum

Great importance was given to Turkish lessons in the 1924 First Schools Curriculum. In
the Turkish lessons program; the lessons took place separately as "Alphabet", "Recitation and
Construction", "Spelling", "Vocabulary" and "Writing (Stlts and Rik'a)". The purpose of each of
the Turkish lessons in the program, the methods they should be taught, and how they will
contribute to the development of the students are also explained in items. In addition, mistakes
regarding the method that teachers should avoid were also included in Turkish lessons and it
was emphasized that they should be avoided. However, since the alphabet revolution has not

yet taken place, Turkish teaching was prepared according to the old alphabet in force (Aslan,

2011, p. 726).

In the 1924 First Schools Curriculum, it was stated that the method to be used in the
teaching of first reading and writing was not forced and it was stated that one of the Savti
method or word method could be selected and used by the teacher. The Savti method is similar
to the "sound-based sentence method", which has been implemented in our primary education
institutions since the 2005-2006 academic year (Arslan, 2016, p. 8). Savti method is a method
based on the matching of letters and sounds in the alphabet, and was born as a reaction to the
spelling method according to Akyiiz (1999) and started to be applied in the 1880s. n the program,
it was stated that teachers are free to choose the spell or word method while teaching first
reading and writing, but they are prohibited from using the spelling method. In the program,
there is a provision stating that “tehecci (spelling) is forbidden (memnu) regardless of the form”

(Maarif Vekaleti, 1924, p. 6-8).

In the program, information about the first literacy teaching schedule is given and the
phrase "two lessons will be taught every day; Two on Monday and Thursday mornings and on
the other days, two lessons; one in the morning and the other in the afternoon" is used.
(Temizylirek ve Balci, 2006, s. 15). Another statement in the program is that reading and writing
should be done at the same time and that the word read should be written down and the written
word should be read again. In order to keep the information learned at the highest level, it is
necessary to apply a method consisting of repetitions at the beginning of the falling point (ilter
2001, p. 24). In the phrase in question, it is emphasized that literacy should be repeated
constantly and the fact that repetition increases permanence is emphasized. In addition, it is

recommended that the new words learned in the lessons in the program should be repeated in
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the sentences created during the following lessons. Similarly, the phrases "The education will be
made on the board in reference to the exercises in the book" and "The teacher will make oral
exercises about the meaning of every word in the Elifba lessons" emphasizes the importance of
repetition. It is recommended to include daily words in reading studies and not to use
meaningless words. In letter teaching, first of all, sound appropriate to letters should be taught,
and letters such as elif, be, te that add sound to the letters in words should not be used. In

addition, the rules to be followed during the reading process are stated as follows:
¢ From easy to write to hard to write, (simple to complex principle)
¢ From words used more in everyday life to less used words, (close away principle)
¢ Syllables and words that contain letter-i, then vowels and other signs
¢ Very musta'mel (old) words will be introduced to less musta'mal ones.

In the program, spelling was prohibited during the reading process, and it was
emphasized that the letters should be read in conjunction with words instead of saying them
separately. In addition, it is forbidden to switch to another topic without gaining the whole class
reading and writing skills in any subject. This understanding is similar to Benjamin S. Bloom's full
learning model. According to Bloom, although the individual characteristics of the students
differ, if the teacher provides sufficient time and appropriate learning conditions, almost all
students can learn any subject at a high level (Guskey, 2010, p. 1). In this context, the
understanding of not moving to another subject before all students' reading and writing skills
reach a certain level reveals that there is an application similar to the full learning model in the

program.

The program also includes the recommended tools and materials to be used in teaching
reading and writing. In this context, wall plates and movable (movable, changeable, flexible)
letters are among the tools used in reading and writingSince the Latin letters were not used yet
in 1924, Elifba education was mostly based on the old alphabet. In this context, it has been
suggested that the signs that are not included in Turkish Elifba such as “sedde”, “letter-i tarif”,
“tenvin” and “elif-i maksure” should be given in the last lessons and in stereotypes apart from
first reading and writing. Another remarkable point is that letters are taught through a natural
process with their use in the word rather than directly with their names or sounds (Ozbay, 2006,
p.42). In the first grade, it is foreseen that Elifba, the first literacy, will be processed 12 hours a

week. There is no information about measurement and evaluation in the program.
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3.2. 1926 First School of Reading and Writing Teaching in the Turkish Curriculum

In the 1926 First School Turkish Curriculum, it was emphasized that literacy should be
given in a way that covers 12 lesson hours per week, as in 1924. The goals of first reading and

writing were specified for the first time in the program and are as follows:
¢ Teaching 7-8 year old children to read the words they know and use frequently
¢ To teach the spelling of words from memorization
¢ To make children's writing legible and beautiful.

It is an important development to specify the goals of first literacy in the program, and
it reveals that the curriculum development processes have become more scientific. In the 1924
First School Turkish Curriculum Program, while the spell and word methods were recommended
in the first reading and writing teaching, in the 1926 curriculum, the word or spelling method
was prohibited, and teachers were allowed to choose one from the word or mixed method
(Binbasioglu, 1999a).

Many letters have a separate name in Arabic. For example, the name of "A" is "Elif". The
name of "C" is "Cim". Okurken, 6nce bu harflerin adi séylenir. Besides the letters "esre", "listin"
and so on. If there are signs, they are also spoken after the name of the letter.After all the letters
and signs in the word are finished, the word name is spoken and by doing so, the text will have
been read. In the program, the reason for the prohibition of the naming method is indicated as

"Since it is a power to pass from name to sound, this method is finally going to the deportation”

The method suggested to be used in the 1924 First School Turkish Curriculum is not
recommended because it makes it difficult to teach signs such as "be, dal, te and re". The word
method starts directly from the recitation and printing of words in short sentences without
teaching children letters and syllables. In order to be able to teach successfully in this method,
first, a perfect book must be found(Temizylirek & Balci, 2006, p.21). In this context, in the 1926
First School Turkish Curriculum Program, various (mixed) method and word method are the two
methods recommended in first reading and writing. The teacher has the right to choose any of
these methods. In addition, the points to be considered in the first reading and writing

instruction are specified in the program. These issues are:

¢ Two lessons will be taught every day; Two on Monday and Thursday mornings and on

the other days, two lessons; one in the morning and the other in the afternoon
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¢ The Elifba lesson will be taught at the same time as the writing and the children will
write down each word and sentence they read and read what they have written. It is appropriate
to write on a lined notebook with a pencil at first. In the early days, writing skill can be applied

on the stone board.
¢ The exercises in the book will be done by the students on the blackboard.

¢ The words learned in each lesson will be repeated frequently in the sentences in the

following lessons.

¢ The teacher will do exercises about the meaning and usage of each word in the Elifba
lessons and short sentences containing these words will be created. During this practice, the

teacher will carefully correct incorrect pronunciations, accent and dialect errors.

¢ In teaching reading and writing with mixed method, the teacher will use the means

such as moving letters and wall plates.
* In any way, the spelling method is prohibited in teaching reading and writing.

¢ Signs such as "sadde, letter-i describe, tenvin" that belong to Arabic reading are not
included in Turkish Elifba. However, words containing these signs, which are frequently used in

folk and children's dialects, should be shown phrases in the last lessons.

e [tisimportant to keep students at the same level in teaching reading and writing. Some
students may have problems with leveling due to reasons such as understanding the logic of
reading and writing quickly, getting help from their families or other people, having students

who have stayed in the class before and absenteeism.

o After the completion of the Elifba book, spelling and writing studies can be done on

the pieces read in the last months of the first year.

In the program, some suggestions are offered to teachers to keep students' levels at a
sufficient level, these are: If there are two branches in the school, level groups can be formed. If
there is only one branch in the school, the class can be divided into two groups when there are
level differences in the classroom. The teacher deals with one group for 20 minutes and then
the other for 20 minutes. While doing literacy exercises with the group they give attention, the
other group does writing work. In addition, the program suggests the teacher to make different

signs for the letters at the beginning, middle and end of the word.
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3.3. Initial Teaching of Reading and Writing in the 1930 First School Turkish Curriculum

In accordance with the "Law on the Acceptance and Application of the New Turkish
Letters", which came into force after being published in the Official Gazette on 3 November
1928, new Turkish letters were used. Atatiirk explains the reason for the transition to the new
Turkish letters as follows: "It is to give the Turkish nation an easy literacy key with little effort
and save it from ignorance" (Akylz, 1992). In this context, the 1930 First School Turkish
Curriculum Program is the first program prepared with the new Turkish alphabet. In the
program, Elifba, which was 12 hours in the first grade, reduced to 10 hours. The aims of the

alphabet lesson in the program are stated as follows in the 1926 First School Turkish Curriculum:
¢ Teaching 7-8 year old children to read the words they know and use frequently
¢ To teach the spelling of words from memorization
¢ To make children's writing legible and beautiful.

The rules to be followed in teaching first reading and writing are stated in the program

as follows:

* Two lessons of alphabets will be taught every day, one before the afternoon and one

after the afternoon.

¢ The alphabet lesson will be taught at the same time as writing and children will write
down each word and sentence they read and read what they have written. It is good to write on

lined notebooks with pencil at first. Stone board can also be used in the early days.

¢ In education, lots of exercises will be made on the black board, in reference to the

exercises contained in the book.

¢ New words learned in each lesson will be repeated frequently from the sentences in

the following lessons.

¢ The teacher will make oral exercises about the meaning and use of each word in the
alphabet lessons and will form short sentences containing the words. As in every occasion,
teacher will pay attention to the correction of accusative and dialect errors of wrong

pronunciations during these oral exercises.

¢ In order to facilitate the alphabet lesson, tools such as moving letters and wall plates

should be used.
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¢ While teaching the alphabet in the first grade, it is a practice to maintain the same
level throughout the year. The improvement of the level is due to the following reasons: Some
students grasp the logic of reading and writing quickly, Some students get help from their
families or other people, There are students who have failed in the class before, Not attending

the school.

¢ If there are two branches in the school, level groups can be createdIf there is only one
branch in the school, the class can be divided into two groups when there are level differences
in the classroom. The teacher deals with one group for 20 minutes and then the other for 20
minutes. While doing literacy exercises with the group they give attention, the other group does

writing work.

o After the alphabet book is completed, spelling and writing exercises can be done on

the pieces read in the last months of the first year.

general, the explanations on first reading and writing are generally similar to the 1926 Primary

school Turkish Curriculum Program.
3.4. Teaching First Reading and Writing in the 1936 Primary School Turkish Program

In the 1936 Primary School Turkish Program, the first literacy teaching process was
prepared more comprehensively, and the practices that should be done were specified. The
following information is given regarding these items, which are stated as "starting to read in the

first grade" (Temizyirek & Balci, 2006, p. 42-44).

e Reading and writing activities in the first grade constitute an integral part of all
teaching activities of this class. School life and life sciences issues that are experienced together
provide natural opportunities for literacy. The first literacy activity will try to make extensive use

of these opportunities.

¢ While the literacy business is tied to the issues of life science on the one hand, the
mechanism of reading-writing will be gained by following the composition-analysis way by
taking action from simple sentences and words in the first literacy by complying with the natural

requirements of child and reading psychology.

¢ It will be emphasized that reading and writing activities always go hand in hand, and
that the student learns to write words and sentences that he / she has learned to read at the

same time.
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¢ Teaching reading and writing that draws on the daily life of the classroom requires the
teacher not to be bound exclusively to the text of a general first reading book. In that respect,
the first reading book will remain as a tool of practice from time to time, as well as a number of

other abundant and pedagogical tools and materials.

When these items were examined in general, the importance of reading and writing
skills was emphasized and presented with the justification that it constitutes the basis for all
other lessons. In addition, emphasizing the principle of "from simple to complex", one of the
teaching principles, it was explained that literacy studies should be started with simple words
and sentences. Reading and writing skills should not be given gradually, but as a whole. In this
context, it is emphasized that reading and writing should always be given in integrity in the
program. It is stated that the words and sentences learned to read should be written without

wasting time.

Sources such as "resource book" that were first included in the 1936 Primary School
Turkish Program are an important change. The program proposes that teachers should not rely
solely on the book in the first reading and writing teaching and include some tools and materials
other than the book. In addition, it is emphasized that the books and tools to be used have
pedagogical value and this can be seen as an important development. In the 1936 Primary School
Turkish Program, the number of tools and materials that can be used in the first literacy process,
which was also included in previous programs, was increased. Big chips, small chips, blackboard,
colored chalk, mud and sand tables are the suggestions tools. In addition, the issues to be

considered in alphabet teaching are included in the program, and these issues are as follows:
e Letters should be taught to children by reading words or sentences, not letter by letter.

¢ The sentences and phrases to be read to the student should be in accordance with
their intellectual level. In no time, the student should be obliged to read sentences that he
cannot understandin the program, the understanding of relativity to the student level is
prioritized and it is stated that the first element to be examined in the books to be selected is
compliance with the student's mental structure. Another striking element in the program is the
lack of force and pressure on the student. If the student cannot read the texts above his / her
level or does not want to read it, the understanding is that they should not be forced to read

and in the future as their mental structures develop, they will be asked to read.
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o After the student is shown various words and taught them, the attention of the

student should be drawn to the syllables and letters that constitute them by analyzing the words
after a while.lt is seen that the method recommended to be used in teaching first reading and
writing in the program is the "word or vocable" method. The most important element in the
word method is to have a qualified book (the words in the book conform to the word style). For

this reason, the emphasis on "source book" may have been made in the program.

¢ The more a student sees and reads a word, the better he / she knows it and will be
able to read it as soon as he / she sees it. The program emphasizes the importance of repetition

and practice for the development of students' reading skills.

¢ Making students repeat the words dryly should be avoided and the words should be
repeated in a way that draws their attention and interest. In this context, the texts to be selected
while providing the student with reading skills must be suitable for the interests and needs of
the students. As a matter of fact, in the program, there is the phrase "the best remedy to pay
attention to a word is to repeat that word in attractive and relevant sentences for the student

and even better with curious and cute jokes"

¢ Understanding should be paid attention to in the reading process. Reading means
grasping the meaning. The teacher should ask questions to look for the meaning of the texts he

/ she has read and draw attention to the students' taking the meaning.

When we look at the definitions of reading in the literature, it is seen that it is generally
emphasized that the main purpose of reading is not to pass over the written text with the eyes,
but to get the meaning. According to Ozdemir (1983, p. 12), reading is "a mental activity based
on perceiving printed words through their sense organs and interpreting, comprehending and
interpreting them". Reading is based on meaningful interpretation of written language (Haris &
Sipay, 1990, p.10). Stauffer (1969, p.5) listed the items that should be included in the definition

of reading as follows:
¢ Reading is a complex process.
¢ Reading means extracting meaning from a printed text.
¢ Reading is the ability to understand and speak the printed word.

¢ Reading is to interpret what signs, letters or symbols mean.
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e Reading is to take the thoughts that the writer wants to express in printed words and

emphasize (cited in Karatay, 2014, p. 9).

As can be seen, the main purpose of reading in the 1936 Primary School Turkish Program

is similar to those of today.
3.5. Teaching First Reading and Writing in the 1948 Primary School Turkish Program

In the 1948 Primary School Turkish Program, explanations on first literacy are more
limited than in the 1936 Primary School Turkish Program. The following explanations were made

under the title of "first reading and writing" in the program:

e Reading and writing activities in the first grade constitute an integral part of all
teaching activities of this class. School life and the issues of life experience together provide

some opportunities for literacy.

¢ The first reading and writing will start with simple sentences and words. Over time,
these sentences will be divided into words, words into syllables, and syllables into letters. The
words, syllables and letters obtained as a result of these analyzes will form new sentences and

words.

As in the 1936 Primary School Turkish Program, the method of analysis in the 1948
Primary School Turkish Program was also used in the first literacy teaching. It was also stated
that rhymes and stories should be used in teaching reading and writing. It was emphasized that
nursery rhymes and stories are necessary for effective reading and writing as they will attract

the attention of students.

e Care should be taken to repeat all the letters in the Turkish alphabet as necessary in

the texts.

¢ Reading and writing activities will always go together, children will write the sentences

and words they learn to read at the same time.

e First reading and writing will start by taking action from the basic letters in accordance
with the writing principles drawn by the program and students will also be taught the lower case
letters when it's time. In the writing process, it was emphasized that first capital letters and then

lowercase letters should be taught, as is the case today.

¢ A teaching of first reading and writing that draws strength from the daily life of the

classroom requires the teacher not to be bound by the text of a general first reading book. For
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this reason, the first reading book will remain as an exercise tool that is referred to from time to

time, besides it will also include a number of other abundant and pedagogical tools.

The tools that are included in the program and recommended to be used in the first
literacy process are as follows: Big vocabulary cards, small vocabulary cards (it is stated that the
teacher can get help from the students in upper grades in using the big and small cards), stories,
nursery rhymes, riddles, poems, analysis boards, blackboard, colored chalk, sand table and
moving letters. It has been reminded once again that with the tools and equipment included in
the program and recommended to be used, it should be included in the topics of work and life

and the teaching should be connected to observation, experiment and work (Aytuna, 1949b,

p.9).

As in the 1936 Primary School Turkish Program, repetition was given importance in the
1948 Primary School Turkish Program. The students were asked to reinforce their literacy skills
by doing reading exercises on topics that interest the students. In addition, all lessons taught in
the 1948 Primary School Program were gathered around life studies lesson and were considered

as expressive lessons (Aytuna, 19493, p. 5).
3.6. 1968 First Reading and Writing Teaching in Primary School Turkish Program

1968 Primary School Turkish Program can be seen as the updated and expanded version
of the 1948 Primary School Turkish Program. Explanations on first reading and writing are similar
to the 1948 Primary School Turkish Program, and there are some changes in writing. In the 1948
Primary School Turkish Program, it was stated that first capital letters and then lowercase letters
should be taught in writing studies, while in the 1968 Primary School Turkish Program, the
phrase "while starting, the first reading and writing should be taught together in accordance
with the writing principles drawn by the program". In addition, phrase regarding the writing
process is “students' attention should be drawn to the shapes and spelling directions of the
letters, the places they cover in the ling, the relationship of capital letters with lowercase letters,
and their proportions". In this context, it can be said that the applications for writing skills are
based on more scientific foundations. Defects in the writing skills of letters are required to be
corrected and rewritten without delay. It is known that feedback and correction significantly
increase the overall success (Yunt, 1978; Cevik, 2014). In this context, it is important to

emphasize that errors are corrected in time in the program.

53 The Journal of Limitless Education and Research, 6 (1), 41-77



(\Dzz#  First Reading and Writing Teaching in Turkish Teaching Programs...
Ibrahim Halil YURDAKAL, Ayse YURDAKAL

Cooperative learning was included in the 1968 Primary School Turkish Program for the

first time. As a matter of fact, the statement in the program "children should be allowed to
examine their own writings in groups of three or four people, find their wrong and unsuccessful
sides, and help each other" emphasizes the importance of working with the group. In addition,
another important point emphasized in the program is that the beauty of the writing is what is
important in the article, and that speed is secondary. In the Turkish lessons of the program, the
child's language should be taken into action and our language should be gradually gained.
Children's language has two main characteristics: its language is first the language of its age and
then its environment. In the early days, the teacher should allow the students to freely express
their ideas with their own speeches. It should not be forgotten that "correcting the accent
differences is a matter of time and it is necessary to act without intimidating students" is a
remarkable statement. In this context, it is stated in the program that students may have local
languages and dialects in their speech at the beginning of their first literacy processes and

teachers should behave tolerantly.

In the program, a special emphasis has been placed on reading aloud, and it is
emphasized that reading aloud serves to learn to read, to determine the reading level of the
student and to gain the habit of listening. In this context, the principles to be followed in reading
aloud are specified in detail. The program also includes the phrase "the attention of other
students should be drawn to the speeches of the students who speak well and properly in the
classroom and thus they should develop a good speaking habit", referring to peer learning and
reinforcement in the first literacy process. It was stated that the vocabulary should be improved
in order to improve the reading skill in the first grade of primary school, and categorical
explanations were given regarding the concepts that should be taught. It was stated that reading
and writing should be given together in the first reading and writing teaching, and it was pointed
out that an practices such as reading and writing should not be done first. It is suggested that
students should use pencil until they gain the writing skill, and they can switch to ink after the
writing skill is gained. Improving writing skill not only in letters but also in numbers and signs

used in writing is another issue recommended to teachers.

3.7. Teaching First Reading and Writing in 1981 Primary Schools Turkish Education

Program

1981 Primary Schools Turkish Education Program is a broadly prepared program in the

context of Turkish lesson as in all other lessons. In the first literacy studies, pre-literacy
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preparatory studies take a large place in the program. In the program, prior knowledge of
children was emphasized and it was predicted that students might not have reached the
necessary physical, emotional and social maturity when they started school. In this context, it
was stated that preparatory studies are essential before starting literacy studies. In the program,
emphasis was placed on the use of tools and equipment before literacy studies and it was
emphasized that teachers should teach the use of frequently used tools such as pencil,
notebook, eraser and chalk in the preparation phase. In addition, issues related to the physical
health of the child such as the posture of the body during the use of equipment and reading
distance were also specified. As a matter of fact, Taylor (2006) stated that the way of holding a
pencil, the quality of the paper and pencil, the suitability of the desks and seats in the classroom,
the structure of the desk surface, the sitting and paper position, and the line structure of the

writing paper or notebook, etc. are important factors (Aksu & Ayvaz Can, 2018, p.27).

It was first seen in the 1981 Primary Schools Turkish Education Program that sketching
and drawing studies should be done before writing activities. In preparation for reading studies,
the importance of factors such as widening the eye's comprehension area and changing lines
was emphasized. According to Glines (2013), words are a tool for individuals to develop their
thinking, understanding, learning and mental skills. Knowing a large number of words already

becomes an advantage for the individual and increases his / her success.

It has been suggested that the method of analysis should be used in the teaching of first
reading and writing, and to follow a sequence from short sentences to words, syllables and
sounds. Asin the 1968 Primary School Turkish Program, it is important to explain that written
elements such as nursery rhymes, fairy tales and stories should be used in reading studies.
Suggestions such as the importance of repetition, teaching reading and writing at the same time,
teaching uppercase and lowercase letters together, and using tools other than the guide book
are other elements in the program. The tools and equipment included in the 1968 Primary
School Turkish Program and recommended to be used remained the same, but were explained
in more detail. In addition, While the program gives advice on subjects such as holding books
and turning pages, it also emphasizes that the teacher should not force students to use the left
or right hand. As a matter of fact, forcing a left-handed student to use his right hand can have
negative consequences. It is known that forcing left-handed children to use their right hand may
cause stuttering (Yorikoglu and Akyildiz, 1971). Pictures have an important place in the

program, especially in teaching speaking skills. Achievements such as "interpreting pictures with
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the relevant parts of the text" and "talking on a picture appropriate to the level" can be given as

examples. In the program, it was also emphasized that the writing, form and directions of the
letters should be emphasized in writing studies. It was stated that it is necessary to be careful in
repetitions for writing exercises, not to use a notebook when writing sentences and words, and
it is necessary to prevent students from getting bored by writing similar words and sentences
on the air, sand, row and blackboard. In addition, the program includes explanations on the use
of simple fairy tales, animal stories, large and large-sized illustrated books, coloring books,
albums and playbooks in reading studies in the first and second grades. Regarding the
assessment and evaluation of primary reading and writing in the 1981 Primary Schools Turkish
Education Program: "At the beginning of the school year, students' physical, emotional and
social literacy levels should be determined and monitored continuously”, "using tools and
materials, preparing for writing and reading, all skills including transition to reading and writing,
speaking should be determined and necessary precautions should be taken for failure and
delays, and these measures should be followed ”. The main measurement and evaluation

methods are stated as observation, tests, reading and oral and written exams.
4. Results and Suggestions

In this study, the first literacy processes in Turkish teaching programs of 1924, 1926,
1930, 1936, 1948, 1968 and 1981 were examined. In general, it is seen that the programs are
prepared in more detail as they approach today. Sound-based sentence method is used in the
first reading and writing teaching today. Looking at the programs, in the 1924 First Schools
Program, there was no compulsion on the method to be used in the teaching of first reading and
writing, and it was stated that one of the Savti method or word method could be selected and
used by the teacher. In the 1926 First Schools Program, the correction method and the spelling
method were banned, and teachers were allowed to choose one of the word or mixed method.
The method of reading and writing was not specified in the 1930 First Schools Program, and it
was emphasized that the method recommended to be used in the first literacy teaching in the
1936 program was the "word or vocable" method. As a matter of fact, it is concluded that the
first literacy should be done based on the analysis method. In the first literacy teaching, the
analysis method was taken as basis in the 1948 Primary School Turkish Program as in the 1936
Primary School Turkish Program. Similarly, in 1968 and 1981 programs, it was suggested that the
method of analysis should be used in teaching first reading and writing, and to follow a sequence

from short sentences to words, syllables and sounds.
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Recommended tools and equipment to be used in all programs are included. The Elifba

course, which was 12 hours in the 1924 and 1926 First School Programs, was reduced to 10
hours in the 1930 First Schools Program. In the 1924 First Schools Program, teaching principles
such as simple to complex and close to far, which are still used today, were included indirectly.
In the 1926 First Schools Program, it was emphasized that the class should be divided into two,
if possible, for the level differences that may occur in classrooms, while a reading study should
be done with one group and the other group should do writing. This method is similar to the
method used in unified classrooms today. With the adoption of new Turkish letters in 1928,
from 1930, the programs were prepared according to the alphabet system instead of Elifba. In
the 1948 Primary School Turkish Program, it was suggested that reading and writing should be

taught together and first capital letters and then lowercase letters should be given.

With the 1968 Primary School Turkish Program, simultaneous teaching of uppercase and
lowercase letters began to be implemented. In addition, in the 1968 Primary School Turkish
Program, attention was drawn to the shapes and spelling directions of the letters, the places
they cover on the line, the relation of capital letters to lowercase letters and their proportions.
The 1981 Primary Schools Turkish Education Program is more comprehensive than other
programs and primarily includes the preparatory stages in the first literacy processes. In this
preparation process, the students were asked to get to know the literacy materials and
important points such as sitting on a desk, holding a pencil and point of view on the notebook
were mentioned. According to Baymur (1949, p. 10), reading is a complex process. There are a
number of head and eye movements, vocal organs, and various mental activities that help to
understand the meaning. A good reading happens when all these movements take place
together and in harmony. As a result, in this study, the explanations regarding the teaching of
basal reading and writing in Turkish teaching programs between 1924-1981 were examined. Due
to their easy accessablity and having many resources about them such as 2005 Turkish teaching
program (Susar Kirmizi & Akkaya, 2010), 2015 Turkish teaching program (Bagci Ayranci & Mutlu,
2017), 2018 Turkish teaching program (Susar Kirmizi and Yurdakal, 2019), post-1981 programs
have been excluded. In order to prepare and implement more effective programs, it is important
to examine old programs and experiences and to identify existing problems. In this context, post-
Republic programs regarding first reading and writing, which form the basis of Turkish teaching,

were examined and the following recommendations were made:
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e  Researches can be conducted on the problems encountered in the application processes
of educational programs.

e Changes in the philosophical structures of the programs in 1924 and after can be
analyzed comparatively.

e Since the programs are structured according to social and individual needs, the said
programs can be examined, and studies can be conducted towards historical social needs and

the change of these needs.

The preparation processes of the curriculum and the changes in these processes can be

examined in historical context.
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1. Girig

insanlarin ihtiyaglarinin degismesi/artmasi ve teknolojinin gelismesi beraberinde bircok
toplumsal olgunun doénisiimine yol agmaktadir. Bu gelismelerden en ¢ok etkilenen olgularin
basinda egitim gelmektedir. Bireyin ve toplumun ihtiyaglarinin artmasi neticesinde egitimden
beklentiler de degismekte bunun sonucu olarak ise karar kilicilar belirli araliklarla 6gretim
programlarini giincellemektedir. Orgiin egitimin en temel 6gesi olan ilkokullar gerek okuma-
yazma gibi becerilerin kazandirilmasinda gerekse egitimli birey olma yolunda ilk basamak
sayllmasindan 6tiirii dnem arz etmektedir. ilkokul diizeyinde yeterli diizeyde okuma ve yazma
becerisi kazanmis bireylerin ileriki hayatlarinda gerek akademik gerekse sosyal bir birey olarak
basarili olmalari kaginilmazdir. Sinif 6gretmenlerinin etkili bir okuma-yazma becerisi
kazandirmalari icin hazirlanan programlarinda uygulanabilir ve bireyin gereksinimlerini

karsilayabilir nitelikte olmaldir.

Tirkge programlari, insanlarin dil becerilerini gelistirerek dille yazilmis bilim ve sanat
eserlerini anlayabilen, yorumlayabilen, degerlendirebilen ve kendine, topluma pay cikarabilen
bireyler vyetistirmek amaciyla hazirlanir (Tosunoglu ve Melanloglu, 2004). Programlar
kullanilacak yontem-teknikleri, arag-gerecleri ve olumsuz durumlarda yapilabilecek
diizenlemeleri icermelidir. Programlarin etkili bir sekilde hazirlanmasi 06gretmenlerin
programlardan daha ¢ok faydalanmalarini saglamaktadir. Ulkemizde 1924, 1926, 1930, 1936,
1948, 1968, 1981, 2005, 2015 ve son olarak 2018 yilinda programlar glincellenmistir. Dikkat
edildiginde 6zellikle son yillarda programda yapilan glincellemeler hiz kazanmis olup degisiklikler
daha sik olmaya baslamistir. Bunun temel gerekgesi bilgi ¢aginda bireylerin ve toplumlarin
ihtiyaglarinin hizl bir sekilde degismesi ve bilgi birikimindeki hizli artistir. Alanyazinda 2005, 2015
ve 2018 programlari ile ilgili yeterli diizeyde ¢alisma oldugu ve bu programlara ¢ok rahat bir
sekilde ulasilabilecegi dusinildiginde arastirmada 1924’ten 1981 yilina kadar giincellenen
Tirkge 6gretim programlarinda yer alan ilk okuma -yazma siireglerini incelemek amaglanmistir.
Bu kapsamda her bir program ve igerdigi ilk okuma yazma siregleri farkl baslklarda

incelenmistir. Bu kapsamda su alt problemler olusturulmustur:

e 1924 ilk Mektep Tiirkce Miifredat Programi’nda ilk okuma yazma 6gretimi sirecleri

nasildir?

e 1926 ilk Mektep Tiirkce Miifredat Programi’nda ilk okuma yazma 6gretimi sirecleri

nasildir?
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e 1930 ilk Mektep Tiirkce Mifredat Programi’nda ilk okuma yazma 6gretimi siirecleri

nasildir?
* 1936 ilkokul Tiirkge Programi’'nda ilk okuma yazma 6gretimi siiregleri nasildir?
* 1948 ilkokul Tiirkge Programi’nda ilk okuma yazma 6gretimi siiregleri nasildir?
* 1968 ilkokul Tiirkge Programi’nda ilk okuma yazma égretimi siirecleri nasildir?
e 1981 ilkdgretim Okullar Tiirkce Programi’nda ilk okuma yazma 6gretimi siirecleri nasildir?
1.1. Arastirmanin Amaci

ilkokul okuma-yazma ve dort islem gibi temel becerilerin 6gretilmesi ve diger 6gretim
kademelerinin temelini olusturmasi nedeniyle 6nem atfedilmektedir. ilkokulda verilecek olan
egitim-6gretim hizmetlerinin islevsel olmasi icin 6gretim programlarin bireysel, toplumsal ve
bilimsel ihtiyaclara yonelik olarak yapilandiriimasi gerekmektedir. Bu kapsamda mevcut 6gretim
programlarinin hazirlanmasi siirecinde daha 6nce uygulana programlarin incelenmesi 6nem arz
etmektedir. Bu arastirmada cumhuriyetin ilanindan sonra 1924 ile 1981 yillari arasindaki ilkokul
Turkce programlarinda yer alan ilk okuma yazma 6gretim slirecleri incelenmistir. 1981 sonrasi
yillarda uygulanan ilk okuma yazma siregleri ile ilgili alan yazinda yeterli sayida g¢alismanin

olmasi nedeniyle 2006, 2015 ve 2018 programlari kapsam disi birakilmistir.
1.2. Arastirmanin Onemi

Alan yazinda 2006, 2015 ve 2018 Tiirkgce 6gretim programlari ile ilgili cok sayida calisma
bulunmaktadir. Ayrica bu programlara kolay ulasilabilmesi nedeniyle iceriginde yer alan ilk
okuma yazma siirecleri ile ilgili bilgilere kolay bir sekilde ulasilabilmektedir. 2006 6ncesi Tirkce
O0gretim programlarina ulagsmanin zor olmasi nedeniyle gerek arastirmacilar gerekse programi
uygulayici konumunda bulunan 6gretmenlerin programlara ulasmasi zor olmaktadir. Bu
arastirmanin ¢ikis noktasi bu olup, ilgili programlar kapsamli bir sekilde incelenerek gerekli

karsilastirmalar ile sunulmustur.
2. Yontem

Arastirma, nitel arastirma desenlerinden dokiiman incelemesi modeline gore
desenlenmistir. Dokliman incelemesi, bir arastirma problemi hakkinda belirli zaman dilimi
icerisinde Uretilen dokiimanlar ya da ilgili konuda birden fazla kaynak tarafindan ve degisik
araliklarla Grretilmis dokiimanlarin genis bir zaman dilimine dayali analizini olanakli kilmaktadir

(Yildirnm ve Simsek, 2000, s.140-143). Calismanin verilerini Cumhuriyet dénemi ilkokul Tirkce
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dersi dgretim programlari olusturmaktadir. Bu kapsamda 1924 ilk Mektep Tiirkce Miifredat

Programi, 1926 ilk Mektep Tiirkge Mifredat Programi, 1930 ilk Mektep Tiirkce Miifredat
Programi, 1936 ilkokul Tirrkce Programi, 1948 ilkokul Tirkce Programi, 1968 ilkokul Tiirkce
Programi ve 1981 Temel Egitim Okullari Tarkce Egitim Programi ilk okuma yazma siregleri

baglaminda analiz edilmistir.
3. Bulgular
3.1. 1924 ilk Mektep Tiirkce Miifredat Programi’nda ilk Okuma Yazma Ogretimi

1924 ilk Mektepler Miifredat Programi’nda Tiirkce derslerine biiyiik bir 5nem verilmistir.
Tirkce dersleri programda; “Alfabe”, “Kiraat ve insad”, “imla”, “Sarf” ve “Yazi (Suiliis ve Rik’a)”
dersleri olarak ayri ayri yer almistir. Programda yer alan Tirkge derslerinin her birinin ne amacla
koyuldugu, hangi yontemlerle islenmeleri gerektigi ve 6grencilerin gelisimine ne gibi katkida
bulanacaklari da yine maddeler halinde agiklanmistir. Ayrica Tilrkge derslerinde 6gretmenlerin
kaginmalari gereken yonteme iliskin yanlislara da yer verilmis ve bunlardan sakinilmasi
vurgulanmistir. Ancak heniiz harf devriminin yapilmamis olmasindan dolayi Tirkce 6gretimi

ylrarliukte olan eski alfabeye gore hazirlanmistir (Aslan, 2011, s. 726).

1924 ilk Mektepler Miifredat Programi’nda ilk okuma yazma 6gretiminde kullanilacak
olan yontem konusunda bir zorlamaya gidilmemis ve savti usul ya da kelime usullinden birinin
ogretmen tarafindan secilerek kullanilabilecegi ifade edilmistir. Savti usuli 2005-2006 egitim-
o0gretim yilindan itibaren ilk6gretim kurumlarimizda uygulamaya koyulan “ses temelli cimle
yontemi” ile benzerlik gostermektedir (Arslan, 2016, s. 8). Savti usulli alfabede yer alan harfler
ile seslerin eslestirilmesine dayanan bir yontem olup Akyiiz’'e (1999) gére heceleme yéntemine
bir tepki olarak dogmus ve 1880’li yillarda uygulanmaya baslanmistir. Programda 6gretmenler
ilk okuma yazma 6gretimi yaparken savti ya da kelime usuliinii se¢mekte serbest olduklari ancak
heceleme usuliini kullanmalarinin yasak oldugu belirtilmistir. Programda “hangi sekilde olursa
olsun, tehecci (heceleme) memnudur (yasaktir)” seklinde bir hiikiim dikkat cekmektedir (Maarif

Vekaleti, 1924, s. 6-8).

Programda ilk okuma yazma 6gretim siireleri ile ilgili de bilgi verilmis olup “pazartesi ve
persembe sabahlari iki, diger glinlerde 6gleden evvel bir, 6gleden sonra bir olmak lizere her giin
iki ders okutulacaktir” ibaresi yer almaktadir (Temizylirek ve Balci, 2006, s. 15). Okuma ile
yazmanin ayni anda yapilmasi gerektigi ve okunulan kelimenin yaziya doékilmesi, yazilan

kelimenin de tekrardan okunmasi gerektigi programda yer alan bir diger ibaredir. Ogrenilen
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bilgilerin en yliksek diizeyde tutulabilmesi icin dlisme noktasinin baslayacagi sirada tekrarlardan
olusan bir metot uygulamak gerekir (ilter 2001, s. 24). S6z konusu ibarede okuma-yazmanin
surekli olarak tekrar edilmesi gerektigi vurgulanmakta ve tekrarin kalicilligr artirdigi gercegi on
plana alinmaktadir. Ayrica programda derslerde 6grenilen yeni kelimelerin ileriki derslerde
olusturulan ciimlelerde tekrar edilmesi onerilmektedir. Benzer sekilde “tedrisatta kitaptaki
temrinlerden maada tahtada mebzQl temrinler yaptirilacaktir” ve “Elifba derslerinde gecen her
kelimenin manasi, isti’'mali hakkinda muallim sifahi temrinler yaptiracaktir” ibareleri de tekrarin
Onemini vurgulamaktadir. Okuma c¢alismalarinda ginlik kullanilan kelimelere yer verilmesi
manasiz kelimeleri kullanilmamasi dnerilmektedir. Harf 6gretiminde dncelikle harfe uygun ses
ogretilmeli kelimelerdeki harflere ayrica ses katan elif, be, te gibi harfler kullanilmamalidir.

Ayrica okuma siirecinde uyulmasi gereken kurallar su sekilde belirtilmistir:
¢ Yazilmasi kolay olanlardan zor olana, (basitten karmasiga ilkesi)

¢ Gundelik hayatta daha ¢ok kullanilan kelimelerden daha az kullanilan kelimelere, (yakindan

uzaga ilkesi)
¢ Hareke-i harfiyeyi muhtevi hece ve kelimeler, hareke-i resmiyeli olanlara,
* Cok miista’mel (eski) kelimeler, daha az mista’mel olanlara takdim edilecektir.

Programda okuma siirecinde heceleme yasaklanmis olup harflerin ayri ayri séylenme
yerine birlesik olarak kelime cercevesinde okutulmasi gerekliligi vurgulanmistir. Ayrica herhangi
bir konuda tiim sinif okuma ve yazma becerisini kazanmadan diger konuya gecilmesi programda
yasaklanmistir. Bu anlayis Benjamin S. Bloom’un tam 0Ogrenme modeli ile benzerlik
gostermektedir. Bloom’a gore 6grencilerin bireysel o6zelliklerinin farklilasmasina ragmen
O0gretmen yeterli zaman ve uygun 6grenme kosullarini saglar ise neredeyse tim Ogrenciler
herhangi bir konuyu Ust diizeyde 6grenebilirler (Guskey, 2010, s. 1). Bu kapsamda tim
Ogrencilerin okuma ve yazma becerileri belirli diizeye gelmeden diger konuya gegmeme anlayisi

programda tam 6grenme modeline benzer bir uygulamanin oldugunu ortaya koymaktadir.

Programda okuma yazma Ogretiminde kullanilmasi Onerilen arag-gereclere de yer
verilmistir. Bu kapsamda duvar levhalari ve miteharrik (oynar, degisebilen, esnek) harfler okuma
yazmada kullanilan arac¢-gereclerdendir. 1924 yilinda henlz Latin harflerine gegilmediginden
Elifba 6gretimi daha cok eski alfabeye gore yapilmaktaydi. Bu kapsamda “sedde”, “harf-i tarif”,
“tenvin” ve “elif-i maksure” gibi Tiurkce Elifbaya dahil olmayan isaretlerin okuma yazma

sureclerinin disinda son derslerde ve kaliplasmis sekilde verilmesi Gnerilmistir. Harflerin
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dogrudan isimleriyle ya da sesleriyle 6gretilmesi yerine kelimedeki kullanimlariyla dogal bir stirec

ile 6gretilmesi bir diger dikkat ceken husustur (Ozbay, 2006, s. 42). Birinci sinifta Elifba yani ilk
okuma yazmanin haftada 12 saat olarak islenmesi 6ngorilmektedir. Programda oOlgme ve

degerlendirmeye iliskin herhangi bir bilgiye yer verilmemistir.
3.2. 1926 ilk Mektep Tiirkge Miifredat Programi’nda ilk Okuma Yazma Ogretimi

1926 ilk Mektep Tirkce Mifredat Programi’'nda 1924’te oldugu gibi okuma yazma
haftada 12 ders saati kapsayacak sekilde verilmesi gerekliligi vurgulanmistir. Programda ilk

okuma yazmanin hedefleri ilk kez belirtilmis olup su sekildedir:
¢ 7-8 yasindaki ¢ocuklarin bildikleri ve siklikla kullandiklari kelimelerin okunusunu 68retmek
» Kelimelerin ezberden yazilislarini 6gretmek
¢ Cocuklarin yazilarini okunakli bir sekle sokup guizellestirmek.

Programda ilk okuma yazmanin hedeflerinin belirtilmesi 6nemli bir gelisme olup
program gelistirme siireclerinin daha bilimsel bir hal aldigini ortaya koymaktadir. 1924 ilk
Mektep Tirkce Mifredat Programi’nda ilk okuma yazma 6gretiminde savti ve kelime usulleri
tavsiye edilirken 1926 programinda tesmiye usuli ve heceleme yontemi yasaklanmis,
o0gretmenlere sozciik ya da karma yontemden birini se¢meleri konusunda serbestlik taninmistir

(Binbasioglu, 1999a).

Arapgada birgok harfin ayri bir adi vardir. Ornegin, “A” nin adi “Elif’ tir. “C” nin adi “Cim”
dir. Okurken, 6nce bu harflerin adi séylenir. Harflerin yaninda “esre”, “listlin” vb. isaretler varsa,
onlar da harfin adindan sonra soylenir. Sézclkteki batin harf ve isaretler bittikten sonra, s6zcik
adi séylenir. Yani, boylece yazi okunmus olur. Bu yénteme ‘adlandirma” (tesmiye) yontemi denir
(Binbasioglu, 1999b, s. 8). Programda tesmiye usuliiniin yasaklanma sebebi olarak “isimden
sedaya intikal gl¢ oldugundan bu usul nihayet tehecciye minsir olmaktadir” ibaresi

gosterilmistir.

1924 ilk Mektep Tiirkce Miifredat Programi’nda kullanilmasi énerilen savti usul ise “be,
dal, te ve re” gibi isaretlerin 6gretilmesini zorlastirdigindan tavsiye edilmemektedir. Kelime
usuliinde ¢ocuklara harfler ve heceler 6gretilmeden dogrudan dogruya kisa ciimleler igindeki
kelimelerin kiraatinden ve yazdirilmasindan baslanir. Bu usulde muvaffakiyetle ders okutabilmek
icin evvel-emirde buna mutabik mikemmel bir kitabin bulunmasi lazimdir (Temizyiirek ve Balci,
2006, s. 21). Bu kapsamda 1926 ilk Mektep Tiirkce Mifredat Programi’nda muhtelit (karma) usul

ile kelime usull ilk okuma yazmada 6nerilen iki usuldiir. Bu usullerden herhangi birini segme
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hakki 6gretmene aittir. Ayrica programda ilk okuma yazma 6gretiminde dikkat edilmesi gereken

hususlar belirtilmistir. Bu hususlar sunlardir:

ePazartesi ve persembe sabahlari iki, diger glinlerde 6gleden evvel bir, 6gleden sonra bir

olmak tzere her gin iki ders okutulacaktir.

oElifba dersi yaziyla ayni zamanda tedris edilecek ve ¢ocuklar her okuduklari kelime ve
climleyi yazacaklar ve yazdiklarini okuyacaklardir. ilk zamanlarda kursun kalemle ¢izgili deftere

yazdirmak uygundur. ilk zamanlar tas tahtada yazi becerisi uygulanabilir.
eKitapta yer alan alistirmalar kara tahtada 6grencilere yaptirilacaktir.

eHer derste 6grenilmis olan kelimeler miteakip derslerdeki ciimleler arasinda sik sik

tekrar ettirilecektir.

eElifba derslerinde gegen her bir kelimenin manasi, kullanimi hakkinda 6gretmen
alistirmalar yapacak ve bu kelimeleri iceren kiiclik climleler olusturulacaktir. Bu uygulama

sirasinda 6gretmen hatali telaffuzlari, sive ve lehce hatalarini itina ile dlizeltecektir.

eKarma usul ile okuma yazma 6gretiminde 6gretmen hareket eden harfler ve duvar

levhasi gibi vasitalari kullanacaktir.
*Ne sekilde olursa olsun okuma yazma 6gretiminde heceleme usulli yasaktir.

eArapca okumaya ait olan “sedde, harf-i tarif, tenvin” gibi isaretler Tlrkge Elifbaya dahil
degildir. Ancak halk ve cocuk lehcesinde siklikla kullanilan bu isaretleri iceren kelimeler son

derslerde ve kaliplasmis sekilde gosterilmelidir.

eOkuma yazma 6gretiminde &grencileri ayni seviyede tutmak énemlidir. Ogrencilerin
bazilarinin okuma ve yazmanin mantigini ¢abuk kavramasi, ailelerinden veya diger kisilerden
yardim almalari, daha dnce sinifta kalmis 6grencilerin olmasi ve devamsizlik gibi gerekgelerden

otlru seviye tutturmada sorunlar yasanabilir.

eElifba kitabinin tamamlanmasinin ardindan ilk senenin son aylarinda okunulan

parcalara iliskin imla ve yazi calismalari yapilabilir.

Programda oOgretmenlere 0Ogrencilerin seviyelerini yeterli dizeyde tutmalari igin
birtakim 6neriler sunulmaktadir, bunlar: Okulda iki sube var ise seviye gruplari olusturulabilir.
Eger okulda tek sube var ise sinifta seviye farklari olustugunda sinif iki gruba ayrilabilir. Ogretmen

bir grupla 20 dakika daha sonra diger grupla 20 dakika ilgilenir. ilgilendigi grupla okuma yazma
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calismalar yaparken diger grup yazi ¢alismasi yapar. Ayrica programda 6gretmene harflerin

kelime basinda, ortasinda ve sonundaki hallerine yonelik farkli levhalar yapmasini dnermektedir.
3.3. 1930 ilk Mektep Tiirkce Miifredat Programi’nda ilk Okuma Yazma Ogretimi

3 Kasim 1928 vyilinda, Resmi Gazete’de yayimlanarak yirirlige giren “Yeni Tirk
Harfleri’nin Kabul ve Tatbiki Hakkindaki Kanun” uyarinca yeni Tirk harflerine gecilmistir. Yeni
Tirk harflerine gecilme sebebini Atatiirk su sekilde agiklamaktadir “Tiirk milletine az emekle
kolay bir okuma yazma anahtari verip onu bilgisizlikten kurtarmaktir” (Akylz, 1992). Bu
kapsamda 1930 ilk Mektep Tiirkce Miifredat Programi yeni Tirk alfabesi ile hazirlanan ilk
programdir. Programda daha once birinci sinifta 12 saat olan Elifba yani alfabe 10 saate
indirilmistir. Programda alfabe dersinin amaclari 1926 ilk Mektep Tiirkge Miifredat Programi’nda

oldugu gibi su sekilde belirtilmektedir:
¢ 7-8 yasindaki cocuklarin bildikleri ve siklikla kullandiklari kelimelerin okunusunu 6gretmek
¢ Kelimelerin ezberden yazilislarini 6gretmek
e Cocuklarin yazilarini okunakli bir sekle sokup guizellestirmek.

ilk okuma yazma ogretiminde uyulmasi gereken kurallarda programda su sekilde

belirtiimektedir:
e Ogleden evvel bir ve 6gleden sonra bir olmak lizere her giin iki ders alfabe okutulacaktir.

¢ Alfabe dersi, yazi ile ayni zamanda tedris edilecek ve ¢ocuklar her okuduklari kelime ve
climleyi yazacaklar ve vyazdiklarini okuyacaklardir. ilk zamanlarda kursun kalemle cizgili

defterlere yazdirmak muvafiktir. ilk zamanlarda tas tahta da istimal edilebilir.

e Tedrisatta kitaptaki temrinlerden (alistirmalar) maada siyah tahtada mebz(l (¢ok) temrinler

yaptirilacaktir.

¢ Her derste yeni 6grenilmis olan kelimeler miiteakip derslerdeki ciimleler arasindan sik sik

tekrar ettirilecektir.

¢ Alfabe derslerinde gegen her kelimenin manasi, istimali hakkinda muallim sifahi temrinler
yaptiracak ve kelimeleri ihtiva eden kigulk ciimleler teskil ettirecektir. Her vesile ile oldugu gibi
bu sifahi temrinler esnasinda da yanhs telaffuzlarin sive ve lehge hatalarinin tashihine itina

eyleyecektir.
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e Alfabe dersini kolaylastirmak maksadi ile miteharrik (hareketli) harfler, duvar levhalari gibi

vasitalardan istifade edilmelidir.

e Birinci sinifta alfabe okuturken biitiin sene zarfinda ayni seviyeyi muhafaza etmek
meskiildir. Seviyenin tehaliifii asagida sebeplerden ileri gelir: Ogrencilerin bazilarinin okuma ve
yazmanin mantigini gabuk kavramasi, Bazi 6grencilerin ailelerinden veya diger kisilerden yardim

almalari, Daha 6nce sinifta kalmis 6grencilerin olmasi, Mektebe devam etmeme.

e Okulda iki sube var ise seviye gruplari olusturulabilir. Eger okulda tek sube var ise sinifta
seviye farklari olustugunda sinif iki gruba ayrilabilir. Ogretmen bir grupla 20 dakika daha sonra
diger grupla 20 dakika ilgilenir. ilgilendigi grupla okuma yazma calismalari yaparken diger grup

yazi calismasi yapar.

¢ Alfabe kitabinin tamamlanmasinin ardindan ilk senenin son aylarinda okunulan parcalara

iliskin imla ve yazi galismalari yapilabilir.

Genel olarak bakildiginda ilk okuma yazmaya iliskin agiklamalar genel olarak 1926 ilk

Mektep Tirkce Mifredat Programi ile benzerdir.
3.4. 1936 ilkokul Tiirk¢e Programi’nda ilk Okuma Yazma Ogretimi

1936 ilkokul Tiirkce Programi’nda ilk okuma yazma 6gretimi siireci daha kapsamli
hazirlanmis olup maddeler halinde yapilmasi gereken uygulamalar belirtilmistir. “Birinci sinifta
okumaya baslayis” olarak belirtilen bu maddelere iliskin su bilgiler (Temizyirek ve Balci, 2006, s.

42-44) verilmistir.

e Birinci sinifta okuma ve yazma faaliyeti bu sinifin bitin 6gretim faaliyetlerinin ayrilmaz
bir unsurunu teskil eder. Okul hayati ve bizzat beraberce yasanan hayat bilgisi mevzulari, okuma-
yazma icin gayet tabi birtakim firsatlar hazirlar. ilk okuma yazma faaliyeti iste bu firsatlardan

genis Olglide faydalanmaya ¢alisacaktir.

e Okuma yazma isi bir yandan hayat bilgisi mevzularina baglanirken ¢ocuk ve okuma
psikolojilerinin tabii icaplarina uyularak ilk okuma yazmalarda basit cliimle ve kelimelerden
harekete gecilmek suretiyle terkibi-tahlili bir yoldan ylrinerek okuma-yazmanin mekanizmasi

kazandirilacaktir.

e Okuma ve yazma faaliyetlerinin daima beraber ylrimesine, talebenin okumasini

o0grendigi kelime ve ciimleleri ayni zamanda yazmasini da 6grenmesine dnem verilecektir.
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e Sinifin glinlik hayatindan kuvvet alan bir okuma ve yazma 6gretimi, 6gretmenin

miinhasiran genel bir ilk okuma kitabinin metnine baglanmamasini icap ettirir. O itibarla ilk
okuma kitabi zaman zaman kendisine basvurulan bir temrin vasitasi olarak kalacak, bunun

yaninda bol ve pedagojik degeri haiz baska bir takim vasita ve malzemeye de yer verilecektir.

S6z konusu maddeler genel olarak incelendiginde okuma ve yazma becerisinin 6nemi
vurgulanmis ve diger tim dersler icin temel teskil ettigi gerekcelendirilerek sunulmustur. Ayrica
ogretim ilkelerinden “basitten karmasiga” ilkesine vurgu yapilarak okuma-yazma calismalarina
basit kelime ve climlelerden baglaniimasi gerektigi agiklanmistir. Okuma ve yazma becerileri
kademeli olarak degil bir bitiinlik icerisinde verilmelidir. Bu kapsamda programda da okuma ve
yazmanin daima bir bitinlik icerisinde verilmesine vurgu yapilmistir. Okumasi 6grenilen kelime

ve climlelerin vakit kaybetmeden yazilmasi gerekliligi belirtiimektedir.

ilk kez 1936 ilkokul Tiirkce Programi’nda yer alan “kaynak kitap” benzeri kaynaklar
onemli bir degisikliktir. Program 6gretmenlerin ilk okuma yazma 6gretiminde sadece kitaba bagli
kalmamalari gerektigini ve kitap disinda birtakim vasitalar ile malzemelere yer verilmesini
onermektedir. Ayrica kullanilacak kitap ve arag-gereclerin pedagojik degerinin olmasi
vurgulanmis olup bu durum o6nemli bir gelisme olarak goriilebilir. 1936 ilkokul Tirkge
Programi’nda daha dnceki programlarda da yer alan ilk okuma yazma sirecinde kullanilabilecek
arag-gereclerin sayisi artirilmistir. Blyk fisler, klgik fisler, karatahta, renkli tebesir, camur ve
kum masalari 6neriler arag-gereclerdendir. Ayrica alfabe 6gretiminde dikkat edilmesi gereken

hususlara da programda yer verilmis olup bu hususlar sunlardir:
¢ Cocuklara harfler ayri ayri degil kelime ya da climle okutmak suretiyle 6gretilmelidir.

 Ogrenciye okutulacak ciimle ve ibareler onlarin fikri seviyesine uygun olmahdir. Hicbir
zaman 6grenci manasini anlayamayacagi climleleri okumaya mecbur edilmelidir. Programda
O0grenciye dizeyine gorelik anlayisi 6n plana alinmakta ve segilecek kitaplarda ilk bakilacak
unsurun 6grencinin zihinsel yapisina uygunluk oldugu belirtilmektedir. Ogrenciye zorlama ve
baski yapilmamasi da programda dikkat ¢eken bir diger unsurdur. Ogrencinin seviyesinin
Ustlinde olan metinleri okuyamaz ise ya da okumak istemez ise zorlanmamali ileriki siireclerde

zihinsel yapilari gelistikce okumalari istenmeli seklinde bir anlayis goze carpmaktadir.

 Ogrenciye muhtelif kelimeler gdsterilip okutulduktan bir miiddet sonra kelimeleri tahlil
ederek onlari teskil eden hecelere ve harflere 6grencinin dikkati ¢ekilmelidir. Programda ilk

okuma yazma 6gretiminde kullanilmasi 6nerilen yontemin “kelime ya da sdzcik” yontemi
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oldugu gorilmektedir. Kelime ydonteminde en 6nemli unsur nitelikli bir kitabin (kitap icerisindeki
kelimelerin kelime usuliine uygun olmasi) olmasidir. Bu nedenle programda “kaynak kitap”

vurgusu yapilmis olabilir.

e Ogrenci bir kelimeyi ne kadar ¢ok goriir ve okursa onu o kadar iyi tanir ve onu bir
yerden gordi mii hemen okumaya muvaffak olur. Program 6grencilerin okuma becerilerinin

gelismesi icin tekrar ve alistirmanin 6nemine vurgu yapmaktadir.

e Kelimeleri 6grenciye kuru kuruya tekrar ettirmekten sakinmali, onlarin dikkatini ve
ilgisini cekecek surette tekrar ettirilmelidir. Bu kapsamda &grenciye okuma becerisi
kazandirirken segilecek metinlerin 6grencilerin ilgi ve ihtiyaglarina uygun olmasi gerekmektedir.
Programda da nitekim “bir kelimeye dikkat icin de en iyi ¢are o kelimeyi talebe igin cazip ve
alakali ciimlelerde ve daha iyisi merakli ve sevimli fikralarla parcalarda tekrar ettirmektir” ibaresi

yer almaktadir.

e Okuma siirecinde anlama dikkat edilmelidir. Okumak demek manayl kavramak
demektir. Ogretmen okuttugu metinlere iliskin anlami arayacak sorular sormali ve égrencilerin

anlami almasina dikkat ¢cekmelidir.

Alan yazinda okuma ile ilgili tanimlara baktigimizda genel olarak okumanin gozle yazih
metnin lzerinden gecmek olmadigl temel amacinin anlamh almak oldugunun vurgulandigi
gorilmektedir. Ozdemir’e (1983, s. 12) gore okuma “basili sdzciikleri duyu organlari yoluyla
algilayip bunlar anlamlandirma, kavrama ve yorumlamaya dayanan zihinsel bir etkinliktir”.
Okuma yazih dilin anlamh bir sekilde yorumlanmasina dayalidir (Haris ve Sipay, 1990, s. 10).

Stauffer (1969, s.5) ise okuma taniminda yer almasi gereken maddeleri su sekilde siralamistir:
e Okuma karmasik bir siirectir.
e Okuma basil bir metinden anlam gikarmadir.
e Okuma basili kelimeyi anlama ve seslendirme kabiliyetidir.
* Okuma isaret harf ya da sembollerin ne anlama geldigini yorumlamaktir.

e Okuma yazarin basili sozciiklerle anlatmak istedigi, vurguladigi diisiinceleri almaktir

(akt. Karatay, 2014, s. 9).

Goruldigl lzere 1936 ilkokul Tirkce Programi’nda okumanin temel amaci ile

gliniimizdeki okuma amaclari benzerlik gostermektedir.

3.5. 1948 ilkokul Tiirkge Programi’nda ilk Okuma Yazma Ogretimi
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1948 ilkokul Tiirkce Programi’nda ilk okuma yazma ile ilgili aciklamalar 1936 ilkokul

Tirkce Programi’'na gore daha kisithdir. Programda “ilk okuma yazma” bashgl altinda su

aciklamalar yapilmistir:

¢ Birinci sinifta okuma ve yazma faaliyeti bu sinifin bitin 6gretim faaliyetlerinin ayrilmaz
bir unsurunu teskil eder. Okul hayati ve bizzat beraberce yasanan hayat bilgisi mevzulari, okuma-

yazma icin gayet tabi birtakim firsatlar hazirlar.

e ilk okuma yazmaya basit ciimlelerden ve kelimelerden baslanacaktir. Zamanla bu
climleler kelimelere, kelimeler hecelere, heceler ise harflere boéliinecek bu ¢éziimlemeler

sonucunda elde edilen kelime, hece ve harfler yeni yeni ciimleler ve kelimeler teskil edecektir.

ilk okuma yazma dgretiminde 1936 ilkokul Tiirkce Programi’nda oldugu gibi 1948 ilkokul
Turkce Programi’'nda da ¢o6ziimleme yontemi esas alinmistir. Ayrica okuma yazma 6gretiminde
tekerlemeler ve hikayelerin kullanilmasi gerektigi belirtilmistir. Tekerleme ve hikayelerin

ogrencilerin ilgilerini cekeceginden etkili bir okuma yazma igin gerekli oldugu vurgulanmistir.

e Tirk alfabesine giren bitin harflerin metinlerde geregi kadar tekrarlanmasina dikkat

olunmalidir.

¢ Okuma ve yazma faaliyeti daima beraber yiriyecek, cocuklar okumasini 6grendikleri

ciimle ve kelimeleri ayni zamanda yazacaklardir.

e ilk okuma ve yazmaya programin cizdigi yazi esaslarina uygun olarak dnce temel
harflerden harekete gecilmek suretiyle baslanacak, bununla beraber sirasi gelince 6grencilere
kiicik harfler de 6gretilecektir. Yazma siirecinde gliniimizde de oldugu gibi 6nce blyik harfler

daha sonra kiiglk harflerin 6gretilmesi gerektigi vurgulanmistir.

¢ Sinifin glinliik hayatindan kuvvet alan bir ilk okuma yazma 6gretimi 6gretmenin genel
bir ilk okuma kitabinin metnine baglanmamasini gerektirir. Onun igin ilk okuma kitabi kendisine
zaman zaman basvurulan bir alistirma vasitasi olarak kalacak, bunun yaninda bol ve pedagojik

degerli bir takim baska arag-gereclere de yer verilecektir.

Programda s6z konusu olan ve ilk okuma yazma stlirecinde kullanilmasi tavsiye edilen
arag-geregler sunlardir: Buyuk fisler, kicuk fisler, (buyuk ve kuglk fislerin kullanilmasinda
O0gretmenin Ust siniflardaki 6grencilerden yardim alabilecekleri belirtilmistir), hikayeler,
tekerlemeler, bilmeceler, manzumeler, ¢6ziimleme levhalari, kara tahta, renkli tebesir, kum

masasl ve miteharrik harfler. Programda yer alan ve kullanilmasi 6nerilen arag gerecler ile is ve
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hayatin konulara girmesi ve 6gretimin gézleme, deneye ve ise baglanmasi [izumu bir kere daha

hatirlatilmistir (Aytuna, 1949b, s. 9).

1936 ilkokul Tiirkge Programi’nda oldugu gibi 1948 ilkokul Tiirkge Programi’nda da
tekrara 6nem verilmis. Ogrencinin ilgisini geken konularda okuma g¢alismalari yapilarak okuma
yazma becerisinin pekistirilmesi istenmistir. Ayrica 1948 ilkokul Programi’nda okutulan tim
dersler hayat bilgisi dersi etrafinda toplanmis ve birer ifade dersi olarak degerlendirilmistir

(Aytuna, 194943, s. 5).
3.6. 1968 ilkokul Tiirkge Programinda ilk Okuma Yazma Ogretimi

1968 ilkokul Tiirkce Programi 1948 ilkokul Tiirkce Programi’nin giincellenmis ve
genisletismis hali olarak gorilebilir. ilk okuma yazmaya iliskin agiklamalar 1948 ilkokul Tiirkce
Programi ile benzer nitelikte olup yazi konusunda birtakim degisiklikler vardir. 1948 ilkokul
Tiirkge Programi’nda yazi galismalarinda 6ncelikle blyiik harflerin daha sonra kiiguk harflerin
ogretilmesi gerektigi belirtilirken 1968 ilkokul Tiirkce Programi’nda “ilk okuma yazmaya
baslarken programin cizdigi yazi esaslarina uygun olarak bilyik ve kiglk harfler birlikte
ogretilmelidir” ibaresi yer almaktadir. Ayrica yazi streci ile ilgili “harflerin sekillerine ve yazilis
yonlerine, satirda kapladiklar yerlere, blyik harflerin kiiclik harflerle iliskilerine, oranlarina
gerektikce o6grencilerin dikkatleri cekilmelidir” ibaresi yer almaktadir. Bu kapsamda vyazi
becerisine yonelik uygulamalarin daha bilimsel temeller Gzerine oturtuldugu séylenebilir. Yazi
becerisinde harflerin yaziminda gorilen bozukluklarin zaman gegirilmeden dizeltilip tekrar
yazdirilmasi istenmektedir. Donit ve dizeltmenin genel basariyi 6nemli derecede yiikselttigi
bilinmektedir (Yunt, 1978; Cevik, 2014). Bu kapsamda programda hatalarin zamaninda

dizeltilmesinin vurgulanmasi 6nemlidir.

1968 ilkokul Tiirkce Programi’nda ilk kez isbirlikli 8grenmeye yer verilmistir. Nitekim
programda yer alan “cocuklarin kendi yazilarini Uger dorder kisilik kimeler halinde
incelemelerine, yanls ve basarisiz yoOnlerini bulmalarina ve yardimlasmalarina imkan
taninmalidir” ifadesi grupla birlikte ¢alismanin énemini vurgulamaktadir. Ayrica yazida dnemli
olanin yazi glizelligi oldugu hizin ikinci planda oldugu da programda vurgulanan bir diger 6nemli
noktadir. Programda “Tiirk¢ce derslerinde cocugun dilinden harekete gecilmeli ve ona yavas
yavas dilimiz kazandirilmalidir. Cocuk dilinin baslica iki temel 6zelligi vardir: onun dili dnce yasinin
daha sonra cevresinin dilidir. ilk zamanlarda 6gretmen 6grencilerin kendi konusmalariyla
meramlarini serbestce anlatmalarina imkan verilmelidir. Sive farklarini diizeltmenin bir zaman

isi oldugu ve bu konuda 6grencileri yildirmadan hareket edilmesi gerektigi unutulmamalidir”
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ibaresi dikkat ceken bir ifadedir. Bu kapsamda programda o6grencilerin ilk okuma yazma

slreclerinin basinda konusmalarinda yerel dil ve lehcelerin olabilecegi ve 6gretmenlerin bunu

hos gorerek davranmasi gerektigi belirtilmektedir.

Programda sesli okumaya ayri bir 6énem verilmis olup sesli okumanin okumayi
o0grenmede, 0Ogrencinin okuma seviyesinin belirlenmesinde ve dinleme aliskanliginin
kazanilmasina hizmet ettigi vurgulanmaktadir. Bu kapsamda sesli okumada uyulmasi gereken
esaslar ayrintilariyla belirtilmistir. Programda ayrica ilk okuma yazma silirecinde akran
O0grenmesine ve pekistirmeye atif yapar nitelikte “sinifta iyi ve diizglin konusan 6grencilerin
konusmalarina diger 6grencilerin dikkatleri ¢ekilmeli ve bdylece iyi konusma aliskanhg
gelistirmelidir” ibaresi yer almaktadir. ilkokul birinci sinifta okuma becerisini gelistirmede kelime
hazinesinin gelismesi gerektigi belirtilmis olup 6gretilmesi gereken kavramlara iliskin kategorik
aciklamalara yer verilmistir. ilk okuma yazma 6gretiminde okuma ve yazmanin birlikte verilmesi
gerektigi belirtilmis olup 6nce okuma sonra yazma seklindeki bir uygulamanin yapilmamasi
gerektigine dikkat cekilmektedir. Yazma becerisini kazanana kadar 6grencilerin kursun kalem
kullanmalari, yazma becerisi kazanildiktan sonra mirekkepli kaleme gecilebilecegi
onerilmektedir. Yazma becerisinde sadece harflerin degil rakamlarin ve yazida kullanilan

isaretlerinde gelistirilmesi de 6gretmenlere dnerilen bir diger husustur.
3.7. 1981 ilkdgretim Okullari Tiirkge Egitim Programi’nda ilk Okuma Yazma Ogretimi

1981 ilkdgretim Okullari Tirkge Egitim Programi diger tiim derslerde oldugu gibi Tiirkce
dersi baglaminda da genis bir sekilde hazirlanmis bir programdir. ilk okuma yazma ¢alismalarinda
okuma-yazma Oncesi hazirlik ¢alismalari programda genis yer kaplamaktadir. Programda
cocuklarin 6n bilgileri konusu vurgulanarak 6grencilerin okula basladiklarinda gerekli fiziksel,
duygusal ve sosyal olgunluga erisememis olabilecekleri 6n gorilmistiir. Bu kapsamda okuma
yazma c¢alismalarina baslamadan once hazirhk ¢alismalarinin elzem oldugu belirtilmistir.
Programda okuma yazma calismalari Oncesi arag-gere¢ kullanimina 6nem verilmis ve
O0gretmenlerden hazirlik agsamasinda kalem, defter, silgi ve tebesir gibi siklikla kullanilan arag-
gereglerin  kullaniminin  6gretilmesinin gerekli oldugunu vurgulamistir. Ayrica arag-gereg
kullanimi sirasinda viicudun durus bicimi ve okuma uzakligi gibi cocugun fiziksel sagligini
ilgilendiren konularda belirtilmistir. Nitekim Taylor (2006), yazma sirecine, kalem tutma
bicimleri, kagit ve kalem kalitesi, siniftaki siralarin ve oturaklarin 6grenciye uygun olmasi, masa
ylzeyinin yapisi, oturma ve kagit pozisyonu, yazi kagidinin ya da defterinin ¢izgi yapisi vb. etki

eden faktorler oldugunu belirtmistir (Aksu ve Ayvaz Can, 2018, s. 27).
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Yazma c¢alismalari 6ncesi karalama ve ¢izim calismalarinin yapilmasi gerektigi de ilk kez
1981 ilkdgretim Okullan Tirkce Egitim Programi’nda goriilmektedir. Okuma calismalarina
hazirlikta ise gozin kavrama alanini genisletme ve satir degistirme gibi unsurlarin 6nemi
vurgulanmistir. Glines’e (2013) goére kelimeler bireyin dislinme, anlama, 6grenme ve zihinsel
becerilerini gelistirme araci olmaktadir. Cok sayida kelime bilme birey icin hazir bir glic olmakta

ve basarisini artirmaktadir.

ilk okuma yazma 6gretiminde ¢déziimleme ydnteminin kullanilmasi gerektigi ve kisa
ciimlelerden, kelimelere, hecelere ve seslere dogru bir sira izlenilmesi dnerilmistir. 1968 ilkokul
Tiirkge Programi’nda oldugu gibi okuma ¢alismalarinda 6grencilerin ilgilerini ceken tekerleme,
masal ve oyku gibi yazili unsurlarin kullaniimasi gerektigine yonelik agiklamalar 6nem arz
etmektedir. Tekrarin Gnemi, okuma ve yazmanin ayni anda 6gretilmesi, bliylk ve kiiclik harflerin
birlikte 6gretilmesi ve kilavuz kitap disinda da araclarin kullanilmasi gerektigi gibi 6neriler de
programda yer alan diger unsurlardir. 1968 ilkokul Tiirkce Programi’nda yer alan ve kullaniimasi
Onerilen aracg-gerecler aynen kalmis ancak daha ayrintili bir sekilde aciklanmistir. Ayrica
programda kitap tutma ve sayfalari cevirme gibi konularda 6gretmene tavsiyeler sunulurken sol
veya sag eli kullanma konusunda zorlamanin yapilmamasi gerektigi vurgulanmaktadir. Nitekim
sol elini kullanan 6grenciye sag elini kullanmaya zorlamak olumsuz sonuglar dogurabilir. Sol elini
kullanan ¢ocuklarin sag elini kullanmaya zorlanmasinin kekemelige yol acabilecegi bilinmektedir

(Yorikoglu ve Akyildiz, 1971).

Programda 0Ozellikle konusma becerisinin Ogretiminde resimler 6nemli bir yer
tutmaktadir. “Resimleri, metnin ilgili bélimleriyle yorumlayabilmek” ve “diizeye uygun bir resim
Uzerine konusabilmek” gibi kazanimlar buna 6rnek olarak gosterilebilir. Programda ayrica yazi
calismalarinda harflerin yazilis, bigim ve yonlerinin Ulzerinde durulmasi gerektigi dnemle
belirtilmistir. Yazi alistirmalari igin yapilacak tekrarlarda dikkatli olunmasi gerektigi, cimle ve
kelimeleri yazdirirken daima defter kullanilmamasi gerektigi, havaya, kuma, siraya ve yazi
tahtasina da benzer kelime ve climleler yazdirilarak 6grencilerin sikilmalarinin éniine gegilmesi
gerektigi belirtilmistir. Ayrica programda birinci ve ikinci siniflarda okuma ¢alismalarinda basit
masallarin, hayvan oykilerinin, bol ve blylik boyda resimli az yazili kitaplarin, boyama
kitaplarinin, alblim ve oyun kitaplarinin kullanilabilecegine iliskin aciklamalar yer almaktadir.
1981 ilkdgretim Okullar Tiirkge Egitim Programi’nda ilk okuma yazmaya yonelik dlgme ve
degerlendirmelere iliskin: “6gretim yili basinda 6grencilerin fiziksel, duygusal ve toplumsal

”n u

yonden okuma yazmaya hazir olma dereceleri saptanmali ve sirekli olarak izlenmeli”, “aracg ve
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geregleri kullanabilme, yazmaya ve okumaya hazirlik, okuma ve yazmaya gegis, konusma gibi
tim beceriler saptanarak basarisizlik ve gecikmeler icin gerekli dnlemler alinmali ve bu 6nlemler
izlenmelidir” gibi ibareler yer almaktadir. Baslica 6lgme ve degerlendirme yontemleri gbzlem,

testler, okuma ve sozll-yazili yoklamalar seklinde belirtilmistir.
4. Sonug ve Oneriler

Bu arastirmada 1924, 1926, 1930, 1936, 1948, 1968 ve 1981 Tirkce Ogretim
programlarinda yer alan ilk okuma yazma sirecleri incelenmistir. Genel olarak programlarin
giinimiize yaklastikca daha ayrintih olarak hazirlandigi gériilmektedir. ilk okuma yazma
Ogretiminde glinimiizde ses temelli cimle yontemi kullanilmaktadir. Programlara bakildiginda
1924 ilk Mektepler Programi’'nda ilk okuma yazma &gretiminde kullanilacak olan ydntem
konusunda bir zorlamaya gidilmemis ve savti usul ya da kelime usulliinden birinin 6gretmen
tarafindan segilerek kullanilabilecegi ifade edilmistir. 1926 ilk Mektepler Programi’nda tesmiye
usulli ve heceleme yontemi yasaklanmis, 6gretmenlere sézciik ya da karma yontemden birini
se¢meleri konusunda serbestlik taninmistir. 1930 ilk Mektepler Programi’nda okuma yazma
yontemi belirtiimemis olup 1936 programinda ilk okuma yazma 0Ogretiminde kullaniimasi
onerilen yontemin “kelime ya da s6zclik” yontemi oldugu vurgulanmistir. Nitekim ¢6ziimleme
yontemi esas alinarak ilk okuma yazmanin yapilmasi gerektigi sonucuna ulasiimaktadir. ilk
okuma yazma 6gretiminde 1936 ilkokul Tiirkge Programi’nda oldugu gibi 1948 ilkokul Tiirkce
Programi’'nda da ¢6ziimleme yontemi esas alinmistir. 1968 ve 1981 programlarinda da benzer
sekilde ilk okuma yazma 6gretiminde ¢6ziimleme ydnteminin kullanilmasi gerektigi ve kisa

climlelerden, kelimelere, hecelere ve seslere dogru bir sira izlenilmesi dnerilmistir.

Tim programlarda kullanilmasi énerilen arag gereclere yer verilmistir. 1924 ve 1926 ilk
Mektepler Programlar’nda 12 saat olan Elifba dersi 1930 ilk Mektepler Programi’nda 10 saate
indirilmistir. 1924 ilk Mektepler Programi’'nda basitten karmasiga ve yakindan uzaga gibi
giinimiizde de kullanilan égretim ilkelerine dolayl da olsa yer verilmistir. 1926 ilk Mektepler
Programi’'nda siniflarda olusabilecek seviye farklari igin sinifin mimkiin ise ikiye ayrilmasi
gerektigini bir grup ile okuma g¢alismasi yapilirken diger grubun yazma c¢alismasi yapmasi
gerektigi vurgulanmistir. Bu yontem gliniimuizde birlestirilmis siniflarda kullanilan yéntem ile
benzerlik gostermektedir. 1928 yilinda yeni Tirk harflerinin kabull ile 1930’dan itibaren
programlar Elifba yerine alfabe sistemine gére hazirlanmistir. 1948 ilkokul Tiirkce Programi’nda
okuma ve yazmanin birlikte 6gretilmesi gerektigi ve dnce blylik harflerin daha sonra kiglk

harflerin verilmesi gerektigi 6nerilmistir.
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1968 ilkokul Tiirkce Programi ile biyik ve kiiciik harflerin eszamanli &gretilmesi

uygulanmaya baslamistir. Ayrica 1968 ilkokul Tiirkge Programi’nda harflerin sekillerine ve yazilis
yonlerine, satirda kapladiklari yerlere, bliylk harflerin kiiclik harflerle iliskilerine ve oranlarina
dikkat cekilmistir. 1981 ilkégretim Okullar Tiirkce Egitim Programi diger programlara gére daha
kapsamli olup ilk okuma yazma sireclerinde Oncelikle hazirhk asamalarina yer vermistir.
Ogrencilerin bu hazirlik siirecinde okuma-yazma materyallerini tanimalari istenmis olup sirada
oturma, kalem tutma ve deftere bakis agisi gibi 6nemli noktalara deginilmistir. Baymur’a (1949,
s. 10) goére okumak karmasik bir stirectir. Bunda bir takim bas ve goz hareketlerinin, yerine gére
ses organlarinin, manayi anlamayi saglayan cesitli zihin faaliyetlerinin rolii vardir. lyi bir okuma
bitln bu hareketlerin bir arada ve ahenkli bir sekilde yer almasiyla vaki olur. Sonug olarak bu
arastirmada 1924-1981 vyillari arasindaki Tlrkge 6gretim programlarindaki ilkokuma ve yazma
O0gretimi sureglerine iliskin agiklamalar incelenmistir. 1981 sonrasi programlarin kolay
ulasilabilmesi ve bu programlar ile ilgili bircok kaynak olmasi -2005 Tiirkce 6gretim programi
(Susar Kirmizi ve Akkaya, 2010), 2015 Tirkce 6gretim programi (Bagci Ayranci ve Mutlu, 2017),
2018 Tirkce Ogretim programi (Susar Kirmizi ve Yurdakal, 2019)- nedeniyle kapsam disi
birakilmislardir. Daha etkili programlarin hazirlanmasi ve uygulanmasi icin eski programlarin ve
deneyimlerin incelenmesi ve var olan problemlerin tespit edilmesi 6nem arz etmektedir. Bu
kapsamda 6zellikle Turkge 6gretimin temelini olusturan ilk okuma ve yazmaya iliskin Cumhuriyet

sonrasl programlar incelenmis ve su oneriler sunulmustur:

e Ogretim programlarinin uygulama siireclerinde yasanilan sorunlara iliskin arastirmalar

yapilabilir.

e 1924 ve sonrasi sureglerde programlarin felsefi yapilarindaki degisiklikler karsilastirmali

sekilde incelenebilir.

e Programlar toplumsal ve bireysel ihtiyaglara gore yapilandirildigindan s6z konusu
programlar incelenerek tarihsel olarak toplumsal ihtiyaglara ve bu ihtiyaglarin degisimine yonelik

¢alismalar yapilabilir.

e Ogretim programlarinin hazirlanma siiregleri ve bu siireclerde yasanan degisimler

tarihsel baglamda incelenebilir.

CIKAR CATISMASI BEYANI

Yazarlar bu galismalarinda herhangi bir sekilde gikar ¢atismasi olmadigini beyan ederler.
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ARASTIRMA VE YAYIN ETiGi BEYANI

Yazarlar bu ¢alismalarinda arastirma ve yayin etigine uyuldugunu beyan ederler.
YAZAR SORUMLULUK BEYANI

Yazarlar bu ¢alismanin “Kavramsal Cergeve, Arastirma, Kaynaklari Toplama, inceleme ve
Diizenleme” kisminin Ayse Yurdakal, “Yontem, Veri Analizi ve Yazilim” kisminin ibrahim Halil

YURDAKAL tarafindan yapildigini beyan ederler.
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