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Abstract

In this study, the effect of various factors on the school support perception of the class and branch teachers who have
inclusive students was investigated. Moreover, it's aimed to examine teachers’ views on "school support in inclusive
education” thanks to semi-structured interviews. The study group of the quantitative research consists of 318 teachers
(117 class teachers and 201 branch teachers) who work in primary and secondary schools in Kocaeli province in the
2018-2019 academic year, apply inclusive education and have inclusive students. The study group of the qualitative
research consists of 20 volunteer teachers who participated in the quantitative research and have free time for the
interviews. The research is formed by using mixed method that consists of quantitative research methods and quali-
tative research methods. In the quantitative research “Perceived School Support Scale in Inclusive Education” which
was adapted to Turkish by Arslan and Kili¢ (2016) was applied to teachers by using descriptive method of research.
In qualitative research , semi-structured interview technique was used. In both stages, “Personal Information Form
was used to learn teachers’ personal features. In summarizing the data obtained from the quantitative study, definitive
statistics are presented as tables that consist of average, standard deviation and standard error depending on the pat-
tern of continuous variables. Categorical variables are summarized as numbers and percent. The normality of the
numerical variables was checked by the Kolmogorov Smirnov test. In the comparison of two independent groups,
where the numerical variables have normal distribution, Independent Samples t test was used. In the comparison of
more than two independent groups, One-Way ANOVA test was used if the numerical variables have normal distri-
bution and if the numerical variables don’t have normal distribution, Kruskal-Wallis H test was used. Pearson’s
Correlation Coefficient was used to investigate the relationships between numerical variables. It is concluded that
teachers’ perception of school support in inclusive education vary significantly depending on their educational back-
ground and whether a special education teacher exists in the schools where they work. However, it's stated that vari-
ables such as gender, age, branch, professional experience, type of education, class size, diagnosis of inclusive students
and existence of school counsellors have no effect on teachers’ perception of school support. In the findings part, the
people who support teachers in the process of inclusive education, the areas in which teachers need support, the im-
portance and effects of school support and teachers” opinions on their own competences in inclusive education are
examined in detail.
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Kaynastirma Egitiminde Okul Destegi:
Karma Yontem Arastirmasi

Oz

Bu calismada kaynastirma 6grencisi bulunan sinif ve brans 6gretmenlerinin okul destegi algisinda
cesitli degiskenlerin etkisi incelenmistir. Ayrica yari yapilandirilmg goriismeler ile dgretmenlerin
kaynastirma egitiminde okul destegine yonelik goriislerinin incelenmesi amaclanmistir.  Nicel
arastrrmanin ¢aligma grubunu; 2018-2019 egitim 6gretim yilinda Kocaeli ilinde kaynastirma egitimi
uygulanan ilkokul ve orta okullarda gérev yapan ve kaynastirma 6grencisi bulunan 117 simif ve 201
brang 6gretmeni olmak iizere toplamda 318 63retmen olusturmugstur. Nitel aragtirmanin ¢aligma grub-
unu ise goriisme durumu ve zamani uygun olan goniillii 20 6gretmen olusturmustur.Aragtirma nicel
arastirma yontemleri ve nitel arastirma yontemlerinin birlikte kullamildigr karma yontemle desen-
lenmistir. Nicel arastirmada betimsel tarama modeli kullamilarak 6gretmenlere Arslan ve Kilig (2016)
tarafindan Tiirkceye uyarlanan “Kaynastirma Egitiminde Algilanan Okul Destek Olgei” uygu-
lanmigtir. Nitel arastirmada yar: yapilandivilmig goriisme teknigi kullamilngtir. Her iki asamada da
ogretmenlerin kigisel bilgilerini 6grenmek icin “Kisisel Bilgi Formu” kullanilmigtir. Nicel ¢alismadan
elde edilen verilerin 6zetlenmesinde tanimlayici istatistikler siirekli degiskenler icin dagiima bagl
olarak ortalama, standart sapma ve standart hata olarak tablo halinde verilmistir. Kategorik degiskenler
say1 ve yiizde olarak ozetlenmistir. Sayisal degiskenlerin normallik testi Kolmogorov Smirnov testi ile
kontrol edilmistir. Bagimsiz iki grup karsilastirilmalarinda, sayisal deZiskenlerin normal dagilim
gosterdigi durumlarda Independent Samples t testi kullamilnustir. Bagimsiz ikiden fazla grup
karsilastirmalarinda, sayisal degiskenlerin normal dagilim gosterdigi durumlarda One-Way ANOVA
testi, sayisal degiskenlerin normal dagilim gostermedigi durumlarda Kruskal-Wallis H testi
kullamlnugtir. Sayisal degiskenler arasindaki iliskilerin incelenmesinde Pearson Korelasyon katsayist
kullamlnugtir.. Kaynagtirma egitiminde 6gretmenlerin okul destek algisinin, aldiklar egitime ve gorev
yaptiklar: okullarda ozel egitim 6gretmeni olma degiskenlerine gore anlamli farklilik gosterdigi sonu-
cuna ulagilmigtir. Ancak cinsiyet, yas, brang, mesleki kidem, aldig egitim tiirii, stmif mevcudu,
kaynastirma 63rencilerinin tanisi ve rehber 6gretmen bulunma durumu gibi degiskenlerin 6gretmen-
lerin okul destegi algisinda bir etkisinin olmadig1 belirlenmistir. Ogretmenlerin kaynastirma egitim sii-
recinde destek aldiklar: konular ve kisiler, destege ihtiyag duyduklart alanlar, okul desteginin 6nemi ve
etkileri, kaynastirma egitiminde kendi yeterlilikleri hakkindaki goriisleri bulgular kisminda ayrimtili
olarak ele alinnugtir.

Anahtar Kelimeler: Ozel Egitim, Kaynastirma Egitimi, Okul Destedi, Ozel Gereksinimli Cocuk
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Introduction

Every child has different and similar characteristics, and an education pro-
cess that takes account of their differences and similarities and helps them
to adopt to the developing and evolving world is needed (Ersoy and Avcy,
2000). Although all children have individual differences and needs, some
children have significant differences and needs compared to their nor-
mally-developing peers. Those children are defined as special needs chil-
dren for having a variety of deficiencies in mental, physical, emotional and
social aspects that are among the areas of development (Acarlar, 2013;
Chandler, 1994; Senemoglu, 2011, as cited in Cerezci, 2015). Special edu-
cation is defined as an education that are provided by specially trained
persons and through special education programs in appropriate condi-
tions in order to meet educational and social needs of the special needs
children that are different from their peers in terms of individual and de-
velopmental characteristics and educational competencies (Ozel Egitim
Hizmetleri Yonetmeligi, 2018).

It was asserted until the mid-way through 19. and 20. centuries that
special needs children should receive education in special separate educa-
tional environments (Kuz, 2001). However, it was found that such prac-
tices make it difficult for special needs children to adapt to society and
prevent their socialization (Metin, 1997). Over time, inclusive education
that consists of educating special needs children together with their peers
in general education classes has come to be accepted more and more along
with the developments in human rights and national and international le-
gal regulations. Modernity exists to the extent that individuals in many
countries around the world can benefit from all services equally in line
with their needs. Spread of special education services can be shown as an
example of modernization of our society. Currently, special education ser-
vices should be considered as providing education in the most suitable
and the least restricted environments in the manner needs of the special
needs children can be met, not only as providing them with education in
environments that are suitable for their needs (Cavkaytar and Diken,
2007).
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Inclusive is an education that is provided to special needs children full
time or part time in general education classes which are educational envi-
ronments that are the least restrictive for them by enabling them to receive
necessary support services (Gulliford and Upton,1992; Kircaali-iftar,1992,
as cited in Batu, Kircaali-Iftar and Uzuner, 2004). While inclusive practices
have been among the most preferred placement environments for special
needs children in the recent years, they bring with them many problems
during their application. Some of the problems are failing to inform class
teachers on special needs children and inclusive practices, not receiving
support sufficiently; limited knowledge of teachers on social skills teach-
ing techniques, difficulty for teachers in this matter due to the lack of ad-
equate study on IEP to be prepared for inclusive children, failing to ensure
parent-school cooperation, neglecting other students while spending time
with Inclusive students, lack of material, excessive classroom size, failing
to ensure acceptance of inclusive students by their peers (As cited in
Calisoglu and Tarusir, 2018). These problems are solved to a large extent
through qualified special education and support services. Inclusive edu-
cation may give better results if the required support services are provided
to the inclusive students and teachers in schools (Batu and Topsakal,
2003). Inclusive education is not a model that a teacher can assume full
responsibility. Therefore, teachers should be backed up by a team to sup-
port them and all studies should be done with this team (Sucuoglu, 2006).
Special education teachers and general education teachers are required to
develop work strategies to overcome the failure of students and share
their facilities and skills (Eripek,2005).

School support is the support that they get from their immediate envi-
ronment (school administration, school counselors, other teachers, parents
of the students) when they need it in their education and training activi-
ties. Teacher’ judgement on sufficiency of the school support can be de-
fined as school support perception. According to Smith (1995), support
relations exist anywhere anytime. The support services to be provided
vary by the needs of individuals and time. Every individual needs sup-
port. Individuals get support from their friends, family relatives, col-
leagues, social services, public institutions, etc. to maintain their daily life.
Life for everyone is a support system (As cited in Diken, 2015). As every
individual, teachers also need to feel that they are a member of the group
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and they are valuable for their students, school administration, family and
colleagues (Cenkseven Onder and Sar1, 2009). Teachers are primarily re-
sponsible for raising students as versatile (in academic, social and psycho-
logical aspects) and healthy individuals in the school environment.
Among the factors that affect the success of teachers in inclusive educa-
tion, school support is the most important. Inclusive education becomes
efficient if the school environment support the teacher in the areas that he
or she has difficulty, if the teacher is not left alone in the process and the
responsibility is shared by everyone, if the teacher is supported through
solution suggestions. From time to time, teachers needs support from the
environment on education. The support they need increases a lot if they
have special needs students. Teachers should at first sense that they need
support. They should know which person can give support on what mat-
ter. The need of teachers for support, their request for support from their
environment and that they begin to use the support affect their perception
(Bruhnn and Philips, 1984; as cited in Karadag, 2007). Considering the his-
torical process; The studies on special education go back to the 2nd con-
stitutional period. Reflection of special education to our country, individ-
uals who need special education in terms of mental and intelligence were
provided to receive special education (Karagoz, 2018; Karagoz, 2019).
Nowadays; According to the Ministry of National Education's formal ed-
ucation statistics in the 2016-2017 academic year, 3.585 mainstreaming stu-
dents, 94.897 primary school students, 109.684 primary school students
and 34.320 mainstreaming students continue their primary education
(Yazicioglu, 2018). Despite this increase in the number of students receiv-
ing inclusion education, some problems are encountered for teachers and
students in practice. As in many other educational activities, teachers are
the main implementers of the education program in inclusive education.
In the mainstreaming education practices, classroom teachers and branch
teachers should have some competences (Battal, 2007).

With the support to be given to the student and the teacher, it is im-
portant that the inclusive education would be implemented successfully
while the support to be provided to the teachers can contribute to the field
of study since there are no related studies, and that the teacher supporting
studies for the future can be carried out. In our country, a lot of research
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has been done on the inclusive practices. When these studies are exam-
ined,studies are generally conducted to determine the views and attitudes
of the individuals or groups involved in the process of inclusion education
(Sucuoglu and Akalin, 2010). In addition, studies on the subject of” sup-
port " were examined and studies in the form of support education ser-
vices offered to the students with special needs were found.

The purpose of this study is to examine the effect of various variables
on school support perception of class and branch teachers that have Inclu-
sive students and to get the opinions of teachers on school support in in-
clusive education. The sub-problems of the research are given below:

e s there a significant difference in school support perception of the
teacher by gender?”
e s there a significant difference in school support perception of the

teacher by age?

e s there a significant difference in school support perception of the
teacher by age?

e s there a significant difference in school support perception of the
teacher by age?

e s there a significant difference in school support perception of the
teachers by the presence of school counselor and special education
teacher in their school?

e What is the opinions of the teachers on the importance of school sup-
port in inclusive education?

e What is the the opinions of the teachers on the results of school sup-
port in inclusive education?

e What is the opinions of teachers in the departments that they need
support in inclusive education?

e What is the opinions of teachers on sufficiency states in inclusive edu-
cation?

Method
This study is formed by using mixed method that consists of qualitative
and quantitative research methods together. Descriptive survey method

with general survey model is applied in the qualitative and quantitative
research. Descriptive survey method is an approach that aims to describe
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past or current case as is. The individuals and cases in the study are tried
to be described as is on their own terms. No attempt is made to change or
affect the present situation. There is a case that is desired to be known and
it stands as is. It is essential to observe and describe it most appropriately
(Karasar, 2006).

Study Group

The study group of the quantitative research consists of 318 teachers (117
class teachers and 201 branch teachers) who work in primary and second-
ary schools in Kocaeli province in the 2018-2019 academic year, apply in-
clusive education and have Inclusive students. The study group of the
qualitative research consists of 20 volunteer teachers who participated in
the quantitative research and have free time for the interviews.

Data Collection Tools and Data Collection Processes

In data collection process of the study, Personal Information Form, Per-
ceived School Support Scale in Inclusive Education and semi-structured
interview form were used. In this study, the data were obtained at two
stages. At the first stage; school support scale was applied to the class and
branch teachers that apply inclusive education by suing descriptive sur-
vey method that is one of the quantitative research methods. At the second
stage, the data were obtained by using the semi-structured interview form
that is included in the qualitative research method and developed by the
researcher.

School Support Scale: In order to measure the school support perception
of the teachers, “Perceived School Support Scale in inclusive Education
(PSSSIE)” that was developed by Masud Ahmed in 2013 and adapted to
Turkish by Serhat Arslan and Yildiray Kilig in 2016 was used. The scale
consists of one dimension and eight items. Participants select the option
that they consider appropriate between 1-5 in 5-point Likert Scale. The
meaning of these items selected by the participants is as follows: (1) Never,
(2) Seldom, (3) Sometimes, (4) Mostly, (5) Always. The scale adapted in
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the study carried out by Arslan and Kili¢ (2016) was applied to 221 teach-
ers. It is observed in the confirmatory factor analysis that the model con-
forms very well. In order to examine psychometric characteristics of the
scale, internal consistency, item and factor analysis studies were carried
out. Internal consistency analysis result of the scale was found .85 and the
scale was found to be at adequate reliability level. Results of the item dis-
crimination and confirmatory factor analysis indicate that original single-
factor structure of the scale is appropriate for Turkish sample (x2= 97.57,
sd= 20, RMSEA= .133, NFI=.92, NNFI= .91, CFI = .93, [FI=.93,SRMR=066,
GFI= .90).

Interview Form: In order to get the opinions of class and branch teachers
that have Inclusive students on school support, a descriptive study was
carried out. Semi-structure interview technique that is one of the interview
techniques was used as data collection tool. Literature review was made
for forming the interview form and 8 draft question forms were prepared
in this direction. In order to determine the scope and construct validity of
the draft question form, they were presented to three academic members.
The questions were reviewed in terms of being clear and understandable,
being capable of giving detailed information and being within the scope
of the subject. In the same time, pre-application interviews were made
with three teachers to test the interview questions, and clearness and con-
formity of the questions were evaluated by the teachers. Necessary adjust-
ments were made on the questions in line with all these studies, and the
number of questions was reduced to five. The interview form was applied
in its final form. The data obtained from the interviewed teachers were
categorized through content analysis, and codes and main themes were
formed. Different codes were formed for every interview question, and
the data were organized according to these themes and codes. Inductive
analysis method was used to analyse the data in the interview form.

Findings
When the first sub-problem of the question “Is there a significant differ-

ence in school support perception of the teacher by gender?” was exam-
ined, independent group t test was carried out in order to determine if the
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school support scale vary by gender. When gender variable of the teachers
that participate in the study in Table 1 was examined, it is found that 129
of the teachers are male (40,6%), and 189 of them are female (59,4%).

Table 1. t Test Results Related to Differences in School Support Perception of Teach-
ers by Gender

t Test
Gender N * ss Shy t Sd p
Male 129 22,98 6,93 0,610
-0,34 1 ,727
Female 189 23,25 6,42 0,467 0349 316 0

When it is examined if there is a statistical difference between the teach-
ers’ genders and point averages of school support perception scale, it is
found that school support perception scale average of female teachers are
(X'=23,25), school support perception scale average of male teachers are
found (X= 22,98), and the two results are close. Accordingly, it is con-
cluded that there isn’t any statistically significant difference between the
school support perception scale averages by gender (p=0,727).

When the second sub-problem of the question “Is there a significant
difference in school support perception of the teacher by age?” was exam-
ined, Pearson correlation analysis was carried out in order to determine if
school support scale varies by age.

Table 2. Pearson’s r Test Results Related to Differences in School Support Perception
of Teachers by Age Variable

Pearson’s r p

Total Point of Perceived School Support Scale

-0.024 .
Age 0.0 0.669

When it is examined if there is a relation between the age of teachers
and point average of school support perception scale in Table 2, it is found
that there is not a statistically significant, linear correlation (r=-0,024,
p=0,669).

When the third sub-problem of the question “Is there a significant dif-
ference in school support perception of the teacher by branch?” was ex-
amined, independent group t test was carried out in order to determine if
school support scale varies by branch.
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Table 3. t Test Results Related to Differences in School Support Perception of Teach-

ers by Branch
N ss Shm t Test
Department t Sd [4
Class 117 23,78 6,79 0,628 1,309 316 0,192
Branch 201 22,77 6,51 0,459

When the department of graduation of the teachers that participate in
the study in Table 3 were examined, the number of branch teachers is 201
(63,20%) while the number of class teachers is 117 (36,79%). When it is ex-
amined if there is a difference between point averages of school support
perception scale of the teachers, school support perception scale average
of the class teachers is found (X = 23,78) while the average of the branch
teachers is found (X=22,77). Accordingly, it is concluded that there isn’t a
statistically significant difference between the department s of graduation
of the teachers and school support perception scale averages (p=0,192).
The department of graduation of the teachers doesn’t have any effect on
school support.

When the fourth sub-problem of the question “Is there a significant dif-
ference in school support perception of the teachers by their educational
background on inclusive?” was examined, independent group t test was
carried out in order to determine if school support scale varies by educa-
tional background.

Table 4. t Test Results Related to Differences in School Support Perception of Teach-
ers By Their Educational Background on inclusive

t Test
Educational Shs t Sd P
Background N I ss
Yes 187 2396 647 0,473 2,649 316 0,008
No 131 2198 6,68 0,584

While the number of teachers stating that they received training before
among the teachers that participate in the study in Table 4 is 187 (58,8%),
the number of teachers that haven’t received any training is 131 (41,19%).
When it is examined if there is difference in point averages of school sup-
port perception of teachers by their educational background, statistically
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significant difference is found (p=0,008) between school support percep-
tion scale average of the teachers stating that they received training (e=
23,96) and the average of the teachers stating that they haven’t received
education (o= 21,98). Point average of school support perception scale of
the teachers that have received training is significantly higher than those
who haven’t received education. The teachers that have received educa-
tion before are found to get school support more.

When the fifth sub-problem of the question “Is there a significant dif-
ference in school support perception of the teachers by the presence of
school counselor and special education teacher in their school?” was ex-
amined, independent group t test was carried out in order to determine if
school support scale varies by the presence of school counselor and special
education teacher.

Table 5. t test results related to the difference in school support perception of the
teachers by the presence of school counselor and special education teacher in their
school

t Test

School Counselor N I ss Shs t Sd p
Yes 294 23,26 6,51 0,380

1,1 1 ,271
No 24 21,71 7,91 1,615 03 316 0
Special Education Teacher
Yes 130 24,09 6,76 0,593
No 188 22,48 6,46 0,471 2,141 316 0,033

When it was examined if there is a difference between point averages
of school support perception scale of the teachers that participate in the
study by the presence of school counselor and special education teacher
in their school in Table 5, the average of the presence of school counselor
in schools is found (e= 23,6), the average of the presence of special educa-
tion teacher is found (0=24,09). Accordingly, while statistically significant
difference was not observed between the point averages of school support
perception scale by the presence of school counselor in their school
(p=0,271), statistically significant difference was observed between the
point averages of school support perception scale by the presence of spe-
cial education teacher (p=0,033). It is found that school support perception
scale point of the teachers with special education teacher present in their
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school is statistically higher than that of the teachers without the presence
of special education teacher in their school, and other teachers receive sup-
port from special education teacher.

Findings on Qualitative Research

Sixth sub problem of the study is determined by “opinions of the teachers
on the importance of school support in inclusive education”. Themes and
codes were formed according to answers of the teachers. Opinions of the
teachers are set out in Table 6 below.

Table 6. Opinions of the Teachers on Importance of School Support in inclusive Edu-
cation
Theme (Categories) Codes Frequency %

Importance of Ensuring the Effectiveness of the Process

School Support (E3,E5,E8,E9,E16,E19,E20 7 31,8%
Attitude development(E6,E7,E10,E12,E15 5 22,7%
Achieving the Desired Result (E3,E4,E13,E17 4 18,18%
Preventing the Teachers from Feeling Them- 3 13,63%
selves Inadequate (E2,E11,E18
Division of Responsibility(E1,E19,E14 3 13,63%

When Table 6 is examined, the teachers stated that environmental sup-
port is very important in inclusive education practices. At the most, 31.8%
of the teachers highlighted that inclusive education process is more effi-
cient in cases environmental support is received. 22,7% of them expressed
that that both themselves and normal children developed positive atti-
tudes towards Inclusive students thanks to the support, 18,8% of them
expressed they could achieve the desired result for the student thanks to
the environmental support. Below are the opinions of teachers that repre-
sent this situation.

“If teachers are able to receive support from the school administration, families
or other teachers, they will think that they are not alone in the Inclusive process
and not only the burden of teachers will be eased, but also they will have the mo-
tivation needed to be successful in the inclusive education. Therefore, support is
very important. ”"(E1)

654 ¢ OPUS © Uluslararasi Toplum Arastirmalar Dergisi



School Support in Inclusive Education: Mixed Method Research

“Environmental support is very important. Family of my student is con-
cerned, they immediately take account of what I say; the school administration
also have positive attitude towards the Inclusive students on the practices. Other
students are also influenced by attitudes of me and other persons and learn not to
exclude those students. "(E15)

Seventh sub-problem of the research is “the opinions of the teachers on
the results of school support in inclusive education”. According to an-
swers of the teachers, two sub-themes and codes were formed for the re-
sults for the teacher and the student.

Table 7. Opinions of the Teachers on the Results of School Support in Inclusive
Education

Theme(Categories) Codes Frequency %
Teacher motivation (E1,E6,E9,E14,E16,E19,E20 ) 7 33,3%
Facility of IEP preparation and implementation
For Teacher  (E3,E4,E13,E14,E15) 5 23,8%
Communication, cooperation (E7,E12,E14,E18,E20)
Positive attitude (E1,E10,E16,E17) 5 23,8%
4 19,1%

Increase in success (E1,E2,E3,E5,E8,E9,E11,E16,E20)
Socialization (E1,E4,E8,E6,E20)

For Students  Feeling themselves valuable (E16,E20) 9 56,25%
5 31,25%
2 12,5%

When results of the environmental support in inclusive education in
Table 7 is examined, that environmental support provides teachers with
motivation was stated at the rate of 33,3% at the most in the results for
teacher. 23,8% of the teachers stated that it provides facility of IEP prepa-
ration and implementation for teacher and enables to be in communica-
tion and cooperation with people in the environment who are included in
the inclusive process. When the results for students are examined, at the
most, 56,25% of them stated that academic achievement of the inclusive
students have increased thanks to the support. 31,25% of them stated that
it enables the inclusive students to become socialized. Below are the
teacher opinions that represent this situation.
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“It enables the teacher to be in cooperation with other school personnel and
families. The cooperating people enable the child to become socialized and the pro-
cess to be quicker and more efficient through shared decision making for the les-
sons.”(E4)

The teacher and student that receive support from the environment be-
come more self-confident. The teacher becomes motivated to teach some-
thing to students and to handle problematic behaviors. (E9)

Eight sub-problem of the study is “opinions of teachers in the depart-
ments that they need support in inclusive education”. A theme and codes
were formed within the scope of this question.

Table 8. Opinions of Teachers in the Departments That They Need Support in inclusive
Education

Theme(Categories) Codes Frequency %
Activities, teaching (E6,E2,E3,E7,E11,E13) 6 25

The Areas Information (E4,E5,E8,E18,E19) 5 20,8

Requiring Support IEP preparation (E6,E9,E14,E17) 4 16,6
Support education room (E10,E15,E16,E20) 4 16,6
Handling problematic behaviors (E1,E4,E19) 3 12,5
Material (E1,E12) 2 8,3

When Table 8 is examined, at the most, 25% of the teachers stated that
they have difficulty in the activities and teaching for Inclusive students,
and therefore they need support. 20% of the teachers expressed that they
don’t have knowledge of the characteristics of special needs students and
they need support for being informed of this situation. In addition to this,
16,6% of them highlighted that teachers need support for preparing IEP
for their students and for providing supplementary education in an envi-
ronment other than the classroom environment for the lessons in which
those students have low competence. Below are the teacher opinions that
represent this situation.

“I haven't received any education on inclusion education before, therefore I
need support on what the diagnosis of my autistic student in my class is and what
it means, what the characteristics are, how I should act.”(E5)

“I prepared an individualized education plan for my inclusive students, but I
have difficulty in implementing this plan in in-class practices. 1 give the same
activities and homework to all my students.”(E7)
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Ninth sub-problem of the study is “Opinions of teachers on sufficiency
states in inclusive education”. Themes and codes were formed according
to the answers given by the teachers.

Table 9. Opinions of Teachers on Sufficiency States in inclusive Education and the
Reasons

Theme(Categories) Codes Frequency %
Sufficiency Finding it inadequate (E1,E2,E4,E6,E10 12 60%
States E1 E11,E15,E16,E17,E19,E20)
Finding it partly adequate (E3,E5,E7,E9,E14) 5 25%
Causes Finding it adequate (E12,E13,E18) 3 15%
Finding it Unable to ensure learning (E10,E11,E15,E17,E20) 5 35,7%
Insufficient Lack of information (E2,E4,E6,E8)
Unable to allocate specific time (E1,E7,E16) 4 28,5%
Unable to handle problematic behavior (E4,E20) 3 21,4%
2 14,2%
Finding It Enabling socialization (E5,E7,E9)
Partly Adequate  According to student diagnosis (E3,E14) 3 60%
2 40%
Finding It Experiences
Adequate Implementation of what is thought 2 66,6%
1 33,4%

When Table 9 is examined, 60% of the teachers stated that they find
themselves inadequate in inclusive education, 25% of them find them-
selves partly sufficient, 15% of them find themselves sufficient. When the
reasons of the teachers for finding themselves inadequate are examined,
at the most, 35,7% of them stated that the reason is being unable to ensure
learning for the Inclusive student, for 28,5%, it is lack of information on
the special needs students and the methods and techniques suitable for
them, for 21,4%, it is being unable to deal with the inclusive student and
allocate time. When the reasons of the teachers that find themselves partly
adequate are examined, 60% of them stated that they could enable the in-
clusive students to become socialized with their normally-developing
peers although they are not able to achieve their academic development
very much. In addition, 40% of them stated that whether they feel them-
selves adequate or not depends on diagnosis of the student. When the
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teachers that find themselves adequate are evaluated, 66,6% of them high-
lighted that they have experience with their previous Inclusive students
and find themselves sufficient, 33,4% of them they achieve success by ap-
plying what they learn from their environment in the classroom environ-
ment and find themselves sufficient. Below are the teacher opinions that
represent this situation.

“No, I don’t find myself adequate at all. I don’t know any method that I can
apply alternatively. I mostly regard Inclusive students as the same as normal stu-
dents and I cannot understand how they fail.”(E6)

“Whether I feel myself adequate or not varies by the level of Inclusive stu-
dents, their diagnosis, and classroom size. While I can feel myself adequate for my
student with learning disability, 1 don’t think the same for my autistic stu-
dent.(E10)”

Conclusion, Discussion and Recommendations

In quantitative section of the study, effect of various variables on school
support perception of the class and branch teachers that have inclusive
students is examined.

The first sub-problem of the study is stated as “Is there a significant
difference in school support perception of the teacher by gender?”. Statis-
tically significant difference wasn’t found between the gender of the teach-
ers and the school support perception scale points. It is concluded that the
rate of receiving support is similar for male teachers and female teachers.
It can be remarked that participations of male and female teachers in the
items are similar. Bilen (2007) concluded in the study that he examined the
opinions and solution suggestions for problems encountered by class
teachers that there isn’t any statistically significant difference between
gender variable of the class teachers and their opinion on Inclusive.
Asiltiirk (2011) didn’t find a statistically significant difference by gender
in opinions of the teachers that participate in the study on the problems of
RAM Special Education Services Department in his study on evaluation
of supportive education programs for the mentally handicapped in terms
of some variables in teachers” aspect. Both studies that state no signifi-
cance by gender variable and results of this study are similar.

658 ¢ OPUS © Uluslararasi Toplum Arastirmalar Dergisi



School Support in Inclusive Education: Mixed Method Research

It is concluded that there isn’t a statistically significant, linear correla-
tion between the ages of teachers and the point average of school support
perception scale. The teachers at different ages receive support at similar
rates. Unal (2017) stated that ages of the class teachers don’t make a dif-
ference in their opinions on the factors that affect the success of Inclusive
practices. In different studies, (Bilen, 2007, Cankaya, 2010; Eksi, 2010;
Yaraly, 2015) similarly concluded that ages of the class teachers don’t make
statistically significant difference Inclusive practices. Results of this study
are in parallel with the results of these studies.

No statistically significant difference is found between the departments
of teachers and the school support perception scale points. In this study,
teachers are categorized as class teachers and branch teachers. It is ob-
served that scale averages of both teacher groups are similar. Fazlioglu
and Dogan (2013) found significant difference between the attitudes of
teachers towards Inclusive and the branch variable. They determined that
attitudes of the class teachers are more positive compared to those the
branch teachers. Minke, Bear, Deemer and Griffin (1996) concluded in
their study that class teachers perceive themselves as less adequate than
teachers that graduate from other departments. This case can be construed
in the manner that the teachers that perceive themselves as less adequate
need more support.

Statistically significant difference isn’t found between the point aver-
ages of school support perception scale of the teachers by the place of tak-
ing any course/seminar/lesson on inclusive education. It is determined
that averages of school support scale of the teachers that have received
education in undergraduate education/in-service trainings or special edu-
cation course are close. Unal (2017) concluded that there isn’t a significant
difference between the opinion of the class teachers on the factors that af-
fect the success of inclusive practices and the variable of type of education
they have received on special education. Accordingly, it is established that
the lessons, courses, in-service trainings or seminars related to special ed-
ucation don’t affect the opinions of the class teachers on the factors that
affect the success of inclusive practices.

A theme on the importance of school support was formed according to
the opinion of teachers. Five codes were determined according to this
theme. It was mostly stated at the rate of 31,8% that it enables the Inclusive
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implementation process to be more effective about importance of school
support received in inclusive education. Sart, Ala, Yazlik and Yilmaz
(2004) revealed in their study that Inclusive cannot be achieved com-
pletely in case of inadequacy of individual education programs, counsel-
ing service support, informing teachers and families of inclusive educa-
tion, material support and class equipment. Both studies can be inter-
preted as supporting each other by concluding that it is difficult to imple-
ment inclusive education completely and properly without school sup-
port. Baker and Zigmond (1995) stated that supportive special education
services are prerequisite for effectiveness of inclusive education. Haider
(2008) concluded that cooperation of class teachers and special education
teachers have great importance; school administration, teachers and ex-
perts are also required to participate in inclusive education process (As
cited in Sigirtmag et al. 2011). Likewise, the teaches in this study stated
that positive attitudes are developed towards the Inclusive process
through environmental support. Giving class teachers support (McLes-
key, Waldron, So, Swanson and Loveland; 2001; McLeskey and Waldron,
2002), and informing them (Metin, Giile¢ and Sahin, 2009; Tiirkoglu, 2007)
(As cited in Sadioglu et al., 2012) enabled them to change their opinions
and attitudes positively. It is observed that the results of the studies that
were carried out in this matter this study are consistent.

Two themes were formed the results for teacher and the results for stu-
dents within the scope of the results of school support in line with the
opinions of the teachers. Four codes were formed for the results for
teacher; three codes were formed for the results for students. In the results
for the teacher that is the 1. theme, 33,3% of the teachers mostly concluded
that teachers will be motivated more by not feeling themselves alone in
the process in inclusive education if they receive support, 23,8% of them
that facility of IEP preparation and implementation through school sup-
port and, at the same rate, that it enables to be in communication and co-
operation with the persons that give support for the Inclusive process.
Kara (2016) concluded that support of all related persons to class teachers
(school administration, family, and other persons) in the inclusive process
influence motivation of the teachers positively. Likewise, the result of this
study that supported teachers become more motivated for inclusive edu-
cation is consistent with the results of that study. Yaman (2017) stated that
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teachers feel themselves inadequate on IEP and therefore they need to be
informed through in-service trainings. Karaca (2018) concluded that
teachers need to receive training on IEP preparation, implementation and
evaluation. According to these conclusions, teachers will have adequate
knowledge thanks to the support. Therefore, it can be inferred that IEP
preparation and implementation process will be facilitated through sup-
port. It is observed that results of these studies are indirectly in accordance
with the results of this study.

A theme the areas requiring support was formed in line with the opin-
ions of the teachers. Six codes were formed in this theme. Accordingly,
activities and teaching for Inclusive students was the main code at the rate
of 25%. Most of the teachers stated that they are unable to achieve teaching
for Inclusive students and do activities appropriate for their level, and
they need support in this matter. Sadioglu et al. (2012) found that prob-
lems related to teaching are the main problems that class teacher encoun-
ter in educating Inclusive students. Findings of the both studies are con-
sistent, and the teachers expressed that they need support for these prob-
lems.

Two themes were formed as the statuses and reasons of adequacy for
their self-adequacy in inclusive education in line with the opinions of the
teachers. Three separate sub-themes were formed for the theme the rea-
sons. Three codes were determined for the statuses of adequacy, five codes
for the reasons, and eight codes in total. In the statuses of adequacy that is
1. theme, 60% of the teachers concluded that they don’t find themselves
adequate in inclusive education, 25% of them find themselves partly ade-
quate, 15% of them find themselves adequate. Horne and Timmons (2009)
concluded that teachers are not trained to be adequate to meet the needs
of Inclusive students (As cited in Denizli, 2015). Yatkin, Sevgi and Uysal
(2012) received the opinions of 53 teachers on special training, and most
of the teachers find themselves partly adequate or don’t find themselves
adequate at all in this field. The fact that teachers don’t find themselves
adequate in inclusive training that is one of the results of this study is sim-
ilar to the studies made in the past.

As recommendations for the study results:
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A systematic consultancy services should be provided in every school
that has inclusive student. This consultancy service, as similar to counsel-
ing service, should be provided by the teachers that can support teachers,
special needs children and their families when necessary, and assigned to
their office as special education consultant staff given only to those that
graduate from special education departments of universities not only as
special education teachers in special education class. Teachers should be
able to receive support from families, administrators, and other teachers
when necessary. For this, positive attitude should be developed in the
school environment. Active participation of families in the Inclusive pro-
cess should be achieved. From time to time, meetings that only families of
the Inclusive students participate should be made. In these meetings, sem-
inars should be organized by school counselor or special education con-
sultant for the relevant families in the matters determined by the teachers
that have Inclusive students. Special education and inclusive lessons
should be given in all teaching departments of the faculty of education in
undergraduate study, and all prospective teachers should be enabled to
have enough knowledge when they graduate; practices such as internship
and observation should be made in general education classes with inclu-
sive students or special education classes in special education schools in
order to enable them to get to know special needs children closely. In-ser-
vice trainings should be provided at regular intervals to teachers that pro-
vide inclusive education. In these trainings, seminars that can be beneficial
for teachers can be given in the manner they contain good practice exam-
ples or successful methods.
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