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Our school theory and practices are oriented towards the past century and old
paradigms. School paradigms, which have not made the school a learning centre and
focus on student learning and success, lag behind modern developments and cannot
lead the society. Studies on success and learning in the literature and their results
emphasise the need for schools to act together with all their stakeholders. From this
point of view, the concept of professional learning communities has emerged in the
literature. The concept of professional learning communities emerges as teachers share
their experiences and practices in collaboration with their colleagues. As professional
learning communities, the school principal, teachers, and school stakeholders have
roles and responsibilities in the school setup. First of all, for schools to be built as a
professional learning community, the school's organisational culture should be built
with a learning-oriented culture. As a professional learning community, the
dimensions of schools are shared and supportive leadership, shared values and vision,
collective learning and practices, shared personal practices and supportive conditions
(structure-relationships). The realisation of these dimensions is important for the
school to become a professional learning community. For this, school principals should
lead instructional, involve teachers in school decisions, and teachers should share their
experiences with their colleagues in learning-oriented cooperation. The fulfilment of
these roles and responsibilities will contribute significantly to student success.

Mesleki Ogrenme Topluluklari Olarak Okullarda Rol ve Sorumluluklar
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Rol ve Sorumluluk

Okul kuramimiz ve uygulamalarimiz ge¢mis yiizyila ve eski paradigmalara yoneliktir.
Okulu 6grenme merkezi haline getirememis, 6grenci 6grenmesi ve basariy1 odak noktasi
haline oturtmamis okul paradigmalari, cagcil gelismelerin gerisinde kalmakta ve topluma
onderlik edememektedir. Alan yazinda basar1 ve dgrenme iizerine yapilan calismalar ve
sonuglari, okullarin tiim paydaslari ile hareket etmesi gerekliligine vurgu yapmaktadir. Bu
bakis agisiyla alan yazinda mesleki 6grenme topluluklar1 kavrami ortaya ¢ikmistir. Mesleki
ogrenme topluluklar1 kavrami, dgretmenlerin meslektaslariyla birlikte, is birligi icinde
kendi deneyim ve uygulamalarmi paylasmalar1 olarak karsimiza g¢ikmaktadir. Mesleki
ogrenme topluluklar1 olarak okul kurgusunda okul miidiiriine, 6gretmenlere ve okul
paydaglarina rol ve sorumluklar diismektedir. Oncelikle okullarin mesleki 6grenme
toplulugu olarak kurgulanabilmesi igin, okulun &rgiitsel kiiltiiriiniin 6grenme odakl1 bir
kiiltiir ile insa edilmesi gerekmektedir. Mesleki 6grenme toplulugu olarak okullarin
boyutlari, paylasilan ve destekleyici liderlik, paylasilan deger ve vizyon, kolektif 6grenme
ve uygulamalar, paylasilan kisisel uygulamalar ve destekleyici kosullar (yapi- iligkiler)
olarak karsimiza ¢ikmaktadir. Bu boyutlarin gerceklesmesi okulun mesleki 6grenme
toplulugu olabilmesinde 6nemli etkenlerdir. Bunun i¢in okul miidiirlerinin &gretimsel
agidan liderlik etmesi, okul kararlarina 6gretmenleri katmasi, 6gretmenlerin ise, 6grenme
odakl1 is birligi icinde, deneyimlerini meslektaglar1 ile paylasmas: gerekmektedir. Bu rol ve
sorumluklarin yerine getirilme durumu, 6grenci basarisina anlamli katkida bulunacaktir.
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Giris

Okul ve egitim sistemlerinin ¢ok yogun olarak elestirildigi, yeni egitim arayislarinin
tartisildig: giintimiizde, okullar tiim siireglerini sorgulamakta ve yeni modeller gelistirmektedir. Okul
kuramimiz ve uygulamalarimiz ge¢mis yiizyila ve eski paradigmalara yoneliktir. Yeni okul kurami ve
uygulamalar: egitim anlayisinda ciddi degisikliklere yol agmistir. Geleneksel uygulamalar taraflarin
gelisimini ve doyumunu olumlu yonde etkileme konusunda oldukga sinirli ve hatta negatif etki yapar
duruma gelmistir. Okullarin yegane amaci diploma vermek olarak algilanmaktadir. Artik okullar
egitim Ogretim rollerini siirdiirebilmeleri i¢in yeniden yapilandirilmas: gerektigi ileri stiriilmektedir
(Ozden, 2005). Okullardan beklenen yeni rol ve sorumluluklarin alanyazinda tartisiimaya

baslanmasiyla ortaya ¢ikan kavramlardan biri de mesleki 6grenme topluluklaridir.

Okullarda 06grenme olanaklarini zenginlestirmek ve Ogrencilerin mevcut durumda
ogrendiklerinden daha fazlasin1 6grenmelerini saglamak agisindan okullarin bir 6grenme merkezi
olarak kurgulanmasi gerektigi bir¢cok arastirmada ifade edilmektedir (Bryk, Camburn ve Louis, 1999;
Dufour, Dufour, Eaker ve Many, 2006; Bas, 2019; Fullan, 2006; Harris, 2001; Hord, 2003; Huffman,
2001; Louis ve Leithwood, 1998; Schlechty, 2011; Ekici, Bas ve Kizilkaya, 2017; Stoll, 2009; Stoll, Bolam,
Mcmahon, Wallace ve Thomas, 2006; Tay ve Bas, 2015, Wiley, 2001). S6z konusu c¢alismalarda
okullarin biitiin {iyelerine yeni 6grenme olanaklar: sunan bir topluluk olarak ele alinmas: gerektigi
vurgulanmaktadir. Bununla birlikte okulun orgiitsel amaglarini gerceklestirmesi agisindan dogrudan
iligkili oldugu topluluklarin varligindan bahsedilebilir. Bunlarin birincisi egitim bilimi arastirmacilar
ve okul yoneticilerinden olusan egitimciler toplulugu, ikincisi 6gretmenlerden ve Ogrencilerden
olusan 6grenme toplulugu ve son olarak paydaslar toplulugu olarak siralanmaktadir (Astuto, Clark,
Read, McGree ve Fernandez, 1993). Ogrenme topluluklarinin amaci, 6gretmenlerin mesleki olarak
birbirlerinden 6grenme olanaklarini gelistirmek ve ogrencilerin daha ozglir bir ortamda farkl
Ogrenme alternatiflerine sahip olmalarini saglamak olarak Ozetlenebilir. Buna gore, Ogrenme
toplumlarinin okullardaki rolii arastirmaci ve sorgulayici bir yontemle okulun basarisini artirmak
olarak ifade edilmektedir (Hord, 2003) Mesleki 6grenme topluluklar1 temelde isbirligi ve beraber
gelisim felsefelerini i¢inde barindiran orgiit teorisi olarak karsimiza ¢ikmaktadir. Mesleki 6grenme
topluluklar: ile ilgili gergeklestirilen gerek teorik gerekse uygulamali g¢alismalarin sonuglari,
arastirmacilar, politika yapicilar ve uygulamacilar tarafindan kabul goérmiis ve yerel calismalar,
uluslararasi nitelige doniismiistiir. Mesleki 6grenme topluluklari 6ncelikle egitim sektoriinde olmak
tizere diger sektdrler iginde bir ¢alisma alani olarak yerini almigtir (Dogan ve Adams, 2018; Vescio,
Ross ve Adams, 2008). Yapilan ¢alismalar sonucu mesleki 6grenme toplumu olarak kurgulanmig
okullarda, 6gretmenlerin motivasyon, beceri, 6grenme, orgiitsel vatandaslik gibi orgiitsel faktorlerde
ilerleme kaydettigi gozlenmistir. Bu durum dolayisiyla 6grenci basarisini da olumlu etkilemektedir

(Stoll ve digerleri., 2006).
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Arastirmanin Etik izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yaym Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayimn Etigine Aykir1 Eylemler” bashig: altinda belirtilen eylemlerden

higbiri gerceklesmemistir.
Mesleki Ogrenme Topluluklar1 Olarak Okul Kurgusu

Mesleki 6grenme toplumu igin, alanyazinda ortak bir tanim olmamasina ragmen, biiyiime
odakli, 6grenmeyi tesvik eden, igbirlik¢i, okulda yapilan uygulamalar1 paylasan ve elestirel olarak
sorgulayan, siirekli iyilestirme g¢abalar1 i¢inde olan anahtar kelimeleri ortak olarak kullamilmaktadir
(Stoll vd., 2006). Okullarin kendi kendini degerlendiren, arastirma ve yansitma yapan okul fikrinin
arastirlmaya baslanmasiyla okullarin mesleki 6grenme toplulugu olarak kurgulanmasi ortaya

cikmustir.

2000'li yillarin baslarindan beri 6gretmenlerin mesleki gelisimleri calismalarin temelini
olusturan mesleki 6grenme toplulugu kavramina iliskin (Tan ve Caleon, 2016) evrensel bir tanim
bulunmamakla beraber, temel alinan referans noktalars; siirekli 6grenme, yansitict 6grenme, isbirlikci

O0grenme, kapsayici 6grenme olarak karsimiza ¢ikmaktadir (Stoll vd., 2006).

Okullarda mesleki 6grenme toplumu olma kurgusu Ogretme yerine 6grenme kavramina
yogunlasma {izerinedir. Dolayisiyla biitiin okul sisteminin 6gretme yerine 6grenme merkezi olarak
yapilanmas1 mesleki 6grenme topluluklarinin 6n sartidir (Jessie, 2007). Klasik okul teorisinin yerine,

okul, 6grenmeyi dolayisiyla okulu hayatin merkezine alan bir sistem olarak kurgulanmalidir.

Mesleki 6grenme topluluklar: olarak okullar, diger okullara gore orgiitsel ve drgiitsel olmayan
faktor yapilanmalarinda farklihik gostermektedir. Mesleki 6grenme toplulugu olarak kurgulanan
okullarda orgiitsel yapilar; paylasilan norm ve degerler, okul miidiiriine giiven ve miidiiriin destegi,
degisimi destekleyen okul yapisi ve dgretmenler arasi anlayis ve giivenden olusmaktadir. Orgiitsel
olmayan yapilar ise, isbirlik¢i 6grenme kiiltiirii, isbirlik¢i sorgulama siireci, yansitic1 diyalog ve okul

cevresinin desteginden olustugu sdylenebilir (Kin ve Kareem, 2021).

Mesleki 6grenme toplulugu ol kurgulanmis okullarin durmadan gelisime agik olmasi,
egitimsel ve Orgiitsel siireclerini durmadan iyilestirmesi ve 6grenci basarisini siirdiiriilebilir bir hale
getirmesi gerekmektedir. (Stoll vd, 2006). Mesleki 6grenme toplulugu kavrami, 6gretmenlerin mesleki
bilgi, uygulama ve deneyimlerini paylasmalari, okulda 6grenme faaliyetlerinin oncelikli amag olarak
goriilmesi ve son olarak okulun birbiriyle etkilesen farkh aktorlerin yer aldig: bir topluluk olarak ele

alinmas: seklinde agiklanabilir. Bu baglamda mesleki 6grenme topluluklar1 olarak okullar;
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O0gretmenlerin hem bireysel hem de meslektaslariyla birlikte uygulamalarini gelistirme siirecinde

birbirleriyle etkilesimde bulundugu destekleyici bir 6rgiit yapisini icermektedir (DuFour, 2003).
Mesleki Ogrenme Topluluklar1 Olarak Okullarin Boyutlar:

Okullarin  mesleki o6grenme toplulugu olarak yapilanabilmesi igin bazi boyutlar
bulunmaktadir. Cesitli yazarlar tarafindan farkli sekillerde olusturulan bu boyutlardan ortak olarak
kabul edilen ve alanyazinda fikir birligine varilmis olanlar; (i) paylasilan ve destekleyici liderlik, (ii)

paylasilan deger ve vizyon, (iii) destekleyici kosullar ve (iv) kolektif 6grenmedir.
Paylasilan ve Destekleyici Liderlik

Morrissey’e (2000) gore yeni politikalar ve uygulamalarin okullarda yerine getirilebilmesi igin,
okul yoOneticisinin gii¢ ve sorumlulugunu paylasmas: gerekmektedir. Bu durum, &gretmenlerin
okullar ile ilgili karara katiliminin saglanmasi anlamina gelir. Burada okul lideri, okulun hedeflerine
ulasabilmesi igin beraber ¢alismaya onciilitkk eder. Stoll ve Louis’e (2007) gore, bu boyut okul
miidiirtiniin demokratik bir sekilde giiclinii, karar alma siireclerini ve otoritesini ogretmenler ile

paylasmasiyla karakterize edilmektedir.
Paylasilan Deger ve Vizyon

Mesleki 6grenme toplumlarinda paylasilan vizyon, okul yoneticisinin liderligini paylastig1
zaman gerceklesir. Mesleki 6grenme toplumlar1 olarak okullarda temel vizyon, yiiksek diizeyde
Ogrenci basarisini saglamaktir. (DuFour ve Eaker, 1998). Mesleki 6grenme toplulugu olarak okullarda
vizyon ve degerler, mesleki 6grenme toplumlarinin kendi icinde belirledigi hedeflerden olusur
(Morrissey, 2000). Stoll ve Louis’e (2007) gore, okul calisanlar1 vizyonu, Ogrenci basarisi iizerine
belirlemelidir. Boylece okulun paylasilan degerleri, 6gretme ve 6grenme siireglerini gelistirme iizerine

kurulur.
Destekleyici Kosullar

Destekleyici kosullar; simfta etkili siiregler yaratabilme adina, Ogretmenlerin Ogretme
siireglerini etkin kilmak igin 6gretmenleri okulun kiiltiir ve iklim yapisiyla desteklemektir (Morissey,
2000). Okullarda destekleyici kosullarin olusmasi, 6gretmenlere isbirligi icin zaman saglama, gerekli
dokiimanlari saglama, birbirlerini gozlemleyecek firsatlar sunma gibi durumlarin olusmasina baghdir
(Porter, 2011). Destekleyici kosullar iliskiler ve okulun yapisi olarak ikiye ayrilir. iliskiler, 6gretmenler
arasinda saygi, gliven ve pozitif iligkileri ifade ederken; yap: ise, okulun biiytikliigii, isbirligi icin

zaman saglama gibi durumlari icermektedir (Stoll ve Louis, 2007).

Kolektif Ogrenme
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Mesleki 6grenme toplulugu olarak okullarda kolektif 6grenmeyle 6gretmenler eksikliklerini
tamamlarlar (Morissey, 2000). Ogretmenler, egitim-O6gretim firsatlarin1 gelistirme ve okulun

problemlerini beraber ¢6zme icin birlikte ¢alisir ve bilgilerini paylasirlar.

Bunlara ek olarak mesleki 6grenme toplulugu olarak okullarin boyutlari, Olivier ve Huffman,

(2016) tarafindan da kurgulanmis ve asagidaki tabloda sunulmustur.

Tablo 1. Mesleki 6grenme toplulugu olarak okullarin boyutlary

Mesleki Ogrenme Toplulugu Kurgusu

Okul Gelisim Evreleri
Baslangic Uygulama Siirdiirme
Paylagilan ve  Liderligi Giicii ve Genis tabanh
Destekleyici paylasma sorumlulugu Karar verme ve
Liderlik Bilgi paylasma paylasma hesap verebilirlik
Egitim ve 6gretimde
Deger ve Yiiksek paylasilan vizyon
Paylagilan Deger normlar1 beklentiler
ve Vizyon benimseme Ogrenci
basarisina
Okul odaklanma Okul
Miidiirii Kolektif Ogrenci Ogrenci Veriye dayali Geligimi
ve Ogrenme Ve bilgilerini ihtiyaglarinda uygulama ve
Ogretmen Uygulamalar ~ paylasma Isbirligi Ogrenci
Rolleri Tletisim Planlama Sinuf ici Basarist
Problem ¢6zme  uygulamalarin
Uygulamalar1 degerlendirilmesi
paylasma
Paylagilan Gozlem ve Geri doniit
Kisisel tesvik Mentorluk
Uygulamalar
Destekleyici Okul Kaynaklar1 Kaynaklardan
Kosullar ihtiyaglarin uygun hale maksimum fayda
(Yap1) tanima ve getirme saglama
giderme
Destekleyici Olumlu iligskiler =~ Giiven ve saygt  Risk alma
Kosullar Degisim i¢in ¢aba
(Iliskiler)

Olivier ve Huffman’a (2016) gore mesleki 6grenme toplulugu olarak okullarin boyutlar,
paylasilan ve destekleyici liderlik, paylasilan deger ve vizyon, kolektif 6grenme ve uygulamalar,
paylasilan kisisel uygulamalar ve destekleyici kosullar (yapi- iliskiler) olmak iizere 6 boyuttur. Bu
boyutlarin kurgulanmasi gorev ve rolleri, okul miidiirii ve Ogretmenlerin sorumlulugundadir.

Mesleki 6grenme toplulugu olarak okullarin en 6nemli ¢iktisi ise 6grenci basarisidir.
Mesleki Ogrenme Toplulugu Olarak Okullarda Okul Miidiiriiniin Rol ve Sorumluluklart

Mesleki 6grenme topluluklar: baglaminda 6grenme, ortak bir kavram ve uygulama anlayisina

yonelik birlikte calismayi icerir (Harris ve Jones, 2010). Bu bakimdan okul miidiirii, 6gretmenler ve
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diger okul paydaslarina onemli gorevler diismektedir. Hallam ve digerlerine (2015) gore, okul
miidiirtiniin davrarnislar1 6grenci basarisi, okulun orgiitsel kosullari, 6gretmenlerin galisma kosullari,
Ogretim kalitesi ve okul kiiltiirti gibi degiskenleri etkilemektedir. Ayrica okul miidiirii, 6gretmen ve
Ogrencilerin egitim diizeyini olumlu yonde degistirmek i¢in 6nemli bir konumdadir. Balyer, Karatas
ve Alc'ya (2015) gore ise, okulun mesleki 6grenme toplumu olarak kurgulanabilmesi i¢in okul
miidiirtiniin tavri, okul paydaslarina giiven saglayacak sekilde olmalidir. Okul miidiiriine duyulan

giliven, 6gretmenlerin iligkileri, 6grenci basarisi i¢in isbirligi ve isbirlik¢i kiiltiirii etkilemektedir.

Ogretmenler degisim siirecine tamamen dahil olmadik¢a ve sonuglar hakkinda yiiksek
derecede sahiplenme hissetmedikge, degisim istenilen seviyede gerceklesmeyecektir. Dogru
reformlara sahip olmak yeterli degildir; mesleki uygulamay1 degistirmek okullarin ve 6gretmenlerin
bu degisimi yonlendirmesini saglamak icin bir temel olmalidir (Harris ve Jones, 2010). Bu baglamda,
mesleki Ogrenme topluluklar1 olarak okullarda bu paradigma degisimini yOnetecek ve okul

paydaslariin benimsemesini saglayacak olan kisi okul miidtirleridir.

Lee ve Ip’e (2021) gore, okullarin mesleki 6grenme toplulugu olmasi icin gerekli gorev ve
sorumluluklar, okul miidiiriinden &gretimsel liderligin yaninda, orta diizey liderlik yapmas:
yoniindedir. Okul miidiiriiniin 6gretimsel liderlik sorumluklar1 arasinda; ders gozlemleme, 6grenci
basarisina odaklanma, 6gretmen gelisimini destekleme, 6gretmen isbirligi icin firsat tanuma, kararlara
Ogretmen katilimi bulunmakta iken, orta diizey liderlik sorumluluklari arasinda ise, Ogretmen
goriislerini onemseme, sorumluluk ve basariy:1 paylasma, giig¢ ve otoriteyi paylasma, isbirligi kiiltiirii
olusturma bulunmaktadir. Ayrica, okul miidiiriiniin yerine getirdigi rol ve sorumluluklar, okulun
mesleki 0grenme toplumu olmasimni dogrudan etkilemekte, bu durum ise, 6gretmenin informel
liderligini ve Ogrenci 0grenmesine odaklanmayi etkilemektedir. Dolayisiyla 6grenci basarisi ve
Ogretmenler aras: igbirligi icin, bir baska deyisle okullarin mesleki 6grenme toplumu olarak
yapilanabilmesinde, okul miidiirliniin gorev ve sorumluluklar1 yerine getirmesi hayati 6nem

tasimaktadir.

Mesleki 6grenme toplulugu olarak kurgulanmis okullarda miidiirlerin ilk ve en Onemli
sorumlulugu degisim siirecini anlamak ve 6ziimsemektir. Mesleki 6grenme topluluklarmin felsefesini
oziimseyen okul miidiirleri daha sonra 6grenci 6grenimi igin yiiksek beklentilere odaklanan bir kiiltiir
olusturmalidir. Daha sonra ise &gretmenlerin bilgi ve becerilerini gelistirebilmeleri igin firsat ve
olanaklar yaratmali, degisim i¢in gerekli kaynaklar: tahsis etmeli ve yonetmelidir. Bu sorumluluklar
yerine getirildiginde her ne kadar 6grenci basarisina odaklanan dgretmen igbirligi ortami olusmus
olsa da siirdiiriilebilirlik i¢in okul ortamini ve siifi gozlemesi gereklidir (Buttram ve Farley-Ripple,

2016).



Ogrdem, Z., & Ozdemir, S.

Mesleki 6grenme toplulugu olarak okullarin kurgulanabilmesi i¢in okul miidiirlerinin kilit bir
rolii ve sorumlulugu vardir. Yapilan aragtirmalarda, okul miidiiriiniin asagidaki hususlara dikkat

etmesi gerektigi vurgulanmaktadir (Olivier ve Huffman, 2016):
¢ Okul miidiiriiniin kilit bir rolii olsa da kapsayici liderlik davranislar: sergilemelidir,
® Okul paydaslarini ortak bir hedef dogrultusunda birlestirmelidir,
* Giiven ve sayg: gibi destekleyici kosullar temin etmelidir,
* Yonetimden ¢ok liderlige odaklanarak 6grencilerin ihtiyaglarina hitap etmelidir,

eTim okul paydaslarini dahil ederek kapsayict Ogrenme kiiltiiriinii  giiglendirmeye

cabalamalidir.

Lee ve Ip’e (2021) gore oOgretmenin rol ve sorumluluklari, okul gelisim uygulamalarmi
gelistirme, okul gelisimi i¢in isbirligini harekete gecirme, okul yonetimi ile isbirligi yapma ve degisim

kiiltiiriinii yaratmak i¢in ¢caba gosterme olarak siralanabilir.

Okullar arasindaki 6grenci profili farkliliklari, mesleki 6grenme topluluklarini farkli sekilde
etkileyebilir. S6zgelimi okullar aras1 basar1 farkliliklar1 6gretmenlerin isbirligi ve mesleki 6grenme
topluluklarinin temel aldig1 6gretmen gelisimini etkileyebilir (Zheng, Yin ve Liu, 2021). Ogretmenlerin
isbirliginde ise 6nemli olan nokta, dgretmenlerin birbirlerine olan giivenidir. Ogretmenlerin
meslektaslar1 arasinda giiven iliskisine dayali gelisim stireci, okulun mesleki 6grenme toplulugu
olmasim kolaylastiracaktir (Lee, Zhang, Yin, 2011). Bu bakis agisina gore mesleki Ogrenme
topluluklarinda Ogretmenlere diisen gorev ve sorumluluklar kritik bir onem igermektedir.

Ogretmenlerin rol ve sorumluluklari su sekilde siralanabilir (Harrison ve Killon, 2007):
1- Kaynak Saglayici: égretmenler egitim- Ogretim ile ilgili, simif igi etkinlikler icin makale,
kitap, iinite plani, degerlendirme araglar: gibi kaynaklar1 meslektaslari ile paylasmalidir.

2- Egitim Uzmani: Egitim uzmani olarak oOgretmen meslektaslarina etkili egitim-ogretim

stratejileri konusunda yardim eder. Okulu ve &grencileri i¢in en uygun metodlar: arastirir.

3- Ogretim Uzmani: Ogretmen, yeni 6gretim tekniklerini takip eder. Meslektaglarma bu

konuda oOnciiliik eder.

4- Ogretimi Kolaylagtirici: Ogretmenin meslektaglariyla birlikte 6grenmeye baglama durumu,
Ogrenciye daha etkili nasil 6gretecegi konusunda da yarimct olur. Ayrica okulun mesleki 6grenme

toplulugu olmasi, 6grenci 6grenmesinde eksik olan bosluklar: da doldurur.

5- Kogluk: Ogretmenlerin yeni baglayan &gretmenlere rol model olma sorumlulugu da
bulunmaktadir. Yeni baslayan 6gretmene, okul iklimi, egitim 6gretim faaliyetleri hakkinda rol model

olmasi.
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6- Okul Liderligi: Ogretmenin lider rolii {istlenmesi, her dgretmenin okulun vizyonunu
benimsemesi, 6grenci basarisi i¢in sorumluluk almasidir. Ayrica 6gretmenin lider rolii iistlenmesi,
okulun basarisinin artmasi icin okul yoneticisine yardim etmesi ve eksik kalan konularda onctiliik

etmesidir.

Ogretmenlerin sadece igbirligi yapmasi yeterli degildir. Yapilan ¢ogu arastirma sonucunda
vurgulanan nokta, 6gretmenlerin, 6grenci basarisini artirmak igin gercek bir odaklanmadan yoksun
olmalar1 nedeniyle beklenen kazamimlarin saglanamadigi yoniindedir. Ogrenme topluluklariin
O0grenme ve Ogretme disindaki faktorlere dikkat etmesi ve bunu yaparken de diger faktorlerin
Ogrenme ve Ogretme siirecleri kadar onemli oldugunu bilmesi gereklidir (Harris ve Jones, 2010).
Ayrica 0gretmenlerin rol ve sorumluluklarindan biri de sinif yonetiminden kaynaklanan sorunlari
paylasmalari, deneyimlerini meslektaslarina aktarmalari, okuldaki disiplinsiz durumlar i¢in ortak
tavir sergilemeleri ve mesleki gelisim icinde galistaylar ve meslektas gozlemleri yapmalaridir (Lee vd.,
2011). Tan ve Caleon’a (2016) gore ise, 6gretmen smif baglaminda, 6gretim icerigiyle ilgili sorunlar1

arastirmali, ¢ozmeli ve deneyimlerini meslektaslariyla paylasmalidir.
Mesleki Ogrenme Toplulugu Olarak Okullarda Ogrenci Basarisi

Mesleki 6grenme topluluklarinda okul paydaslarmin rol ve sorumluklarini yerine getirmesi
ve okulun meslektaslar arasinda 6grenme odakli bir sistem olarak kurgulanmasi, 6grenci basarisin
artiracagl soylenebilir (Liu ve Ye, 2021). Hannahs (2009) arastirmasinda, dgrenci basarisi ile mesleki
ogrenme toplulugu arasinda pozitif bir iliski saptamustir. Literatiir ise, okullarin mesleki 6grenme
toplulugu olarak yapilanmalarmin o6grenci basarisimi artiracagim vurgulamaktadir. Burada iki
degisken arasinda da iliski oldugu varsayilabilir. Ogrenci basarisinin artmasi, okullarmn mesleki
ogrenme toplulugu olmasini, mesleki 6grenme toplulugu olarak yapilanmasi ise, 6grenci basarisini

artiracaktir.

Mesleki olarak birbirlerini destekleyen meslektaslarin oldugu okullar ile ilgili yapilan
calismalar, 6grenci basarisinin diger okullara gore daha fazla oldugunu gostermektedir. Okullarda
isbirlik¢i 6grenme, paylasilan liderlik, olumlu geri bildirimler, mesleki dayamisma gibi mesleki
Oogrenme toplulugu boyutlarinin 6grenci basarisini olumlu ydnde etkiledigi ileri siiriilmektedir

(Lomos, Hofman, Bosker, 2011).
Sonug

Ozetle, mesleki ogrenme toplulugu teorisi, klasik okul teorisi gibi sadece ogretime
odaklanmak yerine, okulun hem 6grenme hem de 6gretme merkezi olmasi anlamina gelmektedir. Son
yillarda Ogrenci basarisi ve nitelikli 6grenci 6grenmesi iizerine yapilan ¢alismalar sonucunda,
okuldaki her ¢alisanin kendini gelistirmesi, yeni ¢agcil gelismelere ayak uydurmas: 6grenci basarisini
artiran faktorler olarak karsimiza ¢ikmaktadir. Bu bakis agisi, okulun siirekli gelisim halinde olmasi

anlamimna gelmekte ve mesleki 6grenme toplulugu olma varsayimlar: ile Ortiismektedir. Mesleki
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o0grenme topluluklarinda, okul miidiiriiniin ve 6gretmenlerin liderlikleri énemlidir. Okul miidiirleri,
Ogretmenleri gelistirici, 6gretmenlere rol gosterici, deneyimleri ile 6gretici olmasi, 6gretmenlerin
alinan kararlara katiimini saglamas: gerekmektedir. C)gretmenler ise, meslektaslari ile giiven iliskisi
dogrultusunda, simf ic¢i uygulamalarda birbirleri ile isbirligi iginde c¢alismalidirlar. Okul miidiirii,
Ogretmenler ve diger okul paydaslarinin birbirlerini desteklemesi noktasinda siirdiiriilebilir ve
destekleyici bir yaklasim sergilemelidir. Dolayisiyla bu kurgu iginde olan okullarda 06grenci

basarisinda anlaml pozitif farkliliklar ortaya ¢ikacaktir.
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Introduction

In today's world, where schools and education systems are heavily criticised and the search
for new education is discussed, schools question all their processes and develop new models. Our
school theory and practices are oriented towards the past century and old paradigms. The new school
theory and practises have led to severe changes in the understanding of education. Traditional
practices have come to have a minimal and even negative effect on positively affecting the
development and satisfaction of the parties. The sole purpose of schools is perceived as giving
diplomas. It is now argued that schools need to be restructured to maintain their educational role.
(Ozden, 2005). Professional learning communities were one of the concepts that emerged as the new

roles and responsibilities expected from schools began to be discussed in the literature.

It is stated in many studies that schools should be designed as a learning center in order to
enrich learning opportunities in schools and enable students to learn more than they currently learn
(Bryk, Camburn, and Louis, 1999; Dufour, Dufour, Eaker, and Many, 2006; Bas, 2019; Fullan, 2006;
Harris, 2001; Hord, 2003; Huffman, 2001; Louis and Leithwood, 1998; Schlechty, 2011; ; Ekici, Bas and
Kizilkaya, 2017; Stoll, 2009; Stoll, Bolam, Mcmahon, Wallace, and Thomas, 2006; Tay and Bas,
2015;Wiley, 2001). These studies emphasise that schools should be considered a community that offers
new learning opportunities to all its members. However, it can be mentioned that there are
communities that the school is directly related to in terms of realising its organisational goals. The first
is the community of educators consisting of educational science researchers and school administrators.
The second is the learning community consisting of teachers and students. Finally, the community of
stakeholders (Astuto, Clark, Read, McGree, and Fernandez, 1993). The aim of learning communities
can be summarised as improving the opportunities for teachers to learn from each other
professionally and enabling students to have different learning alternatives in a more free
environment. Accordingly, the role of learning societies in schools is expressed as increasing the

school's success with an investigative and questioning method (Hord, 2003) Vocational learning
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communities are the theory of organisation that includes the philosophies of cooperation and co-
development. The results of both theoretical and applied studies on professional learning
communities have been accepted by researchers, policy makers and practitioners, and local studies
have turned into international ones. Vocational learning communities have taken their place as a field
of study, primarily in the education sector, but also within other sectors (Dogan and Adams, 2018;
Vescio, Ross and Adams, 2008). As a result of the studies, it has been observed that teachers make
progress in organisational factors such as motivation, skills, learning, and organisational citizenship in
schools designed as professional learning societies. This situation therefore positively affects student

achievement (Stoll et al., 2006).
Ethical Permissions of the Study

All rules stated to be followed within the scope of "Higher Education Institutions Scientific
Research and Publication Ethics Directive" were followed in this study. None of the actions stated
under the title "Actions Against Scientific Research and Publication Ethics", which is the second part

of the directive, was carried out.
School Setup as Professional Learning Communities

Although there is no common definition for the professional learning community in the
literature, the keywords that are growth-oriented, encouraging learning, collaborative, sharing and
critically questioning the practices made at school, and in continuous improvement efforts are used in
common (Stoll et al., 2006). With the beginning of the search for the idea of schools that evaluate
themselves, do research and reflection, it has emerged that schools are designed as professional

learning communities.

Although there is no universal definition for the concept of professional learning community
(Tan and Caleon, 2016), which has been the basis of teachers' professional development studies since
the early 2000s, the reference points taken as basis are; continuous learning, reflective learning,

cooperative learning, inclusive learning (Stoll et al., 2006).

The fiction of being a professional learning society in schools is about focusing on the concept
of learning instead of teaching. Therefore, structuring the entire school system as a learning center
rather than teaching is a prerequisite for professional learning communities (Jessie, 2007). Instead of
the classical school theory, the school should be designed as a system that places learning and

therefore school at the center of life.

As professional learning communities, schools differ from other schools in their organisational
and non-organisational factor structures. Organisational structures in schools designed as professional
learning community; It consists of shared norms and values, trust and support in the school principal,

the school structure that supports change, and understanding and trust among teachers. Non-
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organisational structures, on the other hand, can be said to consist of a collaborative learning culture,
collaborative inquiry process, reflective dialogue and the support of the school environment (Kin and

Kareem, 2021).

Schools, which are designed as a professional learning community, should be open to
continuous development, constantly improve their educational and organisational processes, and
make student success sustainable. (Stoll et al., 2006). The concept of professional learning community
can be explained as teachers sharing their professional knowledge, practices and experiences, seeing
learning activities at school as the primary goal, and finally considering the school as a community
where different actors interact with each other. In this context, schools as professional learning
communities; It includes a supportive organisational structure in which teachers interact with each
other in the process of developing their practices, both individually and with their colleagues

(DuFour, 2003).
Dimensions of Schools as Professional Learning Communities

There are some dimensions for schools to be structured as professional learning communities.
Among these dimensions, which were created in different ways by various authors, those that were
accepted as common and agreed in the literature; (i) shared and supportive leadership, (ii) shared

values and vision, (iii) supportive conditions, and (iv) collective learning.
Shared and Supportive Leadership

According to Morrissey (2000), school administrators must share power and responsibility in
order to implement new policies and practices in schools. This means ensuring teachers' participation
in decisions about schools. Here, the school leader leads the school to work together to achieve its
goals. According to Stoll and Louis (2007), this dimension is characterised by the school principal's

democratically sharing power, decision-making processes and authority with teachers.
Supporting Conditions

Supporting conditions; It is to support teachers with the culture and climate structure of the
school in order to create effective processes in the classroom and to make the teaching processes of
teachers effective (Morissey, 2000). The formation of supportive conditions in schools depends on the
creation of situations such as providing teachers with time for cooperation, providing necessary
documents, and providing opportunities to observe each other (Porter, 2011). Supporting conditions
are divided into relationships and school structure. While relations express respect, trust and positive
relations among teachers; structure, on the other hand, includes situations such as the size of the

school and providing time for cooperation (Stoll and Louis, 2007).

Collective Learning
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As a professional learning community, teachers make up for their deficiencies with collective
learning in schools (Morissey, 2000). Teachers work together and share their knowledge to improve

educational opportunities and solve school problems together.

In addition to these, the dimensions of schools as a professional learning community were also

designed by Olivier and Huffman, (2016) and presented in the table below.

Table 1. Dimensions of schools as a vocational learning community

Professional Learning Community Setup

School Development Stages
Beginning Application Sustain
Shared and Sharing leadership Sharing power  broad-based

Supportive Sharing and decision making
Leadership information responsibility and
accountability
Shared Value  Adopting values Shared vision in
and Vision and norms High education and
expectations training
Focus on
student success
Collective Sharing student Studentneeds  Data driven
School Learning and ~ information Partnership application School
Principal Practices Communication Planning Development
and Problem Evaluation of and
Teacher solving classroom Student
Roles Sharing apps practices Success
Shared Personal ~ Observation and feedback
Applications encouragement mentoring
Supportive Recognising and Optimising Making
Conditions meeting school resources maximum use of
(Structure) needs resources
Positive Trust and Risk taking
Supportive relationships Respect striving for
Conditions change
(Relationships)

According to Olivier and Huffman (2016), the dimensions of schools as a professional learning
community are 6 dimensions: shared and supportive leadership, shared values and vision, collective
learning and practices, shared personal practices and supportive conditions (structure-relationships).
The duties and roles of constructing these dimensions are the responsibility of the school principal
and teachers. As a professional learning community, the most important output of schools is student

success.

The Role and Responsibilities of the School Principal in Schools as a Professional Learning

Community

Learning in the context of professional learning communities involves working together

towards a common understanding of concept and practice (Harris and Jones, 2010). In this respect,
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important duties fall on the school principal, teachers and other school stakeholders. According to
Hallam et al. (2015), the behavior of the school principal affects variables such as student success,
organisational conditions of the school, working conditions of teachers, teaching quality and school
culture. In addition, the school principal is in an important position to positively change the education
level of teachers and students. According to Balyer, Karatas, and Alc1 (2015), the attitude of the school
principal should be such as to provide confidence to the school stakeholders in order for the school to
be built as a professional learning society. Trust in the school principal affects teachers' relationships,

cooperation and collaborative culture for student success.

Unless teachers are fully involved in the change process and feel a high degree of ownership
of the results, change will not occur at the desired level. It is not enough to have the right reforms;
changing professional practice should be a basis for schools and teachers to guide this change (Harris
& Jones, 2010). In this context, it is school principals who will manage this paradigm shift in schools as

professional learning communities and ensure that school stakeholders adopt it.

According to Lee and Ip (2021), the duties and responsibilities required for schools to be
professional learning communities are that the school principal should provide middle-level
leadership in addition to instructional leadership. Among the instructional leadership responsibilities
of the school principal; While observing the lesson, focusing on student success, supporting teacher
development, providing opportunities for teacher collaboration, and teacher participation in
decisions, mid-level leadership responsibilities include caring for teacher opinions, sharing
responsibility and success, sharing power and authority, and creating a culture of cooperation. In
addition, the roles and responsibilities of the school principal directly affect the school's being a
professional learning society, which in turn affects the informal leadership of the teacher and the focus
on student learning. Therefore, it is vital for the school principal to fulfill his duties and
responsibilities for student success and cooperation between teachers, in other words, for the

structuring of schools as a professional learning society.

The first and most important responsibility of the principals in schools designed as a
professional learning community is to understand and assimilate the change process. School
principals who assimilate the philosophy of professional learning communities must then create a
culture that focuses on high expectations for student learning. Then, it should create opportunities and
opportunities for teachers to develop their knowledge and skills, allocate and manage the necessary
resources for change. When these responsibilities are fulfilled, although an environment of teacher
cooperation focusing on student success has been created, it is necessary to observe the school

environment and classroom for sustainability (Buttram and Farley-Ripple, 2016).
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School principals have a key role and responsibility for the establishment of schools as a
professional learning community. In the researches, it is emphasised that the school principal should

pay attention to the following issues (Olivier and Huffman, 2016):

e Although the school principal has a key role, he should exhibit inclusive leadership

behaviors,
® The school should unite its stakeholders towards a common goal,
® Provide supportive conditions such as trust and respect,
® Address the needs of students by focusing on leadership rather than management,
¢ Strive to strengthen an inclusive learning culture by involving all school stakeholders.

According to Lee and Ip (2021), the roles and responsibilities of the teacher can be listed as
developing school improvement practices, activating cooperation for school improvement,

cooperating with school management and making efforts to create a culture of change.

Student profile differences between schools can affect professional learning communities
differently. For example, differences in achievement between schools may affect teacher development
based on teacher collaboration and professional learning communities (Zheng, Yin, and Liu, 2021).
The important point in the cooperation of teachers is the trust of teachers in each other. The
development process of teachers based on a relationship of trust between their colleagues will
facilitate the school to be a professional learning community (Lee, Zhang, Yin, 2011). According to this
point of view, the duties and responsibilities of teachers in professional learning communities are of
critical importance. The roles and responsibilities of teachers can be listed as follows (Harrison &

Killon, 2007):

1- Resource Provider: Teachers should share educational resources such as articles, books, unit

plans, and assessment tools with their colleagues for in-class activities.

2- Education Specialist: As an education specialist, the teacher helps his colleagues in effective
education-teaching strategies. Researches the most appropriate methods for the school and its

students.

3- Teaching Specialist: The teacher follows new teaching techniques. He leads his colleagues in

this regard.

4- Facilitator of Teaching: The situation where the teacher starts to learn with his colleagues
also helps the student how to teach more effectively. In addition, the school being a professional

learning community fills the gaps in student learning.

5- Coaching: Teachers also have the responsibility of being a role model for new teachers.

Being a role model for the new teacher about the school climate and educational activities.
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6- School Leadership: It is the teacher's assuming the leader role, each teacher adopting the
school's vision, and taking responsibility for student success. In addition, it is the teacher's role as a
leader, helping the school administrator to increase the success of the school and leading the missing

issues.

It is not enough for teachers to simply cooperate. The point emphasised as a result of most
researches is that the expected gains cannot be achieved due to the fact that teachers lack a real focus
to increase student success. Learning communities should pay attention to factors other than learning
and teaching, and while doing this, they should know that other factors are as important as learning
and teaching processes (Harris and Jones, 2010). In addition, one of the roles and responsibilities of
teachers is to share the problems arising from classroom management, convey their experiences to
their colleagues, display a common attitude towards undisciplined situations at school, and conduct
workshops and peer observations in professional development (Lee et al., 2011). According to Tan and
Caleon (2016), the teacher should research and solve problems related to the teaching content and

share their experiences with their colleagues in the classroom context.
Student Success in Schools as a Professional Learning Community

It can be said that the fulfillment of the roles and responsibilities of school stakeholders in
professional learning communities and the establishment of the school as a learning-oriented system
among colleagues will increase student success (Liu and Ye, 2021). Hannahs (2009) found a positive
relationship between student achievement and the professional learning community. The literature,
on the other hand, emphasises that structuring schools as professional learning communities will
increase student success. Here, it can be assumed that there is a relationship between the two
variables. An increase in student success will increase the success of schools as a professional learning

community, and their structuring as a professional learning community will increase student success.

Studies on schools with colleagues who support each other professionally show that student
success is higher than in other schools. It is claimed that professional learning community dimensions
such as collaborative learning, shared leadership, positive feedback, and professional solidarity in

schools affect student achievement positively (Lomos, Hofman, and Bosker, 2011).
Conclusion

In summary, professional learning community theory means that the school is both a learning
and teaching center, rather than focusing only on teaching like the classical school theory. As a result
of the studies on student success and qualified student learning in recent years, the self-development
of every employee in the school and keeping up with the new modern developments are the factors
that increase student success. This perspective means that the school is in continuous development
and overlaps with the assumptions of being a professional learning community. In professional

learning communities, the leadership of the school principal and teachers is important. School
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principals are required to develop teachers, to act as teachers, to teach with their experiences, and to
ensure the participation of teachers in the decisions taken. Teachers, on the other hand, should work
in cooperation with each other in classroom practices in line with a relationship of trust with their
colleagues. The school principal should show a sustainable and supportive approach to the point that
teachers and other school stakeholders support each other. Therefore, there will be significant positive

differences in student achievement in schools with this setup.
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