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Bu ¢alismanin amaci, daha 6nce herhangi bir yaratici drama deneyimi olmayan &gretmenlerin
yaratici drama yontemi ile olusturulan bir aktif 6grenme yasantis1 deneyimlemelerini saglamak ve bir
aktif 6grenme yontemi olan yaratici dramayla ilgili goriislerine bagvurmaktir. Bu amagtan yola
cikarak Ogretmenler i¢in on saatlik yaratict drama temelli bir aktif 6grenme hizmet ici egitim
tasarlanmis ve uygulanmustir. Uygulama 2019-2020 egitim-6gretim yilinda Istanbul’da bulunan bir
okulda gergeklestirilmis ve bu okulda gorev yapan 5 okuloncesi, 12 ilkokul ve 19 ortaokul 6gretmeni
uygulamaya katilmistir. Caligmanin arastirma deseni olarak karma arastirma deseni seg¢ilmistir.
Calismanin nitel veri toplama ve analizi kapsaminda; gerceklestirilen hizmet i¢i egitim uygulamasi
stirecinde ve sonunda katilimcilarin yaratici dramayla ilgili goriisleri alinmig, toplanan bu veriler
icerik analizi yoluyla incelenerek yorumlanmistir. Nicel kisimda ise; katilimcilarin egitim iceriginde
ele alman aktif 6grenme modeli, teknikleri ve uygulams bi¢imleriyle ilgili bilgi diizeylerindeki
degisimi incelemek i¢in tasarlanan kazanim degerlendirme formu Ontest-sontest seklinde
uygulanmustir. Formdan elde edilen veriler, SPSS 22.0 programi Wilcoxcon Isaretli Siralamalar Testi
araciligryla incelenmis, 6n-test ve son-test sonuglar1 arasindaki istatistiksel olarak anlamli bir farkin
olup olmadig1 degerlendirilmistir. Diger taraftan katilimcilarin egitimle ilgili goriislerini almak igin
egitim sonunda hizmet i¢i egitim program degerlendirme formu kullanilmigtir. Arastirmanin
sonucunda katilimetlarin, kazanim degerlendirme formu on-test sontest puanlari arasinda anlamli bir
farklilik oldugu ortaya c¢ikmistir. Bunun disinda uygulanan hizmet i¢i egitimi etkili ve yararh

bulmuslar ve yaratic1 drama yontemiyle ilgili olumlu alg1 gelistirmislerdir.
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Giris

Toplumlar varliklarin1 devam ettirebilmek ve degisen kosullarla birlikte ortaya ¢ikan farkli
gereksinimlerini  karsilayabilmek i¢in egitimi bir ara¢ olarak se¢misler ve iginde
barindirdiklar1 belirli fertlerini, belirli yeteneklerle donatmak ve toplumun ihtiyaci olan
insan giiciinii her agidan saglamak i¢in egitime basvurmuslardir. Egitimle diinya bir degisim
icine girmis ve egitimde de degisen diinyanin gereksinimleri dogrultusunda ayni oranda
yenilenmeye baslamistir. Bu yenilenme dongiisiiniin giiniimiize kadar ilerlemesi sonucunda
“geleneksel” ve “cagdas egitim” anlayisi kavramlari ortaya ¢ikmistir. Bu iki kavramin alt1 ne
kadar doldurulmasa da ikisinin arasindaki en énemli farklilik bireye yiiklenen anlamdir. Fer
(2009)’e gore geleneksel egitim anlayisinda birey, verilen bilgiyi hap gibi yutup hazira
alisan, sorgulamayan, elestirmeyen ve dolayisiyla iiretmeyen bir roldedir. Cagdas egitim
anlayisinda ise birey bunun tam tersine bilgiye ulasan ve onu kullanan, edindigi bilgiyi

sorgulayan, problem ¢6zen ve kendi 6grenmesini diizenleyebilen bir yapidadir.

Ulkemizde 2005 yilinda kabul edilen yapilandirmaci yaklasim modeli ile cagdas
egitim anlayis1 kabul edilip bireye yiiklenen anlam her ne kadar degisti varsayilsa da, genel
olarak yapilan arastirmalara ve Ogrencilere sunulan egitim yasantilarina bakildiginda
geleneksel diizenden farkli bir isleyis gergeklesmedigi ortadadir (Atasoy ve Akdeniz, 2007;
Karadag, Deniz ve Korkmaz, 2008; Taneri ve Demir, 2013; Tanrisever ve Kilig, 2010;
Yelken ve Uredi 2010). Demirtas (1991) yilinda okullarimizda hiikiim siiren geleneksel
anlayis1 “Okullarimizda ogrencilerimiz genellikle ezberlemeye, sekle, gereksiz ayrintilara,
soyut bilgilere, aktarmaya, mevcutla yetinmeye, mutlak itaate onem vermekte olup elestirici,
bagimsiz, arastirict, problem ¢oziicii, ¢cagdas ve tiretici nitelikte)yetistirilmemektedir” (. 57)
seklinde ifade etmistir. Demirtas (1991)’mn bu sdziine bakildiginda, 2005 yilinda gecildigi
diistinlilen yapilandirmaci yaklagimin yapilan bir¢ok arastirmadan yola ¢ikarak (Ar 2012;
Aydin ve Cakiroglu, 2010; Duru ve Korkmaz, 2010; Karacaoglu ve Acar, 2010; Kenan ve
Ozmen, 2010) kagt {izerinde kaldig1, 1991 yillardan bu yana egitim sistemimizde ¢ok biiyiik
farkliliklar olusmadigi ortaya ¢ikmaktadir. Bu degisimin kagit iizerinde yasanmasinin ve
uygulamaya gecmeyisinin temel sebebini, ¢agdas egitim anlayisinin temellerini kuran
Dewey c¢ok iyi bir sekilde ifade etmistir. Dewey (2007), eski yani geleneksel egitim
anlayisinin diigiincelerini ve felsefesini reddetmenin ¢agdas egitim anlayisini uygulamaya
gecirmek olmadigini, aksine egitimin kendisi disinda bir karsit felsefeye odaklanacagini,
bunun da uygulama agisindan hicbir sey ifade etmeyecegini savunmaktadir. Bu acidan

cagdas egitim anlayis1 olarak gilinlimiizde kabul edilen yapilandirmaci yaklagimi siniflarda
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uygulamaya dokmek icin cesitli teknik ve yoOntemlere sahip olan en etkin Ogrenme

modellerinden biri de aktif 6grenme yaklagimidir.

En genel anlanu ile “Aktif Ogrenme” &grencilerin 6grenme yasantilari igerisinde
aktif oldugu o6grenme durumudur. Ogrenciyi pasif bir goézlemci olma halinden ¢ikarip
O0grenme siirecinin i¢ine ¢ekmektir. Ancak, 6grenenin 68renme siirecine basit bir katilimi
degil, zihinsel yetkinliklerini kullanmaya, diistinmeye, edinilen bilgiler iizerine yorum
yapmaya, Ogrenme siireciyle ilgili kararlara katilmaya motive eder. Ogrenen, 6grenme
stirecinde kendi 6grenmesini yonetir, iist bilissel diistinme ve karar verme becerilerini siirekli
olarak kullanir diger 6grenenlerle is birligi i¢cinde 6grenme siirecine katilir (Fer ve Kalem,
2003). Siirecin merkezinde olan 6grenci O6grenmenin digtan aktarilan bir siireci temsil
etmedigini ve ona 6zgii oldugunu fark ederek 6grenmenin onun iginde gerceklesen bir
yaptya sahip oldugunu bilir. Ciinkii aktif 6grenme modelinde birey hem biligsel hem
devinimsel hem de duyussal acindan 6grenme siirecine dahil, kendi 6grenme siirecinin

farkindadir.

Ogrenci merkezli aktif bir 6grenme ortaminda Ogrenci ve Ofretmenin iizerine
yiiklenen roller farklilagmaktadir. Aktif 6grenme ortaminda 6gretmen 6grenciyi 6grenmeye
karsi motive eden bir 6grenme rehberi haline gelir, 6grenciler ise kendi 6grenmelerinin
sorumlulugunu istlenen bireylerdir (Ag¢ikgoz, 2008; Greene, 2011; Quinlan ve Fogel, 2014).
Fakat 6grenme siirecinin sorumlulugunun 6grencide olmasi 6gretmenin sorumlulugunun
ortadan kalktigi anlamina gelmemektedir (Ag¢ikgdz, 2008; Shariff, 2012). Aksine aktif
ogrenme ile yapilandirilan bir 6grenme siirecinde 6gretmenin daha fazla sorumluluk almasi
ve aktif Ogrenmenin gerektirdigi yetilere sahip olma konusunda kendisini siirekli
gelistirmesi  gerekmektedir. Aktif 6grenme modelinin merkeze alindigr bir 6grenme
stirecinde, Ogretmen derse yoOnelik egitimsel hedefleriyle uyumlu olmak igin smiftaki
ogretim siirecini aktif 6grenme yaklagiminin gerektirdikleri dogrultusunda diizenlemek
zorundadir (Anderson, Hunt, Power ve Dollar, 2013; Dolan ve Collins 2015; Modell, 1996;
Floyd ve Yerby, 2014; Mabrouk, 2007; Stevens, 2015; Weimer, 2002). Bunun igin de
ogretmenler Ogrencilere sunduklari egitim yasantisinin 6grenme-0gretme stirecini aktif
ogrenme yontem ve teknikleri ile yapilandirmalidir. Cilinkii 6grencinin 6grenme siirecinde
aktif olmasimi saglayacak olan araglar onlarin bilgiye ulasirken, bilgiyi yapilandirirken ve

anlamlandirirken kullandiklar yollardir.

Aktif 6grenme, 6grenenin 6grenme etkinliklerine aktif olarak katilmasi ve 6grenme

stirecinin sorumlulugunu tagimasini saglamak icin tasarlanan ¢ok sayida strateji, yontem ve
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teknigi gibi farkli araglar iceren bir yaklasimdir (Ag¢ikgdz, 2008; Hendrickson, 2019;

Jacobson ve Mark, 1995; Ito ve Kawazoe 2015; Weimer, 2002). Bunun disinda aktif
ogrenme bir tek yontem ya da teknikle sinirlandirilamaz. Ogrencileri 6grenme siirecinde
aktif hale getirmek icin tasarlanmis ¢ok sayida yontem ve teknikten olusan zengin bir
repertuara sahiptir. (Weimer, 2002). Bu agidan 6gretmenin ilk olarak aktif 6grenme
tekniklerinin iglevine ve dgrenme siirecine katacagi faydaya inanmasi daha sonra da bu
ogrenme modelinin gerektirdigi aktif 6grenme teknik ve yontemleri ¢ok iyi uygulayabilecek
yetilere sahip olmasi gerckmektedir. Bu da ancak ogretmenlerin aktif 6grenme modeline
gore olusturulmus bir egitim anlayis igerisinde, bu teknikleri uygulamaya dayali olarak

deneyimlemeleriyle miimkiin olabilir.

Ogretmen adaylarina hizmet &ncesinde sunulan 6grenme yasantilarina bakildiginda,
genel olarak Ogretmenlerin aktif 6grenme deneyimleri yasayamadiklart ve bireylere
sunacaklar1 6grenme siireglerinin temel tast olan yontem ve teknikleri bilgi boyutunda
aldiklar1 goziikmektedir. Tas (2005)’a gore eger Ogretmen adaylarinin aktif 6grenme
deneyimi kazanmalar1 isteniyorsa, ilk Once aldiklar1 6gretmen egitimi siirecinde aktif
Ogrenme yasantisina tabi olmalari gerekmektedir. Ozellikle bu konuda yapilan bir
aragtirmada, Universitedeki Ogretim elemanlarinin 6gretim ydntemleri ve teknikleri ile
okullardaki Ogretmenlerin ve oOgretmen adaylarinin kullandiklart 6gretim yontem ve
tekniklerinin ayni oldugunu ortaya koyulmustur (Giir, 1998). Siiral (2015)’in 6gretmen
adaylarinin aktif 6grenmeye yonelik algilarini belirlemeye calisti1 arastirmasinda 6rneklem
grubunun yaklastk %65'inin  aktif Ogrenme tekniklerini uygulamada kendilerini
gelistirmeleri gerektigi sonucuna ulasmistir. Arastirmaci bu durumu “Ogretmen adaylarimin
aktif 6grenme teknikleri konusunda belli bilgilerinin oldugu ancak uygulama agisindan
yeterli deneyimlerinin olmadig1” seklinde yorumlamistir. Ogretmen adaylarinin geleneksel
bir egitimden gecerek aktif 6grenme modelinin gerektirdigi yontem ve teknikleri siniflarinda
uygulamaya gecirmeleri beklenemez. Bu anlamda yapilan ¢alismalar da bunu destekleyecek
niteliktedir (Erdem, Uzal ve Ersoy, 2006; Onen, Saka, Erdem, Uzal ve Giirdal, 2008;
Yildirim ve Demir, 2003). Genel olarak bakildiginda, bu eksiklik ancak dgretmenlere aktif
ogrenme modeline gore olusturulmus bir hizmet i¢i egitim uygulamasiyla giderilebilir ¢linkii
hizmet i¢i egitimler 6gretmenlerin uygulama icgerisindeki eksikliklerini giderme amaciyla

yapilandirilan 6gretmen gelisim programlaridir.

Erisen (1998)’e gore, egitimde istenilen sonuglara ulasmak i¢in egitimin temel 6gesi

olan 6gretmenlere, siirekli olarak sunulan hizmet i¢i egitimlerle yenilesme firsat1 verilmesi
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gerekmektedir. Ogretmenlerin yenilesmesi ve gelismesine imkan verecek bu hizmet igi

egitim faaliyetlerinin mevcut eksiklikleri giderecek nitelikte olmasi ve ihtiyaca gore
yapilandirilmas: gerekmektedir. Fakat Ulkemizde MEB tarafindan belirli bir periyodu
olmadan diizenlenen hizmet i¢i egitim seminerleri, Ogretmenlerin hizmet i¢i egitim
ihtiyaclar dikkate alinmadan planlanmaktadir (Can, 2019; Gokdere ve Cepni, 2004; Kara ve
Karakog, 2017; Karasolak, Tanriseven ve Konokman, 2013; Giinbay1 ve Tagdogen, 2012).
Omegin Ergin, Akseki ve Deniz (2012)’de gerceklestirdikleri arastirmada ogretmenler
hizmet i¢i egitim ihtiyaglarindan birinin de aktif 6grenme uygulamalari oldugunu
belirtmislerdir. Bu dogrultuda MEB Ogretmen Yetistirme ve Gelistirme Genel
Midiirliigi’niin her yil diizenledigi hizmet ici egitim c¢aligmalar1 incelediginde 2012-2019

yillart arasinda herhangi bir “aktif 6grenme” konu baslikli bir egitime rastlanmamustir.

Tablo 1. MEB Ogretmen Yetistirme ve Gelistirme Genel Miidiirliigii 2012-2019 aras:

vapilan hizmet i¢i egitim faaliyetleri ve aktif 6grenme icerikli hizmet i¢i egitim sayisi

Ogretmenlere Yonelik Hizmet igi Diizenlenen Aktif Ogrenme igerikli
Egitim Planlar1 Yillar Egitim Sayis1 ~ Hizmet i¢i Egitim Sayis1
2013 Y1ih 194 -
2014 Yiu 214 R
2015 Yih 221 -
2016 Y1l 429 -
2017 Y1ih 590 -
2018 Y1l 436 -
2019 Y1t 337 -

Yukaridaki tablo incelediginde aktif oOgrenmeye dayali hizmet i¢i egitim
uygulamalarina ihtiya¢ oldugu sdylenebilir. Bu agidan bakildiginda, 6gretmenlere hem aktif
ogrenme modelinin gerekliliklerini igsellestirmeleri, hem de bu modeli uygulamaya
gecirmek icin en Onemli araglardan olan aktif 6grenme tekniklerini uygulama konusunda
yeterli diizeye gelmelerine yardimci hizmet i¢i egitim programlari diizenlenmeli ve
uygulamas1 gerekmektedir. Bu da ancak uygulamaya dayali bir hizmet i¢i egitim siireciyle
gergeklesebilir. Bu dogrultuda; Tirkiye 6zelinde 6gretmenlere sunulan hizmet ici egitim
programlariyla ilgili 6gretmen goriislerine basvurulan farkli ¢alismalar incelendiginde;

ogretmenlerin bir kismi uygulanan hizmet i¢i programlarin yeterlilik, amaca yoneliklik,
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planlama ve uygulamaya dayali olma gibi konularda problemlerinin oldugunu belirtmislerdir

(Can, 2019; Gokdere ve Cepni, 2004; Kara ve Karakog, 2017; Karasolak, Tanriseven ve
Konokman, 2013; Giinbay1 ve Tagdogen, 2012).

Ogretmenlerin, aktif 6grenme modelini smiflarda yasama gecirebilmeleri ve
deneyimleyerek bu modeli i¢sellestirebilmelerini saglayacak i¢in en etkili yontemlerden biri
de yaratict drama yontemidir. Ayka¢ ve Aykag¢ (2019)’1n da belirttigi gibi “Yaratici drama
yontemi ile etkilesimli aktif ogretim yontemlerinin biitiinlestirilmesi ¢ok uyaranl bir
ogrenme-o6gretme stireci yaratarak bireylerin ogrenme stirecine etkin olarak katilimini
saglar” (s.77). Ciinkii yaratic1 drama aktif 6grenme modelinin tiim gerekliliklerini saglayan,
O0grenme siirecinin 6grenci merkezli olarak yapilanmasina imkan veren ve siiregte tamamen
uygulamaya dayal1 bir 6grenme yasantisi gerektiren en etkili aktif 6grenme yontemlerinden
biridir. Adigiizel (2012)’ya gore; yaratici dramanin egitimde kullanilan bir yontem olarak
cok yonlii islevselligi, yasantilara dayali 6grenmeyi gergeklestirmede etkili olmasini saglar.
Yasantilara dayali 6grenme ise bircok duyuyu siirece dahil ettigi i¢in 6grenmenin niteligi ve

kaliciligini arttiran bir yapiya sahiptir (Kaya, 2006).

Yaratici drama; biligsel, duyussal ve devinimsel olarak G6grencinin siirece aktif
katilimin1 gerektirdigi i¢in onlarin i¢inde bulunduklari g¢evreyle daha fazla etkilesime
gecmelerine, zengin Ogrenme yasantilart edinmelerine ve Ogrenilenlerin kalict olmasina
zemin hazirlar (Yavuzer, Giindogdu ve Dikici, 2010; Ayka¢ ve Aykag, 2019; Aykag, Aykag
ve Sarikaya 2018). Bu caligma ise yaratict dramanin 6grenmenin kaliciligi ve niteligini
arttiran bir yapiya sahip oldugunu gostermektedir. Akdemir ve Karakus (2016) yilinda,
“Yaratici Drama Ydnteminin Akademik Basar1 Uzerine Etkisi: Bir Meta-Analiz Calismas1”
konulu arastirmalarinda, 39 ¢alismanin sonuglarini inceleyerek yaratict dramanin derslerde
kullanilan bir 6gretim yontemi olarak akademik basartya pozitif yonde katkisinin oldugunu
bulgulamiglardir. Bu arastirmalara bakildiginda, yaratict dramanin 6grenmenin kaliciliini

ve niteligini pozitif yonde etkileyen bir aktif 6grenme yontemi oldugu sdylenebilir.

Her egitimin kisiye kazandirmay1 hedefledigi bilgi ve beceriler olacaktir, ancak bu
bilgilerin uygulanabilir ve hatirlanabilir olmas1 gerekmektedir. Herhangi bir yasanti
gerceklesmeden, uygulamadan uzak, sadece izlemekle bu tir egitimlerin yarari
olmayacaktir. Yaratici dramanin 6zii olan yasant1 odaklilik, kisilerde davranis degistirme ve
farkindalik kazandirmada onemli bir ozelliktir (Bil, 2013). Yaraticti drama ydntemi
bireylerin deneyimleyerek Ogrenmelerine olanak saglar. Yasayarak ve deneyimleyerek

ogrenen ¢ocukta kazanilan davranis somutlasir, birey fark ettii bilgiyi nasil ve nerede
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kullanabilecegini canlandirmalar aracilifiyla yasama tasir. Bu dogrultuda soyut bir olguya,

somut bir anlam yiiklemis olur. Boylelikle yasantilara dayali bir 6grenme siireci gerceklesir
(Ustiindag, 2011; Sarisoy ve Orhan, 2016). Okvuran (1995)’a gére tiim egitim
kademelerinde ve her yastan insana uygulanabilecek drama g¢alismalari, egitimin sikici
kaliplarin1  kirarak, c¢agdas egitim sistemiyle biitiinlestirilebilir, kendini gelistirme
gereksinimini ve heyecanini duyan dgretmen ve 0grenciler yaratabilir. Clinkii yaratict drama
ezbercilige karsi ¢agdas egitim yaklasimlar: ile biitiinlesmis bir 6gretim yontemidir (San,
2002). Bu dogrultuda, yaratici drama yontemi ile olusturulacak bir aktif 6grenme hizmet igi
egitimi araciligiyla, ogretmenlerin yaratict dramanin 68renme siirecindeki etkisini daha
derinlemesine bir sekilde yorumlayabilecekler, deneyimsel olarak aktif 6grenme siirecini
yaratict drama yontemiyle yasantilayarak aktif 6grenme modeli ve teknikleriyle ilgili biligsel

alaninin uygulama boyutunda bilgi sahibi olabilecekleri diisiiniilmektedir.
Arastirmanin Amaci

Bu aragtirmanin amaci; daha Once herhangi bir yaratici drama yasantis1 bulunmayan
Ogretmenlerin yaratict drama yoOntemi ile olusturulan bir aktif O6grenme yasantisi
deneyimlemelerini saglamak ve bir aktif 6grenme yontemi olan yaratict dramayla ilgili
goriislerine basvurmaktir. Bu amagtan yola ¢ikarak, 6gretmenler i¢in yaratict drama temelli
bir aktif 6grenme hizmet i¢i egitim tasarlanarak uygulanmasi ve Ogretmen goriisleri

dogrultusunda uygulanan hizmet i¢i egitimin degerlendirilmesi hedeflenmistir.
Arastirma Sorulari

1. Hizmet i¢i egitim calismasina katilan 6gretmenlerin, hizmet i¢i egitim siiresince

deneyimledikleri yaratict drama yontemiyle ilgili goriisleri nelerdir?

2. Uygulanan hizmet igi egitim ¢aligmasina katilan 6gretmenlerin egitim hakkindaki

goriigleri nelerdir?

3. Hizmet i¢i egitim caligmasina katilan Ogretmenlerin, egitim iceriginde kullanilan
aktif 6grenme teknikleriyle ilgili uygulama diizeyindeki bilgilerinin 6n test son test

puanlar1 arasinda anlamli bir farklilik var midir?
Yontem
Arastirma Deseni

Bu arastirmada yontem olarak karma arastirma yontemi secilmistir. Karma yontem, tek bir

arastirmada veya bir arastirmalar dizisinde hem nitel hem nicel verilerin toplanmasi, analiz
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edilmesi ve harmanlanmasina odaklanmaktadir. Nitel ve nicel verilerin birlikte kullanimina

olanak sagladigi i¢in arastirma probleminin tek bagina kullanilan herhangi bir yontemden
cok daha iyi bir sekilde anlagilmasini saglamaktir (Creswell ve Plano Clark, 2018).
Calismada uygulanan bir hizmet ici egitim programinin degerlendirilmesi amaglandigi ve
toplanan nitel-nicel verilerin harmanlanmasiyla biitiinsel anlamda ¢ok yo6nlii bir
degerlendirme yapilmasi amacglandigi i¢in karma aragtirma yontemi kullanilmigtir.
Calismada desen olarak ise karma arastirma desenlerinden nitel ve nicel tekniklerle
verilerinin ayni anda toplandig1 ve yorumlamanin sonrasinda birlikte yapildig “i¢ i¢ce karma
desen” kullanilmistir. Genel olarak deneysel calismalarda kullanilan i¢ ice karma desen veri
toplama prosediiriinii iyilestirmek, uygulama siirecini test etmek katilimcilarin deneye
katilim konusundaki tepkilerini agiklamak i¢in nitel ve nicel verileri kullanmaya olanak
saglar (Creswell, 2017). Bu dogrultuda katilimc1 6gretmenlerin hizmet i¢i egitim igerisinde
verilen aktif 6grenme tekniklerinin uygulama boyutundaki bilgi diizeylerini sinamak i¢in bir
degerlendirme aract kullanilmistir. Bu baglamda, 6gretmenlerin aktif 6grenme tekniklerini
kavrama diizeylerindeki degisimin istatistiksel olarak incelenerek anlamli bir farkliligin olup
olmadiginin ortaya c¢ikarilmasi amaclanmistir. Ayrica hizmet i¢in egitim konusunda
katilimcilarin - goriisiiniin  alinmast i¢in bir hizmet i¢i egitim degerlendirme formu
kullanilmistir. Degerlendirme formundan elde edilen veriler istatistiksel betimleme yoluyla
incelenmigtir. Diger taraftan nitel veriler yoluyla hizmet i¢i egitimin siireci igerisinde
uygulanan yaratic1 drama yontemi konusundaki katilime1 goriislerine bagvurulmus, yazili ve

sozlii olarak ifade edilen goriisler icerik analizi yoluyla incelenmistir.

Bu agindan arastirma siireci Morse (1991)’e gére “NICEL —»  nitel = sonuglar1 agikla”
seklindedir. Ayrica arastirma akis semasi Creswell ve Planko Clark (2018)’den yararlanarak su

sekilde olusturulmustur.

NiCEl—Qn(‘:E.! Deneyse| Nicel-Sonra
Hizmet I¢i Egitim Hizmet i¢i Egitim

Kazanim Degerlendirme _— . I§l§m . —— Kazanim Degerlendirme
formu dntest uygulamasi Hizmet i¢in Egitim formu sontest uygulamasi
Uygulamasi Program degerlendirme

formu

T

Nitel-Sirasinda
Yaratic1 dramayla ilgili agik uglu sorular

Sekil 1. Arastirma Akis Semasi
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Egitim Uygulamasi

Arastirma kapsaminda uygulanan hizmet i¢i egitim tasarlanirken uygulama yapilacak
okuldaki dgretmenlerin egitim ihtiyaglarmin belirlendigi form incelenmistir. Ogretmenlerin
bu formda aktif 6grenmeyle ilgili bir mesleki gelisim ihtiyaglarinin oldugunu ifade ettikleri
goze carpmis ve hizmet i¢i egitim bu ihtiyactan yola ¢ikarak tasarlanmistir. Bu dogrultuda
ogretmenlere yonelik tasarlanan yaratict drama temelli aktif 6grenme hizmet igi egitim
calismasinin 6grenme-6gretme siirecinde farkli aktif 6grenme teknikleri yer kullanilmustir.
Bu teknikler arastirmacilar tarafindan, 6zellikle 6gretmenlerin sinif i¢i uygulamalarinda daha
cok yer verebilecekleri teknikler arasindan secilmistir. Ayrica egitim siirecinde bu teknikleri
deneyimleyerek, uygulama diizeyinde tekniklerle ilgili bilgi sahibi olabilecekleri
diistiniilmiistiir. Bu dogrultuda egitimde bagvurulan aktif 6grenme teknikleri: jigsaw, okuma
cemberi, reklam filmi, dogaclama, rol oynama, donuk imge, grup tartismasi, poster, gazete
haberi, akrostis, diisiin-esles-paylas, miinazara, sokratik sorgulama, mektup yazma, kartopu
seklinde belirlenmistir. Egitim siireci 10 saatlik olarak belirlenmis ve 2 saatlik bes atdlye
seklinde planlanmistir. Ayrica aktif 6grenme tekniklerinin uygulamali olarak katilimcilara
deneyimletildigi bu hizmet i¢i egitim, yine bir aktif 6grenme yontemi olan yaratict drama
temelli olarak olusturulmustur. Bu dogrultuda atélyelerin tamami yaratici drama planlama
akist olan hazirlik-isinma, canlandirma ve degerlendirme basamaklarina uygun olarak
tasarlanmustir. Atdlyelerin hazirlik 1sinma boliimiinde genel olarak katilimeilarin zihinsel ve
fiziksel olarak belirlenen hedef kazanima hazirlanmalar1 saglamistir. Bu amagla atolye
kapsaminda verilen aktif 6grenme modeliyle iligkili etkinlikler tasarlanmistir. Bunun iginde;
oyun temelli 6grenme, tartisma, diisiin-esles-paylas, poster, donuk imge, sorgulama ve grup
tasarimi gibi teknikler kullanilmistir. Bunun yaninda atdlye kapsaminda ele alinan teknigin
bigimsel olarak uygulanis bigimi 6gretmenler tarafindan deneyimlenmistir. Ornegin jigsaw
yontemi kullanilan 3.atdlyenin hazirlhik 1sinma boliimiinde katilimcilar 4’erli gruplara
ayrilmis, gruplara aktif Ogrenmenin tekniklerinin G68renme motivasyonunu arttirma,
ogrenmenin kaliciligini arttirma, akademik basartya etkisi ve Ogrenmenin biitlinselligini
saglama gibi uzmanlik konular verilerek se¢meleri saglanmistir. Daha sonra uzman gruplari
kendi i¢inde bir araya gelerek bu konularla ilgili arastirma yaparak uzmanlasmig, kendi
gruplarina geri dondiiklerinde bu arastirmalarin1 diger grup arkadaslariyla paylasmislardir.
Atolyelerin canlandirma boéliimlerinde ise dogaclama, rol oynama, rol Kkartlari,

dramatizasyon gibi teknikler kullanilmistir. Bu boliimde; atdlye kapsaminda ele alinan aktif
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ogrenme modelini sinif yasantisina tasima durumlari, dramatik durum olarak katilimcilara

verilerek dogaclama yapmalart saglanmistir. Bdylelikle katilimcilarin hem verilen aktif
ogrenme modeliyle ilgili bilgi sahibi olmuslar hem de wuygulama pratigini
deneyimlemislerdir. Bunun yaninda degerlendirme basamaginda ise poster tasarimi,
akrostis, gazete haberi, hikdye olusturma ve tartisma gibi teknikler kullanilarak
katilimcilarin atolye kazanimlarina ne Olclide ulasip ulagmadiklart deneyimlenmistir.
Ornegin; okuma ¢emberini yéntemi kullanilan atdlyenin sonunda katilimeilara “Bu atdlyeye
katilmayan bir 6gretmen arkadasina, atdlye kapsaminda ele alinan aktif 6grenme modeliyle
ilgili neler anlatmak isterdin?” seklinde bir mektup yazma g¢alismasi yapilmistir. Son atolye
olan degerlendirme 6gretmenlerin bir ders segerek o ders kapsaminda gruplar olusturmalari
ve farkli aktif 6grenme tekniklerini kullanarak bir ders siireci tasarlamalari istenmistir.
Tasarlanan 6grenme yasantisi canlandirilmis, diger gruplar kullanilan tekniklerin uygulanig
bicimine geribildirimlerde bulunmuslardir. Degerlendirme atdlyesinin sonunda ise
katilimcilarin tiim siiregle ilgili diisiincelerine basvurulmus, aktif 6grenme modeli ve bir
aktif 6grenme yontemi olan yaratict dramayla ilgili goriislerine bagvurulmustur. Ayrica son
test olarak kazanim degerlendirme smavi ve hizmet ic¢i egitim degerlendirme formunu

doldurmalar1 saglanmistir.

Tasarlanan bu hizmet icin egitim; yaratici drama liderligi sertifikasi olan, yetiskin
egitimi, hizmet i¢i egitim alaninda ¢aligmalar yapan ve aktif 6grenme tekniklerini 6grenme
stireclerinde kullanmayla ilgili planlama ve uygulama deneyimi olan arastirmacilarindan biri
tarafindan yiritilmiistiir. Egitimin mekan, materyal ve diger teknolojik gereksinimleri
egitimin yapildigi okul yonetimiyle is birligi yapilarak temin edilmistir. Egitim 2019-2020
egitim 0gretim siirecinde Milli Egitim Bakanligi’nin yeni baslattig1 uygulama olan 1. donem

ara tatil seminer donemi uygulamasinda hizmet i¢i egitim olarak gerceklestirilmistir.
Katihmcilar

Calismanin katilime1 grubu, Istanbul’da bir 6zel okulda 5 okul 6ncesi, 12 ilkokul ve 19
ortaokul diizeyinde d6gretmenlik yapan 36 dgretmenden olusturulmustur. Ogretmenlerin daha
onceden herhangi bir drama yasantis1 bulunmamaktadir. Katilimer 6gretmenlerin mesleki
kidemleri arasindaki dagilim ise; 12°si 20 yil ve iistii, 14’1 16-20 yil arasi, 5°i 11-15 yil
arasi, 2’si 6-10, 37 ise 1-5 yil arasi, seklindedir. Belirlenen okulda, ii¢ diizeyde siniflara
giren Ogretmenler uygulanan hizmet i¢i egitime katilim gostermislerdir. Arastirmanin
katilimcilart amagli 6rneklem tipine gore secilmistir. Amacli 6rnekleme cesitli 6zellikleri

kistas alarak arastirmaya dahil olacak katilimcilarin belirlenmesi seklinde gerceklesir (Balci,
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2011). Bu dogrultuda uygulanan hizmet i¢i egitimin etkisinin, verimli bir sekilde

degerlendirilebilmesi i¢in katilimci 6gretmenlerin ge¢miste, uygulanan hizmet i¢i benzer
nitelikte bir egitim yasantilarinin olmamasi Kkriter olarak belirlenmis ve katilimci

ogretmenler bu kistasa gore se¢ilmistir.
Veri Araglari ve Siireci

Calismanin nicel veri toplama kisminda, dgretmenlerin egitim iceriginde aktif 6grenme
modeliyle ilgili bilgi diizeylerinin degisimini 6l¢gmek amaciyla arastirmacilar tarafindan bir
kazanim degerlendirme formu olusturulmustur. Olusturulan bu form, 6n test- son test
uygulamas1 olarak hizmet i¢i egitimin basinda ve sonunda uygulanmistir. Formda
katilimcilarin ~ hizmet i¢i egitimde c¢alisilan aktif Ogrenmeyle ilgili kazanimlari
degerlendirilebilecek dort agik uglu soruya yer verilmistir. Bu form olusturulurken iki
program degerlendirme uzmaninin goriislerine basvurulmustur. Yapilan incelemeler
sonucunda gelen doniitler aragtirmacilar tarafindan incelenmis ve sorularda gerekli
diizenlemeler yapilarak, form uygulamaya hazir hale getirilmistir. Ogretmenlerin hizmet igi
egitimin niteligi ve verimliligi konusundaki goriislerini almak i¢in kullanilan form ise
Sarisoy ve Erisen (2018)’in tasarladigi Duygusal Zeka Egitim Programi degerlendirme
formundan yola ¢ikilarak, uygulanan hizmet i¢i egitime uygun bi¢imde diizenlenmistir. 15
maddeden olusan ve 5°1i likert tipi olan bu form uygulanan hizmet i¢i egitimin hedef,
kapsam ve igeriginden yola ¢ikilarak 10 maddeye diisiiriilerek, ayn1 5’11 likert tipi olarak
uygulamaya hazir hale getirilmistir. Diizenleme yapildiktan sonra form arastirmacilarin
onayina gonderilerek son halinin onay1 alinmistir. Calismanin nitel veri toplama kisminda
ise, uygulanan hizmet i¢i egitimin sonunda egitim siirecinde kullanilan yaratici drama
yontemi konusundaki katilimci goriislerine bagvurulmus, yazili olarak ifade edilen goriisler

incelenerek yorumlanmuistir.
Verilerin Analizi

Katilimcilarin egitim kapsaminda calisilan aktif 6grenmeyle ilgili kazanimlar konusundaki
degisimi incelemek i¢in uygulanan kazanim degerlendirme formunda ifade ettikleri yanitlar
dereceli puanlama anahtar1 yoluyla puanlandirilmistir. Tasarlanan kazanim degerlendirme
formundaki katilimcilarin elde ettikleri basar1 puan1 verileri SPSS 22.0 programi, Wilcoxon
Isaretli Siralar Testi yoluyla analiz edilmistir. Analiz sonucunda olusturulan kazanim
degerlendirme formu Ontest ve sontest sonuclari arasinda anlamli farkliliklar bulunup
bulunmadig incelenmistir. Katilimcilarin uygulanan hizmet ici egitim degerlendirmesi i¢in

kullanilan formunda ortaya ¢ikan veriler ise betimsel istatistik yoluyla analiz edilerek
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betimlenmistir. Arastirmanin nitel boliimiinde ise hizmet i¢i egitim siirecinin sonunda

yaratict drama ile uygulanan aktif 6grenme tekniklerinin degerlendirilmesiyle ilgili sorulan
acik uclu soruya Ogretmenlerin yazdiklar1 goriisler, icerik analizi yoluyla analiz edilerek
yorumlanmustir. Icerik analizinde verilerin igerisinden ortaya ¢ikaran kategorilerden yola
cikarak temalar olusturulur ve veriler bu temalar altinda bir araya getirilerek yorumlanir
(Yildirim ve Simsek, 2011). Bu dogrultuda 6gretmenlerden alinan yazili ifadeler incelenerek

kodlanmis, bu kodlardan yola ¢ikarak farkli kategori ve temalar olusturulmustur.
Gecerlilik ve Giivenirlik

Arastirmanin nicel kisminda kullanilan degerlendirme formu, hizmet i¢i egitimin hedef ve
iceriginden yola ¢ikilarak arastirmacilar tarafindan tasarlanmistir. Tasarlanan form iki
program gelistirme uzmani tarafindan degerlendirilmistir. Program gelistirme uzmanlari
formu hizmet i¢i egitimin hedef ve igerigini dikkate alip degerlendirerek doniitlerini
sunmugslardir. Gelen doniitler dogrultusunda diizenlemeler yapilarak, form son haline
getirilmistir. Degerlendirme formunun puanlandirilmasi i¢in tasarlanan dereceli puanlama
anahtar1 da ayni sekilde iki program gelistirme uzmani tarafindan incelenmis ve son
diizenlemeleri yapilmistir. Katilimcilarin degerlendirme formuna verdikleri cevaplarin 6n
test-son test puanlari bu dereceli puanlama anahtarindan yola ¢ikarak puanlandirilmastir.
Arastirmacilar puanlamay1 yaptiktan sonra verilen puanlarinin giivenirligini saglamak i¢in
baska bir program gelistirme uzmanina daha géndermis, ayni sekilde onun da 6n test-son
test seklinde katilimecilarin  degerlendirme formlarmi, dereceli puanlama anahtari
dogrultusunda degerlendirmesi istenmistir. Yapilan iki degerlendirmenin katilimci
boyutunda puan ortalamalari alinarak nihai puanlar belirlenmistir. Calismanin nitel kisminda
ise, 6gretmenlerin hizmet i¢i egitimde uygulanan yaratict drama yontemiyle ilgili goriislerini
almak i¢in olusturan ankette bulunan agik uglu sorular, arastirmacilar tarafindan hizmet igi
egitim programinin kapsam, hedef ve igerigi dogrultusunda olusturulmus, nitel arastirmalar
konusunda ¢aligmalar1 olan bir uzmana danisilarak sorulara son hali verilmistir. Veriler
toplandiktan sonra yapilan icerik analizi sonucunda ortaya ¢ikan tema, kod ve kategoriler
tablolagtirllmis ve ayni uzmana gonderilerek tema, kod ve kategori uyumlulugunu
degerlendirmesi istenmistir. Yapilan degerlendirme sonunda tema, kategori ve kodlarda
diizenlemeler yapilmis ve yorumlanmaya hazir hale getirilmistir. Bunlarin disinda, yaratici
drama, aktif 6grenme ve program gelistirme konularinda ¢alisma ve uzmanligi olan iki
aragtirmaci tarafindan tasarlanan hizmet ic¢i egitim calismasinin on saatlik atdlye plani,

hizmet i¢i egitim, yetiskin egitimi ve yaratict drama alanlarinda uzmanliklar1 olan ii¢ farkl
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kisiye  gonderilereck  degerlendirilmeleri  istenmistir.  Uzmanlarin  geribildirimleri

dogrultusunda atdlye planinin son hali olusturulmustur.
Bulgular
Nitel Verilerin Analizleri

Hizmet i¢i egitim siirecinin sonunda yaratict drama ile uygulanan aktif O6grenme
tekniklerinin degerlendirilmesiyle ilgili sorulan agik uglu soruya 6gretmenlerin yazdiklari
gorlsler, icerik analizi yoluyla analiz edilerek yorumlanmistir. Yapilan icerik analizi
sonucunda li¢ tema ortaya c¢ikmig, bu temalarmm altinda farkli kategorilerde wveriler

incelenmistir.

Ortaya ¢ikan temalar; Ogrenmenin Niteligi, Aktif Ogrenme, Yaraticilik, Simrlhiliklar
seklindedir.

« Aktif katihm ]
sEglenerek

dgrenme
sYaparak

yasayarak
6grenme

r sKahchk
sFarkh
6grenme

alanlarina
uygunluk

Ogrenmenin
Niteligi

«Ozgiir
68renme
ortami

sYaraticihgl J

«Uygulama
sinirhiliklam

«Beklentiler

gelistirme

Sekil 2. I¢erik Analizi Sonucu Ortaya Cikan Tema ve Kategoriler

1. Tema: Aktif 6grenme

Bu temada, 6gretmenlerin hizmet i¢i egitimde deneyimledikleri yaratici drama yonteminin
aktif 6grenmeye yonelik olusuyla ilgili ifadeleri farkl: alt temalar altinda bir araya getirilerek
yorumlanmustir. Katilimer 6gretmenler, 6zellikle yaratict drama yonteminin, dgrencinin aktif
katilimini saglayan bir 6grenme siireci olusturmasindan dolay1 aktif 6grenmeye yonelik bir

yontem oldugunu vurgulamislardir. Ogretmenlerin bu dogrultudaki ifadelerinden bazilari su
sekildedir:

“Katilimc1, drama ile siirece aktif katilimi saglar. Duygulariyla biitiinlestirebilir.

Drama, yasanmighgi beyinde hazir tutmak agisindan énemlidir.” (k-29).
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“Yaratict drama yoluyla 6grenmede siirece dahil olmak ve aktif olmak 6grenmeyi keyifli

hale getirir. Uzun siire dinlemek yorucu ve 6grenmeyi zorlastiran bir siirectir...” (k-20).

“...egitimler yaratict drama temelli olmalidir. Ciinkii aktif katilimi Ogretmene

aktarmann en iyi yoludur. “(k-26)

“...tiim duyu organlariyla aktif olarak siirece alindigt icin, aktif ogrenmenin dogasina

en uygun yontemlerden biridir.” (k-30)

Yukaridaki ifadelerden de anlasilabilecegi gibi, yaratict drama temelli bir hizmet i¢i
egitim sonunda 6gretmenler, yaratict dramanin 6grenciyi siire¢ igerisinde, bircok alanda
aktif kildig1 i¢in etkili bir yontem oldugunu vurgulamislardir. Aym1 zamanda yaratici
dramanin, aktif katilimi1 saglamanin en iyi yollarindan biri oldugunu ifade ederek aktif
ogrenmenin dogasma uygun bir yontem oldugunu belirtmislerdir. Ogretmenlerin bir kism1
ise yaraticit dramanin eglenerek 6grenmeyi sagladigini ve bu yontemle olusturulan 6grenme

stirecinin 6grenciye keyif verdigine yonelik ifadelerde bulunmuslardir.

“...eglenerek ogrenme aktif hale gelmektedir. Duygular ortaya ¢ikarsa 6grenme aktif hale gelir.

Yaratict drama bunu saglar.” (k-11).

“Yaratict drama 6grenimi ve ogretimi zenginlestirerek eglenceli hale getirir. Aktif

ogrenmede eglence esastir...” (k-13).
“...drama teknigiyle uygulama yaparken ogrenciler eglenerek dgrenir.” (k-17).

“Yaratict drama temelli olmalidir. Ciinkii ozellikle ogrencilerin keyif alacagt bu siiregte

de ogrenecegini diigtiniiyorum.” (k-19).

“Kisi keyif almaya odaklaniyor. Eglendigini diisiiniirken fark etmeden 6grenme sagliyor
(k-27).

“...eglenceli ve egitici oldugu i¢in kullamilmaldr. (k-10)”.

Katilimer 6gretmenler bu ifadelerinde ise 6grencilerin yaratici drama siirecinden
keyif aldigini, yaratict dramanin eglenerek Ogrenmeyi sagladigimi vurgulamislardir.
Katilimcilarin daha 6nce herhangi bir yaratict drama yasantilar1 olmadigi diisiintildiigiinde,
yaratict drama yontemiyle uygulanan hizmet i¢i egitim deneyiminin onlar i¢in keyif aldiklar
ve eglenerek 6grendikleri bir siire¢ oldugu sdylenebilir. Bunun disinda katilimcilarin bir
kismui ise yaratici dramayi, yaparak-yasayarak 6grenmeyle iliskilendirmislerdir. Bu konuya

yonelik 6rnek katilimci ifade su sekildedir:
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“Her birey yaratict drama ile yaparak yasayarak daha etkin 6grenme gergeklestirir...”

(k-6)

“...kisi yaparak yasayarak oyunla ve aktif oldugunda siirecteki ogrenme kalici oluyor.

Yaratict drama yaparak-yasayarak égrenmeyi saglyor.” (k-33).

Yaratict drama egitimde siklikla kullanilan bir yéntem olmalidir. Ciinkii bireyler

yaparak yasayarak 6grenmeyi kalict hale getirebilir ve kolaylikla ogrenebilir (k-34).

Yukarida verilen ifade orneklerinde ise, katilimcilarin yaratict dramanin yaparak-
yasayarak Ogrenmenin bir yolu olduguna vurgu yaptiklari, bu nedenden dolay1 etkin ve

kalic1 6grenmeyi sagladigina yonelik vurgularinin oldugu géze ¢arpmaktadir.

Genel olarak, katilimc1 6gretmenlerin “aktif 6grenme” temasinda toplanan Ornek
ifadeleri incelediginde, yaratici drama yoOnteminin aktif 6grenmeyi saglayan bir yontem
oldugu, eglenerek 6grenilen bir 6grenme yasantis1 sagladigi ve bireylerin yaparak-yasayarak
Ogrenmesine olanak sagladig1 gibi vurgularin 6n plana ¢iktig1 géziikmektedir. Bu dogrultuda
katilimc1 Ogretmenlerin yaratict dramanin da bir aktif 6grenme yontemi oldugunu

diistindiikleri sdylenebilir.
2.Tema: Ogrenmenin niteligi

Bu temada katilimci 6gretmenlerin yaratict drama yonteminin §grenmenin niteligine etki
edecegine yonelik ifadeleri farkli alt temalar altinda bir araya getirilerek yorumlanmistir.
Katilimcr 6gretmenler, 6zellikle yaratict drama yonteminin dgrenmenin kalicilig iizerinde
biiyiik bir etkisinin oldugunu vurgulamislardir. Ogretmenlerin bu dogrultudaki ifadelerinden

bazilar1 su sekildedir:
“Kalictligr saglamast a¢isindan uygulanmasi gerekir...” (k-3)

“...kinestetik olarak birey ne kadar isin igine dahil olursa o kadar dgrenme nitelikli

olur.” (k-28)
“...yaratict dramayla égrenme daha nitelikli olabilir...” (k-23)

“Her birey yaparak yasayarak daha etkin 6grenme gerceklestirir. Kalict 6grenme igin

uygulanmalidir.” (k-6)

“...keyiflidir;, 6gretmeni aktif kilar, ogrenmenin hazzi ogretmeyi olumlu etkiler, akilda

kalicidwr.” (k-4)
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Yukaridaki ifadeler incelediginde, Ogretmenler yaraticti drama yOnteminin

ogrenmenin kaliciligini arttiran bir yontem olduguna vurgu yapmislardir. Ozellikle yaratici
drama yonteminin yaparak yasayarak ogrenmeye firsat verdigini, bireyi 6grenme siirecine
dahil ettigini ve siire¢ icerisinde 6grencilerin keyif aldigi gibi yonlerini belirterek, bunlarin
O0grenmenin niteligini kalicilik yonilinde arttirdigin1 ifade etmislerdir. Bunun disinda
katilimc1 6gretmenlerden bazilar1 yaratici drama yontemi siirecinde uygulanan bazi yontem

teknik ve uygulamalarinin 6grenmenin niteligi tizerine yaptig1 etkiye vurgu yapmislardir.

“Canlandirma yapilan, canlandirma yapilarak iizerine diigiiniilen konular daha akilda

kalicidwr...” (k-14).

“Yaratict drama temelli olmalidir. Ciinkii 6grencilerimizin gorsel ve duyugsal alanda

daha cabuk kavradiklar: gézlemlenmektedir.” (k-9)

“...08rencilerin kendilerini ifade etme bicimleri, akilda kalicilik, eglenceli hale gelmesi

ve kurgu olusturabilme agisindan énemli oldugunu diistiniiyorum.” (k-12)

“Yaratict drama temelli olmalidir. Ciinkii oyun eglence ve uygulamanin biitiinsel olarak

verildigi etkinliklerin kalict hale geldigini diistiniiyorum.” (k-31).

Bu ifadelerden yola ¢ikarak, 6gretmenlerin yaratict drama yontemiyle olusturulan bir
ogrenme siirecinde kullanilan canlandirma yonteminin 6grenmenin kaliciligina etkisi, kurgu
temelli olmasi agisindan eglenceli olmasi ve gorsel, duyussal alanlara yonelik uygulamalarin

olmasi agisindan 6grenmenin niteligini olumlu etkiledigini diisiindiikleri sylenebilir.

Genel olarak, katilime1 6gretmenlerin “68renmenin niteligi” temasinda toplanan ifadeleri
incelediginde, yaratict drama yonteminin 6grenciyi siirece dahil etmesi, 6grenmeyi keyifli
hale getirmesi ve siire¢ igerisinde yapilan uygulamalarin &grencilerin farkli 6grenme
alanlarina hitap etmesi agisindan, Ogrenmenin kaliciligini olumlu yoénde etkiledigini

vurguladiklart goze ¢arpmaktadir.
3. Tema: Yaraticilik

Bu temada 6gretmenlerin hizmet i¢i egitimde deneyimledikleri yaratict drama yonteminin
yaraticiliga yonelik olusuyla ilgili ifadeleri farkli alt temalar altinda bir araya getirilerek

yorumlanmustir. Ogretmenlerin bu dogrultudaki ifadelerinden bazilar su sekildedir:
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“...yaratict drama temelli egitimler hayal giiciinii, yaratictligr ve aktif katilimi tesvik

ettigi icin yararhdwr.” (k-5)

“.yaraticilik 6grenme ve ogretmenin temelinde olmasi gereken yontemlerden biridir.

Yaratict drama ¢ocuklarin yaraticiligini gelistirebilir.”

“Yaraticilik egitimin temelidir, yaratict dramayla geligir...” (k-8)

Katilimcilarin bu ifadelerinde, yaratici dramanin yaraticiligi gelistiren bir yontem
olduguna vurgu yaptiklar1 goziikmektedir. Diger taraftan katilimcilarin bir kismi yaratici

dramanin bireylere 6zgiir bir 6grenme ortama sunduguyla ilgili ifadeleri bulunmaktadir.

“...¢cocuga ozgir ortami saglayan bir yontemdir. Bu sebeple yaratici drama

olmaldir...” (k-7)

“...0z benligimizi ortaya ¢ikarma ve zincirlerimizi kirmada en etkili yol yaratici

dramadir.” (k-38)

Yukaridaki 6rnek ifadeler incelediginde ise, katilimcilarin yaratici dramanin bireyleri
sinirlayan  6grenme yasantilarina alternatif olusturarak, Ozgiir bir O6grenme ortami
sagladiklarin1 belirttikleri sdylenebilir. Yaratici drama temelli hizmet i¢i egitim siirecine
katilan Ogretmenlerin “yaraticilik” temasinda toplanan ifadelerinde genel olarak, yaratici
dramanin 6grencilerin yaraticiliklarini destekledigine ve onlar i¢in 6zgiir bir 6grenme ortami

yarattigina yonelik goriislerinin oldugu géziikmektedir.
4.Tema: Sinwrliliklar

Bu temada ise dgretmenlerin bir kismi yaratici drama yonteminin bazi sinirhilik alanlarimni
ifade etmislerdir. Katilimc1 6gretmenler, yaratict drama yOnteminin uygulanis
ozelliklerinden dolay1 bu sinirliliklarinin olustugunu vurgulamiglardir. Bu konudaki 6rnek

ifadeler su sekildedir.
“...her dersin alamina dahil olmayabilir, nadiren kullanilabilir.” (k-2)

“Dersler drama temelli olmalidir. Ama bazen de duragan olmasi gerekir.” (k-

15).

Ayrica bir katilimct ise yaratict dramanin toplumsal beklenti ve roller agisindan

kasitly kullanim alani oldugunu belirtmistir.

“Toplum rolleri ve beklentiler bu uygulamalari olduk¢a kisitly kullanmamiza

sebep olmaktadir.” (k-1)
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Yukarida verilen ifadeleri inceledigimizde, katilimci1 6gretmenlerin deneyimledikleri

yaratict drama temelli hizmet i¢i egitim sonunda, yaratict dramanin bazi sinirliliklariin
oldugunu, bunlarin da derslerin uygunlugu, bazi derslerin aktif olmasindan ziyade duragan
olmas1 gerekliligi ve toplumsal rol ve beklentilerin uygulamayi kisitladigiyla ilgili konular

oldugu goze ¢arpmaktadir.
Nicel Verilerin Analizleri

Bu bolimde katilimer 6gretmenlerin program igerisinde verilen aktif 6grenme modeli ve
teknikleriyle ilgili uygulama boyutundaki bilgi diizeylerini sinamak igin tasarlanan kazanim
degerlendirme formunun &ntest ve sontest puanlari Wilcoxon Isaretli Siralar Testi

araciligryla istatistiksel sonuglar1 incelenmis ve yorumlanmistir.

Tablo 2. Kazamm Degerlendirme Formu Wilcoxon Isaretli Siralar Testi Ontest-Sontest
sonuglart (N=36)

SonTest-On test Siralama Y4 P
Ortalamasi

On-Test 1,2778 5,187 .000*

Son-Test 6,1111

p<0.01*

Kazanim degerlendirme formundan katilimcilarin elde ettikleri toplam puanlarin
ontest ve sontest sonuglari arasinda anlamli fark bulunmustur (Z=5,187, p<0.01). On testten
alinan toplam puanin ortalamasi 1,2778 iken son testten alinan puanlarin ortalamasi 6,111°e
yukselmistir. Ayrica kazanim degerlendirme formundan elde edilen toplam Ontest
puanlarinda %15,9 basartya ulasilmigken, bu puan son testte %76.04’e yiikselmis ve
yaklasik olarak, tam puanlar {lizerinden %61,86 artis olmustur. Bu bulgular 1s18inda,
katilimcilarin hizmet i¢i egitim kapsaminda verilen kazanimlari boyutunda kavradiklari

sOylenebilir.

Uygulanan hizmet i¢i egitim hakkinda katilimci goriislerini degerlendirmek igin
uygulanan hizmet i¢i egitim degerlendirme formundan elde edilen verilerin betimsel olarak
incelenmesinde SPSS 22 paket programi kullanilmistir. Maddeler kendi igerisinde belirtilme
yuzde (%) ve siklig1 (f) ac¢isindan incelenmistir. Bunun yaninda maddelerin standart sapmasi

(ss) ve aritmetik ortalamasi (X )’da asagida verilen tabloda belirtilmistir.
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Tablo 3. Hizmet i¢i egitim uygulamasiyla ilgili katilimci goriislerinin analizi
Degerlendirme Maddeleri
. 5
N8 £ =
o ¥ £ 3 & oSS oX
an) O ) =
fF% f % f %
1-Uygulanan hizmet i¢i egitim 18 50 18 50 36 50 45
beklentilerimi karsiladi.
2-Hizmet i¢i egitimin amag ve 12 33 24 67 36 47 456
icerigi iyi organize edilmisti.
3-Egitim siirecinde kullanilan 9 25 27 75 36 43 4,7
Ogretme  Ogrenme  strateji,
yontem ve teknikleri aktif
katilimi1 sagladi.
4-Egitim  programi  kigisel 11 32 22 61 36 65 45
gelisimime katki sagladi.
5-Egitim  programi  mesleki 12 33 21 58 36 65 45
gelisimime katki sagladi.
6-Egitim programi 12 34 24 67 36 47 456
egitimciler/0gretmenler  igin
yararhdir.
7-Program egitimcilerin/ 16 44 20 56 36 50 45
Ogretmenlerin mesleki
motivasyonlarina katki
saglayacak niteliktedir.
8-Bu  programi  egitimci/ 7 19 28 78 36 50 4,7

ogretmen olan herkese tavsiye

ederim.
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9-Bu atdlyede oldugu gibi, - - - - 26 11 30 23 64 36 ,60 45
aktif O6grenme modeli, aktif

ogrenme yontemleriyle

Ogrenilebilir.

10-Yaraticit drama temelli aktif - - - - 26 8 22 26 72 36 ,58 46

ogrenme teknikleri atdlyesi,
ogretmenlerin aktif O6grenme
tekniklerini smiflarinda
uygulamaya tagimasi agisindan

yararlidir.

Ortalama degerlerin referans araliklari;
1-1.80 Hi¢ / 1.81-2.60 Cok Az / 2.61-3.40 Kismen / 3.41-4.40 Oldukg¢a / 4.21-5.00 Tamamen

Tabloda ortaya cikan sonuglar incelediginde; ilk maddede katilimcilarin %50°si
hizmet i¢i egitimden olan beklentilerinin oldukca karsilandigini, diger %50’si ise tamamen
egitimden beklentilerine cevap bulduklart yanit1 vermislerdir. Hizmet i¢i egitimin amag ve
icerigiyle ilgili olarak ise katilimcilarin %33°0 oldukga, %67’si ise tamamen 1yi organize
edildigini belirtmislerdir. Diger taraftan katilimecilarin %75’1 egitim siiresince kullanilan
ogretme O0grenme strateji, yontem ve tekniklerinin tamamen aktif katilimlarini sagladigini,

geriye kalan %25°1 ise oldukca aktif katilimlarin1 sagladigini belirtmislerdir.

Katilimecilarin egitimin onlara olan katkilarini1 degerlendirmeleri i¢in formda sunulan
maddelerin ilkine bakildiginda, katilimecilarin %8’i kismen, %32’si oldukga, %61°1 ise
tamamen uygulamanin kisisel gelisimlerine yarar sagladiklarin1 ifade etmislerdir. Bunun
yaninda, mesleki gelisimlerine olan katkilarini degerlendirdikleri maddede ise, %8’1 kismen,
%33’l oldukca, %58’1 ise tamamen egitimin mesleki gelisimlerine katki sagladigini
belirtmislerdir. ~ Egitimin  0gretmenlere, egitimcilere yararli  olup  olmadigini
degerlendirilmesi istenilen diger bir maddede ise, 6gretmenlerin %34’ oldukca, %67 si
tamamen yararl1 oldugunu belirtmislerdir. Egitimin 0gretmenlerin/egitimcilerin mesleki
motivasyonuna etkisiyle ilgili olan diger bir maddede, %44’ oldukga, %56’s1 ise tamamen
hizmet i¢i egitimin dgretmenlerin/egitimcilerin mesleki motivasyonlarina katkis1 oldugunu
belirtmislerdir. Hizmet i¢i egitim degerlendirme formunun sekizinci maddesinde ise

katilime1 68retmenlerin uygulanan programi baska egitimci ve 0gretmenlere tavsiye edip
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etmeme durumlarini ifade etmeleri istenmis, %3’i kismen, %19’u oldukg¢a, %781 ise

tamamen tavsiye edeceklerini ifade etmislerdir.

Ayrica formda verilen dokuzuncu maddede, katilimcilardan uygulanan egitimle iligki
kurarak aktif Ogrenme modelinin nasil nitelikli  6grenilebilecegiyle 1ilgili olarak
degerlendirme yapmalari istenmis, %6°s1 kismen, %30°u oldukca, %64’ ise tamamen aktif
o0grenmenin egitim siirecinde oldugu gibi aktif 6grenme modeliyle Ogrenebilecegini
savunmuslardir. Hizmet i¢i egitim programi degerlendirme formunun son maddesinde ise,
katilimcilardan yaratici drama temelli hizmet i¢i egitimin aktif O6grenme tekniklerini
uygulama diizeyinde kavramak i¢in yararli olup olmadigini degerlendirmeleri istenmis,
katilimcilarin  %6’s1 kismen, %22’si oldukca, %72’si ise tamamen yararli oldugunu

belirtmislerdir.
Tartisma ve Sonug¢

Bu ¢aligma kapsaminda 6gretmenler i¢in yaratict drama temelli bir aktif 6grenme hizmet i¢i
egitimin tasarlanmis ve uygulanmistir. Yapilan uygulama sonunda 6gretmenlerin bir aktif
O0grenme yOntemi olan yaratic1 dramayla ilgili goriislerine bagvurulmus ve uygulanan hizmet
ici egitimin degerlendirilmesi i¢in toplanilan verilerden cesitli sonuglar elde edilmistir. Ik
olarak uygulanan hizmet i¢i egitim siirecine katilan 6gretmenlerin, drama yontemiyle ilgili
toplanan goriislerinin, icerik analizi sonucunda dért tema (4ktif Ogrenme, Ogrenmenin
Niteligi, Yaraticilik, Stmirliliklar) ortaya ¢ikmistir. Genel olarak, 6gretmenlerin bu temalarin
altinda toplanan goriisleri inceldiginde, egitim siirecinde deneyimledikleri yaratict drama
yonteminin aktif Ogrenmeyi destekleyen, oOgrencinin yaparak yasayarak, eglenerek
o0grenmesini saglayan, bu dogrultuda 6grenmenin kaliciligini ve niteligini arttiran bir yontem
oldugunu ifade etmislerdir. Ayrica Ogrencilere Ozgiir bir O6grenme ortami yaratarak,
yaraticiliklarini gelistiren bir yontem oldugunu da belirtmislerdir. Bu sonuclar yaratici
drama alaninda ¢alisan arastirmacilarin, yaratici dramanin 6grenci iizerindeki etkisiyle ilgili
goriisleriyle (Adigiizel, 2012; Ayka¢ ve Aykag, 2019; Brown ve Pleydell, 1999; Ozen ve
Adigiizel, 2017; Peter, 2003; Ustiindag, 1997; Vural ve Somers, 2011) arastirmada ortaya
cikan Ogretmenlerin goriislerine benzer niteliktedir. Sinirhiliklar temasinda toplanan
katilimct ifadelerinde ise 6gretmenlerin bir kismi, derslerin uygunlugu, bazi derslerin aktif
olmasindan ziyade duragan olmas1 gerekliligi ve toplumsal rol ve beklentilerin uygulamay1
kisitlamasi gibi konularda yaratici dramanin bazi sinirliliklarinin oldugunu vurguladiklar
ortaya c¢cikmistir. Arastirmada ortaya g¢ikan bu sonuclar, 6gretmenlerin yaratici dramayi

kullanmada yasadiklar1 miifredat, ders plan1 hazirlama zorlugu, hedeflenen kazanima
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ulagilamam durumu, fiziksel kosular, 6grenci sayis1 ve farkli beklentilerle ilgili sorunlar

ortaya koyan farkli arastirmalarla 6rtlismektedir (Aykac ve Kogce, 2014; Cayir, Akhun ve
Simsek, 2016; Kogce ve Aykag, 2017; Egerci, 2018). Bunun yaninda 6gretmenlerin hizmet
ici siirecinin sonunda doldurduklar1 degerlendirme formunun son maddesi olarak
degerlendirilen “Yaratic1 drama temelli aktif 6grenme teknikleri atolyesi, 6gretmenlerin aktif
ogrenme tekniklerini siniflarinda uygulamaya tasimasi agisindan yararhdir.” X= 4,6
ortalamayla tamamen katildiklarin1 belirtmislerdir. Bu baglamda, o6gretmenlerin aktif
ogrenme teknikleriyle ilgili bir hizmet i¢i egitimde yaratict drama yontemini yararl
bulduklar1 sylenebilir. Buna paralel olarak, Namdar ve Kaya (2019)’nin, 6gretmenlerin
yaratict drama yontemini kullanmaya yonelik 6z yeterlik algilar1 ve tutumlartyla ilgili
caligmalarinin sonucunda hizmet i¢i egitim kapsaminda yaratici dramaya daha c¢ok yer
verilmesi gerektigini vurgulamiglardir. Maden (2010) “Tiirkge Ogretmenlerinin drama
yontemini kullanmaya yonelik 6z yeterlikler” calismasinda yaptig1 ¢alisma dogrultusunda
Ogretmenlerin yaratici dramay1 kullanma konusunda kendilerini hazir hissettikleri ancak
yaratict dramanin uygulama iliskin yeterliklerin hizmet ici egitimler yoluyla dgretmenlere

kazandirilmasi gerektigi vurgulanmaktadir.

Ogretmenlerin mesleki gelisimi i¢in yapilan, hizmet i¢i egitim calismalarinda,
uygulanan programin hedef, igerik, Ogrenme-Ogretme yasantilari ve degerlendirme
stireclerine yonelik olarak katilimcilarin goriislerine bagvurulmasi egitimin degerlendirmesi
acisindan onemlidir (Ozyiirek 1981; Taymaz, 1992; Yalin, 2001). Bu acidan, uygulama
sonunda katilimcilarin hizmet i¢i egitimi degerlendirdikleri aragtan elde edilen verilerin
genel aritmetik ortalamasi incelendiginde ise X= 4,6 seklinde yliksek bir sonug ortaya ¢iktigi
goziikkmektedir. Bunun yaninda, katilimcr 6gretmenlerin her maddeye iliskili goriislerinin
standart sapma degerlerinin (ss) diisiik olmasi, programin etkililigi konusunda benzer
goriiglere sahip olduklarin1 gostermektedir. Genel olarak ortaya ¢ikan bu sonuglar,
katilimcilarin yapilan hizmet i¢i egitim uygulamasmi yararli ve nitelikli bulduklar
sOylenebilir. Hizmet ici egitim siirecine katilan 6gretmenlerin egitim iceriginde verilen aktif
o6grenme modeli ve teknikleriyle ilgili bilgi diizeylerinin uygulama boyutunda gelismesi
hedeflenmis ve egitim siirecinin baginda ve sonunda yapilan tekniklerle ilgili degerlendirme
caligmasinda aldiklar1 6n-test son-test puanlari arasinda anlami bir farklilik (p<<0.01) oldugu
bulunmustur. Bu anlamli farkliligin olusmasinda hizmet i¢i egitimin uygulamaya dayali
olmasi, 6gretmenlerin siire¢ icerisinde yaratic1 drama yoluyla teknikleri deneyimlemelerinin

etkili oldugu disiilmektedir. Bu dogrultuda bakildiginda, aktif 6grenme tekniklerinin
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uygulama diizeyinde 6gretmenlere kazandirilmasinda aktif 6grenmeyle verilen hizmet ici

egitimin etkili oldugu sdylenebilir. Spect ve Sandling (1991)’in yaptiklar1 deneysel
arastirmalarinda, geleneksel grupta Ogrenilenlerin %54 ve aktif 0grenmenin yasandigi
stirecte ise %13 oraninda bilgi kayb1 oldugu bulgusu ile 6grenmenin olumlu etkisini goz
oniine c¢ikarmaktadir (aktaran Slavin, 2013). Ayrica 6gretmen egitimi ve aktif 0grenme
alaninda calisma yapan arastirmacilardan bazilari, yaptiklar1 arastirmalardan sonra Oneri
olarak 6gretmenlerin aktif 6grenme tekniklerini uygulama becerisi gelistirecek hizmet ici
egitim ¢aligmalarinin yapilmasi gerekliligine vurgu yapmislardir (Kalem ve Fer, 2003; Akay
ve Kocabas, 2013). Bunun yaninda, Kosterelioglu, Bayar ve Akin (2014)’lin 6gretmen
adaylarinin egitimde etkinlik temelli 6grenmeyle ilgili goriislerini arastirdiklar1 ¢alismada,
ogretmen adaylarinin 6gretmenlik egitiminde etkinlik temelli 6grenmenin; Ggreneni
pasiflikten kurtararak aktif katilimi destekledigini, 6grenenler arasinda iletisim kurmayi
sagladigini, ozellikle katilimcilarin birbirlerini tanimalarina katkida bulundugunu, farkl
goriiglere saygi gostermeye firsat verdigini, 6grenilenlerin daha iyi kavranmasina imkan
verdigini diisiindiiklerini ifade etmislerdir. Bu ifadelerden yola ¢ikarak, hizmet Oncesi ve
sonrasinda yapilan 6gretmen egitimlerinde geleneksel egitim yontemleri yerine, yaratici
drama gibi aktif 6grenme yontemlerinin kullanilmasinin, 6gretmenlerin teknikleri uygulama

becerisi kazanmasinda yararli olacagi soylenebilir.

Bu aragtirma Istanbul ilinde bir dzel okuldaki 6gretmen kadrosuyla sinirli kalmustir.
Aragtirma farkli katilime1 gruplariyla tekrar uygulanabilir ve bu farkli gruplarin sonuglari
degerlendirilerek karsilastirilabilir. Uygulanan hizmet igi egitim icerik agisindan aktif
ogrenme ve icerikte uygulanan tekniklerle yer verildigi smirli kalmigtir. Farkli
uygulamalarda igerikte verilen teknikler arttirilarak egitim siiresi uzatilabilir. Ogretmenlerin
aktif 6grenme teknikleriyle ilgili uygulama diizeyinde bilgileri nicel degerlendirmelerle
siirlt kalmistir. Yapilan uygulamadan sonra Ogretmenlerin teknikle ilgili smiflarinda
kullanim siklik ve diizeyleri farkli nitel veri toplama teknikleriyle degerlendirilebilir.
Arastirma sonuglar1 dogrultunda, uygulanan hizmet i¢i egitimin Ogretmenlerin aktif
ogrenmeyle ilgili bilgilerini uygulama boyutunda arttirdigi ve &gretmenlerin uygulanan
hizmet i¢i egitimi etkili ve yararli bulduklar1 sdylenebilir. Ayrica egitimin temel ydntemi
olan yaratict drama yontemiyle ilgili genel olarak olumlu bir algilarinin olustugu icerik
analizi sonucu ortaya ¢ikmistir. Tiim bu sonuglarin 1518inda hizmet oncesi ve hizmet igi
ogretmen egitimlerinde aktif 6grenme modeline uygun egitim siiregleri hazirlanmasi ve

uygulanmasi onerilebilir. Ayrica 6gretmenlere verilen yaratict drama temelli egitimler
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arttirllarak, 6gretmenlerin egitim siireci igerisinde fiziksel, zihinsel ve duyussal olarak aktif

olmalari, yaparak, yasayarak ve eglenerek mesleki gelisimleri saglanabilir. Boylelikle
Ogretmenlerin  hizmet i¢i egitim caligmalarina karsi giderek daha olumlu bir algi

gelistirebilecekleri sdylenebilir.

Etik Kurul izin Bilgisi: Bu calismanin verileri 2019 yilinda toplandigindan etik kurul izni

alinmamustir.

Yazar Cikar Catismasi Bilgisi: Yazarlarin beyan edecegi bir ¢ikar ¢atismast yoktur.
Yazar Katkisi: Yazarlarin makaleye katkisi esit diizeydedir.
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This study aims to enable teachers who have not had any previous experience with creative drama to
experience an active learning experience created with the creative drama method and consult their
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Introduction

Societies have chosen education as a tool to continue their existence and meet their different
needs that arise with changing conditions. In this direction, they applied education to equip
certain individuals with certain skills and provide the human power needed by society in
every aspect. The world has changed and started to be renewed at the same rate in line with
the changing world’s education needs. As a result of this renewal cycle’s progress until
today, the concepts of “traditional” and “contemporary education” have emerged. Although
these two concepts are not underlined, the most crucial difference is the individual’s
meaning. According to Fer (2009), in the traditional understanding of education, the
individual is in a role that swallows the given information like a pill and gets used to it, does
not question, does not criticize, and therefore does not produce. On the contrary, in the
modern understanding of education, the individual is in a structure that reaches and uses

information, questions the acquired knowledge, solves problems, and organizes his learning.

Although it is assumed that the concept of modern education has been accepted with
the constructivist approach model adopted in 2005 in our country and the meaning attributed
to the individual has changed, when we look at the researches and the educational
experiences offered to students in general, it is evident that there is no function different
from the standard order (Atasoy & Akdeniz, 2007; Karadag, Deniz & Korkmaz, 2008;
Taneri & Demir, 2013; Tanrisever & Kilig, 2010; Yelken & Uredi 2010). Demirtas (1991)
expressed the traditional understanding that prevailed in our schools as follows: “In our
schools, our students generally attach importance to memorization, shape, unnecessary
details, abstract information, transferring, being content with the existing, absolute
obedience, and they are not trained as a critical, independent, researcher, problem-solver,
contemporary and productive.” (p. 57). Looking at this statement of Demirtas (1991), it is
revealed that the constructivist approach, which is thought to have been adopted in 2005,
remained on paper based on many types of research (Ar1 2012; Aydin & Cakiroglu, 2010;
Duru & Korkmaz, 2010; Karacaoglu & Acar, 2010; Kenan & Ozmen, 2010) and that there
have not been significant differences in our education system since 1991. Dewey, who
established the foundations of modern education, expressed why this change was
experienced on paper and not put into practice. Dewey (2007) argues that rejecting the
thoughts and philosophy of the old, traditional education understanding is not applying the
contemporary education understanding. On the contrary, it will focus on an opposing

philosophy other than the education itself, which means nothing in practice. In this respect,
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one of the most effective learning models that have various techniques and methods to put

the constructivist approach accepted as a contemporary education approach into practice in
classrooms is the active learning approach.

In its most general sense, “Active Learning” is the learning state in which students are
active in their learning experiences. It is to take the student out of being a passive observer
and into the learning process. However, it motivates the learner not to participate in the
learning process but to use his mental competencies, think, comment on the acquired
knowledge, and participate in the learning process. The learner has managed his learning,
regularly uses his metacognitive thinking and decision-making skills and participates in the
learning process in cooperation with other learners (Fer & Kalem, 2003). The student, who
is at the center of the process, realizes that learning does not represent an external process
and is unique to it and knows that learning has a structure within it. Because in the active
learning model, the individual is aware of his / her learning process, including the learning

process in terms of cognitive, motor, and affective aspects.

In a student-centered active learning environment, the roles of students and teachers
differ. In an active learning environment, the teacher becomes a learning guide that
motivates the student while students take responsibility for their learning. (A¢ikgoz, 2008;
Greene, 2011; Quinlan & Fogel, 2014). However, the fact that the learning process’s
responsibility lies with the student does not mean the teacher’s responsibility is eliminated
(Agikgoz, 2008; Shariff, 2012). On the contrary, in a learning process structured by active
learning, the teacher has to take more responsibility and constantly improve himself/herself
in having the skills required by active learning. In a learning process where the active
learning model is centered, the teacher has to organize the teaching process in the classroom
in line with the requirements of the active learning approach in order to be compatible with
the educational goals for the lesson (Anderson, Hunt, Power & Dollar, 2013; Dolan &
Collins 2015; Modell, 1996; Floyd & Yerby, 2014; Mabrouk, 2007; Stevens, 2015; Weimer,
2002). Teachers should structure the learning-teaching process of the educational experience
with active learning methods and techniques. Because the tools that will enable the student
to be active in the learning process are how they access information, construct and interpret

information.

Active learning is an approach that includes different tools such as numerous
strategies, methods, and techniques designed to ensure that the learner actively participates

in learning activities and takes responsibility for the learning process (Agikgoz, 2008;
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Hendrickson, 2019; Jacobson & Mark, 1995; Ito & Kawazoe 2015; Weimer, 2002). In this

respect, the teacher must first believe in active learning techniques and the benefits they will
add to the learning process and then have the skills to apply the active learning techniques
and methods required by this learning model very well. This can only be possible if teachers
experience these techniques based on practice within an educational understanding created

according to the active learning model.

Considering the learning experiences offered to pre-service teachers before the service,
it is seen that in general, teachers do not have active learning experiences, and they can only
acquire methods and techniques, which are the cornerstones of the learning processes they
will offer to individuals, only at the knowledge level. According to Tas (2005), if teacher
candidates are required to gain active learning experience, they must first be subject to an
active learning experience during their teacher education process. Especially in a study
conducted on this subject, it has been revealed that university lecturers' teaching methods
and techniques are the same as the teaching methods and techniques used by teachers and
teacher candidates in schools (Giir, 1998). In Siiral’s (2015) study, in which he tried to
determine pre-service teachers’ perceptions towards active learning, it was concluded that
approximately 65% of the sample group should improve themselves in applying active
learning techniques. The researcher interpreted this situation as “The teacher candidates
have certain knowledge about active learning techniques, but they do not have enough
experience in terms of practice.” Studies conducted in this sense are also capable of
supporting this (Erdem, Uzal & Ersoy, 2006; Onen, Saka, Erdem, Uzal & Giirdal, 2008;
Yildirrm & Demir, 2003). Generally speaking, this deficiency can only be overcome by an
in-service training implementation created according to the teachers’ active learning model.
In-service training is teacher development programs that are structured to eliminate the

shortcomings of teachers in practice.

According to Erisen (1998), to achieve the desired results in education, teachers, who
are the basic element of education, should be given the opportunity to renew themselves
with in-service training. These in-service training activities, which will allow teachers to
innovate and develop, should be of a quality that will eliminate the existing deficiencies and
be structured according to the needs. However, in-service training activities organized by the
Ministry of National Education (MoNE) General Directorate of Teacher Training and
Development in our country are planned without considering the in-service training needs of
teachers (Can, 2019; Gokdere & Cepni, 2004; Kara & Karakog, 2017; Karasolak,
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Tanriseven & Konokman, 2013; Giinbay1 & Tagddgen, 2012). For example, in their research

conducted by Ergin, Akseki & Deniz (2012), teachers stated that one of their in-service
training needs is active learning practices. In this respect, when examining the in-service
training activities organized by MoNE General Directorate of Teacher Training and

Development every year, no “active learning” training was found between 2012 and 2019.

Table 1. The number of in-service training activities and in-service training with active
learning content conducted between 2012 and 2019 by MoNE Directorate General of

Teacher Training and Development

Years of In-Service Training Plans Number of Number of In-Service
for Teachers Training Training with Active
Organized Learning Content
The year 2013 194 -
The year 2014 214 -
The year 2015 221 -
The year 2016 429 -
The year 2017 590 -
The year 2018 436 -
The year 2019 337 -

When the table above is examined, it can be said that in-service training implementations
based on active learning are needed. From this perspective, in-service training programs that
help teachers internalize the active learning model’s requirements and apply active learning
techniques, which are essential tools to implement this model, should be organized and
implemented. This can only be achieved through a practice-based in-service training
process. In this direction; when different studies referenced the relevant teachers’ opinions
regarding the in-service training programs offered in Turkey are examined, it is seen that
some of the teachers stated that in-service programs applied had problems in terms of some
issues such as competence, purpose-orientedness, planning, and implementation (Can, 2019;
Gokdere & Cepni, 2004; Kara & Karakog, 2017; Karasolak, Tanriseven & Konokman,
2013; Giinbay1 & Tagdogen, 2012).

One of the most effective methods to enable teachers to implement the active learning

model in classrooms and internalize it by experiencing it is the creative drama method. As
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Ayka¢ & Aykag (2019) stated, “The integration of creative drama method and interactive

active teaching methods creates a multi-stimulating learning-teaching process and enables
individuals to participate actively in the learning process” (p.77). Because creative drama is
one of the most effective active learning methods that provide all the active learning model
requirements, it allows the learning process to be structured in a student-centered manner
and requires an utterly implementation-based learning experience in the process. According
to Adigiizel (2012), the versatile functionality of creative drama as a method used in
education enables it to realize learning based on experiences. On the other hand, learning
based on experiences has a structure that increases the quality and permanence of learning

since it includes many senses (Kaya, 2006).

Creative drama, since it requires the active participation of the student in the process
cognitively, affectively, and dynamically, prepares the ground for them to interact more with
the environment they are in, to acquire rich learning experiences, and to have learned
permanently (Giindogdu & Yavuzer, 2010; Ayka¢ & Aykag, 2019; Aykag, Aykag &
Sarikaya 2018). This study shows that creative drama has a structure that increases the
permanence and quality of learning. Akdemir & Karakus (2016), in their research on “The
Effect of Creative Drama Method on Academic Achievement: A Meta-Analysis Study,”
examined the results of 39 studies and found that creative drama as a teaching method used
in lessons positively contributed to academic success. Looking at these studies, it can be said
that creative drama is an active learning method that positively affects the permanence and

quality of learning.

Every training session is supposed to have the knowledge and skills to gain, but this
information must be applicable and recallable. Such training will not be beneficial by just
watching, without any experience and implementation. Life orientation, which is the essence
of creative drama, is essential in changing their behavior and gaining awareness (Bil, 2013).
The creative drama method allows individuals to learn by experience. The behavior acquired
in the child who learns by living and experiencing becomes concrete; the individual carries
the information he/she noticed to live through improvisations how and where he can use it.
In this direction, it gives a concrete meaning to an abstract phenomenon. Thus, a learning
process based on experiences takes place (Ustiindag, 2011; Sarisoy & Orhan, 2016).
According to Okvuran (1995), drama studies that can be applied to all educational levels and
people of all ages can be integrated with the modern education system by breaking the

boring patterns of education, creating teachers and students who feel the excitement of self-
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development. Because creative drama is a teaching method integrated with contemporary

educational approaches against rote learning (San, 2002), in this direction, through an active
learning in-service training to be created with the creative drama method, teachers will be
able to interpret the effect of creative drama in the learning process in a more profound way.
It is also thought that they will gain knowledge in the implementation dimension of the
cognitive field related to the active learning model and techniques by experiencing the
experientially active learning process with the creative drama method.

Purpose of the Research

The purpose of this research is to enable teachers who have never had any creative drama
experience before to experience an active learning experience created by the creative drama
method and to get their opinions about creative drama, which is an active learning method.
This aim aimed to design and implement an active learning in-service training based on
creative drama for teachers and evaluate the in-service training applied in line with the

teachers’ opinions.
Research Questions

1. What are the teachers’ opinions participating in the in-service training study about

the creative drama method they experienced during the in-service training?

2. What are the opinions of the teachers who participated in the in-service training
study about education?

3. Is there a significant difference between the pre-test post-test scores of the
practitioner-level knowledge of the teachers participating in the in-service training

study about active learning techniques used in the educational content?
Method
Research Design

In this study, a mixed research method was chosen as the method. The mixed-method
focuses on collecting, analyzing, and collating qualitative and quantitative data in a single
study or a series of studies. Since it enables the use of qualitative and quantitative data
together, it provides a better understanding of the research problem than any method used
alone (Creswell & Plano Clark, 2018). The mixed research method was used because it was
aimed to evaluate an in-service training program implemented in the study, and it was aimed

to make a holistic multi-dimensional evaluation by blending the collected qualitative and
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quantitative data. In the study, the “embedded mixed methods” was used as the design, in

which the data were collected simultaneously with qualitative and quantitative techniques
and made together after the interpretation. The embedded mixed methods, which are
generally used in experimental studies, allow qualitative and quantitative data to improve the
data collection procedure, test the implementation process, and explain participants’
reactions to participation in the experiment (Creswell, 2017). The acquisition assessment
form was applied as a pre-test before the in-service training implementation and as a post-
test to examine the learning outcomes afterward. Also, an in-service training evaluation form
was used to get the participants’ views on service training. The data obtained from the
evaluation form were analyzed by statistical description. On the other hand, the participants’
opinions about the creative drama method applied in the process of in-service training were
consulted through qualitative data, and the written and oral opinions were analyzed through

content analysis.

In this respect, the research process is as “Quantitative, — qualitative = explain
results,” according to Morse (1991). Besides, the research flow chart was created using
Creswell & Planko Clark (2018) as follows.

Quantitative-First Experimental Quantitative-Later
In-Service Training Process In-Service Training
Achievement Evaluation > . > Achievement Evaluation
Form pre-test Training form post-test
implementation Implementation for implementation

Service Program evaluation form

f

Qualitative-During
Open ended questions about creative drama

Figure 1. Research Flow Chart
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Implementation

While designing the in-service training applied within the study’s scope, the form through
which the teachers’ training needs in the school where the implementation will be performed
was examined. It was striking that the teachers stated that they required professional
development related to active learning, and in-service training was designed based on this
need. In this direction, different active learning techniques were used in the learning-
teaching process of the creative drama-based active learning in-service training study
designed for teachers. The researchers chose these techniques among the techniques that
teachers can use more in their classroom practices. It was also thought that by experiencing
these techniques in the education process, they could gain knowledge about the techniques at
the implementation level. In this direction, active learning techniques used in education are
determined as jigsaw, reading circle, commercial film, improvisation, role-playing, frozen
image, group discussion, poster, newspaper article, acrostic, think-pair-share, debate,
Socratic questioning, letter writing, and snowball. The training period was determined as 10
hours, and it was planned as five workshops of 2 hours. Besides, this in-service training, in
which the participants practice active learning techniques, is based on creative drama, which
is also an active learning method. All of the workshops are designed by the preparation-
warm-up, animation, and evaluation stages, the creative drama planning flow. In the
workshops’ preparatory warm-up part, the participants were generally prepared mentally and
physically for the target gain.

For this purpose, activities related to the active learning model given within the workshop
were designed. In this, techniques such as game-based learning, discussion, think-match-
share, poster, frozen image, questioning, and group design were used. Besides, the formal
implementation of the technique discussed in the workshop was experienced by the teachers.
For example, in the introductory warm-up section of the 3rd workshop where the jigsaw
method was used, the participants were divided into groups of 4, and the groups were given
specialization topics such as increasing the motivation of learning, increasing the
permanence of learning, the effect of academic success and the integration of learning.
Later, expert groups came together to research these issues, and when they returned to their
groups, they shared their research with other group friends. Techniques such as
improvisation, role-playing, role cards, and dramatization were used in the workshops’

animation parts. In this chapter, carrying the active learning model discussed within the
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workshop’s scope to the classroom life was given to the participants as a dramatic situation,

and they were provided with improvisation. Thus, the participants both learned about the
given active learning model and experienced the implementation practice. Besides, they
experienced what kind of situations they might encounter when they carried them to class
life based on experience. Besides, in the evaluation step, using techniques such as poster
design, acrostic, newspaper news, story creation, and discussion, it was evaluated to what
extent the participants reached the workshop gains or not. Using various process assessment
tools, it was examined at what level the participants learned the given active learning model.
For example, at the end of the workshop, in which the reading circle method was used, the
participants were given a letter in which they answered the question, “What would you like
to tell a teacher friend who did not attend this workshop about the active learning model?” In
the last workshop, the teachers were asked to choose a lesson, form groups within that
lesson, and design a lesson using different active learning techniques. The designed learning
experience was animated, and other groups gave feedback on implementing the techniques
used. At the end of the evaluation workshop, the participants’ opinions about the whole
process were consulted, and their views on the active learning model and creative drama, an
active learning method, were consulted. They were also asked to fill out the acquisition

assessment exam and in-service training form as post-tests.

This in-service training designed was carried out by one of the researchers, who has a
certificate in creative drama leadership, works in adult education, in-service training, and
has planning and implementation experience in using active learning techniques in learning
processes. The education’s places, materials, and other technical requirements were provided
in cooperation with the school administration where the training was carried out. The
training was carried out as in-service training in the 1st semester break seminar period, a
new implementation initiated by the Ministry of National Education in the 2019-2020
education process.

Participants

The study group consisted of 36 teachers as five preschoolers, 12 primary schools, and 19
secondary school teachers in a private school in Istanbul. Teachers have not had any
previous drama experiences. The professional seniority distribution among the participating
teachers is as follows: 12 teachers are 20 years and above, 14 are between 16-20 years, five
are between 11-15 years, two are between 6-10, and 3 are between 1-5 years. Teachers who

entered the classes at three levels participated in the in-service training in the school
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determined. The participants of the study were selected according to the purposeful sample

type. Purposeful sampling determines the participants to be included in the study by taking
various characteristics as criteria (Balci, 2011). To evaluate the effect of in-service training
applied in this direction efficiently, participating teachers did not have a similar in-service
educational experience in the past was determined as a criterion, and the participants were

selected according to this criterion.
Data Tools and Process

In the quantitative data collection part of the study, the researchers created an acquisition
assessment form to measure the teachers’ knowledge levels about the active learning model
in the educational content. This form was applied as a pre-test and post-test implementation
at the beginning and end of the in-service training. Four open-ended questions were included
in the form to evaluate participants’ acquisitions related to active learning studied in the in-
service training. While creating this form, the opinions of two program evaluation experts
were consulted. The researchers examined the feedback received as a result of the
examinations, and the necessary arrangements were made in the questions, and the form was
made ready for implementation. The in-service training prepared the form used to get
teachers’ opinions on the quality and efficiency of in-service training applied, based on the
Emotional Intelligence Training Program evaluation form designed by Sarisoy & Erisen
(2018). This form, consisting of 15 items and a 5-point Likert type, was reduced to 10 items,
based on the target, scope, and content of the in-service training applied and made ready for
implementation as the same 5-point Likert type. After the arrangement was made, the form
was sent to the researchers to approve the final version. In the qualitative data collection part
of the study, participants’ views on the creative drama method used in the training process
were consulted at the end of the in-service training, and the written opinions were examined

and interpreted accordingly.
Analysis of Data

The responses expressed by the participants in the achievement evaluation form applied to
examine the change in the achievements regarding the active learning within the scope of the
training were scored using a rubric. The participants’ achievement score data in the designed
achievement evaluation form were analyzed through the SPSS 22.0 program and the
Wilcoxon Signed Ranks Test. The acquisition evaluation form created as a result of the
analysis was examined whether there were significant differences between the pre-test and

post-test results. The data obtained in the form used for the in-service training assessment
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was analyzed and described using descriptive statistics. In the qualitative part of the study,

the teachers’ opinions for the open-ended question about evaluating active learning
techniques applied with creative drama at the end of the in-service training process were
analyzed and interpreted through the content analysis. In the content analysis, themes are
created based on the categories that reveal within the data, and the data are gathered and
interpreted under these themes (Yildirm & Simsek, 2011). In this direction, written
statements taken from teachers were examined and coded, and different categories and

themes were created based on these codes.
Validity and Reliability

The evaluation form used in the quantitative part of the research was designed by the
researchers based on the in-service training’s goals and content. Two program development
experts evaluated the designed form. The program development experts provided their
feedback by considering and evaluating the in-service training form’s aims and content. The
form was finalized by making arrangements in line with the feedback received. The rubric,
which was designed for scoring the evaluation form, was also examined by two program
development experts, and its final revisions were made. The pre-test and post-test scores of
the participants’ answers to the evaluation form were scored based on this rubric. After
scoring, the researchers sent it to another program developer to ensure the reliability of the
given scores, and in the same way, he was asked to evaluate the evaluation forms of the
participants in the form of pre-test and post-test in line with the rubric. The final scores were
determined by taking the mean scores of the participants of the two evaluations. In the
qualitative part of the study, the open-ended questions in the questionnaire, which was
created to get teachers’ opinions about the creative drama method applied in the in-service
training, were created by the researchers in line with the scope, goal, and content of the in-
service training program, and the questions were finalized by consulting an expert who has
worked on qualitative research. After the data were collected, the theme, code, and
categories that emerged from the content analysis were organized and sent to the same
expert to evaluate theme, code, and category compatibility. At the end of the evaluation, the
themes, categories, and codes were edited and ready for interpretation. Apart from these, the
in-service training project, designed by two researchers with expertise in creative drama,
active learning, and program development, was sent to three different experts in the fields of

workshop plan, in-service training, adult education, and creative drama, and it was asked to
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be evaluated. In line with the feedbacks of the experts, the final version of the workshop

plan was created.
Results
Analysis of Qualitative Data

At the end of the in-service training process, the teachers’ opinions for the open-ended
question regarding the evaluation of active learning techniques applied with creative drama
were analyzed and interpreted through content analysis. As a result of the content analysis,
three themes emerged, and data in different categories were analyzed under these themes.

Emerging themes are The Quality of Learning is Active Learning, Creativity and

Limitations.
*Active ] ( sPersistence
participation sSuitable for
sLearning by having differentlearning
fun areas
sLearning by doing
Active The Quality
Learning of Learning
*Free learning eImplementation
environment limitations
sDeveloping . ;
i Expectations

Figure 2. Themes and Categories Resulting from Content Analysis
Theme 1: Active learning

In this theme, the teachers’ expressions about the creative drama method that they
experienced in the in-service training were combined under different sub-themes and
interpreted. Participating teachers emphasized that the creative drama method is a method
for active learning since it creates a learning process that ensures the student’s active
participation. Some of the expressions of the teachers in this direction are as follows:
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in-service training, the teachers emphasized that creative drama is an effective method as it
activates the student in many areas in the process. At the same time, they stated that creative
drama is one of the best ways to ensure active participation and that it is a method suitable
for the nature of active learning. Some of the teachers stated that creative drama enables

learning by having fun and that the learning process created by this method gives the
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“Being involved in the process and being active in learning through creative drama

makes learning enjoyable. Listening for a long time is an exhausting process that makes
learning difficult... ” (p-20).

“... The training should be based on creative drama. Because it is the best way t0

transfer active participation to the teacher. “‘(K-26)

“... It is one of the most appropriate methods for the nature of active learning, as it is

actively involved in all sensory organs. ” (k-30)

As can be understood from the statements above, at the end of a creative drama-based

students pleasure.

the creative drama process and that creative drama enabled learning by having fun.
Considering that the participants did not have any creative drama experiences before, it can
be said that the in-service training experience applied with the creative drama method is a
process that they enjoy and learn with fun. Apart from that, some of the participants’

associated creative drama with learning by doing and experiencing. The sample participant

“... Learning by having fun becomes active. If emotions arise, learning becomes active.

Creative drama provides that. ” (k-11).

“Creative drama makes learning and teaching fun by enriching. Entertainment is

essential in active learning... ”(k-13).
“... While practicing with drama technique, students learn by having fun.” (k-17).

“It should be based on creative drama. Because I think students will learn in this

process, which students will especially enjoy.” (k-19).

“The person focuses on enjoying. It provides learning without realizing it while thinking
that it is having fun (K-27).

“... It should be used because it is fun and educational. (k-10) .

In their expressions, the participating teachers emphasized that the students enjoyed

statement regarding this subject is as follows:
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“Every individual performs a more effective learning by living by doing with creative

drama ...” (k-6)

“... The learning in the process becomes permanent when the person is active by

playing and living. It enables learning through creative drama. ” (k-33).

Creative drama should be a method used frequently in education because individuals

can make learning permanent by doing and learn quickly (p-34).

In the examples of statements given above, it is striking that the participants
emphasized that creative drama is a way of learning by doing and experiencing, and

therefore emphasizes that it provides useful and permanent learning.

In general, when examining the sample expressions gathered under the theme of
“active learning” by the participating teachers, it is seen that the emphasis comes to the fore
such that the creative drama method is a method that enables active learning, provides a
learning experience that can be learned by having fun and enables individuals to learn by
doing and experiencing. Accordingly, it can be said that participating teachers think that

creative drama is also an active learning method.
Theme 2: The nature of learning

In this theme, the participant teachers’ expressions that the creative drama method would
affect learning quality were combined and interpreted under different sub-themes. The
teachers emphasized that the creative drama method has a significant effect on the
permanence of learning. Some of the expressions of the teachers in this direction are as

follows:
“It should be applied in order to provide permanence ... ” (k-3)
“... The more an individual is involved kinaesthetically, the more learning is qualified. ” (k-28)
“... Learning with creative drama can be more qualified ...” (p-23)

“Every individual can learn more effectively by doing and experiencing. It should be applied for

permanent learning.” (k-6)

“... Enjoyable; It makes the teacher active, the pleasure of learning positively affects teaching, it

is catchy.” (k-4)

When the statements above were examined, the teachers emphasized that the creative
drama method is a method that increases the permanence of learning. They stated that the
creative drama method allows learning by doing, involves the individual in the learning

process, and states the aspects that students enjoy in the process, which increase the quality
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of learning towards permanence. Apart from this, some of the participating teachers

emphasized the effect of some methods, techniques, and implementations applied in the
creative drama method on the quality of learning.

“The subjects that are animated and thought about by animation are more catchy...”
(p-14).

“It should be based on creative drama. Because it is observed that our students grasp
more quickly in the visual and affective domains. ” (k-9)

I

. [ think it is important for students to express themselves in terms of being

memorable, having fun and creating fiction. ” (k-12)

“It should be based on creative drama. Because I think the activities where games,

entertainment and practice are given as a whole become permanent. ” (k-31).

Based on these expressions, it can be said that teachers think that the animation
method used in a learning process created with the creative drama method affects the quality
of learning positively in terms of its effect on the permanence of learning, being funny as it
is based on fiction, and having implementations for visual and affective areas. In general,
when examining the expressions gathered under the theme of “the quality of learning,” it is
observed that the participating teachers emphasized that the creative drama method
positively affected the permanence of learning in terms of involving the student in the

process, making learning enjoyable and appealing to different learning areas of the students.
Theme 3: Creativity

In this theme, the teachers’ expressions about the creativity of the creative drama method
experienced in the in-service training were brought together under different sub-themes and

interpreted. Some of the expressions of the teachers in this direction are as follows:

“... Creative drama-based training is beneficial as it encourages imagination, creativity

and active participation.” (k-5)

“.. creativity is one of the methods that should be at the foundation of learning and

teaching. Creative drama can improve children’s creativity.
“Creativity is the basis of education, and it develops with creative drama ...” (p-8)

In these expressions of the participants, it is seen that they emphasize that creative
drama is a method that improves creativity. Besides, some of the participants stated that

creative drama offers individuals a free learning environment.
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“... It is a method that provides a free environment for the child. For this reason, there

should be creative drama... ”(p-7)

“... The most effective way to reveal our self and break our chains is creative drama.”

(k-38)

When the example expressions above are examined, it can be said that the participants
state that creative drama provides an alternative to learning experiences that limit individuals

and provides a free learning environment.

In the expressions of the teachers participating in the creative drama-based in-service
training process gathered under the theme of “creativity,” it is seen that they generally have
views that creative drama supports the creativity of students and creates a free learning

environment for them.
Theme 4: Limitations

In this theme, some of the teachers stated some limitations of the creative drama method.
Participating teachers emphasized that these limitations occurred due to the implementation
features of the creative drama method. Some sample statements on this subject are as

follows:
“... May not be included in every course, seldom used.” (K-2)
“The lessons should be based on drama. But sometimes it has to be stable.” (k-15).

Besides, one participant stated that creative drama has a limited usage area regarding

social expectations and roles.

“Community roles and expectations cause us to use these implementations very

limitedly. ” (k-1)

When we examine the statements given above, they state that creative drama has some
limitations at the end of the creative drama-based in-service training experienced by the
participating teachers. These limitations are issues such as the lessons’ relevance, the
requirement that some lessons should be static rather than active, and the social roles and

expectations that restrict the practice.
Quantitative Data Analysis

In this section, the statistical results of the pre-test and post-test scores of the acquisition

assessment form, which was designed to test the knowledge level of the participant teachers
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about the active learning model and techniques given in the program, were examined and

interpreted through the Wilcoxon Signed Ranks Test.

Table 2. Acquisition Evaluation Form Wilcoxon Signed Ranks Test Pre-test — Post-test
results (N = 36)

Pre-test Ranking Z P
Post-test Average

Pre-test 1,2778 5,187 .000*
Post-test 6,1111

*p <0.01

A significant difference was found between the pre-test and post-test results of the
participants’ total scores from the acquisition evaluation form (Z = 5.187, p <0.01). While
the average total score obtained from the pre-test was 1.2778, the scores obtained from the
post-test increased to 6,111. Besides, while 15.9% success was achieved in the total pre-test
scores obtained from the acquisition evaluation form, this score increased to 76.04% in the
post-test scores, and there was an approximately 61.86% increase over the full scores. In the
light of these findings, it can be said that the participants achieved the objectives given

within the scope of in-service training.

SPSS 22 package program was used to analyze the data obtained from the in-service
training evaluation form applied to evaluate the participants’ views about the in-service
training. The items were examined in terms of indication percentage (%) and frequency ().
Besides, the standard deviation (ss) and arithmetic mean (X) of the items are given in table 3

below.
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Table 3. Analysis of participant views on in-service training practice

no
very little
partially
quite
completely

—h
X
—
X
—

% f %

—

%

Evaluation ltems

1-The  in-service  training - - - - - - 18 50 18 50 36 /50 45

applied met my expectations.

2-The purpose and content of - - - - - - 12 33 24 67 36 ,A7 46
in-service training are well

organized.

3-Teaching-learning strategies, - - - - - - 9 25 27 75 36 ,43 47
methods, and techniques used

in the education process

enabled active participation.

4- The training program - - - - 3 8 11 32 22 61 36 65 45
contributed to my personal

development.

5-The training program - - - - 3 8 12 33 21 58 36 ,65 45
contributed to my professional

development.

6-The training program is - - - - - - 12 34 24 67 36 47 456
useful for educators/teachers.

7-The program is qualified o - - - - - - 16 44 20 5 36 ,50 45
contribute to the professional
motivation of

educators/teachers.

8-1 recommend this programto - - - - 1 3 7 19 28 78 36 /50 47
anyone who IS an

educator/teacher.



224 B, Sarisoy & B. Alci1/ Pamukkale University Journal of Education, 53, 205-233, 2021
9-As in this workshop, the - - - - 2 6 11 30 23 64 36 ,60 45

active learning model, can be
learned through active learning

methods.

10-Creative drama-based active - - - - 2 6 8 22 26 72 36 ,58 46
learning techniques workshop
is useful for teachers to apply
active learning techniques in

their classes.

Reference ranges of mean values.
1-1.80 no / 1.81-2.60 very little / 2.61-3.40 partially / 3.41-4.40 quite / 4.21-5.00 completely

When examining the table results, for the first item, 50% of the participants stated that
their expectations from the in-service training were well met, and the other 50% answered
that they found training completely satisfying. Regarding the purpose and content of the in-
service training, 33% of the participants stated that it was quite well organized, and 67% of
them stated that it was entirely well organized. Also, 75% of the participants stated that the
teaching-learning strategies, methods, and techniques used during the training ensured their
active participation, while the remaining 25% stated that they ensured their active

participation.

When the first items presented in the form for the participants to evaluate the
contribution of the training to them are examined, it is seen that 8% of the participants stated
that they partially, 32% quiet, and 61% benefit entirely from the personal development of
the implementation. Besides, in the item where they evaluate their contribution to
professional development, 8% of them stated that education contributes partially to their
professional development, 33% considerably, and 58%. Another item that is asked to
evaluate whether the education is beneficial for teachers and educators, 34% of the teachers
stated that it was quite useful, 67% said it was advantageous. In another item related to the
effect of education on teachers/educators’ professional motivation, 44% stated that the in-
service training contributed ultimately to teachers/educators’ professional motivation. In the
eighth item of the in-service training evaluation form, the teachers were asked to express

whether they would recommend the applied program to other educators and teachers, 3%
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stated that they would recommend it partially, 19% stated that they would highly

recommend it, and 78% stated that they would thoroughly recommend the program.

Besides, in the ninth item given in the form, the participants were asked to evaluate
how the active learning model could be learned effectively by establishing a relationship
with the applied training. In this direction, 6% of the participants stated that they partially
agreed, 30% of them stated that they quite agreed, and 64% fully agreed that active learning
could be learned with the active learning model as in the applied training process. In the last
item of the in-service training evaluation form, the participants were asked to evaluate
whether creative drama-based in-service training was useful for understanding active
learning techniques at the implementation level. 6% of the participants stated that it was
partially useful, 22% stated that it was quite useful, and 72% said it was advantageous.

Discussion and Conclusion

In this study, an active learning in-service training based on creative drama was designed
and implemented for teachers. At the end of the implementation, teachers’ opinions about
the creative drama, which is an active learning method, were consulted, and different results
were obtained from the data collected to evaluate the in-service training applied. First, four
themes (Active Learning, Quality of Learning, Creativity, Limitations) emerged due to the
content analysis of the teachers’ collected opinions participating in the applied in-service
training process about the drama method. In general, when the opinions of teachers gathered
under these themes were examined, they stated that the creative drama method they
experienced in the education process was a method that supports active learning, enables the
student to learn by doing and having fun, and accordingly, it increases the permanence and
quality of learning. They also stated that it was a method that created a free learning
environment for students and improved their creativity. They also stated that it was a method
that created a free learning environment for students and improved their creativity. These
results are similar to the views of the researchers working in the field of creative drama
about the effect of creative drama on students and the opinions of the teachers that were put
forward in the study (Adigiizel 2012; Aykag & Aykag, 2019; Brown & Pleydell, 1999; Ozen
& Adigiizel, 2017; Peter, 2003; Ustiindag, 1997; Vural & Somers, 2011). In the expressions
of the participants gathered under the theme of limitations, it was revealed that some of the
teachers emphasized that creative drama had some limitations in terms of some issues such
as the appropriateness of the lessons, the requirement that some lessons should be static

rather than active, and that social roles and expectations restrict the implementation. The
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results of the study coincide with the researches that reveal problems related to the difficulty

of preparing a lesson plan, not achieving the targeted objective, physical conditions, number
of students, and different expectations that teachers experience while using creative drama
(Aykag & Kogee, 2014; Cayir, Akhun & Simsek, 2016; Egerci, 2018; Kogce & Aykag,
2017). Besides, teachers stated that they fully agree with the statement “Creative drama-
based active learning techniques workshop is beneficial for teachers to apply active learning
techniques in their classrooms,” which is the last item in the evaluation form that teachers
fill out at the end of the in-service process with an average of X = 4.6. In this context, it can
be said that teachers find the creative drama method useful in the in-service training about
active learning techniques. In parallel with this, as a result of Namdar and Kaya’s (2019)
studies on teachers’ self-efficacy perceptions and attitudes towards using the creative drama
method, they emphasized that creative drama should be included more within the scope of
in-service training. In the study conducted by Maden (2010) named “Self-Efficacy of
Turkish Teachers Related to Using of Drama Method,” it is emphasized that teachers feel
ready to use creative drama, but the competencies related to the implementation of creative

drama should be provided to teachers through in-service training.

In the in-service training activities conducted for the professional development of
teachers, the evaluation of the education needs to refer to the opinions of the participants
regarding the objectives, content, learning-teaching experiences, and evaluation processes of
the applied program (Ozyiirek, 1981; Taymaz, 1992; Yalin, 2001). Referring to the
participants’ opinions, especially at the end of the training for teacher professional
development, reveals the training’s quality and effectiveness and enables it to be improved.
In this respect, when the general arithmetic average of the data obtained from the tool by
which the participants evaluate the in-service training at the end of the implementation is
examined, it is seen that a high result, which is X = 4.6is obtained. Besides, the low standard
deviation values (sd) of the participant teachers’ opinions about each item show that they
have similar views on the program’s effectiveness. Generally, these results show that the
participants found the in-service training implementation useful and qualified. It is aimed to
improve the knowledge level of the teachers participating in the in-service training process
about the active learning model and techniques given in the training content in the
implementation dimension. Accordingly, in the evaluation study conducted at the beginning
and the end of the education process, it was found that there was a significant difference (p

<0.01) between the pre-test post-test scores they got. The fact that the in-service training is
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based on practice and that teachers experience techniques through creative drama is thought

to be influential in forming this significant difference. In this direction, it can be said that the
in-service training with active learning is useful in providing teachers with active learning
techniques at the implementation level. Spect & Sandling (1991) reveal the positive effect of
learning based on the finding that 54% of what is learned with the traditional approach and
13% of information are lost in the process of active learning (as cited in Slavin, 2013).
Besides, some of the researchers working in the field of teacher education and active
learning emphasized the need for in-service training activities that will develop teachers’
ability to apply active learning techniques as a suggestion in their researches (Akay &
Kocabasg, 2013; Kalem & Fer, 2003; Also, Kosterelioglu, Bayar & Akin (2014) researched
the opinions of teacher candidates on activity-based learning in education, and it was found
that They stated the activity-based learning in teacher education supports active participation
by making learners active, enabling communication among learners, immensely contributing
to the learners’ getting to know each other, allowing them to respect different views, and
providing a better understanding of what has been learned. Based on these statements, it can
be said that using active learning methods such as creative drama instead of traditional
education methods in pre-service and post-service teacher pieces of training will be

beneficial for teachers to gain the ability to apply techniques.

This research was limited to the teaching staff of a private school in Istanbul province.
The research can be re-applied with different groups of participants, and the results of these
different groups can be evaluated and compared. The in-service training applied was limited
in terms of content, including active learning and techniques applied in the content. The
training period can be extended by increasing the techniques given in different
implementations. The practical knowledge of teachers about active learning techniques is
limited to quantitative evaluations. After the implementation, the frequency and levels of
teachers’ use of the classroom technique can be evaluated with different qualitative data
collection techniques. In line with the results of the research, it can be said that the applied
in-service training increases the teachers’ knowledge about active learning in the
implementation dimension and that the teachers find the applied in-service training practical
and useful. The content analysis also revealed that they generally had positive perceptions
about the creative drama method, which is the primary education method. In the light of all
these results, it can be suggested to prepare and implement training processes following the

active learning model in pre-service and in-service teacher training. Besides, by increasing
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the creative drama-based training given to teachers, it can be ensured that teachers are

physically, mentally, and emotionally active during the education process, and their
professional development can be achieved by doing, experiencing, and having fun. In this
way, it can be said that teachers can develop a more positive perception towards in-service

training activities.
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