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Abstract: While organizations have a power struggle with their environment ARTICLE HISTORY
and with other organizations in the globalised world, employees who are the Received: 28 October 2017
most important resource of the_orga_nlzatlon also have power struggle among Revised: 19 February 2018
themselves. To be successful in this power struggle, employees, especially
managers, use a number of political games in the organization. Developing the Accepted: 28 February 2018
scale of power base games that school principles use is the aim of this study to
detemine how and how much school principles use power base games in schools
which are educational organizations. The sample of this study consists of 213
teachers working in Yesilova and Karamanh districts of Burdur city in 2015- School Principle,
2016 educational year. In the evaluation of the scale by authorities, Lawshe
technique was used and then, Exploratory Factor Analysis (EFA) and
Confirmatory Factor Analysis (CFA) were used. After the analyses, it was Reliability.
found that this scale is a reliable and valid measurement tool which consists of

41 items and six dimensions as sponsorship, making alliance building, empire

building, budgeting, expertise and lording.
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1. INTRODUCTION

It is difficult to continue their existence for organizations in the globalised world. They
have to adapt to changes and compete with their rivals to survive. Distribution of the scarce
sources in the organization, not being able to see the future and changes in the organization or
in the environment make employees in the organization display power struggle that is to say
political games to secure their self-interests.

Gibson, Ivancevich and Donnelly (1988) who define political behaviour as one’s acting
apart from normal power system to provide benefit for himself or for another unit indicate that
individuals and units always engage in political behaviours. Sonaike (2013) classified the
political behaviours which organization members use professionally and which increase
collaboration in the organization as positive; and the political behaviours which serve one’s
interests, destroy the collaboration among the units of the organization and demage team spirit
as negative. Ferris et al. (1996) conceptualize organizational politics as a stressor because it
causes stress and tension reactions.
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Individual and organizational factors cause political behaviours to come to exist. As well
as individual factors as high internal control, high machiavelist personality, investment to the
organization, being aware of the employment opportunities and having a high success
expectancy (Robbins & Judge, 2013), organizational factors as uneven distribution of the
sources and power (Al-Tuhaih & Van Fleet, 2011), having a high centralization degree
(Kesgen, 1999), institutional size, not having precise policies and heterogeneity of the members
(Alp, 2010) are some of the causes for the occurrence of political behaviour. No matter what
the reason is, politics is a fact that affects organizational climate in every kind of organization
(Bodla & Danish, 2013).

The best way to define organizational politics is to perceive it as the games that
organization members play (Mintzberg, 1989). The games displayed as political behaviors
Mintzberg (1983) classifies into four categories: Authority Games, Power Base Games, Rivalry
Games and Change Games (cited in Cacciattolo, 2014). In this study, Authority Games,
Rivalry Games and Change Games were not included in the scale in consideration of the
educational system in Turkey and the roles of school principles. The scale was developed
regarding Power Base Games.

“Power” concept in the center of the human interest for management and organization
can be defined as a source (a kind of power reserve) used by the effective person to change the
behaviour of others (Porter, Angle & Allen, 2003). Power base games, on the other hand, can
be defined as the games that an individual plays in paralel with the power to improve his
organization power (Cacciattolo, 2014). Mintzberg (1983) categorizes power base games in
which employees utilize all the opportunities to reach their goals and look out for themselves
into six groups as sponsorship game, alliance building game, empire building game, budgeting
game, expertise game and lording game (cited in Cacciattolo, 2014).

Sponsorship game includes the person who attaches himself to a rising or an established
star. It is played by the ones who want to establish their own power center and these people
play this game taking advantage of their superiors by declaring their loyalty in return for power
(Mintzberg, 1985). Sponsor is generally the boss or someone else having more power and a
better status (Gibson et al., 1988). Alliance building game is played among the persons who
seek support (Yazici, Sezgin Nartgiin & Ozhan, 2015) and who are equal. It is played usually
by managers who form an implicit contract in respect of supporting each other to build a power
center in the organization and it is sometimes played by experts (Mintzberg, 1989). Empire
building game is not played with equal persons, it is played by managers to build a power center
by collaborating with subordinates on an individual basis. (Mintzberg, 1989). In budgeting
game, individuals gather power with manipulation or by controlling financial resources.
Players are the responsible persons taking part in the budgeting fields. The aim of the game is
to guarantee uneven distribution of the undistributed total resources (Medwick, 1996). In
expertise game, experts try to guarentee their positions using their special knowledge (Yazici
et al., 2015). This game is played by the persons having technical competence or expertise that
an organization needs. In this game players play aggressively laying emphasis on their
specialities and competencies. Proficient players try to protect their unique competencies and
abilities by keeping their knowledge to themselves (Mintzberg, 1989). In lording game, persons
try to attain power by using their legitimate powers on subordinates (Yazici et al., 2015). The
game is played to build a power center by “dominating” the legitimate power on the others, but
legitimate power is not used or used a little (Mintzberg, 1989).

In organizations, especially managers use power base games (one of the political games)
on the purpose of attaining power and protecting it for their personal gain. Because employees
are affected negatively by the strict political games that managers use, some problems may
occur such as; a decrease in the job satisfaction and in the organizational commitment
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perception, a drop in the motivations and performances of the employees, sense of exhaustion
and not having an organizational socialization. However, Mintzberg indicates that if they are
managed in an effective way, political games ease decision making, realize employees’
individual aims for the future expectations and increase organizational productivity.

As a result, schools which are educational organizations can not be thought
independently of power base games like other organizations. For this reason, determining how
and how much these power base games are used by school principals by teachers who are the
most critical members of the process and taking the proper steps are essential. Besides, having
very few studies on this topic in the literature is a reason to develop the scale of power base
games. So, it was aimed to develop the scale of power base games that the school principles
use for the purpose of determining how and how much school principles use these power base
games.

2. METHOD
2.1. Research Design

This study aims to develop a scale according to the perceptions of teachers for measuring
the power base games that school principals use. The study planned for the purpose of
developing a scale was formed on the validity and reliability analyses.

2.2. Sample

In the scope of the research, all of the teachers working in Yesilova and Karamanli
districts of Burdur city were tried to be reached in the spring term of the 2015-2016 educational
year. But, survey data was collected from 213 teachers. Tabachnick and Fidell (1989) indicate
that data from 200 persons is enough for a factor analysis (cited in Biiylkdoztiirk, 1997).
Demographic information of the teachers in the research was given in Table 1.

Table 1. Demographic information of the teachers included in the pilot scheme

f %

Gender

Female 113 53.1

Male 100 46.9

Total 213 100.0
Branch

Math and Science Courses Teacher 52 24.4

Non-math Courses Teacher 68 31.9

Classroom Teacher 42 19.8

Other Branch Teacher 51 23.9

Total 213 100.0
Seniority

1-10 years 100 46.9

11-20 years 87 40.8

21 years and over 26 12.3

Total 213 100.0
Length of Service at School

1-5 years 142 66.7

6-10 years 41 19.2

11 years and over 30 141

Total 213 100.0
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2.3. Preparing the Measurement Tool

In the first phase of the developing the scale, related literature was examined in detail
and theoretical background was formed about the planned scale. The scale developed on the
basis of Mintzberg’s “Political Games Theory” was prepared about power base games by
taking into consideration the roles of the school principals and the system of education in
Turkey.

In the study, a text explaining the power base games was prepared by translating the
definitions and proposals obtained from international literature. The text was given to 11
teachers and they were asked to write the games that school principals may display as an answer
to open ended questions. Candidate scale’s statements ware prepared by benefiting from the
games that teachers wrote. Acquired statements were broached to four language teachers in
order to provide the validity of language and in accordance with the suggestions, necessary
corrections were made and the items of the scale were put into their final form. Totally, a pool
with 70 items was created about Power Base Games and it was based on 6 factors in the form
of 5-Likert scale.

2.4. Content Validity of the Power Base Games Scale

The study of content validity provides information on the representability and explicity
of each item and it has the characteristics of a preliminary analysis for construct validity. Expert
group offers concrete proposals for the development of the scale. Then, the reviewed draft scale
is used in the pilot study to assess the other psychometric features (Rubio, Berg-Weger, Tebb,
Lee & Rauch, 2003). Lawshe technique was used for the content validity in the study. The
items of the draft scale were examined by 16 academic members (9 associate professors, 7
assistant professors) who were experts in educational administration and their opinions were
taken about whether the items were related to the subject of the research or not. In Lawshe
technique at least 5, at most 40 expert opinions are needed. (Yurdugiil, 2005). Experts were
asked to remark their answers about whether the items are proper for the scale on a three-point
scale (1: must be cleared, 2: must be corrected, 3: must remain). There was some space under
each item for experts to write their explanations and it was stated to the experts that they could
make corrections on the items if necessary. After collecting the forms from experts, all the
answers were reunited in a single form and content validity ratio was determined for each item.
According to the criterion that Lawshe (1975) states, if the number of the experts are 16,
minimum content validity ratio (CVR) should be taken as 0.49. The Formula of the Content
validity ratio (CVR) for each item is indicated as (Lawshe, 1975):

Nc — N/2
CVR =
N/2

In the Formula Ng stands for the number of the participants who say “necessary” and N
stands for the total number of participants.

7 items whose content validity ratio was determined below 0.49 were removed from the
scale. The content validity index (CVI) for 63 items remaining in the scale was found as 0.708.
Content Validity Index is the mean of the CVR values of the remained items (Lawshe, 1975).

2.5. Data Analysis

The answers by 213 teachers to the items in the draft scale were computerized and data
was analyzed. The skewness and kurtosis values of the data were examined in the normality
test of the data set. According to Huck (2008) skewness and kurtosis values must be between -
1 and +1 in a data set which shows a normal distribution. As a result of the analysis, skewness
and kurtosis values were found between -1 and +1, so the data showed a normal distribution.
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Firstly, item-total correlation was carried out in order to explain the relationship between
the total score of the scale and the scores obtained from the items of the scale. Item analysis
was conducted for discriminant validity of the item. Point averages of the groups consisting
lower 27% and upper 27% were compared with Independent Two Sample t-Test in order to
determine the distinctive strength of the items in the scale. Kaiser-Meyer-Olkin (KMO) and
Barlett values were analyzed in order to determine whether the data was appropriate for the
factor analysis. Exploratory Factor Analysis (EFA) was conducted for the construct validity of
the scale and Confirmatory Factor Analysis (CFA) was conducted in order to look at the fit
indices of the factors that came to exist afterward. In the study, the reliability of Power Base
Games Scale was assessed with internal consistency (Cronbach Alpha values).

3. FINDINGS
3.1. Item Analysis of the Power Base Games Scale

Firstly, Item-total score correlation was carried out to explain the relationship between
the total score of the scale and the scores obtained from the items of the scale. According to
Biiytikoztiirk (2017), correlation coefficient calculated for the validity of the test is interpreted
in point of significance .30 and higher correlations calculated for the validity coefficient can
be assessed as an indicator of the validity of the test. In this study, the lower value of the item-
total correlation was taken as .30. In Table 2 the item-total correlation of all items were given.

Table 2. Pearson product-moment correlation analysis results of the power base games scale

Item No r Item No r Item No r
1 .64 22 .58 43 .78
2 .03 23 49 44 .68
3 .63 24 .53 45 .78
4 g7 25 .67 46 .66
5 .63 26 -.03 47 42
6 .66 27 71 48 .63
7 10 28 .69 49 .59
8 .80 29 49 50 .82
9 .63 30 46 51 .75
10 74 31 .62 52 .76
11 .62 32 40 53 .65
12 .61 33 A48 54 .67
13 74 34 .53 55 .64
14 g7 35 .05 56 .63
15 74 36 42 57 .61
16 71 37 .53 58 .64
17 46 38 .50 59 57
18 .61 39 .67 60 .64
19 .59 40 .69 61 .64
20 .61 41 72 62 .68
21 74 42 .70 63 .26

P<.05

Considering Table 2, 5 items whose item-total correlation was below .30 (2, 7, 26, 35,
63) were removed from the scale. Item-total correlation values of the remained 58 items
differed between .82 and .40.

Item analysis was carried out for the discriminant validity of the 58 items in the candidate
scale. Raw scores obtained from the scale were put in order from the highest to the lowest with
the intent of determining the distinctive strength of the items in the scale. As a result of this
ordering, point averages of the groups consisting lower 27% and upper 27% were compared
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with Independent Two Sample t-Test. In the results of the t-test carried out between the lower
and upper groups, all items were found significant at a level of p<.05. All the results show that
scale item scores and total scale score are distinctive.

3.2. Construct Validity of the Power Base Games Scale

Kaiser-Meyer-Olkin (KMO) and Barlett values were analyzed in order to determine
whether the data was appropriate for the factor analysis. KMO coefficient enlightens whether
data matrix is appropriate for factor analysis. KMO is supposed to be higher than .60 for
factorability. Besides, if Barlett’s test is significant, it means that data matrix is appropriate
(Biiyiikoztiirk, 2017). After the analyses in this study, KMO value for the factor analysis was
found .942 and Barlett value was significant (X?= 12984.894; p< .01). KMO and Barlett’s Test
values are in Table 3.

Table 3. KMO and Barlett’s Test values

Kaiser-Meyer-Olkin Sample Adequacy .942
Chi-square values 12984.894
Bartlett’s Test of Sphericity S degree 1653
p .000

In the factor analysis of the 58 items remained in the draft scale, the scale was tested with
Principal Component Analysis. Varimax rotation was used while analyzing the factors in the
scale. According to Stevens (1996), twice the critical values in Table 4 should be taken to test
the significance of the factor loading values that explains the relationship of the items with the
factor. Considering Table 4, because sample is 213 in this study, factor loading value should
be at least .36. According to Biiyiikoztiirk (1997) while deciding whether an item should take
part in a scale or not, loading value in the first factor must be .45 and higher than it. Also, the
difference between the mentioned item’s loading value in the first factor and in the other factors
must be .10 and higher. In this study, in forming the factors, lower limit for the item factor
loading was determined as .45 and loading value difference was determined as .10.

Table 4. Critical values for correlation coefficient in two-tailed tests

Sample Critical Value  Sample Critical Value ~ Sample Critical Value
Number Number Number
50 .361 180 192 400 129
80 .286 200 182 600 105
100 .256 250 163 800 .091
140 217 300 149 1000 .081
a=.01

Resource: Stevens, J. (1996). Applied multivariate statistics for the social sciences, (3rd Edition), New Jersey:
Mahwah, Lawrence Erlbaum.

As aresult of Principal Component Analysis, 8 factors whose eigenvalue was higher than
1 were found. All of these 8 factors explain 72.89% of the variance. As it was thought to totalize
the scale in 6 factors theoretically, we went for a six-factor solution and the number of the
factors was determined as six. Findings based on Eigen values and the variances they explain
were given in Table 5.
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Table 5. Eigen values and the explained variances

Initial Eigenvalues Total Factor Loadings
£ Total Explained  Cumulative Total Explained  Cumulative
actors ) . . .
Variance  variance (%) Variance variance
(%) (%) (%)
1 24.169 41.671 41.671 24.169 41.671 41.671
2 7.067 12.184 53.855 7.067 12.184 53.855
3 3.618 6.238 60.093 3.618 6.238 60.093
4 1.913 3.298 63.391 1.913 3.298 63.391
5 1.773 3.056 66.448 1.773 3.056 66.448
6 1.529 2.636 69.084 1.529 2.636 69.084

As seen in Table 5, when the number of the factors was determined as six, then, the total
variance explained by these six factors was found as 69.08%. In the matter of total variance
value that a scale must explain, Henson & Roberts (2006) indicate that a value at 52% or more
must be provided in the scale studies (cited in Seger, 2013). When factor loading values and
factor structures of the items in the scale were analyzed, because some items (4, 6, 8, 10, 17,
25, 27, 39, 43 and 44) were not thought suitable to take part in the related factor theoretically,
because the difference between the highest factor loading and the second highest factor loading
of some items (21, 45, 46 and 50) was lower than 0.10 and because factor weight of some items
(23, 28 and 49) was lower than .45, they were excluded from the analysis. 41 items remained
after the analyses were subjected to factor analysis again specifying six dimensions.
Information about factors in Factor Analysis was given in Table 6.

Table 6. Factor structure of the power base games scale and factor loading values of the items

Scale Lording Budgeting  Sponsorship  Alliance Expertise Empire
Items Building Building
61 ,896

60 ,881

57 ,849

52 ,846

56 ,844

54 ,832

59 ,780

53 779

62 778

51 767

55 761

58 157

37 791

32 , 782

34 ,780

36 ,750

31 , 745

38 ,730

29 ,678

30 ,648

33 571

11 915
9 914

5 ,908
1 ,902
3 ,890
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12 754

13 711

14 ,685

16 ,682

15 673

40 ,755

42 , 134

41 728

48 ,589

47 524

22 677
19 ,674
20 ,621
24 573
18 493

The dimensions of the “Power Base Games Scale” consisting of 41 items were entitled
in paralel with literature as “sponsorship”, “alliance building”, “empire building”, “budgeting”,
“expertise” and “lording”. In the first dimension, “sponsorship”, there are totally 5 items (1,
3, 5, 9 and 11). Factor loadings of the items differ between 0.91 and 0.89. In the second
dimension,” alliance building”, there are 5 items (12, 13, 14, 15 and 16) and the factor loadings
of these items are between 0.75 and 0.67. Third dimension, “empire building”, consists of 5
items (18, 19, 20, 22 and 24). The factor loadings of these items differ between 0.67 and 0.49.
In the fourth dimension, “budgeting”, there are totally 9 items (29, 30, 31, 32, 33, 34, 36, 37
and 38). The factor loadings of the items differ between 0.79 and 0.57. In the fifth dimensin,
“expertise”, there are 5 items (40, 41, 42, 47 and 48) and the factor loadings of these items are
between 0.75 and 0.52. Sixth dimension, “lording”, consists of 12 items (51, 52, 53, 54, 55, 56,
57, 58, 59, 60, 61 and 62). The factor loadings of these items differ between 0.89 and 0.75.
The correlation coefficients between six factors with each other and total scale was given in
Table 7. According to the correlation analysis, the relation between factors with each other and
the total scale is significant.

Table 7. Correlation of the factors with each other

Factors 1 2 3 4 5 6 Total
Sponsorship(1)

Alliance Building(2) 454"

Empire Building(3) AT7 626"

Budgeting(4) 298" 654" 401"

Expertise(5) 312" 5777 5607 4527

Lording(6) 545" 430" 638" 155" 645"

Total 678" 7997 7907 6467 7797 803"

** Correlation is significant at the 0.01 level. *. Correlation is significant at the 0.05 level.

To determine the construct validity of the scale, Structural Equation Modeling was used.
Structural Equation Modeling is seen as a combination of factor analysis and regression or path
analysis (Hox & Bechger, 1998). The fitness of the obtained model tested with y2 /df, IFI, CFlI,
RMSEA, NFI, TLI(NNFI), SRMR and RMR fit indices were given in Table 8.
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Table 8. Goodness of fit indices for measurement model

Fit indicates Fit Range Research Model
X?/sd 0 < X?sd <3 1.683

IFI <0.90 .94

CFlI <0.90 .94
RMSEA 0.05 <RMSEA<0.08 .058

NFI <0.90 87

TLI (NNFI) <0.90 .94
SRMR .061
RMR 0.05<-<0.10 097

As shown in Table 8 in the study, fit indices with respect to factor analysis, chi-square
(x2) value for the scale and statistical significance were determined [y2= 1260.451, df= 749,
p< .05]. When proportioning these values (2 /df), the result was 1.683. As the obtained value
is below 3, model fit can be interpreted as perfect (Hooper, Coughlan & Mullen, 2008;
Schermelleh-Engel, Moosbrugger & Miiller, 2003). Consequently, the values mentioned
indicate acceptable fit. Path Analysis results showing the appropriateness of the scale items

with one another and with the dimension of the scale items were given in Figure 1.
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Figure 1. Path analysis results of the power base games scale
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3.3. Reliability of the Power Base Games Scale

Reliability of the Power Base Games Scale was analyzed with internal consistency
technique. According to this analysis, Cronbach Alpha internal consistency coefficient was
found .98 in sponsorship dimension, .92 in alliance building dimension, .81 in empire building
dimension, .90 in budgeting dimension, .88 in expertise dimension, .97 in lording dimension
and it was found .95 for overall scale. Kili¢ (2016) indicates that the scales whose Cronbach
Alpha value is above 0.70 have internal consistency, that is to say, the scale is reliable. In Table
9, Cronbach Alpha coefficients of the dimensions and the overall scale were given.

Table 9. Cronbach Alpha Coefficients of the Power Base Games Scale Sub-dimensions

Sub-dimensions N Number of Items Cronbach Alfa
Sponsorship 213 5 .98
Alliance Building 213 5 .92
Empire Building 213 5 81
Budgeting 213 9 .90
Expertise 213 5 .88
Lording 213 12 97
TOTAL 213 41 .95

Finally, factor-based Cronbach Alpha coefficients of the items were assessed. Cronbach
Alpha coefficients of the dimensions differed between. 98 and .81 without item deleted. When
an item was deleted, it differed between .98 and .75. When an item was deleted, Cronbach
Alpha coefficients were not higher than the Cronbach Alpha coefficients of the dimensions, so
it indicated that the reliability coefficient of the dimension wouldn’t increase in case of deleting
the item. This finding shows that item scorers are able to distinguish very well on the basis of
dimension. In the light of this information, it can be said that the scale is reliable.

4. RESULTS and DISCUSSION

When “being a human” predominates essentially in working environments and when
interests of people and groups get ahead of the interests of organizations, a different game is
staged. This game is entitled as “organizational politics”. The players of this game can be any
employee at any level of the organization. The subject of the game is how these actors gain the
power, protect the power and use the power to affect the individuals and organizational
decisions (Kesgen, 1999). Especially power base games, political games that managers use
against other people, may have positive and negative effects. Even so, it is clear that there is
not enough knowledge about how to use these games in the organizations and about necessary
competence for successful samples. Due to this, it was aimed to develop a scale for power base
games which are indispensable in organizational life. On the basis of this aim, by making what
the teachers think about the power base games that school principals use measurable, the
opportunity to obtain quantitative data on this subject was tried to be created. In this context,
“Power Base Games that School Principals Use Scale” was developed and the validity and
reliability analyses of the scale were carried out.

On the basis of Mintzberg’s “Political Games Theory”, what the teachers think about the
power base games that school principals use was determined from the results of the answers
by teachers to the open ended questions at the beginning of the scale developing process. A
pool with 70 items was created about Power Base Games and it was based on six factors in the
form of 5-Likert scale. Seven items were removed from the scale by assessing the answers of
experts about the appropriateness of the items for the scale according to Lawshe technique.
Item-total correlation was conducted to the draft scale with 63 items. Five items having
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correlation values below .30 were removed from the scale. According to Biiytikoztiirk (2017),
items with the item total correlation of .30 and above are more distinguishing. To determine
the distinctive strength of the scale items, point averages of the groups that consist lower 27%
and upper 27% were found significant for all items. Through exploratory factor analysis, the
factors determined in accordance with Political Games theory were entitled as “sponsorship”,
“alliance building”, “empire building”, “budgeting”, “expertise” and “lording”. It was
determined that fit values relating to confirmatory factor analysis provide the specified criteria
(Hu & Bentler, 1999; Schermelleh-Engel et al., 2003; Hooper et al., 2008; Duyan & Gelbal,
2008).

The scales having Cronbach Alpha values of over .70 have internal consistency, which
means the handled scale is reliable (Kilig, 2016). It was revealed that calculated Cronbach
Alpha Coefficients for the total scale and factors were appropriate. Also, when Cronbach alpha
coefficients were analyzed, it was determined that the reliability coefficients of the dimensions
wouldn’t increase in case of deleting the item.

Finally, in this study, it was found out that this scale developed for the educational
institutions is a valid and reliable measurement tool consisting of six dimensions and 41 items.
The developed scale revealed the perceptions of teachers' power base games used by school
principals In the related literature, there are limited quantitative and qualitative measurement
tools about political games and power base games (Chang, 2013; Medwick, 1996; Yazici et al.,
2015). So, it is believed that this scale will contribute both to researchers and practitioners.
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Appendix 1. Power Base Games That School Principles Use Scale

ITEMS

Strongly
Agree

Agree

Moderately

Agree

Disagree

Strongly
Disagree

1. Our school principal establishes friendships with his superiors to
gain prestige.

2. Our school principal receives support from his/her union to be able
to protect his current position.

3. Our school principal is in close contact with people who have
political identities in order to protect his/her current position.

4. Our school principal establishes positive relationships with
members of the parent-teacher association to protect his/her current
position.

5. When our school principal rewards teachers, he/she looks at their
social status in society rather than their achievements.

6. Our school principal makes common cause with vice-principals -
against teachers - by receiving their support.

7. Our school principal makes common cause with other school
principals to gain power.

8. Our school principal tends to make common cause with some
institution directors to gain power.

9. Our school principal comes to ignore the mistakes of the vice-
principals in order to form an alliance.

10. Our school principal praises vice-principals to get their support.

11. Our school principal brings parents and teachers, who support
his/her views, in parent-teacher association management board.

12. Our school principal uses the projects of talented teachers to
increase his / her own reputation.

13. Our school principal directs teachers to organize social activities
(proms, poetry recitations, etc.) to make his/her own advertising.

14. Our school principal benefits from the support of members of the
parent-teacher association board for his/her reputation.

15. Our school principal communicates with some teachers outside the
school (lunch, home visits, etc.) in order to increase his/her power in
the school.

16. Our school principal states to the higher authorities that allowances
received for the school are insufficient.

17. Our school principal motivates teachers to work more to get
support from specific projects (such as overseas projects).

18. Our school principal makes an effort to obtain support from the
parents who have economic power.

19. Our school principal tries to increase the school budget with social
activities.

20. Our school principal is in the effort to use the school garden for the
purpose of income (wedding hall, car park, tea garden, etc.) during the
holidays.

21. Our school principal would like to get more share from the National
Education budget for the school.

22. Our school principle wants teachers and vice-principals to work in
a self-sacrificing way to increase school’s budget
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23. Our school principal asks the teachers to increase their efforts so
that the school receives more allowance.

24. Our school principal collects donations from people and
organizations for the needs of the school.

25. Our school principal emphasizes the importance of his/her own
knowledge and skills at every turn.

26. Our school principal states that the school needs his/her own
knowledge and skills.

27. Our school principal talks about the originality of his/her own
ideas.

28. Our school principal makes teachers feel that he/she has mastered
the legislation on education.

29. Our school principal reminds teachers of the position where the
school came through his/her knowledge, talent and experience.

30.0ur school principal keeps teachers under pressure to fulfill his/her
requests.

31. Our school principal uses his/her statue to impose his/her ideas on
teachers.

32. Our school principal does not want to take the advices of teachers.

33. Our school principal makes us feel that he gives the final decision
on all issues.

34. Our school principal creates an image that participation in projects
which are not mandatory is mandatory.

35. Our school principal warns teachers in a rude way about their
mistakes.

36. Our school principal is closed to criticism.

37. Our school principal loads tasks to teachers outside of their job
descriptions.

38.0ur school principal wants to check every incident in the school
himself.

39. Our school principal’s wording against teachers is offending.

40. Our school principal gives orders at every turn.

41. Our school principal expects responsibility from teachers beyond
their duties.
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Ozet: Globallesen diinyada orgiitler diger Orgiitler ve cevresi ile giic MAKALE GECMISI
miicadelesini yasarken, Orgiitin en 6nemli kaynagi olan ¢alisanlar da kendi Gelis: 28 Ekim 2017
iclerinde gii¢ miicadelesi yasarlar. Bu gii¢c miicadelesinden basariyla ¢ikabilmek .. )

icin calisanlar ozellikle de yoneticiler orgiitlerde bir takim politik oyunlar Ditzeltme: 19 Subat 2018
kullanmaktadirlar. Bir egitim oOrgiiti olan okullarda okul midiirlerinin giig Kabul: 28 Subat 2018

merkezi olusturma oyunlarimi nasil ve ne kadar kullanildigin1 goérebilmek adina
okul miidiirlerinin kullandiklar1 giic merkezi olusturma oyunlar1 6l¢eginin
gelistirilmesi bu ¢alismanin amacini olusturmaktadir. Calismanin 6rneklemini
2015-2016 egitim ogretim yilinda Burdur ili Yesilova ve Karamanl il¢elerinde Okul Miidiirii, Gii¢ Merkezi
calisan 213 Ogretmen olusturmaktadir. Olgegin uzmanlar tarafindan
degerlendirilmesinde Lawshe tekniginden yararlanilmig, sonrasinda Ag¢imlayici
Faktor Analizi (AFA) ve Dogrulayici Faktor Analizi (DFA) yapilmistir. Yapilan Gegerlik, Giivenirlik.
analizler sonucunda sponsorluk, ittifak kurma, imparatorluk kurma, biitgeleme,

uzmanlk ve patronluk olmak iizere 6 boyut ve 41 maddeden olusan 6lgegin

gegerli ve giivenilir bir 6l¢gme araci oldugu belirlenmistir.

ANAHTAR KELIMELER

Olugturma Oyunlari,

1. GIRIS

Globallesen diinyada orgiitlerin varliklarini devam ettirebilmeleri zor hale gelmistir.
Orgiitler yasamlarini siirdiirebilmek i¢in degisimlere uyum saglamak ve rakipleriyle yarigmak
zorunda kalmuslardir. Orgiitlerdeki kit kaynak dagilimi, gelece@in kestirilememesi ve drgiitte
veya ¢evrede yasanan degisimler orgiit icerisinde ¢alisanlar1 da bireysel ¢ikarlarini korumak
icin giic miicadelesi sergilemeye, yani politik oyunlar oynamaya yonlendirmektedir.

Politik davranisi, bir kisinin kendisine ya da bir bagka birime yarar saglamak i¢in normal
gii¢ sisteminin diginda davranmasi olarak tanimlayan Gibson, Ivancevich ve Donnelly, (1988)
orgiitlerde bireylerin ve birimlerin devamli olarak politik davranislarla mesgul oldugunu
belirtmislerdir. Sonaike (2013), orgiit iiyelerinin profesyonel olarak kullandiklari orgiitte
isbirligini arttiran politik davraniglar1 olumlu; diger taraftan kisinin ¢ikarlarina hizmet eden,
orgiitiin cesitli birimleri arasindaki igbirligini bozan ve takim ruhuna zarar veren politik
davraniglari olumsuz olarak siniflandirmistir. Ferris ve digerleri (1996) ise strese ve gerginlik
reaksiyonlarina yol actig1 i¢in Orgiitsel politikayi, isyerinde ¢ogu kez stres yiikleyici olarak
kavramsallastirmaktadirlar.
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Politik davranisin ortaya ¢ikmasinda bireysel ve orgiitsel faktorlerin neden oldugu
goriilmektedir. Yiiksek i¢ kontrol, yiiksek makyavelist kisilik, 6rgiite yatirim, is segeneklerinin
farkinda olmak ve basar1 beklentisinin yiiksek olmasi (Robbins ve Judge, 2013) gibi bireysel
faktorlerin yanisira gii¢ ve kaynaklarin esit olmayan dagilimi (Al-Tuhaih ve Van Fleet, 2011),
merkezilesme derecesinin yiikksek olmasi (Kesgen, 1999), kurumsal biiyiikliik, kesin
politikalarin olmamasi ve liyelerin heterojenligi (Alp, 2010) gibi orgiitsel faktorler orgiitlerde
politik davraniglarin ortaya ¢ikma nedenleri olarak sayilabilir. Nedeni her ne olursa olsun
politika, her tiirden orgiitte orgiitsel iklimi etkileyen bir olgudur (Bodla ve Danish, 2013).

Orgiitsel politikay1r tanimlamanin en iyi yolunun onu orgiit calisanlarinin oynadig
oyunlar seklinde algilamaktan geger (Mintzberg, 1989). Politik davranis olarak sergilenen
oyunlart Mintzberg (1985); Otorite Oyunlari, Giic Merkezi Olusturma Oyunlar:, Rakip
Oyunlari ve Degigsim Oyunlart olmak tizere dort kategoride siniflandirmistir (akt. Cacciattolo,
2014). Bu calismada, Tiirkiye’deki egitim sistemin yapist ve okul midiirlerinin rolleri
diisiiniilerek Otorite Oyunlari, Rakip Oyunlari ve Degisim Oyunlari 6l¢gege dahil edilmemistir.
Olgek, Gii¢ Merkezi Olusturma Oyunlart ile ilgili olarak hazirlanmistir.

Yonetim ve orgiit i¢in insanoglunun ilgisinin merkezinde olan “gii¢” kavrami, baska bir
bireyin davranisin1 degistirmek icin etkili kimse tarafindan kullanilan bir kaynak (bir cesit
kuvvet rezervi) olarak tanimlanabilir (Porter, Angle ve Allen, 2003). Gii¢ merkezi olusturma
oyunlart ise gilice paralel olarak bireyin orgiitsel giiclinli artirmak i¢in islettigi oyunlar seklinde
tanmimlanabilir (Cacciattolo, 2014). Calisanlarin kisisel amaglarina ulasmak ve ¢ikarlarini 6n
planda tutarak biitiin firsatlar1 degerlendirdigi giic merkezi olusturma oyunlarini1 Mintzberg
(1985), sponsorluk oyunu, ittifak kurma oyunu, imparatorluk kurma oyunu, biitceleme oyunu,
uzmanlik oyunu ve patronluk oyunu olmak tlzere alti kategoride sekillendirmistir (akt.

Cacciattolo, 2014).

Sponsorluk oyunu, kendini yiikselen ya da yerlesmis bir yildiza baglayan kisiyi kapsar.
Genellikle kendi giic merkezini kurmay1 arzulayan kisilerce oynanir ve bu kisiler gii¢
karsiliginda {stlerine olan sadakatlarimi bildirip onlart kullanarak bu oyunu oynarlar
(Mintzberg, 1985). Sponsor, genellikle kisinin patronu ya da daha ¢ok giice ve konuma sahip
baska biridir (Gibson ve dig., 1988). Ittifuk kurma oyunu, karsihiklh destek arayan (Yazici,
Sezgin Nartgiin, ve Ozhan, 2015) es diizeydeki kisiler arasinda oynanir. Orgiit icinde
ilerlemede gilic merkezi olusturmak icin birbirlerine destek konusunda ortiik sd6zlesme yapan
genellikle yoneticiler, bazen de uzmanlar tarafindan oynanir (Mintzberg, 1989). Imparatorluk
kurma oyunu, es diizeydeki kisilerle degil, bireysel olarak astlarla igbirligi yaparak ozellikle
giic merkezi olusturmak i¢in yoneticilerce oynanir (Mintzberg, 1989). Biit¢eleme oyununda ise
bireyler, manipiilasyon ile ya da finansal kaynaklar1 kontrol ederek gii¢ toplar. Oyuncular
biitgeleme alanlarinda yer alan sorumluluk sahibi kisilerdir. Oyunun amaci dagitilmamis
toplam kaynaklarin orantisiz paylasimini giivence altina almaktir (Medwick, 1996). Uzmanlik
oyununda uzmanlar 6zel bilgilerini kullanarak konumlarini giivence altina almaya g¢alisirlar
(Yazic, ve dig., 2015). Bu oyun, orgiitiin gereksinim duydugu teknik beceri ya da uzmanliga
sahip bireyler tarafindan oynanir. Bu oyundaki oyuncular uzmanliklarinin ve becerilerinin
Oonemini vurgulayarak oyunu saldirganca oynarlar. Uzman oyuncular bilgilerini kendilerine
saklayarak essiz olan beceri ve yeteneklerini daima korumaya ¢aligirlar (Mintzberg, 1989).
Patronluk oyununda ise kisiler astlar1 {izerindeki yasal giiglerini kullanarak gii¢ elde etmeye
caligirlar (Yazici, ve dig., 2015). Oyun, mesru gii¢ kullanmaksizin ya da az kullanarak digerleri
tizerinde mesru giice “hiikkmederek” gii¢ merkezi olusturmak i¢in oynanir (Mintzberg, 1989).

Orgiitlerde 6zellikle yoneticiler, sahsi cikarlar1 igin giicii elde etmek ve korumak
amaciyla politik oyunlardan birisi olan gii¢ merkezi olugturma oyunlarini1 kullanmaktadirlar.
Yoneticilerin kullandigi kat1 politik oyunlardan ¢alisanlarin olumsuz etkilenmesiyle, is tatmini
ve oOrglitsel baghilik algisinda azalma, calisanlarin motivasyonlarinin ve performanslariin
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diismesi, tiikenmiglik duygusu ve oOrglitsel sosyallesmenin gerceklesememesi gibi sorunlar
olusabilir. Ancak Mintzberg (1985) etkili bir sekilde isletildiginde politik oyunlarin, Grgiitte
karar almay1 kolaylastirip ¢alisanlarin gelecek beklentilerine yonelik bireysel amaglarini
gerceklestirirken orgiitsel verimliligi de artiracagini belirtmistir.

Sonug olarak; diger orgiitler gibi bir egitim Orgiitii olan okullar da politikadan ve gii¢
merkezi olusturma oyunlarindan bagimsiz olarak diisiiniillemez. Bu nedenle siirecin en kritik
0gesi durumunda olan 6gretmenler tarafindan okul miidiirlerinin kullandiklar1 giic merkezi
olusturma oyunlariin nasil ve ne kadar oynandigimin belirlenmesi ve bu konuda gereken
onlemlerin alinmasi gerekmektedir. Ayrica alanyazinda bu konuda yapilmis c¢aligsmalarin
sayica azlig1 da giic merkezi olusturma oyunlar1 Slgeginin gelistirilmesi i¢in bir gerekce
olusturmaktadir. Bu nedenle ¢alismada okul miidiirlerinin gii¢ merkezi olusturma oyunlarini
nasil ve ne kadar kullanildigin1 goérebilmek amaciyla okul miidiirlerinin kullandiklar1 gii¢
merkezi olusturma oyunlar1 6l¢eginin gelistirilmesi amag¢lanmustir.

2. YONTEM
2.1. Arastirma Deseni

Bu caligma Ogretmen algilarina gore okul miidiirlerinin kullandiklar1 giic merkezi
olusturma oyunlarmi Slgmeye yonelik bir dlgek gelistirme ¢alismasidir. Olgek gelistirme
amactyla yapilmast planlanan c¢alisma, gecerlik ve giivenirlik analizleri {izerine
sekillendirilmistir.

2.2. Calisma Grubu

Calisma kapsaminda 2015 - 2016 egitim-6gretim yili bahar doneminde Burdur ili
Yesilova ve Karamanl ilgelerinde gorev yapmakta olan tiim Ogretmenlere ulagilmaya
calisilmig; ancak, 213 6gretmenden arastirma verileri elde edilmistir. Tabachnick ve Fidell
(1989), faktor analizi i¢in 200 kisiden elde edilen verilerin yeterli oldugunu belirtmektedir (akt.
Biiylikoztiirk, 1997). Uygulamaya katilan dgretmenlerin demografik bilgileri Tablo 1’de
verilmistir.

Tablo 1. Pilot Uygulamaya Dahil Edilen Ogretmenlerin Demografik Bilgileri

f %

Cinsiyet

Kadin 113 53.1

Erkek 100 46.9

Toplam 213 100.0
Brans

Sayisal Ders Ogretmeni 52 24.4

Sézel Ders Ogretmeni 68 31.9

Sinif Ogretmeni 42 19.8

Diger Brans Ogretmeni 51 23.9

Toplam 213 100.0
Kidem

1-10 y1l 100 46.9

11-20 y1l 87 40.8

21 yil ve iizeri 26 12.3

Toplam 213 100.0
Okulda Calisma Siiresi

1-5y1l 142 66.7

6-10 y1l 41 19.2

11 y1l ve iizeri 30 141

Toplam 213 100.0
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2.3. Olcme Aracinin Hazirlanmasi

Olgek gelistirmenin ilk asamasinda ilgili alanyazin ayrintili bir sekilde incelenmis ve
gelistirilecek Olgme araci ile ilgili teorik alt yapi olusturulmustur. Mintzberg’in “Politik
Oyunlar Kurami”na dayali olarak gelistirilen Olcek, Tiirkiye’deki egitim sistemin yapisi ve
okul miidiirlerinin rolleri diisiiniilerek giic merkezi olusturma oyunlar ile ilgili olarak
hazirlanmustir.

Calismada uluslararas1 yazindan elde edilen tanimlar ve 6nermeler Tiirkceye cevrilerek
Gii¢ Merkezi Olusturma Oyunlarini agiklayan bir metin hazirlanmigtir. Metin, 11 6gretmene
verilmis ve acik uglu sorularla yoneticilerin sergileyebilecekleri oyunlari yazmalari istenmistir.
Ogretmenlerin yazdiklar1 oyunlardan yararlanilarak aday dlgegin ifadeleri hazirlanmistir. Dil
gegerligini saglamak amaciyla elde edilen ifadeler dort Tiirkge Ggretmeninin goriislerine
sunulmug ve Oneriler dogrultusunda gerekli diizeltmeler yapilarak maddelere son sekli
verilmistir. Toplamda Gii¢ Merkezi Olusturma Oyunlari ile ilgili 5°1i Likert tipinde 6 faktore
dayali olarak 70 maddelik havuz olusturulmustur.

2.4. Gii¢ Merkezi Olusturma Oyunlar1 Olceginin Kapsam Gegerligi

Kapsam (igerik) gecerligi ¢alismasi, her bir maddenin temsil edilebilirligi ve agikligi
tizerine bilgi saglar ve yap1 gegerligi i¢in On analiz niteligindedir. Uzman grubu dlgegin
gelisimi i¢in somut oneriler sunar. Daha sonra gézden gecirilmis taslak dl¢ek diger psikometri
ozellikleri degerlendirmek i¢in pilot ¢alismada kullanilir (Rubio, Berg-Weger, Tebb, Lee ve
Rauch, 2003). Bu ¢alismada kapsam gegerligi i¢in Lawshe teknigi kullanilmistir. Hazirlanan
aday Olcek maddeleri, her biri egitim yOnetimi alaninda uzman olan 16 &gretim elemani (9
dogent, 7 yardimci dogent) tarafindan incelenmis, uzmanlardan olusturulan maddelerin
aragtirma konusu ile ilgili olup olmadigina dair goriisleri alinmistir. Lawshe tekniginde, en az
5 en fazla ise 40 uzman goriistine ihtiya¢ vardir (Yurdugiil, 2005). Uzmanlardan maddelerin
Olcek icin uygunluguna iliskin cevaplarini 3’lii derecelendirme olgegi (1: Kaldirilmali, 2:
Diizeltilmeli, 3: Kalmali) lizerinde belirtmeleri istenmistir. Uzmanlarin agiklama yapmalarina
olanak vermek icin her bir maddenin altina bir bosluk birakilmis ve uzmanlara gerektiginde
maddeler tlizerinde de diizeltme yapabilecekleri belirtilmistir. Uzmanlardan gelen formlar
toplandiktan sonra, tiim cevaplar tek bir formda birlestirilmis ve her bir maddeye iliskin
kapsam gecerlik oranlar1 belirlenmistir. Lawshe’1in (1975) belirttigi dl¢iitlere gére uzman sayisi
16 oldugunda minimum kapsam gecerlik oran1 (KGO) degeri 0.49 olarak alinmalidir. Her bir
madde i¢in KGO formiilii su sekilde belirtilmistir (Lawshe, 1975):

Nc — N/2
KGO =
N/2
Formiilde Nc “gerekli” diye goriis bildiren katilimcilarin sayisini, N toplam katilimci
sayisini gosterir.

Kapsam gecerlik orant 0.49’un altinda deger aldigi belirlenen 7 madde Olgekten
cikarilmistir. Olgegin tamaminda geriye kalan 63 madde icin Kapsam Gegerlik Indeksi (KGI)
0.708 olarak bulunmustur. Kapsam Gegerlik Indeksi alikonulan maddelerin KGO degerlerinin
ortalamasidir (Lawshe, 1975).

2.5. Verilerin Analizi
Hazirlanan taslak 6lgekte yer alan maddelere 213 6gretmenin verdigi cevaplar bilgisayar
ortamina alinmig ve veriler ¢éziimlenmistir. Veri setinin normallik testinde verilerin garpiklik

ve basiklik degerleri incelenmistir. Huck’a gore (2008) normal dagilim gosteren bir veri setinde
carpiklik ve basiklik degerlerinin -1 ile +1 arasinda olmasi gerekir. Yapilan analiz sonucunda
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carpiklik ve basiklik degerleri -1 ile +1 arasinda oldugu i¢in verilerin normal dagilim gosterdigi
sOylenebilir.

Olgek maddelerinden alinan puanlar ile dlgegin toplam puam arasindaki iliskiyi
aciklamak amaciyla 6ncelikle madde-toplam puan korelasyonu uygulanmistir. Maddenin ayirt
edicilik gecerligi icin madde analizi yapilmistir. Olgek maddelerinin, ayirt edicilik giiglerinin
belirlenmesi amaciyla; alt %27 ve iist %27 yi olusturan gruplarin, puan ortalamalari1 Bagimsiz
Iki Orneklem t-Testi ile karsilastirilmistir. Verilerin faktor analizine uygun olup olmadigini
belirlemek igin Kaiser-Meyer-Olkin (KMO) ve Barlett degerleri incelenmistir. Olgegin yap:
gecerligi icin Ac¢imlayic1 Faktor Analizi (AFA) yapilmis ve daha sonrasinda ortaya g¢ikan
faktorlerin uyum indekslerine bakabilmek i¢in Dogrulayici Faktor Analizi (DFA) yapilmstir.
Calismada Gii¢ Merkezi Olusturma Oyunlar1 Olgeginin giivenirligi i¢ tutarlilik (Cronbach Alfa
degerleri) yontemiyle hesaplanmugtir.

3. BULGULAR )
3.1. Gii¢ Merkezi Olusturma Oyunlari Ol¢eginin Madde Analizi

Oncelikle 6l¢ek maddelerinden alinan puanlar ile dlgegin toplam puani arasindaki iliskiyi
aciklamak amaciyla madde-toplam puan korelasyonu uygulanmistir. Biiyiikoztiirk’e (2017)
gore testin gecerligi i¢in hesaplanan korelasyon katsayisi, istatistiksel anlamlilik bakimindan
yorumlanir. Gegerlik katsayisi i¢in hesaplanan .30 ve daha yiiksek korelasyonlar testin gegerli
oldugunun bir gostergesi olarak degerlendirilebilir. Bu ¢alismada madde-toplam korelasyon alt
degeri .30 olarak alinmustir. Tablo 2°de biitin maddelerin madde toplam korelasyonlari
verilmistir.

Tablo 2. Giig¢ Merkezi Olusturma Oyunlar1 Olgegi, Pearson Carpim Moment Korelasyon Analizi
Sonuglari

Madde No r Madde No r Madde No r
1 .64 22 .58 43 .78
2 .03 23 49 44 .68
3 .63 24 .53 45 .78
4 7 25 .67 46 .66
5 .63 26 -.03 47 42
6 .66 27 71 48 .63
7 0 28 .69 49 .59
8 .80 29 49 50 .82
9 .63 30 46 51 .75
10 74 31 .62 52 .76
11 .62 32 40 53 .65
12 .61 33 .48 54 .67
13 74 34 .53 55 .64
14 a7 35 .05 56 .63
15 74 36 42 57 .61
16 71 37 .53 58 .64
17 46 38 .50 59 57
18 .61 39 .67 60 .64
19 .59 40 .69 61 .64
20 .61 41 12 62 .68
21 74 42 .70 63 .26

P<.05
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Tablo 2’ye gore madde-toplam korelasyonu .30’un altinda yer alan 5 madde (2, 7, 26, 35
ve 63. maddeler) 6lcekten ¢ikarilmistir. Geriye kalan 58 maddenin madde toplam korelasyon
degerleri .82 ile .40 arasinda degismektedir.

Aday oOlgek formundaki 58 maddenin ayirt edicilik gegerligi i¢in madde analizi
yapilmistir. Olgek maddelerinin ayirt edicilik giiglerinin belirlenmesi amaciyla; dlgekten elde
edilen ham puanlar biiyiikten kii¢iige dogru siralanmistir. Bu siralama sonucunda alt %27 ve
{ist %27’yi olusturan gruplarin, puan ortalamalar1 Bagmmsiz ki Orneklem t-Testi ile
karsilagtirilmistir. Alt ve iist gruplar arasinda yapilan t-testi sonuglarinda biitiin maddeler p<.05
diizeyinde anlaml1 bulunmustur. Elde edilen sonuglar 6lgek madde ve 6lgek toplam puanlarinin
ayirt edici oldugunu ortaya koymaktadir.

3.2. Gii¢ Merkezi Olusturma Oyunlar1 Ol¢ceginin Yap1 Gecerligi

Verilerin faktdr analizine uygun olup olmadigini belirlemek i¢in Kaiser-Meyer-Olkin
(KMO) ve Barlett degerleri incelenmistir. KMO katsayisi, veri matrisinin faktor analizi i¢in
uygun olup olmadig1 hakkinda bilgi verir. Faktorlestirilebilirlik i¢in KMO’nun .60’dan ytiksek
cikmasi beklenir. Ayrica Barlett’s testinin anlamli ¢ikmasi, veri matrisinin uygun oldugunun
gostergesidir (Bliytlikoztiirk, 2017). Bu calismada yapilan analizler sonucunda, faktoér analizi
icin KMO degeri .942 ve Barlett’s degerinin (X?= 12984.894; p<.01) anlamli oldugu
goriilmektedir. KMO ve Bartlett's Testi Degerleri Tablo 3'te gosterilmektedir.

Tablo 3. KMO ve Bartlett's Testi Degerleri

Kaiser-Meyer-Olkin Orneklem Yeterligi 942
Ki-kare Degeri 12984.894
Bartlett’s Kiiresellik Testi S derecesi 1653
P .000

Aday olcekte kalan 58 madde iizerinden yapilan faktdr analizinde, Olgek Temel
Bilesenler Analizi (Principal Component Analysis) ile sinanmustir. Olgekteki faktdrler
incelenirken Varimax dik dondiirme teknigi uygulanmigtir. Maddelerin faktorlerle olan
iligkisini aciklayan faktor yiik degerlerinin anlamliligini test etmek i¢in Stevens’a (1996) gore
Tablo 4°te verilen kritik degerlerin iki kat1 alinmalidir. Tablo 4’e gore bu ¢alismada Srneklem
213 alindig1 i¢in faktor yiik degeri en az 0.36 olmalidir. Biiyiikoztiirk’ e (1997) gore ise bir
calismada maddenin 6l¢ekte yer almasina karar verirken birinci faktordeki yiik degerinin .45
ve daha yliksek olmasi 6l¢iisii temel alinmalidir. Ayrica s6z konusu maddenin birinci faktorde
aldig1 yiik degeri ile diger faktorlerden aldigi yilik degerinin farkinin .10 ve daha yiiksek
olmasina dikkat edilmelidir. Bu arastirmada faktorlerin olusturulmasinda maddelerin faktor
yiikii i¢in alt sinir .45 ve yiik degeri fark: .10 olarak alinmustir.

Tablo 4. iki Uglu Testlerde Korelasyon Katsayisi i¢in Kritik Degerler
Orneklem Kritik Deger Orneklem Kritik Deger Orneklem Kritik Deger

Sayist Sayisi Sayist
50 .361 180 192 400 129
80 .286 200 182 600 105
100 .256 250 163 800 091
140 217 300 149 1000 .081
a=.01

Kaynak: Stevens, J. (1996). Applied multivariate statistics for the social sciences, (3rd Edition), New Jersey:
Mahwah, Lawrence Erlbaum.
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Temel Bilesenler Analizi sonucunda 6z degeri 1°den biiyiik 8 faktér bulunmustur. Bu 8
faktoriin tlimii varyansin % 72.89’unu agiklamaktadir. Ancak kuramsal agidan Olgegin alti
faktorde toplanmasi diisiiniildiigiinden alt1 faktorli bir ¢6ziim arayigina gidilmis ve faktor sayist
alt1 olarak belirlenmistir. Oz deger ve agikladiklar1 varyanslara dayali bulgular Tablo 5’te
verilmistir.

Tablo 5. Oz degerler ve agikladiklari varyanslar

Baslangi¢ Ozdegerleri Toplam Faktor Yiikleri
Faktorler Ozdeger Varyans Toplam Ozdeger  Varyans (%)  Toplam
(%) Varyans Varyans
(%) (%)

1 24.169 41.671 41.671 24.169 41.671 41.671

2 7.067 12.184 53.855 7.067 12.184 53.855

3 3.618 6.238 60.093 3.618 6.238 60.093

4 1.913 3.298 63.391 1.913 3.298 63.391

5 1.773 3.056 66.448 1.773 3.056 66.448

6 1.529 2.636 69.084 1.529 2.636 69.084

Tablo 5’te goruldigi gibi, faktér sayisi alti olarak belirlendiginde ise alti faktoriin
acikladiklar1 toplam varyans, % 69.08 olarak bulunmustur. Olgegin agiklamasi gereken toplam
varyans degeri konusunda Henson ve Roberts (2006), % 52 ve iizerinde bir degerin 6lgek
caligmalarinda saglanmasi gerektigini belirtmektedirler (akt. Seger, 2013). Olgekteki
maddelerin faktor yapilar1 ve faktor yiik degerleri incelendiginde, baz1 maddeler (4, 6, 8, 10,
17, 25, 27, 39, 43 ve 44. maddeler) kuramsal agidan ilgili faktorde yer almasinin uygun
olmayacag diisiintildiigii i¢in, bazi1 maddeler (21, 45, 46 ve 50. maddeler) en yiiksek faktor
yiikii ile ikinci yliksek faktor ytikii arasindaki farkin 0.10’dan az oldugu i¢in ve bazi maddeler
(23, 28 ve 49. maddeler) faktor agirligr .45’in altinda oldugu i¢in analiz dis1 birakilmistir.
Yapilan analizlerden sonra kalan 41 madde alt1 boyut belirtilerek yeniden faktor analizine tabi
tutulmustur. Faktor Analizinde faktorlere iliskin bilgiler Tablo 6’da verilmistir.

Tablo 6. Giig Merkezi Olusturma Oyunlar1 Olgeginin Faktdr Yapist ve Maddelerin Faktdr Yiik
Degerleri

Olgek Patronluk Biitceleme ~ Sponsorluk  ittifak Uzmanlik Imparatorluk
Maddeleri Kurma Kurma
61 ,896

60 ,881

57 ,849

52 ,846

56 ,844

54 ,832

59 ,780

53 779

62 178

51 167

55 ,761

58 157

37 791

32 ,782

34 ,780

36 ,750

31 ,745

38 ,730
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29 ,678

30 ,648

33 571

11 ,915

9 ,914

5 ,908

1 ,902

3 ,890

12 , 7154

13 711

14 ,685

16 ,682

15 ,673

40 , 755

42 7134

41 , 728

48 ,589

47 ,524

22 677
19 ,674
20 ,621
24 ,573
18 ,493

41 maddeden olusan “Gii¢ Merkezi Olusturma Oyunlar1 Olgeginin boyutlar1 alanyazin
ile paralel olarak, “sponsorluk”, “ittifak kurma”, “imparatorluk kurma”, “biit¢celeme”,
“uzmanhik” ve “patronluk” olarak isimlendirilmistir. Birinci boyut olan “sponsorluk”
boyutunda toplam 5 madde (1, 3, 5, 9 ve 11. maddeler) yer almaktadir. Maddelerin faktor
yiikleri 0.91 ile 0.89 arasinda degismektedir. Ikinci boyut olan “ittifak kurma” boyutunda 5
madde (12, 13, 14, 15 ve 16. maddeler) yer almaktadir ve bu maddelerin faktor yiikleri 0.75 ve
0.67 arasindadir. Ugiincii boyut olan “imparatorluk kurma” boyutu 5 maddeden (18, 19, 20, 22
ve 24. maddeler) olusmaktadir. Bu maddelerin faktor yiikleri 0.67 ile 0.49 arasinda
degismektedir. Dordiincii boyut olan “biitgeleme” boyutunda toplam 9 madde (29, 30, 31, 32,
33, 34, 36, 37 ve 38. maddeler) yer almaktadir. Maddelerin faktor yiikleri 0.79 ile 0.57 arasinda
degismektedir. Besinci boyut olan “uzmanlik” boyutunda 5 madde (40, 41, 42, 47 ve 48.
maddeler) yer almaktadir ve bu maddelerin faktor yiikleri 0.75 ve 0.52 arasindadir. Altinct
boyut olan “patronluk™ boyutu 12 maddeden (51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 61, ve 62.
maddeler) olusmaktadir. Bu maddelerin faktor yiikleri 0.89 ile 0.75 arasinda degismektedir.
Alt1 faktoriin birbirleriyle ve 6lgegin tamamu ile korelasyon degerleri Tablo 7°de verilmistir.
Korelasyon analizlerine gore faktorlerin birbirleri ve 6l¢egin tamamu ile anlamli iliskilere sahip
olduklar1 goriilmektedir.

Tablo 7. Faktorler arasi korelasyon degerleri

Faktorler 1 2 3 4 5 6 Toplam
Sponsorluk(1)

Ittifak Kurma(2) 454"

Imparatorluk Kurma(3) 477" 626"

Biitgeleme(4) 298" 654" 401™

Uzmanlik(5) 3127 5777 560" 452"

Patronluk(6) 545" 4307 638" 155" 645"

Toplam 678" 7997 790" 646" 7797 803"

* Korelasyon .01 diizeyinde anlamhdir. ** Korelasyon .05 diizeyinde anlamlidir.
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Olgegin yapr gecerligini saptamak icin Yapisal Esitlik Modeli kullanilmistir. Yapisal
Esitlik Modeli, faktor analizi ve regresyon ya da path analizinin birlesimi olarak goriiliir (Hox
ve Bechger, 1998). Elde edilen modelin uygunluguna ait x2/df, IFI, CFl, RMSEA, NFI, TLI
(NNFI), SRMR ve RMR degerleri Tablo 8’de verilmistir.

Tablo 8. Ol¢iim modeli i¢in uyum indeksleri

Uyum Olgiisii Olgiit Arastirma Modeli
X?/sd 0< X%sd <3 1.683

IFI <0.90 94

CFI <0.90 .94
RMSEA 0.05 <RMSEA<0.08 .058

NFI <0.90 .87

TLI (NNFI) <0.90 94
SRMR .061

RMR 0.05<-<0.10 097

Tablo 8’de goruldiigii gibi, ¢alismada dogrulayici faktor analizine iliskin uyum
indeksleri, olgek i¢in ki-kare (y2) degeri ve istatistiki anlamlilik diizeyleri saptanmigtir
[x2=1260.451, df= 749, p <.05]. Bu degerler birbirine oranlandiginda (y2 /df), sonu¢ 1.683
cikmistir. Elde edilen degerin 3’iin altinda olmasi uyumun miikemmel oldugu seklinde
yorumlanabilir (Hooper, Coughlan ve Mullen, 2008; Schermelleh-Engel, Moosbrugger ve
Miiller, 2003). Sonug olarak, belirtilen degerlerin kabul edilebilir sinirlar i¢cinde oldugu tespit
edilmistir. Olgegin boyutlarinim birbiri ile ve dlgek maddelerinin boyutla uyumunu gosteren
Path Analizi sonuglar1 Sekil 1°de verilmistir.
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Sekil 1. Gii¢ Merkezi Olusturma Oyunlar1 Olgegi Path Analizi Sonuglari
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3.3. Gii¢ Merkezi Olusturma Oyunlar1 Ol¢eginin Giivenirligi

Calismada Giig Merkezi Olusturma Oyunlart Olgeginin giivenirligi i¢ tutarlilik
yontemiyle hesaplanmistir. Buna gore Cronbach Alpha i¢ tutarlilik katsayisi sponsorluk
boyutunda .98, ittifak kurma boyutunda .92, imparatorluk kurma boyutunda .81, biitgeleme
boyutunda .90, uzmanlik boyutunda .88, patronluk boyutunda .97 ve 6l¢egin geneli igin .95
olarak hesaplanmistir. Kilig (2016), genel olarak Cronbach Alpha degeri 0.70’in lizerinde olan
Olgeklerin igsel tutarliliga sahip oldugunu yani ele alinan Olgegin glivenilir oldugunu
belirtmistir. Tablo 9’da boyutlara ve Olgegin tamamina ait Cronbach Alfa katsayilari
verilmistir.

Tablo 9. Gii¢ Merkezi Olusturma Oyunlar1 Olgegi Alt Boyutlarinin Cronbach Alpha Katsayilari

Alt Boyutlar N Madde Sayist Cronbach Alfa
Sponsorluk 213 5 .98
Ittifak Kurma 213 5 .92
Imparatorluk 213 5 81
Biitgeleme 213 9 .90
Uzmanlik 213 5 .88
Patronluk 213 12 97
TOPLAM 213 41 .95

Son olarak maddelerin faktér bazinda madde birakmali Cronbach Alpha katsayilari
hesaplanmistir. Boyutlarin Cronbach Alpha katsayilari madde ¢ikarmadan .98 ile .81 arasinda
degismektedir. Madde c¢ikarilldiginda ise .98 ile .75 arasinda degismektedir. Madde
cikarildiginda Cronbach Alpha katsayilari, boyutlarin Cronbach Alpha katsayilarindan biiyiik
olmadig1 i¢in, madde atildig1 takdirde boyutun giivenirlik katsayisinin yiikselmeyecegine igaret
etmektedir. Bu bulgu madde puanlayicilarinin boyut bazinda iyi derecede ayirt edebildigini
gostermektedir. Bu bilgiler dogrultusunda dl¢egin giivenilir bir yapida oldugu soylenebilir.

4. SONUC ve TARTISMA

Calisma ortamlarinda temelde “insan” olma 6zelligi agir bastiginda, kisilerin ve gruplarin
cikarlart orgiitlerin ¢ikarlarinin 6niine gectiginde, farkli bir oyun sahneye konulmaktadir. Bu
oyun “Orgiitsel politika” olarak adlandirilmaktadir. Bu oyunun oyuncular1 orgiitlerin her
kademesindeki calisanlar olabilir. Oyunun konusu bu aktdrlerin giicii nasil kazandigi, nasil
koruduklar1 ve bu giicii 6rgiitsel kararlara ve bireylere etki edebilmek i¢in nasil kullandiklaridir
(Kesgen, 1999). Ozellikle yoneticilerin diger kisilere kars1 kullandiklar1 politik oyunlardan giic
merkezi olusturma oyunlarinin olumlu ya da olumsuz etkileri olabilir. Buna ragmen, orgiitlerde
nasil uygulanacagina ve basarili 6rnekler i¢in gereken yetkinliklere iliskin yeterli bilgiye sahip
olunmadig1 goriilmektedir. Bu nedenle orgiit yasaminda bir vazgecilmez olan giic merkezi
olusturma oyunlarina yonelik bir 6lgek gelistirilmesi amaglanmistir. Bu amagtan yola ¢ikarak
ogretmenlerin okul miidiirlerinin kullandiklar1 giic merkezi olusturma oyunlarina yonelik
diisiincelerinin ne yonde oldugunu 6lgiilebilir bir hale getirerek, bu konu hakkinda nicel veriler
elde edilebilme firsati yaratilmaya c¢alisilmistir. Bu baglamda "Okul Miidiirlerinin
Kullandiklar1 Gii¢ Merkezi Olusturma Oyunlar1 Olgegi" gelistirilmis ve buna iliskin gecerlik
ve giivenirlik analizleri gerceklestirilmistir.

Olgek gelistirme siirecinin en basinda Mintzberg’in “Politik Oyunlar Kurami”na dayali
olarak ogretmenlere yoneltilen agik uglu sorulardan alinan cevaplar sonucunda, okul
midiirlerinin kullandiklar1 giic merkezi olusturma oyunlarina yonelik 6gretmenlerin ne gibi
diistincelere sahip oldugu belirlenmistir. Konu ile ilgili 5°1i Likert tipinde alt1 faktore dayali
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olarak 70 maddelik havuz olusturulmustur. Lawshe teknigine gére uzmanlarin maddelerin
Olcek i¢in uygunluguna iliskin cevaplar1 degerlendirilerek yedi madde 6l¢ek dis1 birakilmistir.

63 maddelik taslak 6lgege madde-toplam korelasyonu uygulanmistir. Korelasyon degeri
.30’un altinda yer alan bes madde 6l¢ekten ¢ikarilmistir. Biiylikoztiirk’e (2017) gore madde
toplam korelasyon degeri .30 ve iizeri olan maddeler 6l¢egin gegerli oldugunun gdostergesi
olarak degerlendirilebilir. Olcek maddelerinin ayirt edicilik giiclerinin belirlenmesi amactyla
alt %27 ve st %27’yi olusturan gruplarin, puan ortalamalar1 biitiin maddeler i¢in anlaml
bulunmustur. A¢imlayici faktor analizi ile Politik Oyunlar kuramina uygun olarak belirlenen
faktorler “sponsorluk™, “ittifak kurma”, “imparatorluk kurma”, “biitgeleme”, “uzmanlik” ve
“patronluk” olarak adlandirilmistir. Dogrulayict faktor analizine iliskin model uyum
degerlerinin belirtilen kriterleri sagladigi belirlenmistir (Hu & Bentler, 1999; Schermelleh-

Engel et al., 2003; Hooper et al., 2008; Duyan & Gelbal, 2008).

Cronbach Alpha degeri .70’in iizerinde olan 6lgeklerin i¢sel tutarliliga sahip oldugu yani
ele alinan dlgegin giivenilir oldugu sdylenebilir (Kilig, 2016). Olgegin tiimii ve alt boyutlar i¢in
hesaplanan Cronbach Alpha katsayilarinin uygun oldugu belirlenmistir. Ayrica madde
birakmali Cronbach Alpha katsayilar1 incelendiginde, madde atildigi takdirde boyutlarin
giivenirlik katsayilariin yiikselmeyecegi goriilmiistiir.

Sonug olarak ¢alismada, egitim kurumlarina yonelik gelistirilen bu 6l¢egin alt1 boyut ve
41 maddeden olusan gegerli ve giivenilir bir 6lgme araci oldugu belirlenmistir. Gelistirilen
olgek, 6gretmenlerin okul miidiirlerinin kullandiklar1 giic merkezi olugturma oyunlar algilarini
ortaya koymaktadir. Alan yazinda politik oyunlar veya giic merkezi olusturma oyunlarina
yonelik sinirlt sayida nicel ve nitel 6lgme aracina rastlanmaktadir (Chang, 2013; Medwick,
1996; Yazici ve dig., 2015). Bu nedenle 6lgegin, hem arastirmacilarin hem de uygulayicilarin
caligmalarina katki saglayacag diistiniilmektedir.
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Ek-1. Okul Miidiirlerinin Kullandiklar1 Gii¢ Merkezi Olusturma Oyunlar1 Olgegi

Maddeler

Tamamen
Katiliyorum

Katiliyorum

Orta Diizeyde
Katiliyorum

Katilmiyorum

Tamamen
Katilmiyorum

1. Okul miidiiriimiiz niifuz kazanmak icin amirleriyle arkadagliklar
Kurar.

2. Okul miidiirtimiiz mevcut konumunu koruyabilmek igin
sendikasindan destek alir.

3. Okul miidiirimiiz mevcut konumunu koruyabilmek i¢in siyasi
kimligi olan kisilerle yakinlk kurar.

4. Okul miidiiriimiiz mevcut konumunu korumak amaciyla gii¢ sahibi
okul aile birligi iiyeleri ile olumlu iliskiler kurar.

5. Okul miidiiriimiiz 6gretmenleri ddiillendirirken onlarin basarilarina
degil, toplumdaki sosyal statiilerine bakar.

6. Okul miidiiriimiiz 6gretmenlere karst miidiir yardimeilarinin
destegini alarak onlarla birlikte hareket eder.

7. Okul miidiiriimiiz gii¢ kazanmak i¢in diger okul miidiirleriyle
birlikte hareket eder.

8. Okul miidiirtimiiz gii¢ kazanmak i¢in baz1 kurum miidiirleriyle
birlikte hareket etme egilimindedir.

9. Okul miidiiriimiiz ittifak kurmak amaciyla miidiir yardimcilariin
hatalarin1 gérmezden gelir.

10. Okul miidiiriimiiz desteklerini almak amaciyla miidiir
yardimcilarindan ovgiiyle bahseder.

11. Okul miidiiriimiiz okul aile birligi yonetim kuruluna goriislerini
destekleyen veli ve dgretmenleri alir.

12. Okul miidiiriimiiz kendi itibarim artirmak igin yetenekli
Ogretmenlerin projelerinden yararlanir.

13. Okul miidiiriimiiz kendi reklamini1 yapmak i¢in 6gretmenleri
sosyal etkinlikler (okul geceleri, siir dinletisi vb.) diizenlemeye
yoneltir.

14. Okul miidiiriimiiz kendi itibar1 i¢in okul aile birligi yonetim
kurulu iiyelerinin desteginden faydalanir.

15. Okul miidiiriimiiz okulda giiciinii artirabilmek i¢in baz1
ogretmenlerle okul disinda da iletisime gecer (6gle yemegi, ev
ziyaretleri vb.).

16. Okul miidiirlimiiz list makamlara okula gelen 6deneklerin yetersiz
oldugunu dile getirir.

17. Okul miidiiriimiiz belirli projelerden (Tibitak, yurtdis1 projeleri
vb.) destek almak icin 6gretmenleri daha ¢ok ¢aligmaya giidiiler.

18. Okul miidiiriimiiz ekonomik giicii olan velilerin destegini almak
icin gaba gosterir.

19. Okul miidiiriimiiz (kermes vb.) sosyal faaliyetler ile okul
biit¢esini artirmaya ¢alisir.

20. Okul miidiiriimiiz tatillerde okul bahgesini gelir amagh (diigiin
salonu, otopark, ¢cay bahgesi vb.) kullanma ¢abasi i¢indedir.

21. Okul miidiirimiiz Milli Egitim biit¢esinden okulu i¢in daha fazla
pay almak ister.

22. Okul miidiiriimiiz okulun biitgesinde artig saglamak igin
Ogretmenlerin ve miidiir yardimcilarinin dzverili ¢caligmasini ister.
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23. Okul miidiiriimiiz okulunun daha ¢ok 6denek almasi igin
Ogretmenlerin ¢abalarini artirmalarini ister.

24. Okul miidiirtimiiz okulun ihtiyaglari i¢in kisi ve kuruluslardan
bagis toplar.

25. Okul miidiiriimiiz her firsatta kendi bilgi ve yeteneklerinin
Onemini vurgular.

26. Okul miidiiriimiiz okulun kendi bilgi ve yeteneklerine ihtiyaci
oldugunu belirtir.

27. Okul miidiiriimiiz kendi fikirlerinin 6zgiinliigiinden bahseder.

28. Okul miidiiriimiiz egitim-0gretimle ilgili mevzuata hakim
oldugunu dgretmenlere hissettirir.

29. Okul miidiiriimiiz bilgi, yetenek ve tecriibesiyle okulun geldigi
yeri 0gretmenlere hatirlatir.

30. Okul miidiiriimiiz isteklerinin yerine getirilmesi i¢in 6gretmenleri
baski altinda tutar.

31. Okul miidiiriimiiz fikirlerini 6gretmenlere empoze etmek i¢in
statiislinii kullanir.

32. Okul midiiriimiiz 6gretmenlerin onerilerini dinlemek istemez.

33. Okul miidiirimiiz bitiin konularda nihai karar1 kendisinin
verecegini hissettirir.

34. Okul miidiiriimiiz zorunlu olmayan projelere katilimin zorunlu
oldugu imajin1 yaratir.

35. Okul midiiriimiiz 6gretmenlere hatalariyla ilgili sert uyarilarda
bulunur.

36. Okul miidiiriimiiz elegtirilere kapalidir.

37. Okul miidiiriimiiz 6gretmenlere gérev tanimlari disinda isler
yiikler.

38. Okul miidiiriimiiz okuldaki her olay1 kendisi kontrol etmek ister.

39. Okul miidiirlimiiziin 6gretmenlere karsi tislubu kiricidir.

40. Okul mudirimuz her firsatta emirler verir.

41. Okul miidiirimiiz 6gretmenlerden goérevlerinin dtesinde
sorumluluk bekler.




