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Problems Encountered in Teaching Turkish to Hearing-Impaired Foreign
Students

Mehmet Ali CALICI” Talat AYTAN™ Mevra Can KAMACI™

ABSTRACT

When the literature is examined, it is seen that there are very few studies on teaching Turkish to hearing-impaired
foreign students, and there is no study that examines the problems experienced in the process of teaching Turkish
to hearing-impaired foreigners based on the opinions of the teachers who teach Turkish to hearing-impaired
foreigners. The opinions of teachers, who are the most important element of the educational process, are important
because they experience the process directly. In this context, in this study, which is thought to contribute to the
literature, it is aimed to determine the problems experienced in the process of teaching Turkish to hearing-impaired
foreign students, based on their instructive views. The study, which is a qualitative research, was conducted with
a case study pattern. The research was carried out with 6 teachers who teach Turkish to foreign students with
hearing impairment, and the data of the research were collected through a semi-structured interview form. The
collected data were analyzed by content analysis method. As a result of the research, it was seen that the views of
the teachers were gathered under the themes of in-service training, material support of the Ministry of National
Education, learning level, teaching of abstract concepts, curriculum, problems, and academic success. The results
were discussed based on the literature and suggestions were made to solve the problems encountered in the process

of teaching Turkish to hearing impaired foreign students.
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1. INTRODUCTION

The concept of foreigner is defined as “a person who is not a national of the country where he/she resides
or lives” according to the UN 1985 declaration, and as “a person in a State of which he is not a citizen
or national” (Perruchoud & Redpath, 2013) in the Glossary on Immigration of the International
Organization for Migration. Language, on the other hand, is “a natural tool that ensures consensus
between people, a living entity that has its own laws and develops only within the framework of these
laws, a system of secret agreements whose foundation was laid at unknown times, a social institution
woven from sounds” (Ergin, 2013, p. 3). While Aksan (2015, p. 55) defines language as "a versatile and
highly developed system that enables the transfer of thoughts, feelings and wishes to others by making
use of the elements and rules that are common in terms of sound and meaning in a society", Banguoglu
(2015, p. 9) defines it as "a system of sound signals that people use to express their wishes". Kiran and
Eziler Kiran (2018, p. 62) states that language is "the most competent form of symbolization" and stated
that it has a key role in the formation of consciousness and the participation of the individual in society.
It is understood from these definitions that language is a social phenomenon. When these definitions are
synthesized, it can be said that language is the act of expressing and transferring emotions, thoughts,
knowledge and experiences or feelings from past to present, with the help of some indicators and
symbols or certain signs (i.e., sign language). In this definition, it has been tried to draw attention to how
hearing-impaired children who try to communicate with sign language exhibit the function of language.

There are opinions that accept sign language as the mother tongue of individuals with hearing
impairment. Sign language is the most basic visual communication method that enables hearing-
impaired people to communicate with each other and with hearing individuals through its unique
grammar, signs, and finger alphabet (Karaca & Bayir, 2018, p. 36). Sign languages are languages that
have rich and complex structures and contain abstract concepts as well as concrete concepts. There is
no single sign language used by all hearing-impaired people. Sign languages, which are not derived
from spoken languages, can differ even in societies that speak the same language. Although English is
the spoken language in Australia, England, and the United States, three grammatically different sign

languages are used in these countries (Arik, 2016, p. 7).

Sign language is not only a language used for communication, but also one of the most effective ways
for individuals with hearing impairment to learn. Turkish Sign Language, which has not been derived
from any other sign language, is a unique sign language with its own characteristics, but it is thought
that Turkish sign language is one of the oldest sign languages (Arik, 2016, p. 8). It is stated that the
history of Turkish sign language dates back to the period of the Ottoman and even the Seljuk State.
Today, studies on sign language and Turkish sign language continue increasingly (Sari, Bagc1 &
Gokdag, 2021), and technologies for sign language are also being developed (Tanrikulu & Unsal, 2019).

The use of technology in the field of teaching Turkish to foreigners will ensure that the lessons are more



efficient and will accelerate the breakthroughs in this field (Arici, 2019, p. 89). It can be stated that this
situation is also valid for teaching Turkish to hearing-impaired foreigners.

Due to the civil war in Syria, millions of Syrians have left their country and Turkey has been exposed
to intense Syrian migration. Syrians who migrated to Turkey are in temporary protected status (TPS)
(Ciceksogiit, 2017). Millions of Syrians coming to Turkey not only contribute to the emergence of a
multicultural structure, but also cause adaptation problems. Considering the situation of the Syrians
coming to Turkey today, it is necessary to resort to language acquisition studies in order to minimize
the problems that arise. One of the most important ways of a healthy integration is to learn the target
language of the country of immigration (Ihlamur & Oner, 2014). The process of learning/teaching the
target language involves learning the culture of that language as well as the language. This is crucial for
the adaptation of the individual to the society because the individual's failure to learn and live the culture
sufficiently will bring along adaptation problems (Giile¢ & ince, 2013). In the process of teaching
Turkish as the target language, importance should be given to the identification and solution of the
problems experienced by the students (Kiremit, Akpinar & Tiifekci Akcan, 2018). By making a needs
analysis, the programs of the learners, the activities to be presented to them, materials, etc. should be
arranged according to their needs (Boéliikbas, 2016; Bicer & Alan, 2017; Yilmaz, 2019). Supporting
hearing-impaired individuals by considering their individual differences and needs during language
learning will facilitate their language learning (Tiryaki, 2014). It is important to raise awareness that
hearing-impaired students have different characteristics from other individuals and is of utmost
importance to structure educational activities based on this awareness to reintegrate the hearing-
impaired into society and to achieve academic success (Bulut, 2018). Especially when considering
foreign/second language teaching, it should be noted that hearing-impaired individuals need special
education and have to overcome much more obstacles than individuals with normal hearing (Domagata-

Zysk & Podlewska, 2019).

Teaching Turkish to Syrians has been carried out for some time within the PIKTES (Promoting
Integration of Syrian Kids into the Turkish Education System) in the field of Teaching Turkish to
Foreigners. It is thought that foreign students with hearing impairment, who are thought to consist of a
small group within this system, cannot benefit from this integration program and it is essential in today's
conditions to question the reasons for this situation. The existing problems were tried to be determined

via a survey administered to the teachers who teach Turkish to such students.

Teachers of hearing-impaired students are responsible for teaching the hearing-impaired students the
gains determined by the methods and techniques they want by adhering to the structure and objectives
of the curriculum (Uysal, 2010). However, when the literature on teaching Turkish as a foreign language
is examined, only the studies conducted by Bulut (2018), Tanrikulu and Unsal (2019) were found
regarding the hearing-impaired. Although not directly related to teaching Turkish to foreigners, Haktabir

(2019) in his study, in which he examines case studies about teaching a foreign language to individuals



with disabilities, also analyses case studies of foreign language teaching to the hearing-impaired in
accordance with the principles of Universal Design for Learning (UDL). As Bulut states in his study, it
has been determined that there are several studies in the field of teaching Turkish to foreigners,
especially with the visually impaired (Bulut, 2018). Tanrikulu and Unsal (2019), on the other hand, state
that there has not been any research on this subject before, and they state that they consider it appropriate
to carry out the relevant study to fill this gap in the literature. Apart from this, it has been observed that
the researches in the field of teaching Turkish to the hearing impaired do not include foreigners. In
addition to all these, some studies on teaching English to hearing-impaired foreigners have been found
(Birinci, 2014; Domagala & Kontra, 2016; Domagata-Zysk & Podlewska, 2019; Csizér & Kontra, 2020;
Sultanbekova, 2019; Nasir, Hashim, Rashid & Yunus, 2021). These studies show that more research has
been done on teaching English as a foreign language to hearing-impaired individuals, and they also give
an idea about the studies that can be done in the field of teaching Turkish to hearing-impaired foreign

students.

Among the hearing-impaired foreign students coming to Turkey, there are students from many different
countries such as Syria, Sudan, Azerbaijan, Afghanistan, and Russia. A descriptive research is aimed to
reveal the necessity of examining the main problems of hearing-impaired students trying to learn a
foreign language in detail and, accordingly, the way/methods to be followed while learning Turkish.

As aresult of the literature review, it has been determined that there is no study conducted with Turkish
teachers of hearing-impaired foreigners. In this study, the problems encountered by foreign students
with hearing impairments while learning Turkish were tried to be determined with the semi-structured

interview tool, which is one of the data collection techniques in qualitative research.

The most important element of the educational process is the teacher. The teacher directly experiences
the positive and negative aspects of the education and training process as the executor of the process. In
this context, the knowledge and experience of teachers about teaching Turkish to hearing-impaired
foreign students, where research is very limited, gains even more importance. This research aims to
comprehensively address the problems encountered while teaching Turkish to hearing-impaired
foreigners. The study is limited to the opinions of 6 Turkish teachers who participated in the survey,
working in secondary schools teaching hearing-impaired students in the European and Anatolian side

of Istanbul. There are seven questions in the survey.

2. METHOD
2.1 Research Model

This research is a qualitative research. "Qualitative research can be defined as research in which

qualitative data collection methods such as observation, interview, and document analysis are used, and



a qualitative process is followed to reveal perceptions and events in a natural environment in a realistic
and holistic manner" (Yildirmrm & Simsek, 2016, p. 41). Qualitative data generally consists of
documenting real events, observing the behavior of individuals, studies based on real documents, and

examining audio/visual elements (Giiler, Halicioglu & Taggin, 2015).

The research was shaped on the form of a case study, one of the qualitative research methods. A case
study is a research method that is based on questions "how" and "why" and allows the researcher to
examine in depth a phenomenon or event that he cannot control (Yildirim & Simsek, 2016, p. 289).
Merriam (2015, p. 40) defines case study as "describing and examining a limited system in depth". The
case studied in this study is the problems experienced in the process of teaching Turkish to foreign

students with hearing impairment.
2.2 Research Group

The teachers of hearing-impaired foreign students working in schools for hearing-impaired in Istanbul
were reached and they were provided to answer the questions in the interview form. The field phase of
the research was completed by taking the opinions of 4 teachers working in the European side and 2
teachers working in the Anatolian side, working in public schools for the hearing-impaired in Istanbul
and teaching Turkish lessons to foreign students. The focus of the study is the problems that hearing-
impaired foreign students encounter while learning Turkish. It is thought that teachers' opinions are
important in determining the problems experienced, as they directly experience the process of teaching
Turkish to hearing-impaired foreign students. In this study, it was tried to reach the teachers who had
direct relations with the hearing-impaired foreign students learning Turkish, so a very limited sample

was reached.
2.3 Data Collection Tool
2.3.1 Semi-Structured Interview Form

Semi-structured interview is a data collection method that is widely used in qualitative research as a
predetermined interview method by the researcher (Giiler, et al., 2015). Semi-structured interview
"enables the participant to describe the world he perceives with his own thoughts™ (Merriam, 2015, p.
88). While preparing the semi-structured interview form, a literature review was made, and the personal
experiences of the researchers were used. There are 7 questions in the form to be directed to the teachers

of hearing-impaired foreign students learning Turkish.
2.4. Data Collection and Analysis

The data of the research were collected through a semi-structured interview form consisting of 7
questions. In order to conduct the interviews, first of all, the teachers were reached, and interviews were

held on the day and time that the teachers declared that they were available to meet.



Problems Encountered in Teaching Turkish to Hearing-Impaired Foreign Students

In this study, in which the problems experienced by the teachers who teach Turkish to hearing-impaired
foreign students who try to learn Turkish as a foreign language are tried to be revealed, the data collected
with the semi-structured interview form were subjected to content analysis. In the content analysis, it
was emphasized that the researcher had the opportunity to understand social reality in a subjective but
scientific way, by going far beyond counting the words and codes that appeared in the texts in a
quantitative sense, and by obtaining the opportunity to examine the meanings, themes and models hidden
in these texts (Zhang & Wildemuth, 2009). The purpose of content analysis is to summarize and broadly

describe a phenomenon with concepts and categories (Giiler, et al. 2015).

3. FINDINGS AND DISCUSSION

The findings of the research were obtained by analyzing the data collected through the semi-structured
interview form with the content analysis method. As a result of the content analysis, themes and
categories were obtained and these are presented in Table 1. Afterwards, explanations were made
regarding the themes and categories obtained, and examples of participant views were given, which
enabled the researchers to reach the themes and categories.

Table 1

Themes and categories obtained with content analysis

Themes Categories
In-service training Had in-service  No in-service
training training
Material support of  digital resources Plan/program Finding
MEB preparation insufficient / not
benefiting
learning level Similarity Communication
skill/need
Teaching abstract use of method material variety Family and progressiveness
concepts and technique environmental
contribution
Curriculum Economic Relative to the Common Curriculum
factors student culture based on
student
Problems Diction Rapport
Academic success Universality similarity/sameness
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3.1. Opinions of Teachers on In-Service Training for Hearing Impaired Students

When the opinions of the teachers about the in-service trainings for the hearing-impaired students were
examined, it was seen that 3 out of 6 teachers did not receive any training, and 1 teacher received training
voluntarily. Only 2 of the teachers received in-service training. This situation can be interpreted as the
fact that the teachers who actively teach hearing-impaired foreign students are not adequately supported
by in-service training. In addition, although some of the teachers did not receive any in-service training,
it was observed that some teachers received training with their own will and efforts. This situation is
related to the personal effort of the teacher and makes us think that an institutional and systematic in-
service training activity cannot be provided to the teachers at a sufficient level. It can be stated that
supporting the teachers who did not receive training for the hearing impaired especially in the pre-
service period with in-service training and increasing their proficiency levels will increase the quality

of the education service offered to the hearing-impaired students.

Stating that he did not receive any compulsory in-service training for the hearing-impaired, T1 provided

the following information about the in-service training he voluntarily received:

I did not receive any compulsory in-service training for students with hearing impairment. | voluntarily
took a five-day seminar on material preparation for the disabled, an 80-hour special training course, a
120-hour sign language course, and a 200-hour sign language interpreting and trainer course.

3.2. Opinions of Teachers on the Materials Prepared by the Ministry of National Education for
Hearing Impaired Students

When the opinions of the teachers on the material support of the Ministry of National Education for the
hearing-impaired students are examined, it is seen that the opinions of the teachers are grouped under
the categories of "Digital resources, preparing a plan/program, and finding it insufficient/not benefiting".
Teachers state that MEB provides materials to teachers through “Orgm.meb.gov.tr”, EBA (Educational
Informatics Network) and telephone application (I'm Special and | am in Education/Ozelim
Egitimdeyim). This is important as it shows that the Ministry of National Education has taken steps to
produce and present digital resources and that these resources are used with admiration by some
teachers. On the contrary, there are teachers who do not find the material support provided by the
Ministry of National Education sufficient and they state that they do not benefit from these resources.
Some teachers, on the other hand, stated that the materials provided by the Ministry of National
Education made it easier for them to prepare plans [lesson plan and Individualized Education Plan
(IEP)], and they used these materials to prepare functional plans. T1's views on the material support

provided by the MoNE are as follows:

T1: I use the materials on Orgm.meb.gov.tr in my lessons, the number of which has increased especially
during the pandemic period. The General Directorate of Special Education and Guidance Services has

a phone application called " I'm Special and | am in Education”. EBA also includes materials for the



hearing impaired. There are useful materials on Youtube and various websites. Since the academic
achievements of the 5th, 6th, 7th and 8th grade students in our school are below their grade level, the
visual and written materials prepared for preschool and primary school students are very suitable for
our secondary school students.

3.3. Teachers' Opinions on the Learning Levels of Hearing-Impaired Foreign Students and
Hearing-Impaired Turkish Students

As a result of the analysis of the teachers' views on the learning levels of hearing-impaired foreign
students and hearing-impaired Turkish students, the categories of "similarity and communication
skills/needs" were obtained. It was seen that being Turkish or foreign was not seen as an important factor
on the learning levels of the students by the teachers and the teachers agreed on this matter. Teachers
expressed their opinions that being a foreigner does not pose a disadvantage for a hearing-impaired
individual. Only T2 declared that foreign students with hearing impairment have more grammar
deficiencies than Turkish students with hearing impairment. In addition, it has been stated that the need
for communication is effective on the learning levels of the students, and that the students have
vocabulary and reading comprehension skills that will meet their communication needs and enable them

to continue their daily lives in a healthy way. The opinions of T1, 2 and 3 on the subject are as follows:

T1: These students are not much different from Turkish hearing-impaired students in the same class in
terms of vocabulary, reading, writing, pronunciation (speaking), reading comprehension and grammatr.
Neither Syrian students nor Turkish students in that class can speak any language. Syrian students are

equally distant to Arabic and Turkish.

T2: They can maintain their daily life in terms of vocabulary and reading comprehension, and are able

to communicate correctly with their environment, but they have great deficiencies in grammar.

T3: I think that the language skills of the student | am teaching are insufficient, but | would like to point
out that the fact that his being a foreign student does not have much effect on this.

3.4. Opinions of Teachers on Teaching Abstract Concepts to Hearing Impaired Students

When the teachers' views on teaching abstract concepts to foreign students with hearing impairment
were examined, it was seen that the categories of " use of method and technique, material diversity,
family and environment contribution, and progressiveness” emerged. Teachers stated that they care
about the use of different methods and techniques in teaching abstract concepts to students. In line with
the teachers' opinions, it was seen that the most prominent method was the creative drama method. It
can be stated that this method can be used in teaching abstract concepts in terms of making students

active and providing direct experience.



Teachers also drew attention to the use of different materials while teaching abstract concepts. They
stated that materials such as visuals, series of visuals, videos facilitate students' learning of abstract
concepts.

Another issue emphasized by teachers in teaching abstract concepts is the contribution of family and
environment. It is stated by the teachers that the students' having pre-learning about the target abstract
concepts through their family and environment facilitates the teaching of abstract concepts. It is stated
that the teaching of abstract concepts becomes difficult if the student does not have prior knowledge or

is insufficient.

The last category that emerged in the teaching of abstract concepts is the category of progressiveness.
Teachers suggest that a way from concrete to abstract, from easy to difficult should be followed in
teaching of concepts, and they argue that easy-to-learn concepts such as benevolence, love and anger
should be predominant at Al level, and that more difficult concepts such as democracy and justice

should be given at A2 and B1 levels. The opinions of T1, 3 and 4 on the subject are as follows:

T1: While we can teach concrete concepts with a single visual, making use of dramatization technique
by using a series of visuals, a video, stories with words they can understand, sign language and body
language will be beneficial for us in teaching abstract concepts. Our hearing-impaired students, who
can learn simple abstract concepts such as love, anger, sadness, and cooperation more easily, learn
abstract concepts such as democracy and justice more difficult and in due course. The same is true for

our Syrian students.

T3: Although it is not correct to generalize, | saw that most of it can be gained through creative drama
techniques. | think the problem is that the signs against these concepts are insufficient and are forgotten

when not used.

T4: | think that more understandable concepts such as benevolence can be given at Al level. I think that
the concepts that are difficult to understand as you progress can be gradually gained at the A2 and/or
B1 level.

3.5. Teachers' Opinions on the Use of Turkish Curriculum for Hearing Impaired Students

As a result of the analysis of the opinions of the teachers about the curriculum, the categories of
"economic factors, common culture, curriculum based on the student” were reached. Teachers stated
that normal primary and secondary education programs should be implemented instead of special
education programs, so that students can benefit the diplomas of these schools when starting
employment. For this reason, they suggested that it is more advantageous for students to continue their

education through IEP.



Teachers state that curricula and books should be prepared in accordance with the competencies of the
students. It is seen that the teachers are in this view because the students are hearing-impaired and have

different academic and communicative skills.

Another factor put forward by teachers is "common culture”. Common culture is emphasized because
students come from different cultures and take part in a common life environment. Examples of teachers'

views on this theme are given below:

T1: If a special education program is implemented instead of primary, secondary, and high school
programs, it will not be possible for students to receive the diplomas of these schools. These diplomas
are required for obtaining a driver's license or for employment. Since the disability and academic level
of each student who comes to hearing-impaired schools is different, a separate program cannot be

prepared for each student, | find it appropriate to conduct education with IEPs.

T4: If students have different qualifications, | think that appropriate curriculum and books should be

created for them. This way, it becomes more understandable for both teacher and student.

T6: | see it as a work towards creating inclusive cultural programs for those coming from different

cultures and trying to live in a common culture.

3.6. The Opinions of the Teachers on the Problems Encountered by the Students in the Use of
Turkish Sign Language

Teachers' views on the problems faced by students in learning Turkish sign language are divided into
"diction and rapport" categories. Teachers focus on the students' diction problem. According to them,
diction is one of the most difficult subjects for students. Apart from this, the teachers stated that the
students did not have much difficulty in learning sign language. On the contrary, they expressed that
they could learn Turkish sign language easily and adapt to this language very quickly. Examples of

teacher views on this theme are as follows:

T3: Students from different cultures can learn our sign language very quickly. I have not witnessed any
difficulties experienced about this. | can also say that they have difficulties in sound structure. Even
when the hearing-impaired student is not a foreigner, he already has a lot of problems in making sounds
and pronouncing (I meant those with speaking skills). I don't think there is any downside to being a

foreigner in this regard.

T6: While this problem is not seen very often for young hearing-impaired students, there may be existing
problems for older students, but | believe that these should not pose a problem for a student who grew
up with that culture and language. It is not right to expect all students to speak the same level of diction

and be fluent in sign language.



3.7. Opinions of Teachers on the Academic Success of Hearing-Impaired Foreign Students and
Hearing-Impaired Turkish Students

It is seen that the opinions of the teachers about the academic success of foreign students with hearing
impairment and Turkish students with hearing impairment are gathered under the categories of
"universality, similarity / sameness, positive transfer”. According to the teachers, hearing-impaired
students have similar problems. These problems show similarities in all societies. In this context, the
fact that students are foreign nationals does not mean that they will fail academically. At the same time,
the sign language that hearing-impaired students should learn contains many common elements.
Although there are differences between sign languages, students do not have great difficulties in learning
a new sign language based on the common aspects of these languages. The opinions of the teachers are
that the new sign language can be learned easily by transferring the previous learnings. Some of the

teacher's views on these categories are given below:

T4: | think there is no difference between two students who start learning from scratch. Since both are
hearing-impaired, they start learning from scratch in the same way. There is no mother tongue learning
from the outside. Foreign students may experience difficulties in learning Turkish sign language. This

problem can also be solved in a short time, because sign language can show similarities in all countries.

T3: | think the problems of both are very similar. Being a foreigner does not affect him/her having an
extra problem. In fact, there were examples where | saw that our foreign students learned to read and
write faster and at a better level because the main thing is sign language, and after learning it well, they
do not have much different problems than other students in understanding the lessons and learning to

read.

T6: Since the concept of disability is universal, | do not think that there is much difference in this regard.
While the concepts loaded by the existing education system in the cognitive sense are similar, there may

be various cultural differences from childhood.

4. CONCLUSION AND DISCUSSION

In this study, which was carried out by applying semi-structured interview technique with teachers trying
to teach Turkish to hearing-impaired foreign students, the problems experienced in this process were
tried to be revealed based on the opinions of Turkish teachers. There is no study in the literature on
teaching Turkish to hearing-impaired foreign students (Tanrikulu & Unsal, 2019). For this reason,
determining the problems of hearing-impaired students learning Turkish as a foreign language by taking

the opinions of Turkish teachers brings the research to be a first in this respect.

One of the main problems in this regard is that the teachers, who have not received any training in sign

language and language teaching to hearing impaired students but are assigned to teach Turkish to these



students, cannot build an efficient teaching process. It was concluded that the teachers participating in
the research were not supported through institutional and regular in-service activities. Three of these
teachers (50%) have not attended any in-service training for the education of the hearing impaired. In-
service trainings are important activities in terms of increasing teacher competencies. For this reason, it
is important for the Ministry of National Education to support teachers who teach Turkish to hearing-
impaired students through in-service training. In the study conducted by Kurt (2017), it was concluded
that the majority of Turkish teachers who teach native language to hearing-impaired students did not
receive any training on the education of hearing-impaired individuals. This situation also causes the
principle of equal opportunity in education to be ignored. Bulut (2018) states that if the teacher who will
teach Turkish as a foreign language to the hearing-impaired students is not prepared for this situation,
he will not be able to teach appropriately, and this will make the language learning process of the hearing
impaired student even more difficult. The teacher's lack of awareness about hearing-impaired students
and the inability to use sign language effectively cause many problems (Bulut, 2018). Deliveli (2020)
states that the most important factor on the quality of the education service offered to the hearing
impaired is teachers and recommends that studies be carried out to increase teacher competencies.
Although branch teachers have not received training in the field of hearing impaired in our country, they
are assigned to schools for the hearing impaired, and this causes many communication problems
between students and teachers. Teachers who have not been trained in the education of hearing-impaired
individuals face difficulties in creating activities to be applied to these students, deciding on the
appropriate teaching method, and arranging the environment according to the interests and needs of
hearing-impaired students (Kurt, 2017). Teachers have a great responsibility in providing an effective
and motivation-enhancing learning environment for hearing-impaired students. In addition, teachers
should support hearing-impaired students in learning foreign languages autonomously as well as

teaching them effective learning strategies (Csizér & Kontra, 2020).

It is seen that the teachers' opinions on the material support of the Ministry of National Education for
hearing-impaired students are grouped under the categories of "digital resources, planning/program
preparation, and finding insufficient/not benefiting". Some teachers use the materials provided by the
Ministry of National Education to make plans and state that these materials are effective in preparing a
suitable plan for the student. In addition, it has been revealed that the Ministry of National Education
contributes to the education of the hearing-impaired with digital resources and that these resources are
used with appreciation by some teachers. In addition, it has been understood that there are teachers who
do not find the materials offered by the Ministry of National Education sufficient and do not benefit
from these materials. The importance of using materials in foreign language teaching is undeniable.
Written and visual materials are of great importance not only in teaching the language but also in the
teaching of culture. In today's conditions, it is important to develop digital materials as well as printed

materials and use them in the process of teaching Turkish as a foreign / second language. Materials



suitable for learners' interests and needs will also positively affect their attitudes and interests towards
learning Turkish (Er, Bicer, & Bozkirli, 2012). Yaman, Dénmez, Avci, and Kabakg¢1 Yurdakul (2016)
used the mobile applications they developed to teach reading and writing to hearing-impaired students,
and as a result, they concluded that the use of technology increased students' interest and motivation.
Nasir et al. (2021) concluded that mobile technologies facilitated learning a second language for hearing-
impaired students. In addition, by combining the opportunities offered by three-dimensional
technologies with distance education and computer-aided education, a more effective education can be
offered to foreign students with hearing impairment regardless of time and place. With the use of
appropriate technological tools, foreign students' grammar and basic language skills can be improved
more easily and quickly. (Bulut, 2018). In this context, it is a positive situation for the teaching of
Turkish that the Ministry of National Education provides material support for students with hearing

impairment and that these materials also include digital materials.

When the teachers' views on the learning levels of hearing-impaired foreign students and hearing-
impaired Turkish students are examined, it is concluded that being Turkish or foreign does not have an
effect on the learning level. This can be explained by the fact that hearing impaired students have similar

disadvantages due to their disabilities.

Based on the teachers' views on teaching abstract concepts to hearing-impaired foreign students, it was
concluded that methods such as creative drama that make students active have been effective in teaching
abstract concepts. Teachers drew attention to the use of materials in the teaching of abstract concepts
and stated that the use of images and videos would be effective. Images and videos are important in
terms of making the teaching more interesting and permanent. Videos are also effective tools for
teaching how to use body language and facial expressions (Arslan & Adem, 2010). In the study
conducted by Sarikaya and Uzuner (2013), it was concluded that teachers use drama method in teaching
literacy and try to make students active in this process. In his research, Tiryaki (2014) revealed that the
teachers who teach Turkish to hearing impaired individuals stated that the use of visuals during teaching
was effective in concretizing the subject and ensuring the permanence of the information, and added
that technological materials should be developed for hearing impaired students. In a study conducted by
Massi, Salija, and Muhayyang (2019) with a teacher of the hearing impaired, it was concluded that the
teacher emphasized that the use of visual materials for vocabulary teaching made students understand
words more easily and increased students' motivation. Birinci (2014) also concluded that the use of
visual materials is effective in teaching foreign language vocabulary to hearing impaired students. In
addition, teachers stated that family and close environment play a role in teaching abstract concepts, and
it is easier to teach abstract concepts to children who encounter these concepts through their
environment. In the study conducted by Sarikaya and Uzuner (2013), it is stated that teachers who
provide education to the hearing-impaired emphasize the importance of family, and close circles in the

education of the hearing-impaired students. Finally, the teachers stated that the teaching of abstract



concepts should be done gradually, pointing out that concepts that are easy to learn such as love and
anger should be taught first, and concepts that are more difficult to learn such as democracy and justice
should be taught later.

When the teachers' views on the use of the Turkish teaching program for the hearing-impaired students
were examined, it was suggested that the normal primary and secondary education programs should be
applied instead of the special education programs for the hearing-impaired students. Teachers made this
suggestion so that students would not have difficulties in finding a job or getting a driver's license in the
next years of their lives, and stated that it would be better for them to continue their education through
IEP. The teachers mentioned that the curriculum and materials should be developed in accordance with
the student's competencies, since students have different academic and communicative skills. Sarikaya
and Uzuner (2013) state that a special program should be prepared for hearing-impaired students and
that course and workbooks, visual materials and guidebooks should be prepared to transfer the prepared
program into practice. The teachers who participated in our research also emphasized that the Turkish
teaching program enables the formation of a common culture as the students have different languages

and cultures.

The opinions of the teachers about the problems faced by the students in learning Turkish sign language
are that the students have problems in diction, but they do not have a serious problem in learning Turkish
sign language, and foreign students with hearing impairment easily adapt to Turkish sign language and
learn it quickly. Bulut (2018) states that virtual sign language can be used effectively in teaching Turkish
sign language to foreign students, and Turkish sign language can be taught more easily through virtual

sign language.

The opinions of the teachers about the academic success of hearing-impaired foreign students and
hearing-impaired Turkish students are that being a foreign national does not pose a disadvantage in
terms of academic success. Hearing impaired students experience common problems all over the world.
There are many similarities between the Turkish sign language that hearing-impaired students in Turkey
should learn and other sign languages. For this reason, foreign students with hearing impairment do not
have any problems in learning Turkish sign language. However, Kurt's (2017) study revealed that the
majority of teachers who teach Turkish to hearing-impaired students do not receive sign language
training, and it was suggested that knowing sign language should be accepted as a basic condition for

teachers who will work in schools for the hearing-impaired.
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Alan yazin incelendiginde isitme engelli yabanci 6grencilere Tiirkgenin dgretimi konusunda ¢ok az ¢alismanin
oldugu gorilmiis, isitme engelli yabancilara Tirkg¢e Ogretimi siirecinde yasanan sorunlari, isitme engelli
yabancilara Tiirkge 6greten Ogreticilerin goriislerine dayali olarak inceleyen bir ¢alismaya ise rastlanmamustir.
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1. GIRIS

Yabanci kavrami, BM 1985 bildirisine gore “Bulundugu ya da yasadigi iilkenin uyrugundan olmayan”,
Uluslararas1 Go¢ Orgiitii’niin Gé¢ Terimleri Sozliigii’nde ise “Belirli bir devlet agisindan o devletin
uyrugunda olmayan kisi” (Perruchoud ve Redpath, 2013) seklinde tanimlanmaktadir. Dil ise, “insanlar
arasinda anlasmay1 saglayan dogal bir vasita, kendisine mahsus kanunlari1 olan ve ancak bu kanunlar
cercevesinde gelisen canli bir varlik, temeli bilinmeyen zamanlarda atilmis bir gizli anlagsmalar sistemi,
seslerden Oriilmiis i¢timai bir miiessesedir” (Ergin, 2013, s. 3 ). Aksan (2015, s. 55) dili "diisiince, duygu
ve isteklerin, bir toplumda ses ve anlam yoniinden ortak olan dgeler ve kurallardan yararlanilarak
baskalarina aktarilmasini saglayan, cok yonlii, cok gelismis bir dizge", Banguoglu (2015, s. 9) ise
"insanlarin meramlarin1 anlatmak igin kullandiklar1 bir sesli isaretler sistemi" olarak tanimlamistir.
Kiran ve Eziler Kiran (2018, s. 62) ise dilin "simgelestirme yetisinin en yetkin bi¢cimi" oldugunu ifade
etmis, bilincin olugsmasi ve bireyin topluma katilmasi noktasinda anahtar role sahip oldugunu
belirtmistir. Bu tamimlardan dilin toplumsal bir olgu oldugu anlagilmaktadir. Bu tamimlar
sentezlendiginde dil i¢in duygu, diisiince, bilgi ve tecriibelerin veya hislerin gegmisten giiniimiize kadar
sekillenerek, ortaya ¢ikan birtakim gosterge ve semboller veya belli isaretler (isaret dili) yardimu ile s6ze
dokiilmesi ve aktarilmasi igi oldugu sdylenebilir. Bu tanimda isaret dili ile iletisim kurmaya ¢alisan

isitme engelli ¢ocuklarin, dilin iglevini nasil ortaya koyduklarina dikkat ¢cekilmeye calisilmistir.

[saret dilini, isitme yetersizligi olan bireylerin ana dili olarak kabul eden goriisler bulunmaktadir. isaret
dili, kendine 6zgii dil bilgisi, isaretleri ve parmak alfabesi araciliiyla igsitme engellilerin birbirleriyle ve
isiten bireylerle iletisim kurmasini saglayan en temel gorsel iletisim yontemidir (Karaca ve Bayir, 2018,
s. 36). Isaret dilleri; zengin ve karmasik yapilara sahip, somut kavramlarin yaninda soyut kavramlar1 da
barindiran dillerdir. Biitiin isitme engellilerin kullandig1 tek bir isaret dili yoktur. Konusma dilinden
tiirememis olan isaret dilleri ayni dili konusan toplumlarda dahi farlilagabilmektedir. Avustralya,
Ingiltere ve Amerika Birlesik Devletleri'nde konusma dili Ingilizce olmasina ragmen dilbilgisel olarak

birbirinden farkl ii¢ ayr isaret dili kullanilmaktadir (Arik, 2016, s. 7).

[saret dili yalmzca iletisim kurmak amaciyla kullamlan bir dil degil, aym zamanda isitme yetersizligi
yasayan bireyin 6grenim gérebilmesinin en etkili yollarindan biridir. Bagka bir isaret dilinden tiirememis
olan Tiirk Isaret Dili; kendine mahsus 6zellikleri olan, dzgiin bir isaret dili olmakla birlikte bu dilin en
eski isaret dillerinden biri oldugu diisiiniilmektedir (Arik, 2016, s. 8). Tiirk isaret dili tarihinin Osmanl
hatta Selguklu Devleti donemine dayandigi belirtilmektedir. Giiniimiizde ise isaret dili ve Tiirk isaret
dili ile ilgili calismalar artarak devam etmekte (Sar1, Bagc1 ve Gokdag, 2021), isaret dili alanina yonelik
teknolojiler de gelistirilmektedir (Tanrikulu ve Unsal, 2019). Teknolojinin yabancilara Tiirkge dgretimi
alaninda kullanimi derslerin daha verimli gegmesini saglayacak ve bu alanda atilimlar yapilmasinm
hizlandiracaktir (Arici, 2019, s. 89). Bu durumun isitme engelli yabancilara Tiirkge 6gretimi igin de

gegerli oldugu ifade edilebilir.



Suriye'de yasanan i¢ savas sebebiyle milyonlarca Suriyeli iilkesini terk etmis ve Tiirkiye yogun Suriyeli
gocline maruz kalmistir. Tiirkiye'ye go¢ eden Suriyeliler gecici koruma statiisiindedir (Cigeksdgiit,
2017). Tiirkiye'ye gelen milyonlarca Suriyeli ¢ok kiiltiirlii bir yapinin ortaya ¢ikmasina katki saglamakla
birlikte uyum problemlerine de sebep olmaktadir. Bugiin Tiirkiye’ye gelen Suriyelilerin durumlar1 g6z
Oniine alindiginda, ortaya ¢ikan sorunlarin en asgari diizeye indirilebilmesi igin dil alanina/ dilin
kazandirilmas1 ¢aligmalaria bagvurulmasi gerekir. Saglikli bir entegrasyonun en 6nemli yollarindan
birisi, go¢ edilen iilkenin hedef dilini grenmektir (Ihlamur ve Oner, 2014). Hedef dilin 6grenilmesi/
Ogretilmesi siireci, dil ile birlikte o dilin kiiltiirinlin 6grenilmesini de beraberinde getirir. Bu durum,
bireyin topluma uyumu konusunda cok oOnemlidir. Ciinkii bireyin kiiltiirii yeterince Ogrenip
yasayamamasl uyum sorunlarini da beraberinde getirecektir (Giile¢ ve ince, 2013). Hedef dil olarak
Tiirkgenin Ogretilmesi siirecinde Ogrencilerin yasadiklar1 sorunlarin tespiti ve ¢Oziimiine Gnem
verilmelidir (Kiremit, Akpinar, Tiifekci Akcan, 2018). Ihtiya¢ analizi yapilarak o&grenicilerin
programlari, onlara sunulacak etkinlikler, materyaller vb. ihtiyaclarina gére diizenlenmelidir (Boliikbas,
2016; Biger ve alan, 2017; Yilmaz, 2019). Isitme engelli bireylerin dil 6grenimi sirasinda bireysel
farliliklar1 ve ihtiyaglar1 g6z oniinde bulundurularak onlara destek olunmasi dil 6grenimleri konusunda
onlara kolaylik saglayacaktir (Tiryaki, 2014). Isitme engelli 6grencilerin diger bireylerden farkli
ozelliklere sahip oldugu konusunda farkindalik olusturmak ve bu farkindaliga bagli olarak egitim
Ogretim faaliyetlerini yapilandirmak isitme engellilerin topluma kazandirilmasi ve akademik basari elde
edebilmeleri bakimindan 6nem arz etmektedir (Bulut, 2018). Ozellikle yabanci/ ikinci dil 6gretimi
agisindan diisliniildiiglinde isitme engelli bireylerin 6zel egitime ihtiya¢ duydugu ve normal isiten
bireylere gore ¢cok daha fazla engeli agsmasi gerektigi unutulmamalidir (Domagata-Zysk ve Podlewska,

2019).

Suriyelilere Tiirkce dgretimi, Yabancilara Tiirkge Ogretimi alaninda bir siiredir PIKTES (Suriyeli
Cocuklarin Tiirk Egitim Sistemine Entegrasyonunun Desteklenmesi Projesi) ¢ergevesinde
yiiriitiilmektedir fakat bu evren icerisinde kiiciik bir kiimede toplandigi diisiintilen igitme engelli yabanci
Ogrencilerin ise bu entegrasyon programindan faydalanamadigi, bu durumun nedenlerinin
sorgulanmasinin giiniimiiz kosullarinda elzem oldugu diigiiniilmiis ve arastirmaya konu olan
ogrencilerin Tiirkce 6gretimi ile ilgili faaliyetlerini yiiriiten 6gretmenlerin, goriisme formunda yer alan

sorular1 cevaplamasi ile mevcut sorunlar tespit edilmeye ¢aligilmstir.

Isitme engelli dgrencilerin dgretmenleri, dgretim programinin yapisina ve amaglarina bagli kalarak
istedikleri yontem ve tekniklerle belirlenen kazanimlari, isitme engelli 6grencilere kazandirmakla
yiikiimliidiirler (Uysal, 2010). Fakat Tiirkgenin yabanci dil olarak Ogretimine dair alan yazini
incelendiginde isitme engellilerle ilgili olarak yalmizca Bulut (2018), Tanrikulu ve Unsal'n (2019)
yaptiklar1 calismalara rastlanmigtir. Dogrudan Tiirk¢enin yabancilara 6gretimiyle ilgili olmamakla
birlikte engelli bireylere yabanci dil 6gretimi hususunda 6rnek olaylar inceledigi ¢alismasinda Haktabir

(2019) Ogrenim i¢in Evrensel Tasarim (OET) ilkelerine uygun isitme engellilere yabanci dil 6gretimine
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dair 6rnek olaylar1 da incelemistir. Bulut’un ¢alismasinda belirttigi gibi Yabancilara Tiirkge 6gretimi
alaninda 6zellikle gorme engellilerle yapilmis birkag ¢alismanin oldugu tespit edilmistir (Bulut, 2018).
Tanrikulu ve Unsal (2019) ise bu konuda daha énceden arastirma yapilmadigim belirterek literatiirdeki
bu eksigi kapatmak icin ilgili ¢alismay1 yapmay1 uygun gordiiklerini aktarmaktadir. Bunun disinda
isitme engellilere Tirkge Ogretimi alaninda yapilan arastirmalarin da yabancilart kapsamadigi
goriilmiistiir. Tiim bunlara ek olarak Ingilizcenin isitme engelli yabancilara 6gretimi konusunda
yapilmig bazi ¢aligmalara rastlanmustir (Birinci, 2014; Domagala ve Kontra, 2016; Domagata-Zysk ve
Podlewska, 2019; Csizér ve Kontra, 2020; Sultanbekova, 2019; Nasir, Hashim, Rashid ve Yunus, 2021).
Bu arastirmalar Ingilizcenin yabanci dil olarak isitme engelli bireylere 6gretimi konusunda daha ¢ok
arastirma yapildigini gostermekle birlikte isitme engelli yabanci 6grencilere Tiirkge 6gretimi alaninda

yapilabilecek ¢aligmalar konusunda da fikir vermektedir.

Tiirkiye’ye gelen isitme engelli yabanci dgrenciler icerisinde Suriye, Sudan, Azerbaycan, Afganistan ve
Rusya gibi pek ¢ok farkli lilkeden gelen 6grenciler bulunmaktadir. Yabanci bir dili 6grenmeye ¢alisan
isitme engelli 6grencilerin belli basli sorunlarinin ayrintili olarak incelenmesinin gerekliligi ve buna
bagli olarak Tiirkce 6grenirken izlenmesi gereken yol/yontemlerin neler olabilecegine iliskin betimsel

bir arastirma ortaya konulmak istenmistir.

Ilgili alan yazin taramas1 sonucunda, isitme engelli yabancilarin Tiirkge 6gretmenleri ile yiiriitiilmiis bir
calismanin olmadigi belirlenmistir. Bu ¢alismada isitme engelli yabanci 6grencilerin Tiirk¢e 6grenirken
karsilastiklar1 sorunlar, nitel arastirmalarda veri toplama tekniklerinden biri olan yar1 yapilandirilmig

goriisme aract ile belirlenmeye ¢aligilmugtir.

Egitim dgretim siirecinin en dnemli dgesi 6gretmendir. Ogretmen, siirecin yiiriitiiciisii olarak egitim
Ogretim siirecinin olumlu ve olumsuz yonlerini dogrudan deneyimler. Bu baglamda arastirmalarin ¢ok
siirli oldugu isitme engelli yabanci 6grencilere Tiirkge 6gretimi konusunda 6gretmenlerin bilgi ve
tecriibeleri daha da 6nem kazanmaktadir. Bu aragtirma, Tiirkceyi isitme engelli yabancilara 6gretirken
karsilasilan sorunlar1 kapsamli bir bigimde ele almay1 amaglamaktadir. Caligma, Istanbul ili Avrupa ve
Anadolu yakasindaki isitme engelli 6grencilere hizmet veren ortaokullarda gorev yapip ankete katilan 6

Tiirk¢e 6gretmeninin goriisleri ve ankette bulunan yedi soru ile sinirhdir.

2. YONTEM
2.1 Arastirmanin Modeli

Bu arastirma, nitel bir aragtirmadir. "Nitel aragtirma, gézlem, goriigme, dokiiman analizi gibi nitel veri
toplama yontemlerinin kullanildigi, algilarin ve olaylarin dogal ortamda gercekei ve biitiinciil bir
bicimde ortaya konmasina yonelik nitel bir siirecin izlendigi arastirma olarak tanimlanabilir." (Yildirim

ve Simsek, 2016, s. 41). Nitel veriler genelde gercek olaylarin belgelenmesinden, bireylerin
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davraniglarinin gozlemlenmesinden, gercek dokiimanlara dayali ¢aligmalardan, gorsel/ isitsel dgelerin

incelenmesinden olusur (Giiler, Halicioglu ve Tasgin, 2015).

Aragtirma nitel arastirma yontemlerinden durum g¢aligmasina gore desenlenmistir. Durum ¢aligmasi
"'nas1l' ve migin' sorularimi temel alan, arastirmacinin kontrol edemedigi bir olgu ya da olay1 derinligine
incelemesine olanak veren aragtirma yontemi"dir (Yildirim ve Simsek, 2016, s. 289). Merriam (2015, s.
40) ise durum caligmasini "sinirli bir sistemin derinlemesine betimlenmesi ve incelenmesi" seklinde
tanimlamigtir. Bu arastirmada aragtirilan durum, igitme engelli yabanci &grencilere Tiirkge 0gretimi

stirecinde yasanan sorunlardir.
2.2 Arastirma Grubu

Isitme engelli yabanci dgrencilerin Istanbul ili isitme engelli okullarinda galigan Sgretmenlerine
ulagilmig, 6gretmenlerin goriisme formunda yer alan sorulari yanitlamalari saglanmustir. Istanbul ili
isitme engelliler devlet okullarinda galisan ve yabanci 6grencilere Tiirkce dersi veren, Avrupa yakasinda
gorev alan 4, Anadolu yakasinda gorev alan 2 Ogretmenin goriisleri dnceden belirlenmis sorular
iizerinden alinarak arastirmanin saha agamasi tamamlanmistir. Arastirmanin inceleme konusunu isitme
engelli yabanci 6grencilerin Tiirkge dgrenirken karsilastiklart sorunlar olusturmaktadir. Ogretmenlerin
hem uygulayict hem de isitme engelli yabanci Ogrencilere Tiirkge O6gretimi siirecini dogrudan
deneyimlemeleri sebebiyle 6gretmen goriislerinin yasanan sorunlarin tespiti noktasinda 6nem arz ettigi
diistiniilmektedir. Bu c¢aligmada Tiirkge Ogrenen isitme engelli yabanci 6grencilerle dogrudan
miinasebeti olan dgretmenlere ulasilmaya ¢alisilmig, bu nedenle say1 olarak ¢ok kisitli bir drnekleme

ulagtimigtir.
2.3 Veri Toplama Araci
2.3.1 Yan Yapilandirilmis Goriisme Formu

Yar1 yapilandirilmig goriisme, arastirmaci tarafindan 6nceden belirlenmis bir goriisme yontemi olarak
nitel aragtirmalarda yaygin olarak kullanilan bir veri toplama yontemidir (Giiler, vd., 2015). Yari
yapilandirilmis gortisme, "katilimcinin algiladigi diinyayr kendi diislinceleriyle anlatmasini saglar."
(Merriam, 2015, s. 88). Yar1 yapilandirilmig goériisme formu hazirlanirken alan yazin taramasi yapilmis
ve arastirmacilarin kisisel deneyimlerinden yararlanilmistir. Formda Tiirk¢e 6grenen isitme engelli

yabanci 6grencilerin 6gretmenlerine yoneltilmek {izere 7 soru yer almaktadir.
2.4. Verilerin Toplanmasi ve Analizi

Arastirmanin verileri 7 sorudan olusan yar1 yapilandirilmis gériisme formu araciligiyla toplanmustir.
Goriismeleri yapmak igin oncelikle d6gretmenlere ulasilmis ve 0gretmenlerin goriismek i¢in miisait

oldugunu bildirdigi giin ve saatte goriismeler gerceklestirilmistir.

Tiirkceyi yabanci dil olarak 6grenmeye ¢alisan isitme engelli yabanci 6grencilere Tiirkge 6gretimi yapan

6gretmenlerin yasadig1 problemlerin ortaya konulmaya calisildigi bu arastirmada, yar1 yapilandirilmig

5 TURKOPHONE



isitme Engelli Yabanci Ogrencilere Tiirkge Ogretiminde Karsilasilan Sorunlar

gdriisme formu ile toplanan veriler icerik analizine tabi tutulmustur. i¢erik analizinde, metinlerde ortaya
¢ikan kelime ve kodlarin nicel manada sayilmasindan ¢ok 6teye gidilerek, bu metinler igerisinde gizli
kalmis anlamlarin, temalarm ve modellerin incelenmesi olanagi elde edilerek arastirmacinin subjektif
fakat bilimsel bir yolla sosyal gergekligi anlama imkani1 buldugu vurgulanmistir (Zhang ve Wildemuth,
2009). igerik analizinin amaci, bir fenomenin konsept ve kategoriler ile dzetlemesini ve genis bir

tanimlamasini yapmaktir (Giiler, vd. 2015).

3. BULGULAR VE YORUM

Arastirmanin bulgulari, yar1 yapilandirilmis gériisme formu aracilifiyla toplanan verilerin icerik analizi
yontemiyle analiz edilmesiyle elde dilmistir. Igerik analizi sonucunda temalar ve kategoriler elde
edilmis, bunlar Tablo 1'de sunulmustur. Ardindan elde edilen tema ve kategorilere yonelik agiklama

yapilmis, tema ve kategorilere ulasilmasini saglayan katilimer goriislerine érnekler verilmistir.
Tablo 1

Icerik analizi sonucunda elde edilen tema ve kategoriler

Temalar Kategoriler
Hizmet ici Hizmet i¢i Hizmet i¢i egitim
egitim egitim alan almayan
MEB'in materyal Dijital kaynaklar Plan/program Yetersiz bulma/
destegi hazirlama faydalanmama
Ogrenme diizeyi  Benzerlik Tletisim
becerisi/ihtiyact
Soyut Yontem ve Materyal cesitliligi  Aile ve ¢evre Asamalilik
kavramlarin teknik kullanimi katkis1
Ogretimi
Ogretim Ekonomik Ogrenciye gorelik ~ Ortak kiiltiir Ogrenciye gore
programi etkenler miifredat
Sorunlar Diksiyon Uyum
Akademik basar1  Evrensellik Benzerlik/aynilik

3.1 Ogretmenlerin isitme Engelli Ogrencilere Yonelik Hizmet ici Egitimler Hakkindaki Goriisleri

Ogretmenlerin isitme engelli &grencilere yonelik hizmet igi egitimlere hakkindaki goriisleri
incelendiginde 6 6gretmenden 3'iiniin herhangi bir egitim almadigi, 1 dgretmenin ise kendi istegiyle
egitim aldig1 goriilmiistiir. Ogretmenlerden sadece 2'si hizmet ici egitim almustir. Bu durum aktif olarak

isitme engelli yabanci uyruklu dgrencilere egitim veren dgretmenlerin hizmet i¢i egitimlerle yeterli
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diizeyde desteklenmedigi seklinde yorumlanabilir. Ayrica bazi 6gretmenlerin hi¢bir hizmet ici egitim
almamasina ragmen bazi 6gretmenlerin kendi istek ve ¢abalariyla egitim aldig1 goriilmiistiir. Bu durum
Ogretmenin kisisel gayretiyle ilgili bir durum olup kurumsal ve sistemli bir hizmet i¢i egitim faaliyetinin
ogretmenlere yeterli diizeyde sunulamadigini diisiindiirmektedir. Ozellikle hizmet &ncesi donemde
isitme engellilere yonelik egitim almams 6gretmenlerin hizmet i¢i egitimlerle desteklenmesi ve yeterlik
diizeylerinin artirilmasi isitme engelli 6grencilere sunulan egitim hizmetinin kalitesini ylikseltecegi

belirtilebilir.

Isitme engellilere yonelik zorunlu bir hizmet ici egitim almadigini belirten O1 kendi istegiyle aldig

hizmet ici egitimler hakkinda agagidaki bilgileri sunmustur:

Isitme engelli égrenciler icin zorunlu bir hizmet ici egitim almadim. Kendi istegimle bes giinliik
engelliler icin materyal hazirlama semineri, 80 saatlik ozel egitim kursu, 120 saatlik isaret dili kursu ve

200 saatlik isaret dili terciimanlik ve egitmenlik kurslarint aldim.

3.2 Ogretmenlerin MEB Tarafindan Isitme Engelli Ogrenciler icin Hazirlanan Materyaller
Hakkindaki Goriisleri

Ogretmenlerin MEB'in isitme engelli 6grencilere yonelik materyal destegi konusundaki goriisleri
incelendiginde Ogretmen goriislerinin "Dijital kaynaklar, plan/program hazirlama ve yetersiz
bulma/faydalanmama" kategorileri altinda toplandigi goriilmektedir. MEB'in “Orgm.meb.gov.tr”, EBA
ve telefon uygulamasi (Ozelim Egitimdeyim) aracilifiyla Ogretmenlere materyaller sundugu
ogretmenler tarafindan dile getirilmektedir. Bu durum MEB'in dijjital kaynak iiretmek ve sunmak
konusunda adimlar attigin1 ve bu kaynaklarin bazi 6gretmenler tarafindan begenilerek kullanildigini
gostermesi bakimindan 6nemlidir. Bunun aksine MEB'in sundugu materyal destegini yeterli bulmayan
ve bu kaynaklardan yararlanmadigini belirten 6gretmenler de mevcuttur. Bazi 6gretmenler ise MEB'in
sundugu materyallerin plan hazirlarken [ders plani ve Bireysellestirilmis Egitim Plani1 (BEP)] islerini
kolaylastirdigini, islevsel planlar hazirlama konusunda bu materyallerden yararlandiklarini belirtmistir.

O1'in MEB'in sundugu materyal destegi konusundaki goriisleri asagidaki gibidir:

O1: Orgm.meb.gov.tr sitesinde 6zellikle pandemi doneminde sayist artan materyallerden derslerimde
faydalaniyorum. Ozel Egitim ve Rehberlik Hizmetleri Genel Miidiirliigiiniin “Ozelim Egitimdeyim” adli
bir telefon uygulamasi var. EBA’da da isitme engellilere yonelik materyaller yer altyor. Youtube'ta ve
cesitli internet sitelerinde yararli materyaller bulunuyor. Okulumuzdaki 5, 6, 7 ve 8. simif 6grencilerinin
akademik basarilar: bulunduklar: sinif seviyesinin altinda oldugundan okul oncesi ve ilkokul ogrencileri

icin hazirlanan gérsel ve yazili materyaller, ortaokuldaki ogrencilerimiz i¢in ¢ok uygun oluyor.

3.3 Ogretmenlerin isitme engelli Yabanci Ogrencilerle isitme Engelli Tiirk Ogrencilerin Ogrenme
Diizeyleri Hakkindaki Goriisleri

Ogretmenlerin isitme engelli yabanc1 6grencilerle isitme engelli Tiirk dgrencilerin 6grenme diizeylerine

iligkin goériislerinin analizi sonucunda "benzerlik ve iletisim becerisi/ ihtiyac1" kategorilerine



isitme Engelli Yabanci Ogrencilere Tiirkge Ogretiminde Karsilasilan Sorunlar

ulasilmistir. Ogretmenler tarafindan Tiirk veya yabanci olmanin 6grencilerin 6grenme diizeyleri
tizerinde 6nemli bir etken olarak goriilmedigi ve 6gretmenlerin bu konuda mutabik oldugu gorilmiistiir.
Ogretmenler yabanci olmanin isitme engelli bir birey i¢in dezavantaj olusturmadig noktasinda fikirler
beyan etmistir. Sadece 02, dil bilgisi konusunda isitme engelli yabanc1 6grencilerin isitme engelli Tiirk
Ogrencilere nazaran daha fazla dil bilgisi eksigi oldugunu beyan etmistir. Ayrica iletigim ihtiyacinin
Ogrencilerin 6grenme diizeyleri tlizerinde etkili oldugu, 6grencilerin iletisim ihtiyaclarini karsilayacak
ve giinliik hayatlarini saglikli bir sekilde devam ettirmelerini saglayacak kelime bilgisi ve okudugunu

anlama becerilerine sahip oldugu belirtilmistir. O1, 2 ve 3'iin konu hakkindaki gériisii asagidadir:

O1: Bu ogrenciler; kelime bilgisi, okuma, yazma, sesletim (konusma), okudugunu anlama ve dilbilgisi
alanlarinda aym swftaki Tiirk isitme engelli ogrencilerden ¢ok farkll degiller. O siniftaki Suriyeli
ogrenciler de Tiirk ogrenciler de herhangi bir dili konusamiyor. Suriyeli 6grenciler, Arapgaya da

Tiirkceye de esit mesafedeler.

02: Kelime bilgisi ve okudugunu anlama giinliik hayati idame ettirebilecek, ¢evresiyle dogru iletisim

kurabilecek durumda ancak dilbilgisi konusunda ¢ok biiyiik eksikleri var.

03: Dersine girdigim ogrencimin dil becerilerinin yetersiz diizeyde oldugunu diisiiniiyorum ama sunu

da belirteyim ki yabanci ogrenci olmasinin buna ¢ok etkisi olmadig fikrindeyim.
3.4 Ogretmenlerin Isitme Engelli Ogrencilere Soyut Kavramlarin Ogretimi Hakkindaki Goriisleri

Ogretmenlerin isitme engelli yabanci dgrencilere soyut kavramlarin 6gretimi konusundaki goriisleri
incelendiginde "yontem ve teknik kullanimi, materyal ¢esitliligi, aile ve ¢evre katkisi ile asamalilik"
kategorilerinin ortaya c¢iktig1 goriilmiistiir. Ogretmenler 6grencilere soyut kavramlarin 6gretimi
konusunda farkli yontem ve tekniklerin kullanimin1 dnemsediklerini belirtmislerdir. Ogretmen gériisleri
dogrultusunda en ¢ok 6n plana ¢ikan yOntemin yaratici drama yontemi oldugu goriilmiistiir. Bu
yontemin O6grencileri aktif kilmasi ve dogrudan yasanti saglamasi bakimindan soyut kavramlarin

ogretiminde kullanilabilecegi belirtilebilir.

Ogretmenler ayrica soyut kavramlari 6gretirken farkli materyallerin kullanimina dikkat gekmislerdir.
Gorseller, gorseller dizisi, videolar gibi materyallerin 6grencilerin soyut kavramlarini 6grenmelerini

kolaylastirdigini belirtmislerdir.

Soyut kavramlarin &gretimi konusunda O6gretmenlerin vurguladigi bir diger konu ise aile ve cevre
katkisidir. Ogrencilerin hedef soyut kavramlara yénelik ailesi ve cevresi araciligiyla 6n 6grenmelere
sahip olmasinin soyut kavramlarin 6gretimini kolaylastirdig1 6gretmenler tarafindan ifade edilmektedir.
Eger Ogrencinin On bilgisi yoksa veya yetersizse soyut kavramlarin oOgretiminin zorlastig

belirtilmektedir.

Soyut kavramlarin 6gretimi konusunda ortaya c¢ikan son kategori ise asamalilik kategorisidir.

Ogretmenler kavram dgretiminde somuttan soyuta, kolaydan zora dogru bir yol izlenmesi gerektigini,
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Al seviyesinde yardimseverlik, sevgi ve 6fke gibi kolay 6grenilebilecek kavramlarin agirlikta olmasini,
demokrasi ve adalet gibi daha zor 6grenilen kavramlarin ise A2 ve B1 seviyesinde artirilarak verilmesini

onermektedir. O1, 3 ve 4'iin konu hakkindaki goriisleri asagidaki gibidir:

O1: Somut kavramlari, tek bir gorselle dgretebilirken soyut kavramlar icin bir gorseller dizisi, video,
anlayabilecekleri sozciiklerden olusan hikdyeler, isaret dilini ve beden dilini kullanarak dramatizasyon
tekniginden faydalanmak soyut kavram ogretiminde bize fayda saglar. Sevgi, ofke, iiziintii, yardimlagma
gibi basit soyut kavramlar: daha rahat 6grenebilen isitme engelli ogrencilerimiz; demokrasi, adalet gibi
soyut kavramlari daha zor ve daha ge¢ ogrenmektedir. Ayni durum Suriyeli 6grencilerimiz igin de

gecerlidir.

03: Genelleme yapmak dogru olmasa da biiyiik bir kismumin yaratict drama teknikleri ile
kazandirilabilecegini gordiim. Sorun bu kavramlara karsilik isaretlerin yetersiz kalmasi ve

kullaniimayinca da unutulmasi bence.

O4: Al seviyesinde, yardimseverlik gibi daha anlasilr kavramlarin verilebilecegini diisiiniiyorum.
Hlerledikge anlasilmast zor olan kavramlarin A2 Bl diizeyinde kademeli olarak kazandirilabilecegini

diistiniiyorum.

3.5 Ogretmenlerin Tiirkce Ogretim Programimin Isitme Engelli Ogrenciler icin Kullanimi

Hakkindaki Goriisleri

Ogretmenlerin 6gretim programi hakkindaki gériislerinin analizi neticesinde "ekonomik etkenler, ortak
kiiltiir, 6grenciye gore miifredat" kategorilerine ulasilmistir. Ogretmenler 6zel egitim programi yerine
normal ilk ve ortadgretim programlariin uygulanmasi gerektigini, boylece ise girislerde 6grencilerin
bu okullarin diplomalarindan yararlanabildigini belirtmislerdir. Bu sebeple BEP yoluyla bu dgrencilerin
egitimlerine devam etmesinin &grenciler acisindan daha avantajli olduguna yonelik goriisler 6ne

siirmiiglerdir.

Ogretmenler, ogrencilerin yeterliklerine uygun miifredat ve kitap hazirlanmasi gerektigini
belirtmektedir. Ogrencilerin isitme engelli olmas1 ve farkli akademik ve iletisimsel becerilere sahip

olmasi sebebiyle 6gretmenlerin bu goriisti dile getirdigi goriilmektedir.

Ogretmenler tarafindan ortaya konan bir diger faktdr ise "ortak kiiltiir"diir. Ortak kiiltiir, dgrencilerin
farkli kiiltiirlerden gelmesi ve ortak bir yasam g¢evresi igerisinde yer almalari sebebiyle

vurgulanmaktadir. Ogretmenlerin bu temaya dair gériislerine drnekler asagida yer almaktadir:

O1: llkokul, ortaokul, lise programi yerine ézel egitim programi uygulamirsa égrencilerin bu okullarin
diplomalarint almalart da miimkiin olmaz. Ehliyet aliminda ya da ise girislerde bu diplomalar gerekli
olmaktadr. Isitme engelli okullarina gelen her &grencinin engel diizeyi, akademik seviyesi farkli
oldugundan her ogrenci i¢in de ayri program hazirlanamayacagindan BEP lerle egitimin yiiriitiilmesini

dogru buluyorum.
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O4: Ogrenciler farkl yeterliliklere sahipse onlara uygun miifredat ve kitap olusturulmasi gerektigini

diistiniiyorum. Hem égretmen hem dgrenci igin daha anlasilir bir hal alir.

06: Farkli kiiltiirlerden gelip ortak bir kiiltiir icinde yasamaya ¢calisma bakimindan kapsayici kiiltiir

programlart olusturma yolunda bir ¢alisma olarak goriiyorum.

3.6 Ogretmenlerin Tiirk isaret Dili Kullamm Konusunda Ogrencilerin Karsilastiklar1 Sorunlar
Hakkindaki Goriisleri

Ogretmenlerin Tiirk isaret dili 6grenme konusunda Ogrencilerin karsilastigi sorunlar hakkindaki
goriisleri "diksiyon ve uyum" kategorileri seklinde ayrilmaktadir. Ogretmenler dgrencilerin diksiyon
problemi iizerinde durmaktadir. Onlara gore diksiyon Ogrencilerin en ¢ok zorlandiklar1 konularin
basinda gelmektedir. Ogretmenler bunun haricinde isaret dili 6grenme konusunda &grencilerin gok
giicliik yasamadiklarini aksine kolay bir sekilde Tiirk isaret dili 6grenebildiklerine, bu dile ¢ok hizl1 bir
sekilde uyum saglayabildiklerine yonelik goriis bildirmistir. Bu temaya iliskin 6gretmen goriislerine

ornekler agagidadir:

O3: Farkli kiiltiirlerden gelen 6grenciler ¢ok ¢abuk bir sekilde bizim isaret dilini 6grenebiliyorlar, bu
konuda hi¢chbir zorluk yasandigini gormedim. Ses yapisi konusunda zorlandiklar: konusunda da sunu
diyebilirim ki isitme engeli olan dgrenci yabanct olmasa da ses ¢itkarmada ve telaffuzda ¢ok¢a sorun
yastyor zaten( konusma becerisi olanlart kasdettim.) Bu konuda yabanci olmamin bir dezavantaji yoktur

bence.

O6: Kiiciik yastaki isitme engelli égrenciler icin bu sorun ¢ok fazla goriilmezken biiyiik yastaki
ogrencilerde mevcut sorunlar yasanabilir ama bunlarin da o kiiltiir ve dille yetisen bir 6grenci i¢cin ¢ok
sorun olusturmamasi gerektigine inaniyorum. Biitiin 6grencilerin aym seviyede diksiyon ve akici isaret

dili konugmasini beklemek dogru degil.

3.7 Ogretmenlerin Isitme Engelli Yabana Ogrencilerle Isitme Engelli Tiirk Ogrencilerin
Akademik Basaris1 Hakkindaki Goriisleri

Ogretmenlerin isitme engelli yabanci dgrencilerle isitme engelli Tiirk 6grencilerin akademik bagarist
hakkindaki goriislerinin "evrensellik, benzerlik/aynilik, olumlu transfer" kategorileri altinda toplandigi
goriilmektedir. Ogretmenlere gore isitme engelli 6grencilerin ortak sorunlari vardir, bu sorunlar tiim
toplumlarda benzerlikler gostermektedir. Bu baglamda 6grencilerin yabanci uyruklu olmasi onlarin
akademik anlamda basarisiz olacaklar1 anlamina gelmemektedir. Ayni zamanda isitme engelli
ogrencilerin 6grenmeleri gereken isaret dili de birgok ortak 6ge barindirmaktadir. Her ne kadar isaret
dilleri arasinda farkliliklar olsa da 6grenciler bu dillerin ortak yonlerinden hareketle yeni bir igaret dilini
ogrenmekte cok biiyiik zorluklar yasamamaktadir. Ogretmenler goriisleri 6nceki dgrenmelerin transfer
edilmesiyle yeni isaret dilinin kolayca Ogrenilebildigi yoniindedir. Bu kategorilere yonelik dgretmen

goriiglerinin bazilarina asagida yer verilmistir:
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O4: Ogrenmeye sifirdan baglayan iki 6grencinin aralarinda hichir fark olmadigim diisiiniiyorum. Ikisi
de isitme engeli oldugu icin ogrenmeye sifirdan aymi sekilde baglar. Disaridan aldigi bir ana dil
ogrenimi yoktur. Tiirk isaret dili 6greniminde yabanct ogrenciler sikinti yasayabilir. Bu sorun da kisa

zamanda halledilebilir. Ciinkii isaret dili biitiin iilkelerde benzerlikler gosterebilir.

O3: Bence her ikisinin de sorunlari cok benzerlik tasiyor. Yabanci olmasi fazladan bir sorun yasamasina
etki etmiyor. Hatta yabanct 6grencimizin daha hizl ve iyi diizeyde okuma- yazma 6grendigini gordiigiim
ornekler oldu ¢iinkii esas olan isaret dili ve bunu iyi ogrendikten sonra dersleri anlamakta ve okumay:

ogrenmekte diger dgrencilerden ¢ok farkly bir sorun yagsamuyor.

06: Engellilik kavrami evrensel oldugu icin bu konuda cok fazla bir farkhiligin oldugunu
diistinmiiyorum. Bilissel anlamda var olan egitim sisteminin yiikledigi kavramlar benzerlik gosterirken

kiiltiirel anlamda ¢ocukluktan gelen ¢esitli farkliliklar ortada olabilir.

4. SONUC VE TARTISMA

Isitme engelli yabanci ogrencilere Tiirkge Ofretmeye c¢aligan &gretmenlerle, yari yapilandirilnig
goriisme teknigi uygulanarak yiiriitiillen bu ¢alismada, Tiirkge 6gretmenlerinin goriislerinden hareketle
siirecte yasanan sorunlar ortaya konulmaya calisilmistir. Isitme engelli yabanci 6grencilere Tiirkce
ogretimi iizerine literatiirde herhangi bir ¢alisma yoktur (Tanrikulu ve Unsal, 2019). Bu nedenle,
Tiirkgeyi yabanci dil olarak 6grenen igitme engelli 6grencilerin sorunlarinin, Tiirk¢e 6gretmenlerinin

goriisleri alinarak tespit edilmesi, arastirmanin bu yoniiyle bir ilk olmasini beraberinde getirmektedir.

Isaret dili ve isitme engelli 6grencilere dil 6gretimi konusunda herhangi bir egitim almayan fakat bu
ogrencilere Tiirkce egitimi vermek amaciyla gorevlendirilen 6gretmenlerin, verimli bir 6Zretim siireci
insa edememesi bu konudaki temel sorunlardan biri olarak karsimiza ¢ikmistir. Arastirmaya katilan
Ogretmenlerin kurumsal ve diizenli hizmet i¢i faaliyetler yoluyla desteklenmedigi sonucuna varilmustir.
Bu o6gretmenlerden 3'1 (%50) isitme engellilerin egitimine yonelik hicbir hizmet igi egitime
katilmamistir. Hizmet ici egitimler 6gretmen yeterliklerinin artirilmasi noktasinda dnemli etkinliklerdir.
Bu sebeple MEB'in isitme engelli 6grencilere Tiirkge egitimi veren dgretmenleri hizmet i¢i egitimler
yoluyla desteklemesi 6nem arz etmektedir. Kurt (2017) tarafindan yapilan aragtirmada da isitme engelli
Ogrencilere ana dili egitimi veren Tiirk¢e 6gretmenlerinin bilylik cogunlugunun isitme engelli bireylerin
egitimiyle ilgili higbir egitim almadiklari sonucuna varilmigtir. Bu durum egitimde firsat esitligi
ilkesinin goz ard1 edilmesine de neden olmaktadir. Bulut (2018) isitme engelli 6grencilere yabanci dil
olarak Tiirkce Ogretecek Ogretmenin bu duruma hazirliksiz olmasi durumunda uygun oOgretim
yapamayacagini, bu durumunda igitme engelli 6grencinin dil 6grenim siirecini daha da zor bir héle
getirecegini belirtmektedir. Ogreticinin isitme engelli grenciler hakkindaki biling eksikligi ve isaret
dilinin etkili kullanilamamas1 bir¢ok soruna sebep olmaktadir (Bulut, 2018). Deliveli (2020) isitme

engellilere sunulan egitim hizmetinin niteligi lizerinde en Onemli etkenin Ogretmenler oldugunu
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belirtmekte ve 0gretmen yeterliklerinin artirilmasi konusunda c¢aligmalar yapilmasini 6nermektedir.
Brang 6gretmenleri, tilkemizde isitme engelliler alaninda egitim almamis olsalar da igitme engelliler
okullarina atanmakta ve bu durum 6grencilerle 6gretmenler arasinda bir¢ok iletisim sikintisinin ortaya
¢ikmasina sebep olmaktadir. Isitme engelli bireylerin egitimi konusunda egitim almamis 6gretmenler,
alan bilgisi eksikliginin yaninda bu 6grencilere uygulanacak etkinliklerin olusturulmasi, uygun 6gretim
yontemine karar verilmesi ve ortamin isitme engelli 6grencilerin ilgi ve ihtiyaglarina gore diizenlenmesi
noktasinda da zorluklarla karsilasmaktadir (Kurt, 2017). Isitme engelli 6grenciler icin etkili ve
motivasyon artirict 6grenme ortami saglama noktasinda 6gretmenlerin biiyiik sorumlulugu vardir.
Ayrica 0gretmenler igitme engelli 6grencilere etkili 6grenme stratejilerini 6gretmekle birlikte 6zerk bir

sekilde yabanci dil 6grenme konusunda da onlar1 desteklemelidir (Csizér ve Kontra, 2020).

Ogretmenlerin MEB'in isitme engelli grencilere yonelik materyal destegi konusundaki goriisleri "dijital
kaynaklar, plan/program hazirlama ve yetersiz bulma/faydalanmama" kategorileri altinda toplandigi
goriilmektedir. MEB'in sundugu materyalleri kimi 6gretmenler plan yapmak i¢in kullanmakta ve
Ogrenciye uygun plan hazirlama konusunda bu materyallerin etkili oldugunu belirtmektedir. Ayrica
MEB'in dijital kaynaklarla da isitme engellilerin egitimine katki sundugu ve bu kaynaklarin bazi
Ogretmenler tarafindan begenilerek kullanildigi ortaya konmustur. Bunun yaninda MEB'in sundugu
materyalleri yeterli bulmayan ve bu materyallerden yararlanmayan 6gretmenler oldugu da anlasilmustir.
Yabanci dil 6gretiminde materyal kullaniminin 6nemi yadsinamaz. Yazili ve gorsel materyaller sadece
dilin 6gretimi konusunda degil ayn1 zamanda kiiltiiriin 6gretimi noktasinda da biiyiik 6nem tagimaktadir.
Gunimiiz sartlarinda basili materyallerin yaninda dijital materyallerinde gelistirilmesi ve Tiirk¢enin
yabanci/ ikinci dil olarak 6gretimi siirecinde kullanilmasi énem arz etmektedir. Ogrenicilerin ilgi ve
ihtiyaglarma uygun materyaller onlarin Tiirkge 6grenmeye karst tutum ve ilgilerini de olumlu
etkileyecektir (Er, Biger ve Bozkirli, 2012). Yaman, Dénmez, Avci ve Kabak¢t Yurdakul (2016)
gelistirdikleri mobil uygulamalari igitme engelli 6grencilere okuma yazma 6gretmek amaciyla kullanmig
ve yapilan uygulama sonucunda teknoloji kullaniminin 6grencilerin ilgi ve motivasyonlarini artirdigi
sonucuna varmiglardir. Nasir vd. (2021) tarafindan yapilan arastirmada da isitme engelli 6grencilerin
mobil teknolojilerin ikinci dil 6grenmelerini kolaylastirdigi sonucuna varilmistir. Ayrica uzaktan egitim
ve bilgisayar destekli egitimle ii¢ boyutlu teknolojilerin sundugu imkanlar birlestirilerek isitme engelli
yabanci Ogrencilere zaman ve mekan fark etmeksizin daha etkili bir 6gretim sunulabilir. Uygun
teknolojik araglarin kullanilmasiyla yabanci 6grencilerin dil bilgisi ve temel dil becerileri daha kolay ve
hizli gelistirilebilir (Bulut, 2018). Bu baglamda MEB'in isitme engelli 6grencilere yonelik materyal
destegi sunmasi ve bu materyallerin dijital materyalleri de icermesi Tiirk¢enin 6gretimi agisindan

olumlu bir durumdur.

Ogretmenlerin isitme engelli yabanc1 6grencilerle isitme engelli Tiirk 6grencilerin 6grenme diizeylerine

iliskin goriisleri incelendiginde Tiirk veya yabanci olmanin 6grenme diizeyi lizerinde etkili olmadigi



sonucuna varilmaktadir. Bu durum isitme engelli 6grencilerin engelleri sebebiyle birbirine benzer

dezavantajlara sahip olmasiyla agiklanabilir.

Ogretmenlerin isitme engelli yabanci oOgrencilere soyut kavramlarin  &gretimi  konusundaki
goriislerinden hareketle O6grencileri aktif kilan yaratici drama vb. yontemlerin soyut kavramlari
ogretmede etkili oldugu sonucuna varilmistir. Ogretmenler soyut kavramlarin dgretiminde materyal
kullanimina dikkat ¢ekmisler, gorsellerin ve videolarin kullanilmasinin etkili olacagini belirtmislerdir.
Gorseller ve videolar, 6gretimin daha ilgi ¢ekici ve kalict olmasi bakimindan 6nemlidir. Videolar ayni
zamanda beden dili ve mimiklerin nasil kullanilacaginin 6gretilmesi bakimindan da etkili araglardir
(Arslan ve Adem, 2010). Sarikaya ve Uzuner (2013) tarafindan yapilan arastirmada okuma yazma
Ogretiminde ve Ogretmenlerin drama yontemini kullandigr ve Ogrenciyi bu siirecte aktif kilmaya
calistiklar1 sonucuna varilmistir. Tiryaki (2014) de yaptig1 arastirmada isitme engelli bireylere Tiirkce
egitimi veren Ogretmenlerin Ogretim sirasinda gorsel kullanilmasinin konuyu somutlastirmada ve
bilgilerin kalicih@ini saglamada etkili oldugunu, ayrica isitme engelli Ogrenciler i¢in teknolojik
materyallerin gelistirilmesi gerektigi yoniinde goriis belirttiklerini ortaya koymustur. Massi, Salija ve
Muhayyang (2019) tarafindan bir isitme engelliler 6gretmeniyle yapilan aragtirmada dgretmenin kelime
Ogretimi igin gorsel materyal kullanilmasinin 6grencilerin kelimeleri daha kolay anlamasini sagladigim
ve dgrencilerin motivasyonlarini artirdigimi vurguladigi sonucuna varilmistir. Birinci (2014) de gorsel
materyal kullamiminin isitme engelli 6grencilere yabanci dilde kelime Ogretiminde etkili oldugu
sonucuna varmistir. Ayrica 0gretmenler, aile ve yakin ¢evrenin soyut kavramlarin 6gretiminde rol
oynadigini, ¢evresi araciligiyla bu kavramlarla karsilagan gocuklara soyut kavramlarin 6gretiminin daha
kolay oldugunu ifade etmislerdir. Sarikaya ve Uzuner (2013) tarafindan yapilan arastirmada da isitme
engellilere egitim veren Ggretmenlerin, ailenin ve yakin ¢evrenin isitme engelli 6grencilerin egitimi
konusundaki &nemini vurguladiklari belirtilmektedir. Son olarak 6gretmenler, soyut kavramlarin
Ogretimin asamali bir sekilde yapilmasi; sevgi ve ofke gibi 6grenilmesi kolay kavramlarin once,
demokrasi ve adalet gibi Ogrenilmesi daha zor kavramlarin ise sonra Ogretilmesi gerektigini

belirtmislerdir.

Ogretmenlerin Tiirkge 6gretim programinim igitme engelli dgrenciler igin kullanimi hakkindaki goriisleri
incelendiginde Ogretmenlerin  isitme engelli Ogrenciler icin ©zel egitim programlarinin
uygulanmasindansa normal ilkogretim ve ortadgretim programlarinin uygulanmasinit Onermistir.
Ogretmenler ogrencilerin hayatlarmin ileriki yillarinda is bulma, ehliyet alma gibi konularda
Ogrencilerin zorlanmamasi i¢in bu oneride bulunmus, 6grenimlerine BEP yoluyla devam etmelerinin
daha iyi olacagim belirtmislerdir. Ogretmenler, dgrencilerin farkli akademik ve iletisimsel becerilere
sahip olmalar1 sebebiyle 6grenci yeterliklerine uygun miifredat ve materyal gelistirilmesi gerektigine
deginmislerdir. Sarikaya ve Uzuner (2013) de isitme engelli 6grencilere 6zel bir program hazirlanmasi,
hazirlanan programin uygulamaya aktarilmasini saglayacak ders ve calisma kitaplarinin, gorsel

materyallerin ve kilavuz kitaplarin hazirlanmasi gerektigini belirtmektedir. Arastirmamiza katilan
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Ogretmenler ayrica Tiirkge 6gretim programinin 6grencilerin farkli dillere ve kiiltiirlere sahip olmasi

sebebiyle ortak bir kiiltiir olugmasini sagladigini vurgulamistir.

Ogretmenlerin Tiirk isaret dili 6grenme konusunda Ogrencilerin karsilastigi sorunlar hakkindaki
goriigleri, 6grencilerin diksiyon konusunda sorun yasadig1 ancak Tiirk isaret dilini 6grenme konusunda
ciddi bir sorun yasanmadigi, isitme engelli yabanci 6grencilerin Tiirk isaret diline kolayca uyum
sagladigi ve hizlica 6grendigi yoniindedir. Bulut (2018), yabanci 6grencilere Tiirk isaret dilinin 6gretimi
konusunda sanal isaret dilinin etkili bir sekilde kullanilabilecegini, sanal isaret dili araciligiyla Tiirk

isaret dilinin daha da kolay 6gretilebilecegini belirtmektedir.

Ogretmenlerin isitme engelli yabanci dgrencilerle isitme engelli Tiirk 6grencilerin akademik basarist
hakkindaki goriisleri, yabanci uyruklu olmanin akademik basar1 anlaminda bir dezavantaj olusturmadigi
yoniindedir. Isitme engelli dgrenciler diinyanin her yerinde ortak sorunlar yasamaktadir. Isitme engelli
Ogrencilerin 0grenmesi gereken Tiirk isaret dili ile diger isaret dilleri arasinda birgok benzerlik vardir.
Bu sebeple yabanci uyruklu isitme engelli Ogrenciler Tiirk isaret dilini O6grenmede sorun
yasamamaktadir. Ancak isitme engelli 6grencilere Tiirkge egitimi veren 6gretmenlerin ¢ogunlugunun
isaret dili egitimi almadigi Kurt'un (2017) yaptig1 arastirmada ortaya konmus, isaret dili bilmenin isitme

engelli okullarinda ¢alisacak dgretmenler icin temel kosul kabul edilmesi 6nerisinde bulunulmustur.
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