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Abstract

Many methods and techniques have been developed in line with the theories and practices put
forward for the development of writing skills. The purpose of the current study is to determine
whether the Four Square writing method has an effect on the success of 7t-grade middle school
students in writing informative texts. The study is a quasi-experimental study with a pre-test and
post-test design. The study group consists of 36 7t"-grade students from the central district of
Kitahya. The study lasted a total of 8 weeks including the administration of a pre-test and post-
test and Four Square writing method activities. During the application period, in the writing lessons
conducted with the experimental group students, the Four Square writing method was used. On
the other hand, in the writing lessons conducted with the control group students, classical writing
methods were used. At the end of the process, the experimental and control group students were
asked to write an informative text as a post-test. The informative texts written in the pre-test and
post-test were interpreted using the Informative Text Writing Achievement Scale. Then, the pre-
test and post-test scores of the experimental and control groups were statistically analysed. Based
on the data obtained, it was concluded that there was a significant difference in favour of the
experimental group students in terms of writing informative texts.

Keywords: Informative text, four square writing method, writing skills

Dort Kare Yazma Yonteminin Ortaokul 7. Sinif Ogrencilerinin Bilgilendirici Metin Yazma
Becerilerine Etkisi

(o}

Yazma becerisinin gelistiriimesine yonelik ortaya konan kuram ve uygulamalar dogrultusunda ¢ok
sayida yontem ve teknik gelistirilmistir. Bu ¢alismanin amaci, bu tekniklerden biri olan Dort Kare
Yazma Yonteminin ortaokul 7. Sinif 6grencilerinin bilgilendirici metin yazma basarisina etkisini
saptamaktir. Arastirma 6n test- son test desenli yari deneysel bir calismadir. Arastirmanin galisma
grubunu Kitahya Merkez ilgesinde 6grenim goren 36 7. sinif 6grencisi olusturmaktadir. Calisma;
On test son test calismalari, Dort Kare Yazma Yontemi uygulamalari ile birlikte toplam 8 hafta
sirmistlr. Uygulama siiresince deney grubuyla Dort Kare Yazma Yonteminin uygulandigl yazma
dersleri yuratilirken kontrol grubunda ders kitaplarinda yer alan yazma yontemlerinin uygulandigi
ders isleme sireci devam ettirilmistir. Uygulama sonunda deney grubu ve kontrol grubu
dgrencilerine bir bilgilendirici metin son test olarak yazdiriimistir. On test ve son testte yazilan
bilgilendirici metinler Bilgilendirici Metin Yazma Basarimi Olcegi ile yorumlanmistir. Ardindan
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deney ve kontrol gruplarinin 6n test-son test puanlari analiz edilmistir. Elde edilen verilerden
hareketle arastirma sonucuna gore; Dort Kare Yazma Yontemi uygulamalari yapilan deney
grubunun bilgilendirici metin yazma basarisi ile ders kitabinda yer alan yazma yéntemleri kullanilan
kontrol grubu o6grencilerinin bilgilendirici metin yazma basarilari arasinda deney grubu lehine
anlamh bir fark saptanmistir.

Anahtar Kelimeler: Bilgilendirici metin, dort kare yazma yontemi, yazma becerisi

Introduction

Writing is the process of transferring thoughts into a structured textual format (Gilines, 2007),
serving as both a communication tool and a mechanism for preserving knowledge (Ozdemir and Ozbay,
2016). In academic and professional contexts, effective writing necessitates the ability to utilize
language with precision (ipsiroglu, 2006, p. 10). Géger (2018, p. 27) conceptualizes writing as the
articulation of emotions, thoughts, and experiences in a structured manner, while Yangin (2002, p.116)
views it as the transmission of ideas through symbolic representations. Writing, therefore, is an
intricate cognitive process requiring the organization of information within a coherent system (Covey,
2006, p. 153).

Three primary approaches to writing instruction exist: product-oriented, genre-oriented, and
process-oriented. The product-oriented approach emphasizes grammar, coherence, and syntactic
structuring (Pincas, 1982; as cited in Badger and White, 2000, p. 154), while the genre-oriented
approach focuses on writing as a communicative act within a social context (Swales, 1990, p. 57). The
widely accepted process-oriented approach, however, considers writing as an evolving mechanism
shaped by iterative stages of idea development, drafting, and revision (Flower and Hayes, 1981).

The Four Square writing method is a structured instructional technique that utilizes graphic
organizers to systematically guide students through the writing process (Karatay et al., 2018). By
employing a four-section framework, students are able to effectively organize their ideas, ensuring
coherence and logical progression in their compositions.

One of the process-oriented writing methods, the Four Square writing method, enables the
production of a four-paragraph text using a graphic organizer formed by interlocking four squares. This
method enables students to create a solid foundation for an effective text (Karatay et al., 2018). On
this foundation, a text is created by developing a draft and going through multiple stages. Simply
thinking and generating ideas are not enough to create a piece of writing. The ideas in the text must
be connected to each other, and the words must be linked to sentences and paragraphs. A text is a
whole. Achieving harmony within the whole is possible by bringing out, selecting and transforming the
thoughts, ideas and emotions in the mind into a meaningful unity.

Text serves as the cornerstone of language education. Reading and listening skills are primarily
receptive, enabling comprehension of texts, while speaking and writing are productive skills used for
expression. Writing is an inseparable part of the concept of text. The concept of text refers to all
written and oral products. According to Ulper (2008), the reason for the diversity in the definition of
the concept of text is the differences in the phenomena involved in the process of structuring a text
and the complex relationships between these differences. In the process of creating a text,
grammatical, structural and content-related features take the leading role.

Glinay (2011) states that when examining texts in terms of their genres, they can be
categorized based on their functions. He suggests that the author’s purpose may be to prove a point,
criticize, explain or persuade. According to Beaugrande and Dressler (1981), who argue for the
effectiveness of communicative elements in the emergence of text types, texts are divided into three
categories: narrative, argumentative and descriptive. The fact that these writings are explanatory texts
emphasizes the inclusiveness of this term. Tompkins (2000) uses the concepts of explanatory texts and
informative texts simultaneously.

The main idea of an informative text is at the centre of the writing. The author’s purpose in
writing is to convey the message to the reader. The main idea serves as the focal point around which
all words, sentences and paragraphs are organized. The main idea is presented by being reinforced
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with supporting ideas that stem from it. Each paragraph formed by supporting ideas expands the main
idea and the main idea maintains its existence as a synthesis of all the supporting ideas (Akyol, 1999).

The Four-Square writing method involves a multi-step process that begins with brainstorming
to select and discuss a topic. This is followed by an organizing stage where the brainstormed ideas are
integrated with prior knowledge to construct a cognitive framework. Next, a draft is created by
transferring the content from the four-square graphic organizer to paper. The draft then undergoes a
revision stage to identify and correct any errors. Finally, the piece is refined through editing to improve
its surface features and is shared with peers and teachers.
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Figure 1. Four Square Writing Method Stages

The process, consisting of the Four-Square and six overlapping writing layers, forms the
mechanics of this method with permeable squares, both internally and externally, that ensure the
correct structuring of the writing. By providing a space for students to explore the essential elements
of effective writing, this method empowers them to make informed choices about vocabulary and
sentence structure, ultimately enabling them to craft compelling compositions for a variety of
audiences and purposes. Through this system, the topic can be deepened within the squares.

The Four-Square writing method application begins with the topic sentence square. The
square where the writing topic will be placed is at the centre of the method and is determined as the
title or main idea of the text. The determination of the writing topic influences the supporting ideas
squares that follow. It is recommended to emphasize the same topic with each new addition to the
Four-Square graphic (Gould and Gould, 2004). This way, the addition of thoughts unrelated to the topic
to the graphic is prevented.

In the next step, the process of developing the details in squares 2, 3 and 4 begins. In a sense,
these squares will be independent “four squares”. The structure of the Four-Square allows for the
opportunity to rebuild writing structures within each square. These details will later be developed to
form paragraphs. Using the Four-Square method ensures that details align with the main idea and that
each body paragraph focuses on a specific topic sentence. At this stage, students are asked to create
key words for the topic sentence they have written. After adding the topic sentence and key words to
each square, a summary sentence should be created for square 4. In practice, this is called a concluding
sentence because it wraps up the main ideas as if wrapping them in a gift box (Gould and Gould, 2004).
Creating this sentence at each stage allows the summary section to expand while providing an
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opportunity to review the summary of the writing that has been drafted so far. This sentence will
stabilize the writing, help students maintain their focus and provide the seeds to expand both the
introduction and conclusion sentences (Gould and Gould, 2004).

1. Square 2. Square

Compliance with the principles of coherence

and consistency

4. dquare

3. Square

Figure 2. Four-Square Writing Method Application Template

The Four-Square writing method has several benefits, including helping students dedicate time
to the writing process, encouraging effort and engagement in writing, allowing students to take
responsibility for their writing and have a role in managing the learning process, making writing easier
and more functional across all text types, setting a clear purpose for writing and creating texts in line
with that purpose, enabling students to engage in a decision-making process while choosing what to
write in the squares, encouraging them to use higher-level thinking skills by carefully placing the
correct information and ideas in the right squares while organizing their knowledge, facilitating the
creation of more connected and coherent texts without deviating from the main idea or topic, helping
students review what they have written and ensuring that every idea they add keeps the text centred
and teaching students the structural features of the type of text they will write while enabling them to
use the effectiveness of language.

When the literature is reviewed, studies have been found that examine the impact of the Four-
Square writing method on descriptive writing skills, narrative text writing skills and writing skills in
teaching Turkish as a foreign language. Due to the fact that informative texts are created within specific
rules, students have difficulty preparing writings in this text type. As a graphic organizer, the Four
Square chart facilitates the categorization of ideas before starting to write, enabling individuals to
organize their writing more effectively and proceed in a structured manner. The Four Square writing
method is considered to be more effective and successful than traditional writing methods when
writing informative texts. In this respect, the current study is important for writing education studies.
Students have difficulty organizing their emotions and thoughts in a logical and context-appropriate
manner in the informative texts they create. The Four Square writing method used in the study has
steps that facilitate informative text writing and a system that allows details, information and ideas to
interconnect, minimizing structural and content errors. These features may positively impact
informative text writing skills. Therefore, the Four Square writing method can address these challenges
and improve informative text writing skills. This study aims to demonstrate the impact of the Four
Square writing method on informative text writing skills in teaching Turkish as a first language, in line
with the studies conducted by Karatay (2018) in the field of teaching Turkish as a foreign language and
the studies by Bagci Ayranci (2019) and Kurt (2019) in the field of teaching Turkish as a first language.
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Numerous methods and techniques have been developed in line with theories and practices
aimed at improving writing skills. The implementation of these techniques and their contributions to
the development of writing skills continue to be examined. The Four Square writing method is one of
the process-oriented writing methods that can be considered in this context. Different teaching
methods and techniques should be used carefully to achieve the learning objectives related to the core
language skills in the curriculum (MEB, 2019). Graphic organizers (Kaldirim and Tavsanli, 2020), which
help in planning the topic to be written by facilitating the organization and structuring of writing and
preventing the main outline of the topic from becoming too complex, are widely used abroad, but it
seems that they are not sufficiently used in our country. The Four Square graphic organizer, as a graphic
organizer, facilitates the categorization of ideas before starting to write by helping individuals organize
their writing better and progress in a planned manner. The Four Square writing method is believed to
be more effective and successful than traditional writing methods while writing informative texts. In
this respect, the current study is important for writing education studies.

The four-square writing method application begins with the topic sentence square. The square
where the writing topic will be placed is at the centre of the method and is determined as the title or
main idea of the text. The determination of the writing topic influences the supporting ideas squares
that follow. It is recommended to emphasize the same topic with each new addition to the Four-Square
graphic (Gould &and Gould, 2004). This way, the addition of thoughts unrelated to the topic to the
graphic is prevented.

In the next step, the process of developing the details in squares 2, 3 and 4 begins. In a sense,
these squares will be independent “four squares”. The structure of the Four-Square allows for the
opportunity to rebuild writing structures within each square. These details will later be developed to
form paragraphs. Using the Four-Square method ensures that details align with the main idea and that
each body paragraph focuses on a specific topic sentence.

The content of a text includes organization, vocabulary, language usage and formal features.
Organization is the process of determining how the idea will be planned in the text. It is the roadmap
for the unity and coherence of the text. Vocabulary is related to the selection of words used in the text.
Language usage is related to the use of grammar in the text. Vocabulary and language usage are
referred to as lexical grammar (Muth’im and Norhasanah, 2019). Therefore, at this stage, students are
asked to create key words for the topic sentence they have written. After adding the topic sentence
and key words to each square, a summary sentence should be created for square 4. In practice, this is
called a concluding sentence because it wraps up the main ideas as if wrapping them in a gift box
(Gould and Gould, 2004). Creating this sentence at each stage allows the summary section to expand
while providing an opportunity to review the summary of the writing that has been drafted so far. This
sentence will stabilize the writing, help students maintain their focus and provide the seeds to expand
both the introduction and conclusion sentences (Gould and Gould, 2004).

The steps include how the relationships in the content of the text will be categorized and how
the topic will be expanded and they consist of the following steps: constructing sentences, creating
details, forming a summary text and adding transition words necessary for the coherence of the text
(Muth’im and Norhasanah, 2019).

The four-square writing method has several benefits, including helping students dedicate time
to the writing process, encouraging effort and engagement in writing, allowing students to take
responsibility for their writing and have a role in managing the learning process, making writing easier
and more functional across all text types, setting a clear purpose for writing and creating texts in line
with that purpose, enabling students to engage in a decision-making process while choosing what to
write in the squares, encouraging them to use higher-level thinking skills by carefully placing the
correct information and ideas in the right squares while organizing their knowledge, facilitating the
creation of more connected and coherent texts without deviating from the main idea or topic, helping
students review what they have written and ensuring that every idea they add keeps the text centred
and teaching students the structural features of the type of text they will write while enabling them to
use the effectiveness of language.
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When the literature is reviewed, studies have been found that examine the impact of the four-
square writing method on descriptive writing skills, narrative text writing skills and writing skills in
teaching Turkish as a foreign language. Due to the fact that informative texts are created within specific
rules, students have difficulty preparing writings in this text type. As a graphic organizer, the Four
Square chart facilitates the categorization of ideas before starting to write, enabling individuals to
organize their writing more effectively and proceed in a structured manner. The four-square writing
method is considered to be more effective and successful than traditional writing methods when
writing informative texts. In this respect, the current study is important for writing education studies.

Students have difficulty organizing their emotions and thoughts in a logical and context-
appropriate manner in the informative texts they create. Numerous methods and techniques have
been developed in line with theories and practices aimed at improving writing skills. The
implementation of these techniques and their contributions to the development of writing skills
continue to be examined. The Four Square writing method is one of the process-oriented writing
methods that can be considered in this context. Different teaching methods and techniques should be
used carefully to achieve the learning objectives related to the core language skills in the curriculum
(MEB, 2019). Graphic organizers (Kaldirim and Tavsanli, 2020), which help in planning the topic to be
written by facilitating the organization and structuring of writing and preventing the main outline of
the topic from becoming too complex, are widely used abroad, but it seems that they are not
sufficiently used in our country. The Four Square graphic organizer, as a graphic organizer, facilitates
the categorization of ideas before starting to write by helping individuals organize their writing better
and progress in a planned manner

The four-square writing method used in the study has steps that facilitate informative text
writing and a system that allows details, information and ideas to interconnect, minimizing structural
and content errors. These features may positively impact informative text writing skills. Therefore, the
Four Square writing method can address these challenges and improve informative text writing skills.
This study aims to demonstrate the impact of the Four Square writing method on informative text
writing skills in teaching Turkish as a first language, in line with the studies conducted by Karatay (2018)
in the field of teaching Turkish as a foreign language and the studies by Bagci Ayranci (2019) and Kurt
(2019) in the field of teaching Turkish as a first language. The Four Square writing method is believed
to be more effective and successful than traditional writing methods while writing informative texts.
In this respect, the current study is important for writing education studies.

The problem statement of the study is “Does the four-square writing method have an effect
on the informative writing skills of 7"-grade middle school students?” and the sub-problems are listed
below.

e Isthere asignificant difference between the pre-test scores of the experimental group and the
pre-test scores of the control group?

e Is there a significant difference between the post-test scores of the experimental group and
the post-test scores of the control group?

e Isthere asignificant difference between the pre-test and post-test scores of the experimental
group?

e Isthere asignificant difference between the pre-test and post-test scores of the control group?

Method

Research Model

The current study, which aims to investigate the effect of the Four Square writing method on
the informative writing skills of 7*"-grade middle school students, was designed using a pre-test, post-
test control group quasi-experimental design. Experimental designs are studies that aim to identify the
cause-and-effect relationships between variables in a study (Blyukoéztirk, 2010; Fraenkel and Wallen,
2005). In experimental designs, the goal is to determine the effect of the application on the expected
outcome (Creswell, 2014).
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Quasi-experimental design is used in situations where it is not possible to randomly select
participants or groups for the study (Cepni, 2007). Quasi-experimental design is used in research with
uncontrolled variables in many educational studies (Cohen, Manion & Marrison, 2007).

The pre-test post-test control group design provides great ease in interpreting the findings, as
it allows for comparisons based on the pre-test measurements. In addition, pre-test measurements
are necessary for calculating the development of each group within itself (Oral & Coban, 2020).

In experimental research, the independent variable is defined as the variable that is intended
to be investigated for variability (Blyukoztiirk, 2010). Accordingly, the Four Square Writing Method,
the teaching method applied, is the independent variable of this study. The dependent variable, which
is stated to affect the outcome, is writing skill. Before the application, a pre-test is administered to
both groups. During the study, the independent variable is used in the experimental group, while it is
not used in the control group.

Study group

The current study has a study group of 36 7™-grade students from a middle school located in
Kitahya province during the 2023-2024 school year. The reason for selecting this grade level for the
implementation is the high frequency of informative text types in the curriculum at this level, the
appropriateness of 7"-grade students for the application in terms of their abstract thinking skills and
the increasing emphasis on informative text types in the Turkish Teaching Curriculum starting from the
7%-grade. It is believed that this could increase students’ mastery of the informative text structure.
Given that the study is quantitative and the data generated by the students contributing to the study
will be analyzed in detail and depth, factors such as the small number of students, similar Turkish
language achievement levels and willingness to engage in writing activities during the academic period
were taken into account when determining the control and experimental groups.

Data Collection Tools

In the current study, where applications designed in compliance with the Four Square writing
method were used as data collection tools, the activities prepared for these applications were
prepared in line with the 7™"-grade writing objectives of the 2019 Turkish Language Curriculum. In line
with the learning objective “Applies writing strategies”, students were expected to structure their
writing using the Four-Square writing method. In line with the learning objective “Writes an
informative text”, students were expected to organize their knowledge and ideas to create a text draft,
ensuring logical and semantic coherence by following a plan and schema, as well as developing their
writing through information, research and observation. In line with the learning objective “Writes a
process in steps”, students were expected to structure the stages of informative texts in an orderly
manner using the Four-Square Writing Method. At the same time, the prepared activities were
designed to support imagination and foster intrinsic motivation and were carefully selected in
alignment with the themes of the Turkish language course. According to Williams and Burden (1990),
learning is accomplished when students truly want to learn something. The emergence of this desire
depends on the teacher’s knowledge about and use of motivating behaviours (as cited in Akbaba,
2005). The activities that students participate in with motivation are those they perceive as meeting
their needs. Students find it valuable to participate in activities that will benefit them. In this context,
the prepared activities in the current study were submitted to expert review.

After the completion of the implementation, the informative writing development of the
students in the experimental and control groups was transformed into concrete data through the
evaluation of their written texts. For the pre-test, the informative texts written by the experimental
and control group students were evaluated using the “Informative Text Writing Performance Rubric”
developed by Dolek and Hamzadayi (2022). Initially, a comprehensive literature review was conducted
to develop the scale. Based on this review, five sub-dimensions and 22 evaluation items were created
to assess informative writing products. The collected data were first presented to experts, and then
nine subject matter experts and one measurement and evaluation expert were consulted to determine
the content validity indices (CVI).
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The students’ pre-test and post-test results were evaluated according to a scale aimed at
assessing informative texts in all aspects, which consists of the sub-dimensions: “grammar, content
organization, vocabulary use, content creation and form”. The scale assigns scores ranging from a
minimum of twenty-two to a maximum of one hundred and ten points to each text.

Implementation / Data Collection

In the study, the Four-Square writing applications were planned to be conducted in an 8-week
period including the administration of the pre-test and post-test. Before the implementation, the
school where the implementation would be conducted was visited, and the experimental and control
groups were observed. The purpose of this process was to inform the students about the upcoming
implementation and to establish the classroom rules to be followed during the implementation. The
roles of researcher and practitioner were defined and both groups conducted the writing activities
simultaneously under the guidance of the teacher-practitioner.

The pre-test topics, post-test topics and implementation topics were structured in accordance
with the text types, themes and objectives outlined in the curriculum. In the selection of the topics,
expert opinion was sought. The activities to be conducted were evaluated through expert opinions.
Before the study began, a pre-test writing exercise on the topic of “Technology” was administered to
both the experimental and control groups. After the pre-test, the Four-Square writing method was
introduced to the experimental group students. In this process, examples were provided to help
students understand the method and an example application was conducted for students to explore
the stages and geometric structure of the Four-Square writing method and to structure the writing.
During the activities, students’ questions were answered. A large number of example exercises were
conducted on the determination of the topic sentence, selection of key words and creation of
supporting sentences. By following the steps while transferring their ideas into writing, students had
the impression that they were following a different writing approach in terms of content creation and
organization compared to their usual method. After these activities, an increase in the students’
writing motivation and interest was observed. In the lessons where the Four-Square Writing Method
was introduced to the experimental group, no extra application was conducted for the control group
students, and they continued with their lessons in accordance with the curriculum.

For the first application, an informative text writing (biography) exercise on the topic of “Aziz
Sancar” was conducted with the experimental group students using the Four-Square writing method.
A brainstorming session was held to create a topic sentence that would present Aziz Sancar’s biography
and the sentences expressing the topic were written in the topic sentence section. The topic sentence
can be given by the teacher or created by students. It was observed that the writing was better
structured when it was chosen by students. Therefore, the first step of the writing process was
completed by transferring the ideas obtained through brainstorming into the topic sentence square.
The ideas related to the topic sentence were written on the board, and one of them was selected.
After the selection of the topic sentence, the process moved on to writing the supporting sentences
for the 1%, 2"d and 3™ squares of the Four-Square writing graphic. At this stage, it was observed that
students had difficulty creating supporting sentences and were unable to write them within the desired
time frame. At this point, the students were reminded that they could exchange ideas with each other
and benefit from research and inquiry while writing an informative text. After the supporting sentences
were consolidated in the summary section, each supporting sentence was expanded with three key
words. At this stage, each square was considered separately and the internal order of the squares was
emphasized. Care was taken to avoid repeating words. The summary section was enhanced by adding
the key words to the square. In the step of transforming the key words written in the squares into
sentences, students created sentences that included supporting details, adjectives, examples and
descriptive elements to expand on the words. Since biographies contain details about the subject’s
personality, the expression was enriched at this step and the supporting ideas of the text began to
become more prominent. Details should be presented using numerical data and by establishing cause-
and-effect relationships to enhance the informativeness of the text. Care was taken to ensure that not
only are the individual squares harmonious but also that they form a cohesive whole. The summary
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was developed in line with the new elements added to the squares. Then, the students were asked to
add one supporting sentence containing key words to the 1%, 2" and 3™ squares. While creating these
sentences, the brainstorming initiated during the topic selection phase was continued, and students
made use of the sentences they had written on the board. In this section, where the core of the
supporting ideas was formed, methods for developing the ideas were utilized. The teacher emphasized
that, due to the inclusion of historical information and the portrayal of a real-life story, the progression
should follow a chronological order. In the final stage, the supporting sentences written in the three
squares were combined, and summary sentences expressing the situation, thought, feeling or
judgment were written in the 4™ square. The teacher assisted students by providing support for
remembering chronological events and incorporating enriching details into their writing. In this section
of the implementation, students dedicated a significant amount of time to the summary section of the
Four-Square graphic. They enhanced the summary section by adding their personal opinions and
experiences. Then, the students were asked to transfer their writings prepared in the Four-Square
graphic onto a clean sheet of paper. The goal of this step was to transfer the writing from the Four-
Square graphic onto paper. At this point, students discovered that each of the squares they had written
represented a paragraph in their text. Students transformed the words and sentences in the squares
into paragraphs by eliminating semantic errors and making additions, deletions and changes. During
the writing phase, while creating the introduction paragraph, students added quotations and
definitions. In the development section, students used the sentences from the three squares, paying
attention to coherence and consistency. In the conclusion paragraph, the focus was placed on the
summary section of the graphic, and a main idea and message that would encapsulate the entire text
were included. The sentence chosen as the topic sentence in the Four-Square graphic, which was
placed at the centre of the graphic, played a significant role in the selection of the title. Students who
selected a title for their text completed the stage of transferring the graphic onto paper. At this stage,
students focused on the physical aspects of their writing, making corrections to spelling, punctuation
and layout. Errors in form and content identified in the Four-Square graphic organizer were corrected
as students transferred their ideas onto paper. The first application was concluded with the review and
sharing of students’ writings.

In the second application, an informative text (letter) writing activity was conducted with the
experimental group students using the Four-Square writing method on the topic “The Fantastic Flying
Books of Mr. Morris Lessmore”. After the monitoring task given to the students, a topic sentence was
determined that indicated the characteristics of the character and the event. The topic sentence was
obtained as a result of the students’ brainstorming. Then, the supporting sentences for the letter to
be written to Mr. Lessmore were transferred to the graphic. These sentences were conveyed as
sentences that describe what the students were curious about Mr. Lessmore, what they saw and
wanted to ask about in the animation and the connection they established with books. Key words were
added to the supporting sentences to strengthen them, and the revised sentences were incorporated
into the graphic as supporting ideas. Each addition was reflected in the summary square, and progress
was made within all the four squares. The words and sentences to be added were transformed into
supporting sentences, following the storyline and staying consistent with the flow of the animation.
The ideas and thoughts to be directed to Mr. Lessmore were transferred to the squares in parallel with
and in the appropriate order to the events he experienced in the animation. The volume of the
summary square of the graphic was increased by supporting it with personal opinions. The rules of the
letter type were taken into account when transferring the graphic to the text. The formal elements
such as date and addressing were taken into account. It was observed that students created more
comprehensive introductions and conclusions by expanding the greeting and closing sections of their
letters when transferring them from the Four Square graphic to paper.

In the 3" application, an essay writing activity on the topic “On the Wings of the Dove” was
carried out using the Four Square writing method with the experimental group students. By examining
the relevant visuals, students were asked to interpret scenes from children’s lives in times of war and
peace. Meanwhile, a topic sentence was determined using the question-and-answer method. After
determining the topic sentence, students created drafts of their writing using the Four Square graphic.
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Students addressed their feelings and thoughts about the visuals in the context of problems and
solutions. They expressed the definition of the current situation, the problems and their views on
achieving peace by presenting the issues, establishing cause-and-effect relationships and providing
evidence and statistical data to suggest solutions. Students’ observations about similarities and
differences in the photograph were summarized in a square using their own words and phrases. While
conveying their thoughts, the ideas were grouped in a way that would form the introduction, problem
and solution structure. In the context of the main topic, supporting ideas were correctly grouped under
the appropriate categories. The graphic was transferred to a clean sheet of paper, and after the
necessary adjustments were made, the task was completed.

In the 4™ application, a news article writing activity on the topic “Two Thousand Twenty-Three”
was carried out using the Four Square writing method with the experimental group students. The key
events that took place in our country during the 100%" year of our Republic were listed together with
the students. A topic sentence was determined for the news article to be created about developments
in fields such as industry, sports, space, etc., in our country. It was interpreted that students grasped
the impact of the topic sentence on the title of the text at this stage of the activity, as the topic
sentence suggestions were determined as slogan-like titles. Students presented the events in
chronological order, from the past to the present, and conveyed them in a way that reflected their
importance to them. Writing the news in a way that answers the questions “Who?, Where?, How?,
When?, What?, Why?" determined the qualities of the words students would choose. In addition to
abstract words expressing national feelings, mechanical words for technological developments and
appropriate words for topics such as sports, art, space and science were selected. Students created
drafts of their writing using the Four Square graphic, and after making the necessary revisions, the
graphic was transferred to the draft.

In the 5 application, a travel writing activity on the topic “Little Tahir Yaman” was carried out
using the Four Square writing method with the experimental group students. Students examined
tourist maps that include the historical and cultural landmarks of this city. Answers were provided to
the questions: “Where is it? How can | get there? Why would | want to go there? What should | see
and visit? What special places should travellers definitely visit? Are there any souvenirs that could
attract the interest of visitors? What can | learn or experience by going there?” Then, students were
asked to create a travel article for Little Tahir Yaman, who wants to visit Kiitahya. The first square of
the Four Square graphic was designated as “see”, the second as “taste” and the third as “feel”. In the
first square, where the must-see places in city were written, students described and introduced the
historical and tourist sites while also providing information about their locations. In the second square,
where the things to taste in city were written, students included recipes, where the dishes could be
eaten and why they are important for the city. In the third square, where the feelings of a tourist in
city were described, students shared their thoughts on how being in city, along with its natural and
spiritual elements, would evoke certain emotions in visitors. Students expanded their ideas and
sentences with appropriate words, using the Four Square graphic according to the designated senses.
It was observed that students created the summary square in a recommendatory style. After the
revisions and improvements to the draft, the application was completed.

In the last week of the application, both the experimental and control group students were
asked to write an informative text on the topic of “Technology”. The majority of the students grouped
the Four Square graphic into sections on the history, benefits and harms of technology. The ideas and
opinions generated were transferred outside the graphic. The resulting writings formed the final test
of the implementation. The implementation was concluded with this step.

Data Analysis

Before moving on to the implementation phase of the study, an informative text on the topic
of “Technology” was written by both the experimental and control group students. The texts created
in the first week of the implementation served as the pre-tests of the study, while the texts created in
the last week of the implementation formed the post-tests of the implementation. The pre-test and
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post-test data were evaluated by the researcher and a Turkish language teacher using the Informative
Text Writing Achievement Rubric (Hamzadayi and Délek, 2022).

In order to determine whether there was a significant difference between the written
expression achievement scores of the experimental and control groups, the distribution characteristics
of the data were examined using the SPSS 21 package program. Depending on the group sample size,
the Shapiro-Wilks test is recommended for samples of 50 or less and the Kolmogorov-Smirnov test is
recommended for samples over 50 to test the normality assumption (Blyukoztlrk, 2010). In this
direction, Shapiro-Wilks test was applied to the data set used in the study and according to the results
obtained, it was determined that all variables showed normal distribution (p>.05). In line with these
findings that the normality assumption was met, it was decided to use parametric tests in statistical
analyses.

The obtained results were analyzed using appropriate methods in the SPSS program.
Descriptive statistics such as frequency (f), standard deviation (sd), percentage (%) and arithmetic
mean (X) were used to analyze the data collected with the Informative Text Writing Achievement
Rubric.

An independent samples t-test was conducted to determine whether there was a significant
difference between the pre-test and post-test results of the experimental and control groups, to
identify the differences in the pre-test and post-test scores between the groups and to examine
whether there were valid differences in the subscale scores of the measurement tool between the
experimental and control groups. A dependent samples t-test was conducted to determine whether
there was a significant difference between the pre-test and post-test scores within the experimental
and control groups. Statistical procedures were repeated for all the subscales of the applied scale.

Validity and Reliability

The pre-test and post-test data evaluated using the Informative Text Writing Achievement
Rubric (Hamzadayi & Délek, 2022) were also assessed by a Turkish language teacher, in addition to the
researcher. In order to ensure the validity and reliability of the study, inter-rater agreement was
calculated based on the scoring among the evaluators. Codes were compared to determine agreement
and disagreement. The reliability was calculated according to Miles and Huberman’s (1994) reliability
formula. The reliability rate of this study was found to be 89%. A reliability rate of over 70% proves
that the study is reliable (Miles & Huberman, 1994). Thus, the current study was found to be reliable.

Research and Publication Ethics

In the current study, all the rules specified in the “Regulation on Scientific Research and
Publication Ethics for Higher Education Institutions” were followed. None of the actions listed under
the second section of the regulation, titled “Actions Contrary to Scientific Research and Publication
Ethics” were carried out.

Ethics Committee Approval

Committee name= Kitahya Dumlupinar University Social and Humanities Scientific Research
and Publication Ethics Committee

Decision date= 02.04.2024

Document number=2024/03
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Findings
Findings on the Pre-Test Scores of the Experimental and Control Group Students’ Informative Text
Writing Achievement
The informative text writing achievement scores based on the results of the pre-test
administered to the experimental and control groups were statistically analyzed.

Table 1.
Results of the Independent Samples t-test for the Pre-Test Scores of the Experimental and Control
Groups

Group N X Ss Sd t p
Experimental Pre- 18 73.44 12.67 34 -.952 .348
test

Control Pre-test 18 76.94 9.10

The results of the independent samples t-test conducted to compare the pre-test mean scores
of the experimental and control group students are presented in Table 1.1. According to these results,
there is no statistically significant difference between the pre-test mean score of the experimental
group (X = 73.44) and that of the pre-test mean score of the control group (X = 76.94) regarding
informative text writing achievement (t(s4) = -0.952; p > 0.05). Based on this, it can be said that the
experimental and control groups were at an equal level before the applications.

Findings on the Post-Test Scores of the Experimental and Control Group Students’ Informative Text
Writing Achievement

The informative text writing achievement scores of the experimental group students
instructed with the Four Square writing method, and the control group students instructed with
traditional writing methods were statistically analyzed based on the post-test results.

Table 2
Results of the Independent Samples t-test for the Post-Test Scores of the Experimental and Control
Groups

Group N X Ss Sd t p
Experimental Post- 18 83.00 12.54 34 2.200 .035%*
test
Control Post-test 18 75.11 8.61

* p<.05

The results of the independent samples t-test conducted to compare the post-test mean scores
of the experimental and control group students are presented in Table 2.1. According to these results,
there is a statistically significant difference between the post-test scores of the experimental group
students (X = 83.00) and the control group students (X = 75.11) in terms of informative text writing
achievement (tsq= 2.200; p < .05). These findings indicate that the informative text writing
achievement of students in the experimental group, where the Four Square Writing Method was
applied, is statistically significantly higher than that of students in the control group, who were taught
using traditional methods.
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Findings on the Informative Text Writing Achievement Pre-Test and Post-Test Scores of the
Experimental Group Students

Table 3.
Results of the Dependent Samples t-Test for the Pre-Test and Post-Test Scores of the Experimental
Group

Group N X Ss Sd t p
Experimental Pre- 18 73.44 12.67 17 -7.563 .000*
test

Experimental Post- 18 83.00 12.54

test

*p<.05

The results of the dependent samples t-test conducted to compare the pre-test and post-test
mean scores of the experimental group students are presented in Table 3.1. According to these results,
there is a statistically significant difference (tu7=-7,553, p<.05) between the informative text writing
achievement pre-test mean score (X = 73.44) and post-test mean score (X = 83.00) of the experimental
group students. These findings indicate that the informative text writing achievement of the students
in the experimental group increased after the implementation of the Four Square Writing Method.

Findings on the Informative Text Writing Achievement Pre-Test and Post-Test Scores of the Control
Group Students

Table 4.

Results of the Dependent Samples t-Test for the Pre-Test and Post-Test Scores of the Control Group
Group N X Ss Sd t p
Control Pre-test 18 76.94 9.10 17 1.568 135
Control Post-test 18 75.11 8.61

The results of the dependent samples t-test conducted to compare the pre-test and post-test
mean scores of the control group students are presented in Table 4.1. According to these results, there
is no statistically significant difference (tu17= 1.568; p>.05) between the informative text writing pre-
test mean score (X = 76.94) and post-test mean score (X = 75.11) of the control group.

Discussion and Results

According to the pre-test score analysis conducted before the applications, the writing
achievements of the experimental and control groups were found to be similar. The results obtained
before the intervention are important in terms of revealing the effectiveness of the study. After the
applications, a significant difference was found between the informative text writing achievement
scores of the experimental group students, who wrote informative texts using the Four Square Writing
Method, and the control group students, who wrote informative texts using traditional writing
methods. Based on the analyses conducted, this significant difference was found to be in favour of the
experimental group. The results suggest that the Four-Square writing method is effective in improving
students’ informative writing skills. The results of the current study, which found a significant
difference in favour of the experimental group between the post-test scores of the experimental group
taught using the Four Square writing method and the control group, reveal the effectiveness of the
method on the development of writing skills.

There are studies reporting similar results in the literature. The study by Kurt (2019) found a
significant difference between the pre-test and post-test scores of the experimental group taught
using the four-square writing method and the control group using traditional writing methods in terms
of informative and persuasive writing achievement. The study by Juitania (2016) found a significant
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difference in favour of the experimental group between the post-test scores of the experimental group
taught using the Four Square writing method and the control group using the mind mapping method.
The study by Handini and Saragih (2013) found a significant difference in the post-test scores between
the experimental group taught using the four-square writing method and the control group using the
free writing technique. The results of these studies demonstrate that the four-square writing method
improves the descriptive writing skills of middle school students.

According to the results obtained by comparing the pre-test and post-test mean scores of the
experimental group students taken from the content creation subscale, there is a statistically
significant difference between the pre-test and post-test mean scores of the experimental group
students taken from the content creation subscale of informative text writing achievement. These
findings indicate that the students in the experimental group showed improvement in the content
creation subscale of informative text writing achievement after the implementation of the Four Square
writing method. When this result is interpreted within the scope of the content creation subscale
items, it can be associated with the increase in students’ scores for creating topic sentences that align
with the content and forming appropriate headings, which were developed in each session using the
Four Square Writing Method, the increase in scores for supporting the main idea with supporting ideas
developed in the 1%, 2"¢ and 3" squares and the increase in scores for the summary sentence
developed in the 4™ square, which improved the conclusion paragraph of the written text.

When similar studies are examined, it has been found that the Four Square Writing Method
improves students’ ability to generate ideas and find content, as well as their selection of words
(Nursyifa and Asrori, 2014), helps them write more systematically, organize and elaborate on their
ideas (Handini and Saragih, 2013), facilitates finding their thoughts before starting to write (Lestari,
Pudjobroto and Wahyuni, 2013), improves task, structure, language, word choice and collaboration
more effectively than the control group (Darmawan, 2011), allows them to make correct word choices
and use words in the right order within sentences (Wijiastuti, 2010), results in improvement in
organization, vocabulary, language use and writing mechanics (Mahfudhotin, 2014) and results in
improved original titling, transitions between paragraphs, development of textual criteria, reduced
repetition of words, ideas and events, appropriate use of transitions and connection phrases,
presentation of main ideas with supporting thoughts and enhancement of language structure in
informative texts (Kurt, 2019).

Suggestions
In line with the findings and results obtained as a result of this research, which aims to improve
informative text writing skills with the four-square writing method, the following suggestions can be
made in order to contribute to future studies and researchers:
Suggestions for researchers:

e The research was prepared to reveal the effect of the four-square writing method on
informative text writing skills. The four-square graphic has a suitable structure for narrative
text writing studies. The effect of the four-square writing method on narrative text writing
skills can be investigated.

e The effect of the four-square writing method on students' writing skill attitudes, anxiety and
motivation can be investigated.

o The effect of the four frame writing method on informative text writing skills can be
investigated at other secondary school grade levels and high school level by considering the
text types in the curriculum and the language development levels of the students.

e In this study, the four-square writing method was used to improve informative text writing
skills. The effect of other writing methods and techniques on informative text writing skills can
be investigated.

e The effect of the four-square writing method on writing skills can also be examined in writing
studies to be carried out in the field of teaching Turkish to foreigners.
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e The four-square writing method used in the study can be used in the strategies of other
language skills in order to organize students' ideas.
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Genis Ozet
Giris

Yazma, beyinde olusturulmus fikirsel pargalari yaziya aktarma (Giines, 2007), hem ginluk
yasamda hem de is hayatinda bilgi aktarimi saglama (Ozdemir ve Ozbay, 2016), kalicilastirma, zengin
ve asil bir anlatim yontemi, yazarin kendini ortaya koyabildigi anlamli bir s6zsel aktarimdir. Yazma
eyleminin anlagilmasi, tarihten bugiine yazma egitimiyle anlasiimaya ve 6gretilmeye galisiimistir.

Sirecg temelli yazma yaklasimi yazinin olusturulmasinin siirecler sonucunda gerceklestigini ve
bu sireclerin secimlerle yapilandirildigi savunan ve glinimiizde bliyik oranda kabul edilen bir
yaklasimdir. Yazma igin belirtilen bu ‘siire¢’ ifadesinin agiklanmasinda iki noktaya dikkat ¢ekilmektedir:
yazarin secimlerini belirleyen faktorler ve segimlerini nelerin belirledigi (Flower ve Hayes, 1981). Siireg
odakh yazma yontemlerinden biri olan D6rt Kare yazma yontemi, dort karenin i¢ ice gecmesiyle
olusturulan bir grafik 6rgitleyici kullanilarak dort paragraflik bir metin Gretilmesini saglar. Bu yontemle
ogrencilerin etkin bir metin i¢in zemin hazirlamasi saglanir (Karatay vd., 2018).

Taylor ve Beach (1984), ilgiyle olusturulan, gorusleri birbiriyle uyumlu ve dizenli sekilde
aktarmayl amaglayan bilgilendirici metin tlriiniin 6gretiminin yazma becerisine olumlu katki
sagladigini ortaya koymustur. Yazma becerisini olumlu etkileyen grafik 6rgitleyicilerden biri olan ve
Dort kareden olusan bu geometrik grafikle 6grencilerin zihninde karmasik halde bulunan fikirler,
hayaller, duygu ve dusiinceler, kelime ve kavramlar karelerin icine yansitilarak bir metin olusturulur.
Dort Kare yazma yontemi kullanilarak yazma calismalarinin temel kavramlarinin bolimler halinde
asamali sekilde ortaya konmasi, anlam batinligld olan metinleri basarih sekilde yapilandirmaya
yardimci olacagindan analitik yazma siirecini de sunar.

Dort Kare yazma ile yazma siireci konu seciminin yapilip tzerine tartisildigi beyin firtinasi
basamagi, beyin firtinasi ile 6grenme ortamina getirilen bilgilerle 6n 6grenmelerin organize edildigi ve
bilissel yapilandirildigi 6rgitleme basamagi, dort kare grafiginde olusturulan metnin kagida gegcirildigi
taslak hazirlama basamag, taslagin lizerinde tespit edilen problemlerin diizeltildigi gbzden gegirme
basamagi, metnin ylizeysel 6zelliklerinin diizenlendigi dizeltme basamagi ve yazinin akranlara ve
O0gretmene sunuldugu paylasma asamalarindan olusmaktadir.

Dort Kare yazma yontemi uygulamasina konu climlesi karesiyle baslanir. Sonraki adimda 2, 3
ve 4 karelerdeki ayrintilarin gelistirilmesi islemine baslanir. Her bir kareye diislince climlesi ve anahtar
kelimenin eklenmesinin akabinde 4. Kareye bir 6zet ciimle olusturulmalidir. Buna toparlayici ciimle
denir ¢linkii ana fikirler bir hediye kutusuyla sarar gibi hazirlanir(Gould ve Gould, 2004).

Bu calismayla Dort Kare yazma yonteminin Tirkcenin ana dili olarak 6gretimi alaninda
bilgilendirici metin yazma becerisine etkisinin ortaya konmasi amaglanmistir.

Yontem

Amaci Dért Kare yazma yonteminin ortaokul 7. Sinif 6grencilerinin bilgilendirici metin yazma
becerisine etkisini incelemek olan bu arastirma on test- son test kontrol gruplu yari deneysel desen
kullanilarak olusturulmustur.

Deneysel desenler bir arastirmada degiskenler arasindaki sebep-sonug iliskilerini bulmayi
hedefleyen calismalardir (Blylikoztirk, 2010; Fraenkel ve Wallen, 2005). Deneysel desenlerde hedef
uygulamanin ulasilmasi beklenen sonuca etkisini belirlemektir (Creswell, 2014).

Yari deneysel desen, arastirmaya dahil olacak kisi veya gruplarin rastgele se¢ilmesinin miimkiin
olmadigi durumlarda kullanihr (Cepni, 2007). Cok sayida egitim arastirmasinda kontrol altina
alinamayan degiskenlerin bulundugu arastirmalarda yari deneysel desen kullanilmaktadir (Cohen,
Manion ve Marrison, 2007).

On test son test kontrol gruplu desen 6n test élciimlerine gére karsilastirma yapilabilmesi igin
elde edilen bulgularin yorumlanmasi agisindan bliylk bir kolaylik saglar. Bunun yaninda 6n test

595



Ayse Nur ASLAN, Banu OZDEMIR

Olgcimleri her grubun kendi icinde gelisimini gdsteren bir hesaplama igin de gereklidir (Oral ve Coban,
2020).

Deneysel arastirmalarda bagimsiz degisken degiskenligi arastirilmak istenen degisken olarak
tanimlanir(Blyukoztirk, 2010). Buna gbére DOrt Kare yazma yontemi yapilan 6gretim yontemi bu
arastirmanin bagimh degiskenidir. Sonuca etki eden degisken olarak belirtilen bagimsiz degisken ise
yazma becerisidir.

Arastirmada Dort Kare yazma uygulamalari, 6n test ve son testle birlikte toplamda 8 haftalik
bir ders isleme sireci olarak planlanmistir. Uygulamanin 6n test ve son testi icin deney ve kontrol grubu
ogrencilerinden ‘Teknoloji’ konulu bilgilendirici metin yazmalari istenmistir. 1. uygulama igin deney
grubu 6grencileriyle Dort Kare yazma yontemi kullanilarak ‘Aziz Sancar’ konulu bilgilendirici metin
yazma (biyografi) calismasi yapilmistir. 2. uygulamada deney Grubu 6grencileriyle Dort Kare Yazma
Yontemi kullanilarak ‘Bay Morris Les More’un Ugan Fantastik Kitaplari’ konulu bilgilendirici metin
(mektup) yazma c¢alismasi yapilmistir. 3. uygulamada deney Grubu 6grencileriyle Dért Kare Yazma
Yontemi kullanilarak ‘Giivercinin Kanatlarinda’ konulu deneme yazma c¢alismasi yapilmistir. 4.
uygulamada deney grubu dgrencileriyle Dért Kare yazma ydntemi kullanilarak “iki Bin Yirmi U¢’ konulu
haber metni yazma calismasi yapilmistir. 5. uygulamada deney grubu 6grencileriyle Dort Kare yazma
yontemi kullanilarak ‘Kiiciik Tahir Yaman’ konulu (gezi yazisi) ¢calismasi yapilmistir. Elde edilen sonuglar
SPSS programinda uygun analizler kullanilarak incelenmistir.

Bulgular

Deney ve kontrol grubu 6grencilerinin 6n test puan ortalamalarini karsilastirmak amaciyla
yapilan bagimsiz 6rnekler t-testi sonuclara gére, deney grubunun 8n test puan ortalamasi (X = 73,44)
ile kontrol grubunun 6n test puan ortalamasi (X = 76,94) arasinda bilgilendirici metin yazma basarisi
acisindan istatistiksel olarak anlamh bir fark bulunmamaktadir (t(34) = -0,952; p > 0,05). Buna
dayanarak, uygulamalar 6ncesinde deney ve kontrol gruplarinin esit diizeyde oldugu séylenebilir.

Deney ve kontrol grubu 6grencilerinin son test puan ortalamalarini karsilastirmak amaciyla
yapilan bagimsiz érnekler t-testi sonuglara gore, deney grubu 6grencileri (X = 83,00) ile kontrol grubu
ogrencilerinin (X = 75,11) bilgilendirici metin yazma basarisi acisindan son test puanlari arasinda
istatistiksel olarak anlamh bir fark bulunmaktadir (t(34)= 2,200; p <,05). Bu bulgular, Dért kare yazma
yonteminin uygulandigi deney grubundaki 6grencilerin bilgilendirici metin yazma basarilarinin,
geleneksel yontemlerle 6gretim yapilan kontrol grubundaki 6grencilere gore istatistiksel olarak anlaml
diizeyde daha ylksek oldugunu gostermektedir.

Deney grubu 6grencilerinin 6n test ve son test puan ortalamalarini karsilastirmak amaciyla
yapilan bagimh 6rnekler t-testi sonuglarina gére, deney grubu 6grencilerinin bilgilendirici metin yazma
basarisi 6n test puan ortalamasi (X = 73,44) ile son test puan ortalamasi (X = 83,00) arasinda istatistiksel
olarak anlamli bir fark vardir (t(17)= -7,553, p<.05). Bu bulgular, Dort Kare Yazma Ydntemi
uygulandiktan sonra deney grubundaki 6grencilerin bilgilendirici metin yazma basarilarinin arttigini
gostermektedir.

Kontrol grubu 6grencilerinin 6n test ve son test puan ortalamalarini karsilastirmak amaciyla
yapilan bagimh 6rnekler t-testi sonuglara gore, kontrol grubunun bilgilendirici metin yazma o6n test
puan ortalamasi (X = 76,94) ile son test puan ortalamasi (X = 75,11) arasinda istatistiksel olarak anlamli
bir fark bulunmamaktadir (t(17)= 1,568; p>.05).

Sonug ve Tartisma

Uygulamalar sonrasinda Dort Kare Yazma yontemi ile bilgilendirici metin yazan deney grubu
ogrencileri ve programa dayali bilgilendirici metin yazan kontrol grubu bilgilendirici metin yazma basari
puanlari arasinda anlamh bir farkhlik saptanmistir. Yapilan analizlerden hareketle elde edilen bu sonug
deney grubu lehinedir. Bu sonuca goére Dort Kare Yazma Yonteminin bilgilendirici metin yazma basarisi
Gzerinde olumlu etkisi oldugunu sonucuna ulasilir. Bu arastirma sonucunda edinilen bulgular Dort Kare
Yazma Yonteminin bilgilendirici metin yazma basarisini pozitif yonde etkiledigini ortaya koymustur.

Bu c¢alismaya benzer sonuglara ulasan Dort Kare Yazma Yontemi ile 6gretim yapilan deney
grubu ve kontrol grubu bilgilendirici ve ikna edici yazma basari puanlari 6n test ve son test puanlari
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arasinda anlamli bir fark bulunan (Kurt, 2019), Dért Kare Yazma Yontemi uygulanan deney grubu ile
zihin haritalari yontemi uygulanan kontrol grubunun son test puanlari arasinda deney grubu lehine
anlamli bir fark bulunan (Juitania, 2016) ve Dort Kare Yazma Yontemi ile 6gretim yapilan deney grubu
ile serbest yazma teknigini kullanan kontrol grubu arasinda son test puanlari arasinda anlaml bir fark
bulunan (Handini ve Saragih, 2013) calismalarin sonuglari Dért Kare Yazma Yonteminin ortaokul
ogrencilerinin betimleyici yazma becerilerini gelistirdigini gostermektedir.

Ogrencilerin son uygulamadaki bilgilendirici metin yazilarinda bilgilendirici metin yapisina
uygun bicimde arastirma inceleme sonucunda elde edilmis bilimsel kavramlar kullandiklari, nesnel bir
Uslup ve anlatimi tercih ettikleri, deneyim ve gozlemlerini somut olarak ifade edebildikleri tespit
edilmistir. Dort Kare Yazma Yonteminin 6grencilerin bilgilendirici metin yazma becerisi Uzerinde
etkisinin ortaya kondugu calismada deney grubu Ogrencilerinin Dort Kare grafigini kullanarak
yazilarinin igeriklerini gelistirdikleri, duygu ve duslincelerini organize etmede gelistikleri, s6zclk
kullanimi baglaminda gelistikleri gortlmustdir.

Benzer arastirmalar incelendiginde D6rt Kare Yazma Yonteminin 6grencilerin diiglince ve
muhteva bulma, kelimelerin dogru segimi gibi yénlerden gelistirdigi (Nursyifa ve Asrori, 2014); daha
sistematik yazdigi, fikirlerini orgiitledikleri ve detaylandirdiklari (Handini ve Saragih, 2013); yazilarini
olusturmadan 6nce baslamadan 6nce disiincelerini bulmalarini kolaylastirdigi (Lestari, Pudjobroto ve
Wahyuni, 2013); gorev, is birligi, yapilandirma, dil ve anlatim kelime secimlerini iyilestiriimesini
kontrol grubundan daha iyi yapilandirdigi (Darmawan, 2011); yazi icindeki s6zclk tercihlerini, timce
icinde sozcukleri dogru sirada kullanabildigi(Wijiastuti, S. F. 2010); organizasyon, kelime bilgisi, dil
kullanimi ve yazi mekanigi agisindan gelistigi (Mahfudhotin, 2014); 6zgiin basliklandirma, paragraflar
arasi gegis, metinsellik 6l¢ttlerinin gelisimi, kelime, dislince, olay tekrarinin azalisi; uygun gecisler ve
baglanti ifadelerinin kullanimi, ana diisiince ve bu dislinceyi tamamlayan destekleyici diisiincelerin
ortaya konmasi, bilgi verici metinlere dil yapisinin iyilesmesi (Kurt, 2019) sonuglarina ulasiimistir. Bu
sonuglar ilgili arastirmanin sonuglariyla paralellik gostermektedir.
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