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Oz

Bu aragtirmanin amaci okuldncesi ve ilkogretim 6gretmenlerinin duygusal zekalar ile simif yonetim
becerileri arasindaki iligkilerin ve bu iligkide 6z yeterlik inancinin aracilik roliiniin incelenmesidir.
Nicel arastirma deseninde kurgulanan aragtirmada iligkisel tarama modeli kullanilmistir.
Arastirmanin c¢alisma grubunu 376 anasmifi, ilk ve ortaokul Ogretmeni olusturmaktadir. Yas
ortalamalar1 37 (SD = 8,7) olan katilimcilarin %68’1 kadin, %32’si erkektir. Veri toplama araci
olarak; Kisisel Bilgi Formu, Simif Yénetim Becerileri Olgegi, Duygusal Zeka Olgegi ve Ogretmen
Oz Yeterlik Inanci Olgegi kullanilmistir. Veriler SPSS-21 paket programi kullamlarak analiz
edilmistir. Arastirmada degiskenler arasi iliskileri belirlemek amaciyla Pearson Momentler
Korelasyon Katsayilari hesaplanmig, yordama durumunu incelemek igin ise Coklu Regresyon
Analizi yapilmistir. Arastirmada aracilik etkisi SPSS-PROCESS makrosu kullanilarak analiz
edilmistir. Arastirma bulgular degerlendirildiginde degiskenler arasinda orta diizeyde, pozitif ve
anlamli iligkiler elde edilmistir. Ayrica duygusal zeka ve 0z yeterlik inancinin 6gretmenlerin sinif
yonetim becerilerinin % 48’ini acikladigi, her iki bagimsiz degiskenin de modele katkisinin ve 6z

yeterligin araci etkisinin anlamli oldugu goriilm{istiir.
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GIRIS

Smif yonetimi; sinifta kaynak, insan, 6gretim ve zaman yonetimi i¢in uygun ortam saglama
(Celik, 2013; Erdogan, 2015); sif kurallarin1 belirleme (Celik, 2013); 6grencinin,
ogretmenin, zamanin, mekanin, motivasyonun, teknolojinin, egitim programi ve planinin,
Ogretim yonteminin etkinligi gibi siiftaki unsurlarin sistemli ve bilingli bigimde islerligini
saglayarak, 6grenci davranislarini denetleyerek pozitif 6grenme ortamini gelistirme siirecidir
(Baloglu, 2001; Celik, 2013; Saritas, 2003; Tas, 2015; Yiiksel, 2013). Bir bagka tanima gore
ise, siif yonetimi “siiftaki 6grencilerin igbirligi igerisinde hareket edebilmesi, belirli
hedeflere ulasabilmeleri yoniinde yonetilmesi, bunun i¢in gergeklestirilen is ve gayretler
toplami, sinifta var olan her tiirlii kaynagi kullanabilme, gelmesi tahmin edilen zorluklari
asabilme” seklindedir. (Erdogan, 2015, s. 13). Yapilan tanimlardan yola ¢ikilarak sinif
yonetimi; egitim sistemi igerisinde yer alan 6gretmenlerin, 6grencilerin tiim ihtiyaglarini géz
onilinde bulundurarak cesitli arag-gere¢, yontem, teknik ve materyalleri etkili bir sekilde
kullanma ve 6grencilere rehber olacak sekilde pozitif bir sinif iklimi olusturma siireci olarak

aciklanabilir.

Pozitif simif iklimi olusturma silirecinde 6gretmenlerin; hayatin1 dgrencileri igin
vakfetmesi, 6grencilerin hareketlerine yon verebilmesi, teknolojiyi kullanabilmesi ve ¢ocuk
gelisimine yonelik mesleki yeterlik sahibi olmasi ile planli bi¢cimde egitim-6gretim
uygulama, Ogrenme-0gretme ortaminda saghkli iletisim kurabilme, 06grenci izleme-
degerlendirme yapabilme, okulda ¢alisan personelle isbirligi yapabilme, gerekli mevzuatlara
hakim olabilme ve mesleki gelisim saglayabilme gibi niteliklere vakif olabilmesi
gerekmektedir [Tirk Egitim Dernegi (TED), 2009]. Ayrica &gretmenlerin mesleki
niteliklerinin igerisinde etkili sinif yonetimi de bulunmaktadir (Giiltekin, 2020). Bu
yeterliklere ulagmak Ogretmenlerin egitme nitelikleri kadar yonetme niteliklerinin de
gelistirilmesini gerektirmektedir (Demirtas, 2015). Ciinkii smnifin iyi yonetilmesi sonucu,
Ogretim verime ve basariya ulasabilir. Dolayistyla sinif yonetimi, 6gretimin etkili ve basarili
olabilmesinde esas belirleyici olarak goriilmektedir (Erdogan, 2015). Ogretmenlerin etkili ve
verimli olabilmesi i¢in 6grenme-08retme ortamini saglikli bicimde planlamasi ve yonetmesi
gerekmektedir. Ogretmenler bu becerilere sahip olarak dgrencilerin 6grenme ve karar verme
stireglerinde aktif olabilmelerini saglarlarken ayni zamanda gerek akademik gerekse
toplumsal siireglerde etkin olabilmelerini de amaglarlar. Ogrencilerin diisiince, goriis ve bilgi
donanimlar1 sinifin demokratik bicimde yonetilmesiyle, sinif dokusunu giiclendirmektedir

(Grant ve Gillette, 2006). TED’in (2009) yaptig1 bir arastirmaya gore Ogrencilerin
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cogunlugunun sinifa severek ve isteyerek geldiklerini vurgulamalarina karsin 6gretmenler

tarafindan &grencilerin dgrenmeye istekli olmadigi ifade edilmektedir. Ogrencilerin bir
kisminin  siifta rahat hissetmediklerini, Ogretmen go6ziinde kendilerini degersiz
hissettiklerini, 6gretmenlerin  6grencilerden  bekledikleri davranmislart  kendilerinin
yapmadiklarini, adil davranmadiklarin1 belirtmeleri arastirmanin diger sonuglarindandir. Bu
duruma ragmen ogrencilerin sinifa severek ve isteyerek gelmelerinin sebebinin akran
iliskilerinden kaynaklandig1 diisiiniilmektedir. Ogretmenlerin bdyle bir durumda 6grenme
Ogretme stlirecini adil davranimlariyla, ¢ocugun yas, gelisim o6zellikleri, ilgi ve bireysel
farkliliklarini goz Oniine alarak 6grencilerde 6grenme istegi gelistirecek bicimde tasarlamasi
gerekmektedir. Ogrencilerin dgrenme isteklerini gelistirmek bir bakima Ogretmenlerin
ogrenci 6grenmesini etkileme, yani uygun yeterlige sahip olmasini gerektirmektedir (Epstein
ve Willhite, 2015). Tartisilan ¢alismalarin Ozeti olarak smif yonetim becerilerinin
Ogretmenlerin yansitici gorevi goriip hem ¢ocuklart hem de kendilerini gelistirerek egitim,
ogretme ve 6grenme alani olan sinifa i¢ hazinesini aktardigi yetkinlikler biitiinii oldugu ifade
edilebilir. Ogretmenlerin bu alan1 en etkili bicimde kullanmalar1 igin &ncelikle egitim
alanina saglikli bi¢cimde liderlik etmeye, bu sayede sinif yonetim becerileri kazanmaya

ihtiyaglar1 oldugu sdylenebilir.

Ogretmenler, smif ydnetim becerilerini kullanirken c¢ocuklarin duygularmi disa
vurmalarini saglama ve paylasma duygusu kazandirma gibi durumlar1 dikkate almaktadir
(Denizel Giliven ve Cevher, 2005). Bu kapsamda oOgretmenlerin oncelikle kendilerini
tantyabilme, ardindan Ogrencilere deger verme, saygi gosterme gibi yeterliklere sahip
olmalar1 gerektigi soOylenebilir [Milli Egitim Bakanligi (MEB), 2017]. Kendini ve
cevresindeki insanlar1 tam anlamiyla tantmanin ise bilissel, sosyal ve duygusal boyutlar: da
kapsadig: ifade edilebilir. Bu bakimdan, kendi duygularini tanimayan veya 6grencilerinin
duygularinin farkina varmayan bir 6gretmenin eksik kaldigi ve sinif yonetim becerilerinin
onemli yeterliklerinden birinin de duygusal zeka oldugu disiliniilmektedir. Kogoglu'na
(2011) gore de yeterligi kuvvetli olan bireylerin duygusal zekilarinin da kuvvetli oldugu

bilindiginden sinif yonetimi ve duygusal zeka arasindaki iligkinin incelenmesi olagandir.

Duygusal zekd “duygulart tanmimak ve yonetmek, karsidaki kisi ya da kisilerin
duygularin fark etmek, sosyal iliskileri yonetebilmek™ becerilerini igermektedir (Tuyan ve
Beceren, 2004, s. 38). Yapilan bazi arastirmalar sonucunda; duygusal zekanin bireyin
duygularini tanima, bu duygular1 yonetme, kendisini motive etme, baskalarinin duygularini

tanima ve basarili iligkiler gelistirme becerileri seklinde bes kritik bileseni oldugu ifade
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edilmektedir (Goleman, Bennet ve Barlow, 2012). Bu yonler ele alindiginda Salovey ve

Mayer (1990, s.189) duygusal zekayir “bireyin duygu aktarabilmeyi, ayirt edebilmeyi,
bilgilerini kullanabilmeyi igeren sosyal zeka tiiri”; Goleman (2010, s.62) ise; “kendini
harekete gecirebilme, sorunlara ragmen hayatini stirdiirebilme, ruh halini diizenleyebilme”
seklinde tanimlamistir. Bununla birlikte duygusal zeka, problemleri ger¢ekei ve esnek bir
sekilde ¢ozerek hem bireysel faktorlerle hem de ¢evreyle bas edebilmeyi (Bar-On, 2006),
bireyin kendinin ve baskalarinin duygularin1 anlamayi, olaylar1 anlamlandirmay1 (Gegikli,
2013, s. 306), benzer sekilde duygusal bilgiyi anlayip bunlarin bir yansimasi olarak
duygusal-zihni gelisimi (Akgemci ve Doganalp, 2008) ve tiim bunlari yo6netebilmeyi
(Robbins ve Judge, 2015) igermektedir. Duygusal zekasi yiiksek insanlar iletisim, empati,
kontrol, uyum, isbirligi, motivasyon, baskalarin1 etkileme, liderlik gibi o6zelliklerini
cevrelerine yansitmaktadir (Tunca, 2010). Ayrica algilama, anlama, ifade etme,
siniflandirma, yonetme ve diizenleme yetene8inin yani duygusal zekdnin Ogretmen
verimliligi tizerinde olumlu etkileri oldugu ortaya koyulmustur (Valente, Veiga-Branco,
Rebelo, Lourenco ve Cristévao, 2020). Bu nedenle, o6gretmenlerin sinif ortaminda
gostermesi gereken yoOnetim becerilerinin duygusal zekdyi1 olusturan 6gelerle Ortiistiigi
sOylenebilir. Bu baglamda son zamanlarda 6nemi anlasilan duygusal zeka, sinif yonetimi ile
iliskisi arastirilan 6nemli bir degiskendir (Denizel Giiven ve Cevher, 2005; Karag6zoglu,
2016; Kopriilii, Turhan ve Helvaci, 2018; Ozdevecioglu, Akin, Karaca ve Istahli, 2014; Tok,
Tok ve Dogan Dolapgioglu, 2013; Toytok, 2013; Tunca, 2010). Ogretmenin hem kendisinin
hem de ogrencilerin ruh hallerini ve duygularini anlama ve yoOnetme becerisi
diistintildiigiinde, duygusal zekanin liderlige katkida bulundugu sdylenebilir. Bu kapsamda
George (2000) da duygusal zekanin organizasyonlarda etkili liderlige katkida bulundugunu
one slirmektedir. Rosete ve Ciarrochi (2005) ise daha yiiksek duygusal zekanin daha yiiksek
liderlik etkinligi ile iliskili oldugunu aciklamaktadir. Biitiin bu arastirmalar birlikte
degerlendirildiginde 6gretmenlerin sinif yonetim becerileri ile duygusal zekalar1 arasinda

pozitif yonde anlamli bir iligkinin varlig1 beklenmektedir.

Yukaridaki tartigmalarda da dile getirildigi gibi simif yonetim becerileri 6grenme-
ogretme siireclerini temel almaktadir. Ogrenme-dgretme siirecinde, dgretmenin rol aldig1
beceriler, Ogretmen yeterlikleri olarak belirtilmistir (MEB, 2017). Ross’un (1992)
arastirmasinda kisisel yeterlilige sahip olan d6gretmenlerin siniflarindaki 6grenci basarisinin
daha fazla oldugu sonucuna ulasilmistir. Ogretmenlerin kendilerine olan giiveni artirdiginda

daha etkili egitim olanagi sunduklar1 diisliniildiigiinde 6gretme siirecinde Ggretmen igin
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gerekli olan yeterliklerden birinin de 6z yeterlik oldugu séylenebilir. Woolfolk Hoy ve

Spero (2005), 6gretmen yeterligi ile 0z yeterlik arasinda orta diizey iliski oldugunu
bulmustur. Sosyal bilimlerde ve 6zellikle de psikolojideki aragtirmalarda pozitif psikoloji
akimi ile (Luthans, 2002) daha da ¢ok giindeme gelen 6z yeterlik algisi, Bandura’ya (1982)
gore bireylerin karsilastiklar durumlarla bas edebilmek amaciyla yapilacak davranislari ne
kadar iyi yapabilecegine dair inanci olarak tanimlanmaktadir. Batar ve Aydin’a (2014) gore
bireyin 6z yeterliginin gelisecegine dair kesin diisiincesi ancak bireyi ilgilendiren ve kesfe
acik beceri siirecidir. Bu baglamda, 6gretmen 6z yeterligi ise 0gretmenin Ogretme isini
yerine getirebilmek i¢in gereken faaliyetleri diizenleme becerisine iliskin algilaridir
(Tschannen-Moran, Woolfolk Hoy ve Hoy, 1998). Bununla birlikte 6z yeterligi Senemoglu
(2013), bireylerin karsilasacagi zorluklar1 asmada kendinde gordiigii basariya iliskin inanct;
Korkmaz (2013), bireylerin yaptig1 davranis ile yapmasi gereken davranisin ne kadar
ortiistiigiinii fark edebilmesi; Aksoy (2011), bireylerin bir gdrevi yapabilecegine iliskin
inanc1; Hoy ve Miskel (2012) ise bireylerin bir isi yapabilecegine iliskin kendini
degerlendirmesi olarak tanimlamaktadir. ilgili alan yazinda bireylerin 6z yeterliklerini
kullanarak sinif yonetim becerilerini gelistirebileceklerini destekler nitelikte her iki degisken
arasindaki iligkiyi ortaya koyan caligsmalar bulunmaktadir (Abu Tineh, Khasawneh ve
Khalaileh, 2011; Babaoglan ve Korkut, 2010; Demir, 2015; Giines, 2016; Ipek ve Ipek,
2015; Ozbezek ve Paksoy, 2017).

Alan yazindaki 6z yeterlilik-duygusal zeka arasindaki iliskiye bakildiginda, bireyin
duygu ve diisiincelerinin, kendisiyle ilgili algilarin1 ve 6z yeterlik inancini gii¢lendirdigi
soylenebilir. Egitimciler iizerinde yapilan arastirmalarda 6gretmenlerin ve {iniversite 6gretim
elemanlarinin 6z yeterlilikleriyle, duygusal zeka ve Ogretmen yetkinligi arasinda pozitif
iligskiler bulundugu goriilmektedir (Abdolvahabi, Bagheri, Haghighi ve Karimi, 2012;
Amirian ve Behshad, 2016; Celik Agirman ve Naktiyok, 2018; Di Fabio ve Palazzeschi,
2008; Hashemi ve Ghanizadeh, 2011; Karamehmetoglu, 2017; Ramchunder ve Martins,
2014; Rastegar ve Memarpour, 2009; Ocal ve Senel, 2016; Ozbezek ve Paksoy, 2017; Sert
ve Tras, 2019; Sarkhosh ve Rezaee, 2014; Senel, 2015; Senel, Adilogullar1 ve Ulucan, 2014;
Wu, Lian, Hong, Liu, Lin ve Lian, 2019). Bu bulgu 6gretmenlerin duygusal zekalarinin
gelisimi ve 0z yeterlilik inanclarmi etkili kullanmalari sonucunda ozellikle de sinif
yonetimindeki yetkinlik baglaminda basariya ulasilabilecegi diisiincesini desteklemektedir.
Diger bir arastirmanin sonucuna gore ise duygusal zeka ve dgretmen 6z yeterligi arasinda

hem kiiresel hem de {i¢ boyutta (6gretim stratejisinde etkinlik, sinif yonetiminde etkinlik ve
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ogrenci katilimindaki etkinlik) bir takim onemli ve pozitif iligkiler bulunmaktadir (Di Fabio

ve Palazzeschi, 2008). Bu durumda duygusal zeka ve 6z yeterlik inancinin 6gretmenlerin

sinif yonetim becerilerini de etkileyecegi diisiiniilmektedir.

Sonug olarak, bireylerin duygu, diisiince ve davraniglari birbirinden farkli oldugu i¢in
yasanilan olaylara bakis agilar1 da farkli olmaktadir. Olusan bu farkliliklar zaman zaman,
bireyler arasi anlasmazlik ve huzursuzlugu da beraberinde getirebilmektedir. Anlasmazlik ve
huzursuzluklar1 ¢6zmek ve olusan farkli durumlar yonetmek duygusal zekaya sahip olmay1
gerektirir. Bu durum da bireyin kendisini gelistirmesiyle saglanabilir (Gegikli, 2013).
Ogretmen, o&grenme Ogretme siirecinde Ogrencilerden gelebilecek geri  bildirimleri
Oonemseyerek 0grencilerde yaratici diislince tarzinin gelismesini, sorumluluk sahibi bireyler
olarak davranmasini saglayarak, istenmeyen davraniglarin ortadan kaldirilmasi i¢in dncelikle
ogrencileri anlamali ve bu duruma gore sinif ortamini yeniden yapilandirmalidir. Dolayisiyla
Ogretmenler iyimser bir bakis ac¢isiyla, kendisinin ve ¢ocuklarin duygularini, diislincelerini
de dikkate alarak hareket etmek ve sinift bu becerilerle yonetmek zorundadir. Bu beceriler,
duygusal zekay1 olusturan etmenlerle de biiylik Ol¢lide benzerlik gostermektedir (Tunca,
2010). Bununla birlikte 6gretmenler problem c¢ozebilen, arastiran, elestiren, bilgiye
erigebilen, kendine gliven duyan insanlar yetistirebilmelidir. Tiim bu faktoérler 6gretmenlerin
0z yeterlik inan¢larinin farkinda olmalarina da baghdir (Eker, 2014). Bu nedenle iy1 yetismis
ogretmenlerin oncelikle 6z-yeterlik inancinin da gelismis olmasi gerekmektedir (Uredi ve

Uredi, 2006).

Sinif yonetim becerilerini etkili bir bicimde kullanan 6gretmenler sinifta olumlu bir
hava olusmasini saglayacaktir. Ogretmen, zamanini verimli kullanarak gocuklarin stresten
uzak, paylasimci, etkin ve hosgorilii bir simif ortaminda egitim almalarina yardimei
olacaktir. Bununla birlikte Karamehmetoglu’'na (2017) goére duygusal zekdnin da
gelismesiyle Ogretmenler, derslere 6grenci katilimini yiikseltmekte, 6gretim stratejilerini
cesitlendirebilmekte, daha verimli sinif yonetimi saglamakta ve mesleki anlamda 6zyeterlik
algilart kuvvetlenmektedir. Bu durum smif yonetimi i¢cin 6nemli bir kolayliktir. Tiim bu
ozellikler, duygusal zekanin da boyutlarini olusturdugu i¢in 6gretmenlerin duygusal zekalar
siif yonetim becerilerinin de gelismesine yardimci olacaktir. Hem smif yonetimi hem de
duygusal zekalarmin kullaniminda kendisini yeterli hissetmeyen 6gretmenlerde giivensizlik

olusacagi ve bu giivensizligin 6grenme ortamini olumsuz etkileyecegi ifade edilebilir.

Ozetle sinif ydnetim becerilerinin, duygusal zeka kullaniminin ve 6z yeterlik inancinin

birbiriyle iligkili ve aym1 zamanda Ogretmenlerin smif yonetim becerilerinin, duygusal
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zekalariin ve 0z yeterlik inanglarmin egitsel amaglara ulasmada 6nemli faktorler oldugu

diistiniilmektedir. Bu baglamda ilgili alan yazin 6gretmenlerin sinif yonetim becerileri,
duygusal zekalar1 ve 6z yeterlilik inanglar1 degiskenleri arasinda bir iligki olabilecegi
varsayimin1  desteklemektedir. Fakat yapilan c¢alismalarin genellikle bu degiskenler
arasindaki ikili iliskileri inceledigi goriilmiis ve sinif yonetim becerilerinin agiklanmasinda
duygusal zekd ve 0z yeterlilik inanci gibi bireysel degiskenlerin roliinii inceleyen
caligmalara rastlanilmamistir. Dolayisiyla simif yonetim becerisi, duygusal zekd ve 0z
yeterlik inancinin birbirine paralel oldugunu goren Ogretmenlerin; kendi yeterliklerinin
farkina varabilmesi adina gayret gostermesi ve daha verimli egitim-6gretim siireci igerisine
girebilmek bakimindan sadece plan-program etkinlikleri, fiziksel diizen, dgretmen-6grenci
iligkilerinin diizenlenmesi, zaman kullanimi, sinif i¢i etkilesim ve davranis diizenlemelerine
degil aynm1 zamanda iletisim, empati, kontrol, uyum, isbirligi, motivasyon, baskalarini
etkileme gibi duygusal anlamda ve Ozellikle egitim-0gretim siirecinde basariya
ulagabilecegine olan inancini artirmaya yonelik girisimlerde bulunmalarina katki saglayacagi

distiniilmektedir.
Arastirmanin Amaci

Bu aragtirmanin temel amacini okul dncesi ve ilkdgretim 6gretmenlerinin duygusal zekalar
ve smif yonetim becerileri arasindaki iliskilerin ve bu iliskide 6z yeterlik inancinin aracilik
roliiniin incelenmesi olusturmaktadir. Bu baglamda arastirma kapsaminda asagida belirtilen

alt problemlerin cevabi aranacaktir:

1. Ogretmenlerin duygusal zekalari, 6z yeterlik inanglar1 ve sinif ydnetim becerileri

ile alt boyutlar1 arasinda anlamli iliskiler var midir?

2. Ogretmenlerin duygusal zekalari ile 6z yeterlik inanglar1 sinif ydnetim becerileri

ve alt boyutlarinin anlamli yordayicis1 midir?

3. Ogretmenlerin duygusal zekalar1 ile simf yénetim becerileri ve alt boyutlari

arasinda 6z yeterlik inancinin aracilik rolii anlamlr midir?
Yontem
Arastirmanin Modeli

Bu aragtirma, ogretmenlerin duygusal zekélari, 6z yeterlik inanglart ve sinif ydnetim

becerileri arasindaki iliskilerin incelendigi iligkisel tarama modelinde tasarlanmis nicel bir
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caligmadir. Arastirmada duygusal zeka bagimsiz degisken, sinif yonetimi bagimli degisken,

0z yeterlik inanci ise araci degiskendir.
Calisma Grubu

Arastirmanin ¢alisma grubunu 2017-2018 egitim-6gretim yilinda Kastamonu il ve
ilgelerinde Milli Egitim Bakanligi’na bagl devlet okullarinda gorevli ve yas ortalamasi 37
olan (SD = 8.7) 376 okuldncesi ve ilkdgretim 6gretmeni olusturmustur. Calisma grubunun %
68’1 (n = 254) kadin, % 32’si (n = 122) erkek; % 26’s1 (n = 99) 22 - 30 yas, % 44’1 (n =
165) 31-40 yas, % 30’u (n = 112) 41 ve lizeri yas grubundan; % 14’i (n = 54) okul oncesi,
% 32’si (n = 121) smif, % 54’1 (n = 201) brans d6gretmeninden; % 44’1 (n = 166) 1-10 y1l,
% 35’1 (n = 130) 11-20 y1il % 21’1 (n = 80) 21 yil ve iizeri kidemden; % 5’1 (n = 18)
yiiksekokul, % 89’u (n = 336) lisans, ve % 6’s1 (n = 22) yiiksek lisans mezunundan

olusmaktadir.
Veri Toplama Araglar

Arastirmanin verileri 3 farkli 6l¢ek araciligiyla toplanmigtir. Ayrica veri toplama formuna,

katilimcilarla ilgili demografik bilgiler toplanmasi i¢in kisa bir boliim eklenmistir.
Duygusal Zekd Ozelligi Ol¢egi-Kisa Form

Petrides ve Furnham (2001) tarafindan gelistirilmis ve 20 maddeden olusan 7°1i Likert tipi
Duygusal Zekd Ozelligi Olgegi-Kisa Formu'nun (DZOO-KF) Tiirkge versiyonunun
gecerlik-giivenirlik analizleri {iniversite 6grencileri ile Deniz, Ozer ve Isik (2013) tarafindan
gerceklestirilmistir. Mevcut aragtirmada gegerlik-gilivenirlik analizleri yeniden yapildiginda
AFA sonucunda tiim maddelerin toplam varyansinin % 31’ini agikladig1 goriilmektedir (6z-
deger = 5.986). Madde analizine gore 15. maddenin faktor yiikii .30°dan kiiciik oldugundan
olgekten ¢ikarilmistir. Ayrica maddelerin faktor yiikleri .34 - .70 arasindadir. Olgegin ilk
faktorlinlin  toplam varyansin % 30’undan fazlasin1 agikladigindan toplam puan
kullanilmistir. Olgegin Cronbach’s Alpha i¢ tutarlik katsayisi .87, diizeltilmis madde toplam

korelasyonlar1 .35 - .65 arasindadir.
Ogretmen Oz Yeterlik Inanci Olcegi

Tschannen-Moran ve Hoy (2001) tarafindan gelistirilmis ve Capa, Cakiroglu ve Sarikaya
(2005) tarafindan Tiirk¢eye uyarlanmig, kisa forma iligkin gecerlik giivenirlik analizi
Kavgaci (2014) tarafindan yapilmistir. Ogretmen Oz Yeterlik Olgegi (Kisa Form); 9’lu

Likert tipi toplam 12 maddeden olusmustur. Ikinci diizey faktdr analizi sonuglarina gore



H.Saglam ve H.Kavgac)/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 52, 389-416, 2021 397
Olcek maddelerinin tek boyut etrafinda toplandigi ifade edilmistir. Mevcut arastirmada

tekrarlanan gecerlik-giivenirlik analizlerine gore Olgegin temel bilesenler analizi maddelerin
tek boyut altinda toplandigini ve toplam varyansin % 54’linli agikladigin1 gostermistir (6z-
deger = 6.456). Olgek maddelerinin faktor yiikleri .67 - .79; Cronbach’s Alpha i¢ tutarlik

katsayis1 .92; madde toplam korelasyon katsayilari ise .61 - .73 arasindadir.
Simif Yonetim Becerileri Olcegi

Delson (1982) tarafindan gelistirilmis ve Yalc¢inkaya ve Tonbul (2002) tarafindan Tiirk¢eye
uyarlanan olgek 5°li Likert tipi toplam 25 maddeden olusmaktadir. Korkut (2009) tarafindan
Tiirkgeye uyarlama c¢alismasinda Olgegin yeniden analizi yapilarak madde sayis1 15°e
indirilmis ve olgek; “Fiziksel Diizen Plan Program Etkinlikleri”, “Ogretmen-Ogrenci
[liskilerinin Diizenlenmesi” ve “Zaman Kullanimi ile Sif I¢i Etkilesim ve Davranis
Diizenlemeleri” olarak {ii¢ alt faktérden olusmustur. Mevcut arastirmada gecerlik-giivenirlik
calismalar1 tekrarlanmistir. Bilesen matrisi incelendiginde 6. ve 10. maddeler binisiklik
problemi nedeniyle o6lgekten ¢ikartilmistir. Boylelikle Olgekte baslangigta 15 olan madde
sayist giivenirlik analizi sonucunda 13’e diismiistiir. 13 madde iizerinden yapilan faktor
analizinde Korkut (2009) tarafindan ele alinan ikinci ve {iglincii boyutlarin tek boyut
etrafinda toplandigi goriilmiistiir. Bu calismaya gore birinci boyut “Iliski ve Davranis
Diizenlemesi” (agiklanan varyans = % 26; Oz-deger = 3,405), ikinci boyut “Fiziksel Diizen
ve Plan Program Etkinlikleri” (agiklanan varyans = % 24; 6z-deger = 3,118) olarak
adlandirilmistir.  Alt boyutlardaki maddelerin diizeltilmis madde toplam korelasyon
katsayilar1 .46 - .61; madde faktdr yiikleri .50 - .75 arasindadir. iki boyut toplam varyansin
% 50’sini agiklamaktadir. Cronbach’s Alpha i¢ tutarlik katsayilari; “iliski ve Davranis
Diizenlemesi” alt boyutu i¢in .82, “Fiziksel Diizen ve Plan Program Etkinlikleri” alt boyutu
i¢in .79; tiim 6lgek icin .86’dir.

Veri Analizi

Arastirmada SPSS-21 paket programi kullanilarak betimleyici istatistikler yapilmistir. Buna
gore arastirma degiskenlerinin basiklik ve carpiklik degerlerinin -.17 ile .77 arasinda
degistigi goriilmistiir. Degiskenler arasindaki iligki incelemesinde Pearson Momentler
Carpim Korelasyon Katsayisi hesaplanmistir. Bagimsiz degiskenlerin bagimli degiskenleri
yordama diizeylerini belirlemek i¢in Coklu Regresyon Analizi yapilmistir. Son olarak,
ogretmen 0z yeterliginin duygusal zeka ile sinif yonetimi arasindaki aracilik roliinii analiz

etmek i¢in Hayes (2013) tarafindan SPSS icin gelistirilen bootstrap érneklemesine dayanan

PROCESS isimli makro kullanilmistir. Giiven araliklar1 5000 yeniden 6rnekleme iizerinden
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hesaplanmustir. Araci etkinin anlamliliginin hesaplanmasina yonelik tartismalarda Sobel z

testi gibi sik kullanilan yontemlerin normal dagilim varsayimma dayandigr ifade
edilmektedir. Ancak Baron ve Kenny (1986) modelinde agiklanan araci etki (paths a.b)
normal dagilima sahip olmadigindan Sobel z testinin dogru sonuclar ¢ikarmayacagi
belirtilmektedir. Bu cercevede araci etki ve standart hata hesaplanmasi igin bootstrap
yonteminin kullanim1 yayginlagsmaya baslanmistir (Hayes, 2009; MacKinnon, Lockwood ve
Williams, 2004). Mevcut arastirmada gerek ulusal (Kavgaci ve Calik, 2017) gerekse
uluslararas1 yayimlarda (Loflin ve Barry, 2016; Schwarzer, Antoniuk ve Gholami, 2015)
goriilmeye baslanan bootstrap yontemini uygulayan PROCESS makrosu tercih edilmistir.

Bulgular

Bu boliimde ilk olarak 6gretmenlerin duygusal zekalari, 6z yeterlikleri ve sinif yonetim
becerileri arasindaki iligkilere yonelik Pearson Momentler Carpimi Korelasyon Katsayilar

hesaplanmis ve Tablo 1’de sunulmustur.

Tablo 1. Degiskenler Aras: Iliskilere Yonelik Bulgular

Degiskenler 1 2 3 4 5

1. Sinif Yonetim Becerileri SR+ 1° el N < 1° b kBN 1 Sale bl o1° kol
2. 1liski ve Davranis Diizenlemesi - S58F** 41F** 5gFRE
3. Fiziksel Diizen ve Plan Program Etkinlikleri - 20%F*F 64FF*
4. Duygusal Zeka Ozelligi - B4FF*

5. Ogretmen Oz yeterligi -

*xxp < 001

Tablo 1’e bakildiginda 6z yeterlik ve duygusal zekanin simif yonetim becerileri ile
orta derecede anlaml iligkisine ragmen 6z yeterligin duygusal zekaya oranla sinif yonetim
becerileri ile iliskisi daha gii¢lii goriilmektedir. Ayrica “Iliski ve Davranis Diizenlemesi”
boyutunun bagimsiz degiskenlerle iligkisinin “Fiziksel Diizen ve Plan Program Etkinlikleri”

boyutuna gore daha giiclii oldugu saptanmastir.

Arastirmada duygusal zeka ve 0z yeterligin sinif yonetim becerilerini yordama
durumu dogrusal Coklu Regresyon Analizi ile saptanmistir. Bulgular Tablo 2’de
sunulmustur. Tablodan da goriilecegi iizere duygusal zekd tek basina smif yonetim

becerilerinin “Fiziksel Diizen ve Plan Program Etkinlikleri” boyutunun % 7’sini; ikinci
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adimda eklenen 6z yeterlikse “Fiziksel Diizen ve Plan Program Etkinlikleri” boyutunun %

34’inii aciklamaktadir. Her ikisi birlikte “Fiziksel Diizen ve Plan Program Etkinlikleri”
boyutundaki degisimin % 41’ini yordamaktadir. Iki degiskenin birlikte ele alinip “Fiziksel
Diizen ve Plan Program Etkinlikleri” alt boyutuna katkilar1 incelendiginde birinci adimdaki
katkis1 anlamli olan duygusal zekdnin 6z yeterligin eklenmesiyle anlamsizlastigi
goriilmektedir (B = -.03, p > .05). Oz yeterligin ise “Fiziksel Diizen ve Plan Program
Etkinlikleri” alt boyutuna katkist anlamhidir (B = .65, p < .05). Bu durum 6z yeterligin
duygusal zeka ile “Fiziksel Diizen ve Plan Program Etkinlikleri” boyutu arasindaki iliskide
tam aracilik etkisinin olabilecegine, bir baska deyisle duygusal zekdnin sinif yonetim
becerilerinin “Fiziksel Diizen ve Plan Program Etkinlikleri” boyutunu 6z yeterlik {izerinden

dolayl olarak etkileyebilecegine isaret etmektedir.

Tablo 2. Duygusal Zekd ve Oz Yeterligin Simf Yonetim Becerileri ve Alt Boyutlarini

Yordamasina Yonelik Bulgular

. Sinif Yonetim
Fiziksel Diizen ve Plan Iliski ve Davranis o
o Becerileri
Program Etkinlikleri Diizenlemesi
(Toplam Puan)
Degiskenler B t p B t p B t p
1. Adim
Duygusal
5.25 000 41 8.748 .000 .38 7.92 .000
zeka
R? .07 A7 14
F 27.542  .000 76.523  .000 62.688  .000
2. Adim
Duygusal
-.03 -.60 552 .19 4.073 .000 .09 2.15 .032
zeka
Oz yeterlik .65 14572 000 .51 11.177 .000 .65 15.71 .000
R? toplam 41 .38 .48
AR? 34 21 34
F 127.721  .000 113.400 .000 175.398 .000

AF 212.336  .000 124922  .000 246.893  .000
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“Iliski ve Davranis Diizenlemesi” boyutunun yordanmasina ydnelik bulgular igin

duygusal zekanin degisimin % 17’sini, 6z yeterligin ise duygusal zeka kontrol edildiginde
gerceklesen degisimin % 21’ini yordadigi goriilmektedir. Duygusal zekd ve 6z yeterlik
“Iliski ve Davranis Diizenlemesi” boyutundaki degisimin % 38’ini agiklamaktadir. Iki
degiskenin birlikte ele alindig1 “Iliski ve Davranis Diizenlemesi” alt boyutunda 6z yeterligin
(B = .51, p <.05) duygusal zekaya (B = .19, p < .05) gore daha giiclii bir yordayici oldugu

goriilmektedir.

Smif yonetim becerilerine iligkin toplam puanin yordanmasina yonelik bulgulara
bakildiginda duygusal zekanin sinif yonetim becerilerinde gergeklesen degisimin % 14’{inti,
0z yeterligin ise duygusal zekd kontrol edildiginde % 34’linli yordadigi goriilmektedir.
Modele eklenen bagimsiz degiskenler, birlikte sinif yonetim becerilerindeki degisimin %
48’ini yordamaktadir. 1ki degiskenin modele birlikte katkilar1 incelendiginde 6z yeterligin (B
= .65, p < .05) duygusal zekdya (B = .09, p < .05) gore daha gii¢lii yordayict oldugu
goriilmektedir. Bulgularda dikkat ¢eken nokta duygusal zekanin sinif yonetim becerileriyle
iligkilerini gdsteren standartlagtirllmig regresyon katsayilarinda 6z yeterligin modele
eklenmesiyle % 50’den fazla bir diisiis yasanmasidir. Bununla birlikte, her iki adimda da
duygusal zekanin modele katkis1 anlamhidir (p < .05). Bu durum 6z yeterligin duygusal zeka
ile sinif yonetim becerileri arasindaki iliskide kismi bir araci etkisinin olabilecegini

gostermektedir (Hayes, 2013).

Arastirma bulgularmin arac1 etkiye isaret etmesi {izerine bu araci etkinin
anlamliligmin incelenmesi gerektigi kararlastirilmistir. Bu baglamda Hayes tarafindan
SPSS-PROCESS isimli makro (Hayes, 2013) kullanilarak araciligin anlamliligi test
edilmistir. Arastirmada sinif yonetim becerileri, alt boyutlariyla birlikte, bagimli degisken
olarak kabul edildigi icin aracilik analizi ii¢li i¢in de tekrarlanmis ve bulgular Tablo 3’te

verilmistir.

Tablo 3. Oz Yeterligin Aracilik Etkisine Yonelik Bulgular

Fiziksel Diizen ve Plan Iliski ve Davranis Smif Yonetim Becerileri
Program Etkinlikleri Diizenlemesi (Toplam Puan)
Araci LLCI- LLCI- LLCI-
B Effect SE B Effect SE B Effect SE
Degisken ULCI ULCI ULCI

Oz
yeterlik

29 .03 .22-.36 .23 .03 .17-.28 29 .03 .23-.35
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a LLCI: Giiven Aralig1 i¢in En Diisiik Puan, ULCI: Giiven Arahig1 igin En Yiiksek Puan, SE: Standart Hata.

Standart hata ve Giiven araliklar1 Bootstrap degerlerdir.

Tablo 3’te de belirtildigi tizere duygusal zekanin sinif yonetimi tizerindeki dolayl
etkisi anlamhdir (.29; SE = .03; CI = [.23, .35]; p < .01). Benzer sekilde, sinif yonetiminin
alt boyutlarindan “Fiziksel Diizen ve Plan Program Etkinlikleri” (.29; SE = .03; CI = [.22,
.36]; p < .01) ile “Iliski ve Davranis Diizenlemesi’nde (.23; SE = .03; CI = [.17, .28]; p <
.01) de dolayl etkiler anlamlidir. Bu dogrultuda, 6z yeterligin “Fiziksel Diizen ve Plan
Program Etkinlikleri” alt boyutu ile duygusal zeka arasindaki iliskide tam aracilik, diger
modellerde ise anlamli diizeyde kismi aracilik rolii istlendigi ortaya c¢ikmaktadir.
Dolayistyla regresyon analizinde ortaya ¢ikan aracilik durumunun dogrulandigi ifade
edilebilir. Bu agidan, 6gretmenlerin duygusal zekalarinin, sinif yonetim becerilerinin
“Fiziksel Diizen ve Plan Program Etkinlikleri” alt boyutu haricinde gerek dogrudan, gerekse
ogretmenlik meslegi icinde 6z yeterlik algilarmi giiclendirerek dolayli olarak pozitif ve

anlamli diizeyde etkiledigi goriilmektedir.
Tartisma, Sonuc ve Oneriler

Arastirmanin bu boliimiinde alt amaclara iliskin arastirma bulgulart alan yazin baglaminda
sirastyla tartistlmistir. 11k olarak arastirmanin degiskenleri arasindaki anlamli iliskilerin
incelenmesine yonelik analizler bagimsiz degiskenlerin siif yonetim becerileriyle anlamli
diizeyde iliskili oldugunu gdstermistir. Smif yonetim becerilerinin alt boyutlariyla diger
degiskenlerin iliskilerine bakildiginda en yiliksek iliskiyi 6z yeterlik degiskeninin
olusturdugu goriilmiistiir. Ayrica sinif 6gretmenlerinin 6z yeterlik inanglariyla sinif yonetim
becerilerinin “Fiziksel Diizen ve Plan-Program Etkinlikleri” ile “Iliski ve Davranis
Diizenlemesi” boyutlar1 arasinda orta diizeyde pozitif anlamli iliski saptanmistir. Bununla
birlikte, “Fiziksel Diizen ve Plan Program Etkinlikleri” boyutunun “Iliski ve Davranis
Diizenlemesi” boyutuna gore 0z yeterlik ile daha yiiksek diizeyde iliski oldugu
goriilmektedir. Benzer sekilde, Babaoglan ve Korkut (2010) ve Korkut’un (2009)
caligmalarinda da smif yonetim becerileri alt boyutlarinin 6z yeterlikle anlamli diizeyde

iliskili oldugu ortaya konmustur.

Mevcut calismada simif yonetim becerileriyle en yiiksek iliskinin 6z yeterlik ile
oldugu goriilmiistiir. Bu iligkiye gore 6z yeterlik arttikca smif yonetim becerileri; sinif
yonetim becerileri arttitkca da 6z yeterlik inanci artmaktadir. Oz yeterligin igeriginde
ogretmenlerin sinif yonetim sistemlerini etkili kullanabilmesi, 6grenci seviyesine uygun ders

anlatabilmesi, 6grenci degerlendirme yeterliliginin olmas1 gibi faktorler etkili oldugundan
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siif yonetim becerileriyle iligkisinin anlamli olmasi kuramsal olarak da olagan

goriilmektedir.  Smif  yoOnetim  becerilerinin ~ 0gretmen-6grenci  iliskisi, davranig
diizenlemeleri, zaman yOnetimi, sinifin fiziksel diizeni ve plan program etkinlikleri boyutlari
O0gretmenin kendine giiveninin artarak bilgilerin 6grencilere daha saglikli aktarimina ve
kendisine olan inancinin artmasina sebep olmaktadir (Basar, 2014). Bu durum da iKi
degisken arasindaki anlamli iligkileri agiklamaktadir. Yapilan aragtirmalar incelendiginde bu
sonucun alan yazinda yer alan diger ¢aligmalar tarafindan desteklendigi goriilmiistiir. Bay
(2020), Ozgelik (2019), Semerci ve Uyanik Balat (2018) ve Bozbas (2015)’1n galismalarina
gore sinif yonetim becerileri ve 6z yeterlik inanglar1 arasinda anlamh iliski saptanmistir.
Benzer sekilde, Celik (2019) sinif yonetim diizeyleri ile 6z yeterlik diizeyleri arasinda
anlamli bir iliski saptamistir. Ozbezek ve Paksoy (2017) ise Ogrencilerin liderlik etme
motivasyonu ile 6z yeterlikleri arasinda anlamli iligki bulmustur. Giines’e (2016) gore de
Ogretmenin sahip oldugu 6z yeterlik 6gretim icerisindeki liderliginin 6nemli bir isaretidir.
Bu sonuglara paralel olarak Porter (2011), 6z-yeterligi yiiksek olanlarin liderlik rollerini
istlenmeyi sevdikleri i¢in liderlik etmeye daha yatkin olduklarini belirtmektedir. Kendini
yeterli hisseden Ogretmenin sinif igerisindeki performansi artacagindan ve bu durumun,
sinifta yasanabilecek olumsuz faktorlerin azalmasina katkist olacagindan dgretmenlerin 6z
yeterlikleri etkili bir Ogretim yapabilmeleri i¢in Onemli bir faktordiir. Dolayisiyla
ogretmenlerin 0z yeterliginin artmast onlarin smif yonetim becerileri noktasinda daha

basarili olmalarina katki saglayabilmektedir.

Arastirmanin bulgularina gore smif yonetim becerilerine katki saglayan diger
degisken pozitif yonde anlamli bir iliskiye sahip olan duygusal zekadir. Alan yazin
caligmalar1 incelendiginde smif yonetim modellerinin alt boyutlar1 ile duygusal zeka
arasinda anlamli iliski bulunmustur (Karagézoglu, 2016; Koprilii ve dig., 2018). Smuf
yonetim becerilerini olusturan o6geler incelendiginde daha c¢ok smif i¢inde &grencilerle
iletisim ve iliskiye odaklanildig1 goriilmektedir. Insanlar arasi iliski yonetimi; duygular: fark
etmek, anlamak, yorumlamak ve kontrol edebilmek {izerinde durmaktadir. Kendisinin ve
ogrencilerinin duygularinin farkina varamayan ogretmenin eksik kaldig1 sdylenebilir.
Duygusal zeka da “duygular1 tanimak, yonetmek, karsidaki kisi ve kisilerin duygularini fark
etmek, sosyal iligkileri yonetebilmek™ becerilerini igermektedir (Tuyan ve Beceren, 2004,
s.38). George (2000) ise duygusal zekanin, diger bir deyisle kendinin ve digerlerinin ruh
hallerini ve duygular1 anlama ve yonetme becerisinin, organizasyonlarda etkili liderlige

katkida bulundugunu one siirmektedir. Benzer olarak Rosete ve Ciarrochi (2005) de daha
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yiiksek duygusal zeka ile liderligin iliskili oldugunu belirtmistir. Yapilan ¢aligmalara paralel

olarak Acar (2002) da duygusal zeka ile liderlik davranislart arasinda pozitif iligski oldugunu
vurgulamaktadir. Bununla birlikte duygusal zekasi yiiksek oOgretmenler, Ogrencileriyle
iligkisini  kuvvetlendirip Ogrencinin kendine giivenini artirarak saglikli  nesiller
yetistirebilmektedirler. Bu nedenle, 6gretmenin yonetim becerilerini géstermesinin duygusal
zekay1 olusturan Ogelerle de oOrtiistiigii sOylenebilir. Yiiksek sinif yonetim becerileri olan
Ogretmenler zamanimi verimli kullanir; g¢ocuklarin stresten uzak, paylasimci, etkin,
hosgorilii bir egitim almalarini saglar. Benzer sekilde bir bagka ¢alismada (Tunca, 2010)
Ogretmenlerin smnif yonetim beceri diizeyleri ile duygusal zekanin alt boyutlarindan
iyimserlik/ruh halini diizenleme diizeyleri arasinda pozitif yonde anlamli iligski bulunmustur.
Denizel Giiven ve Cevher’e (2005) gore de oOgretmenler, smif yodnetim becerilerini
kullanirken ¢ocuklarin duygularini aktarabilme, paylagsmay1 6grenme gibi durumlar1 dikkate
almalidir. Bu anlamda duygusal zeka ile sinif yonetim becerilerinin iliskili ¢ikmas1 kuramsal
olarak anlamlidir. Ozdevecioglu ve digerleri (2014) ise duygusal zekdnm calisanlar
iizerindeki kotli niyetli yonetim algisinin negatif tesirini kiigiilttiigii ya da tamamiyla yok
ettigini saptamistir. Mevcut calismada da 6gretmenlerin duygusal zekalar: ile sinif yonetim
becerilerinin pozitif iliskili oldugu goriilmiistiir. Ek olarak duygulari tanimak, yonetmek gibi
siireclerin alinan egitimlerle daha etkili hale gelebildigi diisiiniilmektedir. Ornegin K&priilii
ve digerleri (2018) duygusal zeka egitimi alan 6gretim elemanlarinin almayanlara gére sinif

yOnetim beceri puanlarinin daha yiiksek oldugunu belirtmektedir.

Arastirmanin bagimsiz degiskenleri olan 6z yeterlik ve duygusal zeka arasinda orta
diizeyde, pozitif, anlamli iliski bulunmaktadir. Bir baska deyisle, bireyin duygusal zekasinin
giiclenmesi, 6z yeterligin de gelistigini gostermektedir. Dolayisiyla 6z yeterlik ve duygusal
zeka arasinda pozitif yonde ve anlaml iligkinin ¢ikmasi teorik olarak anlasilabilirdir. Alan
yazin ¢aligmalari irdelendiginde duygusal zekayla 6z yeterlik arasinda pozitif yonde anlaml
iligkiler bulunmaktadir (Abdolvahabi ve dig., 2012; Amirian ve Behshad, 2016; Celik
Agirman ve Naktiyok, 2018; Di Fabio ve Palazzeschi, 2008; Hashemi ve Ghanizadeh, 2011;
Karamehmetoglu, 2017; Ocal ve Senel, 2016; Ozbezek ve Paksoy, 2017; Ramchunder ve
Martins, 2014; Rastegar ve Memarpour, 2009; Sert ve Tras, 2019; Sarkhosh ve Rezaee,
2014; Senel, 2015; Senel ve dig., 2014; Wu ve digerleri, 2019). Ornegin, Hashemi ve
Ghanizadeh’e (2011) gore duygusal zeka bilesenleri arasinda kendini gergeklestirme ve stres
toleransinin Ogrencilerin 6z yeterliliginin olumlu yordayicilari oldugu ortaya koyulmustur.

Ogretmenler agisindan ele alindiginda kendini gergeklestiren ve stres toleransi yiiksek
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ogretmenin 0z yeterlik diizeylerini agiklama giicliniin daha fazla olacag diisiiniilebilir. Sert

ve Trag’a (2019) gore ise duygusal ve akademik 6z yeterlik ile duygusal zekanin alt
boyutlar1 arasinda; sosyal 6z yeterlik ile duygusal zekanin bazi boyutlar arasinda anlamli
iligki tespit edilmistir. Ramchunder ve Martins’in (2014) ¢alismasinda ise duygusal zeka ile

0z yeterlik ve liderlik etkinligi arasinda pozitif bir iligki bulunmustur.

Mevcut arastirma sonuglar1 duygusal zeka ve 6z yeterligin, siif yonetim becerilerini
pozitif yonde yordadigini gostermektedir. Duygusal zekdnin tek basina smif yonetim
becerilerinin alt boyutlar1 arasindaki yordayici giiciine bakildiginda “Fiziksel Diizen ve Plan
Program Etkinlikleri” alt boyutunu daha az yordadigi; 6z yeterlik devreye girdiginde ise
modelin “Fiziksel Diizen ve Plan Program Etkinlikleri” alt boyutunu yordama giicliniin
arttigr goriilmiistiir. Bununla birlikte, 6z yeterligin modele eklenmesiyle duygusal zekanin
smif yonetim becerilerinin “Fiziksel Diizen ve Plan Program Etkinlikleri” alt boyutu
iizerindeki yordayici etkisinin azaldigi ve anlamliligini kaybettigi goriilmiistiir. “Fiziksel
Diizen ve Plan Program Etkinlikleri”, duygular1 kullanmanin degil, daha ¢ok objektif olarak
bireyin bu konudaki yeterliklerine olan inancini gerektiren bir boyuttur. Dolayisiyla 6z
yeterligin modele eklenmesiyle modelin aciklanma giiciiniin artmasi; duygusal zekanin
aciklama giiciiniinse diismesi ve anlamsizlagmasi olagan goriilmektedir. Bu durum 6z

yeterligin tam aracilik etkisi olabilecegine isaret etmektedir (Hayes, 2013).

Simf yonetim becerilerinin  “Iliski ve Davrams Diizenlemesi” alt boyutuna
bakildiginda ise ilk adimda duygusal zekanin tek basina “iliski ve Davramis Diizenlemesi”
alt boyutundaki degisimi daha az yordadig1, 6z yeterlik eklendiginde ise modelin “Iliski ve
Davranig Diizenlemesi” alt boyutundaki degisimi yordama giiclinii arttirdigi goriilmiustiir.
Bunun yani sira, 6z yeterligin modele eklenmesiyle smif yonetim becerilerinin “Iliski ve
Davranis Diizenlemesi” alt boyutu ile duygusal zeka arasindaki iligkideki degisimin
aciklanma giicliniin diistiigii ancak anlamliligin korundugu goriilmistiir. Devam eden bu
anlamli etkinin gerek smif yonetim becerilerinin “Iliski ve Davrams Diizenlemesi” alt
boyutunun gerekse duygusal zekdnin daha ¢ok beseri faktorlerden, diger bir deyisle insan

iliskilerinden etkilenmesinin bir sonucu olabilecegi diisiiniilmektedir.

Son olarak belirtilen bagimsiz degiskenlerin toplam sinif ydnetim becerilerini
aciklama giicli incelenmistir. Mevcut arastirma sonuglarina gére duygusal zekasi yiiksek
ogretmenlerin 6gretmen-0grenci iliskisini kuvvetlendirdigi, 6grencinin kendine gilivenini
artirarak saglikli nesiller yetistirdigi ¢ikariminda bulunulabilir. Yapilan arastirmalar

incelendiginde alan yazinda yer alan diger caligmalar tarafindan da elde edilen bu bulgunun
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desteklendigi goriilmektedir (Cakar ve Arbak, 2003; Delice ve Giinbeyi, 2013; Tunca, 2010;

Summak ve Ozgan, 2007). Cakar ve Arbak (2003), yoneticinin duygusal zekas: arttikca,
kendini izleyen grubu yalnizca bir liye olarak gérmekten ziyade, onlart bir birey olarak
gormeye basladigini ve onlarin sorunlariyla ilgilenme egiliminde artis oldugunu ifade
etmektedir. Ayrica duygusal zeka diizeyi fazla olan yoneticilerin ¢alisanlar1 i¢in daha ¢ok
ilham oldugu bilinmektedir. Bu c¢alismada belirtilen yonetici-calisan arasindaki iliski,
O0gretmen ve Ogrenciler arasindaki iliski seklinde diisiiniilebilir. Delice ve Gilinbeyi’nin
(2013) calismasinda ise liderlik davraniglarimi genel ruh hali ve kisisel farkindalik
boyutlarinm agikladigi goriilmektedir. Summak ve Ozgan’a (2007) gore ise yonetici kesimin
birtakim duygusal, sosyal ve ruhsal zeka yeterliklerinin yonetim siire¢ becerilerini yordadigi
gozlenmektedir. Yapilan caligmalarin ortak noktasi duygusal zekanin yoneticilik ve liderlik
stireclerine olumlu anlam yiiklemeleridir. Dolayisiyla elde edilen bu bulgular mevcut
aragtirma sonuclariyla paralellik gostermektedir. Modele 6z yeterligin eklenmesiyle
bagimsiz degiskenlerin birlikte yordayici giiclinlin arttig1 goriilmektedir. Bir baska deyisle,
duygusal zekanin verimli oldugu ve bunun 6z yeterligi gliglendirdigi goriilmektedir. Dikkat
ceken bir diger nokta, duygusal zekdnin modele katkisinin anlamli olmasiyla birlikte sinif
yonetim becerileriyle iligkilerini gosteren standartlastirilmis regresyon katsayilarinda 6z
yeterligin modele eklenmesiyle yaridan fazla bir diisiis yasanmasidir. Oz yeterligin duygusal
zeka ile sinif yonetim becerileri arasindaki iliskide kismi araci etkisinin olabilecegine, diger
bir ifadeyle duygusal zekanin sinif yonetim becerilerini 6z yeterlik {izerinden dolayli olarak

etkileyebilecegine isaret etmektedir (Baron ve Kenny, 1986; Hayes, 2013).

Oz yeterlik ve duygusal zekanin sinif yonetim becerilerini yordamasi, dgretmenlerin
0z yeterlik ve duygusal zekalarindaki artigin siif yonetim becerilerindeki artis1 agikladigini
gostermektedir. Bu durumda duygusal zekas: ve 6z yeterlik inanci yiiksek 6gretmenlerin
siif yonetiminde de basarili oldugu ve siniflarda hedefledikleri kazanimlara ulagilmasinin
kolaylastigi, dolayisiyla 6gretimde bir gelismenin saglandigi sdylenebilir. Yapilan arastirma
sonuglarinin elde edilen mevcut sonuglarla paralel oldugu goriilmektedir. Duygusal zeka
egitimi alan 0gretim elemanlarinin almayanlara gore sinif yonetim becerileri puanlar1 daha
yiiksek olmakta (Kopriilii ve dig., 2018), duygusal zeka ile liderlik davraniglari arasinda
pozitif iligki bulunmakta (Acar, 2002) ve Ogretimsel liderlik, 6z yeterligi yordamaktadir
(S18r1, Tabak ve Glingor, 2012). Karamehmetoglu (2017) da duygusal zekanin 6z yeterliligin

siif yonetimine dair alt boyutlarinin yordayicist oldugunu gdstermistir. Mevcut ¢alismada
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duygusal zeka ve 0z yeterligin smif yonetim becerilerini yordama giicii dikkate alindiginda

bu ¢aligmanin mevcut ¢alismayla ortiistiigii sOylenebilir.

Mevcut c¢alismada duygusal zekanin sinif yonetimi iizerindeki etkisi 6z yeterlik
degiskenini araci kilarak daha da belirgin hale gelmektedir. Alan yazin calismalari
incelendiginde duygusal zekdnin 06z yeterligi giliclendirdigi goriilmiistiir (Hashemi ve
Ghanizadeh, 2011; Karamehmetoglu, 2017). Bu calismanin aksine Ozbezek ve Paksoy’a
(2017) gore ise “Duygusal Zeka ve Liderlik Etme Motivasyonu” arasinda 6z yeterligin
aracilik roliiyle ilgili anlamli iligki bulunmamaktadir. Farkli sonuglar elde edilmenin sebebi

olarak Ozbezek ve Paksoy’un (2017) calismasinda dgrencilerle ¢alisiimas diisiiniilebilir.

Yapilan arastirma Kastamonu ili Milli Egitim Midurliigii’'ne bagh devlet okullarinda
calisgan Ogretmenlerle sinirlidir. Arastirma sonuglarindan yola ¢ikilarak arastirmacilar ve

uygulayicilar i¢in asagidaki onerilere yer verilmistir:

1) Arastirmada 6z yeterlik ve duygusal zekdnin sinif yoénetim becerilerini yordama
diizeyi ve 0z yeterligin araci rolii incelenmistir. Sinif yonetiminde agiklanamayan diger
kisim i¢in daha fazla degiskenin oldugu modeller test edilmelidir. Bu anlamda bireysel
degiskenlere ek olarak okulun ydnetsel ve egitsel faaliyetlerinde s6z sahibi olan okulun tim
paydaslarin1 ele alan okul iklimi gibi oOrgiitsel degiskenlerin modele eklenmesiyle aradaki

iliskilerin ve araci rollerin test edilmesi Onerilebilir.

2) Alan yazin g¢alismalarinda daha c¢ok nicel aragtirma yontemlerinin kullanildig:
goriilmiistiir. Sinif yonetim becerileri, duygusal zeka ve 6z yeterlik ile ilgili nitel arastirma

yontemlerinin benimsendigi farkli calismalar yapilabilir.

3) Duygusal zekd ve 6z yeterlik inancinin simif yonetim becerilerinde belirleyici
degiskenler oldugu goriilmiistiir. Bu nedenle gerek hizmet oncesinde gerekse hizmet icinde

ogretmenlerin bu 6zelliklerini gii¢lendirici egitim ¢aligmalarina agirlik verilebilir.

4) Liderlikle ilgili gorevlerinin bir pargasi olarak okul yoneticilerine dgretmenlerin 6z
yeterlik inanglar1 ve duygusal zekalarini desteklemek adina Ogretim siireglerini ve okul
kiiltiiriinii  gelistirmeye yonelik yeni fikirler sunmalar1 yoniinde onlar tesvik etmesi

Onerilebilir.
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Calismanmin bir kismi ise, 18-22 Nisan 2018 tarihleri arasinda 27. Uluslararasi Egitim

Bilimleri Kongresi’'nde sozlii bildiri olarak sunulmugtur.

Yazar Cikar Catismasi Bilgisi: Yazarlar herhangi bir ¢tkar ¢atismasi beyan etmemektedir

Yazar Katkisi: Her iki yazar bu makaleye esit katki saglamistir.



408 H.Saglam ve H.Kavgacl/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 52, 389-416, 2021

Kaynakg¢a

Abdolvahabi, Z., Bagheri, S., Haghighi, S. & Karimi, F. (2012). Relationship between
emotional intelligence and self-efficacy in practical courses among physical
education teachers. European Journal of Experimental Biology, 2(5), 1778-1784.

Abu Tineh, A. M., Khasawneh, S. A. & Khalaileh, H. A. (2011). Teacher self-efficacy and
classroom management styles in Jordanian schools. Management in Education,
25(4), 175-181. doi: 10.1177 / 0892020611420597

Acar, F. (2002). Duygusal zeka ve liderlik. Erciyes Universitesi Sosyal Bilimler Enstitiisii
Derqgisi, 12(12), 53-68.

Akgemci, T. ve Doganalp, B. (2008). Duygular ve liderlik: Duygusal zekanin rolii. M.S.
Simsek, A. Celik (Ed.). Cagdas yonetim ve orgiitsel basarim icinde (s.185-206).
Konya: Egitim Kitabevi Yaynlari.

Aksoy, R. (2011). Ortadgretim éogretmenlerinin ogretmen 6z yeterlik ve yapilandirmact
ogrenme ortami diizenleme becerilerine yonelik algilart (Manisa ili ornegi). (Yiksek
lisans tezi). Yiiksekogretim Kurulu Ulusal Tez Merkezi’nden edinilmistir (Tez No:

326003).

Amirian, S.M.R. & Behshad, A. (2016). Emotional intelligence and self-efficacy of Iranian
teachers: A research study on university degree and teaching experience. Journal of
Language Teaching and Research, 7(3), 548-558. doi:
http://dx.doi.org/10.17507/jltr.0703.16

Babaoglan, E. ve Korkut, K. (2010). Smf 6gretmenlerinin 6z yeterlik inanglar ile sinif
yonetim beceri algilar1 arasindaki iliski. [nonii Universitesi Egitim Fakiiltesi Dergisi,

11(1), 1-109.
Baloglu, N. (2001). Etkili sinif yonetimi. Ankara: Baran Ofset Matbaacilik.

Bandura, A. (1982). Self-efficacy mechanism in human agency. American Psychologist,
37(2), 122-147. doi https://doi.org/10.1037/0003-066X.37.2.122

Baron, R. M. & Kenny, D. A. (1986). The moderator-mediator variable distinction in social
psychological research: Conceptual, strategic, and statistical considerations. Journal
of Personality and Social Psychology, 51, 1173-1182. doi: 10.1037 // 0022-
3514.51.6.1173



H.Saglam ve H.Kavgac)/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 52, 389-416, 2021 409
Bar-On, R. (2006). The Bar-On model of emotional-social intelligence (ESI). Psicothema,

18(1), 13-25.
Basar, H. (2014). Sinif yonetimi. Ankara: An1 Yayincilik.

Batar, M. ve Aydin, I. S. (2014). Tiirkce 6gretmeni adaylarinin yazili anlatim 6z yeterlik
inanglarmin degerlendirilmesi. International Journal of Language Academy, 2(4),
579-598.

Bay, D. N. (2020). Investigation of the relationship between self-efficacy belief and
classroom management skills of preschool teachers with other variables.
International Electronic Journal of Elementary Education, 12(4), 335-348.
doi:10.26822/iejee.2020459463

Bozbas, Y. (2015). Sinif 6gretmenlerinin oz yeterlilik inanglart ve sinif yonetimi beceri
algilart arasindaki iliski (Yiksek lisans tezi). Yiiksekogretim Kurulu Ulusal Tez
Merkezi’nden edinilmistir (Tez No: 407057).

Cakar, U. ve Arbak, Y. (2003). Dontigiimcii liderlik duygusal zeka gerektirir mi? Yoneticiler
lizerinde drnek bir ¢alisma. Dokuz Eyliil Universitesi Iktisadi Idari Bilimler Fakiiltesi

Dergisi, 18(2), 83-98.

Capa, Y., Cakiroglu, J. ve Sarikaya, H. (2005). The development and validation of a Turkish
version of the teachers’ sense of efficacy scale. Education and Science, 30(137), 74-
81.

Celik Agirman, U. H. ve Naktiyok, A. (2018). Oz yeterlilik algis1 baglaminda duygusal zeka
ozellikleri ve girisimcilik niyeti. Journal of Social and Humanities Sciences
Research, 5(28), 3253-3262.

Celik, O. (2019). Ilkokul ve ortaokul ogretmenlerinin 6z yeterlilikleri ile sumif yonetimi
becerileri arasindaki iliskinin incelenmesi (Ylksek lisans tezi). Yiksekogretim

Kurulu Ulusal Tez Merkezi’nden edinilmistir (Tez No: 553475).
Celik, V. (2013). Sinif yonetimi. Ankara: Nobel Yayin Dagitim.

Delice, M. ve Giinbeyi, M. (2013). Duygusal zeka ve liderlik iligkisinin incelenmesi: Polis
teskilat1 drnegi. Atatiirk Universitesi Iktisadi ve Idari Bilimler Dergisi, 27(1), 209-
239.



410 H.Saglam ve H.Kavgacl/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 52, 389-416, 2021
Delson, K. M. (1982). A three dimensional approach to evaluating teaching performance,

Paper presented At The Annual Convention Of The American Council On The

Teaching For Foreign Languages, New York.

Demir, T. (2015). Okul oncesi dgretmenlerinin oz yeterlik algilarimin ve suf yonetimi
stratejilerinin cocuk-ogretmen iliskileri iizerindeki etkileri (Yiiksek lisans tezi).
Yiiksekogretim Kurulu Ulusal Tez Merkezi’nden edinilmistir (Tez No: 423431).

Demirtas, H. (2015). Sinif yonetiminin temelleri. H. Kiran ve K. Celik (Ed.) i¢inde, Etkili
swmif yonetimi (s. 1-32). Ankara: An1 Yayincilik.

Deniz, M. E., Ozer, E. ve Isik, E. (2013). Duygusal zeka ozelligi 6lgegi—kisa formu:
Gegerlik ve giivenirlik ¢alismasi. Egitim ve Bilim, 38(169), 407-4109.

Denizel Giiven, E. ve Cevher, F. N. (2005). Okuloncesi 6gretmenlerinin sinif yonetim
becerilerinin ¢esitli degiskenler acisindan incelenmesi. Pamukkale Universitesi

Egitim Fakiiltesi Dergisi, 2(18), 1-22.

Di Fabio, A. & Palazzeschi, L. (2008). Emotional intelligence and self-efficacy in a sample
of Italian high school teachers. Social Behavior and Personality, 36(3), 315-326. doi:
10.2224 / sbp.2008.36.3.315

Eker, C. (2014). Sif ogretmenlerinin 6z yeterlik inang diizeyleri {izerine bir arastirma.

Usak Universitesi Sosyal Bilimler Dergisi, 7(1), 162-178.

Epstein, A. & Willhite, G. L. (2015). Teacher efficacy in an early childhood professional
development school. International Electronic Journal of Elementary Education, 7(2),
189-198.

Erdogan, 1. (2015). Sinif yonetimi: Ders, konferans panel ve seminer etkinliklerinde

basarinin yollar1. Istanbul: Alfa Basim Yaymm Dagitim.
Gegikli, F. (2013). Halkla iliskiler ve iletigsim. Istanbul: Beta Yayincilik.

George, J. M. (2000). Emotions and leadership: The role of emotional intelligence. Human
Relations, 53(8), 1027-1055. doi:10.1177/0018726700538001

Goleman, D. (2010). Duygusal zekd (EQ), neden IQ dan daha énemlidir? (B.Segkin Yiiksel
Cev.). Istanbul: Varlik Yayinlar1.



H.Saglam ve H.Kavgac)/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 52, 389-416, 2021 411
Goleman, D., Benett, L. & Barlow, Z. (2012). Ecoliterate: How educators are cultivating

emotional, social and ecological intelligence. San Francisco: Jossey-Bass.

http://ebookcentral.proquest.com adresinden alinmistir.

Grant, C. A. & Gillette, M. (2006). A candid talk to teacher educators about effectively
preparing teachers who can teach everyone’s children. Journal of Teacher
Education, 57(3), 292-299. doi: 10.1177 / 0022487105285894

Giiltekin, M. (2020). Degisen toplumda egitim ve 6gretmen nitelikleri. Anadolu Journal of
Educational Sciences International, 10(1), 654-700. doi: 10.18039/ajesi.682130

Giines, A. M. (2016). Sinif 6gretmenlerinin sinif yonetim becerileri, teknoloji kullanimlar
ve oz yeterlik inanglart arasindaki iligki (Doktora tezi). Yiksekogretim Kurulu

Ulusal Tez Merkezi’nden edinilmistir (Tez No: 450126).

Hashemi, M. R. & Ghanizadeh, A. (2011). Emotional intelligence and self-efficacy: A case
of Iranian EFL University students. International Journal of Linguistics, 3(1), 1-16.
doi: 10.5296/ijl.v3i1.877

Hayes, A. F. (2013). Introduction to mediation, moderation, and conditional process

analysis: A regression-based approach. New York, NY: The Guilford Press.

Hoy, W. K. ve Miskel, C. G. (2012). Egitim yonetimi: Teori, arastirma ve uygulama (S.
Turan Cev. Ed.). Ankara: Nobel Akademi Yayinlari.

Ipek, S. ve Ipek, C. (2015). Temel egitimde gorev yapan 6gretmenlerin sinif ydnetimi 6z
yeterlik inanglar1 ve mesleki tutumlari. (Rize ili 6rnegi), EJEDUS Elektronik Egitim
Bilimleri Dergisi, 4(8), 169-190.

Karagozoglu, N. (2016). Sosyal bilgiler O0gretmenlerinin duygusal zeka yeterliklerini
mesleginde kullanma diizeyleri ile benimsedikleri sinif yonetim modelleri arasindaki
iliski.  Akademik  Sosyal  Arastirmalar — Dergisi, 4(29), 269-287. doi:
10.16992/AS0S.1240

Karamehmetoglu, M. (2017). Beden egitimi ogretmenlerinin duygusal zeka diizeylerinin
mesleki 6z yeterlik ve problem ¢ozme becerilerini belirlemedeki roliiniin incelenmesi
(Yiiksek lisans tezi). Yiiksekdgretim Kurulu Ulusal Tez Merkezi’nden edinilmistir

(Tez No: 469599).



412 H.Saglam ve H.Kavgacl/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 52, 389-416, 2021
Kavgaci, H. (2014). [lkégretim kurumu o&gretmenlerinin isle biitiinlesme diizeylerinin

bireysel ve orgiitsel degiskenlerle iligkisi (Doktora tezi). Yiiksekogretim Kurulu
Ulusal Tez Merkezi’nden edinilmistir (Tez No: 366266).

Kavgaci, H. ve Calik, T. (2017). Ogretmenlerin isle biitiinlesme diizeylerinin orgiitsel ve
bireysel degiskenlerle iliskisi: Bir ¢oklu aracilik modeli. Kuram ve Uygulamada
Egitim Yonetimi, 23(2), 223-248. doi: 10.14527/kuey.2017.008

Kogoglu, Z. (2011). Emotional intelligence and teacher efficacy: A study of Turkish EFL
pre-service  teachers.  Teacher  Development, 15(4), 471-484. doi:
10.1080/13664530.2011.642647

Korkmaz, 1. (2013). Sosyal 6grenme kurami. B. Yesilyaprak (Ed.). Egitim psikolojisi:
Gelisim-6grenme-ogretim i¢inde (s. 245 - 270). Ankara: Pegem Akademi Yayincilik.

Korkut, K. (2009). Sinif 6gretmenlerinin 6z yeterlik inanglart ile sunif yonetim beceri algilari
arasindaki iligki (Ylksek lisans tezi). Yiiksekogretim Kurulu Ulusal Tez
Merkezi’nden edinilmistir (Tez No: 250873).

Ké&priilii, O., Turhan, M. ve Helvaci, I. (2018). Ogretim elemanlar1 ve 6gretmenlerin
duygusal zeka diizeyleri ve sinif yonetim becerileri agisindan karsilastirilmasi. The
Journal of Academic Social Science  Studies, 71, 419-426. doi:
http://dx.doi.org/10.9761/JASSS7735

Loflin, D. C. & Barry, C. T. (2016). ‘You can't sit with us:” Gender and the differential roles
of social intelligence and peer status in adolescent relational aggression. Personality
and Individual Differences, 91, 22-26. doi:
https://doi.org/10.1016/j.paid.2015.11.048

Luthans, F. (2002). Positive organizational behavior: Developing and managing
psychological strengths. The Academy of Management Executive, 16(1), 57-75.

MacKinnon, D. P., Lockwood C. M. & Williams, J. (2004). Confidence limits for the
indirect effect: Distribution of the product and resampling methods. Multivariate
Behavioral Research, 39(1), 99-128. doi: 10.1207 / s15327906mbr3901 4

Milli Egitim Bakanlhigi (MEB), (2017). Ogretmenlik meslegi genel yeterlikleri. Ankara:
Ogretmen Yetistirme ve Gelistirme Genel Midiirligi.
http://oygm.meb.gov.tr/www/ogretmenlik-meslegi-genel-yeterlikleri/icerik/39

adresinden alinmustir.



H.Saglam ve H.Kavgac)/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 52, 389-416, 2021 413
Ocal, K. ve Senel, E. (2016). Duygusal zekanin sosyal destek algis1 iizerindeki etkisi: Oz

yeterlik inancinin araci rolii. Sosyal ve Beceri Bilimler Arastirmalar: Dergisi, 17(36),

138-154.

Ozbezek, B. D. ve Paksoy, H. M. (2017). Liderlik etme motivasyonu ve duygusal zeka
arasindaki iliskide 6z yeterliligin rolii iizerine bir arastirma. International Journal of

Disciplines Economics & Administrative Sciences Studies, 3(4), 248-2609.

Ozgelik, F. (2019). Okul éncesi égretmenlerinin sinif yonetimi becerileri ile 6z yeterlikleri
arasindaki iligki (Yuksek lisans tezi). Yiksekogretim Kurulu Ulusal Tez
Merkezi’nden edinilmistir (Tez No: 563079).

Ozdevecioglu, M., Akin, M. Karaca, M. ve Istahli, B. (2014). K&tii niyetli yonetim
algilamasinin ¢alisanlarin performanslari tizerindeki etkisinde duygusal zekanin rolii.
Canlkar1 Karatekin Universitesi Iktisadi ve Idari Bilimler Fakiiltesi Dergisi, 4(1), 1-
18.

Petrides, K. V. & Furnham, A. (2001). Trait emotional intelligence: Psychometric
investigation with reference to established trait taxonomies. European Journal of
Personality, 15(6), 425-448. doi: 10.1002 / per. 162

Porter, T. H. (2011). The power of transformational leadership: The effect on self-efficacy,
spirituality, and MTL (Doctoral dissertation). Retrieved from ProQuest Dissertations
and Theses database. (UMI: 3480381).

Ramchunder, Y., & Martins, N. (2014). The role of self-efficacy, emotional intelligence and
leadership style as attributes of leadership effectiveness. SA Journal of Industrial
Psychology, 40(1), 1-11. doi: http://dx.doi.org/10.4102/sajip.

Rastegar, M. & Memarpour, S. (2009). The relationship between emotional intelligence and

self-efficacy among Iranian EFL teachers. Science Direct, 37, 700-707.

Robbins, S. P. ve Judge, T. A. (2015). Orgiitsel davranis (1. Erdem Cev,Ed.). Ankara: Nobel
Akademik Yayincilik.

Rosete, D. & Ciarrochi, J. (2005). Emotional intelligence and its relationship to workplace
performance outcomes of leadership effectiveness. Leadership & Organization
Development Journal, 26(5), 388-399. doi: 10.1108/01437730510607871

Ross, J. A. (1992). Teacher efficacy and the effects of coaching on student achievement.
Canadian Journal of Education, 17(1), 51-65.


http://dx.doi.org/10.4102/sajip

414 H.Saglam ve H.Kavgacl/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 52, 389-416, 2021
Salovey, P. & Mayer, J. D. (1990). Emotional intelligence. Imagination, cognition and

personality, 9(3), 185-211. doi: https://doi.org/10.2190%2FDUGG-P24E-52WK-
6CDG

Saritag, M. (2003). Sinif yonetimi ve disiplinle ilgili kurallar gelistirme. L. Kii¢iikahmet
(Ed.). Sinif Yonetiminde Yaklagimlar i¢inde (s.43-86). Ankara: Nobel Yayin Dagitim.

Sarkhosh, M. & Rezaee, A. A. (2014). How does university teachers’ emotional intelligence
relate to their self-efficacy beliefs? Porta Linguarum, 21, 85-100.

Schwarzer, R., Antoniuk, A. & Gholami, M. (2015). A brief intervention changing oral self-
care, self-efficacy, and self-monitoring. British Journal of Health Psychology, 20,
56-67. doi: 10.1111/bjhp.12091

Semerci, D. ve Uyanik Balat, G. (2018). Okul oncesi Ogretmenlerinin sinif yoOnetimi
becerileri ve 6z yeterlik algilar1 arasindaki iliskinin incelenmesi. /nénii Universitesi

Egitim Fakiiltesi Dergisi, 19(3), 494-514. doi: 10.17679/inuefd.394585

Senemoglu, N. (2013). Gelisim, dgrenme ve ogretim: Kuramdan uygulamaya. Ankara:

Yargi Yayinevi.

Sert, M. ve Tras, Z. (2019). Ergenlerin duygusal zekd diizeyleri ile 6z yeterlik algilar
arasindaki iliskinin incelenmesi. Manas Sosyal Arastirmalar Dergisi, 8(1), 1239-

1254. doi: https://doi.org/10.33206/mjss.500797

Sigr1, U., Tabak, A. ve Giingor, H. (2012). Oz yeterligin déniistiiriicii liderlik iizerine etkisi:
Kamu sektdriinde bir arastirma. Istanbul Ticaret Universitesi Sosyal Bilimler

Dergisi, 9(17), 51-66.

Summak, M. S. ve Ozgan, H. (2007). Ilkoégretim okulu miidiirlerinin ydnetim siireclerini
kullanma etkinlikleri ile bazi duygusal sosyal ve ruhsal yeterlilikleri arasindaki

iligskinin incelenmesi (Kilis ili 6rnegi). Tiirk Egitim Bilimleri Dergisi, 5(2), 261-288.

Senel, E. (2015). Beden egitimi ve spor yiiksekokulunda ogrenim goren ogrencilerin sosyal
destek algilari, genel o6z yeterlik inanglart ve duygusal zekd diizeylerinin
degerlendirilmesi (Yiksek lisans tezi). Yiiksekogretim Kurulu Ulusal Tez

Merkezi’nden edinilmistir (Tez No: 419983).

Senel, E., Adilogullari, I. & Ulucan H. (2014). Examination of emotional intelligence level,
teacher's self-efficacy beliefs and general self-efficacy beliefs of teachers. Nigde

University Journal of Physical Education and Sport Sciences, 8(2), 22-232.



H.Saglam ve H.Kavgac)/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 52, 389-416, 2021 415
Tas, A. (2015). Siif yonetimini etkileyen faktorler. H. Kiran ve K. Celik (Eds.). Etkili Sinif

Yonetimi iginde (5.33-58). Ankara: An1 Yayincilik.

Tok, T. N., Tok S. & Dogan Dolapgioglu, S. (2013). The relationship between emotional
intelligence and classroom management approaches of primary school teachers.
Educational Research, 4(2), 134-142. doi: 10.1002/pits.22218

Toytok, E. H. (2013). Ogretmenlerin duygusal zeka yeterliklerini sinif ydnetimi siirecinde
kullanma diizeyleri: Sakarya ili 6rnegi. Anadolu Egitim Liderligi ve Ogretim Dergisi,
1(1), 27-43.

Tschannen-Moran, M. & Hoy, A. W. (2001). Teacher efficacy: Capturing and elusive
construct. Teaching and Teacher Education, 17(7), 783-805. doi: 10.1016/S0742-
051X(01)00036-1

Tschannen-Moran, M., Woolfolk Hoy, A. & Hoy, W. K. (1998). Teacher efficacy: Its
meaning and measure. Review of Educational Research, 68(2), 202-248. doi:
10.3102/00346543068002202

Tunca, O. (2010). Duygusal zekd diizeylerinin simif yonetim becerilerine etkisi ve bir
arastirma (Yuksek lisans tezi). Yiksekogretim Kurulu Ulusal Tez Merkezi’nden

edinilmistir (Tez No: 264508).

Tuyan S. ve Beceren, E. (2004). Smif yonetiminde duygusal zeka becerilerinin kullanilmas.

Cukurova Universitesi Egitim Fakiiltesi Dergisi, 2(28), 37-42.
Tiirk Egitim Dernegi (TED). (2009). Ogretmen yeterlikleri. Ankara: Adim Okan.

Uredi, I. ve Uredi, L. (2006). Smf 6gretmeni adaylarinin cinsiyetlerine, bulunduklart
siniflara ve basar1 diizeylerine gore fen Ogretimine iliskin 6z yeterlik inanglarinin

karsilastirilmasi. Yeditepe Universitesi Egitim Fakiiltesi Dergisi, 1(2), 1-8.

Valente, S., Veiga-Branco, A., Rebelo, H., Lourengo, A. A. & Cristévao, A. M. (2020). The
relationship between emotional intelligence ability and teacher efficacy. Universal
Journal of Educational Research, 8(3), 916-923. doi: 10.13189/ujer.2020.080324

Woolfolk Hoy, A. & Spero, R. B. (2005). Changes in teacher efficacy during the early years
of teaching: A comparison of four measures. Teaching and Teacher Education, 21,
343-356.



416 H.Saglam ve H.Kavgacl/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 52, 389-416, 2021
Wu, Y., Lian, K., Hong, P., Liu, S., Lin, R.,, & Lian, R. (2019). Teachers’ emotional

intelligence and self-efficacy: Mediating role of teaching performance. Social
Behavior and Personality: An International Journal, 47(3), e7869.
https://doi.org/10.2224/sbp.7869

Yalginkaya, M. ve Tonbul, Y. (2002). Ilkogretim okulu smif dgretmenlerinin siif ydnetim
becerilerine iligkin algi ve gozlemleri. Ege Egitim Dergisi, 1(2), 96-103.

Yiiksel, A. (2013). Sunif ogretmenlerinin sinif yonetim becerilerinin degerlendirilmesi
(Afyonkarahisar ili ornegi) (Doktora tezi). Yiiksekogretim Kurulu Ulusal Tez
Merkezi’nden edinilmistir (Tez No: 349099).



Research Article

Pamukkale University Journal of Education, 52, 389-416, [2021]
doi: 10.9779.pauefd.775406

The Mediating Role of Teachers’ Self-Efficacy Beliefs in the Relationship Between
Their Emotional Intelligence and Classroom Management Skills”

KKk

Hediye SAGLAM™ Hasan KAVGACI

¢ Received: 29.07.2020 ¢ Accepted: 08.01.2021 e First Online: 09.01.2021

Abstract

This study examines the relationships between emotional intelligence and classroom management
skills of preschool and primary school teachers and the mediating role of self-efficacy in this
relationship. The relational screening model was used in the study, which was designed in
guantitative research design. The study group of the research consists of 376 pre, primary, and
secondary school teachers. 68% of the participants with an average age of 37 (SD = 8,7) are women,
and 32% are men. As a data collection tool, personal information form, Classroom Management
Skills Scale, Emotional Intelligence Scale, and Teacher Self-Efficacy Scale were used. Data were
analyzed using the SPSS-21 package program. In the study, Pearson Moment Correlation
Coefficients were calculated to determine the relationships between variables, and multiple
regression analysis was performed to examine the prediction situation. In the study, the mediating
effect was analyzed using the PROCESS macro for SPSS. When the research findings were
evaluated, moderate, positive, and significant relationships were found between variables. It was also
seen that emotional intelligence and self-efficacy beliefs explained 48% of teachers' classroom
management skills. The contribution of both independent variables to the model, and the mediating

effect of self-efficacy were significant.
Keywords: Classroom management skills, emotional intelligence, self-efficacy, mediation, teacher
Cited:

Saglam, H., & Kavgaci, H. (2021). The mediating role of teachers’ self-efficacy beliefs in the
relationship between their emotional intelligence and classroom management skills.
Pamukkale University Journal of Education, 52, 389-416.d0i:10.9779.pauefd.775406

* This article was adapted from the master thesis named “Examining the Relationship Between Teachers' Emotional
Intelligence and Self-Efficacy Beliefs and Classroom Management Skills” (Thesis No: 534921). A part of the study was
presented as an oral presentation at the 27th International Educational Sciences Congress held between 18-22 April 2018.

- Lecturer, Kastamonu University Cide Rifat Ilgaz Meslek Yiiksekokulu, hdy.sglm@gmail.com ORCID:
https://orcid.org/0000-0001-6025-7885

ek k

Dr., Ministry of National Education, Board of Education, hasank83@gmail.com ORCID: https://orcid.org/0000-0001-
5016-7704



390 H.Saglam, & H. Kavgaci / Pamukkale University Journal of Education, 52, 389-416, 2021
Introduction

Classroom management is the process of providing a suitable environment for resources,
people, teaching, and time management in the classroom (Celik, 2013; Erdogan, 2015). It is
also described as the process of setting classroom rules (Celik, 2013); and developing a
positive learning environment by ensuring the systematic and conscious operation of
elements in the classroom such as the effectiveness of the student, teacher, time, place,
motivation, technology, curriculum, and teaching method (Baloglu, 2001; Celik, 2013;
Saritag, 2003; Tas, 2015; Yiiksel, 2013). According to another definition, classroom
management is "to lead students to achieve certain goals, to manage the total work and
efforts for this, to use all kinds of resources in the classroom, to overcome the predicted
difficulties, and to help students act collaboratively in the classroom" (Erdogan, 2015, s. 13).
Based on these definitions, classroom management can be explained as the process of
teachers’ using various tools, methods, techniques, and materials effectively considering
students' needs in the education system and creating a positive classroom climate to guide

students.

In creating a positive classroom climate, teachers should devote their lives to their
students, direct students' movements, use technology, and have professional competence for
child development. Additionally, for a positive climate in the classroom, teachers need to be
able to conduct education in a planned manner, communicate in a learning-teaching
environment, monitor and evaluate students, cooperate with the personnel, master the
necessary legislation, and sustain their professional development [Tiirk Egitim Dernegi
(TED), 2009]. Moreover, teachers' professional qualifications include effective classroom
management (Giiltekin, 2020). Reaching these competencies requires the development of
teachers' managerial qualifications and their educational qualifications (Demirtas, 2015)
because good classroom management brings efficiency and success in teaching. Therefore,
classroom management is seen as one of the main determinants in teaching effectiveness and
success (Erdogan, 2015). To be effective and efficient, teachers must plan and manage the
teaching and learning environment healthily. With these skills, teachers enable students to be
engaged in learning and decision-making processes while at the same time, they aim their
students to be active in both academic and social processes. The students' thinking, opinion,
and knowledge skills strengthen the classroom texture through the democratic management
of the classroom (Grant & Gillette, 2006). According to a study conducted by TED (2009),

although most of the students emphasize that they come to the classroom lovingly and
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willingly, it is stated by teachers that students are not willing to learn. Another result of the

study indicates that some of the students stated that they did not feel comfortable in the
classroom, that they felt worthless in the teacher's eyes, that the teachers did not do the
behaviors they expected from the students, and that they did not act fairly. Despite this
situation, it is thought that students come to the classroom willingly and lovingly due to peer
relationships. In such a situation, teachers should design the learning and teaching process to
develop students' desire to learn by taking into account the child's age, developmental
characteristics, interests, and individual differences. Developing students' desire to learn
depends on the teachers’ ability to affect student learning, that is, teacher competence in a
sense (Epstein & Willhite, 2015). As a summary of the studies discussed, it can be stated
that classroom management skills are the set of competencies encompassing teachers serve
as reflective and transfer their inner treasure to the classroom, which is the field of
education, teaching and learning, by developing both children and themselves. It can be said
that for teachers to use this area most effectively, they first need to lead the learning

environment healthily and thus gain classroom management skills.

When using classroom management skills, teachers consider situations such as
enabling children to express their emotions and gain a sense of sharing (Denizel Giliven &
Cevher, 2005). In this context, it can be stated that teachers should have competencies, such
as knowing themselves first and then valuing and respecting students [Milli Egitim
Bakanligi (MEB), 2017]. It can be asserted that getting to know yourself and the people
around you fully includes the cognitive, social, and emotional dimensions. In this respect, it
can be said that a teacher who does not recognize his / her own emotions or is not aware of
the emotions of his students is lacking, and one of the important competencies of classroom
management skills is emotional intelligence. According to Kogoglu (2011), it is usual to
examine the relationship between classroom management and emotional intelligence as it is

known that individuals with strong competencies also have strong emotional intelligence.

Emotional intelligence includes the skills of "recognizing and managing emotions,
recognizing the feelings of the other person or people, and managing social relations"
(Tuyan & Beceren, 2004, p. 38). As a result of some research, it is stated that emotional
intelligence has five critical components in the form of recognizing an individual's emotions,
managing these emotions, motivating himself, recognizing the feelings of others, and
developing successful relationships (Goleman, Bennet, & Barlow, 2012). Considering these

aspects, Salovey and Mayer (1990, p.189) define emotional intelligence as “the type of
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social intelligence that includes the ability to convey emotions, discriminate and use their

knowledge.” Similarly, Goleman (2010, p.62) says it means “being able to mobilize oneself,
survive despite problems, and regulate mood.” Furthermore, emotional intelligence includes
coping with both individual factors and the environment by solving problems realistically
and flexibly (Bar-On, 2006), understanding the emotions of the individual and others, and
making sense of events (Gegikli, 2013, p.306). In the same way, it is accepted to encompass
understanding information and emotional-mental development as a reflection of these
(Akgemci & Doganalp, 2008) and manage all of these (Robbins & Judge, 2015). People
with high emotional intelligence reflect characteristics such as communication, empathy,
control, harmony, cooperation, motivation, influencing others, and leadership to their
environment (Tunca, 2010). Besides, it has been revealed that the ability to perceive,
understand, express, classify, manage, and regulate emotional intelligence, has positive
effects on teacher productivity (Valente, Veiga-Branco, Rebelo, Lourengo, & Cristovao,
2020). For this reason, it can be expressed that the management skills that teachers need to
demonstrate in the classroom overlap with the elements that make up emotional intelligence.
In this context, emotional intelligence, whose importance has been understood recently, is
accepted as a significant variable that has been studied in terms of its relationship with
classroom management (Denizel Giiven & Cevher, 2005; Karagozoglu, 2016; Kopriili,
Turhan, & Helvaci, 2018; Ozdevecioglu, Ak, Karaca, & Istahli, 2014; Tok, Tok, & Dogan
Dolapgioglu, 2013; Toytok, 2013; Tunca, 2010). Considering the teacher's ability to
understand and manage the moods and emotions of both herself/himself and the students, it
can be said that emotional intelligence contributes to leadership. In this context, George
(2000) also argues that emotional intelligence contributes to effective leadership in
organizations. Rosete and Ciarrochi (2005) explain that higher emotional intelligence is
associated with higher leadership effectiveness. When all these studies are evaluated
together, it is expected that there is a significant positive relationship between teachers'

classroom management skills and their emotional intelligence.

As stated in the discussions above, classroom management skills are based on
teaching-learning processes. In the teaching-learning process, the skills in which the teacher
plays a role are specified as teacher competencies (MEB, 2017). In Ross's (1992) research, it
was concluded that teachers who have personal competence have more student success in
their classes. Considering that when teachers increase their self-confidence, they offer more

effective educational opportunities. It can be presumed that one of the teachers'
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competencies in the teaching process is self-efficacy. Woolfolk Hoy and Spero (2005) found

a moderate relationship between teacher efficacy and self-efficacy. The self-efficacy concept
has come to the fore even more with the positive psychology trend in social sciences,
especially in psychology (Luthans, 2002). According to Bandura (1982), self-efficacy belief
is defined as the individuals’ belief that they can do the behaviors that need to be done to
cope with their situations. Besides, Batar and Aydin (2014) assert that an individual's certain
thought about self-efficacy development is a skilled process that only concerns the
individual itself and is open to exploration. In this context, teacher self-efficacy is the
teacher's perception of his/her ability to organize activities required to fulfill the teaching job
(Tschannen-Moran, Woolfolk Hoy, & Hoy, 1998). However, self-efficacy is also defined as
the success that the individuals see in themselves in overcoming the difficulties they will
encounter (Senemoglu, 2013); individuals’ ability to realize how much the behavior they
have done coincides with the behavior they should do (Korkmaz, 2013), the individuals’
belief in their ability to perform a specific task (Aksoy, 2011), or the individuals' self-
assessment of their ability to do a job (Hoy and Miskel, 2012). In the relevant literature,
some studies reveal the relationship between both variables, which supports the assertion
that individuals can improve their classroom management skills by using their self-efficacy
(Abu Tineh, Khasawneh, & Khalaileh, 2011; Babaoglan & Korkut, 2010; Demir, 2015;
Giines, 2016; Ipek & Ipek, 2015; Ozbezek & Paksoy, 2017).

Considering the relationship between self-efficacy and emotional intelligence in the
existing literature, it can be said that the feelings and thoughts of the individual strengthen
their perceptions about themselves and their self-efficacy beliefs. Studies on educators show
that there are positive relationships between the teachers’ and university lecturers’ self-
efficacy, emotional intelligence and teacher competence (Abdolvahabi, Bagheri, Haghighi,
& Karimi, 2012; Amirian & Behshad, 2016; Celik Agirman & Naktiyok, 2018; Di Fabio &
Palazzeschi, 2008; Hashemi & Ghanizadeh, 2011; Karamehmetoglu, 2017; Ramchunder &
Martins, 2014; Rastegar & Memarpour, 2009; Ocal & Senel, 2016; Ozbezek & Paksoy,
2017; Sert & Tras, 2019; Sarkhosh & Rezaee, 2014; Senel, 2015; Senel, Adilogullari, &
Ulucan, 2014; Wu, Lian, Hong, Liu, Lin, & Lian, 2019). This finding supports the idea that
teachers can achieve success, especially in terms of classroom management, by improving
their emotional intelligence and using their self-efficacy beliefs effectively. According to
another study results, there are some significant and positive relationships both globally and

in three dimensions (effectiveness in teaching strategy, effectiveness in classroom
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management, and student participation) between emotional intelligence and teacher self-

efficacy (Di Fabio & Palazzeschi, 2008). In this case, it is thought that emotional
intelligence and self-efficacy beliefs will also affect teachers' classroom management skills.

As a result, because individuals' feelings, thoughts, and behaviors are different from
each other, their perspectives on the events experienced also differ. These differences can
sometimes bring about disagreement and uneasiness between individuals. Resolving
conflicts and uneasiness and managing different situations require emotional intelligence.
This situation can be achieved by the individual's self-improvement (Gegikli, 2013). The
teacher should first understand the students and restructure the classroom environment to
eliminate undesirable behaviors by ensuring that students develop creative thinking style and
act as responsible individuals. To accomplish it, teachers need to pay attention to the
feedback that may come from students in the learning and teaching process. Therefore,
teachers have to act with an optimistic perspective, consider both their and children’s
feelings and thoughts, and manage the classroom with these skills. These skills are also
highly similar to the factors that make up emotional intelligence (Tunca, 2010). However,
teachers should raise people who can solve problems, investigate, criticize, access
information, and have self-confidence. All these factors also depend on teachers' awareness
of their self-efficacy beliefs (Eker, 2014). For this reason, well-trained teachers should have
developed their self-efficacy beliefs (Uredi & Uredi, 2006).

Teachers using classroom management skills effectively will ensure a positive
atmosphere in the classroom. By using his time efficiently, teachers will help children
receive education in a sharing, effective, and tolerant classroom environment free from
stress. However, as Karamehmetoglu (2017) claimed, with the development of emotional
intelligence, teachers increase student participation in lessons, diversify their teaching
strategies, provide more efficient classroom management, and strengthen their professional
self-efficacy perceptions. This situation is an important convenience for classroom
management. Since all these features constitute emotional intelligence dimensions,
theachers’” emotional intelligence will also help improve their classroom management skills.
It can be stated that teachers who do not feel themselves sufficient in both classroom
management and emotional intelligence will create insecurity, and this insecurity will affect

the learning environment negatively.

In summary, it is thought that classroom management skills, emotional intelligence

use, and self-efficacy beliefs are interrelated. At the same time, these are important factors in
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achieving educational goals. In this context, the related literature supports the assumption

that there may be positive relationships between teachers' classroom management skills,
emotional intelligence, and self-efficacy beliefs. However, it has been observed that the
studies conducted generally examine the bilateral relationships between these variables, and
no studies are examining the role of individual variables such as emotional intelligence and
self-efficacy beliefs in explaining classroom management skills. Therefore, it is believed
that when teachers realize the relationship between these variables, they will not only focus
on plan-program activities, physical layout, the arrangement of teacher-student relations, use
of time, classroom interaction, and Behavior Regulations but also try to improve their efforts
on communication, empathy, control, harmony, cooperation, motivation, and influence
others and to increase the belief that they can achieve success, especially in the education

and training process.
Purpose of the Research

This study's main purpose is to examine the relationships between emotional intelligence
and classroom management skills of preschool and primary school teachers and the
mediating role of self-efficacy beliefs in this relationship. In this context, the answers to the

following research questions will be sought within the scope of the research:

1. Are there any significant relationships between the teachers' emotional intelligence,
self-efficacy beliefs, classroom management skills, and sub-dimensions?

2. Are the teachers' emotional intelligence and self-efficacy beliefs significant

predictors of classroom management skills and their sub-dimensions?

3. Is the mediating role of self-efficacy beliefs in the relationships between teachers'
emotional intelligence and their classroom management skills and their sub-dimensions

significant?
Method
Research Model

This research is a quantitative study designed in a relational survey model that examines the
relationships between teachers' emotional intelligence, self-efficacy beliefs, and classroom
management skills. In the study, emotional intelligence is the independent variable,
classroom management is the dependent variable, and self-efficacy belief is the mediator

variable.
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Participants

The study group of the research consisted of 376 preschool and primary school teachers
working in public schools affiliated to the Ministry of National Education in the provinces
and districts of Kastamonu in the 2017-2018 academic year. The participants’ average age is
37 (SD =8.7). The 68 % (n = 254) of the study group are women, 32 % (n = 122) are men.
26 % (n = 99) of the participants were between 22-30 years old, 44 % (n = 165) between 31-
40 years old, and 30 % (n = 112) from the age group of 41 and above. 14 % of them (n = 54)
were from pre-school while the others were from primary schools. 32% (n = 121) of them
were the classroom teachers and the 54 % (n = 201) were branch teachers. The 44 % (n =
166) had 1-10 years, 35 % (n = 130) had 11-20 years, and 21 % (n = 80) had 21 years and
over seniority. Finally, 5 % (n = 18) of them were college graduates while 89 % (n = 336)
had undergraduate, and 6 % (n = 22) had graduate degrees.

Data Collection Tools

The research data were collected through 3 different scales. In addition, a short section was
added to the data collection form to collect demographic information about the participants.

Emotional Intelligence Trait Scale-Short Form

Emotional Intelligence Trait Scale-Short Form (DZOO-SF) was originally developed by
Petrides and Furnham (2001), and the validity and reliability analyses of the Turkish version
were carried out by Deniz, Ozer, and Isik (2013) on the data gathered from university
students. This seven-point Likert-type scale consists of 20 items. The validity and reliability
analyses repeated for the current study revealed that all the items explained 31% of the total
variance resulting from EFA (Eigenvalue = 5.986). After the 15th item was removed from
the scale due to its low factor loading (below .30), the remaining items showed factor
loadings between .34 - .70. Since the first factor of the scale explained more than 30% of the
total variance, the total score was further analyzed. The Cronbach's alpha coefficient of the

scale was .87, and the corrected item-total correlations were between .35 and .65.
Teacher Self-Efficacy Belief Scale

It was developed by Tschannen-Moran and Hoy (2001) and adapted to Turkish by Capa,
Cakiroglu, and Sarikaya (2005). The validity and reliability analysis of the short form was
performed by Kavgaci (2014). Nine-point Likert-type Teacher Self-Efficacy Scale (Short
Form) consists of 12 items. According to the results of the second-level factor analysis, it

was stated that the scale items were gathered around one dimension. The validity-reliability
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analyses repeated in the present study showed that the items were collected under one

dimension and explained 54% of the total variance (Eigenvalue = 6.456). The factor loads of
the scale items were .67-.79; Cronbach's alpha internal consistency coefficient was .92; and

item-total correlation coefficients were between .61 - .73.
Classroom Management Skills Scale

The five-point Likert-type scale developed by Delson (1982) and adapted to Turkish by
Yalg¢inkaya and Tonbul (2002) consists of 25 items. In the adaptation study to Turkish
carried out by Korkut (2009), the scale was re-analyzed, and the number of items was
reduced to 15. It was seen that the scale comprised of three sub-scales named "Physical
Layout Plan Program Activities,” "Arrangement of Teacher-Student Relationships,” and
"Classroom Interaction and Behavior Regulations with Time Use." In the current study, the
validity and reliability analyses were repeated. When the component matrix was examined,
6" and 10" items were excluded from the scale due to substantial loadings (over .3) on more
than one factor. Thus, the number of items in the scale decreased to 13. The factor analysis
conducted over 13 items revealed that the second and third dimensions discussed by Korkut
(2009) were gathered around one dimension. The first dimension was named "Relationship
and Behavior Regulation™ (explained variance = 26%; eigenvalue = 3.405), the second
dimension was named "Physical Layout and Plan Program Activities" (explained variance =
24%; eigenvalue = 3.118). The corrected item-total correlation coefficients of the sub-
dimensions items were between .46 - .61; item factor loadings were between .50 and .75.
Two dimensions explained 50 % of the total variance. The Cronbach's alpha coefficients
were .82 for "Relationship and Behavior Regulation,” .79 for "Physical Layout and Plan

Program Activities" sub-dimension, and .86 for the full scale.
Data Analysis

Descriptive statistics were made by using the SPSS-21 package program. The results
showed that the kurtosis and skewness values of the research variables ranged from -.17 to
.77. Pearson Product Moment Correlation Coefficient was calculated to analyze the
relationships between variables. Multiple Regression Analysis was conducted to determine
if the independent variables significantly predicted the dependent variables. Finally, the
PROCESS macro based on bootstrap sampling and developed by Hayes (2013) for SPSS
was used to analyze teacher self-efficacy's mediating role in the relationships between
emotional intelligence and classroom management skills. Confidence intervals were

calculated over 5000 resamplings. In the discussions about the significance of the mediating
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effect, it is stated that frequently used methods such as the Sobel z test are based on the

normal distribution assumption. However, it is asserted that the Sobel z test will not produce
accurate results since the paths a.b described in the Baron and Kenny (1986) model does not
have a normal distribution. In this respect, the use of the bootstrap method has become
widespread to calculate the mediating effect and standard error (Hayes, 2009; MacKinnon,
Lockwood, & Williams, 2004). In the present study, the PROCESS macro applying the
bootstrap method, which has been increasingly seen in both national (Kavgact & Calik,
2017) and international studies (Loflin & Barry, 2016; Schwarzer, Antoniuk, & Gholami,
2015), was preferred.

Findings

In this section, first of all, Pearson Product Moment Correlation Coefficients for the
relationships between teachers' emotional intelligence, self-efficacy, and classroom

management skills were calculated and presented in Table 1.

Table 1. Findings Regarding the Relationships Between Variables

Variables 1 2 3 4 5

1. Classroom Management Skills - 8OF*F BOF**  3BFAX GOFHF
2. Relationship and Behavior Regulation - 151S SalalalY ¥ Rleba N o1 ekalal
3. Physical Layout and Plan Program Activities - 26FF*F G4 FFE
4. Emotional Intelligence - A4FFx*

5. Teacher Self-Efficacy -

*xxp < 001

Findings put forward in Table 1 showed that the relationship between self-efficacy
and classroom management skills was stronger than emotional intelligence despite the
moderately significant relationship between self-efficacy and emotional intelligence with
classroom management skills. Moreover, it was determined that the relationships of the
dimension of "Relationship and Behavior Regulation” with independent variables were
stronger than the dimension of "Physical Layout and Plan Program Activities."
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Table 2. Findings Regarding the Regression Analyses

399

Plan Program

Physical Layout and

Relationship and

Behavior Regulation

Classroom

Management Skills

Activities (Total Score)
Variables t p B t p B t p
Step 1
Emotional
Intelligence 5.25 000 41 8748 .000 .38 7.92 .000
R? .07 A7 14
F 27.542  .000 76.523  .000 62.688 .000
Step 2
Emotional
Intelligence -.60 552 .19 4.073 .000 .09 2.15 .032
Self-Efficacy 14572 000 .51 11.177 .000 .65 15.71 .000
Total R? 41 .38 48
AR? 34 21 34
F 127.721  .000 113.400 .000 175.398 .000
AF 212.336  .000 124.922  .000 246.893  .000

Table 2 displayed the findings related to the regression analysis. The findings
revealed that emotional intelligence alone explained 7 % of the variance in the "Physical
Layout and Plan Program Activities" dimension of classroom management skills. However,
the self-efficacy variable added in the second step explained 34 % of the variance. They
together predicted 41% of the variance in the "Physical Layout and Plan Program Activities"
dimension. When the two variables were considered together, and their contribution to the
"Physical Layout and Plan Program Activities" sub-dimension was examined, it was seen
that the emotional intelligence became insignificant with the addition of self-efficacy ( = -
.03, p > .05) into the regression model. However, its contribution to the first step was
significant. The contribution of the self-efficacy beliefs to the variance in "Physical Layout
and Plan Program Activities" was significant (p = .65, p < .05). This indicated that self-
efficacy might have a full mediating effect on the relationship between emotional

intelligence and the "Physical Layout and Plan Program Activities" dimension; in other
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words, emotional intelligence could indirectly affect the "Physical Layout and Plan Program

Activities" dimension through self-efficacy.

The findings relate to the "Relationship and Behavior Regulation,” it was revealed
that emotional intelligence predicted 17 % of the variance while self-efficacy predicted 21%
if the emotional intelligence variable was controlled. Emotional intelligence and self-
efficacy explained 38 % of the variance occurred in the "Relationship and Behavior
Regulation" dimension. When two independent variables were handled together, it was seen
that self-efficacy (B = .51, p < .05) was a stronger predictor than emotional intelligence (B =
.19, p <.05).

Considering the findings regarding the prediction of the total score on classroom
management skills, it was found out that emotional intelligence predicted 14 % of the
variance in the classroom management skills, and self-efficacy predicted 34 % when
emotional intelligence was controlled. The independent variables added to the model
together predict 48 % of the variance in classroom management skills. When the
contributions of the two variables to the model were considered together, it was seen that
self-efficacy (B = .65, p < .05) was a stronger predictor than emotional intelligence (B = .09,
p <.05). The striking point in the findings was that the standardized regression coefficients
showing the relationship of emotional intelligence with classroom management skills
decreased by more than 50 % with self-efficacy to the model. However, in both steps,
emotional intelligence's contribution to the model was significant (p < .05). This suggests
that self-efficacy may partially mediate the relationship between emotional intelligence and

classroom management skills (Hayes, 2013).

As the research findings pointed to the mediator effect, it was decided that the
significance of this mediating effect should be examined. In this context, the significance of
mediation was tested by Hayes using the PROCESS macro for SPSS (Hayes, 2013). Since
both sub-dimensions and class management skills total score was accepted as dependent
variables in the study, mediation analysis was repeated for all three and. Table 3 displays the

findings below.
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Table 3. Findings Regarding the Mediation Effect of Self-Efficacy

Physical Layout and Relationship and Classroom Management
Plan Program Activities  Behavior Regulation Skills (Total Score)
Araci LLCI- LLCI- LLCI-
B Effect SE B Effect SE B Effect SE
Degisken ULCI ULCI ULCI
Oz
_ 29 .03 .22-.36 23 .03 .17-.28 29 .03 23-.35
yeterlik

An LLCI: Lower Levels for Confidence Interval, ULCI: Upper Levels for Confidence Interval, SE: Standard
Error. Standard error and confidence intervals are Bootstrap values.

As can be seen from Table 3, the indirect effect of emotional intelligence on
classroom management through self-efficacy was significant (.29; SE = .03; CI = [.23, .35];
p <.01). Similarly, the indirect effects of emotional intelligence on "Physical Layout and
Plan Program Activities" (.29; SE = .03; ClI = [.22, .36]; p <.01) and "Relationship and
Behavior Regulation” (.23; SE = .03; ClI = [.17, .28]; p <.01) were also significant. In this
respect, it was revealed that self-efficacy played a fully mediating role in the relationship
between emotional intelligence and the "Physical Layout and Plan Program Activities," and
a partial mediating role in other models. Therefore, it can be stated that the mediation
situation that emerged in the regression analysis was confirmed. In other words, except for
the "Physical Layout and Plan Program Activities" sub-dimension, it was seen that teachers'
emotional intelligence positively and significantly affected their classroom management
skills both directly and indirectly by strengthening their self-efficacy perceptions related to
teaching.

Discussion

In this part of the research, the research findings related to the research questions were
discussed in the related literature. Firstly, the analyses showed that the independent variables
were significantly associated with classroom management skills. Considering the
relationships between the sub-dimensions of classroom management skills and independent
variables, it was found out that the teachers’ self-efficacy beliefs had the strongest
relationship. A moderate positive significant relationship was found between the "Physical
Order and Plan-Program Activities” and "Relationship and Behavior Regulation™
dimensions of teachers' self-efficacy beliefs and classroom management skills. However, it

was seen that the "Physical Layout and Plan Program Activities" has a stronger relationship
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with self-efficacy than "Relationship and Behavior Regulation.” Similarly, in the studies of

Babaoglan and Korkut (2010) and Korkut (2009), it was revealed that the sub-dimensions of
classroom management skills were significantly associated with self-efficacy.

The present study revealed that the strongest relationship with classroom
management skills was with self-efficacy. According to this mutual relationship, when self-
efficacy increases, classroom management skills also increase or vice versa. Since self-
efficacy includes the ability to use classroom management systems effectively, to teach
courses appropriately to the student level, and have competence in student assessment, its
significant relationship with classroom management skills can be theoretically accepted as
usual. The teacher-student relationship, behavioral arrangements, time management, the
physical order of the classroom, and plan-program activities dimensions of classroom
management skills increase teacher's self-confidence, leading to a healthier transfer of
information to students increase in self-belief (Basar, 2014). This situation explains the
significant relationships between the two variables. When the existing literature is examined,
it is seen that the previous studies support this result. For instance, according to Bay (2020),
Ozgelik (2019), Semerci and Uyanik Balat (2018), and Bozbas (2015), there was a

significant relationship between classroom management skills and self-efficacy beliefs.

Similarly, Celik (2019) found a significant relationship between classroom
management levels and self-efficacy levels. Ozbezek and Paksoy (2017) found a significant
relationship between students' leadership motivation and self-efficacy. According to Giines
(2016), a teacher's self-efficacy is an important sign of his/her leadership in teaching. In
parallel with these findings, Porter (2011) stated that those with high self-efficacy were more
likely to lead because they liked to take leadership roles. Teachers' self-efficacy is an
important factor for effective teaching. The teacher's performance who feels self-sufficient
in the classroom will increase, which will contribute to the decrease of negative factors that
can be experienced in the classroom. Therefore, the increase in teachers' self-efficacy can

contribute to their success in classroom management skills.

According to the study's findings, the other variable that significantly correlated with
classroom management skills was emotional intelligence. When the existing literature was
examined, significant relationships can be found between the sub-dimensions of classroom
management skills and emotional intelligence (Karagézoglu, 2016; Kopriilii et al., 2018).
Considering the elements that form the classroom management skills, it can be revealed that

the focus is on the communication and relationship with the students in the classroom.
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Interpersonal relationship management generally focuses on recognizing, understanding,

interpreting, and controlling emotions. Therefore, it can be said that the teacher who does
not realize his/her or his/her students’ feelings and emotions does or have the necessary
competence for teaching. Emotional intelligence includes the skills of "recognizing and
managing one’s own emotions, being aware of the others’ emotions, and managing social
relations™ (Tuyan & Beceren, 2004, p.38). George (2000) suggested that emotional
intelligence, in other words, the ability to understand and manage one’s own and others’
moods and emotions, contributed to effective leadership in organizations. Similarly, Rosete
and Ciarrochi (2005) stated that stronger emotional intelligence and leadership were related.
In parallel with the studies, Acar (2002) emphasized a positive relationship between
emotional intelligence and leadership behaviors. Additionally, teachers with high emotional
intelligence could raise healthy generations by strengthening their relationship with their
students and increasing their students' self-confidence. Therefore, it can be said that the
teacher's competence in management skills overlaps with the elements that form emotional
intelligence. Teachers with high classroom management skills are expected to use their time
efficiently. They also ensure that children receive an education free from stress, sharing,
effectiveness, and tolerance. Similarly, another research (Tunca, 2010) found out positive
correlations between teachers’ classroom management skills and their level of
optimism/mood regulation, which is one of the sub-dimensions of emotional intelligence.
Teachers should consider situations such as helping children convey their feelings and learn
to share while using classroom management skills (Denizel Giiven & Cevher (2005). In this
sense, it can be theoretically expected that emotional intelligence and classroom
management skills are significantly and positively related. Ozdevecioglu et al. (2014) found
that emotional intelligence diminished or eliminated the negative effect of malicious
management perception on employees. The findings of the current study also revealed that
teachers' emotional intelligence and their classroom management skills were positively
correlated. It is also thought that processes such as recognizing and managing emotions can
become more effective with training. For example, Kopriilii et al. (2018) stated that the
academic staff who received emotional intelligence training had higher classroom

management skill scores than those who did not.

There is a moderate, positive, and significant relationship between self-efficacy and
emotional intelligence. In other words, the strengthening of an individual's emotional

intelligence indicates that his/her self-efficacy also improves. Therefore, the emergence of a
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positive and significant relationship between self-efficacy and emotional intelligence is

theoretically understandable. The existing literature also showed significant positive
relationships between emotional intelligence and self-efficacy (Abdolvahabi et al., 2012;
Amirian & Behshad, 2016; Celik Agirman & Naktiyok, 2018; Di Fabio & Palazzeschi,
2008; Hashemi & Ghanizadeh, 2011 ; Karamehmetoglu, 2017; Ocal & Senel, 2016;
Ozbezek & Paksoy, 2017; Ramchunder & Martins, 2014; Rastegar & Memarpour, 2009;
Sert & Shave, 2019; Sarkhosh & Rezaee, 2014; Senel, 2015; Senel et al., 2014; Wu et al.,
2019). For example, according to Hashemi and Ghanizadeh (2011), it was found that self-
actualization and stress tolerance were positive predictors of students' self-efficacy among
the emotional intelligence components. When considered in terms of teachers, it can be
thought that a teacher who is self-actualized and has high-stress tolerance will have more
power to explain their self-efficacy levels. Sert and Tras (2019) revealed significant
relationships between emotional and academic self-efficacy and the sub-dimensions of
emotional intelligence, and social self-efficacy, and some dimensions of emotional
intelligence. There are also findings indicating positive relationships between emotional

intelligence and self-efficacy and leadership effectiveness (Ramchunder &Martins, 2014).

The current research showed that emotional intelligence and self-efficacy positively
predicted classroom management skills. When the predictive power of emotional
intelligence on sub-dimensions of classroom management skills was examined, it was seen
that it predicted the "Physical Layout and Plan Program Activities" sub-dimension less than
others. With the addition of self-efficacy into the model, it was observed that the predictive
power of the model for the "Physical Layout and Plan Program Activities” sub-dimension
increased. However, it caused emotional intelligence’s effect on the "Physical Layout and
Plan Program Activities" to decrease its significance. "Physical Layout and Plan Program
Activities" is a dimension that requires not using emotions, but rather an objective belief of
the individual's competencies in this matter. Therefore, the decreasing effect of emotional
intelligence in the model, whereas the increasing total is predicting power of the model with
self-efficacy, can be seen as acceptable theoretically. This indicates that self-efficacy may

have a fully mediating role in this relationship (Hayes, 2013).

When the "Relationship and Behavior Regulation™ sub-dimension of classroom
management skills was examined, it was seen that in the first step, emotional intelligence
alone predicted less the change in the "Relationship and Behavior Regulation™ sub-

dimension. However, when self-efficacy was added, the predictive power of the model
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increased. Moreover, with the addition of self-efficacy to the model, it was observed that the

predictive power of the emotional intelligence on the variance in the "Relationship and
Behavior Regulation™ decreased, but its contribution was still significant. It is thought that
this significant ongoing effect may be a result of a common ground for both variables. That
is to say, both the “Relationship and Behavior Regulation” and emotional intelligence are
affected mostly by human factors, in other words, human relationships, and this
commonality can help this effect to continue.

As a final step for the regression analysis, the independent variables' ability to
explain the total classroom management skills was. According to the current research
findings, it can be inferred that teachers with high emotional intelligence strengthen the
teacher-student relationship, increase the student's self-confidence, and raise healthy
generations. It is seen that previous studies support this inference (Cakar & Arbak, 2003;
Delice & Giinbeyi, 2013; Tunca, 2010; Summak & Ozgan, 2007). According to Cakar and
Arbak (2003), the administers with higher emotional intelligence tend to see the audience as
an individual rather than as members of the group and take more care of their staff’s
problems. At the same time, it is known that administrators with higher emotional
intelligence are more inspirational to their employees. The relationship between
administrators and workers stated in this study can be thought of as the relationship between
teacher and students. In the study of Delice and Giinbeyi (2013), it was revealed that the
general mood and personal awareness dimension predicted the leadership behaviors.
According to Summak and Ozgan (2007), it was observed that some emotional, social, and
spiritual intelligence competencies of the administrators predicted the administrative process
skills. The studies’ common point was that emotional intelligence gave a positive meaning to
the administration and leadership processes. Therefore, these findings are in line with
current research results. With the addition of self-efficacy to the model, it was seen that the
predictive power of the independent variables increased together. In other words, emotional
intelligence seems to be efficient, and this strengthens self-efficacy. Another important point
related to the findings was that the contribution of emotional intelligence to the model was
significant. The standardized regression coefficients showing their relationship with
classroom management skills decreased more than half with self-efficacy addition to the
model. This pointed out that self-efficacy could partially mediate the relationship between

emotional intelligence and classroom management skills. In other words, emotional
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intelligence could indirectly affect classroom management skills via self-efficacy (Baron &

Kenny, 1986; Hayes, 2013).

The prediction of the variance in the classroom management skills by self-efficacy
and emotional intelligence shows that the increase in teachers' self-efficacy and emotional
intelligence explains the increase in classroom management skills. In this case, it can be said
that teachers with high emotional intelligence and self-efficacy beliefs are also successful in
classroom management. Therefore, it is easier for them to reach the goals they aim for in the
classrooms, thus improving teaching and learning. It is seen that the results of the research
conducted are in line with the existing literature. Classroom management skills of faculty
members who had received emotional intelligence training were higher than those who did
not (Kopriilii et al., 2018).

Furthermore, there was a positive relationship between emotional intelligence and
leadership behavior (Acar, 2002), and instructional leadership predicted self-efficacy (Sigri,
Tabak, & Giingér, 2012). Karamehmetoglu (2017) also showed that emotional intelligence
was a predictor of classroom management self-efficacy. Considering the findings of the

regression analysis, it can be said that the related study is consistent with the present one.

The current study found out that the indirect effect of emotional intelligence on
classroom management via self-efficacy was stronger than its direct effect. The existing
literature showed that emotional intelligence strengthened self-efficacy (Hashemi &
Ghanizadeh, 2011; Karamehmetoglu, 2017). Contrary to this study, according to Ozbezek
and Paksoy (2017), the mediating role of self-efficacy in the relationship between emotional
intelligence and motivation to lead was not significant. But the participants of Ozbezek and
Paksoy’s study were students, which could be one reason for this result.

The current research is limited to teachers working in public schools affiliated with
the Kastamonu Directorate of National Education. Based on the results of the research, the

following suggestions are given for researchers and practitioners:

1) In the study, the predictive level of self-efficacy and emotional intelligence on
classroom management skills and the mediating role of self-efficacy were examined. Models
with more variables should be tested for the other classroom management that cannot be
explained yet. In this respect, it can be suggested to test the relationships and mediating roles

by adding organizational variables such as the school climate, which encompasses all
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stakeholders of the school participating in the school's administrative and educational

activities, in addition to personal variables.

2) It has been observed that quantitative research methods are mostly used in the
existing literature. Different studies on classroom management skills, emotional intelligence,

and self-efficacy can be conducted using qualitative research methods.

3) Emotional intelligence and self-efficacy beliefs were found to be determinant
variables in classroom management skills. For this reason, more pre-service and in-service

training activities that strengthen these characteristics of teachers can be provided.

4) As part of their leadership duties, school administrators can encourage teachers to
present new ideas for improving teaching processes and school culture to support their self-
efficacy beliefs and emotional intelligence.
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