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Abstract. Due to the Covid-19 pandemic, the Ministry of National Education of
Turkey suspended face-to-face education in all the K-12 schools and initiated
distance education on the Educational Information Network (EBA). Distance
education has become imperative although it has not been frequently used before
the pandemic. The purpose of this study was to reveal the opinions of elementary
school children’s parents about the distance education activities given via EBA. In
a case study approach, a sample of parents (n =148) was reached out with an
easily accessible sampling method. Their views were taken on an online semi-
structured interview form. According to the parents, children have failure to enter
EBA, to join live lessons and lack of internet. Because children are home during
the pandemic, they do not follow school rules, accordingly do not study well and
have motivational issues. The parents think that their children do not learn
enough due to lack of individualized feedback. However, according to the parents,
it is the positive side of distance education that children continue their education
at home in a healthy and safe way. Children have a chance to repeat their classes
and parents can follow their children’s learning process during the pandemic.
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Views of Elementary School Children’s Parents about Distance Education during the Covid-19 Pandemic

1. INTRODUCTION

Distance education, which does not require the teacher and student to be physically
present in the school environment, makes it possible for education to be provided
independently of time and space. Distance education, which began with correspondence
education, was converted into a different form with the use of resources such as sound
and video (Smaldino, Lowther, Mims & Russell, 2015). Distance education can be
conducted synchronously or asynchronously, and can offer the student the possibility to
repeat subjects that he/she does not understand (Dincer, 2006). Moreover, it can provide
an environment in which teachers and students can share lesson contents and interact
with each other. Although distance education was not widely used in our country before
the Covid-19 pandemic, it has become essential during the pandemic period.

The Ministry of National Education (MNE) switched to distance education in elementary
and secondary schools from the moment cases of Covid-19 began to be seen in Turkey. On
16th March 2020, face-to-face education was suspended, and from 23rd March onwards,
distance education activities were begun so that students would not lose touch with
education. For this purpose, all students from 1st grade to 12th grade were given the
opportunity for distance education both via television and in an online environment by
means of the Educational Informatics Network (EBA). When distance education first
began, it was carried out asynchronously by teachers specified by the MNE. Later, it
continued on EBA with live broadcasts made by students’ own teachers. During the Covid-
19 pandemic, the initiation of distance education activities is an important matter in terms
of preventing students from losing touch with education. However, the majority of
elementary school students are having experience of distance education for the first time.
Therefore, most of their parents are also witnessing their children’s education being
conducted via distance learning for the first time. With regard to supporting the education
of elementary school children who continue their education via distance learning due to
the pandemic, greater responsibility is placed on the parents. For this reason, the views
of parents related to the education that elementary school children receive through
distance education during the Covid-19 pandemic are important. This study is important
in terms of obtaining the views of parents of elementary school children related to
distance education conducted on EBA during the pandemic, and revealing the efficiency
of distance education implemented in elementary schools and any deficiencies that may
exist.

Distance Education

Distance education is a platform which began with correspondence courses and which
can offer richer content with today’s technology (Bilgi¢c & Tiizilin, 2015). The provision of
distance education, which has been named e-learning or digital learning over the course
of time, via the internet, brings to mind those individuals who do not have the facility of
internet access. However, the belief has developed that this will not pose a problem, since
an increasing number of internet users are able to adapt to distance education day by day
(Telli Yamamoto & Altun, 2020). While distance education was mostly used to support
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face-to-face education, and it was used in a limited number of programmes by some
universities (Sentlirk, 2020), it has completely replaced face-to-face education due to the
current pandemic. For this reason, the necessary measures need to be taken in terms of
offering, as far as is possible, the same opportunities in distance education that face-to-
face education provides (interaction, motivation, feedback, etc.).

It has been concluded that students who have smartphones, tablets, computers and
internet access have more positive attitudes towards distance education than those who
do not have these facilities (Baris, 2015). Therefore, as a solution to situations where
internet access poses a problem, the MNE, by giving regard to equality of opportunity, has
provided students with free internet support for using EBA and has given priority to live
broadcasts.

For distance education to be conducted successfully, teachers, students and parents must
carry out their responsibilities in full (Eren & Kaya, 2017). Completing the activities and
the tasks given to them is under the student’s own responsibility (Giilbahar & Karatas,
2016). However, the quality of the activities offered to students in online learning
environments affects students’ ideas about these environments (Ergilin & Kurnaz, 2017).
Moreover, even if teachers, students and parents are familiar with the system, this
situation does not necessarily mean that distance education can be carried out
successfully.

There are a number of factors that affect students’ ability to participate actively in the
distance education system. Among the important factors are the possibility of receiving
feedback, consolidation of the lesson with examples, attention to preliminary knowledge
as in face-to-face education, and provision of an interaction environment (Yal¢in incik,
Topcu & Yaglioglu, 2018). Kaysi and Aydemir (2017) reported that mutual interaction in
lessons given via distance education increased students’ interest in lessons and that this
situation also had a positive effect on instructors. In the study by Savas and Hamamci
(2010), it was seen that parents wished to benefit from technology for reasons such as
communicating with teachers, monitoring their children’s situation and obtaining
information.

The Educational Informatics Network (EBA)

EBA is a free online education platform in elementary and secondary schools in Turkey.
EBA is an environment which was established primarily with the aim of meeting the
technological content requirements of the FATIH project, and which can be utilized by the
teacher and students both in a classroom environment and anywhere outside the
classroom where there is internet (Karagorlu & Atici, 2019). The MNE has updated EBA
and added platforms such as e-counselling, gamification, a data matrix for books, and a
video library of lessons. In addition to the content created by the MNE, EBA is enriched
with content created by teachers and students. EBA makes it possible for students to do
group work with their peers and to communicate with them (Saklan & Unal, 2019). Tuluk
and Akyiiz (2019) reported that children can use EBA together with their parents
wherever there is internet, but that teachers needed to use it more often, and that
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although teachers recommended their students to use EBA, they did not provide the
necessary motivation. Students’ and parents’ beliefs related to distance education affect
their motivation towards the education carried out on EBA.

Interaction is a very important factor in distance education. ibicioglu and Antalyali (2005)
concluded that even if subject content is very good, when there is an inadequate level of
interaction, retention of learning cannot be achieved, and that students’ perceptions
regarding distance education and their levels of computer use and motivation have an
effect on their success in distance education. In the study by Paydar and Dogan (2019), it
is seen that 49.2% of students stated distance education to be an advantage, while 50.8%
of them considered it to be a disadvantage. Knowledge of the advantages and
disadvantages of distance education in general, and specifically of EBA, in using EBA,
which is a distance education platform, is important in terms of utilizing this platform
effectively.

Advantages of Distance Education

The most frequently mentioned advantage of distance education is reported to be its time
and space flexibility (Tiiysiiz & Aydin, 2007; Giimiis & Firat, 2016; Ozgél, Sarikaya &
Oztiirk, 2017; Caby, 2018; Paydar & Dogan, 2019, Sezer & Korucu, 2019). Another
advantage is that lessons can be watched again (Tiysiiz & Climen, 2016; Cakmak &
Taskiran, 2017; Ozgol, Sarikaya & Oztiirk, 2017; Cabi, 2018). The advantages of EBA,
which is a distance education platform used by the MNE, are stated to be the possibility to
repeat a subject, consolidate the subjects, solve tests, play educational games, and watch
educational videos (Tiiysiiz & Climen, 2016). Cakmak and Taskiran (2017) reported that
if collaboration between the teacher, student and parents is enabled, EBA will be more
beneficial and students will be able to benefit from EBA without coming to school.

Considering that teachers are familiar with platforms like EBA and have knowledge
related to technology use, and that platforms such as EBA do not require advanced
knowledge of technology, it can be said that lack of experience related to distance
education will not present too many obstacles for teachers (Sentiirk, 2020). Moreover, if
students are using the EBA platform regularly (Coskunserce & Iscitiirk, 2019), their
motivation towards EBA is increased, their learning is supported, and time-space
independence is provided, this constitutes a positive situation (Sezer & Korucu, 2019).
Considering that teachers and students remain in the position of continuing their
education activities via distance education during the pandemic, it can be said that there
is no significant obstacle related to operating this system during this period. As an
extension of the digital student concept that is used especially nowadays, the fact that
students are intimate with technology and are no strangers to accessing digital resources
is an indicator that they are open to e-learning.

Due to fact that there is no compulsory attendance in distance education, and that in cases
where, under normal circumstances, there will be no possibility for a great number of
students to come together, the removal of the physical obstacle is another advantage of
distance education (Cabi, 2018). It can be said that distance education, which can offer
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different choices in terms of content, has a positive effect on students’ success and that
since it can be determined according to their needs, it is suitable for student-centred
learning (Tiysiiz & Aydin, 2007). Considering that distance education does not
necessarily ensure opportunities such as interaction, motivation and feedback, it can be
said that these features need to be included in lesson content conducted in distance
education. Indeed, Kog¢dar, Karadeniz, Bozkurt and Biiyiik (2017) reported that students
took very kindly to interactive lesson videos, that they understood the topic better, that
they learned in a shorter time and more permanently, that they could concentrate better,
and that they learned in an enjoyable way. The provision of such features as these in
distance education is important in terms of the productivity of distance education.

Disadvantages of Distance Education

Due to the fact that the operation of distance education is different from that of face-to-
face education, problems may occur. Students who are accustomed to face-to-face
education, who do not have a tablet, computer, etc., who lack technological knowledge, or
who do not have internet, have difficulty in following lessons conducted in distance
education (Telli Yamamoto & Altun, 2020). It is reported that technical problems occur,
especially in distance education conducted via the internet, such as with the internet
connection (Karakas & Dogan, 2017) and failure of homework to load (Ozyiirek, Begde,
Yavuz & Ozkan, 2016). With regard to live lessons, it is stated that problems are
experienced because the quality of sound and video are poor (Giil & Arabaci, 2018).
Moreover, in the study made by Cabi (2018), it is stated that among the disadvantages of
distance education are the fact that students’ participation in live lessons decreases as the
lessons progress, and that an adequate level of explanatory feedback cannot be given.

Regarding distance education carried out in EBA, problems such as inability to enter the
system (Coskunserce & Iscitiirk, 2019), password problems, videos and homework in EBA
content opening very slowly, and students being expelled from the system during lessons
(Tiystiz & Cimen, 2016), have been reported. It is reported in the study by Atasoy and
Yigitcan Nayir (2019) that since distance education is a situation in which students who
are used to face-to-face education receive education in a different way, students cannot
focus on the lessons taught in EBA, cannot listen attentively to the lessons, and, since they
do not take notes in the lessons, cannot achieve permanent learning. Moreover, in
Tanrikulu’s (2017) study, it is stated that teachers are not able to use the content of the
lessons in EBA effectively.

In addition to technical problems like access to EBA and failure to enter the mobile
application, problems such as insufficient feedback, inability to socialize adequately,
communication problems, and attention distraction are encountered (Sezer & Korucu,
2019; Ozgiil & Uysal, 2016; Yilmaz & Giiven, 2015, Paydar & Dogan, 2019; Ibicioglu &
Antalyali, 2005). It is reported that attendance is not recorded in lessons taught via
distance education, that distance education is inadequate especially for practical lessons,
that students do not gain sufficient experience, and that there is not much interaction
(Ozgdl, Sarikaya & Oztiirk, 2017). Baris (2015) states that the reason why students’
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attitudes towards distance education are low may be due to the fact that they are not in
favour of distance education. Moreover, Ibicioglu and Antalyali (2005) state that students
receiving distance education for the first time have low motivation.

Bilgic ve Tiziin (2015) consider that time-space independence, which is stated to be one
of the advantages of distance education, is in fact the source of the most important
problems in distance education. Indeed, the fact that students are separated from their
teachers and peers and cannot communicate with them leads to a loss of motivation
(Sahin et al, 2017; Ozyiirek, Begde, Yavuz & Ozkan, 2016). Limitations that occur in
relation to interaction are reported to be a problem, especially in distance education
conducted asynchronously (Taslibeyaz, Karaman & Goktas, 2014). Furthermore, it is seen
that students’ levels of interaction anxiety in distance education are higher than expected
(Arslan & Korkmaz, 2019).

Due to the Covid-19 pandemic, it has not been possible to conduct face-to-face education
activities in elementary schools. In this study, views of elementary students’ parents
related to the distance education carried out via EBA during the Covid-19 pandemic have
been obtained, since there is a greater need for parental support for elementary students
in activities conducted via distance education, both in a technical sense and in terms of
assisting learning. Moreover, parents can gain awareness in the matter of their children’s
education, since they witness the education that their children receive due to the fact that
the lessons are conducted remotely. The aim of this study is to make recommendations
related to distance education carried out with lesson recordings and live lessons via EBA,
by determining their positive/negative aspects from the perspective of parents. Within
this scope, in this study, answers were sought to the question, “What are the views of
parents of elementary school children related to distance education activities conducted
in elementary schools during the Covid-19 pandemic?” Since parental influence in
education for children in elementary school is important, the results of this study are
important in terms of increasing the efficiency of instruction in activities carried out via
distance education, revealing any deficiencies that may exist, and making
recommendations for situations that will enable distance education to be more effective.

2. METHOD
Research Model

In this research, a case study, one of the qualitative research methods, was used. In a case
study, the aim is to analyse one or more cases holistically (Yildirim & Simsek, 2013) and
to investigate one or more carefully defined schools, individuals, situations or experiences
characterized by time and space (McMillan, 2012). In this context, the aim of this study is
to reveal students’ experiences related to distance education conducted during the
pandemic, from the perspectives of their parents.
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Study Group

The study group of this research consists of parents (n = 148) of students at different
elementary schools in Turkey, who were accessible via the children’s classroom teachers.
The convenience sampling method was used in this study. Personal data related to the
study group are given in Table 1.

Table 1.

Personal data of parents participating in study

Variables f %
Gender Female 124 83.8
Male 24 16.2
Age 20-29 19 12.8
30-39 90 60.8
40-49 34 23.0
50-59 4 2.7
60+ 1 0.7
Education level Primary school 32 21.6
Secondary school 23 15.5
High school 48 324
Bachelor’s 41 27.7
Master’s 4 2.7
Doctoral 0 0
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Grade level of parents’ children Primary school 148 100
benefiting from distance education (grades 1-4)
Secondary school 34 23

(grades 5-8)

High school 26 17.6
(grades 9-12)

Number of parents who had previously Yes 12 8.1
received distance education

No 136 91.9
Number of children who had previously Yes 2 1.4
received distance education

No 146 98.6

Examination of Table 1 reveals that 83.8% of parents were female (124 parents), 60.8%
of them were aged 30-39 (90 parents), 32.4% of them were high school graduates (48
parents), and 91.9% of them (136 parents) and 98.6% of their children (146 students)
had not previously received distance education.

Data Collection Tool

In this study, a semi-structured interview form entitled Parents’ Views Related to the
Distance Learning Process, which was developed by the researchers and finalized by
obtaining expert opinions, was used. While the interview form was being prepared by the
researchers, draft questions were created by examining the literature related to distance
education. These questions were evaluated together with three specialists in the field.
This form contains 18 questions aimed at parents who had the opportunity to closely
monitor their children’s experiences in the distance education process. Some of the
questions in this form are as follows: “Assess your child’s reactions while monitoring his/her
" “How do you give your child educational support during the
distance learning process?” “In your opinion, what are the positive/negative aspects of

distance education lessons.

distance education with regard to the student and parent?”
Data Collection

The data of this study were gathered in the 2019-2020 academic year, during the
pandemic period when instruction was carried out with distance education via EBA. The
semi-structured interview form was sent via Google Forms to parents who were willing
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to participate in the study by way of their children’s classroom teachers. The data were
collected from the study group following 7 weeks of EBA experience lasting from
23.03.2020 until 11.05.2020. The ethics committee permission for this study was
obtained from the Social and Humanities Ethics Committee of the Rectorate of Kafkas
University, dated 22/05/2020 and numbered 05.

Data Analysis

The parents’ answers given to the open-ended questions and to questions asking for
demographic data, such as their gender, age, and the grade level attended by their
children, in the semi-structured interview form, were obtained. The data were analysed
with the content analysis method. Codes and categories were determined by the
researchers conducting the study. Some of the categories specified are as follows: “access
to EBA”, “support provided by the children’s own teacher during the distance education

» o«

process”, “support provided by parents’ to their own children during the distance education
process”, “advantages of the distance education process for the student”, “advantages of the
distance education process for parents”, “disadvantages of the distance education process
for the student”, and “disadvantages of the distance education process for parents”.
According to Miles and Huberman’s (1994) formula (Number of Agreements / [Number
of Agreements + Number of Disagreements]), an inter-rater reliability value of 0.84 was

calculated.

3. FINDINGS

According to the views of the parents, it was determined that 83.1% of children gained
access to EBA from television (123 parents), 48.5% obtained access by mobile phone (72
parents), 25.7% accessed it via computer (38 parents), and 16.2% gained access via tablet
computer (24 parents). In this study, it was seen that children mostly obtained access to
distance education via television and phone. Regarding whether their children had
problems with accessing EBA, 54% of parents said that they did not (80 parents), while
46% said that they did (68 parents).

Codes for the 68 parents who stated that their children had problems with accessing EBA
are given in Table 2.
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Table 2.

Views of parents (P) related to problems experienced with access to EBA

Category 1: Access to EBA

Codes f % Participants

Failure to enter EBA/connection 29 40.9 P8, P10, P11, P15, P18, P21, P22, P23,

problem P34, P35, P36, P42, P47, P56, P66,
P87, P90, P94, P103,P106, P111,
P114,P117,P122,P127,P131, P136,

P137,P140

System problem 15 21.2 P13,P15, P25, P26, P48, P60, P93,
P95, P105, P113, P114, P134, P135,
P138, P144

Lack of internet 7 9.9 P1, P16, P41, P52, P92, P110, P145

Failure to enter live lesson 5 7.0 P11, P21, P25, P27, P83

Parent’s lack of technological 4 5.6 P99, P101,P118, P147
knowledge

Fewer electronic devices than 2 2.8 P16, P55
number of children at home

Mobile application problem 2 2.8 P3, P88
Problem with accessing 2 2.8 P103, P140
materials

Time intervals 2 2.8 P12, P59
No reason for problem 2 2.8 P78, P85

experienced was specified

Total number of codes: 10 71 100 68
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Table 2 shows 10 codes in the category of access to EBA. Some of the codes in this category

are “failure to enter EBA/connection problem”, “system problem”, “lack of internet”, and
“failure to enter live lesson”. Sample quotations related to the codes are:

“Sometimes we cannot open the website, and sometimes we cannot enter the lesson” (V21).
“I do not have any problem related to the internet, but because we only have a single
electronic device, this is not enough for our 4 children” (V55). “A problem appears with the
connection to EBA” (V56).

[t was stated by 51.3% (76 parents) that their children kept up with the lessons prepared
according to their grade level from EBA every day, by 19.6% (29 parents) that their
children followed the lessons 3-4 times a week, by 17.6% (26 parents) that their children
followed the classes from time to time, and by 8.1% (12 parents) that their children kept
up with the lessons 1-2 times a week, while 3.4% of parents (5 parents) stated that their
children did not follow the lessons at all. That is, according to the views of the parents,
over half of the children kept up with the lessons every day.

When asked how their children preferred to receive distance education, 72.3% of parents
(107 parents) replied, “with live broadcasts by my child’s own teachers”, 52.7% (107
parents) stated, “with videos recorded by my child’s own teachers”, 22.3% (33 parents)
replied, “with live broadcasts by teachers designated by MEB”, and 10.1% (15 parents)
stated, “with videos recorded by teachers designated by MEB”. In this study, it was seen
that most parents reported that their children preferred instruction to be given via live
broadcasts or videos recorded by their own teachers.

When parents were asked about their children’s willingness to follow the lessons, 59.5%
(88 parents) replied that their children were “moderately willing”, 23% (34 parents)
stated that their children were “very willing”, 12.8% (19 parents) said that their children
were “slightly willing”, while 4.7% (7 parents) reported that their children were “not
willing at all”. Accordingly, it can be concluded that most children’s willingness to follow
the lessons was at a moderate level.

Codes related to parents’ assessments of the reactions that their children gave to distance
education lessons are given in Table 3.
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Table 3.

Parents’ assessments of their children’s reactions to distance education lessons

Category 2: Parents’ assessments of reactions shown by their children while watching

distance education lessons

Codes f % Participants

Student is interested /willing 34 22.0 P6,P17,P20,P34, P38, P41, P56, P57,
P62, P66, P67, P68, P69, P71, P81,
P85, P86, P87, P89, P93, P94, P98,
P100,P102, P104, P106,P111, P116,
P120,P124,P129,P130,P133,P144

Student participates/answers 24 15.5 P2,P4,P6,P8,P16,P32, P37, P39,

questions P42, P45, P47, P50, P61, P74, P76,
P78, P90, P95, P99, P109, P110, P119,
P125,P139

Student is changeable 21 13.5 P11,P12,P14, P15,P22, P24, P25,
P33, P53, P60, P72, P84, P92, P97,
P112,P114,P122,P141,P142, P146,
P148

Student listens/watches 20 129 P3,P5,P8,P21, P31, P47, P50, P61,

attentively P65, P70, P73, P76, P82, P91, P107,
P125,P128, P135, P145,P147

Student is 19 12.3 P1,P9,P10,P13,P27,P29, P35, P58,

uninterested /unwilling P63, P64,P77,P80,P101, P108, P113,
P115,P121,P137,P143

Student cannot concentrate 15 9.7 P36, P43, P44, P49, P51, P59, P96,
P103,P117,P123,P126,P127, P134,
P136,P140

Student gets bored 5 3.2 P40, P54, P88, P105, P132

Student does not take it 3 1.9 P48, P52, P55

seriously
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Student is a passive listener 3 1.9 P23, P30, P83
Student feels alienated by 2 1.3 P18, P19
distance learning/misses own

teacher

Student was interested at first 2 1.3 P7,P131
but interest decreased later

No response given 7 4.5 P26, P28, P46, P75, P79, P118, P138

Total number of codes: 12 155 100 148

Examination of Table 3 reveals 12 codes in the category of parents’ assessments of
reactions shown by their children while watching distance education lessons. Some of the

codes in this category are: “student is interested/willing”, “student participates/answers

questions”, “student is changeable”, “student listens/watches attentively”, “student is
uninterested/unwilling”, and “student cannot concentrate”. Sample quotations related to

the codes are:

“He is not very willing because it is not an environment he is used to. He watches as if he were
watching a film. He gets bored, and it doesn’t interest him much” (V19). “She listens
attentively to the lessons and answers the questions she is asked willingly” (V76). “He
sometimes listens to the lesson very willingly, but at other times he can be unwilling” (V148).

When parents were asked if they followed the distance education lessons together with
their children, 79.7% (118 parents) replied that they did, while 20.3% (30 parents)
replied that they did not. Accordingly, it was seen that the great majority of parents
followed the lessons together with their children.

When asked whether their children’s own teacher provided support in the distance
education process, 88.5% (131 parents) replied that he/she did, while 11.5% (17 parents)
replied that he/she did not. According to the opinions of the parents, it can be said that
almost all classroom teachers supported their students during the pandemic.

Codes for parents’ views related to support provided by children’s own teacher are given
in Table 4.
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Table 4.

Parents’ views related to support for children provided by their own teacher

Category 3: Support provided by children’s own teacher

Codes

%

Participants

Homework

Monitoring the child by
communicating with his/her
parents

Sending lesson videos, lesson
notes, PDF files, and
sound/video recordings

Preparing activities

Reading books

Live broadcasts

78

35

26

11

10

37.3

16.7

12.5

53

4.8

43

P2, P4, P5, P6, P7,P§, P9, P11, P12,
P13, P14, P15, P16, P17, P18, P19,
P22,P24,P26,P27,P28, P34, P39,
P42, P44, P45, P47, P52, P56, P57,
P59, P60, P66, P75, P78, P84, P87,
P88, P89, P90, P91, P92, P93, P94,
P95, P96, P97, P100, P102, P103,
P104, P106, P108, P109, P110, P112,
P113,P116,P117,P119,P120, P121,
P123, P126,P127,P128,P130, P131,
P132,P133,P134, P138, P140, P141,
P142,P144,P147,P148

P2, P3,P11, P13, P14, P15, P19, P21,
P25, P27, P33, P36, P37, P55, P56,
P64, P68, P73, P76, P78, P81, P82,
P90, P106, P114, P122, P125, P126,
P127,P130, P134, P135,P138, P141,
P146

P2,P7,P8, P10, P23, P32, P33, P47,
P48, P50, P56, P58, P59, P89, P91,
P98, P101, P103, P108, P109, P117,
P123, P134, P138, P146, P147

P7,P19, P26, P34, P90, P93, P95,
P124,P127,P131, P138,

P33,P51,P97,P102, P103, P107,
P108, P112,P117, P144,

P1, P12, P41, P60, P66, P105, P127,
P128, P143
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Giving support and guidance if 9 4.3 P20, P35, P38, P43, P70, P83, P136,

required P137,P145

Motivation 6 2.9 P40, P51, P99, P118, P131, P146

No response given 8 3.8 P49, P62, P74, P85, P111, P115, P129,
P139

Failure to provide support 17 8.1 P29, P30, P31, P46, P53, P54, P61,
P63, P65, P67, P69, P71, P72, P77,
P79, P80, P86

Total number of codes: 10 209 100 148

Examination of Table 4 shows that there are 10 codes in the category of support for
children provided by children’s own teacher. Some of the codes in this category are:
“homework”, “monitoring the child by communicating with his/her parents”, “sending
lesson videos, lesson notes, PDF files, and sound/video recordings”, and “preparing

activities”. Sample quotations related to the codes are:

“She is very supportive, she has them do activities, she is very interested, and she goes the
extra mile” (V124). “Our teacher does live lessons, checks homework, gives extra homework,
and gives the test solutions” (V128). “Our teacher has not lost contact with the students at
all; he constantly takes an interest, and provides support in many ways such as sound
recordings, video recordings, PDF files, test exams, and activities on important days” (V138).

Codes for parents’ views related to the support they themselves gave to their children in
the distance education process are given in Table 5.

Volume : 10 ¢ Issue : 3 « December 2020 700



Views of Elementary School Children’s Parents about Distance Education during the Covid-19 Pandemic

Tablo 5.

Parents’ views related to support they themselves gave to their children in distance

education process

Category 4: Support provided by parents themselves for their children in the distance

education process

Codes f % Participants

Assistance/encouragement while 58 31.9 P7, P8, P9, P11, P13, P15, P20, P22,

doing lessons or homework P24, P25, P27,P28, P29, P30, P33,
P37, P38, P39, P40, P45, P49, P51,
P52, P55, P56, P57, P58, P60, P64,
P70, P78, P79, P80, P88, P90, P91,
P92, P93, P95, P96, P99, P100,
P102,P103,P107,P108, P110,
P112,P113,P117,P122,P127,
P130,P131,P137,P138,P144,
P145

Assistance in subjects that are not 24 13.2 P2, P3, P5, P6, P12, P13, P33, P41,

understood/correcting P47, P54, P60, P61, P76, P89, P98,

deficiencies P99, P103,P108, P112,P122,
P128, P142,P145, P146

Support for book reading 19 10.5 P4, P8, P10, P15, P18, P19, P22,
P33, P35, P44, P52, P53, P59, P65,
P74,P117,P131,P139, P144

Watching lesson videos other 14 7.7 P13,P17,P29, P48, P63, P68, P71,

than EBA together P82, P94, P101, P106, P135, P141,
P147

Making them do tests/solve 13 7.2 P1, P19, P21, P31, P42, P65, P66,

problems P76,P90,P123,P134,P139, P148

Ensuring planned study as inthe 9 4.9 P14, P16, P43, P54, P67,P72,P73,

school environment

P83, P119
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Feeling inadequate/unable to 9 4.9 P23, P62, P77,P97,P115, P116,

provide support P118, P120, P126

Education with activities and 8 4.4 P10, P17, P25, P44, P78, P91, P93,

games P143

Giving lessons 7 3.8 P84, P104,P109, P114, P133,
P134, P140

Buying source books 7 3.8 P46, P50, P56, P87, P111, P121,
P136

No response given 14 7.7 P26, P32, P34, P36, P69, P75, P81,
P85, P86, P105, P124, P125, P129,
P132

Total number of codes: 11 182 100 148

When Table 5 is examined, 11 codes in the category of support provided by parents
themselves for their children in the distance education process can be seen. Some of the
codes in this category are: “assistance/encouragement while doing lessons or
homework”, “assistance in subjects that are not understood/correcting deficiencies”,
“watching lesson videos other than EBA together”, and “feeling inadequate/unable to
provide support”. Sample quotations related to the codes are:

“I constantly monitor him, and we listen to the lessons together. | warn him in places where
he needs to pay attention. In areas that he does not know about, I learn together with my
son, since I also listen to the lesson, and I give explanations in places where he does not
understand” (V13). “I buy source books, I regularly follow EBA, and we keep to the lesson
schedule just like during normal school times” (V14). “We offer assistance, albeit not as much
as the teacher, but I feel inadequate in this regard” (V115).

When parents were asked for their views on which way education should be provided to
their children during the pandemic, 76.4% (113 parents) stated that they preferred
education to be given face-to-face, 19.6% (29 parents) said they preferred both distance
and face-to-face education to be provided, while 4.1% (6 parents) replied that they
preferred distance education to be given. It can be seen that in this study, the great
majority of parents preferred education to be given face-to-face.

Codes for parents’ views related to the advantages of the distance education process for
the student are given in Table 6.

Table 6. Parents’ views related to advantages of distance education process for student
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Category 5: Advantages of the distance education process for the student

Codes f % Participants

There is no advantage 50 33.8 P1, P5, P8, P16, P19, P21, P22, P30,
P31,P32,P34,P36,P40,P41,P46,P61,
P62,P63,P65,P66,P71,P79, P83, P86,
P87, P88, P92, P95, P96, P98, P102,
P104, P106, P107, P110, P111, P113,
P115, P116, P118, P122, P124, P126,
P131, P134, P135, P137, P143, P144,
P146

Time-space independence 29 19.6 P7,P11, P12, P15, P18, P20, P24, P25,
P27,P33,P42,P43,P48,P51, P52, P53,
P54, P55,P60,P70,P74, P82, P84, P93,
P101, P140,P141,P147,P148

Continuity of education 24 16.2 P2,P10,P17, P23, P35, P44, P45, P47,
P57,P58, P68, P80, P81, P85, P94, P99,
P100, P109, P117, P119, P127, P130,
P138, P139

Increase in time set aside by 18 12.2 P4, P9, P13, P39, P54, P56, P59, P72,
student for him/herself and P73, P103, P105, P112, P120, P123,
his/her family P125,P128, P133, 145

Importance of use of technology 9 6.1 P28, P38, P50, P67, P77, P90, P91,

in education P108, P121
Possibility of repetition 9 6.1 P3,P37,P64,P76,P78,P89,P97,P136,
P142

Appreciating the value of school 2 1.3 P6,P14

No response given 7 4.7 P26, P29, P49, P69, P75, P129, P132

Total number of codes: 8 148 100 148
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Examination of Table 6 reveals 8 codes in the category of advantages of the distance
education process for the student. Some of the codes in this category are: “there is no

» oo« » o« »ooa

advantage”, “time-space independence”, “continuity of education”, “increase in time set
)«

aside by student for him/herself and his/her family”, “importance of use of technology in
education”, and “possibility of repetition”. Sample quotations related to the codes are:

“The advantage of distance education for children is that they can move with ease within
the concept of time. E.g., they can watch a repeat of lessons that they could not watch on
time” (V15). “They understand that the television and telephone can be useful for education”
(V108). “Since the children are accustomed to their teachers, it is difficult to manage this
process at home. I do not believe that it offers any advantage for the student” (V146).

Codes for parents’ views related to the advantages of the distance education process for
themselves are given in Table 7.

Table 7.

Parents’ views related to advantages of distance education process for themselves

Category 6: Advantages of the distance education process for parents

Codes f % Participants

There is no advantage 53 35.8 P1,P5,P8,P9, P10,P12,P14, P16, P18,
P19,P23,P31, P34, P35, P40,P42, P46,
P52,P53,P57,P63,P65,P69,P71,P77,
P78,P79,P83,P86,P87, P88, P96, P97,
P100, P102, P106, P111, P113, P115,
P116, P118, P123, P126, P131, P133,
P134, P135, P136, P138, P143, P144,
P146,P147,

Observing the child’s interestin 23  15.5 P4, P15, P22, P25, P27, P33, P36, P37,
and competence for the lesson P38, P39,P51, P64, P66, P67, P76, P84,
P90, P92,P93,P121,P128,P139,P140

The child is constantly with 15 10.2 P6, P20, P24, P41, P54, P55, P56, P61,
you/in sight P62, P82, P94, P99, P104, P105, P122
I learn-I teach 11 74 P13,P17,P28,P29,P44,P47,P58,P73,

P91, P132, P145
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The child is healthy and safe 11 74 P60, P68, P74, P81, P107, P109, P112,
P117,P124,P137,P141

Setting aside more time for the 10 6.8 P26, P43, P45, P59, P103, P114, P120,

child as a parent P125,P139,P148

Parent’s satisfaction that the 8 5.4 P2, P3, P11, P32, P85, P89, P98, P101,
child is keeping up with his/her P130, P142

lessons

It is economical 4 2.7 P7, P48, P55, P72

There is no school rush 4 2.7 P67,P70, P95, P110, P127

Better understanding of the 1 0.7 P108

difficulties faced by teachers

No response given 8 5.4 P21, P30, P49, P50, P75, P80, P119,
P129
Total number of codes: 11 148 100 148

When Table 7 is examined, it is seen that there are 11 codes in the category of advantages
of the distance education process for parents. Some of the codes in this category are: “There
is no advantage”, “observing the child’s interest in and competence for the lesson”, “the
child is constantly with you/in sight”, “I learn-I teach”, and “the child is healthy and safe”.

Sample quotations related to the codes are:

“I am a graduate of elementary school. At first, while doing homework together, I tried to
understand since I did not know the subject, and it took up a lot of my time. Now, we listen
to the lessons together and I understand, and because I know the subject, | immediately
explain the parts that she doesn’t understand and she does it herself, or I again help her with
the parts that she cannot do” (V13). “My child is always with me and in sight, and I am happy
about this” (V54). “I know that he is healthy and safe” (V141).

Codes for parents’ views related to the disadvantages of the distance education process
for the student are given in Table 8.
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Table 8.

Parents’ views related to disadvantages of distance education process for student

Category 7: Disadvantages of the distance education process for the student

Codes f % Participants

Student is away from his/her 30 18.1 P3, P6, P15, P20, P23, P34, P39, P50,

teacher and friends P51, P55,P61,P66,P67,P73,P82,P84,
P103, P107, P108, P109, P114, P120,
P125, P132, P137, P138, P145, P146,
P147,P148

[t is not as productive or 24 145 P24,P28,P37,P47,P52,P80, P85, P37,

permanent as face-to-face P94, P95, P96, P102, P104, P110,

education P111, P112, P124, P127, P130, P136,
P140,P141,P144, P146

Student is away from 22 13.3 P9, P11, P40, P42, P45, P55, P60, P68,

school/undisciplined/feels as if P70, P78, P88, P93, P94, P107, P116,

he/she is on holiday P121, P122, P125, P128, P131, P133,
P136

Student cannot focus or 21 12.7 P1, P21, P25, P29, P33, P36, P43, P44,

motivate him/herself P46, P48, P54, P57, P59, P76, P86,
P100, P115,P117,P121,P126,P140

Student cannot interact/ask 15 9.0 P19,P26,P27,P31,P38, P53, P64, P66,

questions/receive feedback P68, P72, P74,P92,P123,P126,P142

Student cannot understand the 14 8.4 P10,P13,P15,P16,P32,P41,P54, P71,

lessons P86, P98, P105,P113, P134, P143

There is no disadvantage 12 7.2 P17,P18, P35, P58, P65, P69, P81, P90,
P118,P119, P129, P135

Students get bored because they 6 3.6 P4, P22, P56, P78, P91, P131

are at home
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The duration of the lesson is 5 3.0 P2, P7, P66, P89, P99

short

Students miss school 5 3.0 P12,P14,P101, P109, P139

No response given 12 7.2 P5, P8, P30, P49, P62, P63, P75, P77,

P79, P83, P97,P106

Total number of codes: 11 166 100 148

Examination of Table 8 shows that there are 11 codes in the category of disadvantages of
the distance education process for the student. Some of the codes in this category are:

» o

“student is away from his/her teacher and friends”, “it is not as productive or permanent
as face-to-face education”, “student is away from school/undisciplined/feels as if he/she
is on holiday”, “student cannot focus or motivate him/herself’, and “student cannot

interact/ask questions/receive feedback”. Sample quotations related to the codes are:

“The fact that students are away from their friends and teachers is a disadvantage for them”
(V103). “He/she cannot adequately ask his/her teacher about subjects that he/she does not
understand, and cannot completely focus on his/her lessons” (V126). “He/she is deprived of
the advantages offered by face-to-face education. It is a big obstacle in terms of socialisation”
(Vi46).

Codes for parents’ views related to the disadvantages of the distance education process
for themselves are given in Table 9.

Table 9.

Parents’ views related to disadvantages of distance education process for themselves

Category 8: Disadvantages of the distance education process for parents

Codes f % Participants

Belief that the child receives 28 18.4 Pe6, P7, P11, P21, P31, P42, P46, P47,
unproductive instruction with P48, P54, P58, P61,P62,P70,P71, P82,
distance education P85, P86, P98, P99, P100, P104, P107,

P111,P112,P124,P126,P141,
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There is no disadvantage 28 18.4 P15,P16,P17,P18,P25,P26,P28,P32,
P35,P38,P39, P63, P64, P65, P68, P69,
P74, P76, P81, P89, P90, P91, P110,
P118, P125,P129,P135,P139

Increase in parent’s 26 17.1 P9,P12, P13, P14, P19, P27, P34, P36,

responsibility P49, P53, P56,P57,P72,P77,P78, P83,
P96, P101, P108, P122, P132, P133,
P134, P136, P140, P146,

Feeling that the parent is not 25 16.5 P3,P22,P23, P37, P44, P50, P59, P66,

sufficient for the child P67, P73, P87, P92, P93, P94, P95,

educationally P102, P105, P109, P115, P123, P128,
P138,P143,P144, P145,

The parent cannot motivate the 9 5.9 P1, P4, P29, P60, P84, P103, P121,

child P131, P142,

Emergence of psychological 8 5.3 P40, P41, P51, P55, P88, P93, P116,
problems between parent and P131

child

The child gets bored 7 4.6 P24,P52,P88,P113,P114,P117,P147

The child is at home all the time 7 4.6 P2, P20, P43,P119, P120, P137, P148

The parent assumes the role of 6 39 P10, P33, P45, P51, P127, P130,
teacher

No response given 8 5.3 P5, P8, P30, P75, P79, P80, P97, P106

Total number of codes: 10 152 100 148

Examination of Table 9 reveals 10 codes in the category of disadvantages of the distance
education process for parents. Some of the codes in this category are: “belief that the child
receives unproductive instruction with distance education”, “there is no disadvantage”
“increase in parent’s responsibility”, “feeling that the parent is not sufficient for the child

educationally”, “the parent cannot motivate the child”, and “the parent assumes the role
of teacher”. Sample quotations related to the codes are:
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“There is no order left at home; all the burden is placed on the parents, as they continually
have to deal with the child’s lessons” (V19). “The negative aspect for me is that encouraging
them to do their lessons and even taking on the things that their teacher normally
undertakes with each of them is extremely difficult, and I am in the position of switching
from housewifery to teaching” (V33). “The parent already has many responsibilities at home,
and a parent who has more than one student and child cannot deal with his/her children’s
education completely” (V49).

4. RESULTS, DISCUSSIONS AND SUGGESTIONS

During the Covid-19 pandemic, face-to-face education has been replaced by distance
education. During this process, a great deal of responsibility has been placed on parents
with regard to the distance education activities conducted for elementary students via
EBA. Parents assume the greatest duty in terms of ensuring school discipline for students
who are distanced from the school environment. In this process, it can be said that beyond
just the education of their children, parents take on the role of teachers. For this purpose,
in this study, the views of parents related to the distance education received by
elementary school children were obtained.

According to the views of the parents, in terms of access to EBA4, it was determined that
besides technical problems such as children’s failure to enter EBA, connection problems,
system problems and failure to enter live lessons, the parents experienced problems such
as lack of technical knowledge and lack of internet connection. When students’ problems
related to distance education are examined, it is seen that problems such as internet
connection (Karakas & Dogan, 2017), system problems (Ozyiirek, Bedge, Yavuz & Ozkan,
2016), inability to enter the system (Coskunserce & Iscitiirk, 2019), and students being
expelled from the system during lessons (Tiiysiiz & Ciimen, 2016) were experienced in
distance education. In parallel with the results revealed in the literature, in this study,
which was carried out in relation to distance education conducted during the pandemic,
the results reported by parents of elementary school students regarding access to EBA
show similarity. Telli Yamamoto and Altun (2020) stated that students experienced
problems related to distance education due to lack of technological knowledge. In this
study, too, it was concluded that elementary school students had problems in distance
education due to the fact that they could not obtain adequate technological support
because of their parents’ own lack of technological knowledge.

Parents reported that while following the distance education lessons provided with EBA
during the pandemic, their children were generally interested and willing, and that they
watched the lessons attentively, though according to some parents, their children were
unwilling, could not concentrate, and became bored. Moreover, parents stated that their
children felt alienated by distance education and felt the absence of their own teachers.
Similarly, previous studies related to lessons conducted with distance education reported
students’ inability to communicate, receive feedback or focus, their lack of attention, their
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boredom with lessons, and their feeling of alienation towards distance education (Yilmaz
& Giiven, 2015; Ozgél, Sarikaya & Oztiirk, 2017; Atasoy & Yigitcan Nayir, 2019). However,
it is a fact that during the pandemic, distance education is our prerequisite for continuity
in education. Therefore, since a number of innovations are required in order to overcome
disadvantages such as these, especially during the pandemic, measures must be taken to
improve factors such as interaction, motivation and feedback, which are among the most
important concepts of education.

In parallel with the responses given by the parents regarding their children’s willingness
in lessons delivered via distance education, Tuluk and Akytiz (2019) stated that children
did not have sufficient motivation for EBA. This situation is concerned with students’
beliefs related to distance education conducted via EBA. Therefore, a state of
unwillingness in students is accompanied by a situation in which they will experience
deficiency in learning. As stated by Ibicioglu and Antalyali (2005), lack of motivation in
children has a negative effect on student achievement. Although teachers had no
obligation to provide support during the pandemic, parents reported that teachers
provided support in the form of giving homework, being in constant communication, and
sending lesson videos, lesson notes, PDF files, and sound and video recordings. Parents
stated that they themselves also provided support during the distance learning process in
the form of assistance while doing homework, correcting deficiencies, and watching
lesson videos other than EBA together. It is reported in the literature that collaboration
between teachers, parents and students will be beneficial in distance education (Cakmak
& Taskiran, 2017). In conclusion, as support for students during this pandemic period,
teachers’ and parents’ efforts to encourage and motivate them for lessons can prevent loss
of motivation in students.

It is known that distance education has advantages such as offering time-space
independence (Tiiysiiz & Aydin, 2007; Giimiis & Firat, 2016; Ozgél, Sarikaya & Oztiirk,
2017; Cabi, 2018; Paydar & Dogan, 2019, Sezer & Korucu, 2019) and the possibility to
repeat lessons (Tiiysiiz & Ciimen, 2016; Cakmak & Taskiran, 2017; Ozgol, Sarikaya &
Oztiirk, 2017; Cabi, 2018). In this study, the majority of parents reported that distance
education eliminated the concepts of time and space, enabled continuity of education
during the pandemic, and made it possible for students to repeat lessons. However, it was
also seen that some of the parents considered that distance education did not have any
benefits.

In the opinion of parents, the disadvantages of distance education offered to children
during the pandemic were that children were away from their teacher and friends, were
undisciplined due to being away from school, experienced a lack of motivation, and could
not ask questions or receive feedback, and parents considered that distance education
could not take the place of face-to-face education in terms of productivity. These
disadvantages show consistency with the literature related to problems experienced in
the distance education process carried out before the pandemic (Cabi, 2018; Sezer &
Korucu, 2019; Ozgiil & Uysal, 2016; Yilmaz & Giiven, 2015, Paydar & Dogan, 2019;

Volume : 10 ¢ Issue : 3 « December 2020 710



Views of Elementary School Children’s Parents about Distance Education during the Covid-19 Pandemic

Ibicioglu & Antalyali, 2005; Sahin et al., 2017). These problems mentioned by parents may
be due to the lack of interaction in distance education (Ozgiil & Uysal, 2016). On the other
hand, it was concluded that interactive lesson videos increased students’ motivation, and
enabled them to learn the subject better and focus their attention more on the learning
environment (Koc¢dar, Karadeniz, Bozkurt & Biiyiik, 2017). Distance education can be
made more effective by considering students’ prior knowledge, consolidating lessons with
examples, giving feedback and providing an interaction environment (Yal¢in Incik, Topgu
& Yaghoglu, 2018). Therefore, it is important for distance education to be conducted
synchronously rather than asynchronously, and to give priority to the interaction factor
in distance education.

During the pandemic period, when children are distanced from the school environment,
educational support for children is provided by the majority of parents. However, it was
seen that some parents stated that they felt inadequate with regard to supporting their
own children. When parents were asked for their views about the disadvantages of
distance education for themselves, it was seen that they believed that their children
received unproductive instruction with distance education, that their responsibilities
increased, that they could not be productive in terms of supporting their children, and
even that psychological problems occurred between parents and children during the
pandemic. With regard to the Stay at Home process, which was initiated because of the
pandemic, disadvantages expressed by parents were that their children became bored
due to being at home all the time, and that parents had difficulty in motivating them. The
fact that some parents regarded the adoption of the teacher role as a disadvantage is
another finding of this study. According to these findings, it can be said that by taking on
the role of teachers during the pandemic, parents had difficulty while conducting
educational activities with their children.

When parents were asked for their views about the advantages of distance education for
themselves, although the majority of them stated that there was no advantage of distance
education, some parents stated that they were better able to observe their child’s
competence, that their child’s being beside them and being healthy and safe during this
pandemic were advantages, and that as parents, they were able to set aside more time for
their child. It can be said that parents stressed that the introduction of distance education
for their children instead of continuing with face-to-face education during the pandemic
was more important in terms of their children’s health. However, it was seen that the great
majority of parents (76.4%) preferred face-to-face instruction for their children’s
education, and some parents stated that even if distance education was provided, it should
be given together with face-to-face education (19.6%). It was seen that only a small
percentage of parents (%4.1) preferred distance education. Similar to the parents’ views
in this study, in previous studies it is seen that students generally preferred face-to-face
education (Ozyiirek, Begde, Yavuz & Ozkan, 2016), and that they wished to receive face-
to-face instruction, even if only for a few lesson hours per week (0zgol, Sarikaya & Oztiirk,
2017). Ozturan, Egeli and Darcan (2000) stated that distance education should be given
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with the support of face-to-face education. However, in some studies, when the two
methods were compared with regard to retention of knowledge (Balaman, 2018) and
achievement (Unal, 2017), it was seen that distance education was more effective that
face-to-face education. The reasons for parents’ preferences regarding face-to-face and
distance education may be due to lack of knowledge related to which of these
environments may be more effective, or lack of familiarity with distance education.
Although parents stated that they preferred face-to-face education for their children, the
fact that they also expressed that their children were beside them and were healthy and
safe during the pandemic is important. It can be said that during the period of the
pandemic, distance education is a necessity for children to be healthy and for ensuring
continuity in education. Based on the findings of this study, the following
recommendations can be made:

e Especially in order to enable interaction, distance education should be carried out
synchronously with live broadcasts by children’s own teachers.

e Children should be made to feel that distance education is a necessity during the
pandemic.

e To eliminate socialization problems, virtual classrooms should be created and the
opportunity for children to communicate with their classmates and teachers should
be provided.

e Activities for increasing students’ motivation should be included in distance
education, and they should be given the opportunity to receive feedback and to
establish interaction.

e If distance education has to be continued during the 2020-2021 academic year, then
in order to ensure the continuity and productivity of education and to overcome
situations such as students feeling as if they are in a holiday environment, distance
education should be continued as a compulsory educational process.

e For distance education to be conducted successfully, priority should be given to
collaboration between the teacher, student and parents. In the name of assisting with
children’s education during the pandemic, classroom teachers should provide support
to all parents, especially to those who feel inadequate.
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Covid-19 Pandemi Siirecinde Yiiriitillen Uzaktan Egitimle Ilgili ilkokul Ogrenci Velilerinin Gériisleri

1. GIRIS

Ogretmen ve 6grencinin okul ortaminda fiziksel olarak bulunmasini gerektirmeyen
uzaktan egitim, zaman ve mekan bagimsizligi sunarak dgretime olanak saglar. Mektupla
Ogretim yoluyla baslayan uzaktan egitim, ses ve video gibi kaynaklarin kullanilmasiyla
farkli bir forma déniismiistiir (Smaldino, Lowther, Mims ve Russell, 2015). Uzaktan egitim
es zamanl (senkronize) veya es zamansiz (asenkronize) yiriitlilebilir ve 6grenciye
anlamadig1 konulari tekrar etme olanagi sunabilir (Dinger, 2006). Ayrica 6gretmenlerin
ve dgrencilerin ders iceriklerini paylasabildikleri ve etkilesim icerisinde bulunabildikleri
bir ortam saglayabilir. Pandemi o6ncesinde iilkemizde yaygin olarak kullanilmayan
uzaktan egitim, Covid-19 pandemi siirecinde zorunluluk haline gelmistir.

MEB, Covid-19 pandemi vakalarinin Tiirkiye’'de goriilmeye basladigi andan itibaren ilk ve
orta dereceli okullarda uzaktan egitime ge¢mistir. 16 Mart 2020 tarihinde yiliz ylize
egitime ara verilmis ve 23 Mart 2020 tarihi itibariyle 6grencilerin egitimden kopmamasi
adina uzaktan egitim faaliyetlerine baslanmistir. Bu amagla Erisim Bilisim Ag1 (EBA)
araciligiyla hem TV hem de internet ortaminda 1. siniftan 12. sinifa kadar olan biitiin
ogrencilere uzaktan egitim olanagi saglanmistir. Uzaktan egitim ilk basladiginda asenkron
olarak MEB'’in belirledigi 6gretmenler tarafindan yapilmistir. Daha sonra EBA’da
Ogrencilerin kendi 6gretmenleri tarafindan yapilan canhl yayinlarla devam etmistir.
Covid-19 pandemi siirecinde 6grencilerin egitimden uzaklasmamasi adina uzaktan egitim
faaliyetlerinin baslamasi 6nemli bir husustur. Ancak ilkokul 6grencilerinin cogunlugu ilk
defa uzaktan egitim deneyimi edinmektedir. Dolayisiyla velilerin c¢ogunlugu da
cocugunun egitimini, ilk defa uzaktan egitimle siirdiirmesine sahit olmaktadir. Pandemi
sebebiyle uzaktan egitim yoluyla egitimine devam eden ilkokul 6grencilerinin egitimine
destek olunmasi hususunda velilere daha fazla sorumluluk diismektedir. Bu sebeple
Covid-19 pandemi siirecinde ilkokul 6grencilerinin uzaktan egitim yoluyla aldiklar
egitimle ilgili velilerin goriisleri 6nemlidir. Bu ¢alisma, pandemi siirecinde EBA’da
yuriitiilen uzaktan egitimle ilgili ilkokul 6grenci velilerinin goériislerini alma, ilkokulda
uygulanan uzaktan egitimin verimliligini ve varsa mevcut eksikliklerini ortaya koyma
anlaminda 6nemlidir.

Uzaktan Egitim

Uzaktan egitim mektupla baslayan giiniimiiz teknolojileriyle daha zengin icerikler
sunabilen bir platformdur (Bilgi¢ ve Tiiziin, 2015). Zaman igerisinde e-6grenme veya
dijital 6grenme adini alan uzaktan egitimin internet tizerinden sunulmasi akillara erisim
olanagl olmayan bireyleri getirmektedir. Fakat giin gectikce daha fazla oranda artan
internet kullanici sayisinin bireylerin uzaktan egitime adapte olmalari agisindan bir sorun
teskil etmeyecegi inanci gelismistir (Telli Yamamoto ve Altun, 2020). Uzaktan egitim daha
cok yiiz yiize verilen egitime destek olarak ve bazi iiniversitelerin sinirli sayidaki
programlarinda kullanilmaktayken (Sentiirk, 2020) yasanilan salgin nedeniyle tamamen
ylz yiize egitimin yerini almistir. Bu sebeple uzaktan egitimin olabildigince ytz yiize
egitimin sagladig1 egitim olanaklarini (etkilesim, motivasyon, doniit vb.) sunmasi
acisindan gereken tedbirlerin alinmasi gerekmektedir.
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Akilli telefonu, tableti, bilgisayar1 ve internete erisimi olan 6grencilerin olmayanlara gére
uzaktan egitime karsi tutumlarinin daha olumlu oldugu sonucuna ulasilmistir (Baris,
2015). Bu sebeple internet erisiminin sorun teskil etmesi durumuna ¢6ziim olarak MEB,
ogrencilere firsat ve imkan esitligini gozeterek EBA’da kullanabilmek iizere tlicretsiz
internet destegi saglamis ve canli yayinlara agirlik vermistir.

Uzaktan egitimin basari ile yuritilebilmesi icin 68retmenlerin, 68rencilerin ve velilerin
sorumluluklarini tam olarak yerine getirmeleri gerekmektedir (Eren ve Kaya, 2017).
Etkinlikleri ve verilen gorevleri zamaninda tamamlamak Ogrencinin kendi
sorumlulugundadir (Giilbahar ve Karatas, 2016). Ancak 6grencilere ¢evrimici 6grenme
etkilemektedir (Ergiin ve Kurnaz, 2017). Ayrica 68retmenler, 6grenciler ve veliler sisteme
asina olsalar bile bu durum uzaktan egitimin basarili bir sekilde ytriitiilebilecegi
anlamina gelmemektedir.

Ogrencilerin uzaktan egitim sisteminde siirece aktif bir sekilde katilabilmelerini etkileyen
birtakim faktorler bulunmaktadir. Doniit alabilme, dersin 6rneklerle pekistirilmesi, yiiz
yluze egitimde oldugu gibi 6n bilgilerinin dikkate alinmasi ve etkilesim ortaminin
sunulmas1 énemli faktdérlerdendir (Yalgin incik, Topgu ve Yaghoglu, 2018). Kaysi ve
Aydemir (2017) uzaktan egitimle verilen derslerde karsilikli etkilesimin 6grencilerin
derslere olan ilgisini artirdigini ve bu durumun egitmenleri de olumlu etkiledigini
belirtmislerdir. Savas ve Hamamci (2010)'nin ¢alismasinda velilerin 6gretmenlerle
iletisim kurmalari, cocuklarinin durumunu takip etmeleri ve bilgi edinmeleri gibi
sebeplerle teknolojiden yararlanmay istedikleri goriilmektedir.

Erisim Bilisim Ag1 (EBA)

EBA, Tiirkiye’de ilk ve orta dereceli okullarda iicretsiz cevrimici bir egitim platformudur.
EBA 6zellikle FATIH projesinin teknolojik icerik gereksinimini saglamak amaciyla kurulan
hem sinif ortaminda hem de sinif disinda 6gretmen ve 6grencilerin internetin bulundugu
her yerden yararlanabilecegi bir ortamdir (Karagorlu ve Atici, 2019). MEB, EBA'y1
yenilemis e-rehberlik, oyunlastirma, kitaplar icin karekod uygulamasi, derslerin video
kiitiiphanesi gibi platformlar eklemistir. MEB tarafindan olusturulan iceriklere ek olarak
EBA, 6gretmen ve Ogrencilerin olusturduklar igeriklerle zenginlestirilmektedir. EBA
Ogrencilerin  akranlariyla grup c¢alismalar1  yapabilmelerine ve iletisimde
bulunabilmelerine imkan saglamaktadir (Saklan ve Unal, 2019). Tuluk ve Akyiiz (2019)
cocuklarin ebeveynleriyle birlikte internetin oldugu her yerde EBA’y1 kullanabilmekte
olduklarini, 6gretmenlerin ise daha sik kullanmas1 gerektigini, 6grencilerine EBA’'y1
kullanmay1 6nerdiklerini fakat gerekli motivasyonu saglayamadiklarini belirtmislerdir.
Ogrencilerin ve velilerin uzaktan egitime yonelik inanglari, onlarin EBA’da yiiriitiilen
egitime yonelik motivasyonlarini etkilemektedir.

Uzaktan egitimde etkilesim olduk¢a 6nemli bir faktordiir. ibicioglu ve Antalyah (2005)
konu igerigi cok iyi olsa bile yeterli bir diizeyde etkilesim olmadiginda kalic1 6grenmenin
saglanmadigi, 6grencilerin uzaktan egitimle ilgili algilarinin, bilgisayar kullanma ve
motivasyon dilizeylerinin uzaktan egitimdeki basarilarini etkiledigi sonucuna
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ulasmislardir. Paydar ve Dogan (2019) ¢alismasinda dgrencilerin %49.2’sinin uzaktan
egitimin avantaji oldugunu, %50.8’inin ise dezavantaji oldugunu belirttikleri
gorilmektedir. Uzaktan egitim platformu olan EBA'nin kullanilmasinda genel olarak
uzaktan egitimin ve spesifik olarak EBA’'nin avantaj ve dezavantajlarini bilme bu
platformlardan etkili bir sekilde yararlanma adina énemlidir.

Uzaktan Egitimin Avantajlari

Uzaktan egitimin en fazla bahsi ge¢en avantajinin zaman ve mekan esnekligi oldugu
bildirilmektedir (Tiiysiiz ve Aydin, 2007; Glimiis ve Firat, 2016; Ozgol, Sarikaya ve Oztiirk,
2017; Cabi, 2018; Paydar ve Dogan, 2019, Sezer ve Korucu, 2019). Derslerin tekrar
izlenebilmesi uzaktan egitimin bir diger avantajidir (Tiiysiiz ve Ciimen, 2016; Cakmak ve
Taskiran, 2017; Ozgél, Sarikaya ve Oztiirk, 2017; Cabi, 2018). MEB’nin kullandig1 uzaktan
egitim platformu olan EBA’nin avantajlar1 ise konu tekrari yapabilme, konulari
pekistirebilme, test ¢cozebilme, egitici oyunlar oynayabilme ve egitici videolar izleyebilme
olarak belirtilmistir (Tiiysiiz ve Climen, 2016). Cakmak ve Taskiran (2017) 68retmen-
Ogrenci ve veli arasinda is birligi saglanirsa EBA'nin daha yararl olacagi ve 6grencilerin
okula gelmeden de EBA’dan yararlanabileceklerini belirtmislerdir.

Ogretmenlerin EBA gibi egitim platformlarina asina olmalari, teknoloji kullanimi
konusunda bilgi sahibi olmalar1 ve EBA gibi platformlarin st diizey teknoloji bilgisi
gerektirmedigi goz 6niine alindiginda uzaktan egitim konusundaki tecriibe eksikliklerinin
ogretmenler icin cok fazla engel teskil etmeyecegi sdylenebilir (Sentiirk, 2020). Ayrica
ogrencilerin EBA platformunu diizenli olarak kullaniyor olmalar1 (Coskunserce ve
Iscitirk, 2019), EBA’'ya yonelik motivasyonlarimin artirlmasi, 6grenmelerinin
desteklenmesi, zaman-mekan bagimsizliginin saglanmasi olumlu bir durum teskil
etmektedir (Sezer ve Korucu, 2019). Pandemi siirecinde 6gretmenlerin ve 6grencilerin
uzaktan egitim yoluyla egitim faaliyetlerini siirdiirme durumunda kaldiklar1 g6z 6niinde
bulunduruldugunda, bu sistemin bu siirecte yiriitiilmesi adina 6nemli bir engelin
bulunmadig1 séylenebilir. Ozellikle giiniimiizde kullanilan dijital 6grenci kavraminin bir
uzantisi olarak ogrencilerin teknolojiyle i¢ ice olmalar1 ve dijital kaynaklara erisime
yabanci olmamalari onlarin e-6grenmeye acik olduklarinin bir gostergesidir.

Uzaktan egitimde devam zorunlulugunun olmamasi ve normal sartlar altinda fazla sayida
Ogrencinin bir araya gelme ihtimalinin olamayacag1 durumlarda fiziksel engeli ortadan
kaldirabilmesi yine uzaktan egitimin avantajlar1 arasindadir (Cabi, 2018). icerik olarak
farkli secenekler sunabilen uzaktan egitimin 6grencilerin basarilarina olumlu etki ettigi
ve gereksinimlerine gore belirlenebildigi icin 68renci merkezli egitime uygun oldugu
soylenebilir (Tiysiiz ve Aydin, 2007). Uzaktan egitimin 6zellikle etkilesim, motivasyon ve
dontt gibi olanaklar1 saglayamadigi dusiiniildiigiinde bu 6zelliklerin uzaktan egitimde
yuriitillen ders igeriklerinde bulunmas1 gerektigi sdylenebilir. Nitekim, Kocdar,
Karadeniz, Bozkurt ve Biiyiik (2017) 6grencilerin etkilesimli ders videolarini oldukca
memnuniyetle karsiladiklarini, konuyu daha iyi anladiklarini, daha kisa siirede ve kalici
Ogrendiklerini, dikkatlerini daha iyi verebildiklerini ve eglenerek o6grendiklerini
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belirtmislerdir. Uzaktan egitimde bu tiir 6zelliklerin saglanmasi uzaktan egitimin
verimliligi acisindan 6nemlidir.

Uzaktan Egitimin Dezavantajlari

Uzaktan egitimin isleyisinin yiiz yiize egitimin isleyisinden farkli olmasindan kaynakl
olarak sorun yasanabilmektedir. Yliz ylize egitime alisik olan, tablet, bilgisayar vb.
araclara sahip olmayan, teknolojik bilgi eksikligi olan veya interneti olmayan 6grenciler
uzaktan egitimde yiiriitiilen dersleri takip etmede zorluk cekmektedirler (Telli Yamamoto
ve Altun, 2020). Ozellikle internet lizerinden yiiriitiilen uzaktan egitimde internet
baglantis1 (Karakas ve Dogan, 2017) ve 6devlerin yiiklenememesi gibi teknik sorunlarin
yasandig1 bildirilmektedir (Ozyiirek, Begde, Yavuz ve Ozkan, 2016). Canl derslerle ilgili
olarak ses ve gorinti Kkalitesinin iyi olmamasindan dolay1r sorun yasandigi
belirtilmektedir (Giil ve Arabaci, 2018). Ayrica Cabi (2018)'nin yaptig1 ¢calismada uzaktan
egitim alan 6grencilerin canli derse katilma durumlarinin dersler ilerledikce azaldigy,
yeterli diizeyde aciklayict doniit verilememesinin uzaktan egitimin dezavantajlar
arasinda oldugu belirtilmistir.

EBA’da yiiriitilen uzaktan egitimle ilgili sisteme giris yapamama (Coskunserce ve
Iscitiirk, 2019), sifre sorunu, EBA iceriginde bulunan videolarin, édevlerin ¢ok yavas
acilmasi ve ders esnasinda 0grencilerin sistemden atilmasi (Tiysiliz ve Ciimen, 2016) gibi
sorunlarin yasandig1 belirtilmistir. Ogrencilerin ahistiklar yiiz yiize egitimden farkh bir
sekilde egitim almalarindan kaynakli bir durum oldugu icin Atasoy ve Yigitcan Nayir
(2019)’in ¢calismasinda 6grencilerin EBA’da islenen derslere odaklanamadiklari, dersleri
dikkatli bir sekilde dinleyemedikleri, derslerde not tutamadiklar i¢in kalic1 6grenme
saglayamadiklari belirtilmistir. Ayrica Tanrikulu (2017)’ nun ¢alismasinda 6gretmenlerin
EBA’daki derslerin iceriklerini etkili bir sekilde kullanamadiklar: belirtilmistir.

EBA’ya erisim, mobil uygulamaya giris yapamama gibi teknik sorunlarin yani sira yetersiz
doniitler, yeterince sosyallesememe, iletisim, dikkat daginikligi gibi sorunlara da
rastlanmaktadir (Sezer ve Korucu, 2019; Ozgﬁl ve Uysal, 2016; Yilmaz ve Giiven, 2015,
Paydar ve Dogan, 2019; Ibicioglu ve Antalyali, 2005). Uzaktan egitimle yiiriitiilen
derslerde devamsizlik alinmadigi, oOzellikle uygulama derslerinde uzaktan egitimin
yetersiz kaldigi, 6grencilerin deneyim eksikligi yasadig1 ve etkilesimin fazla olmadigi
belirtilmistir (Ozgol, Sarikaya ve Oztiirk, 2017). Baris (2015) 6grencilerin uzaktan egitime
iliskin tutumlarinin diisiik olmasinin sebebinin uzaktan egitime sicak bakmamalarindan
kaynaklaniyor olabilecegini belirtmektedir. Nitekim Ibicioglu ve Antalyali (2005) ilk defa
uzaktan egitim alan 6grencilerin motivasyonlarinin diistik oldugunu belirtmektedir.

Bilgic ve Tiizlin (2015) uzaktan egitimin avantajlarinda belirtilen zaman-mekan
bagimsizigin1 aslinda uzaktan egitimdeki en onemli sorunlarin kaynagi olarak
gormektedirler. Nitekim 6grencilerin, 6gretmenlerinden ve akranlarindan ayri olmalari
ve onlarla iletisim kuramamalari nedeniyle motivasyon kaybina neden olur (Sahin vd.,
2017; Ozyiirek, Begde, Yavuz ve Ozkan, 2016). Ozellikle es zamansiz yiiriitiilen uzaktan
egitimde etkilesim konusunda yasanan sinirhliklar sorun olarak bildirilmektedir
(Taslibeyaz, Karaman ve Goktas, 2014). Bununla birlikte, 68rencilerin uzaktan egitimde

Cilt: 10 » Say1: 3 » Aralik 2020 690



Covid-19 Pandemi Siirecinde Yiiriitillen Uzaktan Egitimle Ilgili ilkokul Ogrenci Velilerinin Gériisleri

etkilesim kaygi diizeylerinin beklenenden yiliksek oldugu goriilmektedir (Arslan ve
Korkmaz, 2019).

Covid-19 pandemisinden dolay1 ilkokullarda egitim faaliyetleri yiiz ylize yapilamamistir.
Bu ¢alismada Covid-19 pandemi stirecinde EBA araciligiyla ytriitiilen uzaktan egitimle
ilgili ilkokul 6grenci velilerinin gériislerini alinmigtir. Ciinkii ilkokul 6grencilerinin
uzaktan egitimle yiiriitiilen faaliyetlerde hem teknik olarak hem de 6grenmeye yardimci
olma anlaminda veli destegine daha ¢ok ihtiyaci vardir. Ayrica veliler, derslerin uzaktan
yuriitiilmesi sebebiyle cocuklarinin aldiklar1 egitime sahit olduklar1 icin ¢ocugunun
egitimi hususunda farkindalik kazanabilir. Bu arastirmada EBA iizerinden ders
kayitlariyla ve canl derslerle yiiriitiilen uzaktan egitim faaliyetlerinin veli bakis acisiyla
olumlu/olumsuz yonlerinin belirlenerek onerilerde bulunulmasi amaglanmaktadir. Bu
kapsamda bu g¢alismada “Covid-19 pandemi siirecinde ilkokullarda ytriitiillen uzaktan
egitim faaliyetleri ile ilgili ilkokul 6grencileri velilerinin goriisleri nelerdir?” sorusuna
cevap aranmustir. {lkokul ¢cagindaki ¢ocuk icin egitimde velinin etkisi 6nemli oldugu icin
bu ¢alismanin sonuglarina gore uzaktan egitimle ylriitiilen faaliyetlerde egitimin
verimliginini artirma, varsa eksikliklerini ortaya koyma ve uzaktan egitimde daha verimli
olabilecek durumlari 6nerebilme anlaminda énemlidir.

2. YONTEM
Arastirma Modeli

Bu arastirmada nitel arastirma yontemlerinden durum c¢alismasi kullanilmistir. Durum
calismasinda amag; bir veya birka¢ durumu biitiinciil olarak analiz etme (Yildirim ve
Simsek, 2013) ve dikkatli bir sekilde tanimlanmis zaman ve mekanla karakterize edilmis
olan bir veya daha fazla okul, birey, durum veya deneyimin arastirilmasidir (McMillan,
2012). Bu baglamda bu calismada pandemi slirecinde yiiriitiilen uzaktan egitimle ilgili
6grenci deneyimlerinin veli bakis agisiyla ortaya konmasi hedeflenmistir.

Calisma Grubu

Bu arastirmadaki calisma grubu, sinif 6gretmenleri aracilifiyla ulasilabilen Tirkiye'nin
farkl illerindeki ilkokul 6grenci velilerinden (n = 148) olusmaktadir. Bu arastirmada
kolay ulasilabilir 6rneklem yo6ntemi kullanilmistir. Calisma grubuna ait kisisel veriler
Tablo 1’de verilmistir.
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Tablo 1.

Calismaya katilan velilerin kisisel bilgileri

Degiskenler f %
Cinsiyet Kadin 124 83.8
Erkek 24 16.2
Yas 20-29 19 12.8
30-39 90 60.8
40-49 34 23.0
50-59 4 2.7
60+ 1 0.7
Egitim seviyesi flkokul 32 21.6
Ortaokul 23 15.5
Lise 48 32.4
Universite 41 27.7
Yiiksek Lisans 4 2.7
Doktora 0 0
Velilerin uzaktan egitimden faydalanan Ilkokul (1-4. simif) 148 100
¢ocuklarinin sinif seviyesi
Ortaokul (5-8. sinif) 34 23
Lise (9-12. sinif) 26 17.6
Velilerin daha 6nce uzaktan egitim alma Evet 12 8.1
durumlari
Hayir 136 91.9
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Cocuklarin daha Once uzaktan egitim Evet 2 1.4
alma durumlari
Hayir 146 98.6

Tablo 1 incelendiginde calismaya katilan velilerin %83.8’inin (124 veli) kadin oldugu, %
60.8’inin (90 veli) 30-39 yas araliginda oldugu, % 32.4’tintin (48 veli) lise mezunu oldugy,
%91.9’unun (136 veli) ve ¢ocuklarin %98.6’sinin (146 6grenci) uzaktan egitim almadigi
belirlenmistir.

Veri Toplama Araci

Bu calismada arastirmacilar tarafindan gelistirilen ve uzman goriisiiyle son seklini alan
Uzaktan Egitim Siireci ile Ilgili Velilerin Gériisleri bashkh yar1 yapilandirilmis gériisme
formu kullanilmistir. Arastirmacilar tarafindan goriisme formu hazirlanrken uzaktan
egitimle ilgili alanyazin incelenerek taslak sorular olusturulmustur. Bu sorular alanda
uzman Ug¢ kisiyle birlikte degerlendirilmistir. Bu formda ¢ocuklarinin uzaktan egitim
stirecinde yasadiklari deneyimleri yakindan gézlemleme olanagina sahip olan velilere
yonelik 16 soru bulunmaktadir. Bu formdaki bazi sorular: “Cocugunuzun uzaktan egitim
derslerini izlerken tepkilerini degerlendiriniz. Uzaktan egitim siirecinde siz ¢ocugunuza
egitimsel agidan nasil destek oluyorsunuz? Sizce uzaktan egitimin dgrenci ve veli acisindan
olumlu/olumsuz yanlari nelerdir?” seklindedir.

Verilerin Toplanmasi

Bu galismanin verileri 2019-2020 egitim-6gretim y1l icerisinde egitimin EBA iizerinden
uzaktan egitimle siirdirildiigli pandemi siirecinde toplanmistir. Yar1 yapilandirilmis
goriisme formu siif 6gretmenleri araciligiyla calismaya katilmaya goniilli olan velilere
Google Forms tUzerinden gonderilmistir. Veriler calisma grubundan 23.03.2020
tarihinden 11.05.2020 tarihine kadar 7 haftalik EBA deneyiminden sonra toplanmistir. Bu
calisma icin etik kurul izni 22/05/2020 tarih ve 05 sayih Kafkas Universitesi Rektorligi
Sosyal ve Beseri Bilimler Etik Kurulu Baskanligi'ndan alinmigtir.

Verilerin Analizi

Yar1 yapilandirilmis goriisme formunda velilerin cinsiyet, ¢ocuklarinin devam ettikleri
sinif diizeyi, yas gibi demografik ve acik uclu sorulara verdikleri cevaplar alinmistir.
Veriler icerik analizi yontemiyle analiz edilmistir. Calismay1 yuriiten arastirmacilar
tarafindan kodlar ve kategoriler belirlenmistir. Belirlenen kategorilerden bazilari:
“EBA’ya erisim, c¢ocuklarin kendi Jgretmeni tarafindan saglanan destek, velilerin
cocuklarina uzaktan egitim siirecinde kendileri tarafindan saglanan destek, uzaktan egitim
stirecinin Ggrenci agisindan avantajlari, uzaktan egitim siirecinin veliler agisindan
avantajlari, uzaktan egitim siirecinin dgrenci agisindan dezavantajlari, uzaktan egitim
stirecinin veliler agisindan dezavantajlart” seklindedir. Miles ve Huberman (1994) in Goris
Birligi / (Goris Birligi + Goriis Ayrilig1) formiilii ile gilivenirlik degeri 0.84 olarak
hesaplanmistir.
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3. BULGULAR

Velilerin goriislerine gore cocuklarin %83.1’inin (123 veli) televizyondan, %48.6’sinin
(72 veli) telefondan, %25.7’si (38 veli) bilgisayardan ve %16.2’sinin (24 veli) tabletten
EBA’ya erisim sagladigi sonucuna ulasilmistir. Bu ¢alismada c¢ocuklarin en fazla
televizyondan ve telefondan uzaktan egitime erisim sagladiklar1 goriilmiistiir. EBA’ya
erisim konusunda cocuklarin sorun yasayip yasamadiklarina iliskin velilerin %54’i (80
veli) hayir %46’s1 (68 veli) evet cevabini vermistir. EBA’ya erisimde sorun yasadigini ifade
eden 68 veliye ait kodlar Tablo 2’de verilmistir.

Tablo 2.

Velilerin (V) EBA’ya erisimde sorun yasama konusunda goriisleri

1.Kategori: EBA’ya Erisim

Kodlar f % Katilimcilar
EBA’ya giris 29 409 V8, V10, V11, V15, V18, V21, V22,
yapamama/baglanma sorunu V23, V34, V35, V36, V42, V47, V56,

V66, V87, V90, V94, V103, V106,
V111,V114,V117,V122,V127,V131,
V136,V137,V140

Sistem sorunu 15 21.2 V13, V15, V25, V26, V48, V60, V93,
V95, V105, V113, V114, V134, V135,
V138,V144

Internetin olmamasi 7 9.9 V1,V16,V41,V52,V92,V110,V145

Canli derse girememe 5 7.0 V11,V21,V25,V27,V83

Velinin teknolojik bilgi 4 5.6 V99,V101,V118,V147

yetersizligi

Evdeki cocuk sayisinin cok 2 2.8 V16,V55

elektronik cihazin az olmasi

Mobil uygulama sorunu 2 2.8 V3,V88
Materyallere erisim problemi 2 2.8 V103,V140
Saat araliklar 2 2.8 V12,V59
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Yasadig1 sorunun nedenini 2 2.8 V78, V85
belirtmemis
Toplam kod sayis1:10 71 100 68

Tablo 2 incelendiginde EBA’ya erisim kategorisinde 10 kod bulunmaktadir. Bu
kategorideki kodlardan bazilar1t “EBA’ya giris yapamama/baglanma sorunu, sistem
sorunu, internetin olmamasi, canl derse girememe” seklindedir. Kodlara iliskin 6érnek
alintilar:

“Bazen siteyi acamiyoruz canl ders oldugunda derse de giremiyoruz” (V21). “Internet
konusunda sorun yasamiyorum ama tek elektronik cihazimiz oldugu icin 4 ¢ocuk olunca
yetmiyor” (V55). “EBA’ya baglantida sorun ¢ikiyor” (V56).

Cocuklarinin EBA’dan sinif diizeyine gore hazirlanan dersleri, velilerin %51.3't (76 veli)
her giin, %19.6’s1 (29 veli) haftada 3-4 kez, %17.6’s1 (26 veli) arada sirada, %8.1'i (12 veli)
haftada 1-2 kez takip ederken %3.4’ti (5 veli) hi¢ takip etmedigini belirtmistir. Yani,
velilerin goriislerine gore cocuklarin yarisindan fazlasi dersleri her giin takip etmektedir.

Cocuklarinin uzaktan egitimi nasil almasini tercih ettikleri soruldugunda, velilerin
%72.3’1 (107 veli) “Cocugumun kendi 6gretmenleri tarafindan canh yayinlarla” %52.7’si
(78 veli) “Cocugumun kendi 6gretmenleri tarafindan kaydedilmis videolarla” %22.3"i (33
veli) “MEB’in belirledigi 6gretmenler tarafindan canli yayinlarla” %10.1'i (15 veli)
“MEB’in belirledigi 6gretmenler tarafindan kaydedilmis videolarla” seklinde belirttikleri
goriilmiistiir. Bu calismada velilerin ¢ogunlukla canli yayin ya da kaydedilmis video
tizerinden ¢ocuklarinin kendi 6gretmenleri tarafindan egitim verilmesini tercih ettikleri
gorilmiistur.

Cocuklarin dersleri takip etmede istekli olma durumlari velilere soruldugunda %59.5’'inin
(88 veli) orta diizeyde, %23’linilin (34 veli) ¢ok, %12.8’inin (19 veli) az istekli olduklar ve
%4.7’sinin (7 veli) hig istekli olmadig1 gorulmiistir. Buna gore ¢ocuklarin dersleri istekli
bir sekilde takip etme durumlarinin orta diizeyde oldugu sonucuna ulasilabilir. Velilerin
cocuklarinin uzaktan egitim derslerine verdikleri tepkileri degerlendirmesine iliskin
kodlar Tablo 3’te verilmistir.
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Tablo 3.

Velilerin ¢cocuklarinin uzaktan egitim derslerine verdikleri tepkileri degerlendirmesi

2.Kategori: Velilerin ¢ocuklarinin uzaktan egitim derslerini izlerken gosterdikleri

tepkilerini degerlendirmeleri

Kodlar

%

Katilimcilar

Igili /istekli

Katilimci/sorulara cevap verme

Degiskenlik gdsteriyor

Dikkatli bir sekilde
dinleme/izleme

l1gisiz/isteksiz

Dikkatini verememe

Sikiliyor

Ciddiye almiyor

Pasif dinleyici

34

21

20

19

15

22.0

15.5

13.5

12.9

12.3

9.7

3.2

1.9

1.9

V6,V17,V20,V34,V38,V41,V56,V57,
Vo2, V66, V67, V68, V69, V71, V81,
V85, V86, V87, V89, V93, V94, V98,
V100, V102, V104, V106, V111, V116,
V120,V124,V129,V130,V133,V144

V2, V4, Ve, V8, V16, V32, V37, V39,
V42, V45, V47, V50, V61, V74, V76,
V78,V90,V95,V99,V109,V110,V119,
V125,V139

V11, V12, V14, V15, V22, V24, V25,
V33, V53, V60, V72, V84, V92, V97,
V112, V114,V122, V141, V142, V146,
V148

V3, V5, V8, V21, V31, V47, V50, V61,
V65, V70, V73, V76, V82, V91, V107,
V125,V128,V135,V145,V147
V1,V9, V10, V13, V27, V29, V35, V58,
V63,V64,V77,V80,V101,V108, V113,
V115,V121,V137,V143

V36, V43, V44, V49, V51, V59, V96,
V103, V117,V123, V126, V127, V134,
V136,V140

V40, V54,V88,V105,V132

V48,V52, V55

V23,V30,V83
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Uzaktan egitime yabancilik 2 1.3 V18,V19
cekme/kendi 6gretmenini
arama

Ik zamanlarda ilgiliydi ancak 2 1.3 V7,V131
sonra ilgisi azald1

Bos 7 4.5 V26,V28,V46,V75,V79,V118,V138

Toplam kod sayis1:12 155 100 148

Tablo 3 incelendiginde velilerin c¢ocuklarinin uzaktan egitim derslerini izlerken
gosterdikleri tepkilerini degerlendirmeleri kategorisinde 12 kod bulunmaktadir. Bu
kategorideki kodlardan bazilann “ilgili/istekli, katilimci/sorulara cevap verme,
degiskenlik gosteriyor, dikkatli bir sekilde dinleme/izleme, ilgisiz/isteksiz, dikkatini
verememe” seklindedir. Kodlara iliskin 6rnek alintilar:

“Cok istek olmuyor ¢iinkii alistigr bir ortam degil film izler gibi izliyor sikiliyor ¢ok ilgisini
cekmiyor” (V19). “Dersi dikkatli bir sekilde dinleyip sorulan sorulari istekli bir sekilde
cevaplandiriyor.” (V76). “Bazen ¢ok istekli bir sekilde ders dinliyor bazen ise isteksiz
olabiliyor.” (V148).

Velilere c¢ocuklariyla birlikte uzaktan egitim derslerini takip etme durumlar
soruldugunda %79.7’sinin (118 veli) evet cevabina karsilik %20.3"liniin (30 veli) hayir
cevabini vermistir. Buna gore velilerin bliyiik cogunlugunun ¢ocuklariyla birlikte dersleri
takip ettigi gorilmustiir.

Uzaktan egitim siirecinde ¢ocuklarin kendi 6gretmeninin destek olup olmadig: verilere
soruldugunda %88.5’i (131 veli) evet, %11.5’i (17 veli) hayir cevabini vermistir. Velilerin
goriislerine gore sinif Ogretmenlerinin neredeyse tamaminin pandemi silirecinde
ogrencilerine destek oldugu soylenebilir. Cocuklarin kendi 6gretmenleri tarafindan
saglanan destekle ilgili velilerin goriislerine ait kodlar Tablo 4’te verilmistir.
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Tablo 4.

Cocuklarin kendi 6gretmeni tarafindan saglanan destek ile ilgili velilerin gériisleri

3.Kategori: Cocuklarin kendi 6gretmeni tarafindan saglanan destek

Kodlar

f

%

Katilimcilar

Odev

Veliyle iletisim kurarak cocugu
takip etme

Ders videolari, ders notlari, pdf,
gorsel ses kaydi gonderme

Etkinlik hazirlama

Kitap okuma

Canli yayin

78

35

26

11

10

37.3

16.7

12.5

5.3

4.8

43

V2, V4, V5, V6, V7, V8, V9, V11, V12,
V13, V14, V15, V16, V17, V18, V19,
V22, V24, V26, V27, V28, V34, V39,
V42, V44, V45, V47, V52, V56, V57,
V59, V60, V66, V75, V78, V84, V87,
V88, V89, V90, V91, V92, V93, V94,
V95, V96, V97, V100, V102, V103,
V104, V106, V108, V109, V110, V112,
V113, V116, V117, V119, V120, V121,
V123, V126, V127, V128, V130, V131,
V132, V133, V134, V138, V140, V141,
V142,V144,V147,V148

V2,V3, V11, V13, V14, V15, V19, V21,
V25, V27, V33, V36, V37, V55, V56,
Ve4, V68, V73, V76, V78, V81, V82,
V90, V106, V114, V122, V125, V126,
V127,V130, V134, V135, V138, V141,
V146

V2, V7, V8, V10, V23, V32, V33, V47,
V48, V50, V56, V58, V59, V89, V91,
V98, V101, v103, V108, V109, V117,
V123,V134,V138,V146,V147

V7, V19, V26, V34, V90, V93, V95,
V124,V127,V131, V138,

V33, V51, V97, V102, V103, V107,
V108,V112,V117,V144,

V1, V12, V41, V60, V66, V105, V127,
V128,V143
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ihtiya(; halinde destek ve 9 4.3 V20, V35, V38, V43, V70, V83, V136,

yonlendirme V137,V145

Motive etme 6 2.9 V40,V51,V99,V118,V131, V146

Bos 8 3.8 V49,V62,V74,V85,V111,V115,V129,
V139

Destek saglamama 17 8.1 V29, V30, V31, V46, V53, V54, V61,
Vé63, V65, V67, V69, V71, V72, V77,
V79,V80, V86

Toplam kod sayis1:10 209 100 148

Tablo 4 incelendiginde ¢ocuklarin kendi O6gretmeni tarafindan saglanan destek
kategorisinde 10 kod bulunmaktadir. Bu kategorideki kodlardan bazilar1 “Odev, veliyle
iletisim kurarak ¢ocugu takip etme, ders videolari, ders notlari, pdf, gorsel, ses kaydi
gonderme, etkinlik hazirlama” seklindedir. Kodlara iliskin 6rnek alintilar:

“Cok destek olmakta, etkinlikler yaptirmakta, c¢ok ilgili elinden gelenin fazlasini
yapmaktadir” (V124). “Ogretmenimiz canli ders yapiyor, édev kontrolleri, ek édevler, test
coziimleri yapryor” (V128). “Ogretmenimiz égrencileri ile bagini hic kesmedi sitirekli
ilgileniyor ses kaydi, video, pdf dosyalari, deneme sinavlari, dnemli giinlerin etkinlikleri gibi
bircok destegi var” (V138).

Velilerin cocuklarina uzaktan egitim siirecinde kendileri tarafindan saglanan destek ile
ilgili goriislerine ait kodlar Tablo 5’te verilmistir.
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Tablo 5.

Velilerin ¢ocuklarina uzaktan egitim siirecinde kendileri tarafindan saglanan destek ile

ilgili goriisleri

4.Kategori: Velilerin ¢ocuklarina uzaktan egitim siirecinde kendileri tarafindan

saglanan destek

Kodlar

%

Katilimcilar

Derslerini, ddevlerini yaparken

yardimci olma/tesvik etme

Anlamadigi konulara yardimci
olma

/eksikliklerini tamamlama

Kitap okumasina destek olma

Birlikte EBA haricinde ders
videolar izleme

Test yaptirma/soru ¢ozdiirme

Okul ortami gibi planh
calismasini saglama

Kendimi yetersiz
hissetme/destek olamama

58

24

19

14

13

31.9

13.2

10.5

7.7

7.2

4.9

4.9

V7, V8, V9, V11, V13, V15, V20, V22,
V24, V25, V27, V28, V29, V30, V33,
V37, V38, V39, V40, V45, V49, V51,
V52, V55, V56, V57, V58, V60, V64,
V70, V78, V79, V80, V88, V90, V91,
V92, V93, V95, V96, V99, V100, V102,
V103, Vv107,V108, V110, V112, V113,
V117,v122, V127, V130, V131, V137,
V138,V144,V145

V2, V3, V5, V6, V12, V13, V33, V41,
V47, V54, V60, V61, V76, V89, VI8,
V99, V103, V108, V112, V122, V128,
V142,V145,V146

V4, V8, V10, V15, V18, V19, V22, V33,
V35, V44, V52, V53, V59, V65, V74,
V117,V131,V139,V144

V13, V17, V29, V48, V63, V68, V71,
V82, V94, V101, V106, V135, V141,
V147

V1,V19,V21,V31,V42,V65,V66,V76,
V90,V123,V134,V139,V148

V14, V16, V43, V54, V67, V72, V73,
V83,V119

V23,V62,V77,V97,V115,V116,V118,
V120,V126
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Etkinlikler ve oyunla egitim 8 4.4 V10, V17, V25, V44, V78, V91, V93,
V143

Ders anlatma 7 3.8 V84, V104, V109, V114, V133, V134,
V140

Kaynak kitap alma 7 3.8 V46,V50,V56,V87,V111,V121,V136

Bos 14 7.7 V26, V32, V34, V36, V69, V75, V81,
V85, V86, V105, V124, V125, V129,
V132

Toplam kod sayis1:11 182 100 148

Tablo 5 incelendiginde velilerin cocuklarina uzaktan egitim siirecinde kendileri
tarafindan saglanan destek kategorisinde 11 kod bulunmaktadir. Bu Kkategorideki
kodlardan bazilar1 “Derslerini ve 6devlerini yaparken yardimci olma/tesvik etme,
anlamadigi konulara yardimci olma/eksikliklerini tamamlama, birlikte EBA haricinde
ders videolar1 izleme, kendini yetersiz hissetme/destek olamama” seklindedir. Kodlara
iliskin 6rnek alintilar:

“Stirekli takip ediyorum beraber dersi dinliyoruz. Dikkat etmesi gereken yerlerde
uyariyorum, bilmedigi yerlerde artik ben de dersi dinledigim icin oglumla birlikte
6greniyorum anlayamadigi yerlerde anlatiyorum” (V13). “Kaynak kitaplari alarak diizenli
bir sekilde EBA’y1 takip ederek giinliik normal okul saatindeki gibi ders programlarina
uyarak” (V14).“Ogretmen kadar olmasa da yardimci oluyoruz ama kendimi yetersiz
buluyorum” (V115).

Velilere pandemi siirecinde ¢ocugunuza egitim hangi yolla verilsin diye soruldugunda
%76.4’intlin (113 veli) ylz ylze egitim, %19.6’sin1n (29 veli) hem uzaktan hem ytz yiize
egitim cevabini verirken %4.1’inin (6 veli) uzaktan egitim yoluyla egitim verilmesini
tercih ettiklerini belirtmislerdir. Bu ¢alismada velilerin biiyiik ¢ogunlugunun yiiz yiize
egitim verilmesini tercih ettikleri goriilmektedir.

Uzaktan egitim siirecinin 6grenci acisindan avantajlar ile ilgili velilerin goriislerine ait
kodlar Tablo 6’da verilmistir.
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Tablo 6.

Uzaktan egitim siirecinin 6grenci agisindan avantajlarti ile ilgili velilerin goriisleri

5. Kategori: Uzaktan egitim siirecinin dgrenci acisindan avantajlari

KodlarVe

f %

Katilimcilar

Avantaj1 yok

Zaman-mekan bagimsizlig

Egitimin stirekliligi

Cocugun kendisine ve ailesine
ayirdigl zamanin artmasi

Teknolojinin egitimde
kullaniminin 6nemi

Tekrar yapma olanagi

Okulun kiymetini anlama
Bos

Toplam kod say1s1:8

50 338

29 19.6

24 16.2

18 122

2 1.3

7 4.7

148 100

V1, V5, V8, V16, V19, V21, V22, V30,
V31, V32, V34, V36, V40, V41, V46,
V61, V62, V63, V65, V66, V71, V79,
V83, V86, V87, V88, V92, V95, V96,
V98, V102, V104, V106, V107, V110,
V111, V113, V115, V116, V118, V122,
V124,V126, V131, V134, V135, V137,
V143,V144,V146

V7,V11,V12,V15,V18,V20,V24,V25,
V27, V33, V42, V43, V48, V51, V52,
V53, V54, V55, V60, V70, V74, V82,
V84, V93, V101, V140, V141, V147,
V148

V2,V10,V17,V23,V35,V44,V45,V47,
V57, V58, V68, V80, V81, V85, V94,
V99, V100, V109, V117, V119, V127,
V130,V138,V139

V4,V9, V13, V39, V54, V56, V59, V72,
V73, V103, V105, V112, V120, V123,
V125,V128,V133, 145

V28, V38, V50, V67, V77, V90, V91,
V108, V121

V3, V37, V64, V76, V78, V89, V97,
V136,V142

Ve,V14

V26,V29,V49,V69,V75,V129,V132

148
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Tablo 6 incelendiginde uzaktan egitim siirecinin 6grenci agisindan avantajlari
kategorisinde 8 kod bulunmaktadir. Bu kategorideki kodlardan bazilar1 “Avantaji yok,
zaman-mekan bagimsizlig), egitimin siirekliligi, cocugun kendisine ve ailesine ayirdigi
zamanin artmasl, teknolojinin egitimde kullaniminin 6nemi, tekrar yapma olanag1”
seklindedir. Kodlara iliskin 6rnek alintilar:

“Uzaktan egitimin ¢ocuklar agisindan avantaji zaman kavrami icerisinde rahat hareket
etmeleridir. Orn. vaktinde izleyemedikleri dersin tekrarini izlemeleri gibi” (V15).
“Televizyonun ve telefonun egitim icin faydali olabilecegini anladilar” (V108). “Cocuklar
dgretmenlerine alisik olduklar: icin evde bu siireci yonetmek zor. Ogrenciye kattigi bir
avantaj yok diye diistintiyorum” (V146).

Velilerin uzaktan egitim stirecinin kendileri agisindan avantajlar ile ilgili goriislerine ait
kodlar Tablo 7’de verilmistir.

Tablo 7.

Velilerin uzaktan egitim siirecinin kendileri agisindan avantajlari ile ilgili gortisleri

6. Kategori: Velilerin uzaktan egitim stirecinin kendileri acisindan avantajlari

Kodlar f % Katilimcilar

Avantaj1 yok 53 358 V1, V5, V8, V9, V10, V12, V14, V16,
V18, V19, v23, V31, V34, V35, V40,
V42, V46, V52, V53, V57, V63, V65,
Ve9, V71, V77, V78, V79, V83, V86,
V87,V88,V96,V97,V100,V102, V106,
V111, V113, V115, V116, V118, V123,
V126, V131, V133, V134, V135, V136,
V138,V143,V144,V146,V147,

Cocugunun derse olanilgisinive 23 15.5 V4,V15,V22,V25,V27,V33,V36,V37,

yeterliligini gozlemleme V38, V39, V51, V64, V66, V67, V76,
V84,V90,V92,V93,V121,V128,V139,
V140

Cocugunun hep yaninda 15 10.2 V6,V20,V24,V41,V54,V55,V56,V61,

olmasi/go6ziiniin 6niinde olmasi V62,V82,V94,V99,V104,V105,V122

(")greniyorum—('jgretiyorum 11 7.4 V13, V17, V28, V29, V44, V47, V58,

V73,V91,V132,V145
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Cocugunun saglikh ve giivende 11 74 V60,V68,V74,V81,V107,V109,V112,

olmasi V117,V124,V137,V141

Ebeveyn olarak ¢cocuga daha 10 6.8 V26,V43,V45,V59,V103,V114,V120,
fazla vakit ayirma V125,V139,V148

Cocugunun derslerden geri 8 5.4 V2,V3,V11,V32,V85,V89,V98,V101,
kalmamasinin veliyi mutlu V130,V142

etmesi

Ekonomik olmasi 4 2.7 V7,V48,V55,V72

Okul telasinin olmamasi 4 2.7 V67,V70,V95,V110,V127
Ogretmenlerin yasadig 1 0.7 V108

zorluklari daha iyi anlama

Bos 8 5.4 V21, V30, V49, V50, V75, V80, V119,
V129
Toplam kod sayis1:11 148 100 148

Tablo 7 incelendiginde velilerin uzaktan egitim siirecinin kendileri agisindan avantajlari
kategorisinde 11 kod bulunmaktadir. Bu kategorideki kodlardan bazilar1 “Avantaji yok,
cocugunun derse olan ilgisini ve yeterliligini goézlemleme, ¢ocugunun hep yaninda
olmasi/g6ziiniin Oniinde olmasi, 6greniyorum-o6gretiyorum, cocugunun saglkh ve
glivende olmasi1” seklindedir. Kodlara iliskin 6rnek alintilar:

“Ben ilkokul mezunuyum. Onceden birlikte 6dev yaparken konuyu bilmedigim icin anlamaya
calistyordum, ¢ok vaktimi aliyordu. Simdi birlikte dersi dinliyoruz ben anliyyorum konuyu
bildigim icin hemen anlamadigi yerleri anlatiyorum kendisi yapiyor yapamadigi yerlerde
yine yardimct oluyorum” (V13). “Cocugum hep yanimda, géziimiin dniinde bunun igin
mutluyum” (V54). “Saglikli, gtivende olmasini bilmek” (V141).

Uzaktan egitim siirecinin 6grenci agisindan dezavantajlari ile ilgili velilerin goriislerine ait
kodlar Tablo 8'de verilmistir.
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Tablo 8.

Uzaktan egitim siirecinin 6grenci agisindan dezavantajlari ile ilgili velilerin goriisleri

7.Kategori: Uzaktan egitim silirecinin 6grenci a¢isindan dezavantajlari

Kodlar f % Katilimcilar

Ogretmeninden ve 30 18.1 V3,Ve,V15,V20,V23, V34, V39, V50,

arkadaslarindan uzak olmasi V51, V55, V61, V66, V67, V73, V82,
V84, V103, V107, V108, V109, V114,
V120, V125, V132, V137, V138, V145,
V146,V147,V148

Yiiz yiize egitim gibi verimli ve 24 145 V24, V28, V37, V47, V52, V80, V85,

kalic1 olmamasi V87,V94,V95,V96,V102,V104,V110,
V111, V112,V124,V127,V130, V136,
V140,V141,V144,V146

Okuldan 22 133 V9,V11,V40,V42,V45,V55,V60, V68,

uzaklasma/disiplinsizlik /tatilde V70, V78, V88, V93, Vo4, V107, V116,

gibi hissetme/ V121,V122, V125, V128, V131, V133,
V136

Odaklanamamasi ve motive 21  12.7 V1,V21,V25,V29,V33,V36,V43,V44,

olamamasi V46, V48, V54, V57, V59, V76, V86,
V100,V115,V117,V121,V126,V140

Etkilesimin olmamasi/soru 15 9.0 V19, V26, V27, V31, V38, V53, V64,

soramama /doniit alamama V66,V68,V72,V74,V92, V123, V126,
V142

Dersleri anlayamama 14 8.4 V10, V13, V15, V16, V32, V41, V54,
V71, V86, V98, V105, V113, V134,
V143

Dezavantaji yok 12 7.2 V17, V18, V35, V58, V65, V69, V81,
V90,V118,V119,V129,V135

Evde olduklari i¢in sikilmalari 6 3.6 V4,V22,V56,V78,V91, V131

Ders siiresinin kisa olmasi 5 3.0 V2,V7,V66,V89,V99
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Okula 6zlem 5 3.0 V12,V14,V101,V109,V139

Bos 12 7.2 V5, V8, V30, V49, V62, V63, V75, V77,
V79,V83,V97,V106

Toplam kod sayisi: 11 166 100 148

Tablo 8 incelendiginde uzaktan egitim siirecinin O0grenci agisindan dezavantajlari
kategorisinde 11 kod bulunmaktadir. Bu kategorideki kodlardan bazilar1 “Ogretmeninden
ve arkadaslarindan uzak olmasi, yiiz yiize egitim gibi verimli ve kalic1 olmamasi, okuldan
uzaklasma/disiplinsizlik/tatilde gibi hissetme, odaklanamamas1 ve motive olamamasi,
etkilesimin olmamasi/soru soramama/doniit alamama” seklindedir. Kodlarailiskin 6rnek
alintilar:

“Arkadaglarindan ve G&gretmenlerinden uzak kalmalart égrenciler agisindan bir
dezavantajdir” (V103). “Yeterince anlamadigi konuyu dgretmenine soramamasi ve tam
anlamda derslerine odaklanamamast” (V126). “Yiiz yiize egitimin sagladigi avantajlardan
mahrum kaldi. Sosyallesmesi adina biiytik bir engel oldu” (V146).

Velilerin uzaktan egitim stirecinin kendileri acisindan dezavantajlari ile ilgili goriislerine
ait kodlar Tablo 9’da verilmistir.

Tablo 9.

Velilerin uzaktan egitim siirecinin kendileri agisindan dezavantajlari ile ilgili gortisleri

8. Kategori: Velilerin uzaktan egitim siirecinin kendileri acisindan dezavantajlari

Kodlar f % Katihmcilar

Uzaktan egitimle cocugunun 28 184 V6,V7,V11,V21,V31, V42, V46,V47,
verimsiz egitim aldigini V48, V54, V58, V61, V62, V70, V71,
disiinme V82, V85, V86, V98, V99, V100, V104,

V107,V111,V112,V124,V126,V141,

Dezavantaji yok 28 18.4 V15, V16, V17, V18, V25, V26, V28,
V32, V35, V38, V39, V63, V64, V65,
V68, V69, V74, V76, V81, V89, V90,
V91, V110, V118, V125, V129, V135,
V139
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Velinin sorumlulugunun artmast 26 17.1 V9,V12,V13,V14,V19,V27,V34,V36,
V49, V53, V56, V57, V72, V77, V78,
V83, V96, V101, V108, V122, V132,
V133,V134,V136,V140,V146,

Cocuguna egitimsel agidan 25 16,5 V3,V22,V23,V37,V44,V50,V59,V66,

yetememe hissi V67, V73, V87, V92, V93, V94, V95,
V102, V105, V109, V115, V123, V128,
V138,V143,V144,V145,

Cocugu motive edememe 9 5.9 V1, V4, V29, V60, V84, V103, V121,
V131, V142,

Cocuguyla arasinda psikolojik 8 5.3 V40, V41, V51, V55, V88, V93, V116,

acidan sorunlarin olugmasi V131

Cocugun sikilmasi 7 4.6 V24, V52, V88, V113, V114, V117,
V147

Cocugun stirekli evde olmasi 7 4.6 V2,V20,V43,V119,V120,V137,V148

Velinin 6gretmen roliinii almas1 6 3.9 V10, V33, V45,V51,V127,V130,
Bos 8 5.3 V5,V8,V30,V75,V79,V80,V97,V106

Toplam kod sayisi: 10 152 100 148

Tablo 9 incelendiginde velilerin uzaktan egitim siirecinin kendileri ag¢isindan
dezavantajlar1 kategorisinde 10 kod bulunmaktadir. Bu kategorideki kodlardan bazilari
“Uzaktan egitimle ¢ocugunun verimsiz egitim aldigin1 diisiinme, dezavantaji yok, velinin
sorumlulugunun artmasi, ¢ocuguna egitimsel acidan yetememe hissi, ¢ocugu motive
edememe, velinin 6gretmen roliini almas1” seklindedir. Kodlara iliskin 6rnek alintilar:

“Evde diizen kalmiyor tiim yiik aileye yiikleniyor, siirekli cocugun dersi ile ilgilenmesi
gerekiyor” (V19). “Olumsuz yani benim igin onlart ders yapmaya tesvik etmek ve her biri ile
6gretmenin ilgilendigi seyleri bile iistlenmek ciddi anlamda zorluyor ev hanimligindan
6gretmenlige ge¢mis durumdayim” (V33). “Velinin evde de sorumluluklart ¢cok fazla ve
birden ¢ok dgrencisi ve g¢ocugu olan veli ¢ocuklarinin egitimleriyle tam anlamiyla
ilgilenemiyor” (V49).
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4. SONUC, TARTISMA VE ONERILER

Covid-19 pandemi siirecinde uzaktan egitim, yiiz yiize egitimin yerini almistir. Bu siiregte
ilkokul 6grencileri icin EBA araciligiyla yliriitillen uzaktan egitim faaliyetleriyle ilgili
velilere blyiik sorumluluk diismektedir. Okul ortamindan uzak kalan 6grencilere okul
disiplinini saglama konusundaki en biiylik gorevi veliler iistlenmektedir. Bu siirecte
velilerin ¢ocuklarinin egitimine destek olmanin 6tesinde 6gretmen roliinii tistlendikleri
soylenebilir. Bu amacla bu calismada ilkokul 68rencilerinin aldiklari uzaktan egitimle ilgili
velilerin gortsleri alinmistir.

Velilerin goriislerine gére EBA’ya erisim konusunda ¢ocuklarin EBA’ya giris yapamama,
baglanma sorunu, sistem sorunu, canli derse girememe gibi teknik problemlerin yani sira
velilerin teknolojik bilgi eksikligi ve internet baglantilarinin olmamasi gibi sorunlari
yasadiklar1 belirlenmistir. Ogrencilerin uzaktan egitimle ilgili yasadiklar1 sorunlara
bakildiginda uzaktan egitimde internet baglantis1 (Karakas ve Dogan, 2017), sistem
sorunlar (Ozyiirek, Bedge, Yavuz ve Ozkan, 2016), sisteme giris yapamama (Coskunserce
ve Iscitiirk, 2019), ders esnasinda 6grencileri sistemden atma (Tiiysiiz ve Ciimen, 2016)
gibi sorunlarin yasandigi gorilmektedir. Alan yazinda ortaya ¢ikan sonuclara paralel
olarak pandemi siirecinde yiirtitiilen uzaktan egitimle ilgili yapilan bu ¢alismada ilkokul
ogrenci velilerinin EBA’ya erisim konusunda ifade ettikleri sonuglar benzerlik
gostermektedir. Telli Yamamoto ve Altun (2020) uzaktan egitimle ilgili 6grencilerin
teknolojik bilgi eksikliginden dolay1 sorun yasadiklarini belirtmislerdir. Bu ¢alismada da
velilerin kendilerinin teknolojik bilgi eksikliginden dolay: ilkokula giden cocuklarina
teknolojik olarak yeterince destek olamamalarindan kaynakli olarak uzaktan egitimde
sorun yasadiklar1 sonucuna ulagilmistir.

Velilere gore pandemi siirecinde EBA ile sunulan uzaktan egitim derslerini izlerken
cocuklarin genel olarak ilgili, istekli olduklar ve dersleri dikkatli bir sekilde izledikleri
fakat bazi velilere gore cocuklarin isteksiz olduklari ve dikkatlerini veremeyip sikildiklari
bildirilmistir. Ayrica veliler cocuklarinin uzaktan egitime yabancilik ¢ektiklerini ve kendi
Ogretmenlerinin eksikligini yasadiklarini ifade etmislerdir. Benzer sekilde 6grencilerin
uzaktan egitimle ytriitiilen derslerle ilgili olarak iletisime girememe, doniit alamama,
odaklanamama, dikkat daginikligi, derslerin sikici olmasi ve uzaktan egitime karsi
kendilerini yabanci hissetme durumlar1 dnceki ¢alismalarda belirtilmistir (Yilmaz ve
Giiven, 2015; Ozgél, Sarikaya ve Oztiirk, 2017; Atasoy ve Yigitcan Nayir, 2019). Fakat
surasl bir gercek ki pandemi siirecinde uzaktan egitim, egitimdeki siireklilik i¢cin olmazsa
olmazimizdir. Bu sebeple 06zellikle salgin silirecinde bu tiir dezavantajlarin 6niine
gecebilecek birtakim yenilikler gerektiginden egitimin en 6nemli kavramlarindan olan
etkilesim, motivasyon ve donlit gibi faktorleri gelistirebilecek tedbirler alinmaldir.

Cocuklarinin uzaktan egitimle verilen derslerdeki isteklilik durumlarn ile ilgili velilerin
verdigi cevaplara paralel olarak Tuluk ve Akyiiz'iin (2019) belirttigi gibi cocuklar EBA’ya
yonelik yeterli motivasyona sahip degildir. Bu durum EBA iizerinden yiiritiilen uzaktan
egitimle ilgili 6grencilerin inanglariyla ilgilidir. Dolayisiyla 6grencilerdeki isteksizlik
durumu onlarin 6grenme ile ilgili eksiklik yasayacaklari durumunu beraberinde
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getirmektedir. Cocuklardaki motivasyon eksiklikleri ibicioglu ve Antalyal’nin (2005)
belirttigi gibi 6grencilerin basarilarini olumsuz etkilemektedir. Veliler 6gretmenlerin
pandemi silirecinde destek olmak icin herhangi bir mecburiyetleri olmamasina ragmen
0dev verme, siirekli iletisim halinde olma, ders videolari, ders notu, pdf, gorsel, ses kaydi
gonderme gibi destek verdiklerini ifade etmislerdir. Velilerin kendilerinin de ¢ocuklarina
uzaktan egitim siirecinde 6devlerini yaparken yardimci olma, eksikliklerini tamamlama,
birlikte EBA haricinde ders videolar: izleme seklinde destek olduklar1 belirtilmistir.
Uzaktan egitimde 6gretmen, veli ve 6grenci is birliginin yararli olacagi alan yazinda
bildirilmistir (Cakmak ve Taskiran, 2017). Sonu¢ olarak bu salgin silirecinde
O6gretmenlerin ve velilerin 6grencilere destek olarak onlar1 derse tesvik etme, motive
etme konusundaki cabalar1 6grencilerde yasanan motivasyon kaybini engelleyebilir.

Uzaktan egitimin zaman-mekan bagimsizligl olanagi sunmasi (Tiiysiiz ve Aydin, 2007;
Glmiis ve Firat, 2016; Ozgt')l, Sarikaya ve Oztiirk, 2017; Cabi, 2018; Paydar ve Dogan,
2019, Sezer ve Korucu, 2019) ve derslerin tekrar izlenebilmesi (Tiiysiiz ve Ciimen, 2016;
Cakmak ve Tagkiran, 2017; Ozgoél, Sarikaya ve Oztiirk, 2017; Cabi, 2018) gibi
avantajlarinin oldugu bilinmektedir. Bu c¢alismada uzaktan egitimin zaman-mekéan
kavramlarini ortadan kaldirdigl, pandemi siirecinde egitime siireklilik kazandirdigi,
cocuklara tekrar yapma olanag sagladigi cogu veli tarafindan bildirilmistir. Buna ragmen
velilerden bazilarinin ¢cocuklari i¢in uzaktan egitimin bir faydasi olmadigini diisiindiigii de
gorilmustiir.

Pandemi siirecinde ¢ocuklarina sunulan uzaktan egitimin velilere gére dezavantajlari;
cocuklarinin 6gretmeninden ve arkadaslarindan uzak kalmalari, okuldan uzaklasmalari
nedeniyle disiplinsizlige alismalari, motivasyon eksikligi yasamalari, soru sorup doniit
alamamalar1 ve uzaktan egitimin yiiz ylize egitimin yerini verimlilik acisindan
tutamayacagl seklinde belirtilmistir. Bahsedilen bu dezavantajlar alan yazinda
pandemiden o©nce yapilan uzaktan egitim siirecinde yasanan sorunlarla tutarlhilik
gostermektedir (Cabi, 2018; Sezer ve Korucu, 2019; Ozgﬁl ve Uysal, 2016; Yilmaz ve
Giiven, 2015, Paydar ve Dogan, 2019; ibicioglu ve Antalyali, 2005; Sahin vd. 2017).
Velilerin bahsettikleri bu sorunlar uzaktan egitimde etkilesim eksikliginden
kaynaklaniyor olabilir (Ozgiil ve Uysal, 2016). Oysa ki etkilesimli ders videolarinin
ogrencilerin motivasyonunu artirdigi, konuyu daha iyi 6grenmelerini sagladigi ve
dikkatlerini daha ¢ok 6grenme ortamina verdikleri sonucuna ulasilmistir (Kog¢dar,
Karadeniz, Bozkurt ve Biiyiik, 2017). Ogrenci 6n bilgileri dikkate alinarak, dersler
orneklerle pekistirilerek, doniit verilerek ve etkilesim ortami saglanarak uzaktan egitim
daha etkili bir hale getirilebilir (Yalcin incik, Topgu ve Yaglioglu, 2018). Bu sebeple
uzaktan egitimin asenkron seklinde degil de senkron olarak yapilmasi ve uzaktan
egitimde etkilesim faktoriiniin 6n plana alinmasi 6nem arz etmektedir.

Cocuklarin okul ortamindan uzak kaldigi pandemi siirecinde velilerin ¢ogunlugu
tarafindan ¢ocuklara egitimsel destek saglanmaktadir. Fakat bazi velilerin kendilerini
cocuklarina destek olma konusunda yetersiz hissettiklerini ifade ettikleri goriilmustiir.
Velilere gore uzaktan egitimin kendileri agisindan dezavantajlar1 soruldugunda; uzaktan
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egitimle cocugunun verimsiz bir sekilde egitim aldigini, sorumluluklarinin arttigini,
cocugunun egitimine destek olma konusunda verimli olamadiklarini hatta pandemi
slirecinde cocukla arasinda psikolojik sorunlar yasadiklarini ifade ettikleri goriilmtistiir.
Covid-19 sebebiyle baslatilan Evde Kal siirecinde cocuklarin siirekli evde olmalari
nedeniyle sikildiklar1 ve velilerin onlar1 motive etmekte zorlandiklar veliler agisindan
belirtilen dezavantajlar arasindadir. Bazi velilerin 6gretmen rolii {stlenmelerini
dezavantaj olarak gordiikleri de ¢alismanin farkli sonuglarindan birisidir. Bu sonuglara
gore pandemi siirecinde velilerin 6gretmen rolii alarak cocuklariyla egitim faaliyetlerini
stirdiiriirken zorlandiklari séylenebilir.

Velilere gore uzaktan egitimin kendileri agisindan avantajlar1 soruldugunda; ¢ogunlugu
uzaktan egitimin hi¢bir avantajinin olmadigini belirtmekle birlikte bazi veliler cocugunun
yeterliligini daha iyi gozlemleyebildigini, bu salgin siirecinde ¢ocugunun yaninda
olmasinin, saglikl ve giivende olmasinin avantaj sagladigini, ebeveyn olarak cocuguna
daha fazla zaman ayirabildigi seklinde ifade etmislerdir. Velilerin pandemi siirecinde
cocuklarinin yiliz yiize egitime devam etmek yerine uzaktan egitime baslanmasinin
cocuklarinin sagligl agisindan daha énemli oldugunu vurguladiklar: séylenebilir. Ancak
cocuklarinin egitimi icin velilerin biiylik cogunlugunun (%76.4) yiiz ylize egitimi, hatta
uzaktan egitim verilse dahi yiiz yiize egitimle birlikte verilmesini (%19.6) tercih ettigi
gorilmiustir. Velilerin sadece kii¢iik bir oraninin (%4.1) uzaktan egitimi tercih ettigi
gorilmektedir. Bu calismada velilerin goriislerine benzer olarak 6nceki ¢alismalarda
ogrencilerin genellikle yiiz yiize egitimi tercih ettikleri (Ozyiirek, Begde, Yavuz ve Ozkan,
2016) ve haftada az ders saati olsa da yiiz yiize egitim almak istedikleri (Ozgél, Sarikaya
ve Oztiirk, 2017) goriilmektedir. Ozturan, Egeli ve Darcan (2000) uzaktan egitimle yiiz
ylze egitimin desteklenerek verilmesi gerektigini belirtmislerdir. Ancak bazi
calismalarda bilginin kahciligi (Balaman, 2018) ve bagar1 agisindan (Unal, 2017) iki
yontem karsilastirildiginda uzaktan egitimin yiiz yiize egitime gore daha etkili oldugu
gorilmiistir. Velilerin ylz ylize ve uzaktan egitimle ilgili tercihlerinin sebebi bu
ortamlarin hangisinin daha etkili olabilecegiyle ilgili bilgi eksikliginden veya uzaktan
egitime asina olmamalarindan kaynaklaniyor olabilir. Veliler ¢ocuklari icin yiiz yiize
egitimi tercih ettiklerini belirttikleri gibi bunun yani sira pandemi siirecinde ¢ocugunun
yaninda ve saglikli olmasimi ifade etmeleri dnemlidir. Yasanan pandemi siirecinde
cocuklarin saglikli olmalan ve egitimde stireklilik saglanmasi icin uzaktan egitimin bir
gereklilik oldugu soylenebilir.

Bu ¢alismanin sonuglarina bagh olarak asagidaki éneriler verilebilir:

e Uzaktan egitim, Ozellikle etkilesimin saglanabilmesi i¢in ¢ocuklarin kendi
O0gretmenleri tarafindan canli yayinlarla es zamanli olarak stirdiiriilmelidir.

e (Cocuklara pandemi siirecinde uzaktan egitimin bir gereklilik oldugu hissettirilmelidir.

e Sosyallesme problemlerine karsin sanal siniflar olusturulup c¢ocuklarin sinif
arkadaslariyla ve 6gretmenleriyle iletisim kurabilmelerine imkan saglanmahdir.
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e Uzaktan egitimde 6grencilerin motivasyonunu artirici etkinliklere yer verilmeli,
dontit almasi ve etkilesim kurmasi saglanmalidir.

e 2020-2021 egitim-6gretim yilinda uzaktan egitimin siirdiiriilmesi gerekirse; egitimin
stirekliliginin ve verimliligin saglanmasi, 6grencilerin kendilerini tatil ortaminda
hissetmeleri gibi durumlarin 6niine gecilebilmesi i¢in uzaktan egitimin zorunlu bir
egitim siireci olarak siirdiiriilmesi gerekmektedir.

e Uzaktan egitimin basaril bir sekilde ytiriitiilebilmesi i¢cin 68retmen, 68renci ve veli is
birligi on plana alinmaldir. Sinif 6gretmenleri, pandemi siirecinde ¢ocuklarin
egitimine yardimci olma hususunda 6zellikle kendisini yetersiz hisseden veliler basta
olmak tizere biitiin velilere destek olmalidir.
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