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ABSTRACT

The study aimed to determine in what ways preschool children of ages
5 and 6 are distinct from adults in using complaining strategies and in
choosing complaint strategies as a type of pragmatics. Participants of
the study were two groups comprised of children and adults and the
survey model was used for the study. In the first group, 110 children
between the ages of 5 and 6 who studied in preschool institutions were
included while the second group consisted of 110 adults who were
involved in the study to determine the complaint strategies used in
Turkish culture and the Turkish language. The data were collected
through a Discourse Completion Test prepared to be equivalent for
children and adults. Children were interviewed in the data collection
process since they did not know how to read and write, whereas adults
were presented with written forms. Responses of participants were
evaluated by two scholars in the field to determine the corresponding
strategies for the responses. Frequency and rating calculations for
complaint strategies used by children and adults in certain contexts
were made, and the obtained results were reported comparatively.
According to the conclusions reached in the research, the choice of
complaint strategies differed greatly between children aged 5 to 6 and
adults.
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Introduction

Language acquisition is actualized through acquiring grammar knowledge as well
as communicative competence. Communicative competence is a type of competence
emphasized as a reaction to Chomsky’s grammar-oriented approach in the 1960s.
Maintaining this position, Hymes (1972) stated that language could not be limited to
grammar and that the communicative dimension must be taken into consideration as well.
Communicative competence is a term that highlights the usage of linguistic knowledge
(Canale & Swain, 1980). The use of a language is generally unique to a language society.
Individuals in the language society obtain knowledge of language use through cultural
interaction. The knowledge is referred to as the speech act concept in the literature.

Speech acts is a field of linguistics suggested and developed by Austin and Searle.
The speech-acts theory essentially aims to determine language usage in a communicative
context. This theoretical approach, also associated with the pragmatics concept,
investigates the use of language within a context, interpretation of utterances, the use of
speech acts, and potential changes in the sentential structures depending on the quality of
the relationship between speaker and listener (Levinson, 2000). Speech acts that hold an
important place in human relations are formed with social and pragmatic knowledge
(Canale & Swain, 1983, Harlow, 1990). Therefore, children gain the pragmatic side of
language after being born into a language society and interacting with other individuals.

It is not until the ages of 4 or 5 that children acquire the functions of the langue
(Genishi, 1998; Plotnik, 2009). Children at these ages can acquire the internal rules of the
langue enough to establish linguistic communication with others. However, if the cultural
interaction is not of an adequate level and communicative competence has not been
acquired as required, some problems may occur at the pragmatics level of language. In
other words, how to speak something, where, and to whom in certain situations, how to
speak to people in various positions and roles, how to ask for or give information in
different contexts, sensing how to complain or make a requisition, namely, knowing how
to use speech acts (Demircan, 1990) are skills that children can acquire through cultural
interaction. Thus, on the basis of the act of complaining, it is crucial to identify the extent
to which children have acquired speech acts.

Theoretical Framework

Speech acts theory was suggested by Austin in the 1930s and developed by his
student Searle with different perspectives. Asserting that language is a tool to understand
the world, this theory especially underlines linguistic behavior (Searle, 2000). In the
speech acts theory that attempts to analyze linguistic behaviors of individuals, it is
proposed that behaviors portrayed by the speaker and listener must be handled jointly. The
process from the utterance of the speaker to the reaction of the listener is regarded as the
speech act. Every word involves an act and these acts can be examined separately (Peccei,
1999). Sentences produced during speaking are interpreted in accordance with the purpose,
expectations, and thoughts of the speaker and listener (Kocaman, 2009). This
interpretation is realized through the appreciation of the values of language and culture. As
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stated by Austin (1962), produced utterances meet the condition of appropriateness
through common knowledge. As per the condition of appropriateness, for a pragmatic act
to reach its goal, it must be said under appropriate conditions by appropriate people that
are acknowledged in the related context. In addition, what has been said must be uttered in
a complete manner. This depends upon the speaker and listener being positioned in a
common cultural domain and possessing communicative competence.

Speech acts are generally divided into three types as the locutionary, illocutionary,
and perlocutionary acts (Austin, 1962). The locutionary act is simply referred to as the
production of an utterance. Producing the utterance “The weather is very nice” is such an
action. Illocutionary act is about performing the acts such as requesting, asking for
permission, and complaining verbally and with action. The perlocutionary act, on the other
hand, is the situation in which the speaker leaves an impact on the listener depending on
the speaker’s purpose (Leech, 1983). Among these types, studies conducted on
illocutionary acts are relatively greater in number in the context of language use.

The illocutionary act expresses the action needed to be performed in the utterance
produced by the speaker for the listener (Searle, 2000). Requesting, apologizing, rejecting,
or complaining are all illocutionary acts. Almost all sentences include an illocutionary act.
For instance, the act of command given to the listener as a result of a sentence such as
“Come here” is an instance of the illocutionary dimension of the sentence. Illocutionary
acts within themselves have certain types. Austin (1962) listed these types as verdictives,
exercites, commisives, behabitives, and expositives. Criticizing Austin’s (1962)
classification, Searle (2006) updated the illocutionary acts and listed them as directives,
declarations, commisives, expressives, and assertives. As can be seen in actions such as
ordering, requesting, and bidding, directive illocutionary acts make the listener do things.
An individual speaking with the illocutionary act of declaration declares to the listener that
a change has been set into motion. Proctors saying “The exam is over” is an example of
such actions and it reveals that a change has occurred in the world. In the sense of
commisive illocutionary acts, the speaker takes responsibility for an action. Promising,
reassuring, making threats, etc. are such actions. With expressive illocutionary acts, the
speaker’s state of mind is explained. Apologizing, celebrating, and being grateful are some
of the expressive illocutionary acts. Lastly, assertive illocutionary acts serve as actions to
confirm the previous utterances. Making claims, advocating, and complaining are
examples of assertive acts. Such acts can be comprehended by appreciating the use of
utterances.

Assertive illocutionary acts give the speaker the responsibility of ensuring that the
utterance is truthful and as previously explained. One of the assertive illocutionary acts
that underline the importance of appropriateness of utterance to the world is the act of
complaint. A complaint portrays problems encountered by the speaker and the
discontentment with these problems (Clyne, 1994). The reason for putting the situation
into words in the act of complaint is that the speaker wants to cleanse negative feelings
(Olshtain & Weinbach, 1993). For this, the uttered subject must be in line with cultural
expectations. The research revealed that the act of complaint is performed with different
strategies in different cultures (Mofidi & Shoushtari, 2012; Bikmen, 2015; Deveci, 2015).
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While in some cultures, direct strategies are dominant, indirect strategies can be resorted to
in others.

As well as cultural factors, the context in which the situation plays out determines
what strategies are to be used in the act of complaint. Power, social distance, a fault’s
degree of importance, etc. are some of the variables that determine the strategy to be used
(Wijayanto et al., 2017). Strategies that are used are mostly direct or indirect. Direct
complaint strategies involve explicit or implied accusations (Clyne, 1994). In such
strategies, the listener becomes directly responsible and the strategy forms the topic of the
blame with the listener (Brown & Levinson, 1987). A statement as “You are responsible
for this accident” directly carries an act of complaint. Indirect strategies include acts with
which complaints are conveyed to the listener through hints (Edwards, 2005). In indirect
complaints, the listener cannot be directly responsible (Boxer, 1993). That is why it can be
said that direct strategies harbor a more compromising style. A statement such as “I wish
we did not start the meeting this early” to someone who is late to a meeting involves an
indirect complaint.

In situations that require the act of complaint, there is a discord between what
should be and what actually happens (Hatch, 1992). The problem stemming from this
discord makes the speaking individual (the complainer) the side that has been affected by
the situation. The societal relationship between the affected and the responsible person has
a certain impact on the complaint act (Boxer, 1993). The act of complaint is put into words
in certain ways depending on the quality of the social relationship. Apart from this, there
are other prerequisites for the act of complaint. A negative outcome for an expectation, a
disappointment upsetting the speaker, the speaker blaming the addressee for this, and
putting this into words are conditions that lay the foundation for the act of complaint
(Olshtain & Weinback, 1987). As a result of these circumstances, the listener encounters a
face-threatening situation. The speaker in an undesirable situation can communicate via
words, gestures-facial expressions, and other tools to mend the broken state of mind.

Different classifications were made to determine what strategies can be used for the
act of complaint. For instance, Olshtain and Weinback (1987) handled the complaint
strategies under five categories as follows: 1. reproach strategy, 2. expression of
annoyance or disapproval strategy, 3. explicit complaint, 4. accusation and warning, and 5.
immediate threat. Another categorization in the literature was made by Trosborg (1995) for
the acts of complaints. These acts were categorized as complaints made with insinuations
and behaviors, demoralizing and rude behaviors, and calming manners. Trosborg noted
that these types of complaints are made under three roles. They can be made to a superior,
to a stranger, or to someone equal. In addition to this, these acts of complaint are firstly
shown under four categories, and each category is divided into sub-categories, making a
total of eight types of acts. This categorization is shown in the table below.

Table 1. Trosborg’s Categories of Complaint Acts

Complaint Categories Strategies
1. No Explicit Reproach 1. Hints
2. Disapproval 2. Annoyance
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3. lll Consequences

4. Indirect Accusations

3. Accusations - -
5. Direct accusations

6. Modified Blame
4. Blame 7. Explicit Blame (Behaviour)

8. Explicit Blame (Person)

Complaint strategies derived by Trosborg (1995) are all acknowledged strategies
that are employed in almost all languages. However, different cultures can resort to
different strategies in certain contexts. The use of complaint strategies in addition to other
speech acts become even more acceptable as the interaction with culture increases. For
children, learning these strategies in time and using them similarly to adults makes up a
vital part of language acquisition. In the meantime, children who acquire the langue in
certain ways increase their pragmatic knowledge levels by using them in social contexts.
In other words, their pragmatic knowledge levels develop simultaneously with other
linguistic skills (Slobin, 1986; Schmidt, 1993; Bialystok, 2001). This way, determining
whether children use the act of complaint that is a part of children’s pragmatic knowledge
levels the same as adults is a significant point for children’s language education studies,
and the research in this direction. For this purpose, the research question of this research is
“What is the correspondence level of strategies used by children aged 5 and 6 for the act
of complaint with strategies used by adults?”.

Methodology

This study is qualitative research that was conducted with the survey model. In the
survey model, the distribution of a specific situation in a wide sample group is determined
(Fraenkel & Wallen, 2006). Since this study aims to determine to what extent strategies
used by children for the act of complaint correspond with strategies used by adults, the
survey model was employed.

Participants

Participants of the study consist of two groups: children and adults. The group of
children involved 110 students at the ages 5 and 6 who studied in preschool levels of
independent and primary education institutions in Demre district of Antalya province. 57
of these students were girls while the remaining 53 were boys. In the adult group that was
included in the study to determine the complaint strategies in Turkish language and
culture, 66 women and 44 men making up the total of 110 participants joined the study.
These adults mostly lived in the same region. With an average age of 33.39, education
levels in the adult group differed as 7 graduate-level, 78 undergraduate-level, 11 associate
degree, 11 high school degree, and 3 primary school degree individuals participated. As a
result, 220 participants in total were involved in the research process.

Data collection and analysis
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The data of the research were collected with the Discourse Completion Test with
the consideration of contexts encountered daily by participants. In discourse completion
tests, contexts that required to use the speech act to be investigated were utilized. In this
study, contexts that necessitated children to complain about were determined and the
situations requiring the act of complaint were linguistically presented to participants. Items
in the test where 6 contexts were used in total were prepared based on the opinions of
preschool and Turkish language education scholars. Varitety of variables such as the
setting, age of participants, and the degree of acquaintance that specify the use of language
was taken into consideration for the contexts of the prepared items.

The items in the Discourse Completion Test, which was prepared for children in
order to determine the complaint strategies used by adults, were also adapted for adults.
Similarly, in the adapted test for adults, factors such as the setting, age, and social distance
were observed to ensure the style of the test was equivalent of the children’s version.
Expert opinions were collected to achieve this, establishing an equilibrium in the context
in which children and adults would use the act of complaint. One of the items prepared for
children and adapted for adults is presented below:

A sample from the test prepared for children:

You bring your favorite toy to the class with you.
One of your friends asks your permission to play with it,
but they break it. This really upsets and angers you. What
would you say to your friend in a situation like this?

(Formal setting, equal status, known person)

A 01

A sample from the test prepared for adults:

You are a university student. You bring the laptop
you really value to class with you. One of your friends
drops and shatters it while curiously tinkering with it. You
get sad and angry over this. What would you say to your
friend in a situation like this?

(Formal setting, equal status, known person)

A 01

For reliability and validity of the Discourse Completion Test used in the research,
Lawshe technique was used. Lawshe technique assumes that in situations where statistical
procedures are not available to ensure reliability and validity during the development of
data collection tools expert opinions can be consulted (Yurdugiil, 2005). Accordingly,
draft items of the Discourse Completion Test were shown to two language experts and two
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preschool field specialists. Following the feedback, necessary editing and rewriting were
completed, and items that generated a consensus were used in the test. Therefore, it can be
stated that the test has complete content validity.

The data related to children were collected through face-to-face interviews while
they were collected from adult participants via a written version of the test. Interviews with
children were held in a quiet room without any intervention in 10-minute-long sessions for
each child. Voice recordings were taken for the answers given to directed items, and they
were examined by two experts in retrospection. Items in the written version filled out by
adults were examined by the same two experts.

In the evaluation of the answers given to items in the test, Trosborg’s (1995)
strategy categories for the act of complaint that comprise of four main categories and eight
strategies were taken as reference. Content analyses of the participant responses were
made based on this, coding the responses to the most appropriate complaint strategies
proposed by Trosborg. The percentage of agreement between the coders were calculated as
.89. This coding procedure was run for both groups similarly, and the results were reported
comparatively.

Results

Concerning the first item, complaints made to a low level acquaintance were
derived from the responses given to a context provided for children and adults. Children
responded to the context “You tidy up your room because a guest will come but your
sibling messed it up again. This angers you. What would you say to your sibling about
this?” while adults were asked to respond to the situation “Your mother wants you to tidy
up a bit because guests will come. You clean it all up but your sibling messes it all up
when you are in the balcony. This angers you. What would you say to your sibling about
this?”. Results of the statistical calculation to determine the distribution of responses were
given in Table 2:

Table 2. Distribution of Complaining Strategies Used in Connection to The First Context

Children Adults Difference
Types Strategies f % f %
No responses and no 3 2.7 19 173 146
complaints
No Explicit Reproach 1. Hints 6 55 7 6,4 0,9
) 2. Annoyance 4 3,6 5 4,5 0,9
Disapproval
3. lll Consequences 5 4,5 1 0,9 3,6
) 4. Indirect Accusations 12 10,9 37 33,6 22,7
Accusations
5. Direct Accusations 78 70,9 36 32,7 38,2
6. Modified Blame - - 1 0,9 0,9
7. Explicit Blame
Blame (Behaviour) 1 0,9 1 0,9 0
8. Explicit Blame (Person) 1 0,9 3 2,7 1,8
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According to Table 2, the most resorted strategy in this context was direct
accusation with 70.9% by children, followed by indirect accusation with 10.9% rate. For
adults, the most preferred strategy in the context was direct accusation with 33.6% rate
while the second most preferred strategy was indirect accusation with a percentage of
32.7%. Strategies with the biggest difference were indirect and direct accusation. Besides,
children never used modified blame strategy. Children who could not respond properly nor
complain made up 2.7% of the population while 17.3% of adults were in the same
category. As a sample of the most preferred strategy, direct accusation, “Why did you mess
up my room? Don’t do it again” can be given for children responses. The statement, “Why
did you mess it up? Tidy it back immediately. We will have guests” is another sample from
the adult context. The response, “Don’t enter my room again” is an example of children’s
responses for the second most preferred strategy, indirect accusation. Regarding adults, for
the same strategy, one participant stated “Don’t you see my panic? Please be more
helpful.”.

As for the second item requiring an act of complaint directed towards an inferior
level stranger, children were presented the context, “You are at the beach with your family
for summer vacation. You struggle and finally finish a beautiful sand castle. A younger kid
passing by ruins it. What would you say in that situation?”. Adult participants were
presented with the context, “Sitting at a café, you struggle and finally stack the dominoes
putting up quite a show. A younger customer in the café bumps into your table while
passing by and ruins your domino stack. What would you say to the customer in that
situation?”’. The distribution of strategies used by children and adults based on their
responses to these contexts is shown in Table 3:

Table 3. Distribution of Complaining Strategies Used in Connection to The Second Context

Children Adults Difference

Types Strategies f % f %

No responses and no 1 0.9 35 31,8 30,9

complaints
No Explicit Reproach 1. Hints 2 1,8 9 8,2 6,4
2. Annoyance 6 55 8 7,3 1,8
Disapproval
3. Il Consequences 2 1,8 - - 1,8
4. Indirect Accusations 18 16,4 42 38,2 21,8
Accusations
5. Direct accusations 79 71,8 4 3,6 68,2
6. Modified Blame - - 4 3,6 3,6
Blame 7. Explicit Blame 2 18 1 09 0,9
(Behaviour)
8. Explicit Blame (Person) - - 7 6,4 6,4

Based on the data in Table 3, the most resorted strategy for the context was direct
accustion with 71.8% by children, followed by indirect accusation with the percentage of
16.4%. In the case of adults, the most preferred strategy in the context was direct
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accusation with 38.2% rate while the second most preferred strategy was inference
strategy with a percentage of 8.2%. Strategies with the biggest difference were indirect and
direct accusation. In addition, children never used modified blame and explicit blame
(person) strategies while adults never resorted to ill consequence strategy. The percentage
of children who could not respond properly nor complain was 0.9% whereas 31.8% of
adults did not respond nor did they complain. As an example of the most preferred
strategy, direct accusation, “Why did you ruin my castle? Why didn’t you look where you
stepped? ” can be given for children responses. The response, “Be careful. | put great effort
for this and you ruined it.” is another example from the adult context. The response, “Be
more careful.” is an example of children’s responses for the second most preferred
strategy, indirect accusation while for the same strategy, one adult participant said “Would
you please be more careful?”.

Regarding the third item in which an act of complaint was directed towards a
superior level familiar person, children were presented the context, “Your dad was going to
take you to the park. You were very excited for this but he changed his mind after
something came up in the weekend. You are very sad. How would you say this to him?”.
Adult participants were given the context, “You father promises to introduce you to his
actor friend over the weekend because you want this so much. You are very happy and
excited about this. While you wait patiently, he tells you that he cannot take you because
something has come up. This upsets you greatly. How would you say this to your father?”.
The distribution of strategies used by children and adults based on their responses to these
contexts is shown in Table 4:

Table 4. Distribution of Complaining Strategies Used in Connection to The Third Context

Children Adults Difference
Types Strategies f % f %
No responses and no 2 1,8 20 18,2 16,4
complaints
No Explicit Reproach 1. Hints 14 12,7 21 19,1 6,4
Disapproval 2. Annoyance 26 23,6 24 21,8 1,8
3. Il Consequences - - 1 0,9 0,9
Accusations 4. Indirect Accusations 26 23,6 32 29,1 55
5. Direct accusations 41 37,3 7 6,4 30,9
Blame 6. Modified Blame - - 5 4,5 4,5
7. Explicit Blame - - - - -
(Behaviour)
8. Explicit Blame 1 0,9 - - 0,9

(Person)

The data in Table 4 shows that children mostly preferred the strategy of indirect
accusation for the third context with 37.3% rating while preferring the direct accusation
and annoyance strategies with a percentage of 23.6%. Adults, on the other hand, preferred
the indirect accusation the most with 29.1% rating, followed by the annoyance strategy
with 21.8%. Strategies with the greatest difference were direct accusation and inferences.
Additionally, children never used ill consequence, modified blame, and explicit blame
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(behavior) strategies whereas adults never preferred using explicit blame (behavior) and
explicit blame (person) strategies. 1.8% of children did not provide any response or
complaint while the percentage rate was 18.2% for adults in this context. As a direct
accusation strategy, one child responded, “Why did you change your mind about taking me
to the park? I can’t go to the park because of you.” while one of the adults stated “Why did
you promise me before you planned your work?”. In connection to the second most
preferred indirect accusation strategy by the children, the statement “Dad, weren’t you
going to take me to the park?” can be given as an example while one of the adults said “I
have waited all week for this. This is not okay ” for the context.

In the fourth item which involved an act of complaint directed to a superior level
stranger, children were presented with the context, “You have a guest while you are
watching cartoons at home. You cannot hear the cartoon over the loud voice of a man
whom you have never seen before. This upsets you. What would you say to the stranger at
your home in this case?”. Within the same context, adults were presented with the
situation, “You are seeing your favorite movie. At that moment, a woman who have moved
to the building recently comes to meet your mother. You cannot focus on the movie over
the loud voice of this woman. This upsets you. What would you say to this woman about
that?”. The distribution of strategies used for the act of complaint in the context of these
situations is shown in Table 5:

Table 5. Distribution of Complaining Strategies Used in Connection to The Fourth Context

Children Adults Difference

Types Strategies f % f %
No responses and no 2 1,8 57 51,8 50
complaints
No Explicit Reproach 1. Hints - - 13 11,8 11,8
Disapproval 2. Annoyance 7 6,4 1 0,9 55

3. Il Consequences - - - - -
Accusations 4. Indirect Accusations 68 61,8 38 34,5 27,3

5. Direct accusations 33 30 1 0,9 29,1
Blame 6. Modified Blame - - - - -

7. Explicit Blame - - - - -
(Behaviour)

8. Explicit Blame - - - - -
(Person)

Regarding the information in Table 5, the most resorted strategy by children in this
context was indirect accusation with 61.8% rating, which was followed by direct
accusation with 30%. For the same context, adults preferred indirect accusation strategy
the most with 34.5% rate while the second most preferred strategy was inference with a
percentage of 11.8%. Strategies with the biggest difference were again direct and indirect
accusation. Aside from this, children never used inference, ill consequence, explicit blame
(behavior), and explicit blame (person) strategies while adults never used ill consequence,
modified blame, explicit blame (behavior), and explicit blame (person) strategies. Children
who could not respond properly nor complain made 1.8% of the population of children
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while 51.8% of adults were in the same category. As a sample of the most preferred
strategy in the fourth context, “Could you speak a bit more quietly?” was used by one of
the children. One adult responded to the same context with, “Could you be a little
quieter? . The response, “Why are you yelling so much? I couldn 't understand the cartoon
because of you. Can you leave?” is an example of children’s responses for the second
most preferred strategy, direct accusation. For the same strategy, one adult participant
complained, “You are making so much noise. ”.

The fifth item involved the act of complaint towards a stranger with equal social
level. Children were presented with the situation, “You go out to the garden to ride your
bike. You see a kid you don’t know riding it. This makes you very angry. What would you
say to the kid about this? whereas adults were given the situation, “You go out to ride your
bike. You see a person you don’t know riding it. This makes you very angry. What would
you say to that person?”. The distribution of complain strategies used for these contexts is
shown in Table 6:

Table 6. Distribution of Complaining Strategies Used in Connection to The Fifth Context

Children Adults Difference
Types Strategies f % f %
No responses and no - - 4 3,6 3,6
complaints
No Explicit Reproach 1. Hints 7 6,4 18 16,4 10
Disapproval 2. Annoyance 1 0,9 1 0,9 0
3. Il Consequences - - - - -
Accusations 4. Indirect Accusations 48 43,6 42 38,2 5,4
5. Direct accusations 53 48,2 31 28,2 20
Blame 6. Modified Blame 1 0,9 9 8,2 7,3
7. Explicit Blame - - 4 3,6 3,6
(Behaviour)
8. Explicit Blame (Person) - - 1 0,9 0,9

As can be seen in Table 6, the most frequently used strategy by children was direct
accusation with 48.2%, which was followed by indirect accusation strategy with the rate
of 43.6%. Adults, on the other hand, used indirect accusation the most with 38.2% rate.
The second highest rating strategy was direct accusation with the rate of 28.2%. Two
strategies with the greatest difference were direct accusation and inferences. Additionally,
children never used ill consequence, explicit blame (behavior), and explicit blame (person)
whereas adults never resorted to negative inference. The rate of adults who failed to
respond or complain was 3.6%. As for the most frequently used strategy by children in the
fifth context, one participant used the statement, “Why did you ride my bike without
permission? Get off my bike.” as the direct accusation strategy. Using the same strategy,
one adult said, “That’s my bike. Why did you take it without permission?”. As an example
of the indirect accusation, one child complained, “You can only ride it when | let you
because that’s my bike.”, and one adult participant used the strategy with, “Excuse me but
you are riding my bike now. .
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The sixth item focused on the act of complaint directed towards a familiar person
with the same social level. For this context, children were given the situation, “While you
are playing ball with your friends, one of them throws it to your face. The ball hurts your
face. What would you say to your friend in this situation? ”, and adults were provided with
the situation, “While you are playing volleyball, someone hits you in the face with the ball.
This hurts you. What would you say to this person in a situation like this?”. The
distribution of the strategies used within these contexts was given in Table 7:

Table 7. Distribution of Complaining Strategies Used in Connection to The Sixth Context

Children Adults Difference
Types Strategies f % f %
No responses and no 1 0,9 32 29,1 28,2
complaints
No Explicit Reproach 1. Hints 3 2,7 4 3,6 0,9
Disapproval 2. Annoyance 7 6,4 5 4,5 19
3. Il Consequences - - - - -
Accusations 4. Indirect Accusations 38 34,5 52 47,3 12,8
5. Direct accusations 60 54,5 6 55 49
Blame 6. Modified Blame - - 5 4,5 4,5
7. Explicit Blame 1 0,9 - - 0,9
(Behaviour)
8. Explicit Blame (Person) - - 6 55 55

Based on the data in Table 7, the most resorted strategy by children was direct
accusation with 54.5%, respectively followed by indirect accusation strategy with 34.5%.
In terms of adults, indirect accusation was the most frequent strategy used in the context
with 47.3% rate. It was followed by direct accusation and explicit blame strategies with
5.5%. Strategies with the biggest difference were similarly direct and indirect accusation.
In addition, children did not prefer using ill consequence, modified blame, and explicit
blame (person) strategies while adults never used ill consequence and explicit blame
(behavior) strategies. 0.9% of children did not respond or complain whereas 29.1% of
adults made up the group who did not answer or complain. For the most frequent direct
accusation strategy, a child reacted, “Why did you throw the ball to my face?”, and an
adult participant complained, “Why did you hit it towards my face?”. As examples of the
indirect accusation, the second most frequently used strategy, one child suggested, “Play it
a little softer so the bal/ won'’t hit my face.” while an adult used the expression, “Take it
easy. .

Discussion and Conclusion

Regarding the findings obtained from the research in general, it can be said that
children in the 5-6 age group in the preschool period used different strategies than adults
for complaining. It was observed that children used the direct complaining strategies in the
category of accusation more when complaining in six different equivalent contexts used
for children and adults while adults used indirect strategies in the category of accusation
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more often in the same contexts. While approximately the same results were obtained in
five of the six contexts, especially in terms of the most frequently used strategies, in the
fourth context, it was found that children, similar to adults, used indirect strategies the
most. This result indicates that in some contexts, the level of pragmatic knowledge levels
started to develop, but when the most frequently used strategies are taken into account,
children largely lacked pragmatic knowledge in other contexts.

In communicative situations, context plays a vital role in language use. Contextual
clues need to be evaluated for the correct interpretation of the narrative in the
communicative process that emerges as a social interaction (Bachman, 1990; Canale &
Swain, 1983). The fact that children tend to use different strategies than adults in given
contexts can be interpreted as they cannot adequately associate the context with language
use. In both contexts in the discourse completion test, there is a speech addressed to well-
acquainted or unacquainted individuals who are in superior and equal social positions in
terms of social relations. Using the same strategies in almost all of them indicates that
contextual clues were not noticed or ignored.

One of the reasons why children lacked sufficient contextual knowledge may be
related to their inability to adequately experience and analyze the cultural structure they
lived in. It can be thought that the lack of cultural experience limited the knowledge that
different language uses would be needed in different contexts. The point that the
contextual accumulation gained through cultural interaction helps individuals use language
effectively was emphasized in the literature (Widdowson, 1989). One of the reasons why
adults used more indirect strategies when complaining can be associated with cultural
accumulation competence. The awareness of accordance related to speech act is mostly
acquired within a sociocultural context (Blum-Kulka & Olshtain, 1984). This awareness
helps about what types of linguistic styles can be used to put certain content into words
during complaining.

In one of the contexts in the discourse completion test, children used indirect
strategies more frequently, similar to adults' strategy choice. In this context where an
unacquainted person with superior social level was communicated with, the children
encountered an obstacle while watching a cartoon and produced a complaint act about this
situation. Children using the same strategy as adults in the said context can be related to
the fact that watching cartoons is a frequently experienced situation and therefore its
sociocultural dimensions are learned. Assuming that children have experience with other
contexts, the frequency and depth of this experience can still affect the level of language
use in different ways. According to Caret (2004), children spend most of their time
watching cartoons. This situation should have increased their level of knowledge about the
relevant context.

Considering strategies that were the second most frequently preferred, it was
revealed that children gradually started to use indirect strategies. This revelation indicates
that pragmatic knowledge development of children expanded towards the pragmatic
knowledge level of adults in related contexts. Both children and adults resorting to
accusation strategies in the selection of four categories and eight strategies can be judged
as a feature of cultural structure. This inference is confirmed by other Turkish studies on
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the act of complaint in which accusation act was used more frequently (Bikmen & Marti,
2013; Kilig Gonen, 2019). In addition, there are studies indicating that groups in other
research resorted to different strategies now and again (Bayat, 2017). Further research with
greater participation is required to reach generalized versions of complaint acts in Turkish
culture.

Although different strategies are used in complaint contexts based on the difficulty
of the topic, the transition from direct to indirect strategies indicate improvement in terms
of both pragmatic knowledge and cultural sensitivity. In the list made by Trosborg (1995),
the mildest complaining strategy is categorized as hints. In this categorization where the
harshest strategy is reprimands, direct and indirect accusations are on the third place.
Considering children’s choice for the strategy in the second tier, it can be sensed that their
complaint strategy of choice is get lighter from the perspective of the listener. Mostly
resorting to indirect strategies, some children participants also used annoyance strategies in
the second tier as can be seen in the third context. This finding indicates that pragmatic
knowledge of children gradually improved, reflecting in their language use. In other
words, as the interaction level of children with adults as the carriers of cultural structure
increases, their knowledge of language use in certain contexts improve.

Children using different strategies from adults in a certain context is also valid for
all other illocutions other than the act of complaining. In their study, Darabi Bazvand and
Khoram (2019) determined that children used actions such as thanking, apologizing, and
requesting with their own strategies. Children use different kinds of illocutions in their
simple forms at the beginning (Owens, 1998). Simple speech acts represent actions such as
naming, repeating, requesting, and calling. As they get older, their linguistic and world
knowledge expands; therefore, their intuitive knowledge of what linguistic structures
would be more appropriate a certain context begins to emerge. This progression includes
the act of complaining, among other illocutionary acts.

Another finding of the research is related to the strategies never used by children in
given contexts. The most prominent of these strategies are the explicit blame for a person
or a behavior and modified blame under the category of reprimand. Reprimand strategies
are the harshest strategies to be used while complaining. In situations necessitating the use
of this strategy the person about which the complaint is made is primarily accountable for
the problem (Trosborg, 1995). Comprehending this and putting it into words are difficult.
Thus, hardly resorted to by children, this strategy was very rarely used by adults as well.
Similarly, in the study by Masjedi and Paramasivam (2018) which revealed the strategies
used by lIranians for the act of complaint, reprimand strategies were found to be the least
preferred strategies compared to the others. For this reason, it can be noted that reprimand
strategy is a scarcely used complaint act strategy in different cultures. Adults’ very rare use
of reprimand strategies can be interpreted as children cannot learn and intensively use this
strategy in their ages of 5-6.

In conclusion, it is evident that complaining is a frequently used speech act in daily
life. Children acquiring complaint strategies during language acquisition is an indicator of
their expanding linguistic knowledge as well as their knowledge of world. Therefore, it is
recommended that strategy use related to the act of complaint be studied for older groups.
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Additionally, further studies on other illocutionary acts can provide more thorough insights
about the outlook of the acquisition of speech acts.
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Giris

Dil edinimi dilbilgisel bilgi yaninda iletisimsel yetinin kazanilmasiyla gergeklesir.
Iletisimsel yeti 6zellikle 1960’larda Chomsky’nin dilbilgisi odakli yaklasimina tepki olarak
vurgulanan dilsel bir yetidir. Hymes (1972) dilin dilbilgisiyle sinirlandirilamayacagini,
iletisimsel boyutun da dikkate alinmasi gerektigini belirterek bu anlayisi stirdiiriir.
Iletisimsel yeti dilsel bilginin kullanim bi¢imini 6ne ¢ikaran bir terimdir (Canale ve Swain,
1980). Dilin kullanimi genellikle belli bir dil toplumuna 6zgii bir durumdur. Dil
toplumunda yer alan bireyler kiiltiirel etkilesim yoluyla dilin kullanim bilgisini elde eder.
Bu bilgi alanyazinda soz edimi terimiyle dile getirilir.

S6z edimi, Austin ve Searle tarafindan ortaya atilan ve gelistirilen dilbilim alanidir.
S6z edimi kuraminin 6ziinii iletisimsel bir baglamda dilin kullanim bigimini belirleme
amaci olusturur. Edimbilim terimiyle de anilan bu kuramsal yaklasimda dilin baglam
icindeki kullanimi, sézcelerin yorumlanmasi, s6z edimlerinin kullanimi ve konusan ile
dinleyen arasindaki iliskinin niteligine gore tiimce yapilarinin degisip degismemesi gibi
durumlar incelenir (Levinson, 2000). Insanlar arasi iletisimde &nemli bir yer tutan soz
edimi dilsel, toplumsal ve edimsel bilgi birikimiyle gerceklesir (Canale and Swain, 1983,
Harlow, 1990). Dolayisiyla ¢ocuklar dilin edimbilimsel boyutunu belli bir dil toplumuna
dogduktan sonra diger bireylerle etkilesimde bulunarak kazanur.

Cocuklarin dil dizgesinin isleyis kurallarin1 edinmesi yaklasik 4-5 yaslarin1 bulur
(Genishi, 1998; Plotnik, 2009). Bu yaslara gelen ¢ocuklar dil dizgesinin i¢ kurallarini
baskalariyla dilsel iletisim kurabilecek diizeyde kazanabilir. Ancak kiiltiirel etkilesim
yeterli diizeyde degilse ve bunun sonucunda iletisimsel yeti gerektigi kadar
kazanilmamigsa dilin edimsel boyutunda bazi sorunlar yasanabilir. Bagka bir deyisle, belli
durumlarda neyin kiminle nerede nasil konusulacagini, ayni ya da farkli konum ve
rollerdeki kisilerle nasil konusulacagini, farkli baglamlarda bilginin nasil istenecegini ya
da verilecegini, sikayette ya da istekte nasil bulunulacagini sezme, yani séz edimlerini
nasil kullanacagini bilme (Demircan, 1990) c¢ocuklarin kiiltiirel etkilesim yoluyla
kazanacag bir yetidir. Dolayisiyla sikayet edimi temelinde ¢ocuklarin s6z edimlerini ne
derece kazandigini saptamak dnemli bir noktadir.

Kuramsal Cerceve

S6z edimi kurami, 1930’larda Austin tarafindan ortaya atilmis ve 1960’larda
ogrencisi Searle tarafindan farkli bakis agilariyla gelistirilmis bir kuramdir. Dilin diinyay1
anlamak icin bir ara¢ oldugunu ileri siiren bu kuramda 6zellikle dilsel davranis iistline bir
vurgu vardir (Searle, 2000). Bireylerin dilsel davranigsini ¢6ziimlemeye calisan s6z edimi
kuraminda konusan ve dinleyenin sergiledigi davranislarin birlikte ele alinmasi gerektigi
belirtilir. Konusanin sézcelemeye baslamasindan dinleyenin verdigi tepkiye kadar uzanan
sire¢ soz edimine Kkarsilik gelir. Her sozciigiin iginde bir edim vardir ve bunlar
ayristirilarak incelenebilir (Peccei, 1999). Konusma sirasinda iiretilen tiimceler konusan ve
dinleyenin amacina, beklentilerine ve diisiincelerine gére anlamlandirilir (Kocaman, 2009).
Bu anlamlandirma dile ve kiiltiire iliskin degerlerin bilinmesiyle gerceklesir. Austin’in
(1962) de belirttigi gibi, iiretilen s6zceler ortak bilgi yoluyla yerindelik kosulunu saglamis
olur. Yerindelik kosulu geregi, edimsel eylemin amacina ulagmasi igin ilgili baglamda
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kabul goren, uygun kosullarda uygun kisilerce sdylenen seyler olmasi ve sdylenenlerin
eksiksiz ve tam olarak sézcelenmis olmasi gerekir. Bu durum konusan ve dinleyenin ortak
bir kiiltiirel alanda konumlanmasina ve iletisimsel yetiye sahip olmasina baghdir.

S6z edimi genel olarak diizsoz (locutionary), edimséz (illocutionary) ve etkisoz
(perlocutionary) olarak ii¢ tiirde ele aliir (Austin, 1962). Diizs6z, yalnizca bir sézcenin
uiretilmesine karsilik gelir. “Hava ¢ok giizel” s6zcesini tiretmek boyle bir edimdir. Edimsoz
konusanin rica etme, izin isteme, sikayet etme gibi edimleri sozle ve eylemle
gerceklestirmesi anlamindadir. Etkiséz ise konusanin amacina bagli olarak dinleyen
iistiinde bir etki yaratmasi durumudur (Leech, 1983). Bu tiirler arasinda dil kullanimlari
baglaminda daha ¢ok edimsoz iistline yapilmis ¢aligmalar goze garpar.

Edims6z konusanin dinleyene yonelik iirettigi sézcede gerceklestirilmesi gereken
eylemi anlatir (Searle, 2000). Rica etme, oziir dileme, reddetme ya da sikayet etme birer
edimsozdiir. Hemen her tiimcede bir edimsdz bulunur. Ornegin “Buraya gel” gibi bir
timce sonucunda dinleyene verilen buyurma edimi bu tiimcedeki edimséz boyutuna
karsilik gelir. Edimsozlerin kendi iginde bazi tiirleri vardir. Austin (1962) bu tiirleri karar-
belirticiler (verdictives), yaptiricilar (exercites), yiikleyiciler (comissives), davranig-
belirticiler (behabitives) ve serimleyiciler olarak siralar. Searle (2006) ise Austin’in (1962)
yaptigi siniflandirmay1 elestirerek edimsozleri yonelticiler (directives), bildirgeler
(declarations), yiikleyiciler (commissives), disavurucular (expressive) ve kesinleyiciler
(assertives) olarak belirler. Yoneltici edimsozler emretme, rica etme, buyurma gibi
edimlerde goriildiigii iizere dinleyiciye bir sey yaptirir. Bildirgeler kapsamindaki
edimsozlerle konusan birey dinleyene bir degisikligin gergeklestigini bildirir. Sinav
sirasinda gézetmenin “Sinav bitmistir” demesi bu tiirden bir edimdir ve diinyada bir
degisiklik oldugunu ortaya koyar. Yikleyici tiirdeki edimsozlerde konusmaci bir isi
istlenir. S6z verme, giivence verme, tehdit etme bu tlirden edimlerdir. Disavurucu
edimsdzler yoluyla konusanin ruhsal durumu aciklanir. Oziir dileme, kutlama, tesekkiir
etme disavurucu edimlerden bazilaridir. Son olarak kesinleyici edimsozler ise
sdylenenlerin dogrulanmasina yoénelik bir edim olarak belirir. Iddia etme, savunma ve
sikayet etme birer kesinleyici edim oOrnegidir. Bu tiir edimler kullanilan sozcelerin
kullanim degerini bilme yoluyla algilanabilir.

Kesinleyici edimsozler konusana soze dokiilen seyin dogru ve agiklandig: gibi
olmasina yonelik bir sorumluluk yiikler. Sdylenen soziin diinyaya uygunlugunun 6nem
kazandig kesinleyici edimsozlerden biri sikayet edimidir. Sikayet konusanin karsilastig
sorunlar1 ve bundan duydugu hosnutsuzlugu ortaya koyar (Clyne, 1994). Sikayet ediminde
durumun soéze dokiilme nedeni konusanin kendisini olumsuz duygulardan arindirmak
istemesidir (Olshtain ve Weinbach, 1993). Bunun igin sdze dokiilen konunun kiiltiirel
beklentilerle uyumlu olmasi gerekir. Arastirmalar sikayet ediminin farkli kiiltiirlerde farkl
stratejilerle gergeklestirildigini ortaya koymustur (Mofidi ve Shoushtari, 2012; Bikmen,
2015; Deveci, 2015). Bazi kiiltiirlerde dogrudan stratejiler agirlik kazanirken diger
kiiltiirlerde dolayli stratejilere bagvurulabilir.

Kiiltiirel etmenler yaninda sikayet ediminin hangi stratejilerle gergeklesecegini
durumun iginde gegtigi baglam da belirler. Giig, toplumsal uzaklik, sugun énem derecesi
vb. ne tiir bir strateji kullanilacagini belirleyen degiskenlerden bazilaridir (Wijayanto ve
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dig., 2017). Kullanilan stratejiler ¢ogunlukla dogrudan ya da dolaylh tiirdedir. Dogrudan
sikayet stratejileri agik ya da sezdirimsel suglamalari kapsar (Clyne, 1994). Bu tiir
stratejilerde dinleyen dogrudan sorumlu olarak varsayilir ve soziin igerigini dinleyen ile
Sucun konusu olusturur (Brown ve Levinson, 1987). “Bu kazanin sorumlusu sensin” gibi
bir s6z dogrudan sikayet edimini igerir. Dolayl stratejiler ise sorunun dinleyene ipuclariyla
ulastirildigi edimleri igerir (Edwards, 2005). Dolayli sikayet stratejilerinde dinleyen
dogrudan sorumlu tutulmaz (Boxer, 1993). Bu nedenle dolayl: stratejilerin daha uzlasmaci
bir bicem tasidig1r soylenebilir. Toplantiya ge¢ kalan birine “Keske o kadar erken
baslamasaydik” gibi bir s6z dolayli bir sikayeti igerir.

Sikayet edimini gerektiren durumlarda olmas: gereken ile olan arasinda bir
uyumsuzluk bulunur (Hatch, 1992). Uyumsuzluktan dogan sorun konusan bireyi (sikayet
eden) durumdan etkilenen taraf konumuna getirir. Sorundan etkilenen ve sorumlu tutulan
arasindaki toplumsal iligski sikayet edimi distiinde belli bir etkiye sahiptir (Boxer, 1993).
Toplumsal iligkinin niteligine gore sikayet edimi belli bi¢imde soze dokiiliir. Bunun
yaninda sikayet ediminin gergeklesmesi igin baska onkosullardan da s6z edilir. Belli bir
beklentinin olumsuzlukla sonuglanmasi, bu diis kirikliginin konusani rahatsiz etmesi,
konusanin karsidaki kisiyi bundan sorumlu tutmasi ve son olarak bunun soéze dokiilmesi
sikayet ediminin gergeklesmesine dayanak olusturan kosullardir (Olshtain ve Weinback,
1987). Bu durumlar sonucunda dinleyen yiiz tehdit edici (face-treatining) bir durum iginde
kalir. istenmeyen bir durumda kalan konusmaci bozulan ruhsal durumunu onarmak igin
sozle, jest-mimiklerle ve diger araglarla iletisime gegebilir.

Sikayet ediminin hangi stratejilerle gergeklesecegine yonelik farkli siniflandirmalar
yapilmistir. Sozgelimi Olshtain ve Weinbach (1987) sikayet stratejilerini 1. ayiplama,
kinama, sitem stratejileri (reproach), 2. kizginlik veya onaylamama stratejisi (expression of
annoyance or disapproval), 3. acik sikayet (explicit complaint), 4. suglama ve uyari
(accusation and warning), 5. ani tehlike (immediate threat) olarak bes tiirde ele alir.
Alanyazinda sik bagvurulan diger bir smiflandirmada Trosborg (1995) sikayet edimlerini
kotli s6z ve davramisla, moral bozucu bi¢imde, incelik igermeyen davranislarla ve
yatistirict yol izleyen bicemle yapilan sikayetler olarak ulamlastirir. Trosborg, bu tiirlerin
ist konumdaki birine, yabanci birine ya da esit konumdaki birine yapilan sikayetler olarak
ii¢ rolde gergeklesecegini belirtir. Bununla birlikte sikayet edimlerini 6nce dort ulamda
sonra bunlarin da alt tiirlerini diislinerek sekiz tiirde gosterir. Bu ulamlama asagidaki
tabloda gosterilmistir:

Tablo 1. Trosborg 'un Sikayet Edimi Ulamlamasi

Sikayet ulamlari Stratejiler

1. Agcik bir sitemin bulunmadig1 durumlar 1. Sezdirimler, ipuglar

2. Kizgilhk

3. Olumsuz ¢ikarimlar

2. Hosnutsuzluk

4. Dolayl suglamalar

3. Suglamalar
5. Dogrudan suglamalar

6. Hafif kinama
7. Agik kinama (davranis)

4, Kinama
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8. Acik kinama (kisi)

Trosborg’un (1995) belirledigi sikayet stratejileri hemen tiim dillerde uygulanan
stratejiler olarak gegerli olan kullanimlardir. Ancak belli baglamlarda farkl: kiiltiirler farkl
stratejilere bagvurabilmektedir. Diger edimsoz tiirleri yaninda sikayet stratejilerinin
kullanim1 da kiiltiirle etkilesim arttikga daha kabul edilebilir bir diizeye erismektedir.
Cocuklarin zaman iginde bu stratejileri 6grenmesi ve yetigkinlerle ayn1 bicimde kullanmasi
dil ediniminin 6nemli bir boyutunu olusturmaktadir. Dil dizgesini belli bi¢imde edinen
cocuklar ayni zamanda toplumsal baglamlar i¢inde bunlart kullanarak edimbilimsel bilgi
diizeylerini de artirir. Baska bir deyisle edimbilimsel bilgi diizeyleri diger dilsel becerilerle
eszamanli gergeklesir (Slobin, 1986; Schmidt, 1993; Bialystok, 2001). Bu bakimdan
cocuklarin edimbilimsel bilgi durumlarinin bir pargasi niteliginde olan sikayet edimini
yetiskinlerle ayni bi¢imde kullanip kullanmadigini belirlemek onlarmm dil egitimi
calismalar: ve bu yondeki arastirmalar i¢in 6nemli bir noktadir. Bu dogrultuda aragtirma
sorusu “5-6 yasindaki cocuklarin sikayet edimine iliskin kullandig1 stratejilerin
yetiskinlerin kullandig: stratejilerle uyusum diizeyi nedir?” bi¢iminde olusturulmustur.

Yontem

Bu ¢aligma tarama modelinde yiiriitiilen nitel bir ¢alismadir. Tarama modelinde
belli bir durumun genis bir 6rneklem grubundaki dagilimi belirlenir (Fraenkel ve Wallen,
2006). Bu arastirmada da ¢ocuklarin sikayet edimi i¢in kullandig1 stratejilerin yetigkinlerin
kullandiklariyla ne diizeyde uyustugunu belirlemek amaglandigindan g¢alisma tarama
modelinde yiiriitiilmistiir.

Katilimcilar

Arastirmanin katilimcilar1 ¢ocuklardan ve yetiskinlerden olmak tizere iki gruptan
olusmaktadir. Cocuklardan olusan grup Antalya’nin Demre ilgesinde bagimsiz ve
ilkdgretim okulu biinyesinde bulunan okul 6ncesi egitim kurumlarinda 6grenim goéren 5-6
yas araligindaki 110 6grencidir. 110 68rencinin 57°si kiz, 53’ erkektir. Tiirk¢edeki ve
Tirk kiiltirtindeki sikayet etme stratejilerini belirlemek igin arastirmaya dahil edilen
yetiskin grupta ise 110 kisi bulunmaktadir. Cocuklarla ayn1 bolgede yasayan yetigkinlerin
66’s1 kadin, 44’1 erkek katilimcidan olugsmaktadir. Yetiskinlerin yas ortalamasi 33,39 iken
egitim diizeyleri 7 yiiksek lisans, 78 lisans, 11 6nlisans, 11 lise ve 3 ilkokul olarak dagilim
gostermektedir. Sonug olarak arastirmada toplamda 220 kisi yer almistir.

Verilerin toplanmasi ve ¢coziimlenmesi

Aragtirmanin verileri katilimeilarin glinliik yasamda karsilastigr baglamlar dikkate
alinarak hazirlanan Soylem Tamamlama Testi ile toplanmistir. Soylem tamamlama
testlerinde arastirilacak s6z edimini kullanmayi gerektiren baglamlar yer alir. Bu
arastirmada ¢ocuklarin sikayet etmesini gerektiren baglamlar belirlenmis ve baglamdaki
sikayet edimini gerektiren durum katilimcilara dilsel yolla sunulmustur. Toplam 6
baglamin kullanildig1 testte yer alan maddeler okul oncesi egitimi ve Tirkce egitimi
alanindan uzman goriisleri dogrultusunda hazirlanmistir. Hazirlanan maddelerin yer aldig:
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baglamlarda olayin gectigi ortam, iletisime katilanlarin yasi, tanidik ya da yabanci olmasi
gibi dil kullanimin1 belirleyen degiskenlerin gesitliligine dikkat edilmistir.

Yetiskinlerin kullandig: sikayet stratejilerini belirlemek amaciyla ¢ocuklara yonelik
hazirlanan Soylem Tamamlama Testi’nde bulunan maddeler yetiskinler igin de
uyarlanmistir. Uyarlanan yetiskin testinde ayn1 bi¢imde ortam, yas ve sosyal mesafe gibi
etmenlere dikkat edilmis, cocuklar i¢in hazirlanan bi¢im ile denk olmasina 6zen
gosterilmis ve bu noktada uzman goriisiine basvurulmustur. Boylece ¢ocuklarin ve
yetiskinlerin sikayet edimini kullanacagi baglam esitlenmistir. Cocuklar i¢in hazirlanan ve
yetiskinlere gore uyarlanan maddelerden biri asagidaki gibidir:

Cocuklar i¢in hazirlanan testten bir rnek:

En sevdigin oyuncagmi simifa getirdin. Bir
arkadasin oyuncagina bakmak i¢in onu senden istedi, ama
oynarken oyuncagi kirdi. Bu durum seni ¢ok iizdii ve
sinirlendirdi. Boyle bir durumda arkadasina ne s6ylerdin?

(Resmi ortam, es statii, taninan kisi)

L=l |

Yetigkinler i¢in hazirlanan testten bir 6rnek:

Universitede 6grencisin. Cok severek aldigin
bilgisayar1 siifa gotiiriiyorsun. Bir arkadasin bilgisayarini
merakla incelerken kazayla yere diisiirlip parcalanmasina
neden oluyor. Buna hem {iziiliiyorsun hem sinirleniyorsun.
Boyle bir durumda arkadasina ne derdin?

(Resmi ortam, es statii, taninan kisi)

L=l |

Arastirmada kullanilan Soylem Tamamlama Testi’nin gegerlilik ve giivenilirlik
calismasi i¢in Lawshe tekniginden yararlanilmistir. Lawshe teknigi veri toplama araglarini
gelistirirken gecerlilik ve giivenilirlik boyutlari1 saglamada istatistiksel siireglerin
isletilemedigi durumlarda uzman goriislerine bagvurmaya dayanan bir tekniktir (Yurdugiil,
2005). Buna gore Soylem Tamamlama Testi’nde yer alacak taslak maddeler iki dil uzmani
ve iki okuldncesi alan uzmanmna gosterilmis, verilen geribildirimlerden sonra gerekli
diizeltmeler yapilmis ve uzmanlarin goriis birligine vardigi maddeler kullanilmistir. Bu
nedenle testin kapsam gegerliliginin tam oldugu soylenebilir.

Arastirmanin  ¢ocuklara iligkin verileri yliz yiize goOriismeler yapilarak
toplanmigken, yetiskinlere iligkin veriler testin yazili formu araciligityla toplanmistir.
Cocuklarla yapilan goriismeler sessiz bir odada, herhangi bir miidahalede bulunmadan her
bir katilimci icin yaklasik 10 dakikalik bir siire i¢inde toplanmistir. Yoneltilen maddelere
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verilen yanitlarin ses kayitlar1 alinmis ve bunlar iki uzman tarafindan dinlenerek
degerlendirilmistir. Yetiskinlerin doldurdugu yazili formda yer alan maddeler de yine ayni
iki uzman tarafindan degerlendirilmistir.

Katilimcilarin ~ testteki  maddelere  verdigi yanitlarin  degerlendirilmesinde
Trosborg’un (1995) dort ulamdan ve sekiz stratejiden olusan sikayet edimi Strateji tiirleri
dayanak alinmistir. Buna gore katilimcilarin yanitlariin igerik ¢oziimlemesi yapilmis ve
Trosborg’un sikayet stratejilerinden en uygun olan tiire gore bir kodlama yapilmistir. Bu
islemi gergeklestiren degerlendirmeciler arasindaki uyusum yiizdesi .89 olarak
hesaplanmistir. Bu islem hem g¢ocuklarin olusturdugu grupta hem de yetiskin grubunda
yurltilmistiir. Sonuglar karsilagtirmali bigimde raporlastirilmistir.

Bulgular

Birinci maddede alt diizey konuma sahip taninan birine yoneltilen sikayet edimi
cocuk katilmecilarin "Misafir gelecegi icin odandaki daginikligi topladin, ama kardesin
odam yeniden dagitti. Bunu goriince ofkelendin. Bu durumda kardesine ne derdin?"
baglamina ve yetiskin katilimecilarin ise "O aksam misafir gelecegi ig¢in annen ortalig:
biraz toplamani istiyor. Tiim daginmikligi topluyorsun, ancak kardesin sen balkondayken
her yeri yeniden dagitiyor. Bunu goriince ofkeleniyorsun. Bu durumda kardegine ne
derdin?" baglamina verdigi yanitlardan olusmaktadir. Bu ¢ergevedeki yanitlarin dagilimini
belirlemek i¢in yapilan istatistiksel hesaplama sonucu Tablo 2°de verilmistir:

Tablo 2. Birinci Baglama Yonelik Bagvurulan Sikayet Etme Stratejilerinin Dagilimi

Cocuklar Yetiskinler Fark
Tiirler Stratejiler f % f %
Yamt vermeyenler ve 3 27 19 173 14,6
sikayet etmeyenler
Acik bir sitem yok 1. Sezdirimler 6 55 7 6,4 0,9
2. Kizginlik 4 3,6 5 45 0,9
Hosnutsuzluk
3. Olumsuz Cikarim 5 45 1 0,9 3,6
4. Dolayli Suglama 12 10,9 37 33,6 22,7
Suc¢lamalar
5. Dogrudan Suglama 78 70,9 36 32,7 38,2
6. Hafif Kinama - - 1 0,9 0,9
Kinama 7. Agir Kinama (davranis) 1 0,9 1 0,9 0
8. Agir kinama (kisi) 1 0,9 3 2,7 1,8

Tablo 2’ye gore ¢ocuklarin bu baglamda en ¢ok bagvurdugu stratejilerden birincisi
%70,9 oranla dogrudan suglama ve ikincisi %10,9 oranla dolayli su¢lama stratejisidir. Bu
baglamla ilgili olarak yetiskinlerin en ¢ok basvurdugu stratejilerden birincisi %33,6 oranla
dolayli suglama ve ikincisi %32,7 oranla dogrudan su¢lama stratejisidir. Segilen stratejiler
arasinda farkin en ¢ok oldugu iki strateji dogrudan ve dolayli su¢lamadir. Bunun yaninda
cocuklar hafif kinama stratejisini hi¢ kullanmamistir. Bu baglamla ilgili uygun bir yanit
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veremeyen ve sikayet ediminde bulunamayan cocuklarin oran1 %2,7 iken yetiskinlerin
oran1 %17,3'tiir. Bu baglamla ilgili olarak ¢ocuklarin en ¢ok bagvurdugu dogrudan suglama
stratejisine 6rnek yanitlardan biri “Niye odami dagittin? Bir daha dagitma” bigimindeyken
yetiskinlerin  kullanim1  “Neden dagittin? Hemen geri topla, misafir gelecek.”
bicimindedir. Cocuklarin ikinci olarak en sik bagvurdugu dolayli suglama stratejisine bir
ormek “Odama bir daha girme.” bigimindeyken yetiskinlerin ayni stratejiyi kullanimi
“Telasimi gormiiyor musun? Bana yardimci ol liitfen.” bigiminde kullanilmistir.

ikinci maddede alt diizey konuma sahip yabanci birine ydneltilen sikayet edimi
cocuk katilimcilarin "Yaz tatilinde ailenle birlikte denize gittin. Denizin kiyisinda uzun
siire ugrasip kumdan ¢ok giizel bir kule yaptin. Oradan gegen senden kiiciik bir ¢ocuk
gelip yaptigin kuleyi yikti. Béyle bir durumda ona ne derdin?" baglamima ve yetiskin
katilimcilarin ise "Bir kafede otururken biiyiik bir ¢caba ve sabwrla domino taslarint art
arda dizip giizel bir goriintii olusturuyorsun. Kafede bulunan senden kiiciik bir miisteri
gecerken masana c¢arpiyor Ve biitiin domino taslarin dagiliyor. Béyle bir durumda o
miisteriye ne derdin?" baglamina verdigi yanitlardan elde edilmistir. Buna goére ¢cocuk ve
yetiskin katilimcilarin segtigi stratejilerin dagilimi Tablo 3’te gortilmektedir:

Tablo 3. ikinci Baglama Yonelik Basvurulan Sikayet Etme Stratejilerinin Dagilim1

Cocuklar Yetiskinler Fark
Tiirler Stratejiler f % f %
Yanlt vermeyenler ve 1 0.9 35 318 30,9
sikayet etmeyenler
Acik bir sitem yok 1. Sezdirimler 2 1,8 9 8,2 6,4
2. Kizginlik 6 55 8 7,3 1,8
Hosnutsuzluk
3. Olumsuz Cikarim 2 1,8 - - 1,8
4. Dolayl1 Suglama 18 16,4 42 38,2 21,8
Suc¢lamalar
5. Dogrudan Suglama 79 71,8 4 3,6 68,2
6. Hafif Kinama - - 4 3,6 3,6
Kinama 7. Agir Kinama (davranis) 2 1,8 1 0,9 0,9
8. Agir kinama (kisi) - - 7 6,4 6,4

Tablo 3’e gore ilgili baglama yonelik tiretilen sikayet ediminde ¢ocuklarin en ¢ok
bagvurdugu stratejilerden birincisi %71,8 oranla dogrudan su¢lama ve ikincisi %16,4
oranla dolayli suglama stratejisidir. Bu baglamla ilgili olarak yetiskinlerin en ¢ok
bagvurdugu stratejilerden birincisi %38,2 dolay/: su¢lama ve ikincisi %8,2 oranla sezdirim
stratejisidir. Segilen stratejiler acisindan gocuklarla yetigkinler arasindaki en yiiksek fark
dogrudan ve dolayli su¢lama stratejileri arasindadir. Bunun yaninda ¢ocuklar Aafif kinama
stratejisini ve agir kinama (kisi) stratejisini, yetiskinler ise olumsuz ¢tkarim stratejisini hig
kullanmamistir. Bu baglamla ilgili uygun bir yanit veremeyen ve sikayet ediminde
bulunamayan ¢ocuklarin oran1 %0,9 iken yetiskinlerin oran1 %31,8’dir. Cocuklarin en ¢ok
basvurdugu dogrudan suglama stratejisine drnek olarak “Niye kulemi yiktin? Oniine niye
bakmadin?” yanit1, yetiskinler i¢in ise “Dikkat etsene. Cok ugrasip yaptim. Sen gelip
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bozdun.” Yanitlar1 verilebilir. Cocuklarin ikinci olarak en sik bagvurdugu dolayli su¢lama
stratejisine bir 6rnek “Biraz daha dikkatli ol.” Bigimindeyken yetiskinlerin ayni stratejiyi
kullanimu “Liitfen biraz dikkatli olur musunuz? ” bigimindedir.

Ucgiincii maddede iist diizey konuma sahip taninan birine yoneltilen sikayet edimi
cocuk katilimcilarin “Baban hafta sonu seni oyun parkina gétiirecekti. Bu yiizden ¢ok
heyecanliydin. Ama bir isi ¢ikinca baban hafta sonu seni parka gotiirmekten vazgecti.
Buna c¢ok iiziildiin. Bu durumu babana nasil séylerdin?” baglamina ve yetiskin
katilimcilarin ise “Baban c¢ok istedigin i¢in hafta sonu seni sinema oyuncusu bir
arkadasiyla tamsmaya gotiirme sozii veriyor. Buna ¢ok seviniyor ve heyecanlantyorsun.
Sabirla beklerken baban bir isi ¢iktigini bu yiizden seni gotiiremeyecegini soyliiyor. Bu
durum seni ¢ok tiziiyor. Bunu babana nasil soylerdin?” baglamina verdigi yanitlardan
olusmaktadir. Bu yanitlarda segilen stratejilerin dagilimi Tablo 4’te gdsterilmistir:

Tablo 4. Ugiincii Baglama Yénelik Bagvurulan Sikayet Etme Stratejilerinin Dagilimi

Cocuklar Yetiskinler Fark
Tiirler Stratejiler f % f %
Yamit vermeyenler ve 2 1,8 20 18,2 16,4
sikayet etmeyenler
Acik bir sitem yok 1. Sezdirimler 14 12,7 21 19,1 6,4
Hosnutsuzluk 2. Kizgmlik 26 23,6 24 21,8 1,8
3. Olumsuz Cikarim - - 1 0,9 0,9
Su¢lamalar 4. Dolayh Suglama 26 23,6 32 29,1 55
5. Dogrudan Suglama 41 37,3 7 6,4 30,9
Kinama 6. Hafif Kinama - - 5 4.5 4,5
7. Agir Kinama - - - - -
(davranis)
8. Agir kinama (kisi) 1 0,9 - - 0,9

Tablo 4’e gore ¢ocuklarin iigiincii baglama iliskin en ¢ok bagvurdugu stratejilerden
birincisi %37,3 oranla dogrudan su¢lama ve ikincisi %23,6 oranla dolayli su¢lama ve
kizginhik stratejisidir. Bu baglamla ilgili olarak yetiskinlerin en ¢ok basvurdugu
stratejilerden birincisi %29,1 oranla dolayli su¢lama ve ikincisi %21,8 oranla kizginlik
stratejisidir. Secilen stratejiler arasinda farkin en ¢ok oldugu iki strateji dogrudan su¢lama
ve sezdirimlerdir. Bunun yaninda ¢ocuklar olumsuz ¢ikarim, hafif kinama ve agir kinama
(davramig) stratejilerini, yetiskinler ise agir kinama (davramg), agir kinama (kisi)
stratejilerini hi¢ kullanmamuglardir. Bu baglamla ilgili uygun bir yanit veremeyen ve
sikayet ediminde bulunamayan g¢ocuklarin orami %1,8, yetiskinlerin oram1 %18,2'dir.
Ucgiincii baglama iliskin ¢ocuklarin en ¢ok basvurdugu dogrudan suglama stratejisine 6rnek
olarak “Neden beni parka gétiirmekten vazgegtin? Senin yiiziinden parka gidemiyorum.”
yanit1 verilebilir. Yetiskinler icin ise “Islerini ayarlamadan bana neden soz verdin?”
ornegi dikkat cekicidir. Cocuklarin ikinci olarak en sik basvurdugu dolayli suglama
stratejisi kapsaminda “Baba beni hafta sonu parka gétirmeyecek miydin?” kullanimini,
yetiskinler ise “Ben biitiin hafta bunu bekledim. Bu yaptigin olmadi.” kullanimini
tiretmistir.
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Dordiincii maddede iist diizey konuma sahip yabanci birine yonelik sikayet
ediminde ¢ocuk katilimcilar "Evde sevdigin ¢izgi filmi seyrederken bir misafiriniz geldi.
Daha once hi¢ gormedigin bu adamin yiiksek sesle konusmasindan ¢izgi filmi
anlayamadin. Bu nedenle moralin bozuldu. Bu durumda evinizdeki yabanct adama ne
derdin?" baglamina ve yetiskin katilimcilar ise "Evde ¢ok sevdigin bir film izliyorsun. O
swrada binaya yeni tasinan bir kadin annenle tanismaya geliyor. Yan odada oturan bu
kadimin yiiksek sesle konusmasindan filme odaklanamiyorsun. Bu nedenle moralin
bozuluyor. Bu durumla ilgili kadina ne derdin?" baglamina yanit vermistir. Bu
yanitlardaki sikayet edimine yonelik strateji dagilimi Tablo 5’te gosterilmistir:

Tablo 5. Dérdiincii Baglama Yonelik Bagvurulan Sikayet Etme Stratejilerinin Dagilimi

Cocuklar Yetiskinler Fark
Tiirler Stratejiler f % f %
Yamit vermeyenler ve 2 1,8 57 51,8 50
sikayet etmeyenler
AgiKk bir sitem yok 1. Sezdirimler - - 13 11,8 11,8
Hosnutsuzluk 2. Kizginlik 7 6,4 1 0,9 55
3. Olumsuz Cikarim - - - - -
Su¢lamalar 4. Dolayli Suglama 68 61,8 38 34,5 27,3
5. Dogrudan Suglama 33 30 1 0,9 29,1
Kinama 6. Hafif Kinama - - - - -
7. Agir Kinama - - - - -

(davranis)
8. Agir kinama (kisi) - - - - -

Tablo 5’¢ gore ¢ocuklarmn ilgili baglama iliskin en ¢ok bagvurdugu stratejilerden
birincisi %61,8 oranla dolayli su¢lama ve ikincisi %30 oranla dogrudan sug¢lama
stratejisidir. Ayn1 baglamda yetiskinlerin en ¢ok bagvurdugu stratejilerden birincisi %34,5
oranla dolayli suglama ve ikincisi %11,8 oranla sezdirim stratejisidir. Secilen stratejiler
arasindaki farkin en ¢ok oldugu iki strateji de yine dogrudan ve dolayli suglamadir. Bunun
yaninda ¢ocuklar sezdirim, olumsuz ¢ikarim, hafif kinama, agir kinama (davranis) ve agir
kinama (kigi) stratejilerini, yetiskinler olumsuz ¢ikarim, hafif kinama, agwr kinama
(davranis) ve agir kinama (kisi) stratejilerini hi¢ kullanmamistir. Bu baglamla ilgili uygun
bir yanit veremeyen ve sikayet ediminde bulunamayan c¢ocuklarin orani %1,8 iken
yetiskinlerin orant %51,8'dir. Dordiincii baglama g¢ocuklarin verdigi yanitlardan biri
“Birazcik kisik sesle konusabilir misin?” bigcimindeyken yetigkinlerin yanitlarindan biri
“Biraz daha sessiz olur musunuz?” bigimindedir. Cocuklarin ikinci olarak en sik
basvurdugu dogrudan suglama stratejisine bir 6rnek “Niye ¢ok fazla bagiriyorsun? Cizgi
filmi anlayamadim senin yiiziinden. Buradan gider misin? bi¢imindeyken yetiskinlerin
ayni stratejiyi kullanimi “Cok giiriiltii yapiyorsunuz.” bigimindedir.

Besinci maddede esit konuma sahip yabanci birine yonelik olusturulan sikayet
ediminde c¢ocuk katilimcilar "Bisiklete binmek icin bahgeye c¢iktin. Tamimadigin bir
c¢ocugun senin bisikletine bindigini gérdiin. Buna ¢ok sinirlendin. Cocugun yanina gidip
ona ne derdin?" baglamina ve yetiskin Katilimcilar ise "Bisiklete binmek icin disari
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¢tkiyorsunuz. Evinizin oniinde tammadiginiz  birinin sizin bisikletinizle dolastigin
gortiyorsunuz. Cok sinirleniyorsunuz. Bisikletinize binip dolasan yabancinin yanina gidip
ona ne derdiniz?" baglamina yanit vermistir. Bu baglamlardaki sikayet strateji dagilimi
Tablo 6’da sunulmustur:

Tablo 6. Besinci Baglama Yonelik Bagvurulan Sikayet Etme Stratejilerinin Dagilimi

Cocuklar Yetiskinler Fark
Tiirler Stratejiler f % f %
Yamit vermeyenler ve - - 4 3,6 3,6
sikayet etmeyenler
AciK bir sitem yok 1. Sezdirimler 7 6,4 18 16,4 10
Hosnutsuzluk 2. Kizginlik 1 0,9 1 0,9 0
3. Olumsuz Cikarim - - - - -
Su¢lamalar 4. Dolayli Suglama 48 43,6 42 38,2 54
5. Dogrudan Suglama 53 48,2 31 28,2 20
Kinama 6. Hafif Kinama 1 0,9 9 8,2 7,3
7. Agir Kinama (davranis) - - 4 3,6 3,6
8. Agir kinama (kisi) - - 1 0,9 0,9

Tablo 6’da goriildiigii gibi besinci duruma iligkin ¢ocuklarin en ¢ok basvurdugu
stratejilerden birincisi %48,2 oranla dogrudan suglama ve iKincisi %43,6 oranla dolayli
su¢lama stratejisine karsilik gelir. Bu baglamla ilgili olarak yetiskinlerin en ¢ok
bagvurdugu stratejilerden birincisi %38,2 dolayli suc¢lama ve ikincisi %28,2 oranla
dogrudan su¢lama stratejisidir. Secilen stratejiler arasinda farkin en ¢ok oldugu iki strateji
dogrudan suglama ve sezdirimlerdir. Bunun yaninda ¢ocuklar olumsuz ¢ikarim, agir
kinama (davranms), agir kinama (kisi) stratejilerini; yetiskinler ise olumsuz ¢ikarim
stratejisini hi¢ kullanmamistir. Bu baglamla ilgili uygun bir yanit veremeyen ve sikayet
ediminde bulunamayan yetiskinlerin orani %3,6'dir. Besinci baglama iliskin ¢ocuklarin en
¢ok basvurdugu dogrudan suglama stratejisine ornek yanitlardan biri “Niye benim
bisikletime izinsiz bindin? In bisikletimden.” bigimindeyken yetiskinlerin bu stratejiyi
kullanim1 “O benim bisikletim. Izinsiz neden aldimiz?” bicimindedir. Cocuklarin ikinci
olarak en sik bagvurdugu dolayli suclama stratejisine bir 6rnek “O benim bisikletim oldugu
icin ben ne zaman izin verirsem o zaman stirebilirsin.” bicimindeyken yetiskinlerin ayni
stratejiyi  kullanimi  “Afedersiniz ama su an benim bisikletimi kullaniyyorsunuz.”
bi¢imindedir.

Altinct maddede esit diizeydeki bir konuma sahip taninan birine yonelik
olusturulan sikayet ediminde g¢ocuk katilimecilar "Arkadaslarinla birlikte top oynarken biri
topu yiiziine dogru atti. Yiiziine ¢arpan top canint acitti. Bu durumda topu atan arkadasina
ne derdin?" baglamina ve yetiskin katilimcilar ise "Arkadagslarinizia voleybol oynarken
biri topu yiiziiniize dogru atiyor. Yiiziiniize ¢arpan top caminiz acitiyor. Béyle bir durumda
topu atan kisive ne derdiniz?" baglamina yanit vermistir. Bu yanitlardaki sikayet
stratejilerinin dagilimi Tablo 7°de gdsterilmistir:

Tablo 7. Altinct Baglama Yonelik Bagvurulart Sikayet Etme Stratejilerinin Dagilimi
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Cocuklar Yetiskinler Fark
Tiirler Stratejiler f % f %
Yanit vermeyenler ve 1 0,9 32 29,1 28,2
sikayet etmeyenler
Acik bir sitem yok 1. Sezdirimler 3 2,7 4 3,6 0,9
Hosnutsuzluk 2. Kizgmlik 7 6,4 5 45 1,9
3. Olumsuz Cikarim - - - - -
Suclamalar 4. Dolayl1 Suglama 38 34,5 52 47,3 12,8
5. Dogrudan Suglama 60 54,5 6 55 49
Kinmama 6. Hafif Kinama - - 5 4,5 4,5
7. Agir Kinama (davranis) 1 0,9 - - 0,9
8. Agir kinama (kisi) - - 6 55 55

Tablo 7°de goriildiigi tizere ilgili duruma iliskin ¢ocuklarin en ¢ok basvurdugu
stratejilerden birincisi %54,5 oranla dogrudan suglama ve ikincisi %34,5 oranla dolayli
suglama stratejisidir. Bu baglamla ilgili olarak yetiskinlerin en ¢ok basvurdugu
stratejilerden birincisi %47,3 dolayli su¢lama ve ikincisi %5,5 oranla dogrudan su¢lama
ve agir kinama stratejisidir. Segilen stratejiler arasinda farkin en ¢ok oldugu iki strateji de
yine dogrudan ve dolayli suclamadir. Bunun yaninda ¢ocuklar olumsuz c¢ikarim, hafif
kinama ve agir kinama (kisi) stratejilerini, yetiskinler olumsuz ¢ikarim ve agir kinama
(davramg) stratejilerini hi¢ kullanmamistir. Bu baglamla ilgili uygun bir yanit veremeyen
ve sikayet ediminde bulunamayan g¢ocuklarin oran1 %0,9, yetiskinlerin orani %29,1'dir.
Altinc1 baglamda gocuklar tarafindan en ¢ok kullanilan suglama stratejisine “Neden benim
yiiziime top attin” yaniti, yetiskinler icin de "Neden topu yiiziime attin?" yanitt 6rnek
verilebilir. Cocuklarin ikinci olarak en sik basvurdugu dolayli suglama stratejisine drnek
olarak “Biraz yavas oynayin da top yiiziime gelmesin.” yanit1 dikkate degerken yetiskinler
ayni strateji i¢in “Biraz daha yavas oyna.” gibi bir kullanim tretmistir.

Tartisma ve Sonug¢

Arastirmadan elde edilen bulgulara genel olarak bakildiginda okuldncesi donemde
bulunan 5-6 yas grubundaki ¢ocuklarin sikayet edimine yonelik yetigkinlerden farkli
stratejilere bagvurdugu soylenebilir. Cocuklar ve yetiskinler i¢in kullanilan esdegerli alti
farkli baglamda cocuklarin sikayet ederken su¢lama ulaminda yer alan dogrudan sikayet
etme stratejilerini daha ¢ok kullandigi, yetigkinlerin ise ayni baglamlarda yine suglama
ulamindaki dolayl stratejilere daha ¢ok bagvurdugu goriilmiistiir. Alt1 baglamin besinde
ozellikle en sik basvurulan stratejiler bakimindan yaklasik ayni1 sonug elde edilmisken
dordiincli baglamda ¢ocuklarin da yetiskinler gibi en ¢ok dolayl stratejilere bagvurdugu
bulgulanmistir. Bu sonu¢ bazi baglamlarda edimsel bilgi diizeylerinin gelismeye
basladigini, ancak en sik basvurulan stratejiler dikkate alindiginda diger baglamlarda
cocuklarin edimsel bilgiden biiylik oranda yoksun oldugunu diisiindiirtmektedir.
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[letisimsel durumlarda dil kullaniminda baglamin biiyiik énemi vardir. Toplumsal
bir etkilesim bigiminde beliren iletisimsel siirecte anlatimin dogru yorumlanmasi igin
baglamsal ipug¢larinin degerlendirilmesi gerekir (Canale ve Swain, 1983; Bachman, 1990).
Cocuklarin verilen baglamlarda yetiskinlerden farkli stratejilere yonelmis olmalart baglami
dil kullanimiyla yeterli diizeyde iligkilendiremedikleri bi¢iminde yorumlanabilir. Soylem
Tamamlama Testi’nde gegen baglamlarin her birinde toplumsal iligki agisindan {ist diizey
ve esit diizey konumlarda bulunan taninan ya da yabanci bireylere yonelik bir konusma
s0zkonusudur. Bunlarin hemen tiimiinde ayn1 stratejileri kullanmak baglamsal ipuglarinin
fark edilmedigini ya da goz ardi edildigini isaret eder.

Cocuklarin yeterli baglam bilgisinden yoksun olmalarinin nedenlerinden biri iginde
bulunduklar: kiiltiirel yapiy1 yeterince deneyimlememis ve ¢oziimleyememis olmalari ile
ilgili olabilir. Kiiltiirel deneyim eksikliginin farkli baglamlarda farkli dil kullanimlarina
gereksinim duyulacag: bilgisini sinirlandirdigi diistintilebilir. Kiiltiirel etkilesim yoluyla
kazanilan baglamsal birikimin bireylerin dili etkili bicimde kullanmasina yardime1 oldugu
alanyazinda vurgulanan bir noktadir (Widdowson, 1989). Yetiskinlerin sikayet ederken
daha ¢ok dolayl stratejileri kullanmasinin nedenlerinden biri kiiltiirel birikim yeterliligi ile
iliskilendirilebilir. Konusma edimiyle ilgili uygunluk durumuna yénelik biling ¢ogunlukla
sosyokiiltiirel bir baglam i¢inde edinilir (Blum-Kulka ve Olshtain, 1984). Bu biling sikayet
ederken hangi igerigin hangi dilsel bigimlerle sdze dokiilecegi konusunda yardimeci olur.

Soylem tamamlama testindeki baglamlardan birinde gocuklar yetiskinlerin strateji
secimiyle benzer olarak dolayl stratejilere daha sik basvurmustur. Ust diizey bir konumda
bulunan yabanci biriyle iletisim kurulan bu baglamda ¢ocuklar bir ¢izgi filmi izleyecegi
sirada bir engelle karsilasmis ve bu duruma yonelik bir sikayet edimi tretmistir.
Cocuklarin belirtilen baglamda yetiskinlerle ayn1 stratejiye bagvurmasi, ¢izgi film izleme
durumunun sik deneyimlenen ve dolayisiyla sosyokiiltiirel boyutlar1 6grenilen bir durum
olmasiyla iligkilendirilebilir. Cocuklar diger baglamlara iliskin deneyim sahibi olsalar da
bu deneyimin siklig1 ve derinligi dil kullanim diizeyini farkli bi¢imlerde etkileyebilir.
Caret’a (2004) gore cocuklar zamanlarinin biiyiik ¢cogunlugunu ¢izgi film seyrederek
gecirir. Bu durum ilgili baglama ydnelik bilgi diizeyini de artirmis olmalidir.

Soylem tamamlama testinde ikinci sirada basvurulan stratejilere bakildiginda
cocuklarin dolayli stratejileri yavas yavas kullanmaya basladigi goriiliir. Bu bulgu,
cocuklarin edimsel bilgi gelisiminin yetiskinlerin ilgili baglamlardaki edimsel bilgi
diizeyine dogru genisledigini gosterir. Dort ulamda sekiz farkli sikayet stratejisi arasindan
hem ¢ocuklarin hem yetigkinlerin agirlikli olarak suglama stratejilerine bagvurmasi kiiltiirel
bir yap1 Ozelligi olarak degerlendirilebilir. Sikayet edimini konu alan Tirk kiltiirtindeki
diger c¢alismalarda da suglama ediminin daha fazla kullaniimasi bu ¢ikarimi
dogrulamaktadir (Bikmen ve Marti, 2013; Kili¢ Gonen, 2019). Bununla birlikte zaman
zaman bagka calismalardaki gruplarin farkli stratejilere basvurdugunu gdsteren galigmalar
da soz konusudur (Bayat, 2017). Tirk kiiltiiriindeki sikayet edimlerinin Olgiinlii
bicimlerine erismek i¢in daha genis katilimli ¢alismalara gereksinim vardir.

Sikayet baglamlarinda konunun agirlik diizeyine gore farkli stratejiler kullanilsa da
dogrudan stratejilerden dolayli olanlara geg¢is hem edimsel bilgi hem de kiiltiirel duyarlilik
acisindan bir gelisimi isaret eder. Trosborg’un (1995) yaptig1 siralamada en hafif sikayet
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stratejisi sezdirimler olarak belirlenir. Kinamalarin en agir strateji olarak gosterildigi bu
ulamlamada dogrudan ve dolayli suglamalar tgiincii sirada yer alir. Cocuklarin ikinci
derecedeki strateji se¢imleri bakimindan sectigi sikayet stratejisinin kismen dinleyen
acisindan hafifledigi sezilir. Agirlikli olarak dolayli stratejilere bagvuran ¢ocuk
katilimeilarin bir kismi {iglincii baglamda goriilen ikinci diizeydeki kizginlik stratejilerini
de sik kullanmigtir. Bu bulgu ¢ocuklarin edimsel bilgilerinin gittik¢e arttigini ve bunun da
dil kullanimlarina yansidigini gosterir. Baska bir deyisle g¢ocuklarin kiiltiirel yapinin
tasiyicisi olan yetigkinlerle etkilesim diizeyi arttik¢a belli baglamlardaki dilsel kullanima
yonelik bilgileri de artmaktadir.

Cocuklarm belli bir baglamda yetiskinlerden farkli stratejilere basvurmasi sikayet
edimi disindaki diger tim edimsoézler i¢in de gecerlidir. Darabi Bazvand ve Khoram
(2019) yaptiklar1 calismada ¢ocuklarin tesekkiir etme, 6ziir dileme, rica etme gibi edimleri
kendilerine 6zgii stratejilerle kullandigini belirlemistir. Cocuklar farkl: tiirdeki edimsoézleri
baslangigta basit bicimde kullanir (Owens, 1998). Basit s6z edimleri adlandirma,
yineleme, isteme, ¢agirma gibi eylemleri karsilar. Yaslan ilerledik¢e dilsel bilgileri ve
diinya bilgileri de genisler ve bdylece hangi baglamda hangi dilsel yapilarin daha uygun
olacagina iliskin sezgisel bilgileri belirmeye baslar. Bu ilerleme diger edimsdzlerin
yaninda sikayet edimini de kapsar.

Arastirmada elde edilen bulgulardan bir digeri de ¢ocuklarin verilen baglamlarda
hi¢ kullanmadig stratejilere iliskindir. Bu stratejilerin baginda kinama ulaminda yer alan
kisiye ya da davranisa yonelik agir kinama ve hafif kinama gelmektedir. Kinama stratejisi
sikayet ederken kullanilabilecek en sert strateji tiiriidiir. Bu stratejinin kullanimini
gerektiren durumlarda sikayet edilen kisi ortaya ¢ikan kusurun oncelikli sorumlusudur
(Trosborg, 1995). Bunu algilamak ve soze dokmek gii¢ bir durumdur. Bu nedenle
cocuklarin neredeyse hi¢ bagvurmadigi bu stratejiye yetiskinler de ¢ok az bagvurmustur.
Bunun yaninda Masjedi ve Paramasivam’in (2018) Iranlilarin sikayet edimine y&nelik
bagvurdugu stratejileri ortaya koyan ¢alismada da kinama stratejileri digerlerine gore en az
kullanilan strateji tiirii olmustur. Bu nedenle kinama stratejisinin farkli kiiltiirlerde de az
basvurulan bir sikayet strateji edimi oldugu sdylenebilir. Yetigkinlerin kinama stratejilerini
az kullantyor olmast ¢ocuklarin da 5-6 yaslarinda bu stratejiyi 6§renemeyecegi ve yogun
kullanamayacagi bigiminde yorumlanabilir.

Sonug olarak sikayet etmenin giinliik yasamda sik kullanilan s6z edimi tiirlerinden
biri oldugu aciktir. Cocuklarin dil edinimi siirecinde sikayet stratejilerini kazanmasi
onlarin dilsel bilgilerinin ve bunun yaninda diinya bilgilerinin genislediginin bir
gostergesidir. Bu nedenle sikayet edimine yonelik strateji kullaniminin ileri yaslarda da
arastiritlmasi Onerilir. Ayrica diger edimsozlere yonelik yapilacak ¢alismalar s6z edimi
kazaniminin genel goriiniimiine yonelik daha saglikl bilgi verebilir.
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