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The study aimed to develop a practical and understandable model proposal for values
education. The study was designed with a case study. In the model development stage,
observation, interview and daily examination techniques were used. Data were
analyzed by comparative analysis continuously. According to the data obtained from
two social studies teachers, three themes were reached: determining the value,
implementation, evaluation. The theme of determining the values is divided into
categories of problems and criteria. The implementation theme is divided into
categories of problems, suggestions, and the material content to be selected in the
implementation. Finally, the theme of evaluation is divided into categories of problems
and solutions. As the result of the study, a process-based model proposal was
developed. The model proposal consists of the determination of the value to be gained,
implementation and evaluation stages. This model proposal, which can be considered
as a combination of the positive aspects of traditional and modern values education
approaches this model proposal, called value internalization, can be defined as a
process-based model that aims to persuade the student about why values must be
acquired, adopt values to the student, reflect these values to the behavior of the
student, and provide the permanence of the value by reinforcing the positive behavior
of the student.
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Bu calismada, degerler egitimi igin uygulanabilir ve anlagilabilir bir model Onerisi
gelistirmek amaclanmistir. Arastirma, durum calismas: deseniyle tasarlanmistir. Model
gelistirme asamasinda gozlem, goriisme ve giinliikk inceleme tekniklerinden
yararlanilmustir. Veriler siirekli karsilastirmali analiz ile ¢dz{imlenmistir. iki sosyal bilgiler
Ogretmeninden elde edilen verilere gore, {i¢ tema elde edilmistir: degerin belirlenmesi,
uygulama ve degerlendirme. Degerlerin belirlenmesi temasi; sorunlar ve kriterler
kategorilerine ayrilmistir. Uygulama temasi; sorunlar, oneriler ve uygulamada segilecek
materyalin igerigi kategorilerine ayrilmistir. Son olarak degerlendirme temas: ise sorunlar
ve ¢oziimler kategorilerine ayrilmistir. Calismanin sonucunda ise siirece dayali bir model
Onerisi gelistirilmistir. S6z konusu model onerisi, kazandirilacak degeri belirleme,
uygulama ve degerlendirme asamalarindan olusmaktadir. Geleneksel ve modern degerler
egitimi yaklasimlarinin sentezi olarak kabul edilebilecek ‘deger i¢sellestirme’ ad1 verilen bu
model oOnerisi, degerlerin neden kazanilmasi gerektigi konusunda 6grenciyi ikna etmeyi,
degerleri 6grenciye benimsetmeyi, bu degerleri 6grencinin davramsina yansitmasina imkan
olusturarak ve dgrencinin olumlu davranisini pekistirerek degerin kaliciigimi saglamay
amaglayan siirece dayali bir model olarak tanimlanabilir.
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Giris

Degerler ve egitimi, diinyada popiiler konular arasinda yer almaktadir. Esasen bir¢ok iilkenin

resmi egitim igerisinde zorunlu bir egitimdir. Tiirkiye’de bu iilkelerden biridir. Tiirkiye Milli Egitim
Bakanlig1 miifredatlar araciligiyla ile kimi dersler icin (6zellikle sosyal bilgiler dersi) dogrudan, kimi
dersler icin dolayli yoldan kendi belirledigi degerlerin kazandirilmasini istemektedir. Hatta
Ogretmenlere telkin etme, deger belirginlestirme, deger analizi, ahlaki muhakeme, karakter egitimi
gibi degerler egitimi yaklasimlarini tercih etmelerini bile 6nermistir. Ancak hem ulusal hem de
uluslararasi literatiir incelendiginde sozii edilen yaklasimlarin ise yararlig1 hala tartisma konusudur.
Ustelik farkli bir {ilkede one siiriilen bir yaklagimin diger kiiltiirlere veya toplum yapilarina
uygunlugu da tartismaya acik bir konudur. Buradan hareketle, mevcut arastirmada sosyal bilgiler
Ogretmenleri i¢in uygulanabilir ve anlasilabilir bir model 6nerisi gelistirmek amaglanmistir. Model
Onerisi gelistirilirken yerel kiltiirlin ve toplumun yapist dikkate alinmistir. Sosyal bilgiler
Ogretmenlerinin degerler egitimi uygulamalari uzun bir siire gozlemlenmistir. Mevcut degerler
egitimi yaklasimlarina getirilen olumlu ve olumsuz elestiriler dikkate alinmistir. Boylelikle bir iilkenin

kendi egitim sistemine uygun bir yaklasimin ortaya ¢ikarilmasinn ilk adimi atilmastir.
Degerler ve Egitimine Kisa Bir Bakis

Literatiirde degerin, bireysel, toplumsal veya kiiltiirel tabanda ele alinmasi, degistirilebilir
veya kalic1 bir 6zellik tasimasi, genetik veya sonradan 6grenilen/6gretilebilen olmas: gibi birgok farklh
bakis agisindan tanimlandigl goriilebilir. Egitim-6gretim faaliyetlerini yiiriitenlerin, kazandirmaya
¢abaladiklar1 kavramlar1 oncelikle kendilerinin anlamasi beklenir. Bu yiizden, degerler egitimi ile
ilgilenen kisilerin degerin ne anlama geldigini kavramas1 énemlidir. Ancak sozii edilen durumlar,
ortak bir tanimin kabul edilmesini olanaksiz hale getirebilmekte ve hatta kabul edilen tanimi,
egitimcinin (veya arastirmacinin) kendi bakis acisina birakabilmektedir. Ortak bir tanim olmamakla
birlikte, benzer bakis acilar1 da mevcuttur. Degeri, bireysel veya bireyin davramslar1 temelinde
agiklayan bakis agilarina gore (Aydin, 2010; Caliskur ve Aslan, 2013; Erdem, 2003; Giingor, 2010;
Hofstede, 2001; Kusdil ve Kagitgibasi, 2000; Quisumbing ve deLeo, 2005) degerler ile davramislar
arasinda bir iligki vardir. Degerleri toplumsal temelde agiklayan bakis agilarina gore (Akbaba-Altun,
2003; Celikkaya, 1998; Korkmaz, 2013; Oguz, 2012; Tezcan, 1974), ‘kiiltiiriin devamlilif1’ esas odak
olarak kabul edilir. Rokeach (1973) ise toplumsal ve bireysel bakis agilarinin disina ¢ikarak degeri,
belirli bir davranisin ya da varligin son halinin ziddina tercih edilebilecegine dair kalici inang olarak
tanimlamistir. Degerleri bir degerlendirme araci olarak goren bakis agilarma gore (Halstead ve Taylor,
2000; Parker, 2018; Shaver ve Strong, 1976’dan aktaran Halstead ve Taylor, 1996, s. 14; Thome, 2015;
Yesil ve Aydin, 2007) degerler, insanlarin bir varliga 6nem atfetmede, insanlara ait nitelikleri, istek ve
niyetleri, davramislar1 degerlendirmede bagvurduklari aragtir. Insan psikolojisi zemininde degerleri
tanimlayan bakis agilarina gore degerler, kisilige, motivasyona ve davranisa dogal bir sekilde bagh

olan psikolojik yapilardir (Lindeman ve Verkasalo, 2005). Degerler, kiiltiirel gruplari, toplumlari,
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bireyleri tamimlamada, zaman igindeki degisimleri izlemede ve tutumlar ile davrarnslarin temelinde
yatan motivasyonlar1 agiklamada kullanilirlar (Schwartz, 2012). Ozetle degerler, bir bireyin
yasantisinin, dahil oldugu toplumun kiiltiiriiniin ve sosyal g¢evre yapisinin etkilesimiyle meydana
gelen, onceligi kisiden kisiye degisebilen ve ancak davramisla sergilendiginde atfedilebilen, bireyin
yasama dair inang ve ilkelerini yansitan soyut kavramlar olarak tanimlanabilir. Bireye bu ilke ve

inanglar ise formal veya informal bir sekilde, egitim yoluyla kazandirilir.

Degerler, baz1 arastirmacilar tarafindan smiflandirilmistir. Spranger (1928; altt deger tipi),
Rokeach (1973; aragsal ve amagsal degerler), Schwartz (1992; 2012; deger teorisi), Fichter (2016; sosyal
kisilik, toplum ve kiiltiir olmak {izere sosyal degerler smiflamasi), Hofstede (2001; degerlere dayal
kiiltiirel boyutlar), Inglehart ve Welzel (1990; Traditional values versus secular-rational values and
Survival values versus self-expression values seklinde kiiltiirel siniflama) ve Peterson ile Seligman

(2004; karakter giigleri teorisi) tarafindan yapilan siniflamalar 6ne ¢ikmaktadir.

Degerler egitimi ise egitimde degerlerin transferini gliclendirmekle ugrasir (Lickona, 1991) ve
yurttashk egitimi ile ahlaki degerlerin egitimini kapsar (Halstead ve Taylor, 2000). Degerler
egitiminde farkli yaklasimlar tercih edilebilir. Degerler egitimi yaklasimlari, degerleri 6gretmeye
yonelik genel bir yonelim anlamina gelmektedir (Superka, Ahrens, Hedstrom, Ford ve Johnson, 1976).
Degerler egitimi yaklasimlar1 da farkli arastirmacilar tarafindan smiflandirilmistir. Kirschenbaum
(1995) degerler ve ahlak egitiminde dort biiyiik akim oldugunu belirtmektedir: Deger gerceklestirme,
karakter egitimi, vatandashk egitimi ve ahlak egitimi. S6z konusu akimlardan ilki olan deger
gerceklestirme akimi, 1980’de Sidney B. Simon tarafindan gelistirilmistir. Bu akimda 6ncelikli amag,
bireylerin kendi degerlerinin farkinda olmasidir. 1960-1980 yillar1 arasinda etkili olmustur.
Ogrencilerin degerlerini, dncelikli deger tercihlerini acikca sdylemelerini, bu degerleri yansitmalarini,
onlart yeniden onaylamalarini ya da degerlendirmelerini ve onlar: giinlitk yasamlarina uygulama
yollarini arastirir ve gerekli olan becerileri (6zsaygi, kisinin kendini tamimasi, hedef belirleme
yetenegi, diisiinme, karar verme ve iletisim becerileri, sosyal beceriler, diinya bilgisi) gelistirmeyi
hedefler (Kirschenbaum, 1995). Bu akimdan etkilenen yaklasimlar, deger belirginlestirme/deger
agiklama (Simon, Howe ve Kirschenbaum, 1995), deger analizi (Superka ve digerleri, 1976) ve ahlaki
muhakeme yaklagimlaridir (Kohlberg, 1958). Ikinci biiyiik akim, giiniimiizde Aristoteles’in erdem
ahlakina doniisle beraber popiilerligini yeniden kazanan karakter egitimidir (Kirschenbaum, 2000;
Lickona, 1993). 1980 sonrasi, degerler egitimi yaklasimlarinin etkisiz kaldiginin fark edilmesi,
geleneksel yaklagimlara doniis yapilmasin gerektirmistir. Ayrica Kohlberg’in ahlaki bilisi vurgulayan
yaklagiminda radikal degisiklik yapilmasi gerektigine inananlar, karakter egitimine genel bir doniis
yapmis ve Aristoteles’in erdem ahlaki gelenegine yonelmislerdir (Carr, 2014). Boylelikle sahip olunan
duyussal 6zelliklerin kisilik haline getirilerek davraniglarla yansitilmasina merkezi rol veren karakter
egitimi, yeniden glindeme gelmistir. Etkili bir karakter egitiminin amaci, deneyimleri 6n planda tutan

egitimsel etkinlikler ve firsatlar hazirlamaktir (Yazici ve Yazici, 2011). Kirschenbaum (1995), agiklanan
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akimlar disinda, ahlak egitimi ve vatandashik egitimi akimlarindan da s6z etmektedir. Ahlak
egitiminin ahlaki tutumlarin kazandirildig) siire¢ olarak tanumlar. Vatandaslik egitimi ise demokratik
ortama vurgu yaparak ve hukuk kurallarini 6greterek toplama uyumu saglama amacini tasiyan bir
yaklasimdir. Ancak bu yaklasim, diger degerler egitimi yaklasimlarinin icerisinde genel bir bakis agis1
olarak yer almaktadir. Sozii edilen yaklasimlar disinda, son yillarda ortaya ¢ikan “alan temelli ahlak
egitimi yaklasim1” (Midgette, Ilten-Gee, Powers, Murata ve Nucci, 2018) ile Bacanl (2017) tarafindan
gelistirilen “deger bilinglendirme” yaklasimi da etkilili§i sinanmaya devam edilen diger

yaklasimlardir.

Wynne’e (1989’den aktaran Titus, 1994) gore yaklasimi belirleyen asil soru sudur: Dogruyu
yanlistan ayiran toplumsal degerleri aktarmay1 mi1 yoksa gocuklarin okul disinda kendi degerlerini
olusturmalarina izin vermeyi mi tercih edecegiz? Degerler egitimiyle ilgili farkli goriislerin ortaya
¢ikmasinda en biiyiik etken, bu sorunun farkli cevaplara sahip olmasidir. Kirschenbaum (1995)
degerler egitiminde geleneksel (telkin etme veya rol-model olma) ve yeni yaklasimlarin (ahlaki
muhakeme, deger analizi ve deger aciklama) herhangi birinin secilmesini reddederek kapsamli ahlak
egitimi veya kapsamli degerler egitimi adin verdigi bir yaklasim o6ne siirmiistiir. Ona gore hem
geleneksel hem de yeni yaklasimlara ihtiyag vardir. Mevcut arastirma her iki goriis arasinda ortak
noktay1r bulmay1 ve dengeyi kurarak c¢ocuklara degerleri benimsetmeyi hedeflemektedir. Mevcut
aragtirmada Kirschenbaum’un diistincelerine paralel bicimde geleneksel ve yeni yaklasimlardan birini
se¢mek yerine sentez yapildig1 sdylenebilir. Bu dogrultuda, arastirmada “degerler egitiminde etkili bir

model nasil olmalidir?” sorusuna cevap aramustir.
Yontem
Arastirma Paradigmasi ve Deseni

Arastirmaci, degerler egitimine yonelik var olan degerler egitimi yaklasimlarina alternatif
olarak yeni bir model onerisi gelistirirken kendi degerlerini ve bagh oldugu kiiltiiriin degerlerini géz
oniine alarak gozlemlerini gerceklestirmistir. Ayrica gozlem ve goriisme esnasinda, calisma
grubundaki 0gretmenlerin degerleri de dikkate alinmistir. Bu bilgilerin, mevcut calismanin dogal

sorgulama paradigmasini dayanak olarak alma diisiincesini destekledigi sdylenebilir.

Aragtirmada nitel temelli arastirma desenlerinden durum c¢alismasi tercih edilmistir. Durum
calismasi (case study), giincel bir olguyu (degerler egitimi yaklasimi) kendi gercek yasam gercevesi (okul
ortaminda verilen degerler egitimi) iginde calisan, olgu ve iginde bulundugu igerik arasindaki smnirlarin
kesin hatlariyla belirgin olmadig (6rtiik olarak hep var olan degerler ve egitimi) ve birden fazla kanit veya
veri kaynagmin (sosyal bilgiler 6gretmenlerinden elde edilen ihtiyac analizi, gozlem, goriisme ile giinliik
verileri ve ilgili literatiir) mevcut oldugu durumlarda kullanilan bir arastirma yontemi olarak

tanimlanmistir (Yin, 1984’den aktaran Yildirim ve Simsek, 2016, s. 289).
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Katilimcilar

Aragtirmaci  katilimcilarin belirlenmesinde amagli Orneklem tiirlerinden karma amach
orneklemeyi tercih etmistir. Karma amagcli 6rnekleme, ihtiyaglar1 karsilamak ve arastirmaya esneklik
saglamak amaciyla tek bir érnekleme tiirii yerine bilgi yiiklii, énemli bilgilerin elde edilebilecegi ve
calismaya deger durumlarin secildigi bir 6rnekleme tiirtidiir (Patton, 2014). Arastirmaci, oncelikle {i¢
devlet okulunda toplam dokuz sosyal bilgiler 6gretmenini dogal ortamlarinda ve amacini gizleyerek
gozlemlemistir. Gozlemlenen Ogretmenler arasinda en zengin bilgiyi elde edebilecegine kanaat
getirilen iki 6gretmen, ¢alisma grubu olarak belirlenmistir. Calisma grubunda yer alan égretmenlerin

adlari, bilimsel etik geregi, farkli adlarla belirtilmistir. Ogretmenlere iliskin bilgiler soyledir:

Melike C)gretmen, 1970 dogumlu, evli ve {i¢ ¢ocuk annesidir. ig Anadolu Bolgesinde yer alan
kiictik bir ilde dogmus ve ataerkil bir ailede biiyiimiigtiir. Ailesi, geleneklerine bagh bir yapidadir. Bir
devlet tiniversitesinin Egitim Fakiiltesi, Tarih Ogretmenligi bolimii mezunudur. Farkli bir¢ok ilde
gorev yapan Melike Ogretmen, 26 senedir 6gretmenlik yapmaktadir. Calisma yapilan okulda ise 2008
yilindan itibaren gérev yapmaktadir. Birden fazla mesleki seminer ve egitimlere katilan 6gretmen,
kisisel gelisimi agisindan rélyef egitimine devam etmektedir. Ogretmenin degerler egitimine bakis
agisia ve mesleki 6zelliklerine dair bilgilere bakildiginda, aragtirmaciya gére Melike Ogretmen,
diizeni ve disiplini onemseyen, mezun oldugu boliim itibariyle diger konulara oranla tarih konularinm
islemekten memnuniyet duyan bir 6gretmendir. Teknolojiyi ¢ogu zaman kullanmamaktadir. Bu
durum, &gretmenin teknolojik bilgi donamiminin yetersiz olmasindan da kaynaklanmaktadir.
Ogrencinin olumsuz bir davranisi karsisinda aninda miidahale etmektedir. Ornegin sinifa girdiginde
yerde bir ¢op var ise dncelikle bunu kimin yaptigini sorgulamakta, sonrasinda ise 6grenciye ¢opii ¢op
kovasina attirmakta ve telkinlerle dogru davramisin ne olmas: gerektigi {izerine genel bir konusma
yapmaktadir. Smif icinde otorite oldugunu belli eden davranislar sergilemektedir. Bununla birlikte
ogrenciyi onemsemekte ve bunu da derslerini islerken sik sik yansitmaktadir. Ogrencilere kars: sefkatli,
ilgili ve korumaci bir tavir gostermektedir. Bir onceki derse katilmayan 6grenciye bunun nedenini
sormakta ve 0grencinin bir sorunu var ise bununla ilgilendigini belirten ctimleler kurmaktadir. Bilgi
kazandirmanin yaninda deger ve beceri kazandirmay1 énemsemektedir. Hatta deger kazandirmanin
bilgi kazandirmadan daha 6nemli olduguna inanmaktadir. Ziimre 6gretmenlerle okul disinda da bir
araya geldikleri igin iligkileri kuvvetlidir. Diger 6gretmenlere karsi nezaketli ve yardimseverdir.
Kendisinden destek istendiginde yardimci olmaktan kaginmaz. Deneyimli bir dgretmen olmanin
yaninda yeniliklere agik bir 6gretmendir. Kisisel gelisime dnem verir ve her sene kendini yenilemeye
onem verir. Sinif ici uygulamalarinda yeni tarzlar1 uygulamaya dikkat eder. Okulda yapilan tiyatro,
gosteri gibi aktivitelerde aktif rol {istlenir. Degerler egitimi acisindan telkin etme yaklasimina daha
yakin bir profil ¢izmektedir. Ogrencilere nasihatlerde bulunarak 6rnek sahsiyetler iizerinden olumlu
Ozellikleri smif ortamina aktarir. Bununla birlikte Ogrencilerin fikirlerini de dinlemekte ve

onemsemektedir.
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Selim Ogretmen, 1981 dogumlu, evli ve iki cocuk babasidir. Marmara Bolgesinde yer alan biiyiik bir
ilde dogmus ve ataerkil bir ailede biiytimiistiir. Ailesi, geleneklerine bagh bir yapidadir. Bir devlet
iiniversitesinin Egitim Fakiiltesi, Sosyal Bilgiler Ogretmenligi boliimii mezunudur. 10 yildir
dgretmenlik yapan Selim Ogretmen, mesleki olarak birgok seminere katildigini belirtmekle beraber
egitimlerin verimli ge¢gmedigini diistinmektedir. Calisma yapilan okulda 6 senedir gérev yapmaktadir.
Ogretmenin degerler egitimine bakis acisma ve mesleki ozelliklerine dair bilgilere bakildiginda,
aragtirmaciya gore Selim Ogretmen, ders igi etkinliklerinde teknolojiyi etkin kullanan birisidir.
Derslerinin biiyiik gogunlugu teknolojik arag-geregler {izerinden islenmektedir. Ogrencilerin olumsuz
davranislar1 karsisinda, derse ara vermeden yalnizca ses tonunu yiikselterek miidahale etmeyi tercih
etmektedir. Ders sirasinda giiriiltii olustugunda, ses tonunu yiikseltir. Ogrencilerin birbirlerine karst
olumsuz davranislarinda ise genellikle miidahale etmemektedir. Bilgi kazandirmanin yaninda
ogrencilere degerleri kazandirmay1 6nemsemekte ancak her ikisini dengede tutmay: istemektedir.
Ornegin dgretmen, siklikla degerler egitimi uygulamalari yaptigi zaman bilgiyi geri planda biraktigin
diisiindiiglinii, bu sebeple iiziildiiglinii belirtmistir. Ziimre 6gretmenlerine kars1 yardimsever, giiler
ylizlii ve samimidir. Ders i¢i veya ders disi aktivitelerde destek olunmasi gereken zamanlarda
yardimini esirgememektedir. Diger 6gretmenler ile iligkileri ise samimi ve i¢tendir. Organizasyonlarda
sorumluluk {istlenen ve aktif olmay1 seven bir yapiya sahiptir. Mesleki agidan yenilik¢i ve 6grencinin
ogrenmesine firsatlar olusturan bir Ogretmendir. Degerler egitimi konusunda genellikle tarihsel
hikayeler ve 6rnek tarihi sahsiyetler {izerinden deger telkini yapmaktadir. Bununla birlikte, 6grencileri
etkin olarak dinleyen, degerleri agiklamalar: igin firsatlar sunan bir 6gretmen goriiniimiindedir. Ancak
tarihsel hassasiyeti kuvvetli oldugundan dolayi, iiyesi oldugu toplum ve toplumun tarihi ile ilgili
konularda olumsuz goriis bildiren &grencilere karsi jest ve mimikleriyle olumsuz geri bildirim

yapmakta; olumlu goriis bildirenlere ise sozlii olarak olumlu pekistire¢ vermektedir.
Aragtirma Siireci
Arastirma toplam alt1 yil siirmiistiir ve dort asamadan ge¢mistir.

Birinci asama: Degerler egitiminin sahadaki sorunlar1 ve galisma grubunun betimlenmesi
amaciyla devlet okullarinda calisan sosyal bilgiler 6gretmenleri gozlemlenmistir. Yapilan smif igi
gozlemler neticesinde degerler egitimine yonelik cesitli problem durumlar: ortaya ¢ikarilmistir. Ancak
s0z konusu problemlerin hangisinin daha genel yasanan bir problem olup olmadiginin kararim
verebilmek amaciyla ihtiya¢ analizinin yapilmasina karar verilmistir. S6z konusu karar cergevesinde
acgik uglu soru formu hazirlanmis, sosyal bilgiler 6gretmenlerine uygulanmis ve analiz edilmistir.
Yapilan analizin gilivenirligini saglamak amaciyla, belli bir siire gectikten sonra aragtirmaci verileri

yeniden analiz etmis ve 6nceki analiz sonuglariyla karsilastirmistir.

fkinci asama: Problem durumunu desteklemesi agisindan dgretmenlerden haftada birer saat

olmak {izere resmi dgretim programinda Onerilen degerler egitimi yaklasimlarini (ahlaki muhakeme,
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deger belirginlestirme, deger analizi ve telkin etme) uygulamalar1 istenmistir. Ogretmenlere,
uygulama &ncesinde, aragtirmaci tarafindan degerler egitimi yaklagimlar ile ilgili bilgi verilmistir. ilk
uygulamalarda 6gretmenlerden biri 6grencilere yapilan uygulamanin amacini agikca belirttigi igin
dogal ortam bozulmustur. Bu sebeple arastirmaci, uygulamalara iki hafta ara vermistir. Sonrasinda
her bir 6gretmen, degerler egitimi yaklasimlarindan biri olmak iizere toplam dort hafta smif ici
uygulama yaptirmistir. Uygulamalarda kazandirilacak degerler, sosyal bilgiler dersi iinitelerine
dagitilarak dogrudan kazandirilmasi istenen degerlerden secilmistir. Yapilan gozlemlerde, stz
konusu yaklagimlarin zayif ve giliglii yanlarinin neler oldugu, Ogretmenlerin bu yaklasimlar

kullanirken nerelerde zorlandiklar: gibi konular iizerine odaklanilmistir.

Uclincii asama: Arastirmanin problemine cevap bulabilmek amaciyla her bir 6gretmen, 8 hafta
siireyle ders ici ve ders disi olmak iizere toplam 16’sar saat gozlemlenmistir. Gozlem siiresinin
belirlenmesinde, arastirmaciin uzun yillardan beri 6gretmenlerin derslerini farkli amaglarla takip
ediyor olmast ve belli bir siireden sonra yeterli doygunluga ulasildigina kanaat getirilmesi etkili
olmustur. Yeterli doygunluga ulasildigina iliskin gerekge ise 6gretmenlerin sinuf ici uygulamalariin
ve degerler egitimine iliskin goriislerinin tekrarlamaya baslamis olmasidir. Sozii edilen gozlem
sirasinda arastirmaci, degerler egitimi siirecini tamamen Ogretmenlerin inisiyatifine birakmustir.
Ogretmenlerden hangi yaklasimi benimseyecekleri, siireci planlarken hangi asamalari takip ettikleri,
kazandirilacak degerleri ve kazandirma yontemini kendilerinin belirlemeleri istenmistir. Ayrica
degerleri kazandirmaya ne kadar siire harcayacaklar1 ve degerler egitiminde izledikleri sira
konusunda da serbest olduklari belirtilmistir. Buradaki amag, ogretmenlerin -dogal ortamlar:
bozulmadan- degerleri segerken nelere dikkat ettikleri, deger kazandirma yontemi olarak
belirledikleri etkinlikleri uygularken nerelerde zorlandiklari, hangi asamalar takip ettikleri, yaklasimi
tercih ederken nelerin onlar etkiledigini ortaya ¢ikararak uygulanabilir, alternatif bir model 6nerisi
gelistirmektedir. Gozlem asamasinda, 6gretmenler ile yari yapilandirilmis goriismeler yapilmistir.
Yapilan goriismelerde c¢ogu kez kayit cihazi kullamilmistir. Kayit cihazindaki veriler, arastirmaci
tarafindan transkript edilmistir. Gorlisme dokiimanlari, 6gretmenlere sunularak teyidi saglanmustir.
Sozil edilen yar1 yapilandirilmis goriismeler disinda, arastirmaci gozlemler sirasinda dgretmenlerle
stk sik sohbet etmistir. Sohbet esnasinda Ogretmenlerin ifade ettigi cilimleler de arastirmaya katki
saglamistir. Ayrica 0gretmenlerden giinliik tutmalar: istenmistir. Giinliiklerin ana temasinin degerler

egitimi ile ilgili yaptiklar: uygulamalar olmasi, 6zellikle belirtilmistir.

Son asama: Elde edilen veriler 1s1ginda taslak bir degerler egitimi modeli Onerisi ortaya
¢ikarilmigtir. Taslak model, 6gretmenlere sunulmus ve doniitler neticesinde model 6nerisine son sekli

verilmigtir.
Veri Toplama Araglan

Arastirmada nitel arastirmanin dogasina uygun olarak {i¢ veri toplama aracindan

yararlanilmistir: Gozlem, goriisme ve dokiiman analizi. Ogretmen giinliikleri dokiiman olarak kabul
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edilmistir. Arastirmaci, 6gretmenlerle bir¢ok kez farkli amaclarla yiiz yiize goriisme yapmistir. Ana
problemin ortaya ¢ikarilmas: amaciyla yapilan goriismelerde sohbet tarzinda goriisme yaklasimi
benimsenmistir. Model 6nerisi gelistirme asamasinda ise miilakat kilavuzu yaklasimi benimsenmis ve
Ogretmenlerin, ana problem cercevesinde, degerler egitimi yaklasiminin nasil olmasi gerektigine
iliskin goriislerini ortaya ¢ikaracak yari-yapilandirilmis goriisme listesi olusturulmustur. Arastirmaci,
calismanin bir¢ok asamasinda gozlem tekniginden vyararlanmistir. Gozlemler gercek yasam
sartlarinda gerceklestirildigi i¢in, arastirmada dogal gozlem yapildig1 sOylenebilir. Arastirmaci
problem durumunu ortaya ¢ikarana kadar tam gozlemci, problem durumunun ortaya ¢ikmasindan
sonra ise gozlemci olarak katilima tipinde gozlemlerini siirdiirmiistiir. Dogal gozlemler esnasinda
nitel arastirmaya uygun olarak herhangi bir kontrol listesi kullanilmamis, gozlemler deftere
kaydedilmistir. Gozlemci olarak katihimei tipinde ise arastirmaci hem izlenen siireg ile ilgili gozlem

notlarini deftere kaydetmis hem de sinif i¢i uygulamalarda gozlem listesinden faydalanmuistir.
Verilerin Coziimlenmesi

Arastirmada hem tiimevarimsal hem tiimdengelimsel igerik analizi tercih edilmistir.
Dokiimanlar, ilgili literatiire bagli kalinarak olusturulmus tema ve kategorilere gore tiimdengelimsel
analiz yontemiyle c¢oziimlenmistir. Gozlem ve goriismeden elde edilen veriler ise tiimevarimsal
analize tabi tutulmus, kategoriler ve temalar ortaya g¢ikarilmistir. Elde edilen kategori ve temalarin
gecerligini ve uygunlugunu onaylamak icin ise tiimdengelimsel analiz yapilmis ve veri toplama

aracindan elde edilen veriler, mevcut gergevelere gore ¢dziimlenmistir.

Arastirmanin gegerlik ve giivenirligi, Lincoln ve Guba (1985) tarafindan ortaya koyulan dort
temel kritere gore incelenmistir. Buna gore arastirmanin inandiriciligimin yiiksek, benzer baglamlara

transfer edilebilir, glivenilir ve teyit edilebilir oldugu séylenebilir.
Arastirmanin Etik izinleri

Yapilan bu ¢alismada, “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yaym Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci bolimii
olan “Bilimsel Arastirma ve Yayimn Etigine Aykiri Eylemler” basligi altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.
Bulgular

Calismanin bu kisminda, degerler egitiminde tercih edilebilecek alternatif bir model
Onerisinin gelistirilmesi amaciyla yapilan gozlemlere, goriismelere ve dgretmen giinliiklerine iliskin
bulgulara yer verilmigtir. Gozlemden elde edilen bulgular GZ, goriismelerden elde edilen bulgular
GR, giinliikten elde edilen bulgular ise GN seklinde kodlanmistir. Ogretmenlerin sinuf igi
uygulamalarinin gozlemlenmesinden, yapilan goriismelerden ve Ogretmen giinliiklerinden elde
edilen verilerin analiz edilmesi sonucunda {i¢ temaya ulasilmistir. Degerler egitimi modelinin nasil

olmasi gerektigine iliskin temalar sekil 1’de sunulmaktadir.
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Sekil 1. Degerler egitimi modelinin nasil olmas: gerektigine iliskin genel analiz sonuglari
Hangi degerin kazandirilacagi, uygulamalarin nasil olmas: gerektigi ve degerlendirmenin
nasil yapilacagina iliskin kategoriler ve kodlar ayr1 ayr tablo haline getirilmistir. Degerin belirlenmesi

temasina iligskin kategori ve kodlar, sekil 2’de sunulmaktadir.

Degerin Belirlenmesi

Sorunlar Kiiterler ‘

l

* Toplum yapisina uygunluk
* Degerlerin anlammin 6gretmenden 6gretmene farklilagma ihtimali

+ Evrensellige uygunluk
* Bireysel farkliliklarm gézden kagirilmasi
. » Ogrencinin gelisim diizeyine uygunluk
* Ogrencilerin gelisim diizeyine uygun olmamasi
) + Akla uygunluk
* Ogrenci deger seciminde serbest oldugunda yanlis degeri kazanma ihtimali
* Okul cevresine uygunluk
+ Ailenin degerleriyle ¢atisma ihtimali
+ Tarihsel zamana uygunluk
+ Kazandirilmasi gereken ¢ncelikli degerlerin belli olmamasi
. * Ders kazanimina uygunluk
+ Ogretmenin kendi degerlerini dogru deger kabul etmesi
* Bolgeye uygunluk
+ Toplumun degerleriyle ¢atisma ihtimali

+ Ihtiyaca uygunluk

Sekil 2. Degerin belirlenmesi temasina iliskin kategori ve kodlar
Sekilden anlagildig1 gibi, degerin belirlenmesi temasinin altinda iki kategori olusturulmustur.
Kazandirilacak degerle ilgili yasanan ‘sorunlar’ ve degeri belirlerken dikkat edilmesi gereken

‘kriterler’ kategorileri altinda da 6gretmenlerin goriislerine gore olusturulmus kodlar yer almaktadir.
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Melike Ogretmen, degerlerin yalnizca olumlu olduguna inanmaktadir. Ogretmene gore yanhs
olan sey, zaten deger degildir (GR). Dogrular1 ve yanlislar1 ise toplumda var olduklar sekilde kabul
etmektedir. Melike Ogretmen, kazandirilacak degeri Ogretmenin kendisine gore belirlemesi
durumunda karmasa cikabilecegine inanmaktadir (GR). Bu konuda “Ogretmen degeri kendisi belirlerken
benim nceligimle sizin onceliginiz baska olabilir.” ifadesini kullanmigtir. Ogretmen her sene basinda
yapilan ziimre toplantilarinda, bélgeye gore degerlerin belirlenmesini 6nermektedir. Benzer sekilde
ayni sehirde bile verilmesi gereken degerlerin degisebilecegini, sehrin hatta ilgelerin ihtiyacina uygun
bir degerin belirlenmesini vurgulamistir (GR). Sehir veya ilgelerin ihtiyaci disinda, sinif ortaminin
ihtiyacinin da g6z oniine alinmasi gerektigini ifade etmistir (GR). Bunlarin yar sira, toplumsal ve
bireysel degerlerin esit oranda belirlenmesini de vurgulamigtir. Melike Ogretmen, segilen degerin
diinyada da kabul goren bir deger olmasini “Kiiresellesen bir diinyadayiz. Diinyada da kabul gérecek hani”
sozleriyle ifade etmistir (GR). Ogretmene gére, bir toplumdan bir topluma degismeyen degerler
vardir ve bu degerlere 6ncelik verilmelidir. Esasen 6gretmen, ders kazanimlarina uygun bir deger
olmasi gerektiginin de altin1 gizmistir (GR). Ogretmen bu konuda “Ders kazanim: zaten mecburen olmak
zorunda...” demistir. Degerleri kazandirirken 6grencinin hazirbulunuslugunun ve aile yapisinin da

dikkate alinmasi gerektigini ifade etmistir (GR).

Selim Ogretmen ise kazandirilacak degerlerin &gretmenden Ogretmene degismemesi
gerektigini ifade etmistir (GR). Selim Ogretmen, Ogrencilerin bireysel ve evrensel degerlerinin
dengede olmasini énemsemektedir. “...Yani dgrencinin kendi degerlerini yasatmaliyiz ama evrensel
degerlerin de oldugunu gostermeliyiz diye diisiiniiyorum.” seklinde diisiincesini ifade etmistir. Ayrica
tarihsel olarak giiniimiize uygun degerlerin verilmesi gerektigini belirten Ogretmen, diisiincelerini
“Ciinkii belirli donemlerde belirli degerler degisiyor. Toplumda bir olay oldugunda hemen bir reaksiyon

gosteriyoruz. Burada hangi degerin on plana ¢ikarilmasi lazim?” sdzleriyle agiklamistir.

Ogretmenlerin uygulama temasina iliskin kategori ve kodlar sekil 3'te sunulmaktadir.
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Uygulama ‘

Sorunlar Oneriler Uygulamada secilecek materyalin icerigi
* Ders siiresinin yetmemesi * Siirece yay1lmas1
+ Kazandirilacak degere uyguntuk
+ Simflarin kalabalik olmasi + Ogretmenin miidahalesine agik
+ Tarihsel zamana uyguniuk
+ Akademik basarinin 6ncelikli olmasi olmas1
*+ Gelisim diizeyine uyguniuk
+ Smufingelisim diizeyinin g6z ard1 edilmesi + Etkinliklerin simifdiizeyine uygun
+ Toplum yapisina uyguntuk
+ Ogretmenin dgrenciye goriis bildirme firsaty olmas1
* Okul cevresine uyguntuk
tanimamast ¢ Thml bir sinif ortamt olusturulmas:
+ Milli ve manevi degerlere uyguntuk
+ Ogretmenin, dgrencinin yanhs deger kazanimi * Pekistirici uygulamalar yapilmasi
+ Ders kazanimina uygunluk
karsisindamiidahale etmekten kacinmasi + Bilgi, beceri ve deger kazanimimin
* Smifseviyesine uygunluk
+ Davraniga doniik uygulamalarin maliyetli olmasi dengelenmesi

Sekil 3. Uygulama temasina iligskin kategori ve kodlar
Sekilde de goriildiigii gibi, uygulama temas: ‘sorunlar’, ‘Gneriler’ ve “uygulamada segilecek

materyalin igerigi’ adi1 altinda ti¢ kategoriye ayrilmistir.

Melike Ogretmen, degerlerin siirece yayilarak ve yas ilerledikge pekistirilerek
kazandirilmasini belirtmistir. Bir sene icin en fazla iki deger belirlenmesini belirten Melike Ogretmen,
secilen iki degerin siirece yayilarak kazandirilmasina yonelik gerekgesini “Biz hepsini birden vermeye
calisinca ya higbirini almiyor ya da aldigimi da yarim yamalak aliyor. Azar azar ama bunu aldigindan
emin olalim. Hani pekistirelim.” seklinde belirtmistir (GR). Ayrica 6gretmenlerin degerlerin davranisa
doniigmesi igin Ogrencilere firsatlar olusturmasi gerektigini belirtmistir. Benzer sekilde Selim
Ogretmen de kazandirilmak istenen bir degerin grenci tarafindan igsellestirilmesi igin dgrenciye o
degeri yasayacak firsatlar verilmesi gerektigini diisiinmektedir (GR). Kazandirilacak degerlerin
derslerin kazanimlariyla iliskilendirilmis bir bicimde sunuldugunu ama kazarim bittikten sonra
degerle ilgili etkinliklerin de bittigini belirten Selim Ogretmen, degerlerin siirece yayilarak verilmesi

gerektigini altin1 ¢cizmektedir (GR).

Melike Ogretmen, okulda degerler egitiminin verilmesi gerektigine inanmakta ve okullarda
sadece akademik basariya odaklanilmasini elestirmektedir (GR). Ancak siire yetmemesinden otiirti,
degerler egitimiyle ilgili ayr1 bir ders saati olmasini istemektedir (GR). Ayni 6neri, Selim Ogretmen

tarafindan da dile getirilmistir.

Melike Ogretmen, uygulanacak etkinlikler konu ile iligkili oldugunda zorlanmadigini ifade
etmistir (GN). Melike Ogretmen, 6gretmenlerin yanls davranisi engelleme pozisyonuna sahip

oldugunu ve gerektigi yerde miidahale etmesi gerektigini belirtmistir (GR). Yanlis bilgilerin



KEFAD Cilt 22, Say1 2, Agustos, 2021

diizeltilmesinde oldugu gibi, yanlis degerler icin de miidahale etmenin ve yonlendirme yapmanin
gerekli olduguna inantyor (GN). Ogretmenlerin kendi degerini vermemesi gerektigini ifade etmesine
ragmen, Melike Ogretmen’in bazi durumlarda ogretmenlerin kendi degerini soyleme ihtiyac

hissedebilecegini diisiindiigii de goriilmektedir (GR, GZ).

Selim Ogretmen, iilkemizde “merkezi sinavlardan da bakarsamiz artik her sey sinavlar iizerine
kuruldugu icin” diyerek sinav agirlikli bir sistem tizerine odaklanildigini diisiinmektedir (GR). Selim
Ogretmen, miifredatta yer almayan bir bilgiyi 6grencilere vermek istememektedir. Bagka bir ifadeyle,
Ogrenciye kazandirmasi gereken her seyin miifredatta yer almasi gerektigine inanmaktadir. Hatta
degerler egitimine agirhik verdigini diisiinerek “Sucluluk duyuyorum bazen. Degerler egitimi etkinliklerine
0 kadar zaman ayirdik ki cocuklara bilgiyi yeterince veremiyoruz gibi geliyor” demistir (GR). Ayrica Selim
Ogretmen, dgretmenlerin kendi diisiincelerini agiklamasini, dgrenciye segenekler sunmasmi ama
secimin dgrenciye birakilmasm beklemektedir. Bu konuda, “Ogretmen kutup yildizi olmali cocuklara

degerleri gistermeli ama se¢imi 6grenciye birakmal.” ifadelerini kullanmistir (GR).

Selim Ogretmen, degerler egitiminde simiflarin kalabalik olmasinin da siireci olumsuz
etkiledigini diisiinmektedir (GR). Yaparak yasayarak ogrenmeler i¢in smiflarin az kisiden olusmasi
gerektigini belirtmistir (GR). Ogretmen, degerler egitiminde en 6énemli iki faktdriin miifredat ve

zaman oldugunu belirtmistir.

Ogretmenlerin degerlendirme temasina iligkin kategori ve kodlar sekil 4'te sunulmaktadir.

Degerlendirme ‘

|
\
Sorunlar ‘ 1 Coziimler
l | | |
* Degerlendirme kriterlerinin * Donem basinda yapilan ziimre toplantisinda
belirsizligi kriterleri belirleme
+ Olegme araglarinin yoklugu ya da » Donem sonunda yapilan ziimre toplantisinda
eksikligi kriterlere g&re degerlendirme yapma
* Sadece okul ici yasantinin * Siirekli gbzlem
gozlemlenebilmesi * Aile ile is birligi
* Diger derslerde gbzlemleyememe * Diger brans Ogretmenleri ile is birligi

Sekil 4. Degerlendirme temasina iliskin kategori ve kodlar

Degerlendirme  temas: altinda iki  kategori  olusturulmustur. C)gretmenlerin
degerlendirmelerde yasadiklar1 sorunlar ve bu sorunlara yonelik onerdikleri ¢oziimler kategorileri

altinda ise ilgili kodlar yer almaktadir.
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Melike Ogretmen, sene baginda, ortasinda ve sonunda yapilan ziimre toplantilarinda degerler
egitimiyle ilgili karar alinmasini ve degerlendirme yapilmasini énermektedir. C)gretmenin bu Onerisi,
Ogretmenler arasinda yasanacak farklilasmay: azaltarak daha standart bir degerler egitimi siireci
olusturabilir. Degerler egitiminde 6gretmenlerin temel motivasyon kaynaklarinin iyi sonuglarin yakin
zamanda olmasa bile topluma yansiyacagini diisiinmek oldugunu belirtmistir (GR). Ogretmen,
ogrencilerden gelen olumlu geri bildirimin, degerler egitimi siirecinde 6gretmeni giidiileyici etkiye
sahip oldugunu diisiinmektedir. Bunlarin yani sira 6gretmen, istedigi degerler 6grenciler tarafindan

soylendigi ya da davranisa doniistiigii zaman da mutlu oldugunu belirtmistir (GN).

Ogrencilerin degerleri kazamp kazanmadiginin ancak gozleyerek belirlenebilecegini diisiinen
Selim Ogretmen, cocugun bireysel durumu, ekonomik durumu, sosyo-kiiltiirel durumu, aile yapist
gibi etkenlerin aymi degerin farkli uygulanmasma yol acabilecegini belirtmistir (GR). Gozlem
yapilirken ise farkli yas donemlerinde onceliklerin degismesi sebebiyle, aymi siuf diizeyinde diger
derslerde cocugun kazandigi degeri nasil uyguladigina bakilmasmin en saghkli yontem olacagini

ifade etmistir (GR).

Her iki Ogretmenin simuf ici degerler egitimi uygulamalarina yonelik gozlem verilerine

dayanarak degerler egitimi modelinin takip etmesi gereken asamalar ana hatlariyla sekil 5'te

sunulmaktadir.
Degerin belirlenmesi ‘
Ders kazanimia uygunluk
Uygulama ‘
Smuif diizeyine uygunluk Ders isleme sirasma uygunluk
Degerlendirme
Zumre ogretmenler ile goriis alisverisi Gozlem

Sekil 5. Degerler egitiminin asamalar1

Melike Ogretmen, degerler egitiminde ise su siray1 takip etmektedir (GZ):

Birinci asamada kazandirilacak deger belirlenmektedir. Bu asama, ders Oncesinde
gerceklesmektedir. Ogretmen, miifredati kontrol ederek programda kazandirilmasi istenen deger
veya degerleri kontrol eder. Dersin konusuna gore ilgili degeri belirler ve belirledigi degeri nasil
kazandiracagini ziimresi ile kararlastirir. Genellikle yazili materyal (hikdye veya o&rnek olay)

iizerinden soru-cevap teknigi ile kazandirilmasina karar verilir. Uygun materyal ziimre 6gretmen ile
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birlikte secilerek eger yazili materyal ise siniftaki 6grenci sayisi kadar giktis1 alinarak smif ortamina

taginur.

Degerin belirlenmesine ve yontemin belirlenmesine ayrilan siire 10-15 dakika siirmektedir.
Ogretmenler programda yer alan degerlerden segtikleri igin bu siirenin ¢ogunlugu, degerin ders

konusuna nasil yedirilecegine ve ilgili hikaye, 6rnek olayin veya videonun segilmesine ayrilmaktadir.

Ikinci asamada belirlenen yontemin uygulanmasina gegilmektedir. Melike Ogretmen, degerle
ilgili sectigi yazili materyali ya kendisi okur ya da ¢ocuklara okutur. Yazili materyalde ad1 gecen
ornek Kkisileri (tarihi sahsiyet, tinlii kisi vb.) vurgular. Degerle ilgili 6rnek sahsiyetin 6zelliklerini agiga
cikarir. Daha sonra yazili materyalde gecen konular tizerine ¢ocuklara sorular sorar, cevaplari dinler.
llgili degerle ilgili 6grencilerin yasayabilecegi veya sinif iginde yasanmis bir catisma drnegi ortaya
koyar. Ornegin okulda yasanmig bir olaydan yola gikarak bir ogretmenin yapilacak tiyatro
etkinliginde sosyo-ekonomik diizeyi yiiksek bir 6grenciye kral rolii verdigini, sosyo-ekonomik diizeyi
diisiik 6grenciye hizmetli rolii verdigini anlatarak, ogrencilere, 6gretmenin hakli olup olmadigim

sormustur.

Melike Ogretmen, dgrencilerin cevaplarimi sonuna kadar dinler ve neden bdyle diisiindiigiine
yonelik sorular sorar. Begendigi cevap karsisinda giiliimseyerek veya ‘aferin, gok giizel’ gibi sozler
sOyleyerek pekistirme yapar. Smif icerisinde dogru davranis sergileyen 6grenciyi ise alkislatarak hem
ogrenciyi pekistirmekte hem de diger 6grencilere dolayl pekistirme saglamaktadir. Begenmedigi
cevap karsisinda yonlendirici sorular sorar. Ornegin “Adam pisman olmus, insanlarm da affedilmeye
ihtiyact yok mu?” seklinde sorularla 6grencinin daha fazla diisiinmesine ve yorum yapmasina firsat
tanur. Ogrencilerin benzer veya farkli diisiincelerini vurgular. Farkli diisiinceler iizerinden tartisma
baslatir. Ornegin “A.'min iirettigi ¢coziim nasil?” diyerek sinif igerisinde tartisma baglatmugtir. Melike

Ogretmen, 6grencilerin cevaplari bittikten sonra kendi cevabim agiklar.

Melike Ogretmen, yukarida bahsedildigi gibi, 6grencilerin fikirlerini agiklamalarina miisaade
etmekle beraber yaklagim olarak siklikla telkin etme yaklagimim benimsemektedir. Ogrencilere
nasihatler vermekte, uyarilar yapmakta, hangi davranislarin dogru ya da yanhs davranis oldugunu
aciklamakta ve dogru davranisi ddiillendirmektedir. Ornegi galiskanlik degerine iliskin dgrencilere
“Siz de calisirsamiz her seyi basarirsimz” derken, farkliliklara saygi degerine iliskin dogru davranis
sergileyen Ogrencilere “Bu cocuklar ileride yonetici olurlarsa, iyi olur, zaten amag kardesligin artmasi”

diyerek ogrencileri takdir etmistir.

Ugiincii asama ise degerle ilgili degerlendirmelerin yapildigi asamadir. Ogretmen,
degerlendirmeyi ziimre Ogretmen ile gergeklestirmektedir. Degerlendirme kismi genellikle sinif
igerisinde yasanan olumsuz durumlarin azalip azalmadigma yonelik yapilan sohbetler seklindedir.
Ogretmenler degerlendirme icin sistematik bir gozlem listesi veya rubrik kullanmamaktadur.

Degerlendirme, genellikle teneffiis aralarinda yapilmaktadir. Degerler egitimi ile ilgili genel bir
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degerlendirme ise donem baglarinda ve sonlarinda yapilan ziimre toplantilarinda daha ayrintili bir
sekilde yapilmaktadir. Ziimre o6gretmenler, 6grencilerdeki dénem boyunca gerceklesen olumlu
degisimleri birbirlerine aktararak degerler egitiminin bu degisimdeki etkisi iizerine goriis aligverisi
yapmaktadirlar. Melike Ogretmen, degerin hemen davramsa yansimayacagmi diisiindiigii icin
kazanilip kazanilmadigina yonelik en saglikli degerlendirmenin yilsonu ziimre toplantisinda

yapilabilecegini belirtmistir.

Ogretmenin uygulama sirasinda en gok yasadig1 zorluk siire ile ilgilidir. Belirlenen yéntemin
uygulanmasima neredeyse tiim ders saati ayrilmaktadir. Bu yiizden Ogretmen, programa gore
islemesi gereken ders konusunu yeterince isleyememektedir. Uygulama sirasinda dgretmenin giiglii
yonlerine bakildiginda, Ogretmen o6grencilerin cevaplarma miidahale etmeden dinlemektedir.
Ogretmen, 6grenciyi diisiindiirmeye ve empati kurmaya sevk eden sorulari kolaylikla bulmakta ve
ogrenciye yoneltmektedir. “Nicin boyle bir proje tercih ettin? Projeyi hazirlarken neyi dnemsedin? Seni
etkileyen neydi projeyi yazarken?” sorularimi sorarak oOgrencilerin degerlerini agiklamaya firsatlar
olusturan bir ortam yaratmaktadir. Melike Ogretmen degerle ders konusu arasindaki baglantiyt
kolaylikla kurmaktadir. Zayif oldugu hususlara bakildiginda, Ogretmen sinifta otorite oldugunu
dgrencilere ara sira yansitma ihtiyaci duymaktadir. Ogretmen dgrencilere otorite oldugunu belirtici

ifadeleri siklikla kullanmaktadar.

Selim Ogretmen, degerler egitiminde Melike Ogretmen ile ayn1 siray1 takip etmektedir. Birinci
asamada yine kazandirilacak degerin belirlenmesidir. Bu asamada Selim Ogretmen, Melike Ogretmen
ile benzerdir. Sosyal Bilgiler Ogretim Programini kontrol eder ve o giin islenecek konuyla ilgili olan
degeri seger. Ziimre Ogretmeni ile birlikte yazili veya gorsel materyali secer. Degerler egitimi
uygulamalarinda teknolojiyi aktif bir sekilde kullanan Ogretmen, genellikle gorsel materyal {izerinden
soru-cevap teknigini tercih eder. Ilgili videoyu internet ortamindan cihazina aktararak siif ortamina

getirir.

Ikinci asama, uygulama asamasidir. Ogretmen, 6grenci merkezli yaklagimini degerler egitimi
uygulamalarinda da sergiler. Sorulacak sorular1 tahtaya yazarak dgrencilerden cevaplarini defterine
yazmasini ister. Bunun gerekgesi olarak, Ogrencilerin birbirlerinin cevaplarindan etkilenmesini
onlemek oldugunu belirtmistir. Ayrica climle tamamlama, 6rnek olay {izerinden tartisma gibi farkl
yontem ve tekniklerle degerler egitimi uygulamalarini zenginlestirir. Ogrencilerin 6zgiir bir sekilde
cevaplamalarini, cevaplarinin kesinlikle not karsiligi olmayacagini siklikla belirtir. Sonrasinda
ogrencilerin yazdiklarim tek tek sirayla okutur. Begendigi cevaplar karsisinda “hmm, aferin, bak bu
degisik bir cevap” seklinde doniitlerle pekistirme yapar. Begenmedigi anlasilan cevaplarda ise
cogunlukla dogrudan miidahale etmez. Nedenini sorar ya da empati yaptirir. Ogretmen genellikle
materyal olarak videoyu seger. Deger igerikli video ilizerinden soru-cevap teknigi ile uygulama
yapmay1 tercih eder. Sectigi sorular genellikle 6grencinin kendisini kars: tarafin yerine koymasina

yoneliktir. Ugiincii asamada ise degerle ilgili degerlendirmeler yapilmaktadir. Selim Ogretmenin
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degerin kazanilip kazanilmadigina iliskin degerlendirme siireci, Melike Ogretmenin degerlendirme
siireciyle aynidir. Ogretmen esas degerlendirmeyi dénem sonu ziimre toplantisinda 6grenci
davraniglarindaki iyi yondeki degismelere bagh olarak yapmaktadir. Melike Ogretmen gibi Selim

Ogretmen de degerlendirmelerini gdzleme dayali olarak gergeklestirmektedir.

Selim Ogretmenin degerler egitiminde yasadig1 en biiyiik zorluk, siiredir. Ogretmen, degerler
egitimi uygulamasi yaptig1 derslerde islemesi gereken akademik konuyu baska bir ders saatine
ertelemektedir. Ogretmen, tiim ders saatini ayirdig1 icin sugluluk duydugunu, ifadelerinde
belirtmistir. Bunlar disinda 6grencilerin 6gretmenin sundugu her bilginin not karsiligini istemeleri,
Selim Ogretmenin degerler egitimi siirecinde zor durumda kalmasina neden olmaktadir. Ogretmen,
uygulamalarda sik sik 6grencilerin goriislerini ifade etmeleri karsiliginda not vermeyecegini tekrar
etmek durumunda kalmaktadir. Uygulama sirasinda Ogretmenin gii¢lii yonlerine bakildiginda,
Ogretmen, s6z hakki isteyen Ogrencilerin hepsine séz hakki vermektedir. Ozgiir bir ortamda
olduklarmi sik sik vurgulayarak oOgrencilerin fikirlerini agiga cikarmalarini tesvik etmektedir.
Ogretmen, Ogrenci merkezli yaklasimini smif i¢i uygulamalarina yansitmaktadir. Otoriter bir
durustan ziyade, iimli bir tavir sergilemesi sebebiyle 6grenciler daha rahat bir ortamda fikirlerini
agiklamiglardir. Ogretmenin zayif yonlerine bakildiginda, Selim Ogretmenin degerler egitimi
agisindan en zayif yonii, siire agisindan bilgi ve deger kazandirma arasinda dengeyi kuramamasidir.
Ogretmenin ders konusu ile deger arasinda baglantiy1 yeterince kuramadigi icin dengeyi

saglayamadig1 gozlemlenmistir.
Sonug/Tartigsma

Arastirmanin ana problemini belirlemek i¢in yapilan ihtiya¢ analizinde 6gretmenlerin tercih
ettigi yaklasimlar cesitlilik gostermekle beraber, telkin etme ve sosyal 6grenme yaklasimlarin siklikla
tercih ettikleri ortaya c¢ikarilmistir. Bunun bir sebebi, 6gretmenlerin diger yaklasimlar hakkinda
derinlemesine bilgi sahibi olmamalar1 ve diger yaklasimlarin (telkin etme ve rol-model olma)
gecmisten beri kullanilan yaklasimlar olmalar: olabilir. Ayrica 6gretmenler, yaklasimlarin olumlu ve
olumsuz ydnlerine iliskin goriislerini belirtmislerdir. Elde edilen veriler dogrultusunda, 6gretmenler
icin her bir yaklasimin giiclii ve zayif yanlar1 oldugu sonucuna ulagilmistir. Bu sebeple ana problem
kapsaminda gelistirilmesi planlanan model onerisinin 6gretmenlerin ifade ettigi olumlu yo&nleri
dikkate alan ve olumsuz yonleri minimuma indiren o&zelliklere sahip olmasi olduk¢a Onemli

goriilmektedir.

Model onerisi gelistirme amaciyla yapilan gozlem, goriisme ve dokiiman analizlerinden elde
edilen sonuglara ve bu sonuglarin literatiir 1s1ginda tartisilmasina yer verilmistir. Model Onerisi
gelistirme asamasinda, iki sosyal bilgiler 6gretmeni ile yaklasik iki sene siiren bir siirede calisilmistir.
Her iki 6gretmenin degerler egitimi modelinin nasil olmasi gerektigine iliskin goriisleri asagida

sunulmustur.
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o Ogretmenlerden birisi degerler egitimi siirecinde telkin etme yaklagimini benimserken diger
Ogretmen deger belirginlestirme yaklasimina daha yatkindir. Ayrica her iki 6gretmen de telkin
etme, deger analizi, deger belirginlestirme ve ahlaki muhakeme yaklagimlarmin her birini
uygulamigtir. Ogretmenler telkin etme yaklasiminda 6gretmenler arasinda dogru degerin
farklilasabilecegi kaygisini tasimaktadirlar. Deger analizi ve ahlaki muhakeme yaklasimlarinin
ise kii¢iik yas gruplarinda uygulanmamas: gerektigi diisiiniilmektedir. Deger belirginlestirme
yaklasiminin uygulanmasinda ise dgretmenler, olumsuz degerin hem pekisecegini hem de simif
icerisinde yayginlagabilecegini belirtmiglerdir. Bu noktada Ogretmenin dogrudan miidahale
etmesi gerektigini dile getirmislerdir. Arastirmada Ogretmenlerin hem O6grencilerin kendi
degerlerini agiklamaya firsat veren hem de yanlis bir deger olusumunda miidahale edebilecekleri
bir yaklasimi istedikleri sonucuna ulasilmistir. S6z konusu sonuglar, degerler egitimi
yaklasimlarina yonelik literatiirde yer alan ve Onceki kisimlarda belirtilen elestirilerle
Ortismektedir.

. Ogretmenlerin sinif i¢i uygulamalarinin gozlemlenmesinden, yapilan goriismelerden ve
ogretmen giinliiklerinden elde edilen verilerin analiz edilmesi sonucunda {i¢ temaya ulasilmistir:
Degerin belirlenmesi, uygulama, degerlendirme.

o Her iki 6gretmen de uygulamalarinda kazandirilacak olan degeri, Sosyal Bilgiler Ogretim
Programinda gegen degere gore se¢mislerdir. Veugelers ve Vedder (2003) calismalarinda, okulda
verilen degerler egitiminde kazandirilacak degerlerin toplumun degerlerini yansittigini ve
genellikle merkezi olarak kabul edilen degerlerin miifredatla birlikte 6gretmenlere kilavuz olarak
sunuldugunu belirtmislerdir. Bu agidan 6gretmenlerin uygulamalarinda programda gegen degeri
se¢meleri dogal karsilanabilir. Her ne kadar dogrudan kazandirilmasi istenen degerler, sosyal
bilgiler 6gretmenlerine belli bir liste halinde verilmisse de hangi degerlerin kazandirilacag:
sorunu kesin olarak ortadan kalkmamaktadir (Sanchez, 1998). Mevcut arastirmada da
ogretmenler, degerin belirlenmesinde bazi sorunlar yasandigini goriislerinde ifade etmislerdir.
Sayilan sorunlar; degerlerin anlaminin 6gretmenden 6gretmene farklilasma ihtimali, 6grenciler
arasindaki bireysel farkliliklarin gozden kagirilmasi, Ogrencilerin gelisim diizeyine uygun
olmamasi, O0grenci deger seciminde serbest oldugunda olumsuz degeri kazanma ihtimali,
kazandirilmak istenen degerin ailenin ve toplumun degerleriyle ¢atigma ihtimali, kazandirilmas:
gereken oncelikli degerlerin belli olmamasi ve 6gretmenin kendi degerlerini dogru deger kabul
etmesidir. Benzer kaygilar Halstead ve Taylor (1996) tarafindan gergeklestirilen arastirmada da
yer almaktadir. Arastirmacilara gore, toplumdaki gruplarin her biri farkli politik, sosyal, dinsel,
ideolojik, ekonomik ve Kkiiltiirel degerlere sahiptir. S6z konusu gruplar, kendi degerlerinin
oncelikli oldugu konusunda yarisirlar. Cocuklara kazandirilacak degerler tizerine ilgili gruplarin
beklentisi ise catismayr dogurmaktadir. Ogretmenler, degerler baz1 kriterlere gore
belirlendiginde sorunlarin azalacagim diisiinmektedirler. Ogretmenlere gore bu kriterler; toplum

yapisina, 0grencinin gelisim diizeyine, akla, okul cevresine, tarihsel zamana, ders kazanimina,
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bolgeye ve ihtiyaca uygunluktur. Bacanli (2017), degerlerin belirlenmesi sorununa biligsel bir
temelden yaklasarak bir bireyin duyussal tepkisinden 6nce, s6z konusu degeri bilmesi gerektigini
ifade etmistir. S6z konusu ifade, Ogretmenler tarafindan belirtilen kazandirilacak degerin
Ogrencinin gelisim diizeyine uygun olmasi kriterini desteklemektedir. Yalginkaya (2016) ise
degerlerin akil yiiriitme ilkelerinden hareketle secilmesi gerektigini ileri siirerek séz konusu
ilkeleri (6zdeslik, gelismezlik, i¢lincii halin imkansizlifi, yeter-sebep ilkesi) deger se¢imine
uyarlamistir. Bu ilkelerden Ogretmenlerin belirttigi ‘kazandirilacak deger akla uygun olmalr’
kriterini karsilamak i¢in yararlanilabilir.

e Ogretmenlerin degerler egitimi uygulamalarina iliskin goriisleri {i¢ kategori altinda
birlestirilmistir. Sorunlar kategorisine bakildiginda; 6gretmenler ders siiresinin yetmemesini,
smniflarin kalabalik olmasini, akademik basarinin 6ncelikli olmasini, sinifin gelisim diizeyinin goz
ardi edilmesini, 6gretmenin O&grenciye goriis bildirme firsati tanimamasini veya Ogrencinin
olumsuz deger kazamimi karsisinda miidahale etmekten kaginmasini ve davramisa doniik
uygulamalarin maliyetli olmasini degerler egitimini zorlastiran etmenler olarak gormektedirler.
S6z konusu sonuglar, daha 6nceki kisimlarda bahsedilen problemlerin arasinda da yer almistir.
Ogretmenlerin bu sorunlar karsisinda bazi 6nerileri de mevcuttur. Her iki dgretmene gore de
oncelikle deger kazandirma, siirece yayilmalidir. Boylelikle zaman kisithligi ya da miifredat:
yetistirme korkusu kalmayacaktir. Diger Onerilere bakildiginda; siire¢ 6gretmenin miidahalesine
acitk olmali, etkinlikler siif diizeyine uygun olmali, ilimli bir smif ortami olusturulmal,
pekistirici uygulamalar yapilmali, bilgi, beceri ve deger kazanimi dengelenmelidir. Ogretmenler,
uygulamada secilecek materyalin igerigine de ayrica deginmislerdir. Gorsel veya yazili materyal
(hikaye, ornek olay, slayt, video vb.) kazandirilacak degere, tarihsel zamana, gelisim diizeyine,
toplum yapisina, okul gevresine, milli ve manevi degerlere, ders kazanimina ve sinf seviyesine
uygun olmahdir. Ogretmenler tarafindan materyalin icerigine ydnelik belirtilen kriterlerin,
degerlerin belirlenmesinde belirtilen kriterler ile neredeyse ayni oldugu goriilmektedir.

. C)gretmenler, degerlerin kazanilip kazanilmadigini genellikle gozlemleyerek ve ziimre
Ogretmenlerle goriis alisverisinde bulunarak degerlendirdiklerini belirtmislerdir. Bazi arastirma
(Ates, 2013; Bakdemir, 2010; Yazar ve Yanpar Yelken, 2013) sonuglari, 6gretmenlerin degerlerin
kazamlip kazamlmadigini gozlemleyerek degerlendirdigini dogrulamaktadir. Bununla birlikte
ogretmenler degerlendirme boyutunda bazi sorunlar oldugunu dile getirmislerdir. Ogretmenlere
gore degerlendirmede yaganan sorunlar; degerlendirme kriterlerinin belirsizligi, Ol¢me
araglarinin yoklugu ya da eksikligi, sadece okul i¢i yasantinin gozlemlenebilmesi ve diger
derslerde gozlemleyememektir. Bunlara iliskin ¢6ziim onerileri de sunulmustur. Dénem basinda
yapilan ziimre toplantisinda kriterleri belirleme, donem sonunda yapilan ziimre toplantisinda
kriterlere gore degerlendirme yapma, siirekli gozlem, aile ile is birligi ve diger brans 6gretmenleri
ile is birligi, her iki 6gretmen tarafindan da Onerilen ¢oziimlerdir. Literatiirde sosyal bilgiler

dersine 6zgii 6lgme araci gelistirme galismalar1 (Beldag, Ozdemir ve Nalcaci, 2016; Gomleksiz ve
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Ciro, 2011; Keskin, 2008; Sahin, 2013) mevcuttur. Ancak sdz konusu Olgme araglarindan
Ogretmenlerin haberdar olmadig1 anlasiimaktadir.

+  Ogretmenler, degerler egitimi siirecini ders isleyis akisinda izledikleri siraya uygun olarak
tasarlamislardir. Bu akisa gore, Oncelikle kazandirilacak deger belirlenmis, ders esnasinda
uygulamalara yer verilmis ve sonrasinda degerlendirme yapilmustir.

« Ogretmenler oncelikle kazandirilacak degerin belirlenmesi ile degerler egitimi siirecini
baglatmaktadirlar. Bu asamada, dgretmenler Sosyal Bilgiler Ogretim Programinda gegen degeri
kazandirmay1 amag edinmislerdir. Bunun yani sira 6gretmenler dersin konusunu, kazanimini ve
smnif diizeyini dikkate almaktadirlar. Uygulama asamasina gegmeden Once, ziimre 6gretmenler
ile birlikte hangi yontemin ve materyalin kullanilacagi belirlenmektedir.

* Yontem/teknik ve materyal belirlendikten sonra 6gretmenler, degerle ilgili 6rnek sahsiyetleri
vurgulamaktadirlar. Sonrasinda sorular ile Ogrencinin degerlerini agiga ¢ikarmaya
calismaktadirlar. Sinif diizeyine uygun olarak degerle ilgili yasanmus bir ikilem durumunu ortaya
koyarak yeniden deger iizerine 6grencinin diisiinmesine firsat vermektedirler. Ozellikle ‘neden’
sorusu ile dgrencinin kendi degerini sorgulamasi saglanmaktadir. Ogretmenler, dgrencinin
degeri icsellestirmesi igin alternatif secenekler sunmakta veya kendi degerlerini sdylemektedirler.
Her iki durumda da 6grenci icin alternatif sunulmaktadir. Ogretmenler, uygulama asamasinda
onaylama veya soru ile yonlendirme bigiminde Ogrenciye miidahale edebilmektedir.
Ogretmenler, uygulama asamasinda en ¢ok siire ile ilgili zorluk yasamaktadirlar. Siniflarin
kalabalik olmasi da yagsanan diger zorluktur. Unitede yer alan degerin, {inite islenisi siiresiyle
kisitli olmasi, 6gretmenlerin kalabalik siniflarda her 6grenciye degerini agiklama ve yasantiya
yansitma firsat1 vermesini engellemektedir.

+ Her iki 6gretmenin de uygulamada giiglii ve zayif oldugu yonler mevcuttur. Her iki 6gretmen
de toplum agisindan yanlis kabul edilen bir deger (0rnegin siddet, bencillik gibi) karsisinda
miidahale etme istegi duymaktadir. Bir 6gretmen bunu dogrudan yaparken diger 6gretmen, ek
sorularla 6grenciyi toplum tarafindan kabul edilen degere dogru yonlendirmektedir.

+  Ogretmenlerin degerler egitiminde izledigi son asama ise degerlendirme yaptiklar1 asamadir.
Genellikle ziimre 6gretmenler ile bir araya gelip goriis alisverisinde bulunularak degerlendirme
yapilmaktadir. Ogretmenler, bu asamada standart bir gozlem listesi veya olgme aract

kullanmamaktadirlar.
Deger I¢sellestirme Modeli

Calismanin bu kisminda, gesitli disiplinlerin (felsefe, psikoloji, sosyoloji) degerler egitimine
iliskin bakis agis1 degerlendirilerek, toplumun tarihi ve kiiltiirel yapisi dikkate alinarak, mevcut
degerler egitimi yaklagimlari irdelenerek, sosyal bilgiler 6gretmenlerinin goriislerinden ve kendi
uygulamalarina dair yapilan gozlemlerden yararlanilarak gelistirilmis, uygulanabilir ve anlasilabilir

bir degerler egitimi model Onerisinin ayrintili agiklamasina yer verilmistir. Tirk Milli Egitim
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Sisteminin amaglara uygun olarak tasarlanan ve ‘deger i¢sellestirme’ ad1 verilen bu model &nerisi,
degerlerin neden kazanilmasi gerektigi konusunda Ogrenciyi ikna etmeyi, degerleri Ogrenciye
benimsetmeyi, bu degerleri 6grencinin davranisina yansitmasina imkan olusturmay: ve 9grencinin
olumlu davranisini pekistirerek degerin kalicihigini saglamay:r amaglayan bir model olarak

tanimlanabilir.

Model onerisi, 6grenciye kendi degerinin farkina varma firsati veren ama ayni zamanda
Ogretmenlere miidahale alani olusturan bir anlayisi benimsemektedir. Model Onerisi, 6grencilerin
kazandigr degeri yasantiya cevirmesine imkan verecek ortamlar olusturulmasini ve bdylelikle
pekistirilmesini Onemsemektedir. Ayrica Ogretmenin soyledikleri ile yaptiklarmin tutarli olmasi,
degerin Ogrenci tarafindan icsellestirilmesinde Onemli bir faktordiir. Ogretmen miidahale alani
icerisinde  soylediklerini kendi de hayatinda uygulamalidir. Esasen &grenci, davranisa
doniistiirmeden once zihinsel provalar yapacaktir ve bu siirecte rol-modeli 6gretmen olmaktadir.
Geleneksel ve modern degerler egitimi yaklasimlarinin birlesimi olarak kabul edilebilen bu model
Onerisinin her asamasinda 6gretmenlerin dikkat etmesi gereken kriterler yer almaktadir. Kisiye dogru
gelen bir degerden ziyade kriterlere uygun bir degerin belirlenip kazandirilmaya ¢alisiimasia énem
veren model Onerisi, 6grencinin neden bu degeri kazanmasi gerektigine ikna olmasini beklemektedir.
Ayrica kazandirilacak degerin mantiga uygunlugu, akil yiiriitme ilkeleri siizgecinden gegirilmesiyle

saglanmaya calisilmaktadir.
Modelin Felsefi Temeli

Model o6nerisinin bir felsefi goriisii tamamen benimsemekten ziyade bireyci (egzistansiyalist)
felsefenin bakis agisina yakin bir ¢izgide oldugu soylenebilir. Bireyci yaklasimda, insani eylemin temel
kosulu ozgiirliiktiir ancak 6zgiirlitk sorumluluktan ayrilmaz. Bagka bir ifadeyle, insan sadece kendi
se¢imlerinden, kim oldugundan veya nasil biri haline geldiginden degil, yaptig1 eylemin etkisi
acgisindan kendisi disinda bagkalarindan da sorumludur. Bu felsefe; 6grencinin 6nce sahip oldugu
inanglarla ilgili bir tutarli kavrayisa ulagsmasi, sonra mevcut inanglariyla anlamlarini sorgulamasi ve
nihayetinde basta kendi varlig1 olmak iizere her seyi yeni bastan degerlemesi seklinde ii¢ asamali bir
diyalektik onermektedir (Cevizci, 2016). Model onerisi, 6grencilere ozgiirlitk alani saglanmasin
onemsemekte ancak aymi zamanda Ogrencinin Ozgiirliigiin smirlarini ¢izmesini, kendi Ozgiir
secimlerinin bagkalarini ne derecede etkiledigini de dikkate almasini oldukga 6nemli gérmektedir. Bu
yaklagimin Onciilerinden teist Buber'in goriisleri, model Onerisinin temel anlayisina etki etmistir.
Buber’e gore dgrencinin, égretmenin degerlendirmesi, elestirisi ve terbiyesi ile karsilasmas1 gerekir.
Ogretmen, miidahale edenden ziyade, etkileyendir. Bu noktada, kiiltiir, bilgi ve degerler, duyarli ve
Ogrencilerini seven bir 0gretmenin elestirisi ile terbiyesinde cisimlesir. S6z konusu durum, ‘kritik
bulusma’ ifadesinde yerini bulur. Kritik bulusma, ¢ocugun dogal yaratici gliclerinin, diinya ile baga
¢itkma isteginin degerlere ve dogru olana iliskin bilgiyle karsilagsmasidir. Buber, egitimde en biiyiik

onemi, ahlak egitimine veya karakter bicimlendirmeye verir. Iyi ve kétiiniin bilgisi, dogrudan
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Ogretmek ile degil, dolayl olarak 6gretmenin kararlar1 ve yasayisiyla 6rnek bir karakter olusturmasi
suretiyle aktarilir. Buber’e gore, ahlak egitiminin kazandirmas: gereken en énemli sey “sinir ¢izgisi'dir

(Cevizci, 2016). Model Onerisinin her asamasinda 6gretmen rol-model oldugunun farkinda olmalidir.
Modelin Psikolojik Temeli

Sosyal bilissel kurama yakin bir durus sergileyen model 6nerisi, degerlerin, materyalin ve
etkinliklerin Ogrencinin zihinsel gelisimine gore belirlenmesini 6nemsemektedir. Sosyal biligsel
kuram, 6grenmeyi hem icsel hem de dissal etkenlerin etkilesimiyle agiklar. Bu kurama gore ahlaki akil
yliriitme, ahlaki kurallarin uygulandig1 ahlaki standartlara ve kendi kendine yaptirimlara dayanan
0z-diizenleme mekanizmalar1 yoluyla eyleme doniistiiriiliir (Bandura, 1999). Bu kuramin onciisii
Bandura'nin diisiinceleri, model 6nerisinin temel anlayisini etkilemistir. Bandura’ya gore, sosyallesme
siirecinde insanlar, ahlaki eylem ile ilgili kendine 6zgii yaptirimlara temel olan ve kilavuzluk eden
ahlaki standartlar1 benimserler. Oz-diizenleme siirecinde ise insanlar, kendi davramslarmi ve
durumlarini izler, ahlaki standartlarina ve algilanan kosullara gore yargilar ve yaptiklari ¢ikarimlara
gore eylemlerini diizenleyebilirler. Yanhs bir davranis, kendini kinamaya sebep olabilir, bu yiizden
0z-dlizenleme sahibi insanlar kendi ahlaki standartlarini ihlal etmekten kaginirlar. Ona gore ahlaki
eylemlilik teorisi, ahlaki eyleme, ahlaki bilgiye ve muhakemeye baglanmis olmalidir (Bandura, 1999).
Ogrenci, her seyden dnce degeri benimsemeli, benimsedigi degeri ise yasama yansitmalidir. Ahlaki
yargl ya da ahlaki diistiniis 6nemli olmakla birlikte ahlaki eyleme doniismedikge o degerin var olup
olmadig1 anlasilmamaktadir. Aynm1 zamanda otoritenin bulundugu yerlerde davramsi yapip
sonrasinda kendi istedigi gibi davranma ozglirliigii, degerlerin kazanilmadigini gostermektedir.
Bandura, gozlem yoluyla 6grenmeyi de literatiire katmistir. Model Onerisinin uygulama asamasz,
ornek sahsiyetlerin vurgulanmasiyla baslamaktadir. Ogrencinin 6rnek sahsiyetlerin davraniglarina
dikkat ederek, ornek kisileri gozlemleyerek ve zihinsel provalar yaparak degerin oncelikle ifade

edilmesi sonrasinda ise davranisa dontistiiriilmesi onemlidir.
Modelin Sosyolojik Temeli

Deger sistemleri, kiiltiirden kiiltiire, ayni kiiltiirde zamandan zamana ve hatta aym toplumda
da bir bolge veya siuftan digerine farkliik gosterir. Bu durum degerlerin degisebilirligini ve
esnekligini sergiler (Fichter, 2016). Deger sistemlerinin farkliligi, degerlerin kazandirilma yaklasimirn
etkileyebilir. Yabanci kiiltiirden gelen, mevcut toplumun tarihi ile biitiinlestirilmemis, kiiltiirel 6geleri
goz ard1 eden her model, yasanmakta olan toplumsal siiregleri agiklamaktan uzak olacaktir. Diger bir
ifadeyle, toplumsal bir problemin iistesinden gelmek icin makro diizeyde gelistirilen bir model
Onerisi, bu modelin objesi olan toplumsal kisilerin rasyonel tercihlerinin hangi kiiltiirel baglamda
ortaya konuldugunu gostermeyecektir (Ozensel, 2003). Bu acidan bakildiginda, gelistirilen model
Onerisi, mevcut kiiltiirden ve toplumun genel yapisindan soyutlanamaz. Model onerisi bireylerin
degerlerini dnemsemekle beraber toplumsal yapinin 6zii olan degerlerin yeni nesile kazandirilmasini

onemsemektedir. Model Onerisi sekil 6’da sunulmaktadir.
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Sekil 6’dan da anlasildig: {izere, model 6nerisinin ilk asamasi degerin belirlenmesidir. Degerin

belirlenmesi asamasinda dikkat edilecek kriterlerin ne anlama geldigi asagida yer almaktadur.

1) Toplum yapisina uygunluk: Kazandirilacak degerin toplumdaki yeri ve anlami 6énemlidir.
Toplum tarafindan kabul edilmeyen ya da toplumsal yapiy1 bozabilecek bir degerin kazandirilmamasi

gerektigi gibi, toplumsal birlik ve beraberligi saglayan degerlerin ise goz ard1 edilmemesi gerekir.

2) Thtiyaca uygunluk: Bu kriter hem sinifin hem de 6grencilerin gelisim diizeyine gore neye
ihtiya¢ duyuldugunu ifade etmektedir. Degerin belirlenmesinde dncelik sinifin ihtiyaci olmalidir. Eger
smifta farkliliklara saygi degerini icsellestirmis Ogrenci sayis1 az ise Oncelik bu degerin
kazandirilmasinda olmalidir. Bununla birlikte ergenlik donemindeki bir ¢ocuga Ozsaygi, erken

¢ocukluk dénemindeki bir ¢ocuga sevgi degerinin kazandirilmas: 6nceliklidir.

3) Cevreye uygunluk: Okulun bulundugu cevre ve 6grencinin kendi sosyal cevresi, degerlerin
kazanim stirecini etkilemektedir. Dolayisiyla hangi degerin kazandirilacagt da bu durumdan
etkilenmektedir. Ailenin benimsemedigi veya okulun gevresinin benimsemedigi bir deger, cocuga
kazandirilmamalidir. Ayni zamanda gevrenin ihtiyaglar1 da bu noktada 6nem arz etmektedir. Okulun
bulundugu cevrenin hangi degere ihtiya¢ duydugunun tespit edilmesi ve o degere 6ncelik verilmesi

gerekir.

4) Tarihsel zamana uygunluk: Bir degerin giiniimiizde gecerli olup olmadig1 da 6nemlidir.
Degerin anlami, tarihsel zamana uygun olarak Ogrenciye verilmelidir. Giiniimiizde gegerliligini

yitirmis bir degerin kazandirilmaya calisilmasi, zaman kaybina yol agacaktir.

5) Ders kazanimina uygunluk: Degerler egitimi siireci, ayr1 bir ders saati olmadig1 igin ders
isleyis stiireci ig¢inde gerceklesmektedir. Belirlenen deger, ders kazamimina uygun olmadiginda
ogretmenin degeri kazandirmasi da dogal olarak zorlasacaktir. Bu sebeple, belirlenecek degerin dersin

kazanimina uygun olmas: da beklenmektedir.

6) Akla/mantiga uygunluk: Degerin akla ve mantiga uygun olmasi anlamina gelmektedir.
Cocuk, kazandirilacak degerin ‘neden kazandirildigmna’ ikna olmadigt miiddetce, o degeri

icsellestiremez. Mantiga uymayan bir deger, kazandirilmaya galisilmamalidir.

7) Evrensellige uygunluk: Belirlenecek degerin tiim diinya insanlarinn iyiligine hizmet eden

ve genel gecer kabul edilmis bir deger olmasini ifade etmektedir.

Model Onerisinin ikinci agsamasi, uygulama asamasidir. Bu asama, her seyden Once siirece
dayali olmalidir. Kisithi bir siirede verilmeye calisilacak bir degeri, biitiin 6grencilerin benimsemesi
beklenemez. S6z konusu asamada Ogretmenlerin izleyecegi bircok alt asama mevcuttur. Model
Onerisinin dayandigi temeller géz Oniine alinarak, Ogrencinin davramisin somut halini gérmesi
agisindan ilk asama, secilen materyaldeki drnek sahsiyetlerin vurgulanmas: olmustur. Sonrasinda ise

ogrencinin kendi degerini agiklamasina firsat verecek sorular sorulmalidir. Siireg icerisinde belirlenen
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degerle ilgili deger catismasi ornekleri yasatilmali, alternatif segenekler sunulmali ve her bir asamada
yine Ogrencinin degerini agiga c¢ikarmasma firsat verilmelidir. Ogrencinin degeri davranisa
yansitmasina imkan vermeden o degeri igsellestirip igsellestirmedigini belirlemek zordur. Bu sebeple
degeri davranisa doniistiirmeye firsatlar olusturulmalidir. Model Onerisinde yer alan alternatif
secenekler sunma ile davranisa yansitmaya firsat olusturma asamalari, siuf diizeyine gore yer

degistirebilir. Model 6nerisi, uygulama asamasinda 6gretmenlere esneklik tanimaktadir.

Son agama ise degerlendirme asamasidir. Model 6nerisi, siirece odakli bir anlayis benimsedigi
icin degerlendirmenin de donem basi ve donem sonunda yapilmasi, deger kazanilmissa
pekistirilmesi, kazanilmamigssa uygulama asamasinin gozden gecirilip revize edilmesi ve yeniden
uygulanmasi Onerilmektedir. Degerlendirme asamasinda 6gretmenlerin donem basinda degerle ilgili
davranis gostergeleri olusturmalar1 ve donem sonunda bu gostergelere gore yargida bulunmalari,

objektif bir degerlendirme agisindan 6nemlidir.

Deger igsellestirme modeli, 6gretmenlerin kendi ihtiyaglarindan ve uygulamalarindan yola
cikilarak gelistirilmis bir modeldir. Ayn1 zamanda model Snerisinin gelistirilmesinde, toplum yapisi
ve mevcut kiiltiirii dikkate alimustir. Milli Egitim Sisteminin ve sosyal bilgiler dersinin amaglar1 goz
oniine alindiginda, gelistirilen model Onerisinin okulda verilen degerler egitimine katk: saglayacag:

distntilmektedir.
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Introduction

Values and education are among the most popular topics in the world. It is essentially a
compulsory education in the official education of many countries. It is one of these countries in
Turkey. The Ministry of National Education of Turkey (MNE) wanted to acquire values self-
determined directly for some courses (especially social studies) and indirectly for some courses
through curriculums. MNE even advised teachers to choose values education approaches such as
inculcation, value clarification, value analysis, moral reasoning, character education. However, when
both national and international literature has been examined, the usefulness of the approaches
mentioned is still a matter of debate. Moreover, the suitability of an approach proposed in a different
country to other cultures or social structures is debatable. Thus, the present study aims to develop a
viable and understandable model proposal for social studies teachers. The structure of local culture
and society was taken into account when developing the model proposal. Social studies teachers’
values education practices have been observed for a long time. Positive and negative criticisms
brought to the current values education approaches have been taken into account. Thus, the first step

was pursued to find an approach appropriate for a country’s own education system.
A Brief Overview of Values and Education

The literature shows that the value has been defined from many different perspectives, such
as addressing the individual, social or cultural basis, carrying a modifiable or permanent trait, genetic
or subsequently learned/taught. Those who carry out educational activities are expected to
understand the concepts they strive to gain first. Therefore, people interested in values education
must understand what value means. However, the situations mentioned above can make it impossible
to accept a common definition and even leave the accepted definition to the educator’s (or
researcher’s) point of view. Although it is not a common definition, there are similar perspectives.
According to the perspectives describing the value based on individual or individual behavior
(Caligkur and Aslan, 2013; Erdem, 2003; Giingor, 2010; Hofstede, 2001; Kusdil and Kagitcibasi, 2000;
Quisumbing and delLeo, 2005) has a relationship between values and behaviors. According to the

perspectives that explain the values on a social basis (Akbaba-Altun, 2003; Celikkaya, 1998; Korkmaz,



KEFAD Cilt 22, Say1 2, Agustos, 2021

2013; Oguz, 2012; Tezcan, 1974), ‘continuity of culture’ is considered the main focus. Rokeach (1973)
has described value as a permanent belief that a particular behavior or entity can be preferred to the
opposite of the final version, out of social and individual perspectives. From perspectives that see
values as an assessment tool (Halstead and Taylor, 2000; Parker, 2008/2018; Shaver and Strong, cit. in
1976, Halstead and Taylor, 1996, p. 14; Thome, 2015; Yesil and Aydin, 2007) values are the tools people
refer to attach importance to an asset and to evaluate human qualities, wishes and intentions,
behaviors. According to the perspectives that define values based on human psychology, values are
psychological structures that are naturally connected to personality, motivation, and behavior
(Lindeman and Verkasalo, 2005). Values are used to identify cultural groups, societies, and
individuals, monitor changes over time, and explain the underlying motivations of attitudes and
behaviors (Schwartz, 2012). In summary, values can be defined as abstract concepts that occur by the
interaction of an individual’s life, of the culture of the society and of social environment where an
individual is involved, whose priority can vary from person to person and can only be attributable
when exhibited as behavior, and reflect the beliefs and principles of the life of an individual. These

principles and beliefs are formally or informally gained to the individual through education.

Some researchers classify the values. Spranger (six value types) (Fay and Middleton, 1939),
Rokeach (instrumental and terminal values) (Rokeach, 1973), Schwartz (value theory) (Schwartz, 1992;
2012), Fichter (classification of social values as social personality, society, and culture) (Fichter,
1990/2016), Hofstede (cultural dimensions theory) (Hofstede, 2001), Inglehart and Welzel (traditional
values versus secular-rational values and survival values versus self-expression values in the form of
cultural classification) (Diilmer, Inglehart and Welzel, 2015) and classifications by Peterson and

Seligman (character strengths theory) (Peterson and Seligman, 2004) stands out.

On the other hand, values education deals with strengthening the transfer of values in
education (Lickona, 1991) and includes citizenship education and education of moral values (Halstead
and Taylor, 2000). Different approaches can be preferred in values education. Values education
approaches mean a general orientation to teaching values (Superka, Ahrens, Hedstrom, Ford and
Johnson, 1976). Different researchers also classify values education approaches. Kirschenbaum (1995)
stated four major trends in values and moral education: value realization, character education,
citizenship education, and moral education. The value realization trend, the first of these trends, was
developed by Sidney B. Simon in 1980. The primary purpose of this trend is that individuals are aware
of their values. It was effective between 1960-1980. It explores students’ expressing their values and
preferences of priority value, reflecting these values, re-approving or evaluating them, and ways to
apply them to their daily lives; and the necessary skills (self-esteem, self-knowledge, ability to set
goals, thinking, decision-making and communication skills, social skills, world knowledge) aims to
develop (Kirschenbaum, 1995). The approaches affected by this trend are value clarification (Simon,

Howe and Kirschenbaum, 1995), value analysis (Superka et al., 1976), and moral reasoning approaches
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(Kohlberg, 1958). The second major trend is character education that has regained its popularity with
the return of virtue morality of Aristotle today (Lickona, 1993; Kirschenbaum, 2000). After 1980, the
realization that the values education approaches were ineffective required a return to traditional
approaches. Also, those who believed that radical changes should be made in Kohlberg’s approach
emphasizing moral cognition made a general return to character education and turned to Aristotle’s
tradition of virtue morality (Carr, 2014). Thus, character education, which has a central role in
reflecting with behaviors by turning the affective properties possessed into personality, has come to
the agenda again. The purpose of effective character education is to prepare educational activities and
opportunities that prioritize experiences (Yazici and Yazici, 2011). Kirschenbaum (1995) mentioned
moral education and citizenship education trends apart from the trends described. He defines moral
education as the process in which moral attitudes are gained. Citizenship education aims to ensure
harmony in society by emphasizing the democratic environment and teaching the rules of law.
However, this approach is a general overview of other values education approaches. Apart from the
mentioned approaches, the “Domain-Based Moral Education” (Midgette, Ilten-Gee, Powers, Murata
and Nucci, 2018) and the “value awareness” approach developed by Bacanli (2017) are other

approaches whose effectiveness continues to be tested.

According to Wynne (cit. in 1989, Titus, 1994), the real question determining the approach is:
Are we going to choose to inculcate the social values that distinguish the truth from the wrong or
allow children to create their values outside of school? The biggest factor in the emergence of different
views on values education is that mentioned question has different answers. Kirschenbaum (1995)
rejected the selection of any of the traditional (inculcation or role-model) and new approaches (moral
reasoning, value analysis, and value clarification) in values education and suggested an approach he
called comprehensive moral education or comprehensive values education. According to him, there is
a need for both traditional and new approaches. The current research aims to find a common point
between both views and adopt children’s values by establishing balance. In the current study, it can
say that in parallel with Kirschenbaum’s thoughts, synthesizing is performed rather than choosing
one of the traditional and new approaches. In this direction, “How should an effective model in values

education be?” was the question.
Method
Research Paradigm and Design

The researcher has realized observations by respecting her own values and the values of the
culture she depends on while developing a new model proposal as an alternative to the values
education approaches that exist for values education. Also, the teachers’ values in the study group
were taken into account during the observation and interview. This information supports the thought

of taking the naturalistic inquiry paradigm as the basis of the current study.
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In this research, the case study, which is one of the qualitative researches, was preferred. The
case study is defined as a research method that works on a current phenomenon (values education
approach) within its real-life framework (values education given in the school environment), where the
boundaries between the case (implicitly existing values and education) and its content are not clearly
defined, and there is more than one evidence or data source available (needs analysis, observation,
interview and daily data obtained from social studies teachers and related literature) (Yin, cit. in 1984, Yildirim

and Simsek, 2016, p. 289).
Participants

The researcher chose mixed samples from purposive sampling types in determining the
participants. Mixed sampling is a type of sampling that aims to meet needs and provide flexibility to
research so that insightful, important information worth working on can be chosen instead of a single
type of sampling (Patton, 1990/2014). The researcher first observed nine social studies teachers in three
public schools in their natural environment by hiding the purpose. Among the observed teachers, the
two teachers who obtained the richest information were determined as working groups. The teachers’
names in the study group are indicated by different names, as required by scientific ethics. The

information about teachers is as follows:

Melike Teacher’s profile. Melike Teacher was born in 1970, married and has three children. She was
born in a small province in the Central Anatolia region and grew up in a patriarchal family. Her
family has a traditional structure. She was a graduate of the Faculty of Education, Department of
History Teaching of a public university. She, who worked in many different cities, has been teaching
for 26 years. She has been working at the school where was conducted research took charge since
2008. The teacher who participated in multiple vocational seminars and training continues relief
training in terms of personal development. Looking at the teacher’s perspective on values education
and her professional characteristics, according to the researcher, she is a teacher who cares about order
and discipline and is happy to process history issues compared to other subjects as of her graduate
department. She often doesn’t use technology. This is also due to the lack of technological information
equipment for the teacher. She interferes immediately in the face of a negative behavior of the student.
For example, if there is litter on the floor when she enters the class, she first questions who did this,
then she throws the litter into the trash bin and gives a general talk about what should be the correct
behavior with suggestions. She exhibits behaviors that indicate authority within the classroom.
However, she cares about the student and often reflects on it when processing her lessons. She is
compassionate, caring and protective towards students. She asks the student why he or she did not
attend the previous lesson, and if the student has a problem, she makes sentences stating that she is
interested in it. Besides providing information, she cares about gaining value and skill. In fact, she
believes that value gain is more important than gaining information. Her relationship is strong as she

comes together with a group of teachers outside school. She is kind and helpful to other teachers. She
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does not hesitate to help when they are asked for support. Besides being an experienced teacher, she is
open to innovations. She attaches importance to personal development and cares to renew herself
every year. She pays attention to implementing new ways on the in-class applications. She plays an
active role in activities such as theatre and performance-show at the school and hence, draws a profile
closer to the inculcation approach in terms of values education. By advising students, she transfers
positive characteristics through sample personalities to the classroom environment. Withal, she listens

and cares about the opinions of the students, too.

Selim Teacher’s profile: Selim Teacher was born in 1981, married and has two children. He was born in
a large province in the Marmara Region and grew up in a patriarchal family. His family have a
traditional structure. He was a graduate of the Faculty of Education, Department of Social Studies
Education of a public university. Selim Teacher who has been teaching for 10 years, says that he
participated in many seminars vocationally, but thinks that the trainings are not productive. He has
been working at the school where was conducted research took charge in for 6 years. Looking at the
teacher's point of view of values education and his professional characteristics, according to the
researcher, Selim Teacher is someone who uses technology effectively in in-class activities. The majority
of his courses are processed through technological tools. In the face of negative behavior of students,
he prefers to interfere by raising only his tone without a break from the course. When noise occurs
during the lesson, he amplifies the tone. In the negative behavior of the students against each other, he
generally does not interfere. In addition to providing information, he cares about giving values to
students, but wants to balance both. For example, the teacher often stated that he thought that he left
the information in the background when he was doing values education practices, and that he felt sorry
for this reason. He is helpful, cheerful and sincere towards group teachers. He does not spare its help
when there should be support for in-class or extracurricular activities. His relationship with other
teachers is sincere and warm. He has a structure that takes responsibility in organizations and likes to
be active. He is a vocationally innovative teacher who creates opportunities for the student to learn. In
the education of values, he usually inculcates value through historical stories and exemplary historical
figures. Withal, he is a teacher who listens effectively to students and offers opportunities to explain
values. However, because of its strong historical sensitivity, he provides negative feedback with
gestures and facial expressions to students who give negative views on issues related to the history of
society and society to which it is a member; it gives a verbally positive reinforcement to those who give

positive views.
Procedure
The research lasted a total of six years and gone through four stages.

Phase one: Social studies teachers working in public schools were observed to describe the
problems of values education in the field and the working group. As a result of in-class observations,

various problem situations for values education have been uncovered. However, it was decided to
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conduct a need analysis in order to decide which of these problems a more general problem is. Within
the framework of this decision, an open-ended questionnaire was prepared, and social studies
teachers were applied to and analyzed. In order to ensure the reliability of the analysis, after a certain

period, the researcher re-analyzed the data and compared it to previous analysis results.

Phase two: Teachers have been asked to implement the recommended values education
approaches (moral reasoning, value clarification, value analysis and inculcation) in the official
curriculum, which is one hour a week, in order to support the problem situation. Teachers are
informed about values education approaches by the researcher prior to application. In the initial
applications, the natural environment has deteriorated because one of the teachers has clarified the
application’s purpose to students. For this reason, the researcher took a two-week break into the
practices. Each teacher then had four weeks of in-class practice, one of the values education
approaches. The values to be gained in applications were selected from those intended to be gained
directly by distributing to social studies course units. In observations were focused on topics such as
where teachers have difficulty while they use this approach and what mentioned approaches are the

weaknesses and strengths.

Phase three: In order to find the answer to the problem of the research, a total of 16 hours was
observed, each teacher, in-class and extracurricular for 8 weeks. In determining the observation
period, it was effective to believe that the researcher had been following the teachers’ lessons for many
years for different purposes and that sufficient saturation had been achieved after a certain period.
The reason for adequate saturation is that teachers’” in-class practices and views on values education
have begun to be repeated. During the observation above, the researcher left the process of values
education entirely on the initiative of teachers. Teachers were asked to determine which approach
they would adopt, what stages they followed when planning the process, the values to be earned, and
the acquisition method. It is also stated that they are free regarding how long they will spend to
acquire students with these values and the order they follow in the values education. The aim here is
to develop a feasible, alternative model proposal by revealing what issues teachers” pay attention to
when choosing values, where they have difficulties in applying the activities they have determined as
a method of gaining value, what stages have been followed and which factors influenced them while
choosing the approach -without disturbing their natural environment-. During the observation phase,
semi-structured interviews were conducted with teachers. Recorders are mostly used during the
interviews. The data on the recorder has been transcript by the researcher. Interview documents were
submitted to teachers and confirmed. Apart from the semi-structured interviews mentioned, the
researcher often chatted with teachers during the observations. During the conversation, the sentences
expressed by the teachers also contributed to the research. Teachers were also asked to keep a diary. It
is specially stated that the main theme of the diaries is related to the practices they do about values

education.
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Final phase: In light of the data obtained, a draft model proposal for values education has
been revealed. The draft model was presented to teachers, and the final form of the model proposal

was given as a result of the feedback.
Data Collection Tools and Data Analysis

Three data collection tools were used in the study following the nature of qualitative research:
observation, interview, and document analysis. Teacher logs were considered documents. The
researcher interviewed teachers face-to-face with teachers many times for different purposes. In order
to uncover the main problem, the conversation-style approach has been adopted. In developing the
model proposal, the interview guide approach has been adopted. A semi-structured interview list has
been created to reveal teachers’ views on what the values education approach should be like within
the framework of the main problem. The researcher used observation techniques in many stages of the
study. Since observations were carried out in real-life conditions, we can say that natural observation
is preferred in the research. The researcher continued her observations as a full observer until the
researcher revealed the problem situation and as a participant-observer after the problem situation
appeared. During the natural observations, no checklist was used in accordance with the qualitative
research; the observations were recorded in the notebook. In the case of participant observation, the
researcher recorded the observation notes related to the monitored process and made use of the

observation list in classroom applications.

In the study, both inductive and deductive content analysis was preferred. The documents
were analyzed by a deductive analysis method according to themes and categories created by
adhering to the relevant literature. The data obtained from observation and interviews were subjected
to inductive, and categories and themes were uncovered. Deductive analysis was conducted to
confirm the validity and suitability of the resulting categories and themes, and the data obtained from

the data collection tool was analyzed according to the existing frameworks.

The validity and reliability of the research were examined according to the four main criteria
set out by Lincoln and Guba (1985). Accordingly, it can be said that the credibility of the research is

high; it can be transferred to similar contexts, is reliable, and can be confirmed.
Ethical Permissions of Research

In this study, all rules stated to be followed within the scope of “Higher Education Institutions
Scientific Research and Publication Ethics Directive” were followed. None of the actions stated under
the title “Actions Against Scientific Research and Publication Ethics,” which is the second part of the

directive, were not fulfilled.
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Findings

This part of the study included findings on observations, interviews, and teacher logs to
develop an alternative model proposal that could be preferred in values education. The findings
obtained from the observation are OB, the findings obtained from the interviews are INV, and the
findings obtained from the diary are encoded as DR. Three themes were reached as a result of the
analysis of data obtained from the in-class practices of teachers, interviews, and teacher logs. Themes

about how the values education model should be are presented in figure 1.
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Figure 1. General analysis results on “how the values education model should be”

The categories and codes related to what value will be gained, how the implementations
should be, and how the evaluation will be carried out are tabulated separately. The categories and

codes related to the theme of determining the value are presented in figure 2.

Determining the value

» Y
‘ Problems ‘ Criteria ‘
e The possibility of the meaning of the values being different from teacher to ®  Appropriateness with society structure
teacher e Appropriateness with universal
e Individual differences have been overlooked ¢ Student's level of development appropriateness
e Not to be appropriateness for the level of development of students ¢ Rationality

e The possibility of gaining the wrong value when the student is free in the *  Appropriateness to the school environment

selection of values e  Appropriateness to historical time

e The possibility of conflicting with the values of the family *  Appropriateness to learning outcomes
e  The priority values that need to be gained are not clear *  Appropriateness for the region
e The teacher accepts her values as the correct value ®  Appropriateness to the need

e  The possibility of conflicting with the values of society

Figure 2. Categories and codes related to the value determination theme
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As can be understood from the figure, two categories have been created to determine the
value. There are also codes created according to the teachers’ opinions under the categories of
“problems” that emerged regarding the value that will be gained and the “criteria” to be considered

while determining the value, too.

Melike Teacher believes that the values are only positive. According to the teacher, wrong
something is not value anyway (INV). She accepts the right and wrongs as they exist in society. She
has believed that if the teacher determines the value that will be gained, confusion may arise (INV).
She used the expression, “when determining teacher value, my priority and your priority may be different.”
The teacher proposes determining values according to the region at the group meetings held at the
beginning of each year. Likewise, she emphasized that the values that should be gained even in the
same city may change and that a value suitable for the city’s needs or even the districts should be
determined (INV). She stated that apart from the needs of the cities or districts, the need for the
classroom environment should also be taken into account (INV). She also stressed the determination
of social and individual values equally. She expressed in words that the chosen value should be an
accepted value in the world, “We are in a globalizing world, and that will be accepted too in the world”
(INV). According to the teacher, some values do not change from one society to society, and these
values should be prioritized. In fact, the teacher underlined that there should be a value per the
learning outcomes, too (INV). In this respect, the teacher said that “Learning outcome has already to be
compulsory...”. She stated that the student’s readiness and family structure should be taken into

consideration while gaining values (INV).

Selim Teacher stated that the values to be gained should not change from teacher to teacher
(INV). He cares about the balance of the individual and universal values of the students. “... So, I think
we should keep the student’s own values alive, but show that there are universal values, too.” he expressed
his opinion in the form. In addition, the teacher that says the values that are appropriate for the
present historically should be given, “Because, in certain periods, certain values are changing. We react
immediately when something happens in the community. What value should be emphasized here?” explained

own thoughts with his words.

The categories and codes related to the implementation theme of the teachers are presented in

figure 3.
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Implementation
Problems Suggestions ‘
Should spread as long

¢ Lesson time is not enough

¢ C(Classes are crowded

o Academic success is a priority

e Ignoring the class development

Being open to the
intervention of the teacher
Activities to be appropriate
for class level

Content of the material to be
selected in the implementation

l

Appropriateness to the value to be
gained

Appropriateness to historical time
Appropriateness to development level
Appropriateness to the society structure

level ;
) o (reating a
o The teacher does mnot give the : i
classroom environment environment

student the opportunity to comment

o The teacher refrains from interfering . .
. . implementation values
with the student's false value gain ) . ]
o . & ¢ Balancing knowledge, | | ¢ Appropriateness to learning outcome

¢ Behavioral implementation is costly

skills and value acquisition | | e Appropriateness to class level

moderate | | Appropriateness to  the  school

e Making reinforce the| |e Compliance with national and moral

Figure 3. Categories and codes related to application theme

As can be seen in the figure, the application theme is divided into three categories under the
names of “problems,” “suggestions,” and “content of the material to be selected in the

implementation.”

Melike Teacher indicated that the values should be gained by spreading the process and
reinforcing it as the age gets older. Stating that a maximum of two values should be determined for a
year, as the reason this, she said that “when we try to give it all at once, it either doesn’t take any of it or it
gets sloppy. Little by little, but let’s make sure you get it. Let’s reinforce it.” (INV). She stated that teachers
should create opportunities for students to turn values into behavior. Similarly, Selim Teacher thinks
that in order to internalize a value that is intended to be gained by the student, the student should be
given opportunities to live that value (INV. Stating that the values to be gained are presented in a
manner associated with the learning outcomes, but after the outcome is completed, the activities
related to the value are also finished, he underlines that the values should be spread throughout the

process (INV).

Melike Teacher believes that values education should be given at school and criticizes the
focus on academic success only in schools (INV). However, due to the shortage of time, she wants a

separate course hour on values education (INV). Selim Teacher expressed the same proposal.

Melike Teacher stated that implementing activities are not difficult when associated with the
subject (DR). She stated that teachers could prevent misbehavior and should interfere where necessary

(INV). As with correcting incorrect information, she believes it is necessary to interfere and
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manipulate the wrong values (OB). Although she says teachers should not give their own value, she

also appears to think that teachers may feel the need to express their own value (INV, OB).

Selim Teacher thinks the country focus on an exam-based system by saying, “If you look at the
central exams, everything is built on the exams now.” (INV). He does not want to give students
information that is not included in the curriculum. In other words, he believes that everything that the
student should gain must be included in the curriculum. Even by thinking that he gives more
importance to values education, “Sometimes I feel quilty. We spent so much time on values education
activities, it seems like we can’t give the kids enough information.” he said (INV). In addition, he expects
that teachers should explain their thoughts, offer options to the student, but leave the student the
choice. In this respect, “The teacher should be a pole star, show the values to the children, but leave the choice

to the student.” he used expressions (INV).

Selim Teacher thinks that crowding of classes affects the process negatively, too (INV). In
order to learn by living by doing so, classes must consist of fewer people, he stated. The teacher stated

that the two most important factors in the education of values are curriculum and time.

The categories and codes regarding the evaluation theme of teachers are presented in figure 4.

Evaluation

Problems Solutions

| ” | l

e  Determining the criteria at the group meeting held at
the beginning of the semester

e  Uncertainty of evaluation criteria

e Lack or absence of measurement : : ST ;
tool. e Evaluating according to criteria at the group meeting
ools
y ) held at the end of the semester
e  Ouly in-school life can be observed 2 :
" . L] Continuous observation
e Not being able to observe in other . . .
e  Cooperation with the family
lessons 2 2
e  Cooperation with other branch teachers

Figure 4. Categories and codes related to the evaluation theme

Two categories have been created under the theme of evaluation. The relevant codes are
found under the categories of problems experienced by teachers in the evaluations and the solutions

they suggest for these problems.

Melike Teacher recommends making decisions and evaluating values education at the group
meetings held at the year’s beginning, middle, and end. This teacher proposal can generate a more
standardized value education process by reducing the differentiation between teachers. She stated

that the main motivation sources of teachers in values education are to think that good results will be
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reflected in the society even if not soon (INV). The teacher believes that positive feedback from
students has an incentive effect on the process of values education. In addition, she stated that she was

happy when the values she wanted were said or turned into behavior by the students (DR).

Selim Teacher, who thinks that it can determine only by observing whether students gain
values, stated that factors such as the child’s individual status, economic status, socio-cultural
situation, and family structure might lead to different implementation of the same value (INV). While
observing, he stated that it would be the healthiest method to look at how the child practices the value
gained in other lessons at the same grade level due to changing priorities at different age periods

(INV).

The steps that the values education model should follow based on the observation data of

both teachers on classroom values education practices are outlined in Figure 5.

Determining the value ‘

Appropriateness to gain course

A 4

Implementation ‘
Appropriateness to class level Appropriateness for course processing
Evalation
Exchange of views with group teachers Observation

Figure 5. Stages of values education
Melike Teacher followed the following order in values education (OB):

In the first stage, the value to be gained is determined. This stage happens before the lesson.
The teacher checks the curriculum and the value or values desired to be gained in the program,
determines the relevant value according to the lesson’s subject, and decides with the group how to get
students to gain the value she determines. Generally, the gaining method is a question-answer
technique over written material (story or case). By choosing the appropriate material together with the
group teacher, if written material is, it is printed as much as the number of students in the class and

moved to the classroom environment.

The allocated time to determine the value and method takes 10-15 minutes. Since the teachers
choose from the values in the program, the majority of this time is devoted to putting the value into

the subject of the lesson and selecting the relevant story, case study, or video.

In the second stage, the implementation of the method determined has started. She either

reads the written material or makes children read them. Emphasizes the sample of people (historical
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figures, famous people, etc.) mentioned in the written material. Reveals the characteristics of the
sample personality about value. She then asks the children about the topics in the written material,
listens to the answers. She presents an example of the conflict students experienced or can experience
regarding the value. For example, by starting from an incident at school, she asked the students
whether the teacher was right by explaining that a teacher gave a student with a high socioeconomic
level the role of “the king,” and that to a student with a low socioeconomic level “servant” in a theatre

event.

She listens to students’ answers to the end and asks why they think so. She reinforces by
smilingly or saying words like “Well done, very beautiful” when she likes an answer. By making
other students applaud the student who shows the correct behavior in the classroom, she reinforces
the student and provides indirect reinforcement to other students. Asks for leading questions in case
of a disliked answer. For example, she gives the student more opportunity to think and comment with
questions such as “The man was remorseful, and people don’t need to be forgiven?”. She emphasizes
students” similar or different thoughts. Starts a discussion over different thoughts. For example, she
started a discussion in the classroom by asking, “How is A’s solution?”. She explains her answer after

the answers of the students are over.

She, as mentioned above, although allows students to express their ideas, often adopts the
approach of inculcation as an approach. She gives students advice, warns, explains which behavior is
right or wrong, and rewards correct behavior. For example, while saying to the students, “If you work
too, you will achieve everything” about diligence, she appreciated the students by saying, “If these
children become managers in the future, it would be good, the aim is to increase brotherhood” to the students

who showed the right behavior regarding the value of respect for differences.

The third stage is the stage where the evaluations about the value were made. The teacher
evaluates with the group teacher. The evaluation part is generally in the form of conversations about
whether the negative situations in the classroom have decreased or not. Teachers do not use a
systematic observation list or rubric for assessment. Evaluation is usually done during breaks. A
general assessment of the values education has been made in more detail in the group meetings held
at the beginning and the end of the period. The group teachers transfer the positive changes that occur
during the semester to each other and exchange views on the impact of values education on this
change. Melike Teacher stated that the healthiest assessment of whether the value was gained could

be made at the end of the year council meeting since it will not reflect the behavior immediately.

The difficulty the teacher experiences most during the implementation is related to the
duration. Almost the entire course time is devoted to the practice of the determined method.
Therefore, according to the program, the teacher cannot adequately handle the course subject that
needs to be told. Looking at the teacher’s strengths during the practice, the teacher listens without

interfering with the students’ answers. The teacher easily finds and directs the questions that make the
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student think and empathize. She creates an environment that enables opportunities to explain
students’ values by asking questions, “Why would you prefer such a project? What did you care about when
preparing the project? What impressed you when you were writing the project?”. She easily establishes the
connection between the value and the subject of the course. Considering the weak points, the Teacher
occasionally needs to reflect on the students that she is an authority in the classroom. The teacher

frequently uses expressions that indicate to the students that she is authority.

Selim Teacher follows the same order as Melike Teacher in values education (OB). The first
stage is to determine the value to be gain again. At this stage, Selim Teacher is similar to Melike
Teacher. It controls the Social Studies Curriculum and selects the value relevant to the topic to be
processed that day. He chooses written or visual material with the group teacher. Using technology
actively in values education implementations, the teacher generally prefers the question-and-answer
technique through visual material. Then, he transfers the relevant video from the internet to its device

and brings it to the classroom environment.

The second stage is the implementation phase. The teacher also exhibits the student-centered
approach to values education practices. He writes the questions on the board and asks students to
write their answers in their notebooks. The reason for this is to prevent students from being affected
by each other’s answers. He also enriches values education with different methods and techniques,
such as sentence completion and discussion over a case. He often states that students should answer
freely and that their answer will certainly not affect their grades. Then he makes students” read what
they have written one by one. In the face of the answers he likes, he reinforces with feedbacks, “Hmm,
well done, look, that’s a different answer.” In answers that he seems to dislike, it generally does not
interfere directly. He asks why or empathizes. The teacher usually selects the video as material. He
prefers to apply with question-answer technique via video with value content. The questions that he
chooses are usually directed towards the students to put themselves in the other’s place. In the third
stage, evaluations have been made about the value. The evaluation process regarding whether the
value has been gained of Selim Teacher is the same as the evaluation process of Melike Teacher. The
teacher performs the main evaluation depending on the changes in student behavior at the group
meeting held at the end of the semester. Like Melike Teacher, Selim Teacher performs its evaluations

based on observation.

The biggest challenge Selim Teacher faced in the education of values is the time. The teacher
postpones the academic subject that needs to be told in the lessons to another lesson hour. The teacher
stated in his statements that he felt guilty because he devoted the entire course time. Apart from these,
the fact that the students request grading for every information provided by the teacher causes Selim
Teacher to end up in a difficult situation during the values education process. The teacher frequently
has to repeat that he will not give any score to the students in exchange for expressing their views.

Considering the teacher’s strengths during the implementation, the teacher gives the right to speak to
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all students who want to speak. He encourages students to reveal their ideas, often by emphasizing
that they are in a free environment. The teacher reflects his student-centered approach to classroom
practices. The students expressed their opinions in a more relaxed atmosphere because he has a
moderate attitude rather than an authoritarian stance. Given the weaknesses of the teacher, his
weakest point in terms of values education is his inability to balance knowledge and value gain in
terms of time. It observed that the teacher could not achieve the balance because he could not establish

the connection between the subject and the value sufficiently.
Conclusion and Discussion

In the need’s analysis made to determine the main problem of the research, while the
approaches preferred by teachers show diversity, it has been revealed that they often prefer to
inculcate and social learning approaches. One reason for this may be that teachers do not have in-
depth knowledge of other approaches, and other approaches (inculcation and role-modeling) have
been used since the past. In addition, teachers expressed their views on the positive and negative
aspects of approaches. According to the data obtained, it was concluded that each approach for
teachers has strengths and weaknesses. For this reason, it is very important that the model proposal,
which is planned to be developed in the scope of the main problem, has features that take into account

the positive aspects expressed by teachers and minimize the negative aspects.

The results obtained from observation, interviews and document analyses made to develop
the model proposal and the discussion of these results in the light of the literature were given a place.
During the development phase of the model proposal, was worked with two social studies teachers
for stretch two years. The views of both teachers have been presented below on what the values

education model should be like.

J While one of the teachers adopts inculcation in the values education process, the other teacher
was more prone to value clarification. Both teachers have also applied inculcation, value
analysis, value clarification, and moral reasoning approaches. Teachers are worried that the
right value may differ among teachers in the inculcation approach. It is thought that value
analysis and moral reasoning approaches should not be applied in younger age groups.
Teachers have stated that negative values will consolidate and spread within the classroom
when the value clarification approach is implemented. At this point, they said is that the
teacher should interfere directly. In the research, it has been concluded that teachers wanted
an approach that enables students’ explanations of their own values and can interfere in
creating a wrong value. These results have coincided with the criticisms mentioned in the
literature for values education approaches and stated in previous parts.

. After analyzing the obtained from observation of teachers’ implementations in school, from
interviews performed, and teachers’ diary reached three themes as follows: Determining

value, implementation, and evaluation.
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Both teachers have chosen the value to be gained in their practices according to the value set
in the Social Studies Curriculum. In their studies, Veugelers and Vedder (2003) noted that the
values given in the school’s values education reflect society’s values and that the values,
which are generally considered central, are presented as guides to teachers along with the
curriculum. In this respect, it could be considered natural that teachers can choose the value
taken part in the program in their practices. Although the values requested to be gained
directly are given in a specific list to social studies teachers, the matter of which values should
be gained is not definitively explained (Sanchez, 1998). Teachers have stated that there were
some problems in determining the value also in the current research. The issues suggested are
the possibility that the meaning of values will vary from teacher to teacher, overlooking
individual differences between students, not being suitable for the level of development of
students, the possibility of gaining negative value when the student is free in the selection of
values, the possibility of conflict with the value that is wanted to be gain and the values of the
family and society, the confusion regarding primary values that need to be gained, and finally,
the teacher’s acceptance that her values are the correct value. Similar concerns are located in
the research carried out by Halstead and Taylor, too (1996). According to the researchers, each
group in society has different political, social, religious, ideological, economic, and cultural
values. These groups compete with each other on that their values are a priority. The
expectation of the relevant groups leads to conflict over the values that will be gained to
children. Teachers think that problems will decrease when the values were determined
according to some criteria. According to teachers, these criteria are; the structure of the
society, student’ development level, mind, school environment, historical time, course gain,
region, and need suitability. Bacanli (2017) approached the problem of determining values
from a cognitive basis and stated that an individual should know the mentioned value before
her emotional reaction. The statement in question supports the criterion that the value that
will be provided to students by teachers should be suitable for the level of development of the
student. Yal¢inkaya (2016), on the other hand, suggested that values should be chosen based
on the principles of reasoning and adapted these principles (the law of identity, principle of
non-contradiction, and law of the excluded middle and principle of sufficient reason) to value
selection. These principles can be benefited to meet the criteria of ‘the value to be gained must
be reasonable,” which the teachers have previously stated.

Teachers’ views on values education practices are combined under three categories. When
looking at the category of the issues; being short of the lesson period, crowded of the classes,
first priority of academic success, ignoring the level of development of the class, the teacher
not allowing expressing an opinion of the student, the teacher’s avoidance from intervention
in the face of the negative value acquisition of the student, and behavioral practices to be

costly is seen by teachers as factors made values education difficult. These results are also
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located among the problems mentioned in the previous sections. Teachers’ all
recommendations in the face of these problems are also available. According to both teachers,
firstly, the gaining value should be spread throughout the process. In this way, time
limitations or fear of not completing the curriculum will not remain. Looking at other
suggestions, the process should be open to teacher intervention, activities should be following
the level of class, a moderate classroom environment should be created, reinforcement
practices should be done, and knowledge, skills and value gain should be balanced. Teachers
also mentioned the content of the material to be selected in the practices. Visual or written
material (story, case event, slide, video, etc.) must be in accordance with the value which will
be gained, historical time, level of development, community structure, school environment,
national and spiritual values, course gain, and class level. It is seen that the criteria specified
by the teachers for the content of the material are almost identical to the criteria specified in
determining the values.

J Teachers generally said they evaluated by observing whether the values had been won and
exchanging views with the group teachers. Some research results (Ates, 2013; Bakdemir, 2010;
Yazar and Yanpar Yelken, 2013) confirm that teachers evaluate it by observing whether the
values are being gained. In addition to this, teachers verbalized that there are some problems
in the evaluation dimension. According to the teachers, the problems experienced in the
evaluation are the uncertainty of evaluation criteria, absence or lack of measuring
instruments, observing only in-school life, and not being able to observe in other lessons.
Solutions have also been offered concerning these. Determining the criteria at the group
meeting held at the beginning of the semester, making evaluations according to the criteria at
the group meeting held at the end of the semester, continuous observation, cooperation with
family, and collaboration with other branch teachers, are the solutions suggested by both
teachers. In the literature, there are studies to develop measurement tools (Beldag et al., 2016;
Gomleksiz and Ciiro, 2011; Keskin, 2008; Sahin, 2013) specific to the social studies course.
However, it is understood that the teachers are not aware of the measurement tools in
question.

. Teachers have designed the values education process following the order in which they follow
the course flow. According to this flow, the value to be gained first was determined,
applications were included during the course and then evaluated.

J Teachers firstly start the values education process by determining the value that will be
gained. At this stage, teachers aim to gain the value that is included in the Social Studies
Curriculum. In addition, teachers consider the subject and acquisition of the lesson and class
level. Before the implementation phase, which method and material will be used had been

determined together with the group teachers
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° After the method/technique and material had been determined, teachers emphasize
exemplary personalities about value. Following this, teachers tried to uncover the student’s
values with the questions. Following the class level, teachers allow the student to think about
value again by revealing a dilemma about value. Especially with the question of ‘why’ had
been provided that the students question own value. Teachers have offered alternative
options for the student to internalize value or expressed their own values. In both cases, an
alternative has been presented for the student. Teachers can interfere with the student through
‘approval or question guidance’ during the implementation phase. Teachers experience
difficulties regard to time most during the implementation phase. Crowded classes are
another challenge. Because the value in the unit is limited to the time of unit processing, in
crowded classrooms, it prevented teachers from allowing each student to explain their value
and reflect on life.

o There are aspects both teachers are strong and weak in practice. Both teachers desire to
interfere in the face of a value deemed wrong (e.g., violence, selfishness) for the community.
While a teacher does this directly, the other teacher has directed the student to the value
accepted by the community with additional questions.

o The final stage that teachers follow in values education is the stage in which they evaluate.
Generally, the evaluation had been made by exchanging views by coming together with group

teachers. Teachers do not use a standard observation list or measuring tool at this stage.

Value internalization model: In this part of the study, a detailed explanation of possible and
understandable values education model proposal developed by evaluating the perspective of various
disciplines on values education, by taking into consideration the historical and cultural structure of
the society, by examining current values education approaches, by taking the views of social studies
teachers and by behaving from observations about their own practices were included. This model
proposal which is designed according to the objectives of the Turkish National Education System and
is called “Value internalization,” can be defined as a model that aims to make the students convince on
why values should be acquired, to adopt these values to students and to enable them to reflect these
values on the student’s behavior and to ensure the permanence of value by reinforcing the student’s

positive behavior.

* Basic understanding of the model proposal: The model proposal adopts an understanding that
allows the student to recognize its own value and creates an intervention area for teachers. The model
proposal cares to be created environments that allow students to reflect the value they gained into life,
thus reinforced. In addition, the consistency of what the teacher says and does is an important factor
in the internalization of the value by the student. Even the teacher should practice in her own life what

she says in the field of intervention. Essentially, the student will perform mental rehearsals before
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converting them into behavior, and in this process, the teacher will be the role model. This model
proposal, which can be considered a combination of traditional and modern values education
approaches, includes criteria teachers should pay attention to at every stage. The model proposal,
which attaches importance to gaining by determining a value that meets the criteria rather than being
a good value for a person, expects the student to be convinced why he or she should gain this value.
Also, the appropriateness to the reasoning of the value that will be gained was attempted to provide

by filtering the principles of reasoning.

* Philosophical basics of the model proposal: It can be said that the model proposal is in a line close
to the perspective of individualist philosophy (existentialism) rather than fully embracing a
philosophical view. In an individualistic approach, freedom is the basic condition of humanitarian
action, but freedom is inseparable from responsibility. In other words, a person is responsible not only
for her own choices, just who she is or what he is, but also for other than herself in terms of the impact
of his action. This philosophy suggests a three-stage dialectic in the form of reaching a consistent
understanding of the beliefs the student has firstly, then questioning meanings through her current
beliefs, and ultimately re-evaluating everything, especially her own existence (Cevizci, 2016). The
model proposal cares about to be provided students with space for freedom, but it also considers the
student to draw the limits of freedom and consider the degree to which their free choices affect others.
The views of Theist Buber, one of the pioneers of this approach, influenced the basic understanding of
the model proposal. According to Buber, the student should face the teacher’s assessment, criticism,
and manners. The teacher is the person who affects rather than the one who interferes. At this point,
culture, knowledge and values are embroiled in the manners of a teacher who is sensitive and loves
her students. The situation in question, in the statement’ critical meeting’, finds its place. The critical
meeting is that the child’s natural creative forces and desire to deal with the world encounter the
values and knowledge related to the right thing. Buber gives the greatest importance in education to
moral education or character formatting. Knowledge of good and evil is transferred, not directly by
teaching, but by indirectly creating an exemplary character by the teacher’s decisions and life.
According to Buber, the most important thing in moral education that should be gained is the
‘boundary line’ (Cevizci, 2016). At every stage of the model proposal, the teacher should be aware that

she is a role model.

* Psychological basics of the model proposal: The model proposal, which takes a close stance on
social cognitive theory, cares about determining values, materials, and activities based on the
student’s mental development. The social cognitive theory describes learning through the interaction
of both intrinsic and external factors. According to this theory, moral reasoning is transformed into
action through self-regulation mechanisms based on moral standards in which moral rules are applied
and self-sanctions (Bandura, 1999). The thoughts of Bandura, the pioneer of this theory, influenced the

basic understanding of the model proposal. According to Bandura, in socialization, people adopt
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moral standards that are a basis and guide the self-specific sanctions related to moral action. In the
self-regulation process, people can monitor their own behavior and situation, judge according to their
moral standards and perceived circumstances, and regulate their actions according to their inferences.
Mistreatment can lead to self-condemnation, so people with self-regulation avoid violating their own
moral standards. According to him, the theory of moral action must be bound by moral action, moral
knowledge, and reasoning (Bandura, 1999). The student must first and foremost adopt the value and
reflect the value she adopts to life. However, moral judgment or moral thinking is important; unless it
turns into moral action, it is not possible to understand whether that value exists or not. At the same
time, the freedom to act in places where authority exists and then behave as she desires shows that
values are not gained. Bandura also added observation learning to the literature. The implementation
phase of the model proposal starts with an emphasis on exemplary personalities. It is important to
transform the value into behavior after it is expressed by paying attention to the behavior of the

personage, then by observing the personage and finally by doing mental rehearsals.

*Sociological fundamentals of the model proposal: Value systems differ from culture to culture,
time to time in the same culture, and even from one region or class to another in the same society. This
shows the variability and flexibility of the values (Fichter, 1990/2016). The diversity of value systems
can affect the approach of values to be gained. Any model from a foreign culture, which is not
integrated with the history of the current society and ignores cultural elements, will be far from
explaining the social processes. In other words, the proposal of a macro-level model to overcome a
social problem will not show what cultural context reveals the rational preferences of social figures
who are the objects of this model (Ozensel, 2003). From this point of view, the model proposal
developed cannot be isolated from the current culture and the general structure of society. The model
proposal cares about individuals’ values and the transfer of values that are the essence of social

structure to the next generation. The model proposal is offered in figure 6.
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VALUE INTERNALIZATION MODEL
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As can be understood from Figure 6, the first stage of the model proposal is to determine the

value. The following is the meaning of the criteria to consider in the determination of value mean.

Appropriateness with society structure: The place and meaning of the value to be gained in
society are important. The values that provide social unity and solidarity should not be ignored, as

well as not to be a value that is not accepted by society or that can disrupt the social structure.

Appropriateness to the need: This criterion refers to what is needed according to the level of
development of both the class and the students. The priority for determining the value must be the
needs of the class. If students who have internalized the value of respect for differences are a few in
the classroom, the priority should be in acquiring this value. However, offering self-esteem to a child

in adolescence and the value of love for a child in early childhood takes precedence.

Appropriateness to the environment: The school’s environment is located, and the student’s social
environment affects gaining values. Therefore, this situation is affected by what value will be gained.
A value that the family does not adopt or does not adopt around the school should not be added to
the child. At the same time, the needs of the environment are important at this point. The value of the
environment in which the school is located should be determined, and that value should be given

priority.

Appropriateness to historical time: Whether a value is valid today is also important. The meaning
of value should be given to the student in accordance with historical time. Trying to makes a value

gain that has expired today will result in a waste of time.

Appropriateness to learning outcomes: The values education process occurs during the course, as
there is no separate course time. When the determined value is not suitable for learning outcomes, it
will be difficult for the teacher to gain value. Therefore, it is expected that the value to be determined

will be appropriateness to the learning outcome.

Conformity to reason/logic: It means that the value is conformity to reason and logic. The child
cannot internalize that value unless he is convinced ‘why’ it should be gained. A value that does not

conform to logic should not be attempted.

Appropriateness with universal: It means that the value to be determined is an accepted value

that serves the good of all the people of the world and is universal consent.

The second phase of the model proposal is the implementation phase. This stage should be
process-based above all else. A value that is tried to be gained in a limited time cannot be expected to
be adopted by all students. In this stage, there are many sub-stages that teachers will follow.
Considering the foundations on which the model proposal is based, the first step in seeing the
concrete form of the student’s behavior is to emphasize the exemplary personalities in the selected

material. Afterward, questions should be asked that will allow the student to explain his/her value.
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Examples of conflicts related to the value determined in the process should be kept alive, alternative
options should be offered, and the student should be allowed to reveal his/her value at each stage. It is
difficult to determine whether the student has internalized that value without reflecting on the
behavior. For this reason, opportunities should be created to transform the value into behavior. The
stages of presenting alternative options and creating an opportunity to reflect on behavior in the
model proposal may change according to the grade level. The model proposal gives flexibility to

teachers during the implementation phase.

The final stage is the evaluation phase. Since the model proposal adopts a process-oriented
understanding, these are recommended that the evaluation should be made at the beginning of the
and the end of the semester; and if the value has been gained, it should be reinforced; if not gained, it
should be reviewed and revised, and should be re-applied. It is important for an objective evaluation
that teachers generate value-related behavioral indicators at the beginning of the period and make

judgments according to these indicators at the end of the semester.

The value inculcation model is a model developed based on teachers’ own needs and
practices. At the same time, society structure and current culture are taken into consideration in the
development of the model proposal. Considering the aims of the Turkey National Education System
and social studies lesson, it is thought that the developed model proposal will contribute to the values

education given at school.
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