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ABSTRACT

This quasi-experimental study explored the impact of a seven-week
intervention in reciprocal teaching (RT) on improving pre-service
English-as-a-foreign-language (EFL) teachers’ (PSEFLTs) reading
comprehension skills. The experimental group (N = 56) were subjected
to an intervention designed to help them understand and apply the steps
in RT while the control group (N = 53) attended to reading classes
taught conventionally. Data was collected from a pre-reading test
administered prior to the commencement and a post-reading test
administered following the intervention, and a semi-structured
interview. The findings revealed there was no statistically significant
difference in experimental and control group participants’ reading
comprehension skills in the pre-reading test; nevertheless, the
experimental group outperformed the control group in the post-reading
test. Analysis of the qualitative data demonstrated the PSEFLTs
viewed the RT intervention as effective in developing their reading
comprehension skills and would implement it in their future teaching.
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Introduction

Developing reading comprehension skills of students at any level of education
performs a fundamental role in the success they will achieve in their current and
prospective educational lives, which illustrates that enhanced reading skills also underlie
the achievements students gain in any course they take at tertiary level. Parallel to this,
improving reading skills in a target language adds to the development of skills in using it.
The considerable weight carried by reading skills has led to the production of a plethora of
research on it thus far (Datta & Ross, 2002, Ersanli & Cakir, 2017; Ferrer et al., 2017;
Huang et al., 2014; Kingston & George, 2014; Moon et al., 2016; Nayak & Sylva, 2013;
Sahan, 2012).

Tertiary students are underprepared for fulfilling reading requirements of university
education (Feller et al., 2020), which could have its origin in their prior educational lives
(Wulfemeyer, 2019). To illustrate, undergraduate students’ academic reading proficiency
was reported not to vary according to their class level and not to show improvement
toward their graduation in the study by Gorzycki et al. (2016). Therefore, taking Reading
Skills course is construed to exert a profound impact on underprepared tertiary students’
success in college (Cox et al., 2003). Nonetheless, the positive impact to be created by
taking Reading Skills course on gaining academic achievement cannot be constrained
merely to underprepared tertiary students because its beneficial effect can also be extended
to the short- and long-term success to be achieved by pre-service English-as-a-foreign-
language (EFL) teachers (PSEFLTS). Given the fact that enhancing reading comprehension
skills plays a pivotal role in the successful completion of the initial English language
teacher education program, reciprocal teaching (RT), developed by Brown and Palincsar
(1982) notably with a view to improving reading skills by virtue of promoting the
interaction amidst students, could be resorted in the attempts made to hone PSEFLTS’
reading comprehension skills (e.g., Slater & Horstman, 2002; Zendler & Reile, 2018).
Nevertheless, review of the literature on RT unravels that the relationship between the
implementation of it and PSEFLTSs’ reading comprehension skills in the target language is
in need of research to be enlightened. For this reason, the present study has the potential to
fill the gap of concern in the literature.

Literature review

Teaching reading to tertiary and EFL students

College students, who are aware of the significance of developing their reading
skills (Howard et al., 2018), have been exposed to a variety of treatments such as
following a structured reading curriculum (Alamprese et al., 2011), extensive reading
programs (Cockerill et al., 2019; Morshedian et al., 2017; Nhapulo et al., 2017; Shore et
al., 2015), the provision of critical literacy instruction (Taspmar & Cubuke¢u, 2020), and
the application of Cognitive Academic Language Learning Approach (Albashtawi, 2019)
to help them develop their reading skills. As well as these, improving vocabulary skills
(Ari, 2016; Khezrlou et al., 2017) and interventions in reading strategies are exhibited to
be useful for enhancing reading proficiency (Okkinga et al., 2018). The effect of the
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teaching of strategic reading on tertiary students’ reading skills has been the topic of an
indispensable number of research, one of which was carried out by Caverly et al. (2004).
The study reported the development in tertiary students’ reading scores as a result of
strategic reading instruction. Training students in metacognitive reading strategies was
demonstrated to promote their self-regulation as reading (Ditzel, 2010). A correlation
between metacognitive strategy use and reading proficiency was reported in Kim’s (2016)
paper. In the same vein, Kung’s (2019) study revealed that advanced EFL students
preferred to use cognitive and metacognitive knowledge as reading English texts.
Furthermore, the findings in that study illustrated that authentic texts increased learner
motivation. Increasing tertiary students’ motivation for reading, and thus, developing their
reading comprehension skills can be enabled by placing university students in the center of
the teaching of reading (Douglas et al., 2016). To exemplify, giving them a chance to have
a say in the choice of texts they will read could foster their reading comprehension
(Durmin & Sherman, 2008), which can gain meaning keeping in mind their age and
maturity.

Teaching of reading strategies, playing a vital part in improving reading
comprehension skills, should be based on a set of criteria like what strategies to teach,
when to teach them (Taraban et al.,, 2004) and how to teach them. Explicit strategy
instruction is presented in the literature to be effective in enhancing reading
comprehension (e.g., Ghavamnia, 2019). Explicitly taught cognitive and metacognitive
reading strategies were demonstrated to lead to improvement in EFL students’ reading
comprehension in the research undertaken by Aghaie and Zhang (2012). Individual
differences among adult learners should be taken into account as examining their reading
skills (Macaruso & Shankweiler, 2010) though it was indicated in Song et al.’s (2020)
study that English as-a-second language readers utilized similar strategies. The study by
Tsai, Ernst and Talley (2010) demonstrated that skilled Chinese EFL readers as against
less skilled ones used more strategies in reading English texts. The impact of modified
collaborative strategic reading on EFL college students’ reading comprehension was
examined in the research by Zoghi et al. (2010), which showed the intervention did not
result in significant gains in reading comprehension skills. In addition to the investigations
into the influence of the implementation of reading strategies on the reading
comprehension development, collaborative learning is yielded to contribute to reading
achievement (Ghaith, 2003). For instance, the research by Jalilifar (2010) revealed that
cooperative learning techniques were more effective than traditional ones in EFL students’
reading comprehension.

The effect exerted by technology integration on the development in reading skills is
also investigated (e.g., Chen & Chen, 2014; Kuehner, 1999; Wang, 2017). The study by
Kealey and Mather (2019) revealed that computer-assisted instruction helped college
students develop positive attitudes towards reading and increase their reading gains.
Likewise, implementation of blended learning was exhibited to be influential in improving
college students’ reading proficiency in Yang’s (2012) research. In line with that study, the
research carried out by Liu (2020) reported that online teaching of reading resulted in more
reading gains than traditional way of teaching reading. Additionally, it was indicated that
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online teaching of reading motivated students more via stimulating learning conditions.
Similarly, mobile assisted online instruction enhanced EFL students’ reading
comprehension in Chang and Hsu’s (2011) study. The research by Chang and Millett
(2015) reported that audio—assisted extensive reading produced higher levels of EFL
student reading comprehension when compared to silent reading. The level of reading
comprehension of students exposed to online-based reading strategy instruction was higher
than the one of students receiving paper-based reading strategy instruction in the research
by Huang (2016). The use of blogging was shown to increase the interaction amongst
tertiary students and to improve retention rate, yet it did not bring about a positive effect
on their reading achievement in Hsu and Wang’s (2010) paper.

Reciprocal teaching

RT, consisting of four consecutive stages: summarizing, questioning, clarifying and
predicting, enhances reading comprehension (King & Johnson, 1998; Seymour & Osana,
2003) through fostering student interaction in a structured way (Gruenham, 2012). The
research carried out by Soonthornmanee (2002) revealed that RT facilitated EFL students’
reading skills. Another study exploring the influence of RT on reading skills was
undertaken by Chang and Lan (2019) who based the technique on Moodle. The results
indicated that Moodle-based RT enabled EFL students to perform better on the post-
reading test. The study done by Palincsar and Brown (1984) demonstrated that
implementation of RT brought about improvement in reading comprehension. Similarly,
the participants being exposed to RT training developed their reading comprehension more
and scored higher in the post- and follow-up-tests in the study undertaken by Sporer et al.
(2009). Pointing out the value of RT, Gilbert (2018) drew the attention to the importance
of placing it within a wide spectrum of reading strategies by implementing it in disparate
reading communities. The research by Tarchi and Pinto (2016) indicated that RT could
create a learning environment that is rich of interaction. In addition, integrating RT into an
online learning environment contributed to enhancing EFL students’ reading
comprehension (Tseng & Yeh, 2018; Yang, 2010).

The review of literature unearths that there is no study investigating the influence
of RT on developing reading comprehension skills of PSEFLTs, who will need to
implement reading strategies to improve their prospective students’ reading skills. Keeping
in mind this gap in the literature, this study aims to find answers to the following research
questions.

1. Does the intervention in RT impinge upon PSEFLTs’ reading comprehension
skills?

1a. Is there a statistically significant difference between pre-reading test results
of the experimental and control groups?

1Db. Is there a statistically significant difference between post-reading test results
of the experimental and control groups?

2. What are PSEFLTSs’ views about the intervention in RT they have been subjected
to?
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Methodology

Resign design

This research was designed as a quasi-experimental study. As suggested by
Creswell (2012), pre- and post-test design approach was adopted in this study. Prior to the
start of the study, ethical approval was obtained from the ethics board of the university in
which this research was carried out. One of the two freshman groups, already formed at the
beginning of the academic year by the head of the department of English language
teaching, was selected as the experimental group and the other as the control group,
explicating why the present study is a quasi-experimental research.

Participants

A total of 109 freshman PSEFLTSs studying at a state university took part in this
study. Table 1 below displays the demographic information about them.

Table 1. Demographic Information about the Participants

Group N Age (X Gender
Female Male

Experimental 56 194 44 12

Control 53 19.1 43 10

As can be seen in the Table, the number of the participants in the experimental
group (n = 56) is close to the one in the control group (n = 53). The mean age of the
experimental group participants was 19.4 while that of the control group was 19.1 when
this research was undertaken. The number of the female participants in the experimental
and control group (n = 44, n = 43, respectively) is higher than the male participants in the
experimental and control group (n = 12, n = 10, respectively).

The PSEFLTs were informed about the purpose of the study and their right about
withdrawing from the study any time they desired. No information that can reveal the
identity of the participants will be presented throughout this research to maintain the
anonymity and confidentiality in the research.

Context

In the context of this study, freshman PSEFLTSs take two-hour Reading Skills |
course in the fall term of the first academic year in the program and two-hour Reading
Skills 11 course in the spring term of the same academic year. One midterm exam,
comprising 40% of the final grade and final exam constituting its 60% are administered to
assess how much PSEFLTs have learned from Reading Skills courses. Below are the
objectives of Reading Skills I and Il course.

Obijectives of reading skills I course

This course is designed to help PSEFLTSs develop their reading skills comprising
reading between lines and guessing the main idea of a text. Additionally, this course aims
at helping them acquire high-level reading skills involving digging out the main idea of a
text, being able to use semantic connections amongst sentences, and becoming aware of
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various perspectives by reading authentic texts. Aside from these, another objective of this
course is to provide guidance to PSEFLTSs in picking up critical thinking skills (Higher
Education Board, 2018).

Objectives of reading skills 1l course

This course is designed to help PSEFLTs develop their skills of drawing logical
inferences via deductive and inductive reasoning, reading between lines, and
comprehending literal and figurative meaning through analyzing the information provided
in passages. This course, additionally, aims at supporting PSEFLTSs in developing their
ability to express personal opinions regarding the reading either orally or in written form.
This course also targets raising the awareness of PSEFLTs of the fact that what is
comprehended by the reader may vary from the meaning intended to be conveyed by the
author (Higher Education Board, 2018).

Procedure

This study was conducted when the study participants were enrolled in Reading
Skills 11 course and had passed Reading Skills I course successfully in the fall term. One of
the researchers taught the course in both groups. A pre-reading test was administered to
find out if there was a statistically significant difference between reading comprehension
achievements of the experimental and control group before the start of the intervention.
Then, the intervention in RT in the experimental group was commenced. Seven articles on
foreign language reading skills and PSEFLT education were selected by the researchers.
The PSEFLTSs in the experimental and control groups were asked to read the articles to be
worked on during class hours. The first article dealt with in the first week of the
intervention catered for helping the experimental group comprehend the stages of the RT
technique in the light of the explanations provided by the researcher and modelling done
by her. Following the elucidation as to employing the RT technique, the participants in the
experimental group were told to form groups of four. Each group member assumed a
different role in accordance with the stages of RT: summarizer, questioner, clarifier and
predictor. The researcher helped the participants who could not join a group form separate
groups. The experimental group participants wanting to change their groups were given the
permission to do so on the condition that such a change did not damage the equal
distribution of roles in the groups. The participants performing the role of summarizer
were also allocated as the moderator of the group. Nonetheless, other members adopting a
role other than that of summarizer could also perform the role of the moderator by
expressing their wish for that to their group members.

The summarizers were responsible for providing a synopsis of each article. Then,
the questioners asked questions about the topics covered in the article but were unclear and
therefore needed more clarification. Not only did the questioners ask the questions but also
the other three group members asked the questions they had in their minds. Afterwards, the
clarifiers tried to answer the posed questions; nonetheless, it was not only the clarifiers
who attempted to answer them but also other group members did it when they had answers
to them. Thereafter, the predictors verbalized their ideas about how the claims stated either
overtly or covertly in the texts could be reconsidered and/or suggested techniques could be
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applied to their own context. While the groups were fulfilling their roles, the lecturer
monitored and scaffolded them whenever they needed. Subsequent to the completion of all
the stages, the researcher handed out five open-ended questions about the text that
functioned as a tool to check participants’ comprehension of it. The groups were given ten
minutes to answer them, at the end of which they offered their answers to the questions.
Different answers given by the groups provoked the whole-class discussion. All the
procedures in the implementation of the RT technique were completed in two class hours.
When the experimental group worked on the articles in compliance with the RT technique,
the participants in the control group focused on the same articles in a traditional way. They
read the texts in class hours and then answered the questions relating to them individually.
Afterwards, the teacher got the answers from the control group participants. At the end of
the intervention lasting seven weeks, a post-reading test was administered. A semi-
structured interview was carried out with eight experimental group participants to learn
about their conceptions of the RT intervention.

Data collection tools and analysis

Pre- and post-reading tests

A pre-reading test containing five open-ended questions relating to an expository
text was developed by the researchers. The objective of administering the pre-reading test
was to make sure there was no statistically significant difference between reading
comprehension skills of the experimental and control group participants. The test and a
short description of the study including its purpose and research questions were e-mailed
to two EFL teacher educators to ensure it measured what it intended to measure. Slight
changes were made in the questions in view of their comments. Participants’ test papers
were marked by the two researchers. Inter-rater reliability was assessed to reveal the level
of agreement between the markers (Fink, 2010). Cronbach’s alpha value was .906 for the
pre-reading test. The data obtained from pre-reading test were analyzed by running
independent samples t-test. A post-reading test was administered, subsequent to the RT
intervention, with an eye to finding out whether or not there occurred a statistically
significant difference in reading comprehension achievement of the experimental and
control groups. The post-reading test was e-mailed to the same two EFL teacher educators
to make sure if the test was valid. The post-reading test papers were also marked by the
researchers. Inter-rater reliability was assessed for the post-reading test as well, which
demonstrated that Cronbach’s alpha value was .804. PSEFLTSs’ scores on the post-reading
test were analyzed performing independent samples t-test. To increase the credibility of
this study, peer debriefing (Lincoln & Guba, 1985) was realized by requesting the two
EFL teacher educators mentioned in the preceding sentences to check the processes gone
through from the beginning till the end of this research.

Semi-structured interview

Following the intervention and administration of the post-reading test, eight semi-
structured interviews, each lasting 25-35 minutes, were conducted. The questions asked in
the interviews were checked by the teacher educators referred to in the previous paragraph
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in an effort to make sure the interview questions served for the purpose of unearthing
PSEFLTSs’ conceptions of the intervention in the RT technique. An interview protocol was
kept for each interviewee to take notes of interviewees’ responses to the questions. Below-
stated questions are the ones produced for the interview:

1. What do you think about the effectiveness of the RT technique in the

development in your reading comprehension?

2. If you faced any problems during the intervention, could you please give

information about them?

3. As an English language teacher candidate, will you use the RT technique to help

your future students develop their reading skills?

Member checking was used in an attempt to validate the qualitative data (Birt et al.,
2016) and to increase the credibility of the study (Lincoln & Guba, 1985). The findings
gathered from the interviews were shared with the interviewees to ensure they mirrored
what they had in their minds about the RT intervention they were subjected to.

Findings

Findings in relation to the impact of the RT Intervention on PSEFLTs’ reading
comprehension

The probable effect of the RT intervention on PSEFLTSs’ reading comprehension
skills was explored though analyzing the scores the experimental and control group got on
the pre- and post-reading tests. Table 2 below illustrates independent samples t-test results
of the pre-and post-reading tests.
Table 2. Independent Samples T-Test Results of Pre- and Post-Reading Tests

Test Group N Mean SD t-test

Pre-reading test Experimental 56 78.57 12.18 .093
Control 53 75.00 10.19

Post-reading test Experimental 56 87.67 8.81 .000
Control 53 79.90 11.79

Table 2 shows that there was no statistically significant difference between the pre-
reading test results of the experimental and control group participants (p = .093). In
agreement with that, the mean values of the pre-reading test results for the experimental
group (M = 78.57) and for the control group (M = 75.00) appear to be close to each other.
However, the difference in the mean values of the experimental (M = 87.67) and control
group (M = 79.90) is higher in the post-reading test and the p value, .000, indicates a
statistically significant difference between the experimental and control groups, which
occurred following the intervention. The mean value belonging to the experimental group
is bigger than that of the control group in the post-reading test, showing that the PSEFLTs
in the experimental group outperformed the ones in the control group.

Findings with respect to PSEFLTs’ Views about the RT Intervention

A semi-structured interview was conducted so as to unpack PSEFLTSs’ perceptions
regarding their experiences of the RT intervention. The first question in the interview
provided insights into the experimental group participants’ conceptions concerning the
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effectiveness of the intervention in their reading comprehension skills. Interviewees’
responses to the first question showed that all the interviewees found the intervention as
effective at developing their reading comprehension skills. Contributing to enhancing
group members’ comprehension of the selected texts through carrying out their duties, the
experimental group participants felt motivated to perform them competently. In addition,
qualitative data analysis indicates that listening to questions posed about the texts by the
questioner and other group members and answers given to them enabled the PSEFLTS to
develop their reading comprehension skills. Interviewee 3 stated: “I believe RT helped me
improve my reading comprehension skills. Especially, exploring the texts together
developed my reading skills. I looked at the texts from different angles thanks to the
discussions in my group”. Similarly, interviewee 7 said: “l think my reading skills
improved more owing to the RT technique because I asked my questions about the things |
could not understand in the texts and got answers to them from my group members”.

Interviewees’ responses to the second question indicate that the intervention in the
RT technique was not free of problems for them. The common problem stated by the
interviewees was related to group members’ performances on their roles. They claimed
that not all group members fulfilled their responsibilities fully. Interviewee 4 stated: “l had
few problems during the intervention. For example, one of the members in my group did
not do her best to meet her duties”. In line with the views of interviewee 4, interviewee 8
said: “The clarifier in my group did not try to clarify the questions asked by the questioner
or us. This really damaged the soul of teamwork and demotivated me”. Another issue
raised in the interviews was related to the problems with having to be involved in a group
in which they were unhappy. Interviewee 3 said:

I wanted to change my group after two weeks because |1 was unhappy about my group. I
couldn’t find another group to join and I think the intervention could have been more effective
if I had become a member of a group in which | could feel more comfortable.

The third question in the interview served for unveiling interviewees’ views as to
applying the RT technique as teaching reading to their future students. All the interviewees
stated that they would implement the RT technique in their prospective lessons. According
to them, the RT technique could be effective in teaching reading to students of different
ages since students needed to be more active in RT, which could make lessons more
interesting and enjoyable for them. Interviewee 7 said: “I will apply the RT technique in
my lessons in the future because students are not passive in RT; on the contrary, they are
active and do most of the work in the reading lesson”. Interviewee 2 directed the attention
to her prior learning experiences to expound why she would implement RT in teaching
reading to her students in the future:

I had learnt reading in English in a traditional way. | mean the teacher reads the passage
and/or the teacher nominates students to read it, and then, tells them to answer the questions
about the passage individually. The RT technique could change this monotonous and
traditional way of teaching reading because it is student-centered and students are more active
in reading lessons. | believe it is more effective than traditional way of teaching reading.
Because of that, | will definitely use it to teach reading to my students in the future.
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Discussion

The findings showed that the question of whether or not implementing the RT
technique in Reading Skills course enhances PSEFLTs’ reading comprehension skills was
answered in the affirmative. The non-existent statistically significant difference between
the reading comprehension skills of the experimental and control group participants in the
pre-reading test changed into a statistically significant difference in the post-reading test.
The experimental group performed better in the post-reading test as the intervention in the
RT technique ended in more improvement in their reading comprehension skills. This
finding parallels a number of studies carried out with the same purpose of exploring the
effect of the RT technique on students’ reading skills (Palincsar & Brown, 1984,
Soonthornmanee, 2002; Sporer et al., 2009; Tseng & Yeh, 2018; Yang, 2010). This result
suggests that the RT technique could be implemented in reading courses in PSEFLT
education not only to support them in developing their reading skills but also to help them
realize that RT can work with younger students, in other words, with their prospective
students. Because RT is a technique that is particularly developed for teaching reading, the
stages in the RT technique could be applied to other courses necessitating a close reading
of several texts. Such a technique producing desired outcomes in developing PSEFLTSs’
reading skills could be considered to be promising in that tertiary students are presented in
the literature to be underprepared for tertiary level reading (Feller et al., 2020).
Considering the assertion that high level of reading comprehension skills positively
impinges on tertiary students’ success in their academic education (Cox et al., 2003), and
the findings presented in this study, it could be recommended that the RT technique should
be implemented as much as it could be in the courses offered in the first academic year to
help them develop their reading skills, which could directly affect their success in the
following academic years.

The qualitative data revealed PSEFLTSs’ perceptions pertaining to the RT
intervention. The interviewees deemed it as effective in developing their reading
comprehension skills. The interviewees stated RT fostered student-centered teaching and
learning as they did almost all the work via interacting within their groups and the lecturer
provided help and guidance solely when they needed. Similarly, the phenomenon that
student interaction is facilitated as the RT technique is applied is also demonstrated in
other studies (Gruenham, 2012). Moreover, as is indicated in the literature (Douglas et al.,
2016), it is important for tertiary students to take control of the process of reading to be
proficient in reading. Likewise, the participants viewed RT as effective inasmuch as they
were more active through collaborating with their group members in the reading lessons
taught in compliance with the RT technique. In compliance with this finding, the related
literature entails studies reporting the positive effect of collaborative learning on students’
reading comprehension (Ghaith, 2003; Jalilifar, 2010). The positive conceptions the
PSEFLTs held about the impact of RT on their reading skills were linked to their past
learning experiences of reading in that their prior reading experiences in English were
structured upon conventional teaching of reading. Associated with that, Wulfemeyer
(2019) pointed out the influence of tertiary student’ prior educational experiences on their
current low level of reading comprehension skills. The results obtained from the
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qualitative data indicate that joining a group in which PSEFLTs could work
collaboratively and efficiently might be hard for some of them. For this reason, as it is
highlighted in Macaruso and Shankweiler’s (2010) study, examinations on adult learners’
reading skills require taking into consideration individual traits. Therefore, lecturers
applying the RT technique should support PSEFLTs confronting group-related problems
more to help them make the most of it.

The qualitative data also showed that the interviewees would apply RT while
teaching reading to their prospective students. This finding shows that the way Reading
Skills courses are offered at tertiary level is likely to shape pre-service teachers’
prospective teaching of reading. Providing they are introduced and taught in line with the
methods and techniques maximizing their participation, they may tend to design their
teaching in accordance with them when they begin to teach.

Conclusions, limitations of the study and further research

This quasi-experimental study makes a major contribution to the literature with the
findings it has demonstrated. Implementing the RT technique in Reading Skills course led
to bigger improvement in experimental group’s reading comprehension skills. Since they
did almost all the work during the intervention, they felt highly motivated to shoulder
responsibility for developing their reading skills. The findings indicate that university
reading teachers must refrain from conducting the teaching of reading conventionally and
fine-tune how they teach reading according to teaching methods encouraging interaction
among students and facilitating student autonomy.

This study is not free of limitations. First and foremost, duration of the intervention
should be extended because it lasted for seven weeks in this research. Longitudinal studies
need to be conducted to explore in detail the effect of the intervention in the RT technique
on developing PSEFLTSs’ reading comprehension skills. In addition, more comprehensive
qualitative data could be gathered to gain illuminating insights into students’ experiences
of the RT intervention. This could be achieved by interviewing study participants not only
at the end of the intervention but also in the middle of it to make necessary amendments in
the intervention so that they can derive substantial benefit from it. The participants are
PSEFLTs in this study but the RT technique could be employed by reading teachers
teaching at different levels of education. Moreover, female and male students may not
benefit from the RT technique equally. Therefore, further research could be carried out to
explore the effect of the technique on female and male students.
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