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Dear Readers,

We are delighted to present you the July 2021 issue of the Journal of Limitless
Education and Research.

Our journal has been published continually by the Limitless Education and Research
Association (SEAD) since 2016. The aim of our journal is to publish theoretical and applied
studies in the field of education and research, to share scientific information at national
and international level, create an environment for the production of new information,
announce innovations and thereby contribute to scientific production in our country. For
this purpose, priority is given to qualified research and review publications in our Journal.

In our journal, the Editorial Board, the Scientific Committee, and the Referee Board
members, who meticulously evaluate the manuscripts, are formed by academics that are
prestigious experts in their field. Our journal that is strengthened much more with the
priceless contributions of the scientists who serve on the boards, authors and you readers,
continues to be published without compromising its academic quality.

The Journal of Limitless Education and Research is published three times a year,
scanned in various national and international indexes, and it receives numerous citations.
Our journal, which had a SOBIAD impact factor of 0.3 in 2019, will be published both in
Turkish and English languages as of this issue. Thus, it is aimed at reaching wider audience.

We wish our journal to contribute to the scientific field, and acknowledge all
editors, authors and referees who contributed to its preparation. With our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Sevgili Okurlar,

Sizlere Sinmirsiz Egitim ve Arastirma Dergisinin Temmuz 2021 sayisini sunmaktan
buyuk mutluluk duyuyoruz.

Dergimiz, Sinirsiz Egitim ve Arastirma Dernegi tarafindan 2016 yilindan bu yana
kesintisiz olarak yayinlanmaktadir. Amacimiz, egitim ve arastirma alanindaki kuramsal ve
uygulamali calismalan yayinlamak, bilimsel bilgileri ulusal ve uluslararasi duzeyde
paylasmak, yeni bilgiler uretilmesine ortam hazirlamak, yenilikleri duyurmak ve boylece
ulkemizdeki bilimsel Uiretime katki saglamaktir. Bu amacla Dergimizde nitelikli arastirma
ve derleme yayinlarina oncelik verilmektedir.

Dergimizin Editor Kurulu, Bilim Kurulu ve yayinlan titizlikle degerlendiren Hakem
Kurulu uyeleri alanminda uzman akademisyenlerden olusmaktadir. Kurullarda gorev yapan
bilim insanlan, yazarlar ve siz okurlarin degerli katkilariyla her sayida biraz daha gliclenen
Dergimiz, akademik kalitesinden odun vermeden yayin hayatini sirdirmektedir.

Sinirsiz Egitim ve Arastirma Dergisi yilda iic say1 olarak yayinlanmakta, cesitli ulusal
ve uluslararas1 duzeydeki indekslerde taranmakta, cok sayida atif almaktadir. 2019 yili
SOBIAD etki faktorii 0,3 olan Dergimiz, artik hem Tiirkce hem de ingilizce
yayinlanmaktadir. Boylece daha genis bir okur kitlesine ulasilmaya calisilmaktadir.

Dergimizin bilimsel alana katkilar getirmesini diliyor, hazirlanmasinda emegi gecen
butun editor, yazar ve hakemlere tesekkir ediyoruz. Saygilarimizla.

SINIRSIZ EGITIM VE ARASTIRMA DERNEGI
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Assessment and Evaluation Process of Turkish Language
Teaching Centers (TOMER)’

Ramazan CAVUSOGLU, Bartin University, ramazancavusoglu231@gmail.com

Assoc. Prof. Dr. Ayse Derya ISIK, Bartin University, aysederyaisik@gmail.com

Abstract: Due to the increase in international communication with the developing technology,
the interest in Turkish has increased like many other languages. Today, there are 135 Turkish language
teaching centers serving foreign students within Turkish universities in Turkey. It is expected that various
processes of these centers, which are gathered under the roof of YOK (Higher Education Council) and
serve the same purpose, will be carried out under certain standards. Because the language levels of the
students are determined and certificates are issued, students can enroll in other universities with these
certificates. This research was conducted to describe the assessment and evaluation processes of the
centers teaching Turkish as a foreign language and to reveal whether they differ in terms of institution
type and experience. The research was carried out with the document analysis method, one of the
qualitative research methods. The data of the research consists of the websites of Turkish teaching
centers and exam guidelines. The sample of the study was determined by the maximum variation
sampling method. Descriptive analysis was applied in the analysis of the data. In line with the findings, it
was concluded that the Turkish language teaching centers in public and private universities, the base
points determined for language skills and the range of level scores were dissimilar. Among the results
obtained is that the base points for language skills and the range of level scores for Turkish teaching
centers with high and low experience are different.

Keywords: Teaching Turkish as a foreign language, Turkish language teaching center, language
level, course completion criteria, assessment and evaluation.

i A short summary of this study was presented as an Oral Presentation at the 5% International Symposium of Limitless Education
And Research organized by the Limitless Education and Research Association on 17-20 June 2021.

Cited in: Cavusoglu, R. & Isik, A. D. (2021). Assessment and Evaluation process of Turkish language teaching centers
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1. Introduction

Language is a system that brings societies together on a common ground, ensures the
formation of certain accumulations and transfers them to future generations, develops and
changes over time within the framework of the rules, has the rule known by the society in which
it is spoken, and provides communication within the framework of these rules. The absolute tool
for people to express themselves in various ways is language. Language both expresses mental
accumulation and enables us to transfer this accumulation to other people, that is, to
communicate. In order for this communication to take place in an efficient way, it is necessary

to give the same reactions to the same signs, that is, to speak the same language.

With the technological developments in recent years, in the changing world order,
countries have become globalized in terms of economy, trade, technology, education. The
importance of communication has gradually increased, and the interaction of the societies living
in the world and the individuals who have shaped themselves in the culture of the societies has
become easier. With this interaction, the necessity of learning a language has emerged so that
individuals from different societies could communicate with each other. There are many reasons
for people to learn a language other than the language they were born in (Durmus, 2013). In
addition to the compulsory situations caused by forced migration, war, education, religious and
commercial relations, cultural agreements between countries, the curiosity to know and
understand a new culture, and the interest in the prominent people in that society push
individuals to learn a new language. Because people have started to learn languages even for
reasons such as getting to know the country where a TV series was filmed or better

understanding for the well-known people they see on social media.

Turkish language, which has a deep history, has been used actively with different
branches for years. Turkish has a very old history and therefore has a great richness when
compared with other languages (Korkmaz, 2010). Turkish, whose importance has increased
considerably today, is enriching in terms of learning demand with Turkey's social, political and
economic relations (Sahin, 2013). The Turkish language has been taught not only as a mother
tongue but also as a foreign language in the historical process since its existence. Although the
teaching of a language spoken in such a deep-rooted and wide area as a foreign language is
considered normal, it is stated that it lags behind other languages with a high spoken rate in
terms of teaching foreigners and studies on this subject have been emphasized in the last twenty

years (iscan, 2015).
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Individuals in different age groups apply to courses in Turkey or abroad to learn Turkish

as a foreign language for various purposes. Especially, it is known that a large part of those who
attend courses in Turkey are foreign students who want to complete their higher education in
Turkey. The reason for this is that foreign students at the higher education level are seen as an
economic gain by the countries and the institutions where the education will be held, and
therefore, various opportunities are offered that attract the attention of students at the higher
education level (Yardimcioglu, Besel, & Savasan, 2017). While Turkey was a country that sent
students abroad for higher education purposes until the 1990s, it came to the fore in this student
mobility in line with the opportunities it provided to foreign students, and the relations
established with relatives’ communities, cultural agreements with various countries and events
such as the dissolution of the Soviet Union and the establishment of the Turkic Republicsin 1989.

As a result, intensive admission of foreign students started (Ozgetin, 2013).

Individuals from various nationalities apply to Turkish language teaching centers
(TOMERs) at universities after they are accepted to the higher education process in Turkey.
Turkish teaching centers, which were first opened in 1984 at Ankara University to teach Turkish
and Turkish culture, serve in most of the universities in our country (Gedik, 2017). In the study
conducted by Ozdemir (2020), it was stated that the number of Turkish teaching centers is
increasing gradually and there are 120 Turkish teaching centers providing effective service. As
of today, there are 135 centers teaching Turkish within universities in our country and it is clearly

seen that the denoted increase still continues.

It is expected that various activities of these centers, which are quite large in number
and serve for a common purpose under the roof of YOK (Higher Education Council), will also be
common. Because these centers certify that foreign students have successfully completed their
Turkish learning process with certificates, and state that they can continue their education at
other universities in Turkey. However, when the application is examined, it is seen that there is
no common understanding in student admission, the way the courses are conducted, the
textbooks used, the methods and techniques, assessment and evaluation processes. In this
study, it is aimed to describe how the assessment and evaluation step, which is as important as
the learning step, is carried out by Turkish teaching centers. In this direction, the base score
criteria of the Turkish teaching centers, which have increased in number with the increase in
private universities in recent years, according to the skills they have determined for the language

exams and the language levels in which they evaluate the students have been examined. When
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the literature is scanned, it has been seen that assessment and evaluation studies in the field of

teaching Turkish to foreigners are limited. In the study conducted by Durmus (2013), it was
stated that there is a gap in the standardization of Turkish proficiency and placement tests. In
the study conducted by Gedik (2017), it was stated that the assessment tools in private schools,
courses and universities in Turkey that teach Turkish as a foreign language do not fully meet the
needs of teaching Turkish to foreigners. It is thought that this study will lead to assessment and

evaluation studies in the field of teaching Turkish to foreigners.

In this study, it is aimed to determine the base scores of the Turkish language teaching
centers within the state and private universities in Turkey in the assessment and evaluation
process, and the score ranges they use to determine the level of students in terms of institution
type and experience. The problem of the research has been determined as "How are the level
determination criteria and course exam criteria of Turkish teaching centers in Turkey in terms
of institution type and experience?". In line with this problem, answers are sought for the

following sub-problems:

1. What are the base scores of Turkish language teaching centers (TOMER) within the

body of state and private universities according to language skills?
2. How is the base score of language skills regarding experience at TOMERs?
3. How is the success rate of levels at TOMERSs in state or private universities?
4. What is the success rate of levels in high- or low-experienced TOMERs?
2. Method
2.1. The Research Design

In this study, the websites and exam guidelines of the institutions were examined in
order to describe the assessment and evaluation process of Turkish language teaching centers
(TOMER) in private and state universities in Turkey. Therefore, the study was realized through
the document analysis method, one of the qualitative research methods. “Document analysis
includes the analysis of materials containing information about the facts or events that are

intended to be investigated.” (Yildirim ve Simsek, 2016:217).
2.2. Data Tools

In line with the purpose of the research, universities in Turkey were identified in the

database of the official website of the National Presidency of the Council of Higher Education
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(YOK) and Turkish teaching centers or language centers (TOMER) of the universities were

reached by their websites. 135 Turkish teaching centers have been determined to be currently
on service. When the websites and exam guidelines of these centers are examined, the
maximum variety was selected from the sample types for the centers, which include both the
level completion exam base scores and the language proficiency levels. Maximum diversity
sampling is “the determination of homogeneous and different situations related to the problem
examined in the universe and the study on these situations” (Buyukdztirk et al., 2020: 93). In
line with the examinations made on these documents, the data of 27 centers were discussed as
the focus of the study. These centers were examined in terms of serving within state and private
universities and having low experience (1 year and below) and high experience (10 years and

above) as displayed in Table 1 below.

Table 1
Sample of the Research
State Universities Private Universities Total
N % N % N %
1 year and below 1 3.7 2 7.4 3 11.1
2-5 years 7 25.9 2 7.4 9 33.3
6-9 years 11 40.7 0 0.0 11 40.7
10 years and above 3 11.1 1 3.7 4 14.8
Total 22 81.5 5 18.5 27 100.0

When the data in Table 1 are examined, it can be seen that 22 (81.5%) of the Turkish
teaching centersincluded in the sample serve within the body of state universities, and 5 (18.5%)
within the structure of private universities. It has been determined that there are 1 (3.7%)
TOMER in state universities and 2 (7.4%) in private universities, with a total of 3 (11.1) TOMERs
with 1 year or less experience. It has been observed that there are 9 (33.3%) TOMERs, 7 (25.9%)
in state universities and 2 (7.4%) in private universities, with 2-5 years of experience. It has been
observed that there are 11 (40.7%) TOMERSs in state universities with 6-9 years of experience,
and there are no TOMERSs in this range within private universities. It has been determined that
there are 3 (11.1%) TOMERs in state universities and 1 (3.7%) in private universities, a total of 4

14.8%) with 10 years or more of experience.
( ) y p
2.3. Data Collection

Information from 27 Turkish teaching centers, websites and exam guidelines were
collected. In line with this information, the base scores of the courses and the score ranges

determined by the students were examined in detail in terms of institution type and experience.
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2.4. Data Analysis

The data obtained in the research were analyzed by descriptive analysis method. In the
descriptive analysis, “the data obtained are summarized and interpreted according to the
previously determined themes” (Yildirim and Simsek, 2016:239). The data were analyzed by the
researcher. The findings were coded, grouped and presented in tables as frequency (f) and

percentage (%).
3. Findings

The findings related to the frequency distributions of the assessment and evaluation
process of Turkish teaching centers in Turkey include four sub-problems. The first sub-problem
is about the base scores on language skills at the Turkish teaching centers. In this direction,
"What are the base scores of Turkish teaching centers (TOMER) within the body of state and

private universities according to language skills?". Findings for the sub-problem are displayed in

Table 2.
Table 2.
Distribution Table for Language Skills Base Scores of TOMERs in Private and State Universities
Listening Reading Speaking Writing Grammar
Base Scores N % N % N % N % N %

9 Points 2 7.4 0 0.0 1 3.7 0 0.0 1 3.7

10 Points 3 11.1 2 7.4 2 7.4 3 11.1 3 11.1

i 12 Points 1 3.7 2 7.4 1 3.7 2 7.4 0 0.0

:‘é 12,5 Points 1 3.7 1 3.7 1 3.7 1 3.7 0 0.0

_E’ 13 Points 1 3.7 1 3.7 1 3.7 1 3.7 0 0.0

§ 15 Points 10 37.0 12 444 13 48.1 12 44.4 1 3.7

% 20 Points 1 3.7 1 3.7 0 0.0 0 0.0 0 0.0

& *50 Points 2 7.4 2 7.4 2 7.4 2 7.4 0 0.0

*60 Points 1 3.7 1 3.7 1 3.7 1 3.7 0 0.0

Total 22 81.4 22 814 22 81.4 22 81.4 5 18.5

° g 12 Points 1 3.7 1 3.7 1 3.7 1 3.7 1 3.4

};u' @ 15 Points 3 11.1 3 11.1 3 111 3 111 0 0.0

£ 3 *70 Points 1 37 1 37 1 3.7 1 37 0 00

5 Total 5 18.5 5 18.5 5 18.5 5 18.5 1 3.4

*50, 60 and 70 points are evaluated out of 100. For the success of the course, evaluation is made on the
average of the sum of the scores obtained from the skill exams.

When Table 2 is examined, TOMER's course completion exam base points are examined
under two headings, state and private universities, according to the type of institution. When
22 (81.5%) TOMERs in state universities are examined in terms of base points for listening skills,
it can be seen that required point are for 2 (7.4%) 9 points, for 3 (11.1%) 10 points, for 1 (3.7%)
12 points, for 1 (3.7%) 12.5 points, for 1 (3.7%) 13 points, for 10 (37.0%) 15 points, for 1 (3.7%)
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20 points, for 2 (7.4%) 50 points, for 1 (3.7%) 60 points to accept. Upon consideration of reading

skills, two of them (7.4%) accepted 10 points, the other two (7.4%) accepted 12 points, 1 (3.7%)
12,5 points, 12 (44.4%) 15 points, 1 (3.7%), 20 points, 2 (7.4%) 50 points, 1 (3.7%) 60 points,
whereas 9 points were observed not to be taken as base score in reading skills. For speaking
skills, it was found that one (3.7%) used 9 points, 2 (7.4%) 10 points, 1’inin (3.7%) 12 points, 1
(3.7%) 12,5 points, 1 (3.7%) 13 points, 13 (48.1%) 15 points, 2 (7.4%) 50 points, 1 (3.7%), 60
points whereas 20 points were not utilized as base score in speaking skills. For writing skills, it
was observed that 3 (11.1%) 10 points, 2 (7.4%) 12 points, 1 (3.7%) 12,5 points, 1 (3.7%) 13
points, 12 (44.4%) 15 points, 2 (7.4%) 50 points, 1 (3.7%) 60 points, while 9 points and 20 points
were not used for base scores. It was also revealed that 17 centers did not set criteria for
grammar, merely 5 centers determined base score and one center (3.7%) adopted 9 points, 3

(11.1%) 10 points, 1 (3.7%) were seen to be adopted 15 points.

When 5 (18.5%) TOMERs in private universities are examined, the base points for
listening, reading and speaking skills are 12 points of 1 (3.7%), 3 (11.1%), 15 points, 1 (% 3.7) was
observed to use 70 points. It was observed that only 1 center (3.7%) accepted 12 points for

grammar skills and the other 4 centers did not set criteria for grammar skills.

The second sub-problem of the research is about the base scores of those with low and
high experience in Turkish teaching centers (TOMER) regarding the language skills. Findings for
the sub-problem of “What are the base scores of TOMERs with high and low experience

according to their language skills?” are displayed in Table 3.

Table 3
Distribution Table for Language Skills Base Scores of TOMERs with High and Low Experience
Listening Reading Speaking Writing Grammar
B
ase Scores N % N % N % N % N %
Highly 15 Points 2 50.0 2 50.0 2 50.0 2 50.0 0 0.0
" .
Experienced __50Points 2 500 2 500 2 500 2 500 0 00
Total 4 100.0 4 100.0 4 100.0 4 100.0 0 0.0
12 Points 1 33.3 1 33.3 1 33.3 1 33.3 1 33.3
Low 15Points 1 333 1 333 1 333 1 333 0 00
Experience
*70 Points 1 33.3 1 33.3 1 33.3 1 33.3 0 0.0
Total 3 100.0 3 100.0 3 100.0 3 100.0 1 33,3

*50, 60 and 70 points are evaluated out of 100. For the success of the course, evaluation is made on the average of

the sum of the scores obtained from the skill exams.

When Table 3 is examined, the scores accepted by TOMERs are, 2 (50.0%) of

experienced TOMERs have a base score of 15 for listening, reading, speaking and writing skills,
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and 2 (50.0%) have a base score of 50 for listening, reading, speaking and writing skills. No base

score was specified for grammar skills in the centers experienced within 10 years or more. It has
been found that for listening, reading, speaking and writing skills of TOMERs with low
experience, 1 (33.3%) had 12 points, 1 (33.3%) had 15 points, 1 (33.3%) had 70 points to accept.
It was observed that only 1 (33.3%) TOMER accepted 12 points for grammar skills and the other

two TOMER did not determine a base point for grammar skills.

The third sub-problem of the research is related to the exchange rate success score
ranges of TOMERs serving in public and private universities. In this direction, the findings related
to the sub-problem of "How are the exchange rate success points ranges in TOMERs within state

and private universities?" are given in Table 4.

Table 4
Scoring Ranges Determined by TOMERs in State and Private Universities for Levels
State Private
Al A2 B1 B2 C1 Cc2 N % N %

0-19 20-39 40-54 55-69 70-100 - 1 3.7 0 0.0
0-24 25-39 40-49 50-59 60-69  70-100 1 3.7 0 0.0
0-25 26-40 41-55 56-70 71-100 - 1 3.7 0 0.0
0-29 30-39 40-49 50-49 60-69 - 1 3.7 0 0.0
0-29 30-59 60-74 75-84 85-94  95-100 0 0.0 1 3.7
0-30 31-45 46-60 61-70 71-80  81-100 1 3.7 0 0.0
0-30 31-45 46-60 61-75 76-90 91-100 1 3.7 0 0.0
0-30 31-59 60-69 70-79 80-99 100 1 3.7 0 0.0
0-35.99 36-49.99 50-69.99 70-84.99 85-100 - 1 3.7 0 0.0
0-39 40-49 50-59 60-69 70-100 - 1 3.7 0 0.0
0-39 40-49 50-59 60-70 71-88  89-100 2 7.4 0 0.0
0-49 50-59 60-69 70-84 85-100 - 3 111 0 0.0
0-49 50-59 60-65 66-70 71-100 - 1 3.7 0 0.0
1-24 25-49 50-64 65-74 75-100 - 1 3.7 0 0.0
1-39 40-49 50-59 60-69 70-100 - 1 3.7 0 0.0
20-49 50-59 60-69 70-79 80-89  90-100 1 3.7 3 11.1
25-39 40-49 50-59 60-69 70-100 - 1 3.7 0 0.0
25-39 40-49 50-59 60-69 70-95  96-100 1 3.7 0 0.0
30-39 40-49 50-59 60-69 70-79 80-89 0 0.0 1 3.7
Total 22 81.5 5 18.5

When Table 4 is examined, it has been determined that the score range of “0-49, 50-59,
60-69, 70-84, 85-100” is preferred by 3 (11.1%) TOMERs in state universities, while the other
score ranges are used by only one TOMER. It has been determined that there are 17 different
score ranges in TOMERSs in state universities. It has been found that 3 (11.1%) of TOMERs in
private universities used the “20-49, 50-59, 60-69, 70-79, 80-89, 90-100” score range, and this
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score range was also used by 1 (3.7%) the state university. It has been determined that 3

different score ranges were used in the other 3 TOMERs within private universities. Apart from
the partnerships determined, it has been found that the exchange rate success score ranges
determined by the TOMERs within the state universities and private universities are different
from each other. In addition, for the C2 level, 8 (29.6%) of 22 TOMERSs in state universities and

all 5 (18.5%) TOMERSs in private universities determined the score range.

The fourth sub-problem of the study is related to the exchange rate success score ranges
of TOMERs with high and low experience. The findings for the sub-problem of "In which score
ranges do the Turkish teaching centers (TOMER) with high and low experience evaluate the

language levels of the students?" are shown in Table 5.

Table 5
Scoring Ranges Determined by TOMERs with High and Low Experience for Exchange Rates
Al A2 Bl B2 C1 C2 N %

- 0-39 40-49 50-59 60-69 70-79 70-100 1 25.0
> § 20-49 50-59 60-69 70-79 80-89 90-100 1 25.0
'go 2 0-30 31-45 46-60 61-70 71-80 81-100 1 25.0
- § 0-35,99 36-49,99 50-69,99 70-84,99 85-100 - 1 25.0
“ Total 4 100.0
g 0-29 30-59 60-74 75-84 85-94 95-100 1 33.3
2 _§ 0-39 40-49 50-59 60-70 71-88 89-100 1 33.3
3 E’_ 30-39 40-49 50-59 60-69 70-79 80-89 1 33.3
i Total 3 100.0

When Table 5 is examined, the exchange rate level score intervals is determined for A1,
A2, B1, B2, C1 and C2 levels in 4 TOMER with high experience and different from one another.
When 3 TOMERs with low experience are examined, it is seen that 2 (66.6%) TOMERs for A2
level use the “40-49” range, and the same 2 (66.6%) TOMERs for B1 level use the “50-59” score
range. It was found that the score ranges determined for A1, B2, C1 and C2 levels were different
from one another. When the high and low experienced TOMERs are compared, it was found
that one low and one high experienced TOMER at A1 level adopted “0-39” score range; one high
and two low experienced TOMER adopted “40-49” score range at A2 level. It was determined
that 1 high and 2 low experienced TOMERs used the “50-59” range at B1 level, and 1 low and 1
high experienced TOMER used the “60-69” range for B2 level. It is also among the findings that
1 TOMER with high and low experience for the C1 level uses the "70-79" score range and there

is no common score range for the C2 level.
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3. Conclusion, Discussion and Recommendations

When the websites and exam guidelines of Turkish language teaching centers (TOMERs)
were examined, it was found that 27 centers that had information on both the baseline scores
and the ranges of students' language levels were reached. While 22 of these centers (81.5%)

continue their schedules within state universities, 5 (18.5%) continue in private universities.

The base score criteria of the Turkish language teaching centers' exams for all language
skills at the end of all courses were examined in terms of whether the centers are located in
state or private universities. When the TOMERs in state universities are examined, it has been
determined that the most preferred score for all of the listening, reading, speaking and writing
skills is 15. However, 9 different base points are used for listening skills, 8 for reading, 8 for
speaking and 7 different base points for writing, and it is seen that there is no standard in the
course base applications of TOMERs in state universities. It has been seen that in TOMERs in
private universities, a maximum of 15 points is determined as the base score for all skills, but
there are 2 different points, therefore, there is no standard in terms of course exams in TOMERs
in private universities. In the study by Ozdemir (2020), the course exam scores of the universities
were examined over 13 TOMER, it was concluded that the course hours, the base scores of the

end-of-course exams and the level score intervals were different from each other.

It was determined that the lowest score was 9 for listening, speaking and grammar skills,
and the lowest score was 10 for reading and writing skills. It can be said that this stems from the
fact that the assessment and evaluation process of listening, speaking and grammar skills is more
difficult than reading and writing skills, and the attitude of the people who make the surveying.
In the study by Boylu (2019), it was found that although the instructors considered themselves
sufficient in measuring their listening and speaking skills, many mistakes were elucidated in the

exams.

When the language skills base scores of Turkish teaching centers with high experience
(10 years and above) and low (1 year and below) were examined, it was observed that TOMERs
with high experience did not set a base score for language skills and they accepted students with
a total score of 50 in all skills, and in half of TOMERSs with high experience, it can be seen that
they accepted 15 points as a base point for each skill. From this point of view, it can be concluded
that experience may have an effect on exchange rate base scores since TOMERs with high
experience reveal similarities in terms of certain scores and TOMERs with low experience use

different scores. In the study conducted by ikiel (2019), it was stated that although there were
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partnerships in terms of regulations in general at TOMERSs, many processes including assessment

and evaluation were not the same, and an accreditation institution was needed for

standardization.

When the score ranges used by TOMERs in public and private universities were
examined, it was seen that 17 different score ranges were used in 22 TOMERs in state
universities, and only 2 score ranges were used in common. When 5 TOMERs in private
universities were examined, it was determined that 3 different score ranges were used, only one
range was used by 3 TOMERs, and this score range was the same as a state university. When 5
TOMERSs in private universities were examined, it was determined that 3 different score ranges
were used, only one range was used by 3 TOMERs, and this score range was the same as a state
university. Similar findings were reached in the study by Basar and Boylu (2016). In order to
eliminate this problem and to evaluate students equally, it has been suggested that each center
can only take exams up to B2 level, and that a central exam can be held at certain times of the

year afterward.

When the score ranges determined by the high-experienced and low-experienced
TOMERs for the student levels are examined, it is seen that 4 TOMERs with high experience use
4 different score ranges, just as 3 TOMERs with low experience use different score ranges, and
it is seen that only two TOMERs which evaluated in the same range used A2 and B1 levels. It has
also been determined that there are common score ranges between TOMERs with high and low
experience. From this point of view, it has been understood that experience is not effective in
determining the course rate levels of TOMERs and there is no standard range in determining the
base score levels. It has been observed that the base scores used in the assessment and
evaluation process of Turkish teaching centers, which are actively continuing their activities
today, and the score ranges used to determine the level of students are largely different. Due to
the lack of certain standards in this process, it was revealed that the language levels of a student
at B1 level in one TOMER and B1 level student in another TOMER could not be the same. Based

on the results obtained from the research, the following suggestions have been developed:

1. A study can be conducted in which the opinions of the experts in teaching Turkish to
foreigners, assessment and evaluation experts and the managers of Turkish teaching centers are

taken and a general framework is drawn for the assessment and evaluation process.

2. In the studies carried out in education and evaluation in Turkish education for

foreigners, an evaluation can be carried out successfully.
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Ozet: Kisilerarasi iletisimin gelisen teknolojiyle birlikte artmasi sonucu pek cok dil gibi Tiirkceye
olan merak da artmistir. Buglin Tlrkiye’de Universiteler biinyesinde yabanci uyruklu 6grencilere hizmet
veren 135 Tiirkce 6gretim merkezi bulunmaktadir. YOK catisi altinda toplanan ve ayni amaca hizmet eden
bu merkezlerin cesitli streglerinin de belli standartlar altinda yiritilmesi beklenmektedir. Clinki
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1. Giris

Dil, toplumlari ortak bir paydada bulusturan, belirli birikimlerin olusmasini ve bunun
gelecek nesillere aktarilmasini saglayan, zaman igerisinde kurallar cercevesinde gelisen ve
degisen konusuldugu toplum tarafindan bilinen kuralla sahip ve bu kurallar cercevesinde iletisimi
saglayan bir sistemdir. insanlarin kendilerini gesitli sekillerde ifade edebilmeleri icin mutlak arag
dildir. Dil hem zihinsel birikimi ifade etmekte hem de bu birikimi diger insanlara aktarmamiz
yani iletisim kurmamizi saglamaktadir. Bu iletisimin saglikli bir bicimde gergeklesmesi igin ayni

isaretlere ayni tepkileri vermek, yani ayni dili konusabilmek gereklidir.

Son yillarda yasanan teknolojik gelismelerle birlikte degisen diinya diizeni icerisinde
Ulkeler ekonomi, ticaret, teknoloji, egitim vb. yonlerden kiiresellesmis ve iletisimin 6nemi
giderek artmis, dinya Uzerinde yasayan toplumlar ve toplumlarin kiltiiriinde kendini
sekillendirmis bireylerin etkilesimi kolaylasmistir. Bu etkilesimle birlikte farkh toplumlara ait
bireylerin birbirleriyle iletisim kurabilmesi icin bir dil 6grenme gerekliligi ortaya cikmistir.
insanlarin dogduklari toplumdan edindikleri dilden baska bir dil 6grenmesi icin pek cok sebep
bulunmaktadir (Durmus, 2013). Zorunlu gog, savas, egitim, dini ve ticari iliskilerin dogurdugu
zaruri durumlarin yaninda Ulkeler arasinda yapilan kiltlr anlasmalari, yeni bir kiltird tanima ve
anlama meraki, o toplumda 6ne cikan kisilere duyulan ilgi de bireyleri yeni bir dil 6grenmeye
itmektedir. Clinkl insanlar artik televizyonda gordikleri bir dizinin ¢ekildigi llkeyi yakindan
tanimak ya da sosyal medyada gordiikleri taninmis kisileri daha iyi anlayabilmek gibi sebeplerden

hareketle bile dil 6grenmeye baslamistir.

Derin bir gegmise sahip olan Tirkge yillardir farkli kollari ile aktif olarak kullaniimaktadir.
Tirkce ¢ok eski bir tarihe ve bundan dolayi diger diller ile karsilastirinca biliylk bir zenginlige
sahiptir (Korkmaz, 2010). Glinlim{izde 6nemi oldukg¢a artan Tlrkge, Tirkiye'nin icinde bulundugu
sosyal, siyasi ve ekonomik iliskilerle birlikte 6grenme talebi bakimindan zenginlesmektedir
(Sahin, 2013). Turk dili var oldugu glinden itibaren sadece ana dil olarak degil tarihi sireg
icerisinde yabanci bir dil olarak da 6gretilmistir. Bu kadar kokli ve genis bir sahada konusulan
dilin yabanci bir dil olarak 6gretimi de normal karsilanmakla birlikte konusulma orani yiiksek
diger dillere gore yabancilara 6gretim bakimindan geride kaldigi ve bu konudaki ¢alismalara son

yirmi yillik siirecte agirlik verildigi ifade edilmektedir (iscan, 2015).

Farkli yas gruplarindaki bireyler ¢esitli amaclarla yabanci dil olarak Tiirk¢e 6grenmek igin
Tirkiye sinirlan icindeki veya yurtdisindaki kurslara bagvurmaktadir. Ozellikle yurt icindeki

kurslara devam edenlerin biyiik bir boliminin yliksekdgrenim siirecini Turkiye’de tamamlamak
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isteyen yabanci 6grencilerden olustugu bilinmektedir. Bu duruma sebep olarak yiksekogretim

seviyesindeki yabanci 6grencilerin llkeler ve egitimin yapilacagl kurumlar tarafindan ekonomik
bir kazang olarak goriilmesi ve bundan dolayi 6zellikle yliksekdgretim seviyesindeki 6grencilerin
dikkatini ¢eken cesitli firsatlar sunulmasi gosterilmektedir (Yardimcioglu, Besel ve Savasan,
2017). Tirkiye de 1990°li yillara kadar yiiksek 6gretim amaciyla yurtdisina 6grenci génderen bir
Ulke konumundayken yabanci 6grencilere sagladigl imkanlar dogrultusunda bu 06grenci
hareketliliginde 6ne gikmis, akraba topluluklariyla kurulan iliskiler, gesitli tGlkelerle yapilan kilttr
anlasmalari ve 1989 yilinda Sovyetler Birliginin dagilmasi ve Tirk Cumhuriyetlerinin kurulmasi
gibi olaylarin sonucunda yurt disindan yogun bir bicimde dgrenci kabuliine baslamistir (Ozgetin,

2013).

Cesitli milletlere mensup bireyler Tiirkiye’deki yiiksekdgretim siirecine kabul edildikten
sonra Universitelerin biinyesinde bulunan Tiirkce 6gretim merkezlerine basvurmaktadir. ilk
olarak 1984 yilinda Ankara Universitesi’nde Tiirkgeyi ve Tirk kiiltiiriinii 68retmek amaciyla agilan
Tlrkce 6gretim merkezleri tilkemizdeki Gniversitelerin biliylk bir b6liminde hizmet vermektedir
(Gedik, 2017). Ozdemir (2020) tarafindan yapilan ¢alismada Tiirkge 6gretim merkezleri hakkinda
yapilan arastirmalar kiyaslanarak sayilarin giderek arttigi ve etkin olarak hizmet veren 120 Tirkge
ogretim merkezinin bulundugu ifade edilmistir. Buglin itibariyle Ulkemizde universiteler
blnyesinde Tirkce 6greten 135 merkez bulunmakta ve s6z konusu artisin hala devam ettigi

acikca gorilmektedir.

Sayi olarak oldukca fazla olan ve YOK catisi altinda ortak amagla hizmet eden bu
merkezlerin cesitli faaliyetlerinin de ortak olmasi beklenmektedir. Clinkii bu merkezler
ogrencilerin Tiirkge 6grenim siirecini basariyla tamamladiklarini sertifikalarla belgeleyerek,
Tirkiye’deki diger (niversitelerde de egitim hayatlarina devam edebileceklerini ifade
etmektedir. Ancak uygulamaya bakildiginda 6grenci kabuld, derslerin yiritilme sekli, kullanilan
ders kitabi, yontem ve teknikler, 6lcme ve degerlendirme siireglerinde ortak bir anlayisla hareket
edilmedigi gortlmektedir. Bu calismada ise 6grenme basamagi kadar 6nemli olan 6lgme ve
degerlendirme basamaginin Tirkge Ogretim merkezleri tarafindan nasil gerceklestirildiginin
betimlenmesi amaclanmaktadir. Bu dogrultuda son yillarda 6zel (iniversitelerin de cogalmasiyla
birlikte sayica artan Tiirkce 6gretim merkezlerinin kur sinavlari icin belirledikleri becerilere gére
taban puan kriterleri ve 6grencileri degerlendirdikleri dil dizeyleri incelenmistir. Literatir
tarandiginda yabancilara Tirkge 6gretimi alaninda 6lgme ve degerlendirme galismalarinin sinirli

oldugu gorilmustir. Durmus (2013) tarafindan yapilan galismada Tirkge yeterlilik ve dlzey
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belirleme sinavlarinin standartlasmasi konusunda bir bosluk oldugu ifade edilmistir. Gedik

(2017) tarafindan yapilan calismada ise Tlrkiye’de bulunan ve yabanci dil olarak Tiirkce 6greten
ozel okul, kurs ve Universitelerdeki 6lgme araglarinin yabancilara Tirkce 6gretimi alaninin
ihtiyacini tam olarak karsilamadigi belirtilmistir. Bu ¢alismanin yabancilara Tirkce 6gretimi

alaninda 6lgme ve degerlendirme ¢alismalarina yol gdsterecegi diistintilmektedir.

Bu calismada Tiirkiye’de devlet ve 6zel Gniversiteler biinyesinde bulunan Tirkge 6gretim
merkezlerinin, dlcme ve degerlendirme silirecinde kullandiklari kur sinavi taban puanlarini ve
ogrenci dizeyini belirlemede kullandiklari puan aralklarini kurum tiirii ve deneyim agisindan
belirlemek amaglanmistir. Arastirmanin problemi “Tirkiye’deki Tiirkge 6gretim merkezlerinin
diizey belirleme kriterleri ve kur sinavi kriterleri kurum tirl ve deneyim acisindan nasildir?”

olarak belirlenmistir. Bu problem dogrultusunda, asagidaki alt problemlere cevap aranmaktadir:

1. Devlet ve 6zel Universitelerin bilinyesinde bulunan Tirkge 6gretim merkezlerinin

(TOMER) dil becerilerine gore taban puanlari nasildir?
2. Deneyimi yiiksek ve diisik TOMER’lerin dil becerilerine gére taban puanlari nasildir?

3. Devlet ve 6zel Universiteler biinyesindeki TOMER’lerde kur basari puan araliklari

nasildir?
4. Deneyimi yiiksek ve diisiik TOMER'lerde kur basari puan araliklari nasildir?
2. Yontem

Bu boélimde arastirma deseni, ¢alisma alani, verilerin toplanmasi ve verilerin analizi

aciklanmustir.
2.1. Arastirmanin Deseni

Bu calismada Tirkiye’de 6zel ve devlet Universitelerinde bulunan Tiirk¢e Ogretim
merkezlerinin 6lgme ve degerlendirme siirecini betimleyebilmek igin kurumlarin web siteleri ve
sinav yonergeleri incelenmistir. Bu sebeple g¢alisma nitel arastirma yontemlerinden dokiiman
analizi yontemiyle ylrGtalmastlr. “Dokiiman analizi arastirilmasi hedeflenen olgu veya oldular

hakkinda bilgi iceren materyallerin analizini kapsar.” (Yildirim ve Simsek, 2016:217).
2.2. Evren ve Orneklem

Arastirmanin amaci dogrultusunda Yiksekogretim Kurulu Ulusal Baskanligi resmi
sitesinin veri tabaninda Turkiye’deki tiniversiteler tespit edilmis ve Universitelerin web siteleri

ziyaret edilerek Turkge 6gretim merkezlerine ya da dil merkezlerine ulasilmistir. Glinimuizde 135
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Tirkce 6gretim merkezinin hizmet verdigi tespit edilmistir. 135 merkezin web siteleri ve sinav

yonergeleri incelendiginde hem kur bitirme sinavi taban puanlarinin hem de dil yeterlilik
diizeylerinin yer aldig1 merkezler amagli 6rneklem cesitlerinden maksimum ¢esitlilik rnekleme
yoluyla secilmistir. Maksimum cesitlilik 6rnekleme, “evrende incelenen problemle ilgili olarak
kendi icinde benzesik, farkli durumlarin belirlenerek calismanin bu durumlar {zerinde
yapilmasidir” (Blyukoztirk vd., 2020: 93). Bu dokiimanlar (zerinde yapilan incelemeler
dogrultusunda 27 merkezin verileri ele alinmistir. Arastirmada bu merkezler devlet iniversiteleri
ve 6zel Universiteler blinyesinde hizmet vermesi ve deneyimi disik (1 yil ve alti) ve deneyimi
yiksek (10 yil ve Ustii) olmasi bakimindan incelenmistir. Arastirmanin érneklemiyle ilgili ayrintili

bilgi Tablo 1'de gosterilmektedir.

Tablo 1
Arastirmanin Orneklemi
Devlet Universiteleri Ozel Universiteler Toplam
N % N % N %
1yil ve alti 1 3,7 2 7,4 3 11,1
2-5yil 7 25,9 2 7,4 9 33,3
6-9 yil 11 40,7 0 0,0 11 40,7
10 yil ve listii 3 11,1 1 3,7 4 14,8
Toplam 22 81,5 5 18,5 27 100

Tablo 1’deki veriler incelendiginde 6érnekleme alinan Tirkce 6gretim merkezlerinin 22’si
(%81,5) devlet Universitelerinin blinyesinde 5’i (%18,5) 6zel liniversitelerin blinyesinde hizmet
verdigi gortilmektedir. 1 yil ve alti deneyime sahip, devlet Universiteleri blinyesinde 1 (%3,7),
ozel Universitelerde 2 (%7,4) toplamda 3 (11,1) TOMER’in bulundugu tespit edilmistir. 2-5 yil
deneyime sahip, devlet Universiteleri blinyesinde 7 (%25,9) ve 6zel liniversiteler blinyesinde 2
(%7,4) toplamda 9 (%33,3) TOMER’in varlig gérilmistir. 6-9 yil arasinda deneyime sahip, devlet
tniversiteleri biinyesinde 11 (%40,7) TOMER’in bulundugu, 6zel (iniversiteler biinyesinde bu
aralikta deneyime sahip TOMER’in bulunmadigi gériilmistir. 10 yil ve Ustii deneyime sahip,
devlet Gniversiteleri biinyesinde 3 (%11,1) ve 6zel Gniversiteler binyesinde 1 (%3,7) toplamda 4

(%14,8) TOMER’in oldugu tespit edilmistir.
2.3. Verilerin Toplanmasi

Belirlenen 27 Tirkge 6gretim merkezi, web sitelerinden ve sinav yonergelerinden elde
edilen bilgiler toplanmistir. Bu bilgiler dogrultusunda merkezlerin kur sinavi taban puanlari ve
ogrencilerin dlzeylerini belirledikleri puan araliklari kurum tiirii ve deneyim yoniinden ayrintili

olarak incelenmistir.

307 Sinirsiz Egitim ve Arastirma Dergisi, 6 (2), 291 - 315



(\Pzzz Tirkce Ogretim Merkezlerinin (TOMER) Olcme ve Degerlendirme...
Ramazan CAVUSOGLU, Ayse Derya ISIK

2.4. Verilerin Analizi

Arastirmada elde edilen veriler betimsel analiz yontemiyle analiz edilmistir. Betimsel
analizde “elde edilen veriler daha dnceden belirlenen temalara gére 6zetlenir ve yorumlanir”
(Yildirnm ve Simsek, 2016:239). Veriler arastirmaci tarafindan analiz edilmistir. Elde edilen
bulgular kodlanarak ve gruplandirilarak frekans (f) ve ylzde (%) olarak tablolar halinde

sunulmustur.
3. Bulgular

Bu bolimde Turkiye'deki Tirkce oOgretim merkezlerinin 6lcme ve degerlendirme

slireclerinin dort alt problem dogrultusunda frekans dagilimlarina iliskin bulgular yer almaktadir.

Arastirmanin ilk alt problemi Tirkge 6gretim merkezlerinin dil becerilerine gore taban
puanlari ile ilgilidir. Bu dogrultuda “Devlet ve 6zel Universitelerin bilinyesinde bulunan Tirkce
ogretim merkezlerinin (TOMER) dil becerilerine gére taban puanlari nasildir?” alt problemine

yonelik bulgular Tablo 2’de sunulmustur.

Tablo 2

Ozel ve Devlet Universiteleri Biinyesindeki TOMER’lerin Dil Becerileri Taban Puanlarina Yénelik

Taban Puanlar Dinleme Okuma Konusma Yazma Dil Bilgisi

N % N % N % N % N %

9 Puan 2 7,4 0 0,0 1 3,7 0 0,0 1 3,7

_ 10 Puan 3 11,1 2 74 2 7,4 3 11,1 3 111

% 12 Puan 1 3,7 2 74 1 3,7 2 7,4 0 0,0

= 12,5 Puan 1 3,7 1 37 1 3,7 1 3,7 0 0,0

g 13 Puan 1 37 1 37 1 37 1 37 0 00

S 15 Puan 10 370 12 444 13 481 12 444 1 3,7

E 20 Puan 1 3,7 1 3,7 0 0,0 0 0,0 0 0,0

§ *50 Puan 2 7,4 2 74 2 7,4 2 7,4 0 0,0

*60 Puan 1 3,7 1 3,7 1 3,7 1 3,7 0 0,0
Toplam 22 814 22 81,4 22 81,4 22 81,4 5 185

E 12 Puan 1 3,7 1 37 1 3,7 1 3,7 1 3,4

3 ,-g 15 Puan 3 11,1 3 11,1 3 11,1 3 11,1 0 0,0

S g *70 Puan 1 37 1 37 1 37 1 37 0 00

S Toplam 5 185 5 185 5 185 5 185 1 3,4

Dagilim Tablosu
*50, 60 ve 70 puanlar 100 {izerinden degerlendirilmektedir. Kur basarisi icin beceri sinavlarindan elde
edilen puanlarin toplaminin ortalamasi izerinden degerlendirme yapilmaktadir.

Tablo 2 incelendiginde TOMER’lerin kur bitirme sinavi taban puanlari kurum tiiriine gére
devlet ve 0Ozel universiteler olmak Uzere iki baslhk altindan incelenmistir. Devlet
tniversitelerindeki 22 (%81,5) TOMER incelendiginde dinleme becerisi i¢in taban puan olarak

2’sinin (%7,4) 9 puani, 3’lUniin (%11,1) 10 puani, 1’inin (%3,7) 12 puani, 1’'inin (%3,7) 12,5 puani,
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1’inin (%3,7) 13 puani, 10’unun (%37,0) 15 puani, 1'inin (%3,7) 20 puani, 2’sinin (%7,4) 50 puani,

1’inin (%3,7) 60 puani kabul ettigi gérilmustir. Okuma becerisi i¢in ise 2’sinin (%7,4) 10 puani,
2’sinin (%7,4) 12 puani, 1'inin (%3,7) 12,5 puani, 12’sinin (%44,4) 15 puani, 1’inin (%3,7), 20
puani, 2’sinin (%7,4) 50 puani, 1’inin (%3,7) 60 puani kabul ettigi, 9 puanin okuma becerisinde
taban puan kriteri olarak kullanilmadigi gértlmustir. Konusma becerisi igcin 1’inin (%3,7) 9 puani,
2’sinin (%7,4) 10 puani, 1'inin (%3,7) 12 puani, 1'inin (%3,7) 12,5 puani, 1’inin (%3,7) 13 puani,
13’Unln (%48,1) 15 puani, 2’sinin (%7,4) 50 puani, 1’inin (%3,7), 60 puani kullandigi, konusma
becerisinde 20 puanin taban puan kriteri olarak kullanilmadigi goriilmistir. Yazma becerisi igin
3’niin (%11,1) 10 puani, 2’sinin (%7,4) 12 puani, 1'inin (%3,7) 12,5 puani, 1’inin (%3,7) 13 puani,
12'sinin (%44,4) 15 puani, 2’sinin (%7,4) 50 puani, 1’inin (%3,7) 60 puani kullandigi, yazma
becerisinde 9 puani ve 20 puanin taban puan olarak kullanmadigi gérilmustir. Dil bilgisi becerisi
icin 17 merkezin kriter belirlemedigi, sadece 5 merkezin taban puan belirledigi ve 1’inin (%3,7) 9

puani, 3'nlin (%11,1) 10 puani, 1’inin (%3,7) 15 puani kabul ettigi gorilmustir.

Ozel universitelerdeki 5 (%18,5) TOMER incelendiginde dinleme, okuma konusma
becerileriigin taban puan olarak 1'inin (%3,7) 12 puani, 3'nlin (%11,1), 15 puani, 1’inin (%3,7) 70
puani kullandig1 gérilmustdr. Dil bilgisi becerisi icin sadece 1 merkezin (3,7) 12 puani kabul ettigi

diger 4 merkezin dil bilgisini becerisi igin kriter belirlemedigi gorilmistir.

Arastirmanin ikinci alt problemi Tiirke 6gretim merkezlerinde (TOMER) deneyimi diigiik
ve yiiksek olanlarin dil becerilerine gére taban puanlari ile ilgilidir. “Deneyimi yiksek ve disuk
TOMER’lerin dil becerilerine goére taban puanlari nasildir?” alt problemine yénelik bulgular Tablo

3’te sunulmustur.

Tablo 3
Deneyimi Yiiksek ve Diisiik TOMER’lerin Dil Becerileri Taban Puanlarina Yénelik Dagilim Tablosu
Taban Puanlar Dinleme Okuma Konusma Yazma Dil Bilgisi
N % N % N % N % N %

L. 15 Puan 2 50,0 2 50,0 2 50,0 2 50,0 0 0,0

Deneyimi
Yiiksek *50 Puan 2 50,0 2 50,0 2 50,0 2 50,0 0 0,0
Toplam 4 100,0 4 100,0 4 100,0 4 100,0 0 0,0
12 Puan 1 33,3 1 33,3 1 33,3 1 33,3 1 33,3
Deneyimi 15 Puan 1 33,3 1 33,3 1 33,3 1 33,3 0 0,0
Distik *70Puan 1 333 1 333 1 333 1 333 0 00

Toplam 3 1000 3 1000 3 1000 3 100,0 1 333

*50 ve 70 puanlar 100 Uzerinden degerlendirilmektedir. Kur basarisi igin beceri sinavlarindan elde edilen puanlarin
toplaminin ortalamasi Gizerinden degerlendirme yapilmaktadir.

Tablo 3 incelendiginde deneyimi yiiksek TOMER’lerin 2’sinin (%50,0) dinleme, okuma,

konusma ve yazma becerisi i¢in taban puan olarak 15 puani, 2’sinin (%50,0) dinleme, okuma,
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konusma ve yazma becerisi i¢in taban puan olarak 50 puani kabul etmistir. 10 yil ve Usti

merkezlerde dil bilgisi becerisi icin taban puan belirtiimemistir. Deneyimi diisiik TOMER’lerin
dinleme okuma konusma, yazma becerileri icin taban puan olarak 1’inin (%33,3) 12 puani, 1’inin
sadece 1 (%33,3) TOMER'’in 12 puani kabul ettigi diger iki TOMER’in dil bilgisi becerisi icin taban

puan belirlemedigi gorilmustur.

Arastirmanin lglnci alt problemi devlet ve 6zel iniversiteler biinyesinde hizmet veren
TOMER’lerin kur basari puan araliklariyla ilgilidir. Bu dogrultuda “Devlet ve ézel tiniversiteler
biinyesindeki TOMER’lerde kur basari puan araliklari nasildir?” alt problemine iligskin bulgular

Tablo 4’te gosterilmistir.

Tablo 4
Devlet ve Ozel Universitelerdeki TOMER’lerin Kur Diizeyleri icin Belirledikleri Puan Araliklari
Devlet Ozel
Al A2 B1 B2 C1 C2 N % N %
0-19 20-39 40-54 55-69 70-100 - 1 3,7 0 0,0
0-24 25-39 40-49 50-59 60-69 70-100 1 3,7 0 0,0
0-25 26-40 41-55 56-70 71-100 - 1 3,7 0 0,0
0-29 30-39 40-49 50-49 60-69 - 1 3,7 0 0,0
0-29 30-59 60-74 75-84 85-94 95-100 0 0,0 1 3,7
0-30 31-45 46-60 61-70 71-80 81-100 1 3,7 0 0,0
0-30 31-45 46-60 61-75 76-90 91-100 1 3,7 0 0,0
0-30 31-59 60-69 70-79 80-99 100 1 3,7 0 0,0
0-35,99 36-49,99 50-69,99 70-84,99 85-100 - 1 3,7 0 0,0
0-39 40-49 50-59 60-69 70-100 - 1 3,7 0 0,0
0-39 40-49 50-59 60-70 71-88 89-100 2 7,4 0 0,0
0-49 50-59 60-69 70-84 85-100 - 3 11,1 0 0,0
0-49 50-59 60-65 66-70 71-100 - 1 3,7 0 0,0
1-24 25-49 50-64 65-74 75-100 - 1 3,7 0 0,0
1-39 40-49 50-59 60-69 70-100 - 1 3,7 0 0,0
20-49 50-59 60-69 70-79 80-89 90-100 1 3,7 3 11,1
25-39 40-49 50-59 60-69 70-100 - 1 3,7 0 0,0
25-39 40-49 50-59 60-69 70-95 96-100 1 3,7 0 0,0
30-39 40-49 50-59 60-69 70-79 80-89 0 0,0 1 3,7

Toplam 22 81,5

(5}

18,5

Tablo 4 incelendiginde “0-49, 50-59, 60-69, 70-84, 85-100" puan araliginin devlet
tniversitelerindeki 3 (%11,1) TOMER tarafindan tercih edildigi, diger puan araliklarinin sadece
bir TOMER tarafindan kullanildigi ve devlet {iniversitelerindeki TOMER’lerde 17 farkli puan
araliginin varligi tespit edilmistir. Ozel tGniversitelerdeki TOMER'lerin 3’iiniin (%11,1) “20-49, 50-
59, 60-69, 70-79, 80-89, 90-100” puan arahgini kullandigi ve bu araligin 1 (%3,7) devlet
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tniversitesi tarafindan da kullanildigi bilgisine ulasilmistir. Ozel Universiteler biinyesinde

bulunan diger 3 TOMER’de ise 3 farkli puan araliginin kullanildigi tespit edilmistir. Belirlenen
ortakliklar disinda devlet Gniversiteleri ile 6zel Universiteler biinyesindeki TOMER’lerin
belirledikleri kur basari puan araliklarinin birbirinden farkli oldugu bulgusuna ulasilmistir. Ayrica
C2 seviyesi icin devlet tiniversitelerindeki 22 TOMER’den 8’inin (%29,6) ve dzel tiniversitelerdeki

5 (%18,5) TOMER’in tamaminin puan arahgi belirledigi de ulasilan bulgular arasindadir.

Arastirmanin dérdiincii alt problemi deneyimi yiiksek ve diisiik TOMER’lerin kur basari
puan araliklariyla ilgilidir. Bu dogrultuda “Deneyimi ylksek ve diisik Tiirk¢e 6gretim merkezleri
(TOMER) o6grencilerin dil diizeylerini hangi puan araliklarinda degerlendirmektedir?” alt

problemine yonelik bulgular Tablo 5'te gdsterilmistir.

Tablo 5
Deneyimi Yiiksek ve Deneyimi Diisiik TOMER’lerin Kur Diizeyleri icin Belirledikleri Puan Araliklari
Al A2 Bl B2 C1 C2 N %
0-39 40-49 50-59 60-69 70-79 70-100 1 25,0
€ x 20-49 50-59 60-69 70-79 80-89 90-100 1 25,0
h é 0-30 31-45 46-60 61-70 7180 81-100 1 250
8 > 0-35,99 36-49,99 50-69,99 70-84,99 85-100 - 1 25,0
Toplam 4 100,0
—_ 0-29 30-59 60-74 75-84 85-94 95-100 1 33,3
'q§>). %"» 0-39 40-49 50-59 60-70 71-88 89-100 1 33,3
S 8 30-39 40-49 50-59 60-69 70-79 80-89 1 33,3
e Toplam 3 100,0

Tablo 5 incelendiginde deneyimi yiiksek 4 TOMER’de A1, A2, B1, B2, C1 ve C2 seviyeleri
icin belirlenen kur diizeyi puan araliklarinin birbirinden farkl oldugu goriilmustiir. Deneyimi
diisik 3 TOMER incelendiginde ise A2 seviyesi icin 2 (%66,6) TOMER’in “40-49” araligini
kullandigi, B1 seviyesi icin ayni 2 (%66,6) TOMER’in “50-59” puan araligini kullandig
goralmastir. A1, B2, C1 ve C2 seviyeleri icin belirlenen puan araliklarinda ise birbirinden farkli
oldugu bulgusuna ulasilmistir. Ayni zamanda deneyimi diisik ve yiiksek TOMER’ler
karsilastirildiginda Al seviyesi icin 1 disiik ve 1 yiiksek deneyimli TOMER’in “0-39” araligini
kullandigl, A2 seviyesi icin “40-49 puan araligini 1 yiiksek ve 2 disiik deneyimli TOMER’in
kullandigi tespit edilmistir. B1 seviyesinde “50-59 arahigini 1 yliksek ve 2 disik deneyimli
TOMER’in kullandigl, B2 seviyesi icin “60-69” araligini 1 diisiik ve 1 yiiksek deneyimli TOMER’in
kullandig tespit edilmistir. C1 seviyesi icin deneyimi yiiksek ve diisiik 1 TOMER'in “70-79” puan
araligini kullandigl ve C2 seviyesi icin ortak puan araliginin bulunmadigl da ulasilan bulgular

arasindadir.
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3. Sonug, Tartisma ve Oneriler

Turkce 6gretim merkezlerinin web siteleri ve sinav yonergeleri incelendiginde hem kur
taban puanlarinin hem de 6grenci dil dizeyleri puan aralklar bilgisinin oldugu 27 merkeze
ulasilmistir. Bu merkezlerin 22’si (%81,5) devlet (Universitesi blinyesinde faaliyetlerini

surdariarken, 5’i (%18,5) 6zel Universitelerde faaliyetlerine devam etmektedir.

Turkce 6gretim merkezlerinin tim kurlarin sonunda dil becerilerinin tiimine yonelik
yaptigi sinavlarinin taban puan kriterleri merkezlerin devlet ya da 6zel Giniversitelerde bulunmasi
durumu bakimdan incelenmistir. Devlet {iniversitelerindeki TOMER’lere bakildiginda dinleme,
okuma, konusma ve yazma becerilerinin tim{ icin en fazla tercih edilen puanin 15 oldugu tespit
edilmistir. Ancak dinleme becerisi icin 9, okuma icin 8, konusma icin 8, yazma icin 7 farkl taban
puanin kullanildigi bundan hareketle de devlet (iniversitelerindeki TOMER’lerin kur taban
uygulamalarinda bir standardin olmadigi goriilmistiir. Ozel Giniversitelerdeki TOMER’lerde yine
en ¢ok 15 Puanin tiim beceriler icin taban puan olarak belirlendigi ancak 2 farkli puanin daha var
oldugu bundan hareketle 6zel Universitelerdeki TOMER’lerde de kur sinavlari agisindan bir
standardin olmadigi gorilmistir. Ozdemir'in (2020) liniversitelerin kur sinav puanlarini 13
TOMER iizerinden incelendigi calismada da ders saatlerinin, kur sonu sinavlarinin taban

puanlarinin ve dlizey puan araliklarinin birbirinden farkli oldugu sonucuna ulasilimistir.

Dinleme ve konusma ve dil bilgisi becerisi icin taban puan olarak en dusiik 9 puanin
belirlendigi, okuma ve yazma becerilerinde ise en diisiik puanin 10 oldugu tespit edilmistir. Bu
durumun dinleme ve konusma ve dil bilgisi becerilerinin 6lgme ve degerlendirme siirecinin
okuma ve yazma becerilerine gére daha zor olmasindan, 6lgmeyi yapacak kisilerin tutumundan
kaynakladigi soylenebilir. Boylu'nun (2019) yaptigi calismada ise Ogreticilerin dinleme ve
konusma becerilerinin 6lgmede kendilerini yeterli gdrmelerine karsin sinavlarda pek ¢ok hatayla

karsilasildigi bilgisine ulasilmistir.

Deneyimi yiksek (10 yil ve tizeri) ve disik (1 yil ve alti) Tlrkce 6gretim merkezlerinin dil
becerileri taban puanlari incelendiginde ise deneyimi yiiksek TOMER'lerin dil becerileri icin taban
puan belirlemedigi, biitlin becerilerde toplam puani 50 olan 6grencileri basarili kabul ettikleri,
yarisinin ise her bir beceriicin 15 puani taban puan kabul ettikleri gortilmustiir. Bundan hareketle
deneyimi yiiksek TOMER’lerin belli puanlar yéniinden benzerlik géstermesinden ve deneyimi
diistik TOMER’lerin farkli puanlari kullanmasindan dolayi deneyimin kur taban puanlari iizerinde
etkili olabilecegi soncuna ulasiimistir. ikiel (2019) tarafindan yapilan ¢alismada ise TOMER’lerin

genelinde yonetmelikler agisindan ortakliklar bulunsa da 6l¢me ve degerlendirme dahil pek ¢ok
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slrecin ayni olmadigl, standartlasma icin bir akreditasyon kurumuna ihtiya¢ duyuldugu ifade

edilmistir.

Devlet ve 6zel liniversitelerdeki TOMER’lerin kur diizeylerini belirlemede kullandiklari
puan araliklarina bakildiginda devlet {niversitelerindeki 22 TOMER’de 17 farkh puan araliginin
kullanildigi, sadece 2 puan araliginin ortak kullanildigi gérilmistiir. Ozel tniversitelerdeki 5
TOMER incelendiginde 3 farkli puan araliginin kullanildigi sadece bir araligin 3 TOMER tarafindan
kullanildigi ve bu puan araliginin bir devlet Universitesiyle ayni oldugu tespit edilmistir. Bu
dogrultuda devlet ve 6zel tniversitelerindeki TOMER’lerde diizey belirlemede kullanilan puan
araliklari bakimindan belirlenen ortak araliklar haricinde tamamen farkli oldugu bilgisine
ulasiimistir. Basar ve Boylu (2016) tarafindan yapilan calismada da benzer bulgulara ulasiimistir.
Bu sorunun ortadan kalkmasi ve 6grencileri esit degerlendirebilmek icin her merkezin sadece B2
diizeyine kadar sinav yapabilecegi ve sonrasi icin merkezi bir sinavin yilin belli zamanlarinda

yapilabilecegi 6nerisinde bulunulmustur.

Deneyimi yiiksek ve disik TOMER'lerin 6grenci diizeyleri icin belirledikleri puan
araliklari incelendiginde deneyimi yiiksek 4 TOMER’in birbirinden farkli 4 puan araligi kullandig
ayni sekilde deneyimi diisiik 3 TOMER’in birbirinden farkli puan araliklarini kullandigi, sadece A2
ve B1 diizeyini iki TOMER’in ayni aralikta degerlendirdigi goriilmistiir. Deneyimi yiiksek ve diisiik
TOMER'ler arasinda da ortak puan araliklarinin bulundugu da tespit edilmistir. Buradan
hareketle deneyimin TOMER’lerin kur diizeylerini belirlemede etkili olmadigi ve kur diizeylerini

belirlemede standart bir araligin bulunmadigi anlasiimistir.

GuUnUmuzde faaliyetlerine aktif bir sekilde devam eden Tirkge 6gretim merkezlerinin
6lgme ve degerlendirme sirecinde kullandiklari taban puanlarin ve 6grencilerin dizeylerini
belirlemede kullanilan puan araliklarinin blyiik oranda farkh oldugu gorilmistir. Bu silregte
belli standartlarin olmamasindan dolayi bir TOMER’de B1 diizeyinde olan égrenci ile baska bir
TOMER’de B1 diizeyinde olan 6grencinin dil diizeylerinin ayni olamayacag ortaya ¢cikmistir

Arastirmadan elde edilen sonuclara dayanarak asagida yer alan oneriler gelistirilmistir:

1. Yabancilara Tirkge 6gretimi alan uzmanlarinin, 6lgme ve degerlendirme uzmanlarinin
ve Turkce O6gretim merkezleri yoneticilerinin gorislerinin alindigl ve 6lgme ve degerlendirme

slireci icin genel bir gercevenin cizildigi bir calisma yapilabilir.

2. Yabancilara Tirkce 6gretiminde 6lgme ve degerlendirme c¢alismalarini yiriten ve

merkezi bir sinav diizenleyen bir Ust kurumun kurulmasi saglanabilir.
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CIKAR CATISMASI BEYANI

Yazarlar bu ¢alismalarinda herhangi bir sekilde ¢ikar ¢catismasi olmadigini beyan ederler.
ARASTIRMA VE YAYIN ETiGi BEYANI
Yazarlar bu ¢alismalarinda arastirma ve yayin etigine uyuldugunu beyan ederler.
YAZAR SORUMLULUK BEYANI

Yazarlar bu ¢alismanin “Kavramsal Cerceve, Yontem Tasarimi, Arastirma, Veri Analizi,
Kaynaklari Toplama, Gérsellestirme” kisminin Ramazan Cavusoglu, “Yazi Taslagl, inceleme ve
Dlizenleme, Proje Yonetimi” kisminin Dog. Dr. Ayse Derya ISIK tarafindan yapildigini beyan

ederler.
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