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Dear Readers,

We are delighted to present you the July 2021 issue of the Journal of Limitless
Education and Research.

Our journal has been published continually by the Limitless Education and Research
Association (SEAD) since 2016. The aim of our journal is to publish theoretical and applied
studies in the field of education and research, to share scientific information at national
and international level, create an environment for the production of new information,
announce innovations and thereby contribute to scientific production in our country. For
this purpose, priority is given to qualified research and review publications in our Journal.

In our journal, the Editorial Board, the Scientific Committee, and the Referee Board
members, who meticulously evaluate the manuscripts, are formed by academics that are
prestigious experts in their field. Our journal that is strengthened much more with the
priceless contributions of the scientists who serve on the boards, authors and you readers,
continues to be published without compromising its academic quality.

The Journal of Limitless Education and Research is published three times a year,
scanned in various national and international indexes, and it receives numerous citations.
Our journal, which had a SOBIAD impact factor of 0.3 in 2019, will be published both in
Turkish and English languages as of this issue. Thus, it is aimed at reaching wider audience.

We wish our journal to contribute to the scientific field, and acknowledge all
editors, authors and referees who contributed to its preparation. With our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Sevgili Okurlar,

Sizlere Sinmirsiz Egitim ve Arastirma Dergisinin Temmuz 2021 sayisini sunmaktan
buyuk mutluluk duyuyoruz.

Dergimiz, Sinirsiz Egitim ve Arastirma Dernegi tarafindan 2016 yilindan bu yana
kesintisiz olarak yayinlanmaktadir. Amacimiz, egitim ve arastirma alanindaki kuramsal ve
uygulamali calismalan yayinlamak, bilimsel bilgileri ulusal ve uluslararasi duzeyde
paylasmak, yeni bilgiler uretilmesine ortam hazirlamak, yenilikleri duyurmak ve boylece
ulkemizdeki bilimsel Uiretime katki saglamaktir. Bu amacla Dergimizde nitelikli arastirma
ve derleme yayinlarina oncelik verilmektedir.

Dergimizin Editor Kurulu, Bilim Kurulu ve yayinlan titizlikle degerlendiren Hakem
Kurulu uyeleri alanminda uzman akademisyenlerden olusmaktadir. Kurullarda gorev yapan
bilim insanlan, yazarlar ve siz okurlarin degerli katkilariyla her sayida biraz daha gliclenen
Dergimiz, akademik kalitesinden odun vermeden yayin hayatini sirdirmektedir.

Sinirsiz Egitim ve Arastirma Dergisi yilda iic say1 olarak yayinlanmakta, cesitli ulusal
ve uluslararas1 duzeydeki indekslerde taranmakta, cok sayida atif almaktadir. 2019 yili
SOBIAD etki faktorii 0,3 olan Dergimiz, artik hem Tiirkce hem de ingilizce
yayinlanmaktadir. Boylece daha genis bir okur kitlesine ulasilmaya calisilmaktadir.

Dergimizin bilimsel alana katkilar getirmesini diliyor, hazirlanmasinda emegi gecen
butun editor, yazar ve hakemlere tesekkir ediyoruz. Saygilarimizla.

SINIRSIZ EGITIM VE ARASTIRMA DERNEGI
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Sound Methods in Primary Reading and Writing Teaching

Prof. Dr. Firdevs GUNES, Ankara University, firdevs.gunes@gmail.com

Abstract: Many primary reading and writing teaching methods have been applied in our world
since the 1900s. These are listed as letter, sound, syllable word and sentence method. At first, methods
such as sounds, letters, syllables were used, then word-sentence methods with rich resources were
applied, which were shelved after the 2000s, and today, sound-based methods have been used. Research
shows that sound and sound-based methods are highly effective. For this reason, voice methods have
been emphasized in most countries in recent years. In this research, it is aimed to determine the basic
features of the sound methods applied in alphabetic languages in our world. For this purpose, 20 sound
methods that have been applied since the 1900s have been identified. Of these, 14 methods were
selected, their characteristics, scientific foundations, teaching processes and activities were determined,
and they were compared with others in similar and different aspects. At the end of the research, it was
revealed that sound methods have been continuously developed and renewed since the past and are
widely used today. In these methods, which started with sound teaching, various activities such as letters,
signs, mouth and facial movements, gestures, music, pictures, visuals, rhythm, games, geometric shapes,
phonetic alphabet, story, and frequently used sounds were used to teach sounds. In order to attract the
attention of the students and to ensure their active learning, interesting and active activities were given,
and the primary reading and writing teaching process was tried to be facilitated. It is recommended that
these applications be used in our country as well.

Keywords: Sound methods, primary reading and writing teaching, sound activities

Cited in: Giines, F. (2021). Sound methods in primary reading and writing teaching. ilkokuma yazma dgretiminde ses
yoéntemleri. The Journal of Limitless Education and Research, Sinirsiz Egitim ve Arastirma Dergisi, 6(2), 179-220. DOI:
10.29250/sead.959124.
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Firdevs GUNES
1. Introduction

Today, literacy is compulsory to recognize the past and write the future. In our age,
where communication is increasingly carried out with signs, illiteracy means non-living in the
world and appears to be disappearing. For this reason, pre-reading and writing teaching is
emphasized and seen as the key to the future. As known, primary literacy is the basis of
language, mental and social development. People learn and improve themselves by reading and
writing. This process requires long and arduous efforts. Pre-reading and writing education
improves not only language skills, but also mental skills such as thinking, understanding,
researching, questioning, and evaluation. High innate intelligence does not mean that mental
skills will be high. Without any qualified education, it is difficult to develop language and mental
skills. Therefore, it is aimed at teaching children to read and write from early ages, to develop

basic skills, to continue learning throughout their lives, and to shape their future.

Many pre-reading and writing teaching methods have been applied in our world since
the 1900s. These have changed according to educational approaches, language structure and
period. Initially, methods such as letters, sounds, and syllables were used, then word and
sentence methods, which have a rich history and shelved after the 2000s, were applied. Today,
the focus is on sound-based methods. The primary literacy methods applied during this period
were constantly discussed, and their positive and negative aspects were determined by
research. As known, the primary literacy teaching method is consciously chosen and followed in
order to teach students language units such as sounds, letters and syllables, to improve their
literacy skills, and to manage assessment processes well. Thus, while choosing the teaching
method, it is necessary to pay attention to the dimensions such as the language structure,

student, teacher, school, equipment, program, and duration.

The oldest literacy teaching methods applied in the field are the methods that go from
the part to the whole, such as sound, letter, and syllable. These methods are scientifically based
on Decryption Theory wherein it is necessary to learn small language units such as sounds,
letters and syllables in the word so as to read the word. Based on this understanding, sounds
and letters are taught first, followed by open syllables such as "ba, be, bi, bu" in pre-reading and
writing education. Then the sentence and the text are passed. Some authors defend these
methods, while others argue that reading and writing is taught in a mechanical, boring and
passive manner. In addition, there is not much research on understanding. Despite various

criticisms, it appears to be applied in the field for many years.
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Various researches were carried out in the field of reading during the 1900s. In these
studies, the movements of the eye during reading were examined and suggested that the word
was recognized as a whole, not as letters. Based on these results, teaching methods from the
whole to the parts came to the fore in pre-reading and writing teaching. The basis of these
methods, which includes the completely opposite stages of the old methods, is based on the
Theory of Recognition of the Word Whole. Among the methods in this group, the sentence and
word method is the most widespread in the field. It has been implemented in most countries. It
has been suggested that appropriate and interesting texts are given in the teaching process with
the sentence method, and that students learn faster and more effectively. It is claimed that the
meaningful sentences given in this method improve learners’ reading and comprehension skills.

Hence, the sentence method has been tremendously advocated by some educators.

The sentence method was applied in the United States in the 1950s. With this method,
it was thought that good results would be obtained in pre-reading and writing teaching.
However, it was observed that the results achieved in the evaluations were insufficient and the
reading skills of the students could not be developed at the desired level. On this subject, in
1954, “Why Doesn't Johnny Know How to Read?” A report with the title was prepared and a
number of negativities regarding the sentence method were expressed in the report. These
criticisms gradually increased in the 1960s-1970s. Sentence method was harshly criticized in a
special file titled "Language Educators Emphasize Failure in Reading with Sentence Method" in
a magazine published in Canada in the 1980s. In France, Fijalkow, criticized the sentence method
in his book “Why Do Bad Readers Raise?” (Fijalkow, 2000). These criticisms came as far as the
2000s and researches were made on the subject in some countries, the sentence method was

abandoned and the sound methods were utilized.

Similar developments also bring up questions in our country. In the 1924 and 1926
Primary School Curriculum of the Atatlirk period, the letter method was envisaged to teach pre-
reading and writing. In the teaching process, first letters were included, and then syllables,
words and sentences were used. 1930 New Turkish letters are given in the curriculum for the
primary school. In the 1936 Elementary School Curriculum, the statement of "switch to words
and phrases after the first letters are given, and then to form slip sentences" is required. The
text was created from these plug sentences, and then the analysis was launched. In the 1948
Primary School Program: “First reading and writing will begin with simple sentences and words.

Over time, these sentences will be divided into words, words into syllables, and syllables into
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letters; New sentences and words will be formed with the words, syllables and letters obtained
as a result of these analyzes.” and sentence method is given. The sentence method, which was
put into practice with this program, continued until 2004. With the 2004 Primary Education (1-

5th Grades) Turkish Lesson Curriculum, Sound Based Sentence Method was adopted.

A number of studies are conducted on the success of pre-reading and writing teaching
with sound methods. The most comprehensive research on this subject was conducted in the
USA. More than 100,000 studies and 38 experimental studies have been conducted examining
the effects of different teaching methods used in schools. As a result of these studies, it has been
revealed that the primary reading and writing teaching methods that start with the sound and
give systematic sound education give good results at a high level. Thereupon, the "sound
combining method" has been used in pre-reading and writing education since 2002. The success
of this method was re-evaluated in 2006 and it was observed that the level of success achieved
exceeded the level reached for the last 40 years. (Armbruster & Osborn, 2001; Bétrix Kéhler ve
Martin 2002; National Reading Panel, 2000). Similar studies were conducted in countries such
as England, France, Germany, Australia, Finland, Sweden, and Norway. Because of the successful

results in all of them, sound methods have gradually spread.

It is very important for teachers to know the primary literacy teaching methods well in
order to carry out their studies consciously at school. However, today, sound and letter methods
are mixed or used interchangeably in most researches, studies and writings. These methods are
different from one another. Most people do not even know the details well. In some sources,
non-scientific criticisms are made and negative aspects are expressed. These cause problems in
terms of both theory and practice and negatively affect the success of education. The principles,
techniques and applications of each method are different. This situation should be paid
attention to in teacher training, methods, techniques, application process, measurement and
evaluation should be taught well while gaining professional skills. Based on this understanding,
a need arose to conduct a research to determine the sound methods applied in pre-reading and

writing education.

In this research, it is aimed to determine the sound methods used in alphabetic
languages, their basic features, teaching process and application status, and to contribute to
primary reading and writing education. For this purpose, domestic and foreign sources in the
field were examined, and sound methods in various languages and countries were determined.

Then, the scientific foundations of the methods and their teaching practices were emphasized
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and their stages were examined. These were compared with the sound method applied in

Turkish teaching. In the research, answers to the following questions were sought.
1. What are the sound methods used in pre-reading and writing education?
2. What are the main features, similarities and differences of sound methods?
3. What are the teaching process and materials used?
4. How is the sound method applied in Turkish pre-reading and writing education?
2. Method and Material

The document analysis method, one of the qualitative research methods, was utilized.
For this purpose, printed and electronically published books, articles, brochures, student and
teacher books on pre-reading and writing education have been discussed. The methods in these
sources were examined in terms of compatibility with the sound method and the appropriate
ones were included in the research. The research is limited to primary literacy teaching methods
applied in alphabetic languages. The characteristics of the sound methods, educational and
scientific foundations, how they were developed, the starting point, the first elements taught,
the teaching process, the common and different aspects with other methods, the years in which
the method was used, the countries, etc. information about it were collected. In addition, visual

examples representing the method are included.
3. Findings and Comments

The findings obtained in the research are given regarding the research questions
respectively. The findings were gathered and interpreted under the headings of "Sound

Methods and Basic Features, Sound Method in Turkish Teaching".

There are nearly 100 teaching methods applied in primary reading and writing teaching
in alphabetic languages. These are classified under various headings. In some sources, it is
considered as part-to-whole (synthesis), whole-to-part (analysis), and mixed methods according
to the process. In some studies, primary literacy is named according to the language unit taken
as the basis in teaching, namely, letter method, sound method, syllable method, word method,
and sentence method. In some sources, it is listed as meaning-weighted methods, interactive
methods, natural methods, awareness-raising methods, and special methods. The methods
developed by the experts are called special methods and are used with the name of the expert

who developed them. Nevertheless, in this study, merely sound methods were discussed.
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3.1. Sound Methods and Basic Features

In the research, 20 different sound methods-applied in pre-reading and writing
education in our world since 1900-have been identified. These were examined in terms of
educational and scientific foundations, how it was developed, the starting point, the first taught
elements, the teaching process, common and different aspects with other methods, the years
in which the method was used, and countries wherein applied. As a result of the examination,
six methods were excluded in the research as they appear closer to the syllable method instead
of sound. These are the Taoki Method, the Sami and Julie Method, the Leo and Lea Method, the
Apili Method, the Boscher Method and the Ratus Method. The remaining 14 sound methods are

given below.
3.1.1. Traditional Sound Method

Itis the oldest sound method known and applied in the field. In this method, pre-reading
and writing education is started with sounds and followed in alphabetical order. In other words,
the sound of each letter is taught in order from the first letter in the alphabet to the last. After
the sounds are taught, syllables and words are underlined. In some applications, vowels such as
a, e, i, u, 6 are primarily given, and then consonants. Since vowels have the same name and
sound, they are easy to teach. However, consonants have a different name and sound. For
example, the name of the letter "b" is (be) and the sound is [bbb]. Therefore, the sound of the
letter is taught. In non-transparent opaque languages, since the sounds are written with
different letters, other units that give the same sound are also taught. For example, in French,
the sound [o] is given as “0, au, eau and eaux,” and the sound [i] is given with “i and y”. In French,
36 voices are written in 130 different ways. After all the sounds in the language are taught,
syllables are given. Sound teaching is easier in transparent languages such as Turkish in which
29 sounds are taught with 29 letters. However, in opaque languages, the students get confused.
In the syllable stage, open syllables are taught first and a syllable table is given. Then words and
sentences are given. In the first literacy teaching process, they are repeated and practiced
several times. These repetitions cause boredom for students (Gray,1975; Glines, 1997, 2019;
Hamadache & Martin,1988; Neijs,1961). Three examples of sound from the different alphabet

books are given below.
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Leccion |

Lamina 4

e laaaaaaa

aoaaaaaa
Jueiaoau Ouwutaecao

- A\Rdl\&ﬂa

5Ai oa ia ao oi Oa ai io ai oa
a  sfiao o ottaJo aito aoio
7aiou aouQMIAOQI

In this method, sounds are given together with facial movements during mouth, lips,
palate, teeth and larynx, as in the example below (Hamadache and Martin, 1988; Neijs, 1961).

The student tries to learn the sounds by applying the same mouth movements.

ananas o domino

3.1.2. The Frank Laubach Method

Different methods have been developed to reduce the criticism of the traditional sound
method and to facilitate the teaching process. One of them is the sound method developed by
Frank Laubach. In this method, pre-reading and writing was taught by establishing a "sound,
letter and picture" relationship. In this application, namely "Laubach Technique" in some
sources, the sound, the shape of the letter and the picture of an object resembling the shape of
the letter and the first sound of the word are associated (Gray,1975; Glines, 1997, 2019;
Hamadache & Martin,1988; Macero,2011). For example, the French [0] sound is given with the
picture “orange”, drawing attention to the shape of the orange, the first sound of the word
orange and the shape of the letter by drawing the circle around the orange. Thus, a connection

was established between sound, word starting with sound, letter and picture. Two examples of
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this method are given below. In the first example, the letter “a” establishes a relationship
between mouth and shape. In the second example, the bird is drawn as "b", a relationship is

established between the sound b, the letter b and the word "bird" (Macero, 2011).

,. S | b [bird
7&7 - | \ .b .b b
' bapa ba A cup
‘5 ba ba ' “‘ C | € |¢ ¢
= ) dish
;@ dada da : d d d d
3 da da '* F fish
|V |V [¢ [
J_ faridah fa j 9 girl
| | ff |9 Jd e |9 9
- hand |
(j\,_ v gajah ga ~ h h k' & i
o Bl | —

There are some examples of this method in Turkish pre-reading and writing books; yet,
they are given incorrectly. For instance, in Turkish pre-reading and writing teaching books, when
the sound [o] is taught, the picture of the bagel is given as merely the letter and the shape of

the bagel are related.
3.1.3. Phonomic Methods

As a concept, the word "phonomy" is considered as "a teaching process in which sounds
are represented by mimics and gestures". In these methods, sounds are given with movements
such as mouth, lip, face, hand, arm. Therefore, they are called phonomimic methods (methode
phonomimique). The phonomimic method was developed to make the traditional sound
method, which relies entirely on sound, more interesting and useful. The first phonomimic
literacy teaching method was developed by Augustin Grosselin, who put this method into
practice through the phonomimic alphabet in 1800-1870. With this method, he first taught his
own children to read and write, and then it started to be used in kindergartens and primary

schools.

In 1871, Louis Auguste Bourguin prepared the handbook of the Phonomic Method with

the name "Manuel Complet de la Phonomimie" (Bourguin, 1871). In this book, a detailed
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explanation of the method is given with examples. In this method, which means "mimics of
sound", both sound and symbols/signs are used. Via this method, as students, deaf and mute
students actively participate in classroom activities and learn to read and write easily. Instead of
passively repeating sounds in the classroom, students are expected to use their eyes and ears
to make signs corresponding to each sound and actively participate in the learning process.
Voices, words and gestures are combined and the student's attention is drawn. This method was
applied in kindergartens by Marie Pape-Carpentier in the following years and successful results
were obtained (Bourguin, 1871). Two examples from Augustin Grossel's Phonomic method

alphabet are given below.

ALPHABET PHONOMIMIQUE.

SONS SIMPLES.

e eu ceu éédéaiayecieyem
u
Poses la main sur Ia poltrine, Faites le geste d'appeler quel-
Imitez lo 'Y A Représentes lo cocher 1
o M.q: --»'Nh P . .:nb-qd fait comme une personne casoul- qu'un de lolo.

3.1.4. The Jean Qui Rit Method

This method developed by Marie-Brigitte Lemaire is a primary literacy teaching method
that has been used for many years in France and many countries. It was inspired by the work of
Augustin Grosselin, the inventor of the phonomimic method. In the teaching process, activities
such as acting in accordance with the needs of children, laughing, singing and expressing
themselves were given priority. It is a method that aims at solid and permanent learning by
stimulating both hemispheres of the human brain. In general, it is similar to the phonomimic
method. The teaching process is based on a sound, an image, a story and a gesture quartet.
Gestures, rhythm, songs, fun activities, effective, remarkable and interesting stories are given in
primary reading and writing teaching. These contribute to directing the child's energy and

maintaining attention.

The first literacy teaching begins with a picture of a child making a movement. It is
explained why the child in the picture does this movement, and the sound to be taught is

introduced by telling a short story. Sound is learned from a story. In other words, this method is
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started with a picture of a child, attention is drawn to the movement illustrated in the picture,
after the story about the picture is told, the sound is introduced and the writing is emphasized
with the movements related to the sound. In order to improve the rhythm and movement skills
of the students, 15 minutes of “song and movement” work is carried out every day. The
movement attracts the attention of the student, and then the writing activities are started. Then
sticks, lines, and slashes are made and the child's writing skills are tried to be developed. In this
process, songs and movements are included. Thus, in an active, cheerful and lively environment,
the child is tried to learn new sounds with visuals, sounds, songs and movements. The
development of the child is balanced with movement, rhythm and song. This method
contributes to the child's letting him discover sounds with special techniques (Pédagogie Jean

Qui Rit, 2021). Below are examples of pictures of children making gestures.

The Jean Qui Rit method has been applied in many schools in France and has achieved
significant success in normal and mainstream students. Then it was applied in Belgium, Canada,
Antilles, Portugal, and some African countries. It has been translated into various languages such
as Portuguese, Italian and English since 1968 and is still applied in most schools (Pédagogie Jean

Qui Rit, 2021).
3.1.5. Voice and Gesture Method

Another sound method used in the field is the Voice and Gesture Method (méthode
phonétique et gestuelle). This method was developed by Suzanne Borel-Maisonny. It is based
on three basic processes of sound (heard), letter (seen), and speech (spoken). Each sound is
associated with a movement, independent of the letters. For example, there is a movement for
the sound [0]. The same gesture is used for the different spellings of [0], such as au, eau, os, 6,
ault. These movements, which are associated with sound, give the opportunity to place the

letters in the mind, fix them, visualize and concretize the abstract sounds while learning to read.
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In this method, sound is not only an abstract element, but also has a visual and bodily

movement.

In the first literacy teaching, first of all, a study is carried out to realize what a sound is
and where it comes from. At this stage, a child learns to breathe and pronounce different
sounds. He is asked to become aware of what is going on physically in his body such as the
position of the tongue, the vibrations of the mouth or nose and so on. To Suzanne Borel-
Maisonny, this step is absolutely necessary. Next, the gesture associated with the sound, then
the written letter and the movement necessary to produce this sound are established. It helps
to recognize sounds, especially in children with learning or attention disorders. Movement also
indicates the intensity and duration of the sound. Thus, other stages are passed (Avanzini, 1996;

Delangle, 1995; Kremer & Lederlé, 2007).

There is gradual learning to read. In each lesson, the child learns all the spellings of the
same sound and the movements associated with it. Each movement is associated with the sound
corresponding to the letter written. With this application, learning sounds is easier, children
make movements together with sounds. Elementary reading and writing is taught with active,
active and lively practices. In the following years, Suzanne Borel-Maisonny used this method to
heal the deaf and those with hearing problems, as well as children with language disorders. Not
long after, Roger-Henri Bordesoules developed the Bordesoules Method to combat dyslexia in
1961. Bordesoules Method benefited from the features of this method (Kremer & Lederlé,

2007).

In the voice and gesture method, sounds are taught to students with hand, arm and

“,

body movements. In the picture below, various movements are displayed and the letter “v” is

drawn with the arms (Hamadache & Martin, 1988; Kremer & Lederlé, 2007).
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3.1.6. Fono Script Method

Phono Script Method, one of the sound methods, was developed by Hayes. In this
method, Hayes, based on the shapes of the letters in the alphabet, circle, triangle, square,
rectangle, chain, etc., to describe their various sounds. It connects shapes and teaches sounds
through this way (Hamadache and Martin, 1988). Even if it is not very common, it is applied in

some schools.
3.1.7. Phonetic Alphabet Method

In the phonetic alphabet method, students are taught to read and write initially by using
40 symbols of the international phonetic alphabet. Another sound method, the psycho-phonetic
method, is a method used to draw the student's attention to the text (Hamadache ve

Martin,1988; Neijs,1961). Below are the symbols of the international phonetic alphabet.

a *aBEdS:J }\u‘c
U 28 g y B &
Eazranz’w

R

?& AU - - d
a =

o g
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3.1.8. Sound-Syllable Method

The syllabic method is considered as a part of the sound methods and is also called the
"synthetic method". It supports starting reading with written (letter) and spoken (sound) signs
since ancient Greece. It is primarily the student's job to establish a relationship between the
sound and its graphic representation of the letter. Once letters are identified, they are
associated with each other to form syllables and then words. This is the famous “BA, BA”
method. This method had its heyday in the 19th century. In this method, children are first taught
the sound of letters. Then, they combine a consonant with a vowel. For example, the letters a
and b give the sound "ba". It is very important for children to succeed in combining two voices.
After a child understands the sound combination, he continues to practice these letters to make
simple words such as father, baby. It reaches increasingly complex syllables or a sound consisting
of several letters. With this method, a child can easily read a word he has never seen because
he knows the sound of each letter. In the reading teaching process, many books are used and

positive results are obtained (Stercq, 2006).
3.1.9. Mixed Voice Methods

In mixed sound methods, a word whose meaning is known is given orally. This word is
divided into syllables and sounds and the sound to be taught is introduced, and a connection is
established between sounds and letters. These methods are known in the field as word (semi-
globales), mixed (mixte) and integrative methods (Glines, 2019). It is called ‘analytic phonics’ in
English and ‘méthode mixte’ in French. The starting point is taught together with an oral word

’

meaning, then analyzed and separated into their sounds as in “el” = ‘e’ - ‘I'.

In this method, children are given picture words in order to progress quickly at the
beginning. The pictures of the given words are examined first, and then their sounds are
emphasized. At the beginning of the teaching process, the child is presented with a set of words
that he has learned by heart. This phase takes part a period from two weeks to three months.
This stage is followed by the synthesis stage, in which letters and sounds are traditionally taught.
At this stage, sounds and letters are combined and syllables and words are reached. This method
is used to discover the words, syllables and sounds learned in the first literacy teaching. Thus, it
is easy to recognize and read new words. As you can see, the mixed method is not a synthetic
method. It is an analytical method as it goes from word to letter and gets closer to reading
sounds that match different letters. This method was the only method used in France for 30

years until 2006 (Nathan, 1990).
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Two examples of this method are given below. In French, sounds are first given in words

known to the student with the mixed method. The word “a” is given with the word cat (chat),
and the “I” sound is given with the word rabbit (lapin). The teaching of sounds is continued in

this way (Nathan, 1990).

. ) e - '
{ll o I'dl ® aA o Lﬁ) ‘ ¢ l]l | L R S‘{%
" hat - i
un cha A”\ un lapin
J = |l X @ une balle

Mixed sound methods were used in conjunction with other methods (syllable-word

methods) in England, Ireland, India, Finland, Lebanon, and Switzerland. It was applied as
phonetic in Portugal and Iran, phonomimic in Luxembourg, phonetic alphabet in Italy. It was
used in Vietnam between 1945-1977, in Jamaica and Peru in the 1960s and in China between
1950-1980. Turkish is a transparent language in which there is a one-to-one relationship
between sound and letters. Each sound is read and written with a letter, and each letter with a
sound. Therefore, the stages of the sound method and the letter method in Turkish are similar

to each other and are often confused.
3.1.10. Piano Method

The Piano Method (lecture piano) was developed by Professor Sandrine Monnier-
Murariu in 1990 and was recommended to be applied in schools by French experts. In this
method, pre-reading and writing education begins with music. According to Professor Sandrine
Monnier-Murariu, “reading also means making music. Playing a note on the piano, playing a
series of notes, harmonizing between notes and creating a melody...”, sounds are like notes.
They are given to students like notes. They are sung alone or in groups as if singing notes. Then
they are combined and syllables are used as the next stage. The starting point of the method is
to give sounds with the piano and to teach the sounds like notes. Children love to touch the keys
of the piano, make sounds and sing. Thus, sounds are learned more concretely and easily, and
they are combined into syllables. Each letter is presented with a color to facilitate sound letter
combination. Vowels are given in black, others in colour. Colors attract students' attention and
make reading easier. In addition, pictures are used to make sense of sound letter combinations

(Monnier-Murariu, 2017).
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In sound teaching, easy vowels are primarily given and then consonants. Sound

combination operations are taught with keys on the piano. A student is asked to press one black
and one colored key to combine the sounds. In this process, the letters are written on the piano
keys, which facilitate sound-letter matching. In the method prepared with this understanding,

many activities are given. Children both sing songs and learn sounds with piano accompaniment.
3.2.11. Alpha Method

One of the sound methods applied in the first literacy teaching is the Alpha (Les Alphas)
method. This method is handled in a fun way for children and three basic skills are tried to be

developed throughout the school year. The followings happen;
1. Developing a sound awareness of sound (phonological awareness),
2. Discovering alphabetic principles,
3. Gaining sound-letter relations.

The alpha method is based on the child's prior knowledge, namely verbal language, so
as to gain these skills. The child must first understand the structure of spoken words and discover
the phonology of the word. As soon as the child can verbally identify sounds and understand the

alphabetic principles, sound-letter matching teaching begins.

Current research has shown that sound awareness is important in learning to read and
requires a systematic learning. It turns out that the development of sound consciousness is
directly related to the learning of alphabetic signs. Among the skills examined, the ability to
analyze words into phonemes is strongly associated with reading skill. Thus, before starting to
read, the students are trained to feel the sound in the spoken words, find the place of the sound

(at the beginning, middle or end of the word), and also separate and combine the sound.

In the alpha method, separating spoken words into their sounds and recognizing the

sounds are carried out with the Planet of the Alphas (la planete des Alphas), whose protagonists
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are in the form of letters and 'sounds', and the stories they tell. Planet of the Alphas includes a
series of educational tools based on story and card games, where each character sounds or
"sings" a different sound, similar to the corresponding letter. Both the shape and the sound of
the language, the sounds/letters that take on the appearance of funny little beings represent
the embodiment of alphabetic principles. The teacher enables the child to recognize and name
all the Alphas, vowels and long consonants he encounters in the story according to their
characteristics. After the children learn to associate the sounds, names and visuals of each

character in the story, the next step, namely letter-sound association, is targeted.

RECRE Lins
el s

Although the alpha method is a sound method, it has similar aspects to the syllabic
method. There are two types of audio methods. The first is the synthetic phonic method, that
is, the sound combination method, and the second is the analytical phonic method, that is, the
sound analysis method. The synthetic phonic method involves converting sounds into letters,
then combining sounds to form syllables and words. However, the Alpha method is an analytical
phonic method, that is, a sound analysis method. The starting point is to consider the sounds of
the language, the phonemes, which ones to associate with the written units, the different ways
of writing that sound, then the sounds in words and sentences. Therefore, the Alpha method
deals with reading according to the sound it matches with the letters and focuses on the sound
consciousness that should be gained, namely phonological awareness. In this respect, the alpha
method is based on the scientific findings of the last twenty years, which indicate that sound

awareness is a compulsory basic skill in reading (Alphas,2018; Glines, 2019).
3.1.12. Frequent Sounds Method

Today, in order to improve students' reading skills, the sounds that are used frequently

in the language are emphasized. Based on language and brain research, this approach is
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implemented in most countries. With the studies of language and brain researchers such as
Stanislas Dehaene, Caroline Huron, J. Morais, Liliane Sprenger-Charolles, J.C. Ziegler and U.
Goswami, “teaching principles to be applied in primary literacy teaching” were determined. The
purpose of these principles is for children to rapidly recognize sounds and letters, match them,
understand the written symbols correctly, improve their reading skills, use their mental
resources effectively and improve themselves. These principles are listed as “teaching
alphabetic signs, logical and systematic progress, developing literacy skills, preparing quality
activities, adapting texts to the child level”. It was emphasized that the sounds, letters, syllables,
words and sentences to be given to the students should be carefully selected and frequently
repeated language units should be given priority in order to improve their literacy skills
(Dehaene, 2011). Thus, the understanding of giving priority to frequently used elements in the
language in pre-reading and writing education has come to the fore. Through this, lists of
sounds, letters, syllables and words that are frequently used in languages such as English,
Spanish, German, and French are created. In Turkish, which is an alphabetic language, frequently

used lists of sounds, letters, syllables and words are needed.

In Turkish teaching programs, since 2005, the order of sounds and letters has been given
for the first time to teach reading and writing. This order is also followed in the teaching of
syllables and words. It is seen that this order is changed in each program and it is different in
2005, 2015 and 2017 Turkish teaching programs. This situation reveals that the frequency of use
of sounds, letters and syllables and the ease of teaching are not taken into account in Turkish
teaching programs. In addition, it is seen that this ranking is not made in accordance with
scientific studies. However, extensive research is carried out to determine the frequency of use
in most languages, and linguistic units such as sounds, letters, syllables, and words are ordered
from the most used to the least used, from easy to difficult. There are very few such studies in
Turkey. Existing studies in the field are generally observed to aim at determining word

frequency.

A study was conducted by Gilines and Isik (2018) to determine the frequent use of the
sounds used in Turkish and to rank the letters to be given in primary literacy teaching. In this
study, supported by the Limitless Education and Research Association, 788,316 letters in a total
of 120,151 words were analyzed, including 110,452 words in the Turkish Dictionary (2011) and

9699 words in the Names Dictionary. At the end of the research, all the letters in Turkish were
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ordered from the most frequently used to the least used, and the order of “aekil mrnti suydo

blsz gcph cvgofj” emerged (Glines and Isik, 2018).
3.2.13. Audio Joining Methods

Current research and scientific studies reveal that the sound combining method is
important in pre-reading and writing education. Researchers explain that “it is essential to make
connections between sounds and letters in order to understand written language in the reading
process”. For this reason, experts focus on the understanding of primary reading and writing

teaching that gives a regular voice.

Sound combining methods are applied in some countries under the name of "phono-
synthétique, synthetic phonics". The Sound Based Sentence Method applied in Turkey is close
to these methods. Audio joining methods are different from the old audio methods. With this
method, the basic structure of the language is emphasized in the first literacy teaching. In the
first literacy teaching, priority is given to the frequently used elements in the language such as
sounds, letters, syllables and words. The teaching process is started with the most frequently
used vowel followed by a consonant letter. Continuous consonants are given priority in teaching
consonants. In this method, vowels and consonants are sorted according to their frequency, and
then sounds and letters are matched. Syllables are formed by combining the sounds taught, and
words are reached from syllables. In syllable teaching, priority is given to simple and clear
syllables, which are frequently used in the language, and then complex and difficult syllables are
passed. In the teaching process, attention is paid to the frequent use of words, to have busy
syllables, to be short, single and concretely meaningful. Each element learned in the lessons is
combined with the other and syllables and words are reached. It is supported by various and
rich examples for the active and meaningful learning for students in the teaching process. With
these applications, it is tried to improve not only the language skills of students, but also their

mental and social skills (Glines, 2019).
3.2.14. Sound Based Sentence Method

In Turkey, Sound Based Sentence Method was started to be implemented in 2004 with
the Turkish Curriculum (1st to 5th Grades). This method has been developed regarding
approaches and models such as multiple intelligences, constructivist approach, brain-based
learning, student-centered learning, teaching sensitive to individual differences, and thematic

approach. In the development process, theories, approaches and researches that have come to
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the fore in the field of primary literacy teaching in recent years have been taken as basis. In
addition, learning areas such as sound awareness, discovering alphabetic relationships,
structuring alphabetic principles, word recognition, mental dictionary development, fluent
reading, writing and comprehension were taken into account. The sounds used frequently in
Turkish were taken into consideration and sound groups were made according to the frequency

of use of sounds.

After the Sound-Based Sentence Method was developed by the Special Commission for
the Development of the Turkish Curriculum by the Ministry of National Education Board of
Education, of which the author is the Chairman of the Commission for the 1st to 5th Grade, it
was tested in 120 pilot schools in nine provinces during the 2004-2005 Academic Year. After
gathering successful results within the application, the Sound Based Sentence Method started
to be applied throughout the country as of the 2005-2006 Academic Year. As the Sound Based

Sentence Method has scientifically important features, this method is still on use today.

The pre-reading and writing education with the Sound Based Sentence Method is carried
out together with the five learning areas of Turkish teaching such as listening, speaking, reading
& writing, and visual reading. The pre-reading and writing education begin with sounds, and by
combining the sounds, meaningful syllables, words and sentences are reached. Individual items
are given first, and then the combined larger items are gradually introduced. In other words, it
goes from simple to complex, from easy to difficult. Each item taught forms the infrastructure
of the next item (Glines, 2007). This method allows learning to read and write with many and
various syllables, words and sentences instead of pre-reading and writing education with a single
type, compressed into certain patterns and with a certain number of sentences. The rich content
offered to students contributes to development of their basic thinking skills, creativity and
intelligence. Since students participate in the process of creating syllables, words, sentences and
texts, this method enables them to learn actively and develops creativity. Since each letter
corresponds to a sound in Turkish, this method is suitable for the sound structure of Turkish. It
is ensured that students become conscious of the sounds they hear. It contributes language
development for students (correct pronunciation, fluency, distinguishing sounds, etc.) within

their language, mental and social development (MEB, 2005).

Sound/letter groups are made in order to teach letters to students easily and to improve
sound and writing awareness. While forming the sound/letter groups, the sounds/letters in the

alphabet are ordered from the most used to the least used, the writing and teaching ease of the
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letters is given priority, all the sounds/letters in the alphabet are listed as a vowel and a
consonant, and continuous and discontinuous consonants are paid attention to in the
presentation of consonants. Turkish is a transparent language and there is a one-to-one
relationship between sounds and letters. Turkish syllable structure is easy and simple. These
features of Turkish were taken into consideration in the Sound Based Sentence Method and the
frequently used items in Turkish were given priority. Thus, it is aimed that students learn to read

and write effectively at an early age and develop their mental skills along with language.
4. Conclusion, Discussion and Suggestions

In this research based on the sound methods applied in the first literacy teaching, the
basic features and usage status of the sound methods were initially determined. Then, attention
was drawn to the similarities and differences between the methods. Then, Turkish teaching
programs were examined, and sound methods applied in Turkish primary reading and writing
teaching were emphasized. At the end of the research, it was revealed that sound methods are
very old methods, they are constantly being improved and are still widely used today. In other
words, sound methods emerge as a method that maintains its importance in alphabetic

languages.

When the development of sound methods is examined, only the sound of letters is
taught in the traditional sound method, while the "sound, letter and picture" relationship to be
taught in the Frank Laubach Method has been established. In the Phonomic Method, sounds are
taught with mouth, lip, face, hand & arm movements. In the Jean Qui Rit Method, a sound, an
image, a story and a gesture quartet were based, and pre-reading and writing education was
taught with sounds, gestures, rhythm, song, fun activities and interesting stories. In the Sound
and Gesture Method, each sound is associated with a movement independent of the letters,
and the sound is not only an abstract element, but also associated with visual and bodily
movement. The Phono Script method was based on the shapes of the letters in the alphabet,
and these were taught by making connections with shapes such as circle, triangle, square,
rectangle, chain to describe various sounds. 40 symbols of the international phonetic alphabet
are used in the Phonetic Alphabet Method. In the Piano Method, pre-reading and writing
education begins with music, and sounds are taught with the piano. In the Alpha method,
separating spoken words into their sounds and recognizing sounds are done with the Planet of
Alphas. Planet of the Alphas is a series of educational tools based on story and card games,

where each character has a different voice or "singing", similar to the corresponding letter. In
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recent years, since the understanding of primary reading and writing teaching based on
frequently used elements in the language has come to the fore, priority is given to frequently
used sounds in pre-reading and writing education. In combining sounds, developing sound

awareness, and mixed sound methods, literacy teaching begins with sounds.

As a result, all sound methods begin with sounds in pre-reading and writing education.
However, in these methods, various activities such as letters, signs, mouth and facial
movements, gestures, music, pictures, visuals, rhythm, games, geometric shapes, phonetic
alphabet, story, and frequently used sounds are utilized to teach sounds. the sounds are given
with interesting and active activities so as to attract the attention of students and ensure their
active learning. Thus, pre-reading and writing education process is facilitated. Here, it is tried to
improve the basic skills of the students to learn to read and write effectively, quickly and fondly.
It is recommended that these practices be used in our country as well, and that the primary

literacy teaching process should be supported by effective, interesting, and active activities.
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Ozet: Dinyamizda 1900’lu yillardan giiniimiize kadar cok sayida ilkokuma yazma ogretim
ydntemi uygulanmistir. Bunlar harf, ses, hece kelime ve ciimle yéntemi gibi siralanmaktadir. Onceleri ses,
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1. Girig

GUnUmuzde ge¢misi okumak ve gelecegi yazmak icin okuma yazma zorunlu olmaktadir.
Giderek isaretlerle iletisimin gerceklestirildigi cagimizda okuma yazmayi bilmemek, diinyada
yasamamak, yok olmak demektir. Bu nedenle ilkokuma yazma 6gretimi (izerinde 6nemle
durulmakta ve gelecegin anahtari olarak gérilmektedir. Bilindigi gibi ilkokuma yazma dil, zihinsel
ve sosyal gelisiminin temeli olmaktadir. insanlar okuma yazma ile 6grenmekte ve kendilerini
gelistirmektedir. Bu siire¢ uzun ve zorlu ¢abalari gerektirmektedir. ilkokuma yazma &gretimi
sadece dil becerilerini degil, diisiinme, anlama, arastirma, sorgulama, degerlendirme gibi
zihinsel becerileri de gelistirmektedir. Dogustan zekanin yiliksek olmasi zihinsel becerilerin
ylksek olacagi anlamina gelmemektedir. Nitelikli bir egitim olmadan dil ve zihinsel becerileri
gelistirmek glic olmaktadir. Bu nedenle kiiclk yaslardan itibaren cocuklara ilkokuma yazmayi
ogretmek, temel becerileri gelistirmek, 6grenmeyi yasam boyu sirdiirmek ve geleceklerine yon

vermek amaclanmaktadir.

Diinyamizda 1900°li yillardan glinimiize kadar cok sayida ilkokuma yazma 6gretim
yontemi uygulanmistir. Bunlar egitim yaklasimlarina, dilin yapisina ve doneme goére degismistir.
Onceleri harf, ses, hece gibi ydntemler kullanilmis, daha sonra zengin bir tarihgesi olan ve 2000’li
yillardan sonra rafa kaldirilan kelime ve cimle yontemleri uygulanmistir. Glnidmizde ise sese
dayali yéntemlere odaklaniimistir. Bu sire icinde uygulanan ilkokuma yazma yéntemleri sirekli
tartisiimis, olumlu ve olumsuz yonleri arastirmalarla belirlenmistir. Bilindigi gibi ilkokuma yazma
O0gretim yontemi, ogrencilere ses, harf, hece gibi dil birimlerini 6gretmek, okuma yazma
becerilerini gelistirmek, degerlendirme siiregleri iyi yonetmek amaciyla bilingli olarak secilmekte
ve izlenmektedir. Bu nedenle 6gretim yontemini segerken dilin yapisina uygun olmasi, 6grenci,

o0gretmen, okul, arag-gereg, program, siire gibi boyutlara dikkat edilmesi gerekmektedir.

Alanda uygulanan en eski okuma yazma 6gretim yontemleri ses, harf, hece gibi par¢adan
bitine giden yontemler olmaktadir. Bu ydontemler bilimsel ydnden Sifreyi C6zme Teorisini temel
almaktadir. Anilan teoriye gore kelimeyi okumak icin kelimedeki ses, harf, hece gibi kiigiik dil
birimlerini 6grenmek zorunlu olmaktadir. Bu anlayistan hareketle ilkokuma yazma 6gretiminde
once sesler ve harfler 6gretilmekte, ardindan “ba, be,bi,bu” gibi acik heceler verilmektedir. Daha
sonra cimle ve metne gecilmektedir. Bazi yazarlar bu yontemleri savunmakta bazilari da
mekanik, sikici ve pasif bir sekilde okuma yazma 6gretimi yapildigini 6ne siirmektedir. Ayrica
anlamaya yonelik fazla arastirmaya rastlanmamaktadir. Cesitli elestirilere ragmen alanda uzun

yillar uygulandigi gérilmektedir.
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Okuma alaninda 1900’li yillara dogru cesitli arastirmalar yapilmistir. Bu arastirmalarda

okuma sirasinda goziin hareketleri incelenmis ve kelimenin harfler olarak degil bitiin olarak
tanindigl 6ne siirilmastiir. Bu sonuglar izerine ilkokuma yazma 6gretiminde bitiinden pargaya
giden 6gretim yontemleri glindeme gelmistir. Eski yontemlerin tamamen tersi asamalari iceren
bu yontemlerin temeli Kelimeyi Biitiin Tanima teorisine dayanmaktadir. Bu gruba giren
yontemler icinden en ¢ok climle ve kelime yontemi alanda yayillmistir. Cogu Ulkede
uygulanmistir. Climle yontemiyle Ogretim slrecinde uygun ve ilging metinler verildigi,
ogrencilerin daha hizli ve etkili 6grendikleri 6ne sirilmistir. Bu yontemde verilen anlamli
climlelerin 6grencilerin okuma ve anlama becerilerini gelistirildigi iddia edilmistir. Bu nedenlerle

climle yontemi bazi egitimciler tarafindan siddetle savunulmustur.

Climle yontemi Amerika Birlesik Devletlerinde1950 ‘li yillarda uygulanmistir. Bu
yontemle ilkokuma yazma Ogretiminde iyi sonuclar alinacagi disinilerek onceleri ¢ok
cahsilmistir. Ancak degerlendirmelerde ulasilan sonuglarin yeterli olmadigi, 6grencilerin okuma
becerilerinin istenilen diizeyde gelistirilemedigi gorilmuistir. Bu konuda 1954 yilinda “Johnny
Nicin Okumay! Bilmiyor?” baslikli bir rapor hazirlanmis ve raporda climle yontemi ile ilgili bir dizi
olumsuzluk dile getirilmistir. Bu elestiriler 1960-1970’ li yillarda giderek artmistir. 1980’li yillarda
Kanada’da yayinlanan bir dergide “Dil Egitimcileri Cimle Yontemiyle Okumadaki Basarisizlik
Uzerinde Duruyorlar” bashkli 6zel dosyada, ciimle ydntemi sert bir dille elestirilmistir. Fransa’da
Fijalkow, “Nigin Koti Okuyucular Yetisiyor?” kitabinda cimle yodntemini elestirmistir
(Fijalkow,2000). Bu elestiriler 2000’li yillara kadar gelmis ve bazi Ulkelerde konuyla ilgili

arastirmalar yapilmis, cimle yontemi terkedilerek ses yontemlerine gegilmistir.

Benzer gelismeler lilkemizde de s6z konusudur. Atatiirk ddnemi 1924 ve 1926 ilkmektep
Mifredatinda ilkokuma yazma égretmek icin harf yontemi éngoériilmustir. Ogretim siirecinde
once harflere yer verilmis ardindan hece, kelime ve ciimlelere gecilmistir. 1930 ilkmektep
Miifredatinda yeni Tiirk harfleri verilmistir.1936 ilkmektep Mifredatinda “ilk harfler verildikten
sonra kelime ve ciimleciklere gegilmesi, daha sonra fis ciimleleri olusturulmasi”, istenmistir. Bu
fis ciimlelerinden metin olusturulmus, daha sonra da ¢éziimlemeye gecilmistir. 1948 ilkokul
Programinda: “flk okuma yazmaya, basit ciimleler ve kelimelerle baslanacaktir. Zamanla bu
ciimleler kelimelere, kelimeler hecelere, heceler ise harflere béliinecek; bu ¢éziimlemeler
sonucunda elde edilen kelime, hece ve harflerle yeni ciimleler ve kelimeler olusturulacaktir.”

denilerek, climle yontemi verilmistir. Bu programla uygulamaya konulan ciimle yéntemi, 2004
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yilina kadar siirmistiir.2004 ilkdgretim (1-5.Siniflar) Tirkce Dersi Ogretim Programi ile Ses

Temelli Ciimle Yontemine gegilmistir.

Ses yontemleri ile ilkokuma yazma Ogretiminin basarisina iliskin bir dizi arastirma
yapillmaktadir. Bu konuda en kapsamli arastirma ABD’de yapilmistir. Okullarda kullanilan farkli
o0gretim yontemlerinin etkilerini inceleyen 100.000’ den fazla arastirma ile 38 deneysel calisma
yapilmistir. Bu ¢calismalar sonunda “sesle baslayan ve sistemli ses egitimi” veren ilkokuma yazma
o0gretim yontemlerinin st dizeyde iyi sonug verdigi ortaya ¢cikmistir. Bunun tzerine 2002’den
itibaren “ses birlestirme yontemi” ilkokuma yazma 6gretiminde kullanilmaya baslanmistir. Bu
yontemin basari durumu 2006 yilinda tekrar degerlendirilmis ve ulasilan basari diizeyinin, son
40 yildan bu yana ulasilan dizeyin Ustline c¢iktigi goriilmustir (Armbruster & Osborn, 2001;
Bétrix Kdhler ve Martin 2002; National Reading Panel, 2000). Benzer arastirmalar ingiltere,
Fransa, Almanya, Avustralya, Finlandiya, isvec, Norvec gibi llkelerde de yapilmistir. Hepsinde

basarili sonuglar alinmasi nedeniyle ses yontemleri giderek yayilmistir.

Ogretmenlerin ilkokuma yazma dgretim yéntemlerini iyi bilmeleri okuldaki calismalari
bilingli yiritmeleri acgisindan ¢ok 6nemlidir. Oysa glinlimizde ¢ogu arastirma, inceleme ve
yazida ses ve harf yontemleri karistirilmakta ya da birbirinin yerine kullanilmaktadir. Bu
yontemler birbirinden farkhdir. Ancak ¢ogu kisi ayrintilarini iyi bilmemektedir. Bazi kaynaklarda
ise bilimsel olmayan elestiriler yapiimakta ve olumsuzluklar dile getirilmektedir. Bunlar hem
kuramsal hem de uygulama acisindan sorunlara neden olmakta ve egitimin basarisini olumsuz
etkilemektedir. Her yontemin ilke, teknik ve uygulamalari farkhidir. Ogretmen yetistirmede bu
duruma dikkat edilmeli, mesleki beceriler kazandirirken yontemler, teknikler, uygulama siireci,
6lgme ve degerlendirme iyi 6gretilmelidir. Bu anlayistan hareketle ilkokuma yazma 6gretiminde

uygulanan ses yontemlerini belirlemeye yonelik bir arastirma yapma ihtiyaci dogmustur.

Bu arastirmada alfabetik dillerde kullanilan ses yontemleri, temel 6zellikleri, 6gretim
sireci ve uygulanma durumunu saptamak, ilkokuma yazma O6gretimine katki getirmek
amaclanmistir. Bu amagla alandaki yerli ve yabanci kaynaklar incelenmis, gesitli dillerde ve
Ulkelerdeki ses yontemleri belirlenmistir. Ardindan yontemlerin bilimsel temelleri ve 6gretim
uygulamalari Gizerinde durulmus, asamalari incelenmistir. Bunlar Tiirkce 6gretiminde uygulanan

ses yontemiyle karsilastirilmistir. Arastirmada asagidaki sorulara cevap aranmistir.
1. ilkokuma yazma 6gretiminde uygulanan ses yéntemleri nelerdir?

2. Ses yontemlerinin temel 6zellikleri, benzer ve farkl yonleri nelerdir?
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3. Ogretim siireci ve kullanilan materyaller nelerdir?
4. Turkge ilkokuma yazma 6gretiminde ses yontemi nasil uygulanmaktadir?
2. Yontem ve Materyal

Arastirmada nitel arastirma yontemlerinden dokiiman incelemesi yontemi kullaniimistir.
Bu amacla ilkokuma yazma 6gretimiyle ilgili basili ve elektronik olarak yayinlanan kitap, makale,
brostir, 6grenci ve 6gretmen kitabi ele alinmistir. Bu kaynaklardaki yontemler ses yontemine
uygunluk yéniyle incelenmis ve uygun olanlar arastirmaya dahil edilmistir. Arastirma alfabetik
dillerde uygulanan ilkokuma yazma 0Ogretim yontemleriyle sinirhdir. Arastirma verilerini
toplamak icin ulasilan kaynaklardaki ses yontemlerinin 6zellikleri, egitsel ve bilimsel temelleri,
nasil gelistirildigi, hareket noktasi, ilk 6gretilen 6geler, 6gretim sireci, diger yontemlerle ortak
ve farkl yonleri, yontemin kullanildigi yillar, Glkeler vb. hakkinda bilgiler toplanmistir. Ayrica

yontemi temsil eden gorsel 6rneklere yer verilmistir.
3. Bulgular ve Yorumlar

Arastirma sonunda elde edilen bilgi ve bulgular kolay izlenmesi acisindan arastirma soru
sirasina gore verilmistir. Bdylece ulasilan bulgular “Ses Yéntemleri ve Temel Ozellikleri, Tiirkce

Ogretiminde Ses Yéntemi” basliklari altinda toplanmis ve yorumlanmustir.

Alfabetik dillerde ilkokuma yazma 6gretiminde uygulanan 100 ‘e yakin 6gretim yontemi
bulunmaktadir. Bunlar cesitli baslklar altinda siniflandirilmaktadir. Bazi kaynaklarda islem
slrecine gore parcadan biitline (sentez), biitiinden parcaya (analiz) ve karma yéntemler olarak
ele alinmaktadir. Bazi ¢alismalarda ilkokuma yazma 6gretimde temel alinan dil birimine gore
adlandiriimaktadir. Ornegin harf yéntemi, ses ydntemi, hece ydntemi, kelime ydntemi, ciimle
yontemi gibi. Bazi kaynaklarda ise anlam agirlikh yontemler, etkilesimli yontemler, dogal
yontemler, bilinglendirici yontemler, 6zel yontemler gibi siralanmaktadir. Uzmanlar tarafindan
gelistirilen yontemlere 6zel ydontemler denilmekte ve gelistiren uzmanin adiyla kullanilmaktadir.

Bu arastirmada sadece ses yontemleri ele alinmistir.
3.1. Ses Yontemleri ve Temel Ozellikleri

Arastirmada diinyamizda 1900 yilindan giinimiize kadar ilkokuma yazma 6gretiminde
uygulanan 20 farkh ses yontemi saptanmistir. Bunlar egitsel ve bilimsel temeller, nasil
gelistirildigi, hareket noktasi, ilk 6gretilen 6geler, 6gretim siireci, diger yontemlerle ortak ve
farkh yonleri, yéntemin kullanildigi yillar, ilkeler gibi yonlerden incelenmistir. inceleme

sonucunda 6 yontem, ses yerine hece yontemine daha yakin olmasi nedeniyle arastirmaya dahil
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edilmemistir. Bunlar Taoki Yontemi, Sami ve Julie Yontemi, Leo ve Lea Yontemi, Apili Yontemi,

Boscher Yontemi ve Ratus Yontemidir. Geriye kalan 14 ses yontemi asagida verilmistir.
3.1.1. Geleneksel Ses Yontemi

Alanda bilinen ve uygulanan en eski ses yontemidir. Bu yontemde ilkokuma yazma
O0gretimine seslerle baslanmakta ve alfabetik sira izlenmektedir. Yani alfabedeki ilk harften
baslanarak son harfe kadar sirayla her harfin sesi 6gretilmektedir. Sesler 6gretildikten sonra hece
ve kelimelere gecilmektedir. Bazi uygulamalarda once a,e,i,u,6 gibi sesli harfler verilmekte
ardindan sessiz harflere gecilmektedir. Sesli harflerin adi ile sesi ayni oldugundan 6gretilmesi
kolay olmaktadir. Ancak sessiz harflerin adi ile sesi farklidir. Ornegin “b” harfinin adi (be) sesi ise
[bbb] dir. Bu nedenle harfin sesi 6gretilmektedir. Saydam olmayan opak dillerde sesler farkli
harflerle yazildigindan ayni sesi veren diger birimler de 6gretilmektedir. Ornegin Fransizca’da [0]
sesi “0, au, eau ve eaux,”, [i] sesi “i ve y” ile verilmektedir. Fransizcada 36 ses 130 farkl sekilde
yazilmaktadir. Dildeki butln sesler 6gretildikten sonra hecelere gecilmektedir. Tirkce gibi
saydam dillerde ses 6gretimi daha kolay olmakta, 29 ses 29 harfle 6gretilmektedir. Ancak opak
dillerde 6grencinin zihni karismaktadir. Hece asamasinda ise dnce acgik heceler 6gretilmekte ve
hece tablosu verilmektedir. Ardindan kelime ve ciimlelere gecilmektedir. ilkokuma yazma
ogretim sirecinde defalarca tekrar ve alistirma yapilmaktadir. Bu tekrarlar 6grencilerde bikkinlik
yaratmaktadir (Gray, 1975; Glines, 1997, 2019; Hamadache & Martin, 1988; Neijs, 1961). Ses

ogretimiyle ilgili asagida farkh alfabe kitaplarindan alinan g 6rnek verilmektedir.
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Bu yontemde sesler, asagidaki 6rnekte oldugu gibi agiz, dudak, damak, dis ve girtlaktan
cikis sirasindaki yiz hareketleriyle birlikte verilmektedir (Hamadache ve Martin, 1988; Neijs,

1961). Ogrenci ayni agiz hareketlerini uygulayarak sesleri 6grenmeye ¢alismaktadir.

/:.: ..o\’

ananas domino

3.1.2. Frank Laubach Yontemi

Geleneksel ses yontemine iliskin elestirileri azaltmak ve 6gretim sirecini kolaylastirmak
icin farkl yontemler gelistirilmistir. Bunlardan biri de Frank Laubach tarafindan gelistirilen ses
yontemidir. Buyontemde “ses, harf ve resim” iliskisi kurularak ilkokuma yazma 6gretilmistir. Bazi
kaynaklarda” Laubach Teknigi” de denilen bu uygulamada ses, harfin sekli ve harfin sekline
benzeyen bir nesnenin resmi ve kelimenin ilk sesi iliskilendirilmistir (Gray, 1975; Glines, 1997,
2019; Hamadache & Martin, 1988; Macero, 2011). Ornegin Fransizca [0] sesi,” orange”
(portakal) resmi ile verilmekte, portakalin cevresi cizilerek hem portakalin sekli hem portakal
(orange) kelimesinin ilk sesi, hem de harfin sekline dikkat ¢ekilmistir. Bdylece ses, sesle baslayan
kelime, harf ve resim arasinda bag kurulmustur. Bu yontemle ilgili asagida iki 6rnek
verilmektedir. ilk drnekte “a” harfi ile agiz ve sekil iliskisi kurulmaktadir. ikinci 6rnekte kus “b”

seklinde cizilmis, b sesi, b harfi ve “bird” kelimesi arasinda iliski kurulmaktadir (Macero,2011).
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Bu yontemle ilgili Tlrkce ilkokuma yazma kitaplarinda bazi 6rnekler gorilmekte ancak
bunlar yanlis verilmektedir. Ornegin Tiirkce ilkokuma yazma 6gretim kitaplarinda [o] sesi

ogretilirken simit resmi verilmekte, sadece harf ile simit sekli arasinda iliski kurulmaktadir.
3.1.3. Fonomimik Yontemler

Kavram olarak “fonomi” kelimesi “seslerinin mimik ve jestlerle temsil edildigi bir 6gretim
siireci" olarak ele alinmaktadir. Bu yontemlerde sesler, agiz, dudak, yiiz, el kol gibi hareketlerle
verilmektedir. Bu nedenle bunlara fonomimik yontem (methode phonomimique)
denilmektedir. Fonomimik yontem tamamen sese dayanan geleneksel ses yontemini daha ilging
ve yararli hale getirmek icin gelistirilmistir. ilk fonomimik okuma yazma 6gretim yéntemi
Augustin Grosselin tarafindan gelistirilmistir. Augustin Grosselin 1800-1870 yillarinda fonomimik
alfabesini gelistirmis ve bu yontemi uygulamaya koymustur. Bu yontemle énce kendi ¢cocuklarina

ilkokuma yazma 6gretmis, daha sonra anaokullari ve ilkokullarda kullanilmaya baslanmistir.

Louis Auguste Bourguin, 1871 yilinda “Manuel Complet de la Phonomimie” adiyla
Fonomimik Yéntemin el kitabini hazirlamistir (Bourguin,1871).Bu kitapta yéntemin ayrintili
aciklamasi érneklerle verilmistir. “Sesin mimikleri” anlamina gelen bu yéntemde hem ses hem
isaretler kullanilmaktadir. Bu yéntemle normal 6grencilerin yani sira sagir ve dilsiz 6grenciler de
sinif etkinliklerine aktif katilmakta ve kolayca ilkokuma yazma o6grenmektedir. Sinifta
ogrencilerin sesleri pasif tekrarlamak yerine géz ve kulaklarini kullanarak, her sesin karsiligi olan
isaretleri yapmasi ve 6grenme sirecine aktif katilmasi 6ngorilmektedir. Ses, s6z ve jestler
birlesmekte ve 6grencinin dikkati cekilmektedir. Bu yontem daha sonraki yillarda Marie Pape-
Carpentier tarafindan anaokullarinda uygulanmis ve basarili sonuglar alinmistir (Bourguin,

1871). Asagida Augustin Grosselin Fonomimik yontem alfabesinden iki 6rnek verilmektedir.

ALPHABET PHONOMIMIQUE.

SONS SIMPLES.

6edéaiayeieye

Poses la main sur la poitrine, Faites le geste d'a el-
Imitez le loup quis’appréte A Représentesz le cocher qui fait comme une penonno’:‘uw!- qi'nn de m" qn
mordre, en hurlant. claquer son fouet.

3.1.4. Jean Qui Rit Yontemi
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Bu yontem Marie-Brigitte Lemaire tarafindan gelistirilmistir. Fransa'da ve birgok
Ulkede wuzun vyillardir uygulanan bir ilkokuma yazma 06gretim yodntemidir. Fonomimik
yénteminin mucidi Augustin Grosselin'in ¢alismalarindan esinlenmistir. Ogretim siirecinde
cocuklarin ihtiyaclarina uygun hareket etme, glilme, sarki séyleme, kendini ifade etme gibi
etkinliklere &ncelik verilmistir. insan beyninin her iki yarim kiiresini uyararak saglam ve kalici
ogrenmeyi amaclayan bir yontemdir. Genel olarak fonomimik yonteme benzemektedir.
Ogretim siireci bir ses, bir gériinti, bir hikye ve bir jest dortliisiine dayanmaktadir. ilkokuma
yazma Ogretiminde jestler, ritim, sarki, eglenceli etkinlikler, etkili, dikkat g¢ekici ve ilging
hikayeler verilmektedir. Bunlar cocugun enerjisini yonlendirmeye ve dikkatini stirdiirmeye

katki saglamaktadir.

ilkokuma yazma Ogretimine bir hareket yapan cocuk resmiyle
baslanmaktadir. Resimdeki cocugun bu hareketi neden yaptigi aciklanmakta ve kisa bir hikaye
anlatilarak oOgretilecek ses tanitilmaktadir. Ses bir hikdyeden o6grenilmektedir. Bir baska
ifadeyle bu yonteme bir ¢cocuk resmiyle baslanmakta, resimde goriilen harekete dikkat
cekilmekte, resimle ilgili hikdye anlatildiktan sonra ses tanitiimakta ve sesle ilgili hareketlerle
yazi Uizerinde durulmaktadir. Ogrencilerin ritim ve hareket becerilerini gelistirmek icin her giin
15 dakika “sarki ve hareket” calismasi yapilmaktadir. Hareket 6grencinin ilgisini ¢cekmekte
ardindan yazma ¢alismalarina gecilmektedir. Daha sonra gubuk, cizgi, egik cizgiler yapilmakta,
cocugun yazma becerileri gelistiriimeye calisiimaktadir. Bu slirecte sarkilara ve hareketlere yer
verilmektedir. Boylece aktif, neseli ve canli bir ortamda, gorseller, sesler, sarkilar ve
hareketlerle ¢ocugun yeni sesleri 6grenmesine c¢alisiimaktadir. Hareket, ritim, sarki ile
gocugun gelisimi dengelenmektedir. Bu yontem 6zel tekniklerle ¢ocugun sesleri kesfederek
6grenmesine katki saglamaktadir (Pédagogie Jean Qui Rit, 2021). Asagida jest yapan ¢ocuklarin

resimlerinde 6rnekler verilmektedir.
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Jean Qui Rit yontemi Fransa’da ¢ok sayida okulda uygulanmis, normal ve kaynastirma
ogrencilerinde 6nemli basarilar saglamistir. Ardindan Belcika, Kanada, Antiller, Portekiz ve bazi
Afrika tilkelerinde uygulanmistir. 1968 yilindan bu yana Portekizce, italyanca, ingilizce gibi gesitli

dillere ¢evrilmis ve halen ¢cogu okulda uygulanmaktadir (Pédagogie Jean Qui Rit, 2021).
3.1.5. Ses ve Jest Yontemi

Alanda kullanilan bir baska ses yontemi olan Ses ve Jest Yontemi (méthode
phonétique et gestuelle) olmaktadir. Bu yontem Suzanne Borel-Maisonny tarafindan
gelistirilmistir. Uc temel isleme dayanmaktadir. Bunlar ses (duyulan), harf (gériilen) ve sdz
(soylenen) olmaktadir. Her ses, harflerden bagimsiz olarak bir hareketle
iliskilendirilmektedir. Ornegin [o] sesi icin bir hareket vardir. Ayni hareket, [0] sesinin au, eau,
os, 0, ault gibi farkli yazilislariicin de kullanilmaktadir. Sesle iliskilendirilen bu hareketler, harfleri
zihne vyerlestirme, sabitleme, okumayi 6grenirken soyut olan sesleri gorsellestirme ve
somutlastirma firsati vermektedir. Bu yontemde ses sadece soyut bir 6ge degil, ayni zamanda

gorsel ve bedensel bir harekete sahiptir.

ilkokuma yazma 6gretiminde énce bir sesin ne oldugu ve nereden geldiginin farkina
varma calismasi yapilmaktadir. Bu asamada ¢ocuk nefes almayi ve farkli sesleri telaffuz etmeyi
ogrenmektedir. Bedeninde fiziksel olarak neler olup bittiginin farkina varmasi istenmektedir.
Ornegin dilin konumu, agiz veya burun titresimleri gibi. Suzanne Borel-Maisonny'ye gore bu
adim kesinlikle gereklidir. Ardindan sesle iliskilendirilen jest, daha sonra yazili harfi ve bu sesi
tiretmek icin gerekli olan hareket iliskisi kurulmaktadir. Ozellikle 5grenme veya dikkat bozuklugu
olan gocuklarda sesleri tanimaya yardimci olmaktadir. Hareket ayni zamanda sesin yogunlugunu
ve siresini de belirtmektedir. Béylece diger asamalara gegilmektedir (Avanzini, 1996; Delangle,

1995; Kremer & Lederlé, 2007).

Okumayi asamali 6grenme s6z konusudur. Her derste ¢cocuk ayni sesin tim yazimlarini
ve onunla iliskili hareketleri 6grenmektedir. Her hareket, yazilan harfe karsilik gelen sesle
iliskilendirilmektedir. Bu uygulama ile sesleri 6grenme daha kolay olmakta, ¢ocuklar seslerle
hareketleri birlikte yapmaktadir. Hareketli, aktif ve canli uygulamalarla ilkokuma yazma
ogretilmektedir. Suzanne Borel-Maisonny, sonraki yillarda sagir ve isitme engellilerin yani sira
dil bozuklugu olan ¢ocuklari iyilestirmek icin bu yontemden yararlanmistir. Cok gegmeden 1961
yilinda Roger-Henri Bordesoules disleksi sorunu ile savasmak icin Bordesoules Yontemini
gelistirmistir. Bordesoules Yonteminde bu yontemin Ozelliklerinden yararlanmistir (Kremer &

Lederlé, 2007).
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Ses ve jest yonteminde sesler 6grencilere el, kol ve viicut hareketleriyle 6gretilmektedir.
Asagidaki resimde cesitli hareketler gosterilmekte ve kollarla “v” harfi ¢izilmektedir (Hamadache

ve Martin,1988; Kremer & Lederlé, 2007).
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3.1.6. Fono Script Yontem

Ses yontemlerinden biri olan Fono Script Yontem, Hayes tarafindan gelistirilmistir. Bu
yontemde Hayes, alfabedeki harflerin sekillerini esas alarak, onlarin gesitli sesleri anlatacak
sekilde daire, liggen, kare, dikdortgen, zincir vb. sekillerle baglantisini kurmakta ve sesleri bu
sekilde 6gretmektedir (Hamadache ve Martin, 1988). Cok yaygin olmamakla bazi okullarda

uygulanmistir.
3.1.7. Fonetik Alfabe Yontemi

Fonetik alfabe yonteminde uluslararasi fonetik alfabenin 40 sembolil kullanilarak
ogrencilere ilkokuma yazma 6gretilmektedir. Bir baska ses yontemi olan Psiko-fonetik yontem
ise 6grencinin dikkatini metin Gzerine ¢ekmek igin kullanilan bir yéntemdir (Hamadache ve

Martin, 1988; Neijs, 1961). Asagida uluslararasi fonetik alfabenin sembolleri verilmektedir.
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3.1.8. Ses-Hece Yontemi

Hece yontemi, ses yontemlerinin bir parcasi olarak ele alinmakta ve "sentetik yontem"
olarak da adlandiriimaktadir. Antik Yunan'dan bu yana yazili (harf) ve sozlii (ses) isaretlerle
okumaya baslamayi destekler. Ses ile onun grafik temsili harf arasinda bir iliski kurmak ilk 6nce
ogrencinin isidir. Harfler tanimlandiktan sonra, heceleri ve ardindan kelimeleri olusturmak igin
birbirleriyle iliskilendirilir. Bu Unli “BA, BA” ydntemidir. Bu yontem 19. yizyilda en parlak
doénemini yasamistir. Bu yontemde o6nce g¢ocuklara harflerin sesi 6gretilir. Ardindan ¢ocuk bir
instizii bir sesli harfle birlestirir. Ornegin a ile b harfi, “ba” sesini verir. Cocuklar agisindan iki sesi
birlestirmeyi basarmak ¢ok dnemlidir. Cocuk ses birlestirmeyi anladiktan sonra, baba, bebe gibi
basit kelimeler yapmak icin bu harfleri uygulamaya devam etmektedir. Giderek daha karmasik
hecelere veya birkag harften olusan bir sese ulasmaktadir. Bu yontemle ¢ocuk hi¢ gormedigi bir
kelimeyi rahatlikla okuyabilir, cinki her harfin sesini bilmektedir. Okuma 6gretim siirecinde ¢ok

sayida kitaptan yararlaniimakta ve olumlu sonuglar alinmaktadir (Stercq,2006).
3.1.9. Karma Ses Yontemleri

Karma ses yontemlerinde 6nce anlami bilinen bir kelime s6zIi olarak verilmekte, bu
kelime hece ve seslerine ayrilarak 6gretilecek ses tanitilmakta, seslerle harfler arasinda bag
kurulmaktadir. Bu yéntemler alanda kelime (semi-globales), karma (mixte) ve bitinlestirici
(intégratives) ydntem olarak bilinmektedir (Giines,2019). ingilizce analytic phonics, Fransizca
méthode mixte denilmektedir. Hareket noktasi s6zli bir kelime anlamiyla birlikte 6gretilmekte,

daha sonra ¢6ziimlenerek seslerine ayrilmaktadir. Ornegin “el” = e — | gibi.

Bu yontemde baslangicta hizli ilerlemek i¢in ¢ocuklara resimli kelimeler verilmektedir.
Verilen kelimelerin dnce resimleri incelenmekte ardindan sesleri Uzerinde durulmaktadir.
Ogretim siirecinin basinda cocuga ezbere 6grendigi bir dizi kelime sunulmaktadir. Bu asama iki

haftadan (¢ aya kadar sirmektedir. Bu asamayi harf ve sesin geleneksel olarak 6gretildigi sentez
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asamasi takip etmektedir. Bu asamada sesler ve harfler birlestiriimekte, hece ve kelimelere
ulasiimaktadir. Bu yontem ilkokuma yazma 6gretiminde 6grenilen kelimeler, heceler ve sesleri
kesfetmek icin kullaniimaktadir. Boylece yeni kelimeleri tanimak ve okumak kolay olmaktadir.
Goruldigu gibi karma yontem sentetik bir yontem degildir. Kelimeden harfe gittigi ve farkli
harflerle eslesen sesleri okumaya yaklastigi icin analitik bir yontemdir. Bu yontem Fransa'da

2006 yilina kadar 30 yil kullanilan tek yontem olmustur (Nathan,1990).

Asagida bu yontemle ilgili iki drnek verilmektedir. Fransizca’da karma (mixtes) yontemle

“u_n

sesler dnce 6grencinin bildigi kelimeler iginde verilmektedir. Kedi (chat) kelimesi ile “a” sesi,

Mlll

tavsan (lapin) kelimesiyle sesi verilmektedir. Seslerin 6gretimi bu sekilde slrdirtilmektedir

(Nathan,1990).
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Karma ses yontemleri ingiltere, irlanda, Hindistan, Finlandiya, Liibnan ve isvicre’de diger

yontemlerle (hece-kelime ydntemleriyle) birlikte kullanilmistir. Portekiz ve iran’da fonetik,
Liksemburg’da fonomimik, italya’da fonetik alfabe seklinde uygulanmistir. Vietnam’da 1945-
1977, Jamaika ile Peru’da 1960l yillarda Cin’de ise 1950-1980 yillari arasinda kullaniimigtir.
Tirkge seffaf bir dildir. Ses ve harfler arasinda birebir iliski vardir. Her ses bir harfle, her harf bir
sesle okunmakta ve yazilmaktadir. Bu nedenle Tiirkcede ses yontemiyle harf yonteminin

asamalari birbirine benzemekte ve ¢ogu zaman karistirlmaktadir.
3.1.10. Piyano Yontemi

Piyano Yontemi (lecture piano), Profesér Sandrine Monnier-Murariu tarafindan 1990
yilinda gelistirilmis ve Fransiz uzmanlarinca okullarda uygulanmasi dnerilmistir. Bu yontemde
ilkokuma yazma 6gretimine miuzikle baslanmaktadir. Profesér Sandrine Monnier-Murariu’ya
gore “okumak ayni zamanda miizik yapmak demektir. Piyano (izerinde bir nota ¢almak bir dizi
nota ¢almak, notalar arasinda uyum saglamak ve bir melodi olusturmak...” Sesler de notalar
gibidir. Ogrencilere sesler notalar gibi verilmektedir. Sesler nota soyler gibi tek basina ya da

grupla soylenmektedir. Daha sonra bunlar birlestirilmekte ve hecelere gegilmekledir. Yontemin
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hareket noktasi piyano ile sesleri vermek ve sesleri notalar gibi 6gretmektir. Cocuklar piyanonun
tuslarina dokunmayi, sesleri ¢cikarmayi ve sarki sdylemeyi ¢cok sevmektedir. Boylece sesler daha
somut ve kolay 6grenilmekte, birlestirilerek hecelere gecilmektedir. Ses harf birlestirmeyi
kolaylastirmak icin her harf bir renk ile sunulmaktadir. Sesli harfler siyah, digerleri renkli
verilmektedir. Renkler 6grencilerin dikkatini cekmekte ve okumayi kolaylastirici olmaktadir.
Ayrica ses harf birlestirmelerini anlamlandirmak icin resimler kullaniimaktadir (Monnier-

Murariu, 2017).

{QwiLdar2¥ 304K
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Ses Ogretiminde 6nce kolay Unliler verilmekte ardindan Unslizlere gecilmektedir. Ses

birlestirme islemleri piyano tizerinde tuslarla égretilmektedir. Ogrencinin sesleri birlestirmek icin
bir siyah ve bir renkli tusa basmasi istenmektedir. Bu sliregte piyano tuslari Gizerinde harflerin
yazili olmasi ses- harf eslestirmeyi kolaylastirmaktadir. Bu anlayisla hazirlanan yontemde ¢ok
sayida etkinlik verilmektedir. Cocuklar piyano esliginde hem sarkilar sdylemekte hem de sesleri

O0grenmektedir.
3.2.11. Alfa Yontemi

ilkokuma yazma 6gretiminde uygulanan ses ydntemlerinden biri de Alfa (Les Alphas)
yontemidir. Bu yontem cocuklar icin eglenceli bir sekilde ele alinmakta ve 6gretim yili boyunca

Uc temel beceri gelistirilimeye calisiimaktadir. Bunlar;
1. Saglam bir ses bilinci (fonolojik farkindalik) gelistirme,
2. Alfabetik ilkeleri kesfetme,
3. Ses-harf iliskilerini kazandirma, olmaktadir.

Alfa yéntemi bu becerileri kazandirmak icin ¢ocugun sahip oldugu 6n bilgilere yani s6zIi
dile dayanmaktadir. Cocugun dnce sozli kelimelerin yapisini anlamasi, kelimenin ses bilgisini
kesfetmesi gerekmektedir. Cocuk sozlii olarak sesleri tanimlayabildigi ve alfabetik ilkeleri

anladigi andan itibaren ses-harf eslestirme 6gretimine baslanmaktadir.
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Gulnlmiuz arastirmalari, ses bilincinin okumayi1 6grenmede 6nemli oldugunu, sistemli bir
ogrenmeyi gerektirdigini gostermistir. Ses bilinci gelisiminin dogrudan alfabetik isaretlerin
dgrenilmesiyle baglantili oldugu ortaya c¢ikmistir. incelenen beceriler arasinda, sozleri
sesbirimler halinde analiz etme becerisi, okuma becerisiyle glgli sekilde iliskili olmaktadir. Bu
nedenle okumaya baslamadan 6nce 6grencinin bildigi s6zIli kelimelerde sesi hissetme, sesin
yerini bulma (kelimenin basinda, ortasinda ya da sonunda), sesi ayirma ve birlestirme ¢alismalari

yapiimaktadir.

Alfa yonteminde sozlii kelimeleri seslerine ayirma ve sesleri tanima, kahramanlari harf
seklinde olan ve 'sesler g¢ikaran' Alfalarin Gezegeni (la planete des Alphas) ve anlattiklari
hikayelerle gergeklestirilmektedir. Alfalarin Gezegeni her karakterin farkh bir ses ya da "sarki
soyledigi", ilgili harfe benzedigi, hikaye ve kart oyunlarina dayali bir dizi egitim aracini
icermektedir. Dilin hem sekli hem de sesi, komik kiigik varliklar goriiniimiine birinen
sesler/harfler, alfabetik ilkelerin somutlagsmis 6rnegini temsil etmektedirler. Ogretmen ¢ocugun
hikayede karsilastigi tim Alfalari, Gnli ve uzun Unstzleri 6zelliklerine gore tanimasini ve
isimlendirmesini saglamaktadir. Cocuklar hikdyedeki her karakterin seslerini, isimlerini ve
gorsellerini iliskilendirmeyi 6grendikten sonra bir sonraki asamaya yani harf-ses iliskilendirmeye

gecilmektedir.

HECRE LiMmp
edarsnen
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Alfa yéntemi ses ydntemi olmakla birlikte hece yéntemine benzer yénlere sahiptir. iki

tlr ses yontemi vardir. Birincisi sentetik fonik yontem yani ses birlestirme yontemi, ikincisi ise
analitik fonik yontem, yani ses ¢d6zlimleme yontemidir. Sentetik fonik yontem seslerin harflere
donistirilmesi, ardindan hece ve kelimeler olusturmak icin sesleri birlestirmeyi icermektedir.
Oysa Alfa yontemi analitik fonik yontem yani ses ¢oziimleme ydntemidir. Hareket noktasi dilin
seslerini, ses birimlerini, hangilerinin yazi birimlerle iliskilendirme, bu sesi yazmanin farkli yollari,
sonra kelime ve climlelerdeki sesleri ele almaktadir. Bu nedenle Alfa yontemi, harflerle eslestigi
sese gore okumayi ele almakta ve kazanilmasi gereken ses bilinci yani fonolojik farkindalik
Uzerinde durmaktadir. Bu yoniiyle alfa yontemi okumada ses bilincinin zorunlu temel bir beceri
oldugunu goésteren son yirmi yilin bilimsel bulgularina dayanmaktadir (Alphas,2018; Glines,

2019).
3.1.12. Sik Kullanilan Sesler Yontemi

GUnimuzde 6grencilerin okuma becerilerini gelistirmek amaciyla dilde sik kullanilan
seslere agirlik verilmektedir. Dil ve beyin arastirmalarini temel alan bu yaklasim cogu ilkede
uygulanmaktadir. Stanislas Dehaene, Caroline Huron, J.Morais,Liliane Sprenger-Charolles, J.C.
Ziegler, U. Goswami gibi dil ve beyin arastirmacilarinin ¢alismalariyla “ilkokuma yazma
6dgretiminde uygulanacak 6gretim ilkeleri” belirlenmistir. Bu ilkelerin amaci ¢ocuklarin ses ve
harfleri hizh bir sekilde tanimasi, eslestirmesi, yazilari dogru anlamasi, okuma becerilerini
gelistirmesi, zihinsel kaynaklarini etkili kullanmasi ve kendisini gelistirmesidir. Bu ilkeler
“alfabetik isaretleri 6gretme, mantikli ve sistemli ilerleme, okuma yazma becerilerini gelistirme,
nitelikli etkinlikler hazirlama, metinleri ¢cocuk diizeyine uyarlama" olarak siralanmigtir. Okuma
yazma becerilerini gelistirmek icin 6grencilere verilecek ses, harf, hece, kelime ve climlelerin
dikkatle segilmesi ve sik tekrarlanan dil birimlerine 6ncelik verilmesi gerektigi vurgulanmistir
(Dehaene, 2011). Boylece ilkokuma yazma 6gretiminde dilde sik kullanilan 6gelere 6ncelik verme
anlayisi 6n plana ¢cikmistir. Bu anlayisla ingilizce, ispanyolca, Almanca, Fransizca gibi dillerde sik
kullanilan ses, harf, hece ve kelime listeleri olusturulmaktadir. Alfabetik bir dil olan Tiirk¢ede de

stk kullanilan ses, harf, hece ve kelime listelerine ihtiya¢ duyulmaktadir.

Turkge 6gretim programlarinda 2005 yilindan bu yana ilkokuma yazma 6gretmek icin ses
ve harflerin sirasi verilmektedir. Hece ve kelimelerin 6gretiminde de bu siralama izlenmektedir.
Bu siralamanin her programda degistirildigi, 2005, 2015 ve 2017 Tirkce 6gretim programlarinda
farkl oldugu goérilmektedir. Bu durum Tirkce 0gretim programlarinda ses, harf ve hecelerin

kullanim sikhgr ve 6gretim kolaylginin dikkate alinmadigini ortaya koymaktadir. Ayrica bu
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siralamanin bilimsel ¢alismalara uygun yapilmadigi gorilmektedir. Oysa ¢ogu dilde kullanim
sikhgini belirlemek icin kapsamli arastirmalar yapilmakta, ses, harf, hece, kelime gibi dil birimleri
cok kullanilandan aza, kolaydan zora dogru siralanmaktadir. Ulkemizde bu tiir arastirmalar yok
denecek kadar az sayida olmaktadir. Alandaki mevcut ¢alismalar da genellikle kelime sikhigini

belirlemeye yoneliktir.

Turkcede kullanilan seslerin sik kullanim durumunu belirlemek, ilkokuma yazma
ogretiminde verilecek harflerin siralamasini yapmak icin Glines ve Isik (2018) tarafindan bir
arastirma yapilmistir. Sinirsiz Egitim ve Arastirma Dernegi tarafindan desteklenmis bu calismada
Tlrk Dil Kurumu Turkce Sozlukteki (2011) 110.452 kelime ile Kisi Adlari S6zIugiindeki 9699 kelime
olmak Uzere toplam 120.151 kelimedeki 788.316 harf incelenmistir. Arastirma sonunda
Tirkcedeki bitiin harfler en sik kullanilandan en az kullanilana dogru siralanmis ve “aekil mrnti

suydo bisz gcph cvgofj” siralamasi ortaya cikmistir (Gines ve Isik,2018).
3.2.13.Ses Birlestirme Yontemleri

Gulnlmiuzde yapilan arastirmalar ve bilimsel incelemeler, ilkokuma yazma 6gretiminde
ses birlestirme yonteminin 6nemli oldugunu gostermektedir. Arastirmacilar “okuma stirecinde
yazih dili anlamak i¢in seslerle harfler arasinda bag kurmanin zorunlu oldugunu” agiklamaktadir.

Bu nedenle uzmanlar diizenli ses veren ilkokuma yazma 6gretimi anlayisina odaklanmaktadir.

Ses birlestirme yontemleri bazi tilkelerde “phono-synthétique, synthetic phonics” adiyla
uygulanmaktadir. Ulkemizde uygulanan Ses Temelli Ciimle Yéntemi bu yéntemlere yakindir. Ses
birlestirme yontemleri eski ses yontemlerinden farklidir. Bu yontemle ilkokuma yazma
dgretiminde énce dilin temel yapisi (izerinde durulmaktadir. ilkokuma yazma 6gretiminde ses,
harf, hece, kelime gibi dilde sik kullanilan égelere éncelik verilmektedir. Ogretim siirecine en sik
kullanilan bir sesli harfle baslanmakta ardindan sessiz harf verilmektedir. Sessiz harflerin
Ogretilmesinde siirekli sessizlere 6ncelik verilmektedir. Bu yontemde sesli ve sessiz harflerin
sikhk durumuna gore siralamasi yapilmakta, ardindan seslerle harfler arasinda eslestirme
yapiimaktadir. Ogretilen sesler birlestirilerek heceler olusturulmakta, hecelerden kelimelere
ulasiimaktadir. Hece 6gretiminde dilde sik kullanilan basit ve acgik hecelere 6ncelik verilmekte
ardindan karmasik ve zor hecelere gecilmektedir. Ogretim siirecinde verilecek kelimelerin sik
kullanilmasi, islek hecelere sahip olmasi, kisa, tek ve somut anlamli olmasina dikkat edilmektedir.
Derslerde 6grenilen her oge digeriyle birlestiriimekte ve hece ve kelimelere ulasiimaktadir.

Ogretim siirecinde 6grencinin aktif ve anlamli 6grenmesi icin cesitli ve zengin drneklerle
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desteklenmektedir. Bu uygulamalarla 6grencinin sadece dil becerilerini degil zihinsel ve sosyal

becerilerini de gelistirmeye c¢alisiimaktadir (Glnes, 2019).
3.2.14. Ses Temelli Ciimle Yontemi

Ulkemizde 2004 yilinda Tirkge (1-5.Siniflar) Ogretim Programi ile birlikte Ses Temelli
Ciimle Yontemi uygulanmaya baslanmistir. Bu yontem coklu zeka, yapilandirici yaklasim, beyin
temelli 6grenme, O6grenci merkezli 6grenme, bireysel farkhliklara duyarh 6gretim, tematik
yaklasim, gibi yaklasim ve modellere dayali olarak gelistirilmistir. Gelistirme strecinde ilkokuma
yazma 6gretimi alaninda son yillarda 6n plana ¢ikan teori, yaklasim ve arastirmalar temel
alinmistir. Ayrica ses bilinci, alfabetik iliskileri kesfetme, alfabetik ilkeleri yapilandirma, kelime
tanima, zihinsel sozlik gelistirme, akici okuma, yazma ve anlama gibi 6grenme alanlari dikkate
alinmistir. Tirkcede sik kullanilan seslerden hareket edilmis ve ses gruplari seslerin kullanim

sikhgina gore yapilmistir.

Yazarin Komisyon Baskanhgini yaptigi MEB Talim ve Terbiye Kurulu Baskanligi, 1-5.
Siniflar Tirkce Ogretim Programini Gelistirme Ozel ihtisas Komisyonunca, Ses Temelli Ciimle
Yontemi gelistirildikten sonra 9 ilde 120 Pilot okulda 2004-2005 6gretim yili boyunca
denenmistir. Uygulamanin basarili sonuglar vermesi (izerine Ses Temelli Climle Yéntemi 2005-
2006 ogretim yilindan itibaren llke genelinde uygulanmaya baslanmistir. Boylece Ses Temelli
Cimle Yontemi, bilimsel yonden onemli Ozeliklere sahiptir. Bu yontem ginimiizde de

uygulanmaktadir.

Ses Temelli Climle Yontemiyle ilkokuma yazma 6gretimi, dinleme, konusma, okuma
yazma, gorsel okuma gibi Tlrk¢e 6gretiminin bes 6grenme alani ile birlikte ylritilmektedir.
ilkokuma yazma 6gretimine seslerle baglanmakta, sesler birlestirilerek anlamli hece, kelime ve
ciimlelere ulagilmaktadir. Once kiiciik 6geler verilmekte giderek biiyiik 6gelere gecilmektedir.
Yani basitten karmasiga, kolaydan zora dogru gidilmektedir. Ogretilen her 6ge bir sonraki 6genin
alt yapisini olusturmaktadir (Glines, 2007). Bu yontem tek tip, belirli kaliplara sikistiriimis ve
belirli sayidaki climlelerle ilkokuma yazma 6gretimi yerine ¢ok sayida ve gesitli hece, kelime,
ciimlelerle, okuma yazma 6grenmeye izin vermektedir. Ogrencilere sunulan zengin igerik,
onlarin temel dislinme becerilerini, yaraticiliklarini ve zekd alanlarinin gelisimine katki
saglamaktadir. Ogrenciler hece, kelime, ciimle ve metin olusturma siirecine bizzat
katildiklarindan bu yéntem 6grencilerin aktif 6grenmelerini saglamakta ve yaraticiligi gelistirici
olmaktadir. Tirkcede her harf bir sesi karsiladigindan bu yontem Tirkgenin ses yapisina

uygundur. Ogrencilerin duydugu ve cikardigi seslerin bilincine varmasi saglanmakta; 6grencilerin

217 Sinirsiz Egitim ve Arastirma Dergisi, 6 (2), 179 - 220



(\Pzz7 Ilkokuma Yazma Ogretiminde Ses Yontemleri

Firdevs GUNES
dil gelisimine (dogru telaffuz, akicilik, sesleri ayirt etme vb.) katkida bulunulmaktadir.

Ogrencilerin dil, zihinsel ve sosyal gelisimine katki saglamaktir (MEB, 2005).

Ogrencilere harfleri kolay 6gretmek, ses ve yazi bilincini gelistirmek icin ses/harf gruplari
yapilmaktadir. Ses/harf gruplarini olusturmada alfabedeki ses/harfler, ¢ok kullanilandan az
kullanilana dogru siralanmakta, harflerin yazim ve o6gretim kolayligi 6n plana alinmakta,
alfabedeki biitlin ses/harfler bir sesli, bir sessiz olarak siralanmakta, sessiz harflerin verilmesinde
surekli ve slireksiz sessizlere dikkat edilmektedir. Tlirkcemiz seffaf bir dildir. Seslerle harfler
arasinda birebir iliski vardir. Tlirkce hece yapisi kolay ve basittir. Tlrkcenin bu ozellikleri Ses
Temelli Climle Yonteminde dikkate alinmis ve Tiirkgede sik kullanilan 6gelere 6ncelik verilmistir.
Boylece 6grencilerin erken yaslardan itibaren okuma yazmayi etkili 6grenmeleri, dille birlikte

zihinsel becerilerini de gelistirmeleri amaglanmistir.
4. Sonug, Tartisma ve Oneriler

ilkokuma yazma 6gretiminde uygulanan ses ydontemlerine yonelik bu arastirmada énce
ses yontemlerinin temel oOzellikleri ve kullanilma durumu saptanmistir. Ardindan yéntemler
arasinda benzerlik ve farkliliklara dikkat ¢ekilmistir. Daha sonra Tirkce 6gretim programlari
incelenmis, Turkce ilkokuma yazma 06gretiminde uygulanan ses yontemleri UGzerinde
durulmustur. Arastirma sonunda ses yontemlerinin cok eski yontemler oldugu, siirekli yenilerek
gelistirildigi ve glinimizde hala yaygin kullanildigi ortaya ¢cikmistir. Bir baska ifadeyle alfabetik

dillerde ses yoéntemleri Gnemini koruyan bir yéntem olarak karsimiza ¢ikmaktadir.

Ses yontemlerin gelisimi incelendiginde geleneksel ses yonteminde sadece harflerin sesi
ogretilirken, Frank Laubach Yonteminde Ogretilecek “ses, harf ve resim” iliskisi kurulmustur.
Fonomimik Yontemde sesler agiz, dudak, ylz, el kol, hareketleriyle 6gretilmistir. Jean Qui Rit
Yonteminde bir ses, bir goriintd, bir hikaye ve bir jest dortliisi temel alinmis, ilkokuma yazma
ogretimi sesler, jestler, ritim, sarki, eglenceli etkinlikler ve ilging hikayelerle 6gretilmistir. Ses
ve Jest Yonteminde her ses, harflerden bagimsiz olarak bir hareketle iliskilendirilmis, ses sadece
soyut bir 6ge degil, gorsel ve bedensel hareketle iliskilendirilmistir. Fono Script Yontemde
alfabedeki harflerin sekilleri esas alinmis, bunlar cesitli sesleri anlatacak sekilde daire, Uggen,
kare, dikdortgen, zincir gibi sekillerle baglanti kurularak 6gretilmistir. Fonetik Alfabe Yonteminde
uluslararasi fonetik alfabenin kirk (40) semboll kullanilmistir. Piyano Yonteminde ilkokuma
yazma Ogretimine miuzikle baslanmakta, sesler piyano ile 6gretilmektedir. Alfa yonteminde
szl kelimeleri seslerine ayirma ve sesleri tanima Alfalarin Gezegeni ile yapilmaktadir. Alfalarin

Gezegeni her karakterin farkli bir ses ya da "sarki séyledigi", ilgili harfe benzedigi, hikdye ve kart
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oyunlarina dayalh bir dizi egitim araci olmaktadir. Son vyillarda ise dilde sik kullanilan 6gelere
dayali ilkokuma yazma o6gretim anlayisi 6ne ciktigindan ilkokuma yazma 6gretiminde sik
kullanilan seslere oncelik verilmektedir. Sesleri birlestirme, ses bilinci gelistirme, karma ses

yontemlerinde ise okuma yazma 6gretimine seslerle baslanmaktadir.

Sonu¢ olarak ses yontemlerinin hepsi ilkokuma yazma Ogretimine seslerle
baslamaktadir. Ancak bu yontemlerde sesleri 6gretmek icin harf, isaret, agiz ve yiiz hareketleri,
jestler, muzik, resim, gorseller, ritim, oyun, geometrik sekiller, fonetik alfabe, hikaye, sik
kullanilan sesler gibi cesitli etkinlikden yararlanilmaktadir. Ogrencilerin dikkatini cekmek ve aktif
ogrenmelerini saglamak icin sesler ilging ve hareketli etkinliklerle verilmekte, ilkokuma yazma
ogretim siireci kolaylastiriimaktadir. Boylece 6grencilerin etkili, hizli ve severek okuma yazma
ogrenmelerine, temel becerilerini gelistirmeye calisiimaktadir. Bu uygulamalardan tilkemizde de
yararlanilmasi, ilkokuma yazma 06gretim siirecinin etkili, ilging ve hareketli etkinliklerle

desteklenmesi 6nerilmektedir.

CIKAR GCATISMASI BEYANI
Yazar bu ¢alismasinda herhangi bir sekilde ¢ikar ¢catismasi olmadigini beyan eder.
ARASTIRMA VE YAYIN ETiGi BEYANI
Yazar bu ¢alismasinda arastirma ve yayin etigine uyuldugunu beyan eder.
YAZAR SORUMLULUK BEYANI

Yazar bu ¢alismanin her asamasini kendisinin yaptigini beyan eder.
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