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Abstract

It has been aimed in the present study to examined teaching motivations and teaching profession
attitudes of pre-service primary school teachers. The research is a quantitative study designed in
survey model for comparing teaching motivations and teaching profession attitudes of pre-service
primary school teachers. It has been inferred from the study that teaching motivations and
teaching profession attitudes of pre-service primary school teachers are positive and high;
teaching motivation does not differ by gender but teaching profession attitude differs in favor of
female preservice teachers; as the grade level increases, both teaching motivation and teaching
profession attitude increase and there is a low positive relationship between teaching motivations
and teaching profession attitudes. The fact that preservice teachers can do more effectively the
requirements of the profession and become successful in their profession is based on their
positive attitudes towards the profession. These positive attitudes shall direct their expectations
from profession and increase their teaching motivation. Within this scope, the present study has
been carried out by considering that it is important to determine teaching motivations and
teaching profession attitudes of pre-service primary school teachers.

Keywords: Preservice classroom teacher, teaching motivation, teaching profession
attitude.
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0z

Bu arastirmada sinif 6gretmeni adaylarinin 6gretme motivasyonlari ve 6gretmenlik meslegi
tutumlarini incelemek amaglanmistir. Arastirma, sinif Ogretmeni adaylarinin 6gretme
motivasyonlari ve 6gretmenlik meslegi tutumlarinin karsilagtirmasina yonelik tarama modelinde
tasarlanan bir nicel calismadir. Arastirmada, sinif 6gretmeni adaylarinin 6gretme motivasyonlari
ve 6gretmenlik meslegi tutumlarinin olumlu ve yiiksek seviyede oldugu, cinsiyete gére 6gretme
motivasyonun farklilasmadigl ancak 6gretmenlik meslegi tutumun kadin 6gretmen adaylari
lehine farklilastigi, sinif seviyesi arttikca hem 6gretme motivasyonunun hem de 6gretmenlik
meslegi tutumun arttigl, 6gretme motivasyonlari ve 6gretmenlik meslegi tutumlar1 arasinda ise
diisiik pozitif yénde bir iliskinin oldugu sonuclarina ulasilmistir. Ogretmen adaylarinin meslegin
gerekliliklerini daha etkili bicimde yerine getirebilmeleri ve meslekte basarili olabilmeleri
meslege yonelik tutumlarinin olumlu olmasina baghdir. Bu olumlu tutumlar, 6gretmen
adaylarinin meslekten beklentilerine yon verecek ve 6gretme motivasyonlarini da arttiracaktir.
Bu baglamda, sinif 6gretmeni adaylarinin 6gretme motivasyonlar1 ve 6gretmenlik meslegi
tutumlarinin  belirlenmesinin 6nemli oldugu diisliniilerek bu arastirmanin yapilmasi
diistiniilmisttr.

Anahtar kelimeler: Sinif 6gretmeni adayi, 6gretme motivasyonu, 6gretmenlik meslegi tutum.
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1. Introduction

One of the most important cases directing lives of individuals is the profession they have chosen.
The individual’s choice of a suitable profession for them and their positive attitudes towards this
profession shall make them happy and make serious contributions to the development of the
society (Bozdogan, Aydin, & Yildirim, 2007). One such profession, the profession of teaching is
extremely important for humanitarian sensitivity. There should be some factors to stimulate the
individual in gaining satisfaction from this profession. Such factors play an important role for the
individual to get motivated for their profession (Ayik & Atas, 2014). Teacher training, as in other
societies, has always been an issue that needs to be keept up-to-date in Turkey. The continuously
changing social structure has required the restructuring of educational systems, and every new
restructuring has caused new debates and conflicts (Baykara-Pehlivan, 2008). Today, the
profession of teaching has become one of the most preferred professions. Therefore, students who
prefer this profession should be highly motivated towards its “teaching” function which they shall
fulfill when they start their jobs (Yenilmez, Balbag, & Turgut, 2018).

It is seen that there are many definitions and explanations related to motivation, which is one of
the most frequently examined topics in the field of social sciences. Educators and psychologists
agree that motivation has a real and important effect on human behaviors. One motivation theory
is the Self-Determination Theory. When considered in terms of this theory, motivation may be
described to be based on the will or free choices of individuals to a certain degree. The Self-
Determination Theory is a metatheory that expresses motivation and personality, and one of the
most important characteristics of this theory is the idea that the motivation of the individual is in
a continuity extending from a pure and internal form to an external form (Kauffman, Soylu, &
Duke, 2011). Endler, Rey and Butz (2012) defined motivation as ‘an internal condition that directs
behavior, stimulates the individual toward their aim by giving energy and is a part of learning
processes’. Accordingly, it is one of the most important components which affect both learning
and teaching. According to findings on motivation, external components, such as learning
environment and reward, and self-beliefs of students have effects on the motivation of students
towards learning processes (Palmer, 2005; Unal & Bursali, 2013). Therefore, the motivation of
students may be discussed in two parts as external motivation and internal motivation (Afzal &
Khan, 2010). The main difference between internal and external motivation is caused by the
causality of behavior, and control is in the individual in internal motivation while it is in the
environment in external motivation (Yildiz, 2010). Teaching motivation is also divided into two
as external and internal teaching motivation. External motivation involves factors which include
firstly the individuals or the conditions excluding the individual themselves. For example, the
sources of motivation for teachers, their external motivations that get them to joining the
profession teaching are conditions such as salary and working environment. Internal motivation
is the motivation that involves the effort of starting, carrying on and going deeper into an activity
which firstly depends on the beliefs, values and perceptions of the teacher. Such individuals are
motivated by personal interest, satisfaction or the desire to help others (Sinclair, 2008). For the
teaching motivations of teachers, internal motivations may be considered to be more important
than external motivations. Teachers with internal teaching motivation that occurs without an
external expectation choose teaching activities without a reward in exchange and become more
patient and insistent in struggling against difficulties (Kauffman, Yilmaz Soylu, & Duke, 2011).

The attitude of teachers towards their profession was shown as another important factor that
affects the success of teachers (Gilineyli & Aslan, 2009). Teachers’ ability to fulfill their
responsibilities and increase the quality of the education system they are in requires developing
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positive attitudes towards the profession before employment and having effective competencies
in the domain (Karadag, 2012). Attitude towards profession means ‘feelings, behaviors and loyalty
to the profession of the individual’ (Hussain, Ali, Khan, Ramzan, & Qadeer, 2011). Attitude towards
profession is important in determining the level of loyalty to the profession and has an effect on
the performance of an individual. The same situation is also valid for the profession of teaching.
The attitude of a teacher reveals itself with positive or negative behaviors against stimuli. While a
positive attitude helps build a positive and enriching environment for both the teacher and
students, a negative attitude turns the task of teaching into a process students do not like (Jahan,
2017). Attitudes of teachers towards their profession are generally related to whether they are
loyal to their professions, they are conscious of the fact that their profession is a social necessity
and important, they love their professions and thus they believe they should improve themselves
continuously (Temizkan, 2008; Eraslan & Cakici, 2011). Cigdem and Memis (2011) defined
attitudes towards the profession of teaching as ‘individuals’ positive or negative thoughts towards
the aim, content and application of the profession of teaching’. In other words, it is the thoughts
of the individual about the profession of teaching, their feelings about it and the performance
shown while working (Camadan & Duysak, 2010). Teachers who exhibit a positive attitude
towards teaching play an important role in the effectiveness of learning and teaching processes.
Moreover, the professional careers of teachers somehow depend on their professional attitudes.
Positive attitudes enable teachers to always work hard and effectively. Negative or undesirable
attitude can harm to progression of the profession of teaching. Then, if teachers have positive
attitudes towards the profession of teaching, this may affect their professional lives positively
(Merdassa, 2012). Kaya and Biiylikkasap (2005) stated that it is necessary in qualified teacher
training to consider the characteristics of teachers such as personality, attitude and concerns
towards the profession. Celikdz and Cetin (2004) stated that, when preservice teachers develop a
positive attitude towards their profession, they shall fulfill their duties completely, develop
investigative and creative thinking, motivate students more easily, convey verbal and non-verbal
messages to students in harmony, use time effectively and be open to new ideas and innovations
when they become teachers.

If positive attitude of preservice teachers towards the profession of teaching show consistency in
the behavior they exhibit when they enter the profession, all the teacher-associated elements are
considered to be positively affected by this condition (Baykara-Pehlivan, 2008). The attitude of a
teacher towards the profession of teaching shall reflect one of the most powerful determinants of
their behaviors in the profession, that is to say “sense of the profession of teaching” (Kesen & Polat,
2014). In short, when this general condition related to attitude is considered, it is important in
indicating that preservice teachers’ development of high levels of positive attitudes shall have an
important place in their success and their conscious choice of this profession. The cases that
people have to practice professions they do not like is a condition which may prevent their success
in their profession from the very beginning (Terzi & Tezci, 2007). As it was seen in previous
studies, the attitudes of teachers towards their profession have great importance since they
determine how they practice the profession of teaching (Erdem & Anilan, 2000; Senel, et al., 2004).
The ability of preservice teachers to perform the requirements of this profession more effectively
and become successful in their profession is based on their positive attitudes towards the
profession. These positive attitudes shall direct the expectations of preservice teachers from the
profession and increase their motivation (Ayik & Atas, 2014). Itis apparent in the light of previous
studies that positive or negative attitudes related to the profession of teaching affect behaviors of
teachers, and especially the training that preservice teachers receive should be incentivizing in
developing positive attitudes towards the profession (Ozkaya, 2013). Within this context, it is very
important for both teachers building the future and students those teachers will train to
determine teaching-related motivation levels, sources and factors which may affect these
motivation levels of preservice teachers who receive training at faculties of education, the
institutions that train teachers (Yenilmez, Balbag, & Turgut, 2018).
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When the literature was reviewed, there were studies in which pre-service primary school
teachers’ teaching motivations (Afzal, Ali, & Khan, 2010; Ayik, Akdemir, & Secer, 2015; Endler,
Rey, & Butz, 2012; Glin & Turabik, 2019; Kauffman, Yilmaz Soylu, & Duke, 2011; Lam, 2012;
Sinclair, Dowson, & Mcinerney, 2006; Omiir & Nartgiin, 2013; Wanga & Liub, 2008; Watters &
Ginns, 2000; Yenilmez, Balbag, & Turgut, 2018; Yildiz, 2010; Yildiz Demirtas, 2018) and teaching
profession attitudes (Altunkeser & Unal, 2015; Baykara-Pehlivan, 2004; Baykara-Pehlivan, 2008;
Cigdem, 2010; Cigdem & Memis, 2011; Dag, 2010; Dogan, 2013; Erdem & Anilan, 2000; Hosgortr,
Kilig, & Diindar, 2002; Jahan, 2017; ilter & Kéksalan, 2011; ipek & Camadan, 2012; ipek, Kahveci
& Camadan, 2015; Kahramanogluy, et. al.,, 2018; Kahyaoglu & Yangin, 2007; Kaya, 2017; Kili¢c &
Bektas, 2008; Sarikaya, Toman, & Oztiirk, 2018; Serin, Giines, & Degirmenci, 2015; Soibamcha,
2016; Sonmez, Isik, & Sulak, 2017; Sen, 2006; Senol & Akdag, 2018; Tiimkaya, 2011; Ozkan, 2017;
Taskin & Haciomeroglu, 2010; Ugurlu & Polat, 2011; Uyanik, 2017) were examined. Moreover, a
study (Ayik & Atas, 2014) was found to examine both the teaching motivations and teaching
profession attitudes of preservice teachers. However, this study was conducted with 294 students
studying in Kazim Karabekir Education Faculty of Atatlirk University in the 2012-2013 academic
year. No information has been given on which sections of teacher candidates were selected. In
addition, research examining the teaching motivations and teaching profession attitudes of only
two and fourth-grade prospective teachers is also in the literature (Gok & Atalay-Kabasakal,
2019). As can be seen, there is not a study which includes only classroom teacher candidates and
the teaching motivations and teaching profession attitudes together. Therefore, examining two
very important affective variables such as teaching motivation and teaching attitude is important
in the education of prospective teachers. Based on this deficiency in the field, this study aims to
determine the relationship between pre-service teachers' motivations and attitudes of the
teaching profession by examining them according to gender and class variables. For this purpose,
answers were sought for the questions below:

1. On what level are the teaching motivations and teaching profession attitudes of pre-
service primary school teachers?

2. Do the teaching motivations and teaching profession attitudes of pre-service primary
school teachers differ significantly by gender?

3. Do the teaching motivations and teaching profession attitudes of pre-service primary
school teachers differ significantly by their grade levels on which they have been receiving
training?

4. Is there a significant relationship between the teaching motivations and teaching
profession attitudes of pre-service primary school teachers?

5.

2. Method
2.1. Design

This research is a quantitative study in the survey model, which was conducted to examine the
motivation of teaching teacher candidates and the attitudes of the teaching profession in a survey
model. A survey model aims to describe a past or present situation as it is (Karasar. 2005). As it
was aimed to examine the current status of teacher candidates, it was decided to conduct this
research in a screening model.

2.2. Sample

The sample consisted of a total of 228 pre-service primary school teachers (F: 176; M: 52)
studying in Turkey selected by the method of purposive sampling. The prospective classroom
teachers in the curriculum related to the research subject; In the first year, they took ‘Basic
Mathematics in Primary School’ and the third year ‘Mathematics Teaching I-1I." As it is seen that
primary school teacher candidates take different courses in different classes, the sample is
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especially composed of prospective teachers at all grade levels. Table 1 shows the gender
distribution of the sample based on their grades.

Table 1. Gender distribution of the pre-service primary school teachers based on their grades

Grades Gender f %
1st Grade Female 47 74.6
Male 16 25.4
Total 63 100.0
2nd Grade Female 34 69.4
Male 15 30.6
Total 49 100.0
3rd Grade Female 55 88.7
Male 7 11.3
Total 62 100.0
4t Grade Female 40 74.1
Male 14 25.9
Total 54 100.0

47 (74.6%) of the first grade pre-service primary school teachers in the sample were female, and
16 (25.4%) were male. Thirty-four of the second-grade pre-service primary school teachers
(69.4%) were female, and 15 (30.6%) were male. 55 (88.7%) of the third-grade pre-service
primary school teachers were female, and 7 (11.3%) were male, while 40 (74.1%) of the fourth-
grade pre-service primary school teachers were female, and 14 (25.9%) were male.

2.3. Data Collection Tools, Data Collection and Analysis
In this study, the “Motivation to Teach Scale” and the “Profession of Teaching Attitude Scale” were
applied as data collection tools.

Motivation to Teach Scale: This study used the 12-item “Motivation to Teach Scale,” which was
developed by Ayik, Akdemir, & Secer (2015) in order to determine the teaching motivations of
preservice teachers. In the scale, the items are scored as ‘Disagree’ ‘1’, ‘Partly Agree’ ‘2’, ‘Somehow
Agree ‘3’, ‘Mostly Agree’ ‘4’, and ‘Completely Agree’ ‘5’. Teaching motivations were calculated by
obtaining a total score from the scale by including all the items. Accordingly, the lowest possible
score on the scale is 12, while the highest possible score is 60. The results of the exploratory factor
analysis revealed that the scale explained 52.41% of the variance in two dimensions, and in the
confirmatory factor analysis, it was found that this two-dimensional structure fits well with the
second level CFA (RMSEA= .064, RMR= .010, NFI= .95, NNFI= .96, CFI= .97, IFI= .97, RFI= .93,
AGFI= .90, GFI= .94). The reliability of the scale, validity, and reliability studies of which were
carried out by Ayik, Akdemir, and Secer (2015), was calculated as 0.84. The reliability coefficient
of the scale related to the procedures in this study was found as 0.81.

Profession of Teaching Attitude Scale: The 35-item “Profession of Teaching Attitude Scale,”
developed by Cetin (2006) in order to measure the teaching profession attitudes of pre-service
primary school teachers, is graded as ‘Strongly Agree,” ‘Agree,’ ‘Undecided,” ‘Disagree’ and
‘Strongly Disagree.’ For the 15 negatively and 20 positively scored scale items; positive statements
are given points as 5, 4, 3, 2, 1 from the option ‘Strongly Agree’ to the option ‘Strongly Disagree,’
negative statements, following a reversely score path, where the points range among options 1, 2,
3,4, 5 from ‘Strongly Agree’ to ‘Strongly Disagree’ (Cetin, 2006). As a result of the factor analysis
conducted to determine the construct validity of the scale, factor loadings of the scale items varied
between 0.48-0.80, Kaiser-Meyer Olkin (KMO) value was 0.95, and the internal consistency
coefficient (Cronbach alpha) value was calculated as a = 0.95. The reliability coefficient of the scale
related to the procedures in this study was found 0.93.
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The statistical analyses of the data were carried out using SPSS 19.0. The results of the
Kolmogorov-Smirnov normality test were examined to determine whether the data were fit for
normal distribution before going into the analysis process. The results of the Kolmogorov-
Smirnov normality test were found to be normal for all the dependent groups, and parametric
tests were used in this context. In the analysis of the data, Independent-Samples test and One-Way
Analysis of Variance (ANOVA) were used as parametric tests depending on the variables. The
analysis of the relationship between motivation to teach and the profession of teaching attitude
was calculated by the Pearson Correlation Coefficient Technique

3. Findings

This section reports the findings of the study. The findings of the first research question are
presented in Table 2.

Table 2. “Motivation to Teach Scale” and “The Profession of Teaching Attitude Scale” scores of the
pre-service primary school teachers

Scales N Mean Std.D.
Motivation to Teach Scale 228 3.57 .80
The Profession of Teaching Attitude Scale 228 3.69 .68

To determine pre-service primary school teachers’ levels as per their scores obtained from the
scales, the range width of the scale was calculated by using the formula “array width/number of
groups to be applied” (4/5=0.80) (Tekin, 1993). The arithmetic mean ranges of the scale were
determined as 1.00-1.79 ‘Very Low,” 1.80-2.59 ‘Low,” 2.60-3.39 ‘Medium’ 3.40-4.19 ‘High’ and
4.20-5.00 ‘Very High.” Analyzing the scales, it may be stated that the pre-service primary school
teachers’ motivations to teach and teaching attitudes were on a high level.

Table 3. Results of the Unpaired t-Test by Gender of the “Motivation to Teach Scale” and the
“profession of teaching attitude scale” scores of the pre-service primary school teachers

Scales Gender N Mean  Std. Deviation t p
Motivation to Teach Female 176 3.61 .75 1.441 151
Male 52 343 .95
The Profession of Teaching Attitude Female 176 3.75 .68 2.405 .017
Male 52 3.50 .64

Significant differences were found between the genders of the pre-service primary school
teachers and their scores in the “Profession of Teaching Attitude Scale” (t=2.405, p<.05).
Accordingly, the mean points of the teaching profession attitudes of the women (X =3.75) were

calculated to be higher than those of men ()_( =3.50). As a result of the analyses, no significant
difference could be found between the total mean scores of the “Motivation to Teach Scale” and
the genders in the sample (t=1.441, p>.05) (Table 3).
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Table 4. Results of One-way Analysis of Variance (ANOVA) by grades of the “Motivation to Teach
Scale” and the “Profession of Teaching Attitude Scale” scores of the pre-service primary school
teachers

Grade N Mean Std. Mean
Scales . Sum of squares F p
Deviation square
1 63 3862 9.42 30.391 10.130
2 49 33.27 5.88 117.819 .526
Motivation to Teach 3 62 4219 7.72 148.210 19.260 000
4 54 43,67 9.04
Total 228 39.64 9.02
1 63 128.10 20.05 41.073 13.691
2 49 99.33 6.11 64.468 .288
The Profession of 3 62 136.74 17.31 105.541 47571 000

Teaching Attitude
4 54 13446 23.52
Total 228 125.77 23.03

There was a significant difference between the “Motivation to Teach Scale” [F(z.224)- 19.260, p<.01]
and the class levels of the pre-service primary school teachers. According to results of the Post-
hoc Tukey HSD test, the mean teaching motivation total score of the pre-service primary school
teachers of among the first-graders was higher than those of the pre-service primary school
teachers among the second graders, while the teaching the mean total motivation scores of the
pre-service primary school teachers among the third graders were higher than those of the pre-
service primary school teachers among the first and second graders. The mean teaching
motivation total scores of pre-service primary school teachers of fourth-graders are higher than
those of pre-service primary school teachers of first and second graders. In the “Profession of
Teaching Attitude Scale” total [F(3-224)= 47.571, p<.01], a significant difference was encountered by
the participants’ grades (Table 4). According to the results of the Post-hoc Tukey HSD test, it may
be seen in Table 4 that the teaching profession attitude mean total score of the pre-service primary
school teachers among first-graders were higher than those of the pre-service primary school
teachers among the second graders; the mean teaching profession attitude total score of the pre-
service primary school teachers among third-graders was higher than those of the pre-service
primary school teachers among the first and second graders, while the mean teaching the
profession of teaching attitude total point averages of preservice s scores among the fourth
graders were higher than those among the pre-service primary school teachers who consisted of
second graders.

Table 5. Pearson’s correlation coefficient analysis results for the relationship between the
“Motivation to Teach Scale” and the “Profession of Teaching Attitude Scale.”
Scales N r p

Motivation to Teach Scale
The Profession of Teaching Attitude 228 43 000

A statistically significant, low, and positive correlation was found between the “Motivation to
Teach Scale” and the “Profession of Teaching Attitude Scale” total scores of the classroom teacher
candidates (r =.543, p<.01).

4. Discussion and Conclusion

In this study, which was carried out to determine the teaching motivations and teaching
profession attitudes of pre-service primary school teachers at a faculty of education in Turkey,
firstly, it was concluded that the teaching motivations and teaching profession attitudes of
preservice teachers were positive and on a high level. The finding that their teaching motivations
were high and their attitudes towards the profession they may practice were also positive may
suggest that pre-service primary school teachers have preferred this profession willingly and

302



Yasemin DERINGOL

training the training they receive at the faculty may have affected them positively. Ayik and Atas
(2014) found that teaching motivation perceptions of preservice teachers were on a medium level.
When examined in terms of dimensions, preservice teachers had a higher perception in the
internal motivation dimension than in the external motivation dimension. The finding that the
preservice teachers had a high internal motivation level may be an indicator of they may be
practicing their professions willingly and be successful in their profession. In many previous
studies, high teaching motivation was also related to internal motivation, and this was associated
with loving the act of teaching (Scott, Stone, & Dinham, 2001; Sinelair, 2008). In a study where
there were pre-service primary school teachers enrolled in Ethiopia’s Wollega University, it was
concluded that a moderate positive attitude was exhibited towards the profession of teaching
(Merdassa, 2012). When the studies carried out related to this topic are examined, it is seen that
pre-service primary school teachers have positive and high teaching motivations (Biiyiikses,
2010; Giin & Turabik, 2019; Lam, 2012; Wanga & Liub, 2008; Yildiz Demirtas, 2018). When the
studies are analyzed, whereas the participants’ teaching profession attitudes, the other dimension
of the study, are examined, Ayik & Atas (2014) showed in their study that preservice teachers had
a positive attitude towards their professions. As a result of the study carried out over pre-service
primary school teachers among fourth-graders, their teaching profession attitude levels were
found highly positive (Kesen & Polat, 2014). In a study where the teaching profession attitudes of
fourth-year preservice teachers at undergraduate programs of Ege University, Faculty of
Education were examined, the level of attitudes was also seen to be positive and high (Engin,
Cicekli Kog, 2014). Terzi and Tezci (2007) concluded in their study, covering also pre-service
primary school teachers, that teaching professional attitudes of all the preservice teachers in the
study, as in this study, were high and positive. Kiiglikoglu, Tasgin, and Saadnie (2014) concluded
that preservice teachers had a positive attitude towards the profession as a result of their study
on the comparison and examination of views of Turkish and Iranian preservice teachers in terms
of the profession of teaching. In another study, in which the attitudes of Turkish and Azeri
preservice teachers towards the profession were examined, it was concluded that the scores of
the attitudes of the Azeri preservice teachers towards the profession (Durmusoglu, Yanik, &
Akkoyunlu, 2009). As a result of the research conducted by Gok and Atalay Kabasakal (2019), the
prospective teachers who graduated or read the department willingly chose the department,
those who unwillingly chose the department and those who wanted to teach when they graduated
according to the teaching motivation (intrinsic and extrinsic motivation) and attitude levels
towards teaching profession. It was found to be high. This finding of the study matched up with
the results of several studies that have been carried out on pre-service primary school teachers
(AbouDagga, 2005; Aksoy, 2016; Alsheha, 1988; Babu & Raju, 2013; Baykara-Pehlivan, 2008;
Cigdem & Memis, 2011; Baykara-Pehlivan, 2008; Bektas & Nalgaci, 2012; Bulut, 2009; Dag, 2010;
Dogan & Coban, 2009, Fadlelmula, 2015; flter, 2009; Kanadli, 2017; Kerimgil Celik, 2015; Kili¢c &
Bektas, 2008; Korkmaz & Usta, 2010; Lasek & Wiesenbergovd, 2007; Mehmood, Akhter, Ch, He., &
Azam, 2013; Musa & Bichi, 2015; Ozder, Konedrali, & Zeki, 2010; Ozkan, 2017; Sarikaya, Téman,
& Oztiirk, 2018; Serin, Giines, & Degirmenci, 2015; Sénmez, Isik, Sulak, 2017; Sen, 2006; Ugurlu
& Polat, 2011; Yokus, 2015).

The second result of the study was that the teaching motivations of pre-service primary school
teachers did not differ by their gender, but their teaching profession attitudes differed in favor of
the female preservice teachers. Accordingly, it may be stated that it is necessary to carry out more
studies in order to exactly determine the effects of gender on the profession of teaching and
teaching motivation. The profession of teaching is regarded as a female-specific profession in
Turkey and preferred more by women (Naymansoy, 2010; Yal¢cin-Aggiil, Yal¢in, & Macun, 2017).
Therefore, teaching profession attitudes of female pre-service primary school teachers may be
higher than those of male pre-service primary school teachers. Although Smith (1973) did not find
a statistically significant difference in terms of gender between the teaching profession attitudes
of the students at Garnett University in the United Kingdom, the researcher that was cited stated
that the attitude points of female students were higher than those of male students. In a
longitudinal study carried out with pre-service primary school teachers, Uyanik (2017)
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determined in the scores of teaching profession attitudes that the difference between the
profession of teaching attitudes of female and male preservice teachers at their first and fourth
grades was statistically significant in the favor of the female preservice teachers. Erdamar, Aytag,
Tirk and Arseven (2016) reached a conclusion in a meta-analysis study, in which 35 studies in
Turkey covering a total of 10371 preservice teachers were examined, where female preservice
teachers had a higher teaching profession attitude than male preservice teachers. As a result of
the meta-analysis study in which prospective teachers' attitudes towards teaching profession
changed according to gender, grade level, the family status of being a teacher and the type of
faculty that was taught/graduated, the results of the meta-analysis study showed that the female
teacher candidates were more positive than the male teacher candidates. They are in the attitude
of the statistical data that emerged (Atalmis & Kose, 2018). In the study, in which Musa and Bichi
(2015) examined the teaching profession attitudes of preservice teachers and particularly pre-
service primary school teachers at the Northwest University in Nigeria, they reached a conclusion
that the scores of the female preservice teachers were higher than those of the male preservice
teachers, like in the study that was mentioned. Yet similarly, there are many studies, in which it is
concluded that the profession of the teaching attitudes of female pre-service primary school
teachers were more positive than those of the male pre-service primary school teachers
(Altunkeser & Unal, 2015; Aydin & Saglam, 2012; Baykara-Pehlivan, 2008; Camadan & Duysak,
2010; Chakraborty & Mondal, 2014; Capri & Celikkaleli, 2008; Cigdem & Memis, 2011;
Durmusoglu, Yanik, & Akkoyunlu, 2009; Dogan, 2013; Gokce & Sezer, 2012; flter, 2009; ilter &
Koksalan, 2011; ipek & Camadan, 2010; ipek, Kahveci, & Camadan, 2015; Kesen & Polat, 2014;
Maliki, 2009; Oral, 2004; Ozkan, 2017; Sahin & Sahin, 2017; Sen, 2006; Tekerek & Polat 2011;
Terzi & Tezci, 2007; Tiimkaya, 2011; Ugurlu & Polat, 2011; Ustiiner, Demirtas, & Comert, 2009).

When the teaching motivation levels and teaching profession attitudes of pre-service primary
school teachers were examined by their grades, which they are at, as their grade level increased,
both teaching motivations and teaching profession attitudes increased. The number of the applied
courses of preservice classroom teacher classroom teachers increased as the last grades, and
preservice teachers served their internship by going to elementary schools, where they could
observe and apply the things they had learned during the last two years. The causes of the increase
in teaching motivations and the profession of teaching attitudes of the preservice teachers were
considerate to result in the from performing their practice, and experience the real classroom
environments. Sinclair, Dowson, and Mcinerney (2006) and Sinclair (2008) reached the
conclusion in their study that teaching motivations of pre-service primary school teachers
increased as their grade levels or ages increased, in parallel with the results of this study. It was
concluded in the longitudinal study by Uyanik (2017) that the teaching profession attitudes of
pre-service primary school teachers increased gradually year by year during their four-year
undergraduate education. Based on these results, it was determined that attitudes that were low
at the first and second grades, which increased significantly at the third and fourth grades. It was
concluded in the study by Oral (2004) that the positive teaching profession the profession of
teaching attitudes of students increased as they proceeded to the upper grades. This result of the
study supports the results of other studies carried out over pre-service primary school teachers
(Divya, 2014; Soibamcha, 2016, Tiimkaya, 2011, Durmusoglu, Yanik & Akkoyunlu, 2009).

According to the latest result of the study, there was a low and positive relationship between the
teaching motivations and the profession of teaching attitudes of the pre-service primary school
teachers. Then, it can be claimed that the profession of teaching attitudes of the pre-service
primary school teachers shall increase if their teaching motivations increase. Ayik and Atas
(2014), in their study, found a positive and significant relationship between the profession of
teaching attitudes of preservice teachers and their teaching motivation, internal motivation and
external motivation.

In conclusion, it was considered that the preservice teacher had a positive attitude towards the
profession of teaching, which shall increase their teaching motivations. It may be stated that
preservice teachers with high motivation should practice their professions willingly and make so
much effort to increase the quality of education (Ayik & Atas, 2014). The education, which
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preservice teachers have received, has great importance in the development of the profession of
teaching attitude of them (Taskin & Haciémeroglu, 2010; YOK, 2007). Studies can be carried out
in the education faculties to increase the motivation of teacher candidates for teaching and to
develop the positive attitude necessary for a successful professional life. Accordingly, it is
necessary to create environments in which preservice teachers shall work with elementary school
students during their education. In addition, teaching motivations and attitudes towards the
teaching profession of all departments can be examined with a much wider sample. For some
sections, longitudinal studies can be conducted, and the subject can be discussed in more depth.

References

Abou-Dagga, S. (2005). Student teachers' attitudes towards teaching profession and their relation
to the adequacy of practical training. An-Najah University Journal for Research-Humanities,
19(4), 1141-1167. http://hdl.handle.net/20.500.12358/26655

Afzal, H,, Alj, I, & Khan, M. A. (2010). A Study of university students’ motivation and its relationship
with their academic performance. International Journal of Business and Management, 5(4),
80-88.DOI: 0.2139/ssrn.2899435

Aksoy, E. (2016). Attitudinal differences of teacher candidates towards the teaching profession.
Journal of Education and Future, 10, 1-17. DOI: 10.1016/j.sbspro.2012.05.590

Alsheha, F. A. (1988). A study of male college of education students’ attitude toward the teaching
profession in the Kingdom of Saudi Arabia. Unpublished Doctoral Dissertation. The Florida
State University.

Altunkeser, F. & Unal, E. (2015). Predicting attitudes of elementary preservice teachers towards
teaching as a profession regarding various variables. Ahi Evran University Journal of Institute
of Social Sciences, 2, 1, 1-15.

Atalmis, E., H., & Kose, A. (2018). Turkish prospective teachers’ attitudes towards the teaching
profession: a meta-analysis study. Journal of Measurement and Evaluation in Education and
Psychology, 9(4), 393-413. DOI: 10.21031/epod.410287

Aydin, R. & Saglam, G. (2012). Determination of teacher candidates’ attitudes towards teaching
profession (Mehmet AKkif Ersoy University Example). Journal of Turkish Educational Sciences,
10(2), 257-294.

Ayik, A. & Atas, 0. (2014). The relationship between pre-service teachers’ attitudes towards the
teaching profession and their motivation to teach. Journal of Educational Sciences Research,
4(1), 25-43.DOI: 10.12973 /jesr.2014.41.2

Ayik, A, Akdemir, 0. A, & Secer, I. (2015). Adaptation of the Motivation to Teach Scale into
Turkish: The validity and reliability study. Current Research Education, 1(1), 33-45.

Babu, B. P. & Raju, T. J. M. S. (2013). Attitude of student teachers towards their profession.
International Journal of Social Science & Interdisciplinary Research, 2(1), 1-6.

Baykara-Pehlivan, K. (2004). The relationship between classroom teacher candidates’ attitudes
towards teaching profession and school attitudes. Journal of Educational Research, 14, 211-
218.

Baykara-Pehlivan, K. (2008). A study on pre-service classroom teachers’ socio-cultural properties
and their attitudes toward teaching occupation as a subject. Mersin University Journal of the
Faculty of Education, 4(2), 151-168.

Bektas, F. & Nalcaci, A. (2012). The relationship between personal values and attitude towards
teaching profession. Educational Sciences: Theory & Practice, 12(2), 1244-1248.

Bozdogan, A. E., Aydin, D., & Yildirim, K. (2007). Attitudes of teacher candidates related to teaching
profession. Journal of Ahi Evran University Kirsehir Education Faculty, 8(2), 83-97.

Bulut, I. (2009). Evaluation of teacher candidates’attitudes concerning teaching profession (Dicle
and Firat University sample). Journal of Dicle University Ziya Gékalp Education Faculty, 14, 13-
24.

305


http://hdl.handle.net/20.500.12358/26655
https://dx.doi.org/10.2139/ssrn.2899435
https://doi.org/10.1016/j.sbspro.2012.05.590

Teaching Motivation and Attitude towards Teaching Profession ...

Biiytlikses, L. (2010). Factors affecting teachers’ motivation in job environment. University of
Siileyman Demirel, Isparta, Turkey.

Camadan, F. & Duysak, A. (2010). Comparing pre-service teachers’ attitudes in the different
programs toward teaching profession in terms of different variables: Example of Rize
University. The Journal of SAU Education Faculty, 20, 30-42.

Chakraborty, A. & Mondal, B. C. (2014). Attitude of prospective teachers towards teaching
profession. American Journal of Social Sciences, 2(6), 120-125.

Cin, M. (2008). Residential differences in prospective classroom teachers’ attitudes towards
geography subject. Kastamonu Education Journal, 16(1), 185-190.

Caglar, C. (2013). The relationship between the levels of alienation of the education faculty
students and their attitudes towards the teaching profession. Educational Sciences: Theory &
Practice, 13(3), 1507-1513.

Capri, B. & Celikkaleli, O. (2008). Investigation of preservice teachers’ attitudes towards teaching
and professional self-efficacy beliefs according to their gender, programs, and faculties. The
Inonu University Journal of the Faculty of Education, 9(15), 33-53.

Celikoz, N. & Cetin, F. (2004). Factors affecting the attitudes of Anatolian teacher school students
towards teacher profession. Journal of National Education, 162, 160-167.

Cetin, S. (2006). Establishment of the Profession of Teaching Attitude Scale (The Study for Validity
and Confidence). Journal of Gazi University Industrial Arts Education Faculty, 18, 28-37.

Cigdem, G. (2010). Learning styles of the primary school teacher candidates and the research on
attitudes towards teaching for profession in terms of various factors. Unpublished master
thesis, University of Zonguldak Karaelmas, Zonguldak, Turkey.

Cigdem, G. & Memis, A. (2011). Examination candidates’ classroom teaching and learning styles,
attitudes towards the teaching profession in terms of various variables. Cukurova University
Faculty of Education Journal, 3(40), 57-77.

Dag, E. (2010). The relationship between the candidate elementary teachers’ attitudes for becoming
teachers and the factors effecting their preferences for this occupation. Master’s Thesis,
University of Ege, [zmir, Turkey.

Divya, C. (2014). Attitude of teachers towards their profession and administration. The Criterion
An International Journal in English, 5(4), 69-74.

Dogan, T. & Coban, A. E. (2009). The investigation of the relations between students’ attitude
toward teaching profession and anxiety level in Faculty of Education. Education and Science,
34(153), 157-168.

Dogan, S. (2013). Research is analysis of primary school teachers’ perception of self-efficacy attitude
for teachership. Erzincan University Institute of Social Sciences Postgraduate Thesis,
Erzincan, Turkey.

Durmusoglu, M. C., Yanik, C, & Akkoyunlu, C. (2009). Turkish and Azerbaijani prospective
teachers’attitudes to their profession, H. U. Journal of Education, 36, 76-86.

Endler, A, Rey, G. D., & Butz, M. V. (2012). Towards motivation-based adaptation of difficulty in e-
learning programs. Australasian Journal of Educational Technology, 28(7), 1119-1135.

Engin, G. & Cicekli Kog, G. (2014). The attitudes of prospective teachers towards teaching (The
Case of Ege University, Faculty of Education). The Journal of Turkish Social Research,
182(182), 153-168.

Eraslan, L. & Cakici, D. (2011). Pedagogical formation program students’ attitudes towards
teaching profession. Kastamonu Education Journal, 19(2), 427-438.

Erdamar, G., Aytag, T., Tirk, N. & Arseven, Z. (2016). The effects of gender on attitudes of
preservice teachers towards the teaching profession: A Meta-analysis study. Universal Journal
of Educational Research, 4(2), 445-456.

306


http://dergipark.gov.tr/tsadergisi

Yasemin DERINGOL

Erdem, A. R. & Anilan, H. (2000). Attitudes of PAU Faculty of education classroom teachers
students to the teaching profession. Pamukkale Journal of Education, 7, 144-149.

Fadlelmula, F. K. (2015). Pre-service teachers’ learning styles and attitudes toward teaching
profession. Turkish Journal of Teacher Education, 4(1), 18-29.

Gok, B. & Atalay Kabasakal, K. (2019). Analysing prospective teachers’ self-efficacy belief, teaching
motivation and attitudes towards teaching from the perspective of several variables. Pegem
Egitim ve Ogretim Dergisi, 9(4), 1081-1112. DOI: 10.14527 /pegegog.2019.035

Gokge, F. & Sezer, G. 0. (2012). The attitudes of student teachers towards teaching profession:
Uludag University sample. Journal of Uludag University of Faculty of Education, 25(1), 1-23.

Gln, F. & Turabik, T. (2019). The Effects of Possible Selves of Teacher Candidates on their
Teaching Motivation. Cumhuriyet International Journal of Education, 8(1), 214-234. DOLI:
10.30703/cije.468371

Glneyli, A. & Aslan, C. (2009). Evaluation of Turkish prospective teachers’ attitudes towards
teaching profession. Procedia Social and Behavioral Sciences, 1, 313-319.

Hosgoriir, V., Kilig, C. & Diindar, H. (2002). Attitudes of Kirikkale University elementary education
students to profession of teaching. Marmara University Atatiirk Education Faculty Journal of
Educational Sciences, 16, 91-100.

Jahan, H. (2017). A Study of professional attitude in upper primary school teachers. The
International Journal of Indian Psychology, 5(1), 179-191. DOI: 10.25215/0501.080

Ilter, 1. (2009). Research on attitudes of teacher candidates toward teaching profession in terms of
some variants. Master’s Thesis, University of Firat, Elazig, Turkey.

Ilter, I. & Koksalan, B.(2011). Attitudes of class teacher candidates to teaching profession. Journal
of Firat University Social Sciences, 21(1), 113-128.

Ipek, C. & Camadan, F. (2012). Primary teachers and primary pre-service teachers’ self efficacy
beliefs and attitudes toward teaching profession. International Journal of Human Sciences,
9(2),1206-1216.

1pek, C., Kahveci, G. & Camadan, F. (2015). The attitudes of pre-service class teachers towards
teaching profession and school principalship. Kastamonu Education Journal, 23(1), 211-226.

Karasar, N. (2005). Scientific research methodology. 13. Edition. Ankara: Nobel Publications.

Kauffman, D. F., Yilmaz Soylu, M., & Duke, B. (2011). Validation of the motivation to teach scale. H.
U. Journal of Education, 40, 279-290.

Kahramanoglu, R., Yokus, E., Ciiciik, E.,, Vural, S., & Siraz, F. (2018). The validity and reliability
study of attitudes towards teaching profession scale (ATTPS). Turkish Studies Educational
Sciences, Volume 13/11, 1669-1686 DOI: 10.7827 /TurkishStudies.13561

Kahyaoglu, M. & Yangin, S. (2007). Attitudes of candidate teachers in primary teaching,
matematics teaching and science teaching departments towards science teaching. Zonguldak
Karaelmas University Journal of Social Sciences, 3(6), 203-220.

Kanadli, S. (2017). Prospective teachers’ professional self-efficacy beliefs in terms of their
perceived autonomy support and attitudes towards the teaching profession: A mixed
methods study. Educational Sciences: Theory & Practice, 17, 1847-1871. DOI
10.12738/estp.2017.5.0597

Kaya, A., & Bliytikkasap, E. (2005). Physics student teachers’ profiles, attitudes and anxiety toward
teaching profession: An Erzurum sample. Kastamonu Education Journal, 13(2), 367-380.

Kaya, B. (2017). The relationship between attitude levels and vocational relationship on the use of
technology in education in classroom teacher. Master’s Thesis, University of Ahievran,
Kirsehir, Turkey.

Kerimgil Celik, S. (2015). The Relationship between the teaching profession attitudes and self
esteem of classroom teachers. Turkish Journal of Educational Studies, 2(3), 1-22.

307



Teaching Motivation and Attitude towards Teaching Profession ...

Kesen, 1. & Polat, M. (2014). Determination of 4t class preservice teachers’ attitudes towards the
teaching profession in faculty of education: Sample of Mus Alparslan University. Journal of
Theory and Practice in Education, 10(2), 556-578.

Kilig, D. & Bektas, F. (2008). Evaluation of the attitudes of the class teacher candidates oriented to
the teaching job. Journal of Kazim Karabekir Education Faculty, 18, 15-25.

Korkmaz, O. & Usta, E. (2010). Pre-service teachers’ attitudes towards teaching profession with
perception of interaction-monitoring anxiety and the relationship between problem solving
skills. The Journal of Turkish Social Research, 3, 1-22.

Kigiikoglu, A. Tasgin, A., & Saadnie, A. (2014). A comparative research upon views of Turkish and
Iranian teacher candidates about teaching profession. Ataturk University Journal of Turkish
Researches Institute, 51, 395-416.

Lam, B. H. (2012). Why do they want to become teachers? A study on prospective teachers’
motivation to teach in Hong Kong. The Asia-Pacific Education Researcher, 21(2), 307-314.

Lasek, ], & Wiesenbergova, S. (2007). Prospective teachers’ attitudes to their profession. The New
Educational Review, 13(3-4), 129-138.

Maliki, A. E. (2009). Attitudes towards the teaching profession of students from the Faculty of
Education, Niger Delta University.International Journal of Social Science Research, 1(1),11-18.

Mehmood, T., Akhter, M., Ch, A. H¢., & Azam, R. (2013). Attitude of prospective teachers towards
profession- a measure for institutional development. International Journal of Asian Social
Science, 3(11), 2363-2374.

Merdassa, A. A. (2012). Assessment of the attitude of prospective teachers enrolled in
postgraduate diploma in teaching: The case of Wollega University. Science, Technology and
Arts Research Journal, 1(4), 65-73.

Musa, A. & Bichi, A. A. (2015). Assessment of prospective teachers’ attitudes towards teaching
profession: The case of Northwest University, Kano-Nigeria. IOSR Journal of Research &
Method in Education, 5(3), 17-24. DOI: 10.9790/7388-05311724

Naymansoy, G. (2010). Turkish female academicians and their contributions to sciences.
Gaziantep University Journal of Social Sciences, 9(1), 203-232.

Palmer, D. (2005). A motivational view of constructivist informed teaching. International Journal
of Science Education, 27(15), 1853-1881.

Ramzan, M., Saleem, K., Islam, M. U., & Afzal, M. (2014). Development and validation of Prospective
Teachers’ Teaching Attitude Scale (PTTAS). J. Asian Dev. Stud, 3(4), 6-14.

Sarikaya, 1., Téman, U., & Oztiirk, M. (2018). Examining the variables predicting attitudes towards
teaching profession of pre-service primary school teachers, Acta Didactica Napocensia, 11(1),
129-141. DOI: 10.24193/adn.11.1.10

Semerci, N. & Semerci, (. (2004). Attitudes toward teaching in Turkish. Firat University Journal of
Social Science, 14(1), 137-146.

Serin, M. K,, Giines, A. M., & Degirmenci, H. (2015). The relationship between the attitudes towards
teaching profession and the anxiety level of prospective primary school teacher. Cumhuriyet
International Journal of Education, 4(1), 21-34.

Scott, C., Stone, B, & Dinham, S. (2001). “I love teaching but...” International patterns of
discontent. Education Policy Analysis Archives, 9(28), 1-18.

Sinclair, C., Dowson, M., & Mcinerney, D. M. (2006). Motivations to teach: Psychometric
perspectives across the first semester of teacher education. Teachers College Record, 108(6),
1132-1154.

Sinclair, C. (2008). How can what we know about motivation to teach improve the quality of initial
teacher education and its practicump. A. Towndrow, C. Koh and T.H. Soon (eds.), Motivation
and Practice for the Classroom, 37-61. The Netherlands: Sense Publishers.

Smith, I. M., 1973. Changes in students’ attitudes to teaching. Higher Education, 2(3), 361-376.

308


http://dergipark.gov.tr/ataunikkefd
http://www.turkiyatjournal.com/OncekiSayilarDetay.aspx?Sayi=62
http://www.turkiyatjournal.com/OncekiSayilarDetay.aspx?Sayi=62

Yasemin DERINGOL

Soibamcha, E. (2016). Attitude of teachers towards teaching profession. Journal of Research in
Humanities and Social Science, 4(6), 103-105.

Sénmez, Y., Isik, A. D., & Sulak, S. E. (2017). The attitudes of teacher candidates who are studying
in primary teacher degree program towards teaching profession. Education and Society in The
21st Century, 6(17), 291-306.

Sahin, C. & Sahin, S. (2017). Teacher candidates’ attitudes towards teaching profession, self-
proficiency beliefs and levels of recognition of students. Journal of Turkish Educational
Sciences, 15(2), 224-238.

Sen, B. (2006). The relationship between teaching attitudes of classroom teacher candidates and
learning and studying strategies. Master Thesis, University of Marmara, Istanbul, Turkey.
Senel, H. G., Demir, I., Sertelin, C., Kilicaslan, A., & Koksal, A. (2004). The relationship between
attitudes toward teaching profession and personality characteristics. Eurasian Journal of

Educational Research, 15,99-109.

Senol, C. & Akdag, M. (2018). The Relation between Prospective Teachers’ Attitudes towards
Uncertainty and  Motivation in  Teaching.  Education  Sciences, 8, 122.
DO0I:10.3390/educsci8030122

Tekerek, M. ve Polat, S (2011). Teacher candidates’ attitudes towards the teaching profession. 5t
International Computer & Instructional Technologies Symposium, 22-24 September 2011.
Firat University-Elazig.

Tekin, H. (1993). Measurement and evaluation in education. Ankara: Yargi Publications.

Temizkan, M. (2008). An evaluation on the attitudes of Turkish teacher candidates their
professions. Journal of Turkish Science, 6(3), 461-486.

Terzi, A. R. & Tezci, E. (2007). The Attitudes of the students towards teaching profession at
Necatibey Education Faculty. Educational Administration: Theory and Practice, 52, 593-614.

Tiimkaya, S. (2011). Investigation of communication skills and attitude to teaching of the students
of primary school teaching. Cukurova University Journal of Social Sciences, 20(2), 49-62.

Oral, B. (2004). Attitudes of education faculty students towards the teaching profession. Journal
of Educational Research, 15, 88-98.

Omiir, Y. E. & Nartgiin, S. S. (2013). Relationship between prospective teachers’ attitudes towards
teaching profession and their motivation levels. Journal of Educational Policy Analysis, 2(2),
41-55.

Ozder, H., Konedrali, G., & Zeki, C. P. (2010). Examining the attitudes towards the teaching
profession and academic achievements of prospective teachers. Educational Administration:
Theory and Practice, 16(2), 253-275.

Ozkan, Y. (2017). Examining the attitudes oriented towards the teaching profession of science and
classroom teachers. Master Thesis, University of Akdeniz, Antalya, Turkey.

Ozkaya, M. (2013). Teacher behaviours in the light of literature. EKEV Academy, 17(56), 399-408.
Taskin, C. I. & Haciémeroglu, G. (2010). Examining preservice teachers’ attitudes towards

teaching profession in elementary education: A combination of quantitative and qualitative
methods. Elementary Education Online, 9(3), 922-933.

Ugurluy, C. T. & Polat, S. (2011). The attitudes of elementary education students towards teaching
profession. Cukurova University Journal of Social Sciences, 35(1), 68-74.

Uyanik, G. (2017). Investigation of the prospective classroom teachers’ attitudes towards teaching
profession in terms of various variables: A longitudinal research. Karaelmas Journal of
Educational Sciences, 5, 196-206.

Unal, F. T. & Bursali, H. (2013). Turkish teachers’ views about motivation factors. Middle Eastern
& African Journal of Educational Research, 5, 7-22.

309



Teaching Motivation and Attitude towards Teaching Profession ...

Ustiiner, M., Demirtas, H., & Comert, M. (2009). The attitudes of prospective teachers towards the
profession of teaching (The case of Inonu University, Faculty of Education). Education and
Science, 34(151), 140-155.

Wanga, C. K. ]. & Liub, W. C. (2008). Teachers’ motivation to teach national education in Singapore:
A Self-Determination Theory Approach. Asia Pacific Journal of Education, 28(4), 395-410. DOI:
10.1080/02188790802469052

Watters J. J. & Ginns, L. S. (2000). Developing motivation to teach elementary science: Effect of
collaborative and authentic learning practices in preservice education. Journal of Science
Teacher Education, 11(4), 277-313.

Yal¢in- Aggiil, F., Yal¢in, M., & Macun, B. (2017). Preschool teachers’ views about gender of teacher
in preschool education. Journal of Bayburt Education Faculty, 12(24), 693-710.

Yenilmez, K., Balbag, Z., & Turgut, M. (2018). Investigation of teaching motivations of prospective
middle school mathematics and science teachers in terms of some variables. Journal of
Research in Education and Teaching, 7(2), 105-113.

Yildiz, B. (2010). An evaluation of the motivation levels of primary school teachers in terms

Herzberg’s Two-Factor Theory. Master’s Thesis, University of Beykent, Istanbul, Turkey.

Yildiz Demirtas, V. (2018). A study on teacher candidates’ self-efficacy, motivation and affection

Levels for Children. Journal of Education and Training Studies, 6(12), 111-125.
Yokus, E. (2015). Analyze of entry features of first grade students in education faculty. Master’s
Thesis, University of Gaziantep, Gaziantep, Turkey.

YOK. (2007). Teacher training and education faculties (1982-2007). Assessment of Teacher

Training in University: Ankara.

Etik Beyannamesi

Bu makalede “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi YoOnergesi”
kapsaminda belirtilen biitiin kurallara uydugumu, “Bilimsel Arastirma ve Yayin Etigine Aykiri
Eylemler” bagligi altinda belirtilen eylemlerden hicbirini gercgeklestirmedigimi, hicbir ¢ikar
catismasinin olmadigini ve olusabilecek her tiirlii etik ihlalinde sorumlulugun makale yazarina
ait oldugunu beyan ederim.
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