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Introduction

Many people agree that individuals have a sense of humor to varying degrees,
despite the lack of a common definition of humor that is accepted by scholars from
different disciplines like philosophy, literature, and psychology. In their study,
Martin and Lefcourt (2004) mention that humor has effects on the health of an
individual via various mechanisms. The first of these mechanisms is the
physiological changes created by laughter. Laughter enables the relaxation of
muscles, the increase of the breath rate, the increased production of pain-relieving
endorphins, and the decreased release of stress-induced hormones. As a result of
these, the immune system develops. Another mechanism is its ability to allow
individuals to see life from a humorous perspective, and experience positive
emotions as a result of relieving the psychosocial stress. Finally, laughter has an
indirect effect on health by increasing the social support of people. An individual
who easily solves interpersonal problems and conflicts by means of humor can
establish many satisfying relationships (Martin & Lefcourt, 2004). When considering
all these advantages of humor, it can be asserted that humor is important for
individuals. These positive results of using humor increase people’s self-confidence;
facilitate their adaptation processes; and make them psychologically, socially, and
physically happier, by contributing to the solving of interpersonal problems.

When considering the benefits of humor, the role that a sense of humor plays
cannot be underestimated in finding solutions to the problems encountered by
today’s individuals in ever-complicated societies. The ability of humans, social
beings, to solve interpersonal problems—the most commonly encountered
problems —is defined as the ability to detect an interpersonal disagreement and to
use effective strategies for overcoming these disagreements (D’Zurilla, Nezu, &
Maydeu Olivares, 2004). According to Kendall and Fischler (1984), people with
interpersonal problem-solving skills are empathetic individuals who are sensitive to
problems, can see from different perspectives, produce creative solutions, express
themselves, and establish cause and effect relationships. We assert that these
properties are improved by art education and will develop in virtue of art. Art
education is necessary for the individual. It supports the creativity of the individual,
enables him/her to realize his/her potential, and constructs aesthetic thoughts and
attention. Art allows a person to recognize and change the world and him-/herself
(Erbay, 2013).

We can say that art and music education affect behaviors, creativity, attention,
and observation skills of individuals; they develop individuals’ thought systems and
enhance communication skills in separate ways, with different stimuli. Music and
visual arts uncover the potential of individuals and support their full participation in
society. By means of painting, individuals can comprehend the difference between
looking and seeing, can improve their productive and creative sides, can express
themselves, and can develop an aesthetic understanding. They can give clearer
answers to questions in certain matters, such as what is liked and what provides
beauty (Erbay, 2013; Rabkin & Redmond, 2006). Music is one branch of art education,
and it can be defined as an expression of mental processes. People express
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themselves easily by, and derive personal satisfaction from, playing instruments or
singing; they develop positive self-concept by experiencing a sense of
accomplishment through music. They also have the opportunity to develop social
skills, adaptation skills, and working skills in cooperation through group works
(Eskioglu, 2003).

When the literature is reviewed, it can be seen that art education has positive
effects on brain functions, mood, and behaviors (Park et al., 2015). Education in the
visual arts supports multidirectional thinking and productivity skills; makes
individuals feel happier and more self-confident (Kaya, 2015); develops creativity,
problem solving, and self-expression skills; feeds aesthetic feelings and supports
mental skills (Ture, 2007); and positively affects verbal creativity (Hui, He, & Ye,
2015). Music education is seen to positively affect emotional development by
improving pulmonary functions and breathing, as well as reducing stress with
positive developments in physical health and mood (Clift & Hancox, 2001);
increasing adaptation skills (Author, 2000); developing social relations while
performing in groups (Davidson & Good, 2002); and causing a significant difference
in self-esteem (Broh, 2002; Toy, 2006). Some studies indicate that music education
contributes to cognitive development, improving the ability of the brain to process
the word it hears and thus better discern between changing voices (Wong, Skoe,
Russo, Dees, & Kraus, 2007). This enhances performance in language and literacy
fields by developing a phonological awareness that is effective in learning to read
(Piro & Ortiz, 2009) and further supports academic success (Sendurur & Akgul Baris,
2002).

Martin et al., (2003) defined four types of humor styles including two compatible
and two incompatible ones. In Self-Enhancing Humor within compatible category,
individuals use humor to have fun without harming others and avoid stress and
negative feelings against the problems they encounter; whereas, in Affiliative
Humor, individuals use humor to develop interpersonal relationships in a respectful
manner to others (Martin et al., 2003). On the other hand, in Self-defeating Humor
within incompatible category, individuals use humor in a self-harming manner in
order to improve their relations with others and allow to be mocked and humiliated
(Yerlikaya, 2003). In Aggressive Humor, individuals use humor by acting with their
own superiority and pleasure feelings, harming others, mocking them, joking about
them or humiliating them (Martin et al., 2003). When the literature was examined,
the results of the studies by Akyol (2011), Soyaldin (2007) and Yerlikaya (2007)
indicated that while girls had higher mean scores in Affiliative Humor, boys had
higher mean scores in Aggressive Humor; also the results of the studies by Chan and
Martin (2007) and Kazarian and Martin (2004) stated that boys adopted negative
humor styles more than girls.

Cam and Tumkaya developed the Interpersonal Problem Solving Skills Inventory
with five factors indicating how individuals approach to problems when they
encounter interpersonal problems. The Approaching Problems in a Negative Way
among these factors is related to negative feelings and thoughts such as helplessness,
pessimism, and sadness experienced in case of interpersonal problems; on the other
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hand Constructive Problem Solving is associated with the feelings, thoughts, and
behaviors contributing to solve the problem in an effective and constructive manner.
Insistent-Persevering Approach signifies the insistent endeavor for solving the
problems in interpersonal relations, Lack of Self-confidence expresses the lack of
confidence experienced by the individuals for solving a problem, and Unwilling to
Take Responsibility approach signifies failure to take responsibility in problem
solving (Cam & Tumkaya, 2006; 2008). When the literature was examined, it was
observed in the study by Arslan, Hamarta, Arslan, and Saygin (2010) that female
students had higher scores in the Approaching Problems in a Negative Way,
Constructive Problem Solving, and Insistent-Persevering Approach subscales of the
Interpersonal Problem Solving Skills Inventory, while male students had higher
scores in the Lack of Self-confidence and Unwilling to Take Responsibility subscales.
In addition, the common results of Nacar (2010) and Ozkan, Akgun, Yanardag, and
Yuceer (2013) showed that boys had higher scores in the Lack of self-confidence
subscale; Nacar (2010) also found that girls’ scores were higher in the Insistent-
Persevering Approach subscale.

Although much research studies the effects of art education, no study has been
found in the literature that examines the effect of art education on humor styles and
interpersonal problem solving skills. While the cognitive skills of an individual are
supported in the traditional education system, emotional skills are not much
emphasized. Art allows an individual to be productive, solve problems, arrange
social relations, cooperate, and adapt. It is thought that art education has effects on
both humor and interpersonal problem-solving skills for adolescents. For these
reasons, the aim of this study is to examine how art and music education and gender
relate to the humor styles and interpersonal problem-solving skills of adolescents,
and to accordingly present recommendations for researchers and educators.

Method
Research Design

This study is a descriptive study with a correlational survey model, designed to
investigate the relationship of gender and the reception of art and music education
with humor styles and interpersonal problem-solving skills among adolescents
studying in the city center of Isparta. Buyukozturk, Kilic Cakmak, Erkan Akgun,
Karadeniz, and Demirel (2016) describe this method as determining the correlation
between two or more variables and defining the given situation as exactly as
possible.

Research Sample

The sample group was determined using the purposeful sampling method. The
sample group consisted of 178 adolescents in total, including 54 students attending
the music department and 60 students attending the art department at the Fine Arts
High School located in the city center of Isparta, along with 64 students who were
not receiving any art education and were studying in a regular high school. The data
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collection process was realized by the researcher in groups in class environment
based on voluntariness. Table 1 shows the demographic characteristics of the
adolescents included in the study.

Table 1
Demographic Characteristics of Sample Group
Characteristics Music Art Not receving Total
of Sample Group Department Department Art Education

N % N % N % N %
Gender
Girl 34 30.6 39 35.1 38 34.2 111 100.0
Boy 20 29.9 21 31.3 26 38.8 67 100.0
Total 54 30.3 60 33.7 64 36.0 178 100.0

Research Instruments and Procedures

In the study, a “General Information Form” was prepared by the researchers to
obtain information about the adolescents' gender and their schools/departments; the
“Humor Styles Questionnaire” and the “Interpersonal Problem-Solving Inventory
(high school form)” were also used.

Validity and Reliability

Humor Styles Questionnaire. The Humor Styles Questionnaire is a self-assessment
scale developed by Martin et al. (2003) and adapted into Turkish by Yerlikaya (2003);
it measures four different dimensions related to individual differences in the daily
use of humor. The scale was applied to 471 high school students with an average age
of 16.1, in order to test the construct validity of the scale for the high school students.
As a result of the factor analysis, it was found that the internal consistency
Cronbach’s alpha values of its subscales were between .63 and .75 (Yerlikaya, 2007).

Interpersonal Problem Solving Inventory (High School Form). The reliability and
validity studies for the interpersonal problem-solving inventory for high school
students aged 15-18 years were conducted by Cam and Tumkaya in 2008. As a result
of the factor analysis, it was found that Cronbach’s alpha values ranged from .67 to
.89, and test-retest correlation coefficients were between .67 and .84 (Cam &
Tumkaya, 2008).

Data Analysis

In terms of the variables examined in this study, the normality of distributions
was examined by one sample Kolmogorov-Smirnov test, and the distribution was
determined to be normal (p>.05). Two-way analysis of variance (used to
simultaneously test the effects of two factors on one dependent variable and the
interactive effect of the two factors on the dependent variable) was applied in order
to determine whether or not gender and status of the adolescent’s art/music
education cause differences in humor styles and interpersonal problem-solving skills.
In case the common effect was found to be significant, Scheffe’s test (used when the
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group variance is equal, among post-hoc multiple comparison tests) was applied to
determine whether the mentioned differentiation was dependent on the difference
between mean scores of paired sub-groups. In order to determine the correlation
between adolescents” humor styles and interpersonal problem-solving skills, a
correlation coefficient significance test (used to find and interpret the amount of
correlation between two variables showing normal distribution) was applied
(Buyukozturk, 2015).

Results

The study was conducted to determine the effects of gender and art education on
humor styles and interpersonal problem-solving skills of adolescents; the results are
presented in tables.

Table 2

The Means and Standard Deviations of the Humor Styles-related Subscale Scores of the
Adolescents receiving and not receiving Art Education in Terms of Gender

Affiliative Self-Enhancing  Aggressive %elf- .
Humor Humor Humor cfeating
Humor
Gender N M S M S M S M S
Music Education
Girl 34 427 7.9 34.6 10.2 21.3 75 254 8.6
Boy 20 39.2 6.9 31.7 9.6 27.5 5.66 26.6 5.0
Total 54 414 7.6 335 10.0 23.6 751 258 7.4
Art Education
Girl 39 43.0 8.2 354 7.5 20.1 774 264 8.6
Boy 21 39.1 8.5 335 8.9 241 944 265 8.5
Total 60 41.6 8.4 34.7 8.0 21.5 852 265 8.5
Those not receiving Art Education
Girl 38 43.0 8.6 37.1 11.3 241 7.63 269 8.1
Boy 26 375 8.7 322 9.3 27.3 6.88 243 7.8
Total 64 40.7 9.0 35.1 10.7 254 745 258 8.1
Total
Girl 111 429 8.2 35.7 9.7 21.8 777 263 8.3
Boy 67 385 8.0 325 9.1 26.4 75 257 7.3

Total 178 41.2 8.4 345 9.6 23.5 79 261 8.0

When Table 2 was examined, it was determined that girls had higher mean scores
in the Affiliative Humor (M=42.9) and Self-Enhancing Humor (M=35.7) subscales
compared to boys, whereas boys had a higher mean score in the Aggressive Humor
subscale (M=26.4) compared to girls. It was also observed that the mean score of the
Self-Defeating Humor subscale was higher for boys studying in art and music
departments (M=26.6; M=26.5) than for girls, as well as for girls not receiving art
education (M=26.9) than boys not receiving art education (M=24.3).
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Table 3

Results of Two-Way Analysis of Variance for Humor Styles of the Adolescents Receiving and
Not Receiving Art Education in Terms of Gender

Source of Variance Sum of SD Mean F p Slgmflcant
squares Square Difference

Affiliative Humor

Art Education 23.167 2 11.583 170 .844

Gender 754.212 1 754.212 11.092 .001 0-1

Art Education X 31413 2 15707 231 79

Gender

Error 11695.517 172 67.997

Total 315787.000 178

Self-enhancing Humor

Art Education 69.470 2 34.735 .376 .687

Gender 414.155 1 414.155 4.481 036 0-1

Art Education X 65318 2 32659 353 703

Gender

Error 15897.368 172 92.427

Total 228617.000 178

Aggressive Humor

Art Education 368.559 2 184.280 3.197 043 2-1

Gender 831.799 1 831.799 14.429 .000 1-0

Art Education X 63.465 2 31733 550 578

Gender

Error 9915.160 172 57.646

Total 110291.000 178

Self-defeating Humor

Art Education 21.672 2 10.836 166 .847

Gender 9.280 1 9.280 142 .706

Art Education X 112.621 2 56311 864 423

Gender

Error 11208.426 172 65.165

Total 132565.000 178

*p<.05

When Table 3 was examined, with the variance results related to humor styles of
adolescents receiving and not receiving art education in terms of gender, it was
found that art education caused a significant difference in the scores of the
Aggressive Humor [F(1,172)= 3,197, p=.043] subscale. As a result of Scheffe’s Test,
Aggressive Humor mean scores were found to be higher in adolescents who did not
receive art education than those with art education. It was observed that gender
caused a significant difference in the scores of the Affiliative Humor [F(1,172)=11,092,
p=.001], Self-Enhancing Humor [F(1,172)=4,481, p=.036], and Aggressive Humor
[F(1,172)=14,429, p=.000] subscales. While girls had higher mean scores in Affiliative
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Humor and Self-Enhancing Humor subscales than the boys, the boys had a higher
mean score in the Aggressive Humor subscale than the girls.

Table 4

The Means and Standard Deviations of the Subscale Scores Related to the Interpersonal
Problem-Solving Skills of Adolescents Receiving and Not Receiving Art Education in terms
of Gender

APNW2 CPS? LSt UTR> IPAS
G! N M S M S M S M S M S

Music Department

Girl 34 431 126 504 108 169 56 134 41 200 50
Boy 20 400 83 475 9.5 181 48 139 34 168 5.6
Total 54 419 112 493 103 173 53 135 38 188 54
Art Department

Girl 39 471 132 525 106 149 51 127 41 217 44
Boy 21 452 146 497 128 164 52 139 45 197 53
Total 60 464 136 515 114 154 51 131 43 210 48
Those Not Receiving Art Education

Girl 38 471 125 522 108 179 63 125 46 211 57
Boy 26 438 143 486 125 200 56 151 45 210 45
Total 64 457 133 508 115 187 61 135 47 211 52
Total

Girl 111 458 128 518 107 165 58 128 43 210 50
Boy 67 431 129 486 116 183 54 144 42 193 53
Total 178 448 129 506 111 172 57 134 43 204 52

1 Gender, 2 Approaching Problems in a Negative Way, 3 Constructive Problem Solving, 4 Lack
of Self-confidence, > Unwilling to Take Responsibility, ¢ Insistent-Persevering Approach

When Table 4 was examined, it was observed that girls had higher mean scores
compared to boys in the Approaching Problems in a Negative Way (M=45.8),
Constructive Problem Solving (M=51.8), and Insistent-Persevering Approach
(M=21.0) subscales of Interpersonal Problem Solving Inventory, whereas boys had
higher mean scores in Lack of Self-confidence (M=18.3) and Unwilling to Take
Responsibility (M= 14.4) subscales compared to girls.

When Table 5 was examined, with the results of variance analysis concerning
interpersonal problem-solving skills scores of adolescents receiving and not receiving
art education in terms of gender, it was found that art education caused a significant
difference in scores in the Lack of Self-confidence [F(1,172)= 4,982, p=.008] and
Insistent-Persevering Approach [F(1,172)= 4,380, p=.025] subscale. As a result of
Scheffe’s Test, it was discovered that adolescents who did not receive art education
had a higher mean score in the Lack of Self-confidence subscale than those studying
in the art department; adolescents not receiving art education also had a higher mean
score in the Insistent-Persevering Approach subscale than those studying in the
music department. It was determined that gender causes a significant difference in
the Unwilling to Take Responsibility [F(1,172)= 4,805, p=.030] and Insistent-
Persevering Approach [F(1,172)=5,091, p=.025] subscales, where boys had a higher
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mean score than girls in the Unwilling to Take Responsibility subscale, and girls had
a higher mean score than boys in the Insistent-Persevering Approach subscale.

Table 5.

Results of Two-Way Analysis of Variance concerning the Interpersonal Problem-Solving
Skills of the Adolescents Receiving and not Receiving Art Education in Terms of Gender

Source of Variance Sum of SD Mean F Significant
squares Square Difference

Approaching Problems in a Negative Way

Art Education 656.314 2 328157 1979 141

Gender 303.040 1 303.040 1.827 178

Art Education X 14.910 2 7455 045 956

Gender

Error 28526.699 172 165.853

Total 387365.000 178

Constructive Problem Solving

Art Education 129.845 2 64.923 520 .595

Gender 392.192 1 392192 3141 .078

Art Education X 5347 2 2673 021 979

Gender

Error 21475.491 172 124.858

Total 478298.000 178

Lack of Self-confidence

Art Education 310.639 2 155.319 4982  .008 2-1

Gender 101.078 1 101.078  3.242 074

Art Education X 6.526 2 3263 105 901

Gender

Error 5362.574 172 31.178

Total 58694.000 178

Unwilling to Take Responsibility

Art Education 7.653 2 3.826 .205 .815

Gender 89.639 1 89.639 4805 .030 1-0

Art Education X 35.699 2 17850 957 386

Gender

Error 3208.424 172  18.654

Total

Insistent-Persevering Approach

Art Education 229.248 2 114.624 4380 .014 2-0

Gender 133.232 1 133232  5.091 .025 0-1

Art Education X 68.030 2 34015 1300 275

Gender

Error 4501.575 172 26.172

Total 79031.000 178

*p< 05
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Table 6

Results of Correlation Coefficient Significance Test Related to Adolescents” Scores of Humor
Styles Questionnaire and Interpersonal Problem Solving Inventory

APNW1 CPs2 LS? UTR#* IPA>
Affiliative Humor
R .084 134 .084 .158 214
P -.263 .075 -.267 -.035 .004™
N 178 178 178 178 178
Self-Enhancing Humor
R 122 176 .021 .020 313
P -.105 .019" -.784 -.796 .000™
N 178 178 178 178 178
Aggressive Humor
R .010 .092 338 .336 119
P -.896 -224 .000™ .000™ -115
N 178 178 178 178 178
Self-Defeating Humor
R 185 .023 243 .108 .094
P .013" -761 .001™ .150 .210
N 178 178 178 178 178

*p<.05; **p<.01
1 Approaching Problems in a Negative Way, 2 Constructive Problem Solving, 3 Lack of Self-
confidence, 4+ Unwilling to Take Responsibility, 5 Insistent-Persevering Approach

When Table 6 was examined, presenting the correlations between humor styles
and interpersonal problem solving skills of the adolescents, it was observed that
there was a significant negative correlation between the Affiliative Humor subscale
and the Unwilling to Take Responsibility subscale (p=.035). However, the following
significant positive correlations were found: between the Affiliative Humor subscale
and the Insistent-Persevering Approach subscale (p=.004); between the Self-
Enhancing Humor subscale and the Constructive Problem Solving subscale (p=.019);
between the Self-Enhancing Humor subscale and the Insistent-Persevering Approach
subscale (p=.000); between the Aggressive Humor subscale and the Lack of Self-
confidence and Unwilling to Take Responsibility subscales (p=.000); and between the
Self-defeating Humor subscale and the Approaching Problems in a Negative Way
and Lack of Self-confidence subscales (p=.013; p=.001).
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Discussion and Conclusion

This study was conducted to determine the relationship between art/music
education and gender variable with humor styles and interpersonal problem solving
skills among adolescents. The study is limited to the questions and the measured
qualifications in the "Humor Styles Questionnaire" and the "Interpersonal Problem
Solving Inventory" assessment instruments used in the study, as well as to the
students at a fine arts high school and a regular high school located in Isparta
province. The results obtained from the study are summarized below.

It was found in this study that adolescents who do not receive art education had
higher mean score on the Aggressive Humor subscale, compared to those studying
in the art department. Previous studies showed that Aggressive Humor was used by
individuals who had low self-esteem and considered themselves socially
incompetent (Fox, Dean & Lyford, 2013). By means of art education, individuals
begin to examine more carefully the beings and events around them. As a result of
developing their observation ability, they also develop their perception, comparison,
and interpretation skills, thus gaining a sense of confidence (Erbay, 2013; Kaya, 2015;
Ture, 2007). Therefore, it can be asserted that adolescents who did not receive art
education were more likely to have low self-esteem and considered themselves
socially incompetent, and thus they use Aggressive Humor more often as compared
to adolescents studying in the art department.

According to the results of the study, it was found that girls had higher mean
scores than boys in the Affiliative Humor and Self-Enhancing Humor subscales,
whereas boys had a higher mean score than girls in the Aggressive Humor subscale.
When the literature is examined, the results of the studies by Soyaldin (2007),
Yerlikaya (2007), Akyol (2011), Kazarian and Martin (2004), and Chan and Martin
(2007) also support the present study. While boys preferred an Aggressive Humor
style (which is unhealthy and incompatible), girls preferred healthy and compatible
humor styles, which may be associated with the gender roles they perceived. Turkish
culture has attributed the characteristics of compassion, sensitivity, understanding,
and dependency to girls in gender roles; as a result, they are expected to tend
towards a respectful humor style which they can use without hurting others. In
contrast, as a result of characteristics like leadership, dominance, and independence
being attributed to male gender roles, boys are expected to use humor in a socially
inappropriate way, to meet their needs with their own superiority and feelings of
pleasure.

Another result of the study was that the mean score of the Lack of Self-confidence
subscale was higher in adolescents not receiving art education than those studying in
the art department, and the mean score of the Insistent-Persevering Approach
subscale was higher in adolescents not receiving art education than those studying in
the music department. As a result of the aforementioned benefits brought by art
education to the child, the child will feel more powerful in many aspects and will be
a more creative and productive individual (Kaya, 2015; Ture, 2007). It can be
expected that while art students find more serial and more diverse solutions to each
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problem in their mind, adolescents who do not receive art education feel unconfident
in their solutions of interpersonal problems. As a result of conducting music
education with a group, communication skills of individuals will be supported and
they will gain cooperation skills. They will have personal satisfaction in their own
works, and their self-confidence will increase (Koksal, 2000; Broh, 2002; Eskioglu,
2003; Toy, 2006). For this reason, students studying in the music department may
insist on solving interpersonal problems they encounter more often, as compared to
students not receiving art education.

It was also determined in this study that while boys had higher mean scores than
girls in the Unwilling to Take Responsibility subscale, girls had higher mean scores
than boys in the Insistent-Persevering Approach subscale. When the literature is
examined, the studies by Arslan et al. (2010), Nacar (2010) and Ozkan et al. (2013)
indicate that boys display an unconfident attitude towards approaching problems at
higher rates; this result is in parallel with the results of the present study. In this
sample, boys’ unconfident approach towards problems may be associated with the
gender roles they perceive. In Turkish culture, it is very difficult for men to
accomplish solving interpersonal problems, since behaviors such as domination and
use of force are expected in their relations. For this reason, it can be expected for men
to experience negative feelings and feel themselves incompetent. In Turkish culture,
girls are exposed to protection and oppression, and are often deprived of the rights
and privileges of boys. It can be asserted that this causes girls to consider their
problems more important, and they act more insistent and persevering in the
solutions of their interpersonal problems.

When the relationship between humor styles and interpersonal problem-solving
skills of adolescents was examined, it was observed that adolescents with healthy
and compatible humor styles also had effective problem-solving methods, and
adolescents with unhealthy and incompatible humor styles had ineffective problem-
solving methods. In the Affiliative Humor style in the compatible category,
individuals develop interpersonal relationships and interactions in a respectful
manner to both themselves and others (Martin, 2007). For this reason, it is expected
that a person who adopts this humor style adopts the Insistent-Persevering
Approach (Cam & Tumkaya, 2008), which is related to insistent/persevering
thoughts and behaviors in solving the problems he/she encounters in developing
interpersonal relations. Individuals with Self-Enhancing Humor style, the other
humor style in the compatible humor category, can change their viewpoints on
problems in coping with stress and can reduce their negative emotions (Martin,
2007). For this reason, individuals with Self-Enhancing Humor used Constructive
Problem Solving and Insistent-persevering Approach methods, which are effective
problem-solving methods, since they had the feelings, thoughts, and behaviors
required to solve the problem in an effective and constructive manner when they
encountered interpersonal problems. This result is in parallel with the literature.

In the self-defeating humor style (an incompatible humor category), an emotional
need, low self-esteem, or escapist behavior is hidden under the funny appearances of
individuals (Martin et al., 2003). Therefore, it is expected for individuals with this
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humor style to use the Approaching Problems in a Negative Way and Lack of Self-
confidence approaches, as a result of feeling incompetent in solving the problem(s)
stemming from the relationship of Self-defeating Humor style and low self-esteem.
The Aggressive Humor style, the other incompatible humor style, is used by
individuals who have low self-esteem and consider themselves socially incompetent
(Fox et al., 2013). Therefore, the person who has low self-esteem and is not self-
confident in social relations uses the Lack of Self-confidence and Unwilling to Take
Responsibility approaches towards interpersonal problems. This is in parallel with
the literature.

The results of this study showed that boys preferred to use humor in a socially
inappropriate manner, and they adopted negative approaches more for solving
interpersonal problems; on the other hand, girls used humor more positively, and
adopted more positive approaches for solving interpersonal problems. These results
are an indication of the fact that gender discrimination should not be made to make
gender a disadvantageous factor in the development and socialization processes of
adolescents, and that both parents and educators should pay attention and act more
objectively when attributing gender roles to children.

The result of the study indicate that adolescents receiving art education both
adopted more positive humor styles and preferred more effective methods in solving
interpersonal problems than did adolescents not receiving art education, results
which bring the necessity of art education to the forefront. By means of art education,
children can develop their skills of observation, creativity, socialization, adaptation,
and synthesis; in turn, they become productive, conscious, and self-confident
individuals. The results of this study prove that art education is extremely important
to the developmental support of children. It can be asserted, based upon these
results, that it is necessary demand qualified art education, with a sensitivity to the
necessity of art education and its effect on development in societies.

In this study, adolescents” humor styles and interpersonal problem solving skills
were emphasized. In future studies, planning can be made to determine the humor
styles and interpersonal problem-solving skills of preschool and school-age children.
Experimental studies can be conducted using different support programs to develop
children's or adolescents' humor styles and interpersonal problem-solving skills. A
limited number of studies focus on determination of humor development and humor
styles of children and adolescents, and tools must be developed to determine humor
development and styles in other studies, since data collection tools in this field are
not sufficient. In addition, different research methods can be employed to determine
humor styles and interpersonal problem-solving skills.
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Problem Cézme Becerileriyle iliskisi
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Ozet

Problem Durumu: Mizahin bireye psikolojik ve sosyal yonden bircok olumlu etkileri
olmaktadir. Bireyin stresini azaltmakta, olumlu duygular yasamasimi saglayarak
kaslarmi gevsetmekte, bagisiklik sistemini giiclendirmekte, sosyal iligkilerini
gelistirmekte ve yasanan kisilerarasi ¢atismalar1 azaltmaktadir. Kisileraras: problem
¢ozme becerisine sahip kisiler, empati yetenegi yiiksek, olaylara farkli bakis agisi ile
bakabilen, ifade becerileri yiiksek ve yaratict ¢oziimler tiretebilen bireylerdir ki bu
becerilerin sanat egitimi ile desteklendigi bilinmektedir. Resim ve miizik egitimi ile
bireylerin farklit mekanizmalarca yaraticiliklari, dikkat ve yorum becerileri, diisiince
sistemleri gelismekte, iletisim becerileri desteklenmektedir. Mevcut egitim
sisteminde bireylerin daha ¢ok akademik becerileri tizerinde durulmaktadir. Bu
durum bireylerin sosyal-duygusal hayatlarinda problemler yasamasma neden
olabilmektedir. Bu nedenle sanat egitiminin ergenlerin hem mizah hem de
kisileraras1 problem ¢ozme becerileri tizerinde etkili oldugu diisiintilmektedir.

Arastirmamn Amaci: Resim ve miizik egitiminin beynin islevlerinde, bireylerin
psikolojik durumlari, sosyal iliskileri ve yaraticilik becerilerinde, kendini ifade etme,
estetik duygular ve benlik saygisinda olumlu gelismelere neden oldugu yapilan
arastirmalarda kamitlanmistir. Sanat egitiminin etkilerine iliskin bircok arastirma
olmasina ragmen, literatiirde sanat egitiminin mizah tarzlar: ve kisileraras: problem
¢ozme becerilerine olasi etkilerini inceleyen bir arastirmaya rastlanilmamistir. Bu
nedenle bu arastirmada resim ve miizik egitiminin ergenlerin mizah tarzlar1 ve
kisileraras1 problem ¢6zme becerileriyle iliskisinin incelenmesi amaglanmustir.

Aragtirmamn Yontemi: Arastirma Isparta il merkezinde bulunan Giizel Sanatlar Lisesi
Miizik Bolumiine devam eden 54, resim boliimiine devam eden 60, sanat egitimi
almayan ve Anadolu Lisesine devam eden 64 olmak tiizere toplam 178 ergen ile
yurttilmistiir. Arastirmaya katillan ergenlerin demografik 6zelliklerini belirlemek
amaciyla arastirmacilar tarafindan hazirlanan “Genel Bilgi Formu”, mizah tarzlarim
belirlemek igin Martin vd. (2003) tarafindan gelistirilen ve Tiirkceye uyarlamast
Yerlikaya (2003) tarafindan yapilan “Mizah Tarzlar1 Olgegi” ve kisilerarasi problem
¢ozme becerilerini belirlemek i¢in de Cam ve Tiimkaya (2008) tarafindan gelistirilen
“Kisilerarasi Problem Cozme Envanteri (Lise Formu)” kullanilmigtir. Calismada ele
alan degiskenler acisindan dagilimlarin normalligi tek 6rneklem kolmogorov-
smirnov testi, ergenlerin resim ve miizik egitimi alma durumlarinn, cinsiyetin mizah
tarzlar1 ve kisileraras: problem ¢dzme becerilerine etkisini belirlemek amaciyla ¢ift
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yonlii varyans analizi ve mizah tarzlari ile kisilerarasi problem ¢ézme becerileri
arasindaki iliskiyi tespit etmek amaciyla korelasyon Kkatsayisi onemlilik testi
yapilmistir.

Arastirmamin Bulgulari: Arastirma sonucunda ergenlerin cinsiyetinin, sanat egitimi
alip almamalarimin mizah tarzlarinda ve kisileraras1 problem ¢ozme becerilerinde
anlamli farkliliklar yarattig1 gortlmiistiir (p<0.01, p<0.05). Ergenlerin mizah tarzlar
ile kisilerarasi problem ¢dzme becerileri arasinda da anlaml iliskiler tespit edilmistir
(p<0.01, p<0.05).

Aragtirmanmin Sonug ve Onerileri: Ergenlerin mizah tarzlan ve kisilerarast problem
¢ozme becerileri arasindaki iligki incelendiginde saglikli ve uyumlu mizah tarzlarina
sahip ergenlerin, etkili problem ¢tzme yontemlerine sahip olduklar1 goriiliirken
sagliksiz ve uyumsuz mizah tarzlarina sahip ergenlerin ise etkili olmayan problem
¢ozme yontemlerine sahip olduklar1 saptanmistir. Arastirmanin bir diger bulgusu,
sanat egitimi almayan ergenlerin resim boliimiinde okuyan ergenlere gore Mizah
Tarzlar alt 6lceginden Saldirgan Mizahi daha ¢ok kullandiklar: yontindedir. Ayrica
sanat egitimi almayan ergenlerin resim bolimiinde okuyan ergenlere gore
Kisilerarast Problem C6zme Envanteri alt 6lceginden Kendine Giivensizlik ve miizik
boliimiinde okuyan ergenlere gore ise Israrci-Sebatkar Yaklasim alt dlgeginde daha
yiiksek puan ortalamasma sahip olduklari saptanmustir. Alinan resim egitimiyle
yaraticilik, algilama ve yorumlama becerileri desteklenen ergenler sosyal alanda
yeterlilik kazanacak ve 6zgtivenleri desteklenecektir. Bu nedenle resim egitimi alan
ergenlerin sanat egitimi almayan ergenlere gore hem Kkisilerarasi problemlerin
coztimiinde kendilerini daha yetkin hissettikleri hem de olumlu mizah tarzlarim
kullanmaya yoneldikleri soylenebilir. Miizik egitimi alan ergenlerin de kisisel doyum
saglayarak kendilerine olan gtivenlerinin arttig1, grup egitimi sayesinde de iletisim
becerilerinin gelismesiyle yasadiklar1 kisileraras1 problemleri ¢6ztime ulastirmak icin
daha 1srarci olduklar1 diistintilebilir. Arastirma bulgular1 ¢ocuklarin gelisimsel olarak
desteklenmesinde sanat egitiminin 6nemini kanitlamaktadir. Elde edilen bu sonugtan
yola cikarak sanat egitiminin gerekliligi ve toplumlarin gelismesindeki etkisine
yonelik duyarlilik ile nitelikli bir sanat egitimi icin talep olusturulmasi gerektigi
soylenebilir. Cinsiyet degiskenini ele aldigimizda kizlarm, Mizah Tarzlari Olgeginin
alt odlgeklerinden Katilime1r Mizah ve Kendini Gelistirici Mizah puanlarinin daha
yiiksek oldugu gortiliirken, Saldirgan Mizahta erkeklerin daha yiiksek puan
ortalamalarma sahip olduklar1 saptanmistir. Ayrica Kisilerarast Problem Cézme
Envanteri alt olceginden Sorumluluk Almamada erkeklerin ortalamalarinin
kizlardan, Israrci-Sebatkar Yaklasimda ise kizlarin ortalamalarimin erkeklerden
yiiksek oldugu gortlmiistiir. Uyumlu ve uyumsuz kategorilerdeki mizah tarzlarinin
benimsenme siirecinde ve Kkarsilastiklar1 problemlere yaklasirkenki tutumlarin
belirlenmesinde toplumsal cinsiyet rollerinin etkili oldugu soylenebilir. Tiirk
kilttirtinde erkekler lider, baskin ve bagimsiz olmaya yonlendirilirken kizlara daha
¢ok merhamet, anlayis ve bagimlilik ozellikleri yiiklenmeye calisilir. Bu nedenle
erkeklerin kendi wstiinliik duygulari tatmin etmek ve haz duymak amaciyla
Saldirgan Mizahi benimsedikleri, ancak bu baskin ve bagimsiz olma davramslarinin
da kisileraras1 yasanan problemleri ¢dzmede etkili tutumlar olmasindan dolay1
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kendilerini yetersiz hissetmeleriyle Sorumluluk Almama yaklasimin tercih ettikleri
soylenebilir. Kizlarin ise kendilerine yiiklenen rollerden dolay1 karsisindaki kisileri
incitmeden, sayg1 gercevesi icinde kullanilan Katilimc1 Mizah ve Kendini Gelistirici
Mizah1 tercih etmeleri ve siirekli korunma ve baski altina olmalarindan dolay1
yasadiklar1 problemleri erkeklere gore daha 6nemli gérmeleri ve bu problemlerin
¢oziimiinde daha 1srarct olmalar1 beklenebilir. Bu bulgular ergenlerin gelisimlerinde
ve sosyallesme stireclerinde ¢ocuklara cinsiyet rolleri ytiklerken hem ailelerin hem de
egitimcilerin daha objektif davranmaya dikkat etmesi gerektigini ortaya
koymaktadur.

Anahtar Sozciikler: Ergen, gtizel sanatlar lisesi, anadolu lisesi






