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The aim of the study was to examine the opinions of school administrators about
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selected with maximum variation sampling. The data of the study was collected with a
semi-structured interview form and analyzed by using content analysis method.
According to the results of the research; it was determined that school administrators
prefer informal communication to formal communication because they think that it
increases success, enhances school culture, ensures participation in decisions, build
social connections and trust among school members, increases motivation and
provides foresight. It was determined that the information disseminating through the
rumor and gossip network is concentrated on school management, other teachers,
personal rights, students and political issues. Lastly, it was determined that the rumor
and gossip network in schools had both positive and negative consequences.
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Okullarda informal iletisim Tiirii Olarak Séylenti ve Dedikodu Agina
iliskin Okul Yéneticilerinin Goriisleri

Makale Bilgisi Oz

Arastirmanin amaci, okul yoneticilerinin bir informal iletisim turG olan séylenti ve

DOI: 10.14812/cufej.655071 dedikodu agina iliskin goruslerini incelemektir. Bu temel amaca yonelik olarak okul

Makale Gegcmisi: yoneticilerinin formal ve informal iletisimi tercih etme nedenleri, okullarda soylenti ve
Gelis 17.12.2019 dedikodu agi ile taginan bilgilerin hangi konularda yogunlastigi ve bu agin okullarda ne
Dizeltme 29.03.2020 tir sonuglar dogurdugu belirlenmeye calisilmistir. Nitel bir ¢alisma olan arastirma
Kabul 01.04.2020 olgubilim yontemi ile desenlenmistir. Arastirmanin ¢alisma grubunu maksimum
Anahtar Kelimeler: cesitlilik orneklemesi ile belirlenen 15 okul yoneticisi olusturmustur. Arastirmanin

verileri, igerik analizi yontemi ile analiz edilmistir. Arastirma sonucunda, okul
yoneticilerinin basariyr arttirma, okul kaltirGni glglendirme, kararlara katilimi
saglama, okul dyelerinin sosyallesmelerini saglama, motivasyonu arttirma gibi
nedenlerle informal iletisimi daha fazla tercih ettikleri belirlenmistir. Okullarda séylenti
ve dedikodu agi ile tasinan bilgilerin 6zellikle okulun yénetimi, diger 6gretmenler, 6zliik
haklar, 6grenciler ve siyasi konular tzerinde yogunlastigi belirlenmistir. Son olarak
okullardaki dedikodu ve soylenti aginin hem olumlu hem olumsuz sonuglari oldugu
ortaya konmustur.
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Introduction

Informal communication, which has an important place in organizational processes and constitutes
the significant part of organizational communication, has lots of functions such as providing harmony
and collaboration in the organization, increasing organizational identification of members, making
formal roles, tasks and responsibilities more understandable and internalized for members and creating
a positive working environment (Chan, 2002, p.109; Postmes, Tanis and Witt, 2001, p.230). Besides,
informal communication contributes disseminating information around the organization faster.
Therefore, it helps tasks being completed faster and also helps produce rapid and effective solutions to
unpredicted problems especially when the formal communication is insufficient. However, apart from all
these functions, informal communication can cause some negative consequences such as being an
instrument of sabotaging organizational decisions and implementations, provoking others to resist to
organizational changes and as a result, decreasing the environmental adaptation level of the
organization, too (Krackhardt and Hanson, 1993, p.104). It is important for managers to recognize and
support informal channels in order to avoid these negative consequences of them and benefit from
them to increase organizational effectiveness and performance. Ignoring or trying to remove informal
communication can be seen as ignoring the human, which is the main component of many
organizations.

One of the most common types of organizational communication is the rumor and gossip network
(Clegg and Iterson, 2009, s.277). Studies show that about 70% of conversations consist of gossip (Emler,
1992, 1994 in Dunbar, Duncan and Mariott, 1997, p.233). When the fact that a great deal of
organizational communications occurs as informal communication is considered, the place covered by
rumor and gossip network in organizations can be understood better. The first component of this
informal network is the rumor. Rumor is defined as assumptions or statements, source of which is not
known and so have no possibility to confirm (Difonzo, Bordia and Rosnow, 1994, p.50). The information
which is carried by rumor generally rises under the conditions of uncertainty, danger or a potential
threat. When the factors which rise rumors and let them disseminate around the organization are
considered, it is seen that formal information gap is a highly important one (Kieffer, 2013, p.92). Besides,
the possibility of confirming or falsifying this kind of information is low since the source is not known
(Michelson and Mouly, 2004, p.191). Rumors have some secondary functions other than filling the
formal information gap such as meeting personal requests, getting allies, maintaining alliances and
strengthening group norms. Especially these secondary functions show that the content of rumor likes
the content of gossip a lot (Kieffer, 2013, 5.92).

Gossip, which is the second component of rumor and gossip network, is defined as conversations or
daily talks which takes place in a small group and involves subjective assessments about other people
(Foster, 2004, p.80; Difonzo and Bordia, 2007, p.19; Kurland and Pelled, 2000, p.429). Gossip generally
serves to meet social needs. It has some social functions such as entertaining, bounding social networks,
being a group member and maintaining group membership as well as creating, changing and
strengthening group norms (Difonzo and Bordia, 2007, p.19). Gossip, also, can be defined as an
instrument which contributes to group integrity and identity by making approved and not approved
behaviors clear (Grosser, Lopez-Kidwell, Labianca and Ellwardt, 2012, p.56). Another function of gossip
makes people aware of their superior qualifications and feel well via social comparisons (Wert and
Salovey, 2004, p.132-133). Foster (2004, p.84) summarizes social functions of gossip as getting
information, entertaining, establishing sincerity (friendship) and having influence. When these functions
of gossip are considered, it is possible to say that rumor and gossip have really alike functions.

Although concepts of rumor and gossip are defined differently in the literature, it is seen that these
two concepts have very similar functions and contents. So, the literature also takes attention to these
similarities by indicating that these two concepts are used interchangeably, the differences between
them are not generally noticed in daily conversations and these concepts cover each other mostly
(Berkos, 2003, p.9; Clegg and Iterson, 2009, p.277; Grosser et al., 2012, p.53). Even some studies claim
that gossip is used to carry rumor, so it can be seen as a subset of rumor (Waddington and Fletcher,
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2005, p.379). Although there are small differences between rumor and gossip based on motivation
sources of them, it is emphasized that they have similar features which let to use them interchangeably.
These similarities are based on that both carry information with informal channels which is not
confirmed (Michelson and Mouly, 2004, p.192). In this regard, these concepts are treated and examined
together in this study, too.

Rumor and gossip network, an important informal communication type, has many functions socially
and organizationally. Rumor and gossip network causes many positive outcomes such as disseminating
information faster around the organization, decreasing stress levels of members, making them feel safe
(Grosser et al., 2012, pp.53-56; Waddington and Fletcher, 2005, p.389). Besides, rumor and gossip let
group norms disseminate and be internalized as a social glue and let individuals make self-evaluations
by comparing themselves with others (Grosser et al., 2012, p.56; Michelson and Mouly, 2000, p.341). It
is also possible for managers to get feedback on managerial decisions and implementations, being
informed from possible problems and crisis in advance predicting possible resistances during change
periods and taking needed precautions (Michelson, Iterson and Waddington, 2010, p.376). Another way
of utilizing rumors and gossips for organizations is that they help to disseminate rules, values and norms
which constitute formal and informal structure of the organizations (Leblebici, Yildiz and Karasay, 2009,
p.566).

Rumor and gossip network, used as a power instrument at the same time (Kurland and Pelled, 2000,
s.431), can help to increase the managerial influence. However, while rumor and gossip network has
crucial functions contributing to organizational processes, it can also cause negative consequences.
Especially negative gossips can decrease moral and motivation, increase stress levels of workers and
cause negative affective outcomes such as anxiety and worry (Difonzo and Bordia, 2000, p.178; Eroglu,
2005, p.206). Besides, these kinds of gossips can demolish trust in an organization, cause hostility and
disagreements among members and cause resource loss as a distracting stimulus (Difonzo and Bordia,
2000, p.178; Grosser et al., 2012, p.56). To prevent these kinds of negative outcomes and to be able to
utilize from informal communication network on behalf of the organization, managers have crucial
responsibilities. Some precautions that managers can take to avoid from negative effects of rumor and
gossip network are transmitting relevant information to workers on time and clearly, building trust
around the organization, creating an open communication environment in which workers can express
themselves and can share their fears and worries (Solmaz, 2004, p.573; Wells and Spinks, 1994, p.25-
26). In this sense, it can be suggested that managers should develop strategies to benefit from rumor
and gossip network by accepting that removing it completely is not possible.

It is stated in the literature that one of the organizations in which informal structure is widespread
and dominant is the school (Hoy and Miskel, 2010, p.90). Since teachers and administrators have nearly
the same specialization levels and schools are managed centrally at national level in Turkish education
system (Ozdemir, 2010, p.4), informal structure and communication networks become more important.
Therefore, it is natural for schools that rumor and gossip network constitutes an important part of
informal communication as many other organizations. However, the number of studies examining
rumor and gossip network at schools are very limited and these limited studies generally focus on
teachers’ perspectives on this network (Arabaci, Stinkiir and Simsek, 2012; Caglar, Ugurlu and Giines,
2013; Hallett, Harger and Eder, 2009). When this limitation in the literature and the emphasis on the
importance of how rumor and gossip network is managed are considered, it is believed that school
administrators are important data sources. Also, this study aims to determine that how much school
administrators know about rumor and gossip network and how much they are aware of the possible
results this network. The place of informal communication at schools, topics on that rumor and gossip
network concentrates, consequences of this network for schools are examined from the views of school
administrators in this study. Hence, the main aim of the study is determining the opinions’ of school
administrators about rumor and gossip network as an informal communication type. To achieve this
main aim, the following sub-questions are asked:
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1) Do school administrators prefer formal communication or informal communication mostly?
Why?

2)  Which subjects mostly disseminate with rumor and gossip network at their school according to
school administrators?

3) What are the results of rumor and gossip network at schools according to the opinions of school
administrators?

Method

This study was designed by using phenomenological model, which is one of the qualitative research
models. Phenomenological model aims to examine the experiences of participants about a
phenomenon, concept or event (Salmons, 2009, p.46-47). While examining the phenomenon, it is aimed
to reveal the perceptions of the participants, which are shaped by their experiences without pre-
determined framework (Groenewald, 2004, p.44). In this context, it can be said that phenomological
studies focus to reveal the subjective judgements and interpretations of the individuals who have
experienced the phenomenon. In this study, the phenomenological model was used because it was
aimed to examine the perceptions and comments of the participant school administrators about the
rumor and gossip network, which is a part of informal communication process in their own schools.

Participants

In this phenomenogical study, the rumor and gossip network as an important part of informal
communication in schools was examined. Data about rumor and gossip network have been obtained
from school administrators who are accepted as at the center of informal communication as well as
formal communication and who are waited to recognize, direct and benefit from informal
communication. While choosing the participants, the maximum variation sampling, one of the
purposeful sampling methods, was used. In the maximum variation sampling, it is aimed to choose
participants who will reflect the differences regarding the personal variables relevant with studied
phenomenon (Coyne, 1997, p.628). While using the maximum variation sampl ing, it was aimed to
analyze studied phenomenon in a multiple way by reflecting the perceptions of school administrators,
whose level of education, school type they work, management title, seniority, gender and age are
different from each other. Participants of the study consist of 15 school administrators, 6 of whom are
principal and 9 of whom are vice principal. Seven of school administrators work in primary schools, two
of them work in secondary schools and six of them work in high schools. Twelve of school
administrators are male and three of them are female. Nine of the school administrators have Bachelor
Degree; and the six of them have Master degree. The ages of them varies between 31 and 56, and their
seniority in management varies between 2 years and 48 years.

Data Collection Tool

A semi-structured interview form prepared by the researchers was used to collect research data. In
semi-structured interviews, there exists a standardized data collection tool, consisting pre-determined
questions and sub-questions. However, semi-structured interviews offer the researcher freedom to
change the order of questions or to receive in-depth information by asking questions which are not
included in the form on the subject. This situation helps to investigate the issues deeply that are not
fully understood during the interview process. In the semi-structured interview process, it is possible to
re-shape the questions, which are misunderstood by the participants and to restructure the questions in
line with the answers coming from participants (DiCicco-Bloom and Crabtree, 2006, p.315; Longhurst,
2016, p.143). Before preparing the questions in the semi-structured interview form, literature about
organizational communication, informal communication rumor and gossip network, which consist of
focus of the research, have been reviewed. After shaping the theoretical framework of the research
topic, four open-ended questions were prepared for semi-structured draft interview form. This draft
form was sent to 1 professor and 1 research assistant working in the Department of Education
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Management to take expert opinions. Moreover, expert opinion was taken from one school
administrator, who is not one of the participants of the study, about whether the questions are clear
and understandable and whether they serve their desired purpose or not. As a result of the feedbacks
taken by experts and a pilot study conducted with a school administrator, it was determined that two of
four questions served the same sub-question of the research. It has been stated by the field experts that
these two questions can be reconstructed as a single question and, if necessary, can be supported with
probe questions to obtain detailed and holistic data. As a result of the changes made in accordance with
the mentioned feedback, semi-structured interview form consisting of three open-ended questions is as
following:

1. Do you prefer formal communication or informal communication moslty? Why?

2.  Which subjects do you think mostly disseminate with rumor and gossip network at your
school?

3. What are the results of rumor and gossip network in your school in your opinion?

Collecting and Analyzing the Data

After the preparation of the semi-structured interview form, appointments were arranged with the
school administrators participating in the study for the interviews. Participant school administrators
were selected on a voluntary basis. Researchers also arranged warm-up meetings to introduce
themselves and inform them about research before the interviews. During this process, researchers
made it clear that any information that would reveal participants’ name or identity would not be
mentioned at any stage of the research. Then, researchers gave information to participants about the
purpose of the research, research questions and how analyses will be made. Also, they answered the
school adiministrators’ questions about the research and the interview. During the interview process,
necessary precautions were taken to focus the participants’ attentions on the subject and probe
questions were used to get detailed responses.

Research data were analyzed with the content analysis technique. Content analysis refers to the
process of systematically coding and defining the themes and patterns in the data to interpret the
content of the data in a subjective way (Hsieh and Shannon, 2005, p.1278). During content analysis
process, the analysis stages suggested by Yildirim and Simsek (2013, p.26) were followed. These stages
are coding data, finding themes, editing codes and themes, and lastly defining and interpreting the
findings. NVivo 8 qualitative data analysis program was utilised to analyze data. The data were analyzed
by two researchers seperately in accordance with the sub-problems of the research. During the coding
of the data, an inductive analysis process was followed based on the discovery of codes and categories
in the data. Inductive analysis process is used when there is no theoretical structure that will allow the
pre-determination of the code and category list with respect to the purposes and sub-questions of the
research (Hsieh and Shannon, 2005, p.1279; Potter and Levine-Donnerstein, 1999, p.264). In analysis
process, the data were read several times by taking notes and then codes were determined. After that
the researchers re-examined the codes on which they do not reach an agreement. Expert opinion were
taken for the codes which agreement could not be reached. After the codes were examined, they were
categorized according to their similarities and differences. Then, codes and categories were transformed
into themes in line with sub-questions of the research. The findings, reached after the creation of the
codes, categories and themes, were presented as figures. In the last stage, findings were interpreted.
During the analysis process, the participant school administrators were named as A-1, A-2, A-3.
Researchers used these names in direct quotations to represent partipants.

In the qualitative research, it is not intended to generalize the results and social facts and events are
handled within their own subjectivity. So, qualitative research are discussed within the framework of
trustworthiness proposed by Guba and Lincoln (Guba, 1981, p.80; Guba and Lincoln, 1982, p.246)
instead of the validity and reliability in quantitative research. Trustworthiness is associated with the
extent to which the research has served its purpose (Merriam, 1995, p. 52). In order to ensure
trustworthiness in qualitative research, the findings should be presented in a way that not having
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certainity and allows readers to find different perspectives (Graneheim and Lundham, 2004, p. 110). In
this context, it is possible to say that trustworthiness requires describing all stages of the research and
presenting all variables which may affect the research process and results to the reader.

In qualitative research to ensure trustworthiness, credibility is used instead of internal validity,
transferability is used instead of external validity, dependability is used instead of reliability and
confirmability is used instead of objectivity (Guba, 1981, p.80; Guba and Lincoln, 1982, p.247). Long-
term interaction with data sources, consistent observation, involvement of more than one researcher in
the data collection process, method and sample triangulation, sufficient data collection to answer the
research questions and member checks are among the methods proposed to ensure credibility in
qualitative researches (Guba and Lincoln, 1982, p.246; Merriam, 1995, p.54-55). In this study, to ensure
credibility, the findings were confirmed to participants, more than one researcher took part in the data
collection process and analysis process, the data collection process continued until to reach the data
saturation. In the literature, techniques such as the detailed description of the research process and the
usage of purposeful sampling methods are proposed to ensure transferability in qualitative researches
(Anfara, Brown and Mangiore, 2002, p.30; Guba and Lincoln, 1982, p.248). In this study, to ensure
transferability, processes such as developing data collection tool, determining the sampling and
research method, and analyzing data were described in detail to allow readers to compare and give
meaning to the findings and results. Moreover, to determine participants, maximum variation sampling,
one of the purposeful sampling methods, was used. Some of the methods suggested in the literature to
ensure dependability in qualitative researches are such as method triangulation, examination of data
analysis process by other researchers, coding and recoding, expert review, sharing the researchers's
experiences and their possible prejudices (Anfara, Brown and Mangiore, 2002, p.30; Guba, 1981, p.86-
87). In order to ensure dependability in this research, more than one researcher was involved in the
process of data collection and analysis, expert opinion was taken in the process of developing the data
collection tool and analyzing the obtained data. Also, the findings were presented in a clear and detailed
manner before giving the comments and inferences of the researchers and direct quotations were
presented from the statements of the participants. To ensure confirmability in the qualitative
researches, it is recommended to use method triangulation and to reflect and reduce the possible bias
of the researchers (Baskale, 2016, p.24; Guba, 1981, p.87). Precautions taken for ensuring confirmability
in this study were clarified above, too.

Findings

The first sub-question of the study is related to determine the communication type (formal or
informal) that school administrators prefer to use within the school and the reasons for their
preference. For this sub-question, analyses were carried out in line with the answers given by the school
administrators. The findings obtained as a result of the analyses are presented in Figure 1.
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Figure 1: School Administrators’ Preferred Communication Types at School and Their Reasons

As seen in Figure 1, it was determined that school administrators prefer both informal and formal
communication for different reasons. It was also found that school administrators prefer informal
communication more than formal communication. School administrators stated the reasons for
preferring informal communication as increasing the success, strengthening the school culture, enabling
participation in decisions, enabling people to express their views more freely, enabling school members
to socialize, building trust, increasing motivation and providing foresight. In addition, there are examples
in the statements of school administrators that support the reasons for informal communication
preferences. In the context of increasing success, they mentioned that informal communication
increases in productivity and personnel contribution to the school and tasks to be done better. Within
the context of strengthening the school culture, school administrators emphasized that informal
communication increases peace, harmony, love and respect in the work environment. Related to
socializing function of informal communication, they mentioned that it enables school members to
share the feelings of sorrow and happiness and increases the cooperation between them. Within the
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context of providing foresight, school administrators emphasized that it gives opportunity to anticipate
possible problems and to make appropriate task allocation by providing information about employers.
Some examples from the opinions of the school administrators who prefer informal communication
within the schools are as following:

“.. | prefer more sincere and trust-based relationships as a manager because it provides positive trust to
each other, solidarity among individuals increases. Therefore, communication is not restricted to school
boundaries, but also social areas are shared.” (A-1)

“..I feel that people are more comfortable in informal communication than formal communication. |
think that they will contribute to the institution and organization with a more comfortable psychology.
We already see this in practice.” (A-4)

“We can say that informal communication is quite common because we are trying to make it a culture in
our school.” (A-6)

“..We make an effort to use informal communication and to spread it among teachers because when
there is informal communication, we observe that the motivation and desire of the employees increase
more.” (A-8)

As shown in Figure 1, school administrators who prefer to use formal communication explain the
reason of this preference as it provides legality, allows clearly defined tasks and role descriptions and
helps to use time effectively. In addition, there are examples in the statements of school administrators
that support the reasons for formal communication preferences. In relation to clearly defined tasks and
role descriptions, school administrators emphasized the function of formal communication to prevent
the difficulties that may arise in the distribution of tasks. Regarding helping to use time effectively,
school administrators mentioned that informal communication can delay and slow down works because
it is open to abuse; however, formal communication is not. Some examples from the opinions of school
administrators who prefer formal communication within the school are as following:

“I think formal communication is more useful. Informal communication may be used while
communicating some certain individuals but | think formal communication have more positive outcomes
because the other one is open to abuse...” (A-3)

“Formal communication often outweighs in the school. | think this is more useful. | think formal
communication has more effective results such as keeping work and functioning healthy, not to disrupt
the work.... | think that informal communication, especially intimate relations between management
and employees, can cause disruption of works. (A-13)

It was found that the participant school administrators generally prefer informal communication
around the school. School administrators mentioned that the school culture would be strengthened
with informal communication and, therefore, a more warm, sincere and comfortable communication
could be established among members. Moreover, they emphasized that informal communication in the
organizational context will contribute to increase the school success. School administrators, who
preferred formal communication at school, emphasized that it is possible to maintain the tasks to be
done according to the rules. The second sub-question of the study is related to determine the opinions
of school administrators about the most preferred topics on which information disseminate with rumor
and gossip network around the schools. For the second sub-question, analyses were carried out in line
with the answers of school administrators to the interview questions. The findings obtained as a result
of the analyses are summarized in Figure 2.
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Figure 2: The Most Preferred Topics on Which Information Disseminate via Rumor and Gossip Network in
the Schools According to School Administrators’ Opinions

As can be seen in Figure 2, the participant school administrators stated school management, other
teachers, personal rights, political issues and students were the most preferred topics on which
information disseminated with rumor and gossip network in the schools. However, school
administrators mentioned that rumor and gossip in schools are especially focused on school
management and other teachers’ issues. They stated that rumor and gossips about school management
is related to perceptual issues such as whether management is fair or not, management supports
employees or not and workload related issues such as task distributions on academic program,
patrolling and social activities. They also mentioned that rumor and gossips about other teachers are
related to their private lives, financial situations, attitudes and behaviors towards students, parents or
administrators and their performances. Some of the opinions of the school administrators about the
issues that rumor and gossips are concentrated at schools are as follows:

“On property issues. On the financial enrichment such as “I should have this, too. Look at what he/she
bought, or | just bought it. ”(A-1)

“What it can be? It can be related to material things. It can be related to clothing, dress, car, house,
lifestyle of the teacher. It could be their behaviors, these kind of things are spoken. Maybe, it can be
related to the school management like this: “I think that school management behaves closer to this
friend, rags on that”. | think such conversations could be ”(A-3)

“Generally, they are about the subjects such as education, academic programs, personal rights, social
activities, salaries, gains. "(A-10)

“.. There is gossip among teachers, it happens. For example, a teacher’ class is good, it is successful on
the exams or he/she is in a very good dialog with the parents. Another teacher cannot succeed this.
He/she will find something to make gossip. ”(A-12)

Findings based on school administrators' opinions showed that rumor and gossip in schools are
mostly related to school management and other teachers. It can be said that individuals' private lives,
financial situations, behaviors and performances as the main subject of rumor and gossip in many
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different environments. However, the fact that a major part of rumor and gossips in schools are related
to school management can be interpreted as the subjects that individuals are most curious about,
complain about, satisfied about, or the information they want to share about generally related with the

working environment.
The third sub-question of the research is related to determine the opinions of school administrators

about the possible results of the rumor and gossip network for school. Opinions about the results of
rumor and gossip were divided into two categories as positive results and negative results. To obtain
findings for this sub-question, analyses were conducted in line with the answers of school
administrators to the interview questions. Findings are shown in Figure 3.
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As can be seen in Figure 3, opinions of school administrators about the results of rumor and gossip in
schools point out both positive and negative results. The positive results mostly emphasized by school
administators are increasing performance and providing information. In the context of increasing
performance, one of the positive results of rumor and gossip in schools, school administrators
mentioned about creating positive competition, creating synergies, keeping individuals energetic and
making people creative by creating motivation increase. Within the context of providing information
function of rumor and gossip in schools, school administrators stated that it serves to provide
information about needs and expectations such as parents’ and students’ expectations from school,
schools’ needs and deficiencies and to provide information about norms such as schools’ expectations
from employees. School administrators also emphasized that rumor and gossip have positive results
such as strengthening communication and increasing awareness in addition to increasing performance
and providing information. In the context of increasing awareness function of rumor and gossip in
schools; they mentioned provide awareness about success or malicious behaviors of members. Some
examples from school administrators’ opinions about the positive results of rumor and gossip in schools
are as following:

“It provides communication. It provides information exchange. We learn what is lack or what we need at
school. We are not angry with it. It is better if it is positive and constructive.”(A-1)

“The positive side could be like this. If there is malicious people, they can be detected because everyhing
spreads like in an hour. We even test how quickly it would spread sometimes...” (A-3)

“I think rumor and gossip may not be harmful, on the contrary, they can contribute in a positive way. In
this way, expectations of parents and students are learned. ”(A-10)

As shown in Figure 3, mostly mentioned negative results of rumor and gossip at schools by school
administrators are decrease in school effectiveness, conflicts between teachers and personal damages.
In the context of decrease in school effectiveness; they stated that it decreases teachers' performance,
motivation and concentration, and it leads to overemphasizing individual goals and it decreases quality
of education. Within the scope of causing conflicts between teachers, they specified that it causes trust
loss among people, and it leads to creating clicks and it creates prejudices. In the context of personal
damages, they cause demoralization, family problems and loss of prestige were mentioned. Other
negative results of rumor and gossip network for schools stated by school administrators are causing
negative organizational image of the school, negative communication in the school and resistance to
change by creating negative perceptions towards changes. Some school administrators’ opinions about
the negative results of rumor and gossip in schools are as following:

“Of course, there are also disadvantages of this network for an organization. Because some powerful
individuals may show their own feelings and desires as the organization’s.”(A-2)

“What kind of harms does it give to our school? People cannot do their work or they cannot be
productive because they waste their time with meaningless and empty conversations. We will also teach
our children such meaningless, shameless jobs.” (A-5)

“It negatively affects the educational environment, and demoralizes the employees. It also affects the
student. Because the demoralized teacher can not be effective in instructing and this reflects to the
student, it affects the school climate negatively”(A-9)

“When someone says something negative about someone, they will inevitably create a prejudice to that
person because of human nature or cause attitudes such as” This is such a gossip person, | would not sit
with him/her, chat or talk to him ”. If it is negative, it affects communication negatively. ”(A-11)

When the findings related to the third sub-question of the research were evaluated, it was seen that
school administrators focus on the negative results rather than the positive results of rumor and gossip
at schools. However, it was also determined that positive gossip and rumor can increase performance at
school. Furthermore, it was found that rumor and gossip network can be utilised as a tool that can lead
to progress and success through informing and raising awareness in cases even when they are not
positive. Consequently, it seems possible to use rumor and gossip network as a tool which can
contribute to the organization and people despite dysfunctional results at both levels.
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Results, Discussion and Suggestions

It was aimed to determine school administrators’ opinions on rumor and gossip network as an
informal communication type. The first sub-question of the study was related to determine which
communication types (formal or informal) school administrators prefer to use around the school mostly.
Results obtained for this sub-question showed that 12 of 15 school administrators prefer informal
communication mostly. Likely, other similar studies in the literature say that informal communication
covers more than 75% of overall organizational communication (Kraut, Fish, Root and Chalfonte, 1990;
Crampton, Hodge and Mishra, 1998). This proves that informal communication has a crucial place for
organizations. Another point stated in the literature is that school administrators who know and can
direct informal communication networks, can also utilize from the networks for behalf of the
organization (Atak, 2005, p.64; Solmaz, 2006, p.564). Besides, it is possible to say that informal
communication comprises a more important place in such organizations like schools which are loosely
coupled systems (Weick, 1976) to have a more effective place of informal communication. In this regard,
this result showing that school administrators prefer informal communication more can be interpreted
as their awareness about informal communication is high, they can direct it, too.

The reasons of preferring informal communication networks are determined as they increase
success, give members freedom to speak up their opinions, strengthen the school culture and enhance
social relations. Besides, informal communication helps building trust and providing insight, increases
motivation. Similarly, the literature says that informal communication has some functions such as
increasing performance, making formal roles, tasks and responsibilities more uderstandable and
internalized (Chan, 2002, p.109), letting workers express their thoughts freely and strenghtening social
relationships (Atak, 2005; p.65). The literature also says that informal communication has other
functions such as helping to solve unpredicted problems more easily (Krackhardt and Hanson, 1993,
p.104) and increasing identifications levels of members (Postmes et al., 2001, s.231). On the other hand,
reasons of school administrators who prefer formal communication around the school are that this kind
of communication makes tasks more regularly and legally done and makes tasks and roles of members
more clear. The literature indicates some similar functions for formal communication such as helping
tasks completed faster, solving predicted problems more easily (Krackhardt and Hanson, 1993, p.104)
and creating awareness about main goals of the organization (Postmes et al., 2001, p.230). However,
since the human relations theory in managements’ findings and arguments, the effects of informal
communication in organizations have been known and accepted. Therefore, it is believed that managers
need to take part in informal communication networks in addition to formal ones to direct these
networks to contribute organizational effectiveness.

The second sub-question of the study is related to determine on which topics the information
disseminated with rumor and gossip network concentrates. Based on the opinions of the participants, it
was found that rumor and gossip network concentrates on such topics like managerial implementations,
private lives of other teachers, financial situations of the colleagues, performances and behaviors. Along
with these, some of the participants mentioned that rumor and gossip network can be on topics such as
employees’ personal rights, political issues and student behaviors, too. When the related literature
examined, it is seen that rumor and gossip network concentrates on some topics like organizational
implementations and policies, working conditions, management styles of administrators, organizational
regulations and changes, financial issues etc. (Aertsen and Gelders, 2011; Altuntas, Sahin-Altun and
Cevik-Akyil, 2014; Eskin-Bacaksiz and Yildinm, 2015). Along with these, there are some other topics
mentioned in the literature such as private lives of others, norm-violating behaviors, bad management,
work-related changes (Waddington and Fletcher, 2005) and bad performances of co-workers (Wu,
Kwan, Wu and Ma, 2015). These similar results show that rumors and gossips about especially
organizational processes and management consist of an important part of rumor and gossip network. It
can be suggested that managers should not pay attention the gossips about the private lives of others
since these can cause time and energy loss. On the other hand, rumors and gossips about organizational
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implementations and management can give crucial feedback about the decisions and implementations
of the administrators. Hence, it can be concluded that rumor and gossip network at school can inform
administrators about possible reactions, problems and supports.

The third goal of the study was to find out the consequences of rumor and gossip network at schools
according to the opinions of school administrators. Positive consequences of this network for schools
could be listed as increasing performance and informing members about expectations and norms. In
addition, some participants indicated that this network strengthens the communication around school,
and provides awareness about success or malicious behaviors of the members. Scholars mentioned that
rumors and gossips let members know what kind of behaviors the administrators expect (Houmanfar
and Johnson, 2004), provide cultural learning via broadcasting success and failure stories and let
members to compare themselves with other (Grosser, Lopez-Kidwell and Labianca, 2010). Besides, it is
emphasized in the literature that rumors and gossips help decrease anxiety during especially change
periods by communicating information (Michelson et al., 2010), take needed precautions by focusing on
possible problems (Wells and Spinks, 1994). Moreover, it is stated that informal communication helps
spread success stories (Solmaz, 2004), provide group harmony and integration (Difonzo and Bordia,
2007; Grosser et al., 2012), deal with stress more effectively and build closer relationships (Waddington
and Fletcher, 2004).

Results of the study showed that participants emphasize such negative results of rumor and gossip
network as decreasing school effectiveness, creating conflicts among teachers and harming individuals.
Besides, it was determined that this network damages school’s organizational identity and
organizational image, causes resistence towards change. Similarly, the related literature indicates that
rumors and gossips decrease productivity by causing time and energy wastes and decreasing working
enthusiasm (Akande and Odewale, 1994; Burke and Morris-Wise, 2003; De Gouveia, Vuuren and
Crafford, 2005; Grosser et al., 2012 Wu et al., 2005). Also, some other studies show that rumors and
gossips cause trust and prestige loss, increase stress, damage interpersonal relationships (Aertsen and
Gelders, 2011; De Gouveia et al., 2005) and increase such negative emotions as anger or disappointment
(Waddington and Fletcher, 2005).

Rumors and gossips which cover an important part of informal communication may produce both
positive and negative consequences. Awareness of school administrators towards these positive and
negative consequences of rumor and gossip network at schools can affect organizational outcomes
directly. It is important for school administrators to be in a position which let them know and direct this
network to increase positive results and prevent rumors and gossips which can damage the
organization. Besides, it is suggested for future research that it is important to determine how effective
school administrators use informal communication network according to the internal stakeholders of
the school and, so to reveal the actual situation. Also, it is believed that observations in natural settings
provide crucial data to analyze rumors and gossips deeper.
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Tiirkge Siirimui

Girig

Orgiitsel siireglerde &nemli bir yer tutan ve &rgiit ici iletisimin édnemli bir kismini olusturan informal
iletisimin; oOrgltte uyum ve is birliginin saglanmasi, Uyelerin kendilerini orgiitle 6zdeslestirme
diizeylerinin yikselmesi, resmi rol, gérev ve sorumluluklarin daha iyi anlasiimasi ve igsellestirilmesi,
olumlu bir is ortami olusturulmasi gibi ¢ok sayida islevinden s6z edilmektedir (Chan, 2002, s.109;
Postmes, Tanis ve Witt, 2001, s.230). Ayrica informal iletisim, orgiit icinde bilgilerin daha hizh
yayllmasina aracilik ederek islerin de daha hizl bir sekilde gergeklesmesini saglayan ve 6zellikle formal
iletisimin yetersiz kaldigi beklenmedik durumlarda hizl ve etkili ¢6ziimler tiretilmesine aracilik eden bir
aractir. Ancak tim bu yararlari ile birlikte informal iletisimin; orgiitsel karar ve uygulamalari sabote
etme, bazi orgit Uyelerinin 6rgltsel degisimlere direng gostermek icin digerlerini kiskirtmasi ve boylece
orgitin cevreye uyum dizeyinin dismesi gibi olumsuz sonuglara da yol acabilecegi belirtilmektedir
(Krackhardt ve Hanson, 1993, 5.104). informal iletisimin bu olumsuz sonuglarindan kaginmak ve informal
iletisim aglarini 6rgitsel etkililik ve performansin yukselmesini saglayacak bir arag olarak kullanabilmek
icin yoneticilerin informal aglari tanimasi, desteklemesi ve etkin bir sekilde yodnetebilmesi
gerekmektedir. informal iletisimi yok saymak veya yok etmeye calismak érgiitiin temel yasam kaynagi
olan insan bilesenini yok saymak olarak nitelendirilebilir.

informal iletisimin en yaygin tiirlerinden birini, séylenti ve dedikodu agi olusturmaktadir (Clegg ve
Iterson, 2009, s.277). Yapilan calismalar, insanlarin sohbetlerinin yaklasik %70’ini dedikodularin
olusturduguna dikkat ¢cekmektedir (Emler, 1992, 1994, akt. Dunbar, Duncan ve Mariott, 1997, s.233).
Orgiitlerdeki iletisimin dnemli bir bélimiiniin de informal iletisim yoluyla gerceklestigi diistintldiigiinde,
bu durum, soylenti ve dedikodu aginin érgitlerde ne kadar 6nemli bir yer kapladigini géstermektedir.
Soylenti ve dedikodu agini olusturan bilesenlerden ilki soylentilerdir. Soylenti, kaynagi belli olmayan, bu
nedenle dogrulanma olanagl bulunmayan 6nerme veya iddialar olarak tanimlanmaktadir (Difonzo,
Bordia ve Rosnow, 1994, s.50). Soylenti ile yayilan bilgiler genellikle belirsizlik, tehlike veya potansiyel bir
tehditin algilandigl durumlarda ortaya ¢ikmaktadir. Soylentilerin ortaya ¢ikmasi ve yayillmasina ortam
hazirlayan bilesenler dikkate alindiginda 6rgltteki formal bilgi eksikliginin, olduk¢a 6nemli bir bilesen
oldugu gorilmektedir (Kieffer, 2013, s.92). Kaynagi belli olmayan bu bilgilerin dogrulanma veya
yanlislanma olanagi da dusuktir (Michelson ve Mouly, 2004, s.191). Soylentilerin 6rgutteki formal bilgi
eksikligini doldurmanin yaninda; bireysel isteklerin gergeklestirilmesi, mittefik edinme veya muttefikligi
strdirme ve grup normlarini saglamlastirma gibi ikincil islevleri de bulunmaktadir (Kieffer, 2013, 5.92).
Ozellikle bu islevleri, sdylentinin, dedikodu ile ok benzeyen bir icerige sahip olduguna isaret etmektedir.

Soylenti ve dedikodu aginin ikinci bilesenini olusturan dedikodu, kiiclik gruplar icerisinde gergeklesen
ve ortamda olmayan diger birey veya bireyler hakkindaki 6znel degerlendirmeleri iceren sohbet veya
gunlik konusmalar olarak tanimlanmaktadir (Foster, 2004, s.80; Difonzo ve Bordia, 2007, s.19; Kurland
ve Pelled, 2000, s.429). Dedikodu, genellikle bireylerin sosyal gereksinimlerinin giderilmesine hizmet
etmektedir. Dedikodu sosyal baglamda; eglenme, sosyal baglar kurma ve sirdiirme, grup Uyeligi edinme
ve silirdirme gibi gereksinimleri giderme ile grup normlarinin olusturulmasi, degistirilmesi ve
pekistirilmesi gibi islevlere sahiptir (Difonzo ve Bordia, 2007, s.19). Dedikodu, grup tarafindan onaylanan
veya onaylanmayan tutum ve davranislarin anlasilmasina hizmet ederek grup buatinlGgi ve kimligine
katki saglayan bir arag olarak nitelendirilebilir (Grosser, Lopez-Kidwell, Labianca ve Ellwardt, 2012, s.56).
Dedikodunun diger bir islevi ise bireyin kendini digerleri ile kiyaslayarak {istiin yonlerinin farkina varmasi
ve kendini iyi hissetmesi olarak anilmaktadir (Wert ve Salovey, 2004, s.132-133). Foster (2004, s.84),
dedikodunun sosyal islevlerini; bilgi elde etme, eglenme, samimiyet kurma (veya arkadaslik iliskileri
kurma) ve etki sahibi olma seklinde 6zetlemektedir. Dedikodunun bu islevleri gbéz oniinde
bulunduruldugunda, soylenti ve dedikodunun birbirine oldukga benzer islevlere sahip oldugu
cikariminda bulunmak olanaklidir.

58



HIMMETOGLU, AYDUG & BAYRAK — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 49(1), 2020, 45-72

Soylenti ve dedikodu aginin bilesenlerini olusturan sdylenti ve dedikodu kavramlari alanyazinda farkli
sekillerde tanimlanmakla birlikte bu kavramlarin olduk¢a benzer islev ve iceriklere sahip oldugu
gorulmektedir. Alanyazinda da bu benzerliklere dikkat cekilerek bu iki kavramin birbirlerinin yerine
kullanilabildigi, aralarindaki ayrimin ginlik konusmalar icerisinde fark edilmeyecek kadar kii¢lik oldugu,
bunlarin birbirlerini kapsayan kavramlar olduguna vurgu yapilmaktadir (Berkos, 2003, s.9; Clegg ve
Iterson, 2009, s.277; Grosser, vd., 2012, s.53). Hatta dedikodunun soylentilerin tasinmasina aracilik ettigi
ve bu baglamda sdylentinin alt kimesi konumunda oldugunu belirtilen galismalar da bulunmaktadir
(Waddington ve Fletcher, 2005, s.379). Soylenti ve dedikodu arasinda motivasyon kaynaklarina dayanan
kiguk farkhhklar bulunmasina karsin, bu iki kavramin birbirinin yerine kullanilabilecek benzer nitelikler
tasidigl vurgulanmaktadir. Bu benzerlikler her ikisinin de informal yollarla dogru olup olmadig belli
olmayan bilgiler tasimasina dayanmaktadir (Michelson ve Mouly, 2004, s.192). Bu baglamda bu
calismada soylenti ve dedikodu olgulari birlikte ele alinip incelenmektedir.

informal iletisimin énemli bir tirli olarak soylenti ve dedikodu agi hem sosyal hem de &rgiitsel
baglamda cok sayida isleve sahiptir. Soylenti ve dedikodu agi, 6rgiit icinde bilgilerin daha hizli bir sekilde
yayllmasi, bireylerin stres diizeylerinin azalmasi, kendilerini daha glivende hissetmeleri gibi pek ¢ok
olumlu giktiya aracilik etmektedir (Grosser vd., 2012, s.53-56; Waddington ve Fletcher, 2005, s.389).
Soylenti ve dedikodular, ayni zamanda sosyal bir butiinlestirici olarak grup normlarinin yayilmasi ve
icsellestiriimesine ve bireylerin kendilerini digerleri ile kiyaslayarak 6z-degerlendirme yapmasina olanak
saglamaktadir (Grosser vd., 2012, s.56; Michelson ve Mouly, 2000, s.341). Orgiit yéneticilerinin, sdylenti
ve dedikodu agi araciligi ile yonetsel karar ve uygulamalara iliskin donit almasi, degisim donemlerinde
ortaya cikabilecek direnci dnceden kestirip gerekli énlemleri almasi veya orglitte ortaya cikabilecek
beklenmedik problem veya krizlerden 6nceden haberdar olmasi olasidir (Michelson, Iterson ve
Waddington, 2010, s.376). Orgiitsel diizeyde séylenti ve dedikodulardan yararlanma yollarindan biri de
orgutin formal ve informal yapisini olusturan kural, deger ve normlarin iletilmesine aracilik etmesidir
(Leblebici, Yildiz ve Karasay, 2009, s.566).

Ayni zamanda bir glic araci olarak da degerlendirilen soylenti ve dedikodu agi (Kurland ve Pelled,
2000, s.431), yoneticilerin etki diizeyini yikseltmesine yardimci olabilir. Ancak soylenti ve dedikodu
aginin orgltsel isleyise 6nemli katkilarda bulunan islevlerinin yaninda olumsuz sonuglara sebebiyet
vermesi de olanaklidir. Ozellikle olumsuz dedikodularin; galisanlarin moral ve motivasyonlarinin diismesi,
stres diizeylerinin artmasi ile kaygi, endise gibi olumsuz duyussal c¢iktilari olabilmektedir (Difonzo ve
Bordia, 2000, s.178; Eroglu, 2005, s.206). Ayrica 6rgit ortaminda glvenin kaybolmasina, orgit Gyeleri
arasinda dismanlik ve ayriliklarin olusmasina ve dikkat dagitici bir uyaran olarak kaynak kaybina neden
olmasi da s6z konusudur (Difonzo ve Bordia, 2000, s.178; Grosser vd., 2012, s.56). Bu tir olumsuz
sonuglarin 6nine gecilebilmesi ve informal iletisim aginin 6rgit yararina kullanilabilmesi icin yoneticilere
onemli gorevler diismektedir. Yoneticilerin, sdylenti ve dedikodu aginin olumsuz etkilerinden kaginmak
icin alabilecekleri 6nlemler arasinda; ¢alisanlara gerekli bilgileri zamaninda ve agik bir sekilde iletmek,
given saglamak, calisanlarin kendilerini rahat bir sekilde ifade edebilecekleri, endise ve korkularini
paylasabilecekleri agik bir iletisim ortami olusturmak yer almaktadir (Solmaz, 2004, s.573; Wells ve
Spinks, 1994, s.25-26). Bu baglamda yoneticilerin, soylenti ve dedikodu aginin varligini ve ortadan
kaldiriimasinin pek olanakh olmadigini kabul ederek ve bu agdan yararlanmayi saglayacak stratejiler
gelistirmelerinin 6nemli oldugu soylenebilir.

informal yapinin kacinilmaz ve baskin oldugu 6nemli &rgitlerden birinin okullar oldugu
vurgulanmaktadir (Hoy ve Miskel, 2010, s.90). Okullarda gorev yapan 6gretmen ve yoneticilerin,
birbirine olduk¢a benzer uzmanlik seviyelerine sahip olmalari ve Tirk egitim sisteminde okullarin
merkezden ydnetilen bir yapiya sahip olmasi (Ozdemir, 2010, s.4), informal yapi ve iletisim aglarinin
oldukga 6nem kazanmasina yol agmaktadir. Bu baglamda pek ¢ok 6rgiit ve sosyal ortamda oldugu gibi
okullarda da informal iletisim aginin énemli bir bolimind séylenti ve dedikodu aginin olusturmasi
kaginilmaz hale gelmektedir. Ancak alanyazinda egitim 6rgltlerinde séylenti ve dedikodu agini inceleyen
calismalarin sinirh sayida ve genellikle 6gretmen odakh ¢alismalar oldugu goriilmektedir (Arabaci, Stnkir
ve Simsek, 2012; Caglar, Ugurlu ve Glines, 2013; Hallett, Harger ve Eder, 2009). Gerek alanyazindaki bu
sinirlilik gerekse soylenti ve dedikodu aginin nasil yonetildiginin 6nemine yapilan vurgu dikkate
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alindiginda okul yoneticilerinin bu konuda 6nemli bir veri kaynagini olusturduklari dustiniilmektedir.
Ayrica bu calisma ile okul yoneticilerinin okullarda informal iletisim aglarini ne kadar tanidiklarinin ve
olasi sonuglarina iligkin farkindaliklarinin belirlenmesine katkida bulunmak hedeflenmektedir. Bu
calismada; informal iletisimin okullardaki yeri, bir informal iletisim tlr( olarak séylenti ve dedikodu
aginin hangi konularda yogunlastigi ve ne tlr sonuglar dogurdugu, okul yoneticilerinin gorislerine
basvurularak incelenmektedir. Bu gergevede arastirmanin amaci, okul yoneticilerinin bir informal iletisim
tirld olan soylenti ve dedikodu agina iliskin gorislerini belirlemektir. Bu temel amaca yonelik olarak
asagidaki sorulara yanit aranmigtir:

1. Okul yoneticileri, formal iletisimi mi, informal iletisimi mi daha ¢ok tercih etmektedirler?
Neden?

2. Okul yoneticilerinin goruslerine gore okullarda soylenti ve dedikodu agi ile tasinan bilgiler hangi
konularda yogunlasmaktadir?

3. Okul yoneticilerinin goruslerine gore okullardaki soylenti ve dedikodu aginin dogurdugu
sonuglar nelerdir?

Yontem

Bu calisma nitel arastirma yontemleri cercevesinde olgubilim modeli ile desenlenmistir. Olgubilim
modeli, katihmcilarin algilarindan yola c¢ikarak bir olgu, kavram veya olaya iliskin deneyimlerini
incelemeyi amaclayan bir modeldir (Salmons, 2009, s.46-47). Ele alinan olgu incelenirken, 6nceden
belirlenmis bir cerceve ise kosulmaksizin katilimcilarin deneyimleri ile sekillenen algilarini ortaya
¢ikarmak amaglanmaktadir (Groenewald, 2004, s.44). Bu baglamda olgubilim arastirmalarinda odak
noktasinin, ele alinan olguyu deneyimleyen bireylerin 6znel yargi ve yorumlarini ortaya ¢ikarmak oldugu
soylenebilir. Bu calismada da, katilimci okul yoneticilerinin kendi okullarindaki informal iletisim siirecinin
bir parcgasi olan sdylenti ve dedikodu agina iliskin algi ve yorumlarinin belirlenmesi amaclandigindan
olgubilim deseninden yararlaniimistir.

Katilimcilar

Olgubilim modeli ile desenlenen bu calismada okullardaki informal iletisimin dnemli bir parcasi olan
soylenti ve dedikodu agi incelenmektedir. Séylenti ve dedikodu agina iliskin veriler, pek ¢ok orgitte,
formal iletisimin yaninda informal iletisimin de merkezinde olmasi, informal iletisimi tanimasi,
yonlendirmesi ve ondan vyararlanmasi gerektigi disliniilen okul yoneticilerinden elde edilmistir.
Arastirmaya katilan okul yodneticilerinin belirlenmesinde ise amagli 6rnekleme yéntemlerinden
maksimum ¢esitlilik 6rneklemesi kullanilmistir. Maksimum ¢esitlilik 6rneklemesinde katilimcilarin
konuyla ilgili oldugu dusindlen kisisel degiskenlere yonelik farkliliklari yansitacak 6zelliklere sahip olmasi
hedeflenmektedir (Coyne, 1997, s.628). Maksimum cesitlilik 6rneklemesinin kullanilmasi ile farkh okul
tirlerinde gorev yapan, egitim dizeyi, yoneticilik unvani, kidemi, cinsiyeti ve yasi birbirinden farkl okul
yoneticilerinin soylenti ve dedikodu agina iligskin algilarini yansitarak bu olgunun g¢ok yonli bir sekilde
incelenmesi amaglanmistir. Bu baglamda belirlenen 15 katilimci okul yoneticisinin; 7’si ilkokulda, 2’si
ortaokulda, 6’si ise lisede gorev yapmaktadir. Katilimcilarin; 9'u lisans, 6’si yiiksek lisans mezunu, 6'si
midur, 9’u ise midir yardimcisidir. Mudir ve midir yardimcilarindan olusan okul yoneticilerinin 12’si
erkek, 3’0 kadindir. Katilimcilarin yaslari 31 ile 56 arasinda, yoneticilik kidemleri ise 2 ile 20 yil arasinda
degiskenlik gbstermektedir.

Kullanilan Veri Toplama Araglari

Arastirma verilerinin toplanmasinda, arastirmacilar tarafindan hazirlanan yari yapilandiriimis
gorisme formundan vyararlanilmistir. Yari yapilandirilmis gorismelerde genellikle daha o©nceden
belirlenen sorular ve alt sorular ile standartlastirilmis bir veri toplama araci mevcut olmasina karsin,
arastirmacinin, sorularin sirasini degistirme veya derinlemesine bilgi almak istedigi konuya iliskin formda
ver almayan sorular sorma 06zglrligli bulunmaktadir. Bu durum goériisme siirecinde tam olarak
anlasilmayan veya ylizeysel gecilen konularin ayrintili bir sekilde irdelenmesine yardimci olmaktadir.
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Gorisme surecinde katilimcinin yanhs anladigi sorularin farkli sekillerde ifade edilmesine ve gelen
yanitlar dogrultusunda gelisen sorularin da katilimciya yoneltilebilmesine olanak saglanmaktadir
(DiCicco-Bloom ve Crabtree, 2006, s.315; Longhurst, 2016, s.143). Yari yapilandiriimis gorisme
formunda yer alan sorular hazirlanmadan Once arastirmanin odagini olusturan; orgitsel iletisim,
informal iletisim ile séylenti ve dedikodu agina iliskin alanyazin taranmistir. Konunun kuramsal ¢ercevesi
olusturulduktan sonra yari yapilandirilmis taslak gériisme formunda yer alacak 4 adet agik uglu soru
hazirlanmistir. Bu taslak form, uzman goriisi almak lizere Egitim Yonetimi Anabilim Dali'nda goérevli 1
profesér ve 1 arastirma gorevlisine incelemeleri igin sunulmustur. Ayrica arastirmanin katilimcilari
digsinda kalan 1 okul yoneticisinden de sorularin agik ve anlasilir olup olmadigi ve istenilen amaca hizmet
edip etmedigi konusunda goris alinmistir. Gelen déniitler neticesinde iki sorunun, arastirmanin ayni alt
amacina hizmet ettigi belirlenmistir. Alan uzmanlari tarafindan, bu iki sorunun tek bir soru olarak
yeniden olusturulabilecegi ve gerekirse sondaj sorulari ile desteklenerek ayrintili ve bitlincil veriler elde
edebilecegi belirtilmistir. Gelen doénltler c¢ercevesinde vyapilan degisiklikler sonucunda vyari
yapilandiriimis gériisme formunda asagida verilen 3 soru yer almistir:

1. Okuligerisinde hangi kanallarla iletisim kurmayi tercih edersiniz? Neden?
2. Size gore okullarda hangi konularda soylenti ve dedikodular yayilmaktadir?
3. Size gore okullardaki soylenti ve dedikodularin dogurdugu sonuglar nelerdir?

Veri Toplama Siireci ve Verilerin Analizi

Gortsmelerde kullanilacak vyari yapilandirismis goérisme formunun hazirlanmasinin  ardindan
arastirmanin ¢alisma grubuna dahil edilen okul yoneticilerinden goérismeler icin randevu alinmistir.
Katilimcilar, génullulik esasina uygun bir sekilde g¢alisma grubuna dahil edilmistir. Katihmcilarla, asil
gorismelere gecilmeden Once tanisma ve bilgi verme amach kisa toplantilar gergeklestirilmistir. Bu
sirecte katihmcilara, isimlerini veya kimliklerini belli edecek herhangi bir bilgiye arastirmanin hicbir
asamasinda yer verilmeyecegi konusunda giiven verilmistir. Ardindan katilimcilara arastirmanin amaci,
arastirma sorulari ile analizlerin nasil gergeklestirip sunulacagi konusunda bilgiler verilmis ve kendilerinin
arastirmaya ve yapilacak goriismeye iliskin sorulari yanitlanmistir. Gériisme sirecinde katilimcilarin
konudan uzaklagsmasini engellemek icin gerekli yonlendirmeler yapilmis ve yanitlarin derinligini arttirmak
icin sondaj sorulari kullaniimistir.

Arastirma verilerinin analizi icerik analizi teknigi ile gerceklestirilmistir. icerik analizi, veri iceriginin
oznel bir sekilde yorumlanabilmesi igin veri igerisinde yer alan tema ve oriintiilerin sistematik bir sekilde
kodlanmasi ve tanimlanmasi siirecini ifade etmektedir (Hsieh ve Shannon, 2005, s.1278). icerik analizi
sirecinde Yildirrm ve Simsek (2013, s.26) tarafindan onerilen analiz asamalari izlenmistir. Bunlar;
verilerin kodlanmasi, temalarin bulunmasi, kodlarin ve temalarin diizenlenmesi ve bulgularin
tanimlanmasi ve yorumlanmasi asamalaridir. Verilerin ¢dziimlenmesinde NVivo 8 nitel veri analizi
programindan yararlanilmistir. Analizler, iki arastirmaci tarafindan arastirmanin alt problemlerine uygun
bir sekilde gerceklestirilmistir. Verilerin kodlanmasi asamasi, arastirmacilar tarafindan bagimsiz bir
sekilde ylrutilmustir. Verilerin kodlanmasi asamasinda, kod ve kategorilerin veri iginden
kesfedilmesine dayali timevarimci bir analiz siireci izlenmistir. Tiimevarimci analiz siireci, arastirmanin
amag ve alt amaglarina uygun bir sekilde kod ve kategori listesinin dnceden belirlenmesine olanak
saglayacak kuramsal bir yapi olmadig durumlarda ise kosulmaktadir (Hsieh ve Shannon, 2005, s.1279;
Potter ve Levine-Donnerstein, 1999, s.264). Bu siirecte veriler birkag kez kelime kelime ve notlar alinarak
okunmus ve kodlar belirlenmistir. Daha sonra, belirlenen kodlari bir araya getiren arastirmacilar gorus
ayrihg yasanan kodlari yeniden incelemislerdir. Gorls birligine ulasilamayan kodlarda bir alan
uzmanindan goéris alinmistir. Kodlarin belirlenmesinden sonra bu kodlar benzerlik ve farkliliklarina
uygun bir sekilde kategorilestirilmistir. Ardindan olusturulan kod ve kategoriler, arastirmanin alt amaglari
cercevesinde temalastiriimistir. Kod, kategori ve temalarin belirlenmesinden sonra elde edilen bulgular
gorsellerle desteklenerek sunulmustur. Son asamada ise agik ve ayrintili bir sekilde sunulan bulgular
yorumlanmistir. Analiz sirecinde katilimcilar Y-1, Y-2, Y-3... seklinde isimlendirilmis ve dogrudan
alintilarda bu isimlerle sunulmusglardir.
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Nitel arastirmalarda genelleme amaci giidilmedigi ve sosyal olgu ve olaylar kendi 6znelligi icinde ele
alindigi icin gegerlilik ve guvenilirlik kavrami daha ¢ok Guba ve Lincoln (Guba, 1981, s.80; Guba ve
Lincoln, 1982, s.246) tarafindan dnerilen inandiricilik kavrami cercevesinde tartisiimaktadir. inandiricilik,
yapilan arastirmanin, amacina ne derecede hizmet ettigi ile ilgilidir (Merriam, 1995, s.52). Nitel
arastirmalarda inandiriciligin saglanabilmesi icin bulgular kesinlik ifade etmeden, okuyuculara farkli bakis
actlari bulma olanagl saglayacak sekilde sunulmalidir (Graneheim ve Lundham, 2004, s.110). Bu
baglamda inandiriciligin, arastirmanin her asamasinin ayrintili bir sekilde betimlenmesi, arastirma siireci
ve sonuglarini etkileyebilecek tim degiskenlerin okuyucuya sunulmasini gerektirdigini soylemek
olanaklidir.

Nitel arastirmalarda inandiricilik olgusu cergevesinde; i¢ gegerlilik yerine inanilirhk, dis gegerlilik
yerine aktarilabilirlik, gtvenilirlik yerine tutarllik ve nesnellik yerine ise teyit edilebilirlik kavramlari
kullaniimaktadir (Guba, 1981, s.80; Guba ve Lincoln, 1982, s.247). Nitel arastirmalarda inanilirhgin
saglanmasi icin 6nerilen yontemler arasinda; veri kaynaklari ile uzun sureli etkilesim, tutarh goézlem,
birden fazla arastirmacinin sirece katilimi, yontem ve orneklem cesitlemesi, arastirma sorusuna yanit
vermeye yetecek dizeyde veri toplanmasi ve katilimci teyidi yer almaktadir (Guba ve Lincoln, 1982,
s.246; Merriam, 1995, s.54-55). Bu arastirmada inanilirigin saglanmasi igin elde edilen ham verilerden
¢ikarilan bulgular katilimcilarin teyidine sunulmus, veri toplama siireci ve analiz siirecinde birden fazla
arastirmaci yer almis, veri toplama sireci veriler kendini tekrar edene kadar surdirtlmustir. Nitel
arastirmalarda aktarilabilirligin saglanmasi icin; arastirma slrecinin ayrintili bir sekilde betimlenmesi ve
amagli 6rnekleme yéntemlerinin kullaniimasi gibi teknikler 6nerilmektedir (Anfara, Brown ve Mangiore,
2002, s.30; Guba ve Lincoln, 1982, s.248). Bu arastirmada aktarilabilirligin saglanmasi icin, veri toplama
aracinin gelistirilmesi, érneklem ve arastirma y&nteminin belirlenmesi, verilerin analizi gibi suregler
okuyucunun karsilastirma yapmasina ve elde edilen bulgu ve sonuglara anlam vermesine olanak
saglamak adina ayrintili bir sekilde betimlenmistir. Ayrica katilimcilarin belirlenmesi siirecinde amagli
ornekleme yontemlerinden, maksimum cesitlilik 6rneklemesi kullanilmistir. Nitel arastirmalarda
tutarhhgin saglanmasi icin 6nerilen yontemlerden bazilari; yontem cesitlemesi, analiz slrecinin baska
arastirmacilar tarafindan incelenmesi, kodlama ve yeniden kodlama, uzman incelemesi, arastirmacinin,
deneyim ve olasi onyargilarinin paylasiimasi seklinde ele alinmaktadir (Anfara, Brown ve Mangiore,
2002, s.30; Guba, 1981, s.86-87). Bu arastirmada tutarliigin saglanmasi igin verilerin toplanmasi ve
analizinde birden fazla arastirmaci yer almis, veri toplama araci ile verilerin analizinde uzman gorisi
alinmis, arastirmacilara ait yorum ve g¢ikarimlara yer vermeden 6nce bulgular, agik ve ayrintili bir sekilde
sunulmus ve katilimcilarin ifadelerinden dogrudan alintilar yapilmistir. Nitel arastirmalarda teyit
edilebilirligin saglanmasi icin yontem cesitlemesine gidilmesi ve arastirmacinin olasi 6nyargilarini
yansitmasi ve azaltmasi onerilmektedir (Baskale, 2016, s.24; Guba, 1981, s.87). Bu yontemlere iliskin
arastirmada alinan 6nlemler yukarida agiklanmistir.

Bulgular

Arastirmanin ilk alt amaci, okul yoneticilerinin okul igerisinde agirlikli olarak kullanmayi tercih
ettikleri iletisim tiiri (formal veya informal) ve bu tercihin nedenlerine iliskin goruslerini belirlemeye
yoneliktir. Bu alt amaca yonelik olarak okul yoneticilerinin gériisme sorularina verdikleri cevaplar
dogrultusunda analizler gerceklestirilmistir. Analizlerin sonucunda elde edilen bulgular Sekil 1'de
sunulmustur.
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Sekil 1: Okul Yéneticilerinin Tercih Ettikleri iletisim Tiirii ve Nedenleri

Okul yoneticileri informal iletisimi tercih etmelerinin nedenlerini; basariyi arttirmasi, okul kaltirana
giclendirmesi, kararlara katilimi saglamasi, insanlarin gorislerini daha 6zgir ifade edebilmelerine olanak
sunmasi, okul Gyelerinin sosyallesmelerini saglamasi, gliven olusturmasi, motivasyonu arttirmasi ve
Ongoru saglamasi seklinde ifade etmislerdir. Ayrica okul yoneticilerinin ifadelerinde, informal iletisim
tercihlerinin nedenlerini destekleyen érneklere de yer verilmistir. Buna goére; informal iletisimin okulda
basariyl arttirmasi baglaminda; personelin okula katkisinin ve verimliliginin artmasi ile islerin daha iyi
yapilmasina aracilik ettigine deginilmistir. informal iletisimin okul kiiltirini giiclendirmesi kapsaminda;
calisma ortaminda huzur, uyum ile sevgi ve sayglyl arttirmasina iliskin gorisler belirtilmistir. Okul
Uyelerinin sosyallesmelerini saglamasi ile iliskili olarak informal iletisimin, personelin Gzlnti ve
sevinglerini paylasmayi saglamasina ve yardimlasmayi arttirmasina deginilmistir. informal iletisimin,
Ongoriu saglamasi kapsaminda ise olasi problemlerin dnceden sezilmesi ve personeli yakindan tanimaya
firsat vererek kisilere uygun gorev dagilimi yapilabilmesine vurgu yapilmistir. Okul igerisinde informal
iletisimi tercih ettiklerini ifade eden okul yoneticilerinin gérislerinden bazilarina asagida yer verilmistir:

“..ben daha ¢ok samimi olan giivene dayali iliskileri tercih ediyorum bir yénetici olarak. Clinkii olumlu
olarak birbirine giiven sadliyor, bireyler arasinda yardimlasma artiyor. iletisim yalnizca okulla sinirl
kalmiyor, ortak sosyal alanlar paylasiliyor.” (Y-1)

“..insanlarin biraz daha formal iletisime gére informal iletisimde daha rahat olduklarini sezinliyorum.
Daha rahat bir psikolojiyle de kuruma, orgiite daha fazla katki saglayacaklarini distiniiyorum.
Uygulamada da bunu gériiyoruz zaten.” (Y-4)

“Informal iletisimin oldukga yaygin oldugunu séyleyebiliriz, cok rahat séyleyebiliriz. Ciinkii bunu okuldaki
bir kiiltiir haline getirmeye ¢alisiyoruz.” (Y-6)

“..informal iletisimi kullanmaya ve 6gretmenler arasinda informal iletisimi saglamaya daha ¢ok ¢aba
gésteriyoruz. Clinki informal iletisim oldugu zaman ¢alisanlarin istedi ve motivasyonun daha ¢ok arttigini
gériyoruz.” (Y-8)
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Sekil 1'de goruldigu gibi formal iletisimi kullanmayi tercih eden okul yoéneticileri, bu durumun
nedenlerini; formal iletisimin duzenli bir isleyis saglamasi, islerin yasalara uygun sekilde yuritilmesini
saglamasi, gorev ve rollerin agik ve net bir bicimde ortaya konmasina olanak tanimasi ve zamanin etkili
kullaniimasina hizmet etmesi seklinde ifade etmislerdir. Ayrica okul yoneticilerinin ifadelerinde, formal
iletisim tercihlerinin nedenlerini destekleyen érneklere de yer verilmistir. Buna gore; okul yoneticileri
gorev ve rollerin agik ve net bir bicimde ortaya konmasi ile iliskili olarak formal iletisimin, gorev
dagiliminda yasanabilecek sikintilari dnleyebilme islevini vurgulamiglardir. Formal iletisimin zamanin
etkili kullanilmasina hizmet etmesine iligskin ise okul yoneticileri informal iletisimin suiistimale agik olmasi
nedeniyle isleri aksatip yavaslatabilecegine deginmislerdir. Okul igerisinde formal iletisimi tercih
ettiklerini ifade eden okul yoneticilerinin gériislerinden bazilarina asagida yer verilmistir:

“Ben formalin daha faydali oldugunu diisiiniiyorum. Belli kisitl kisilere karsi belki informal olabilir ama

genelinde formalin daha olumlu sonuglari olacagini diisiinliyorum ¢iinkii suiistimale agik bir durum bu...”
(v-3)

“Okulda genellikle formal iletisim daha adir basiyor. Ben bunun daha faydali oldugunu diistiniiyorum.
islerin saglikli bir sekilde yiiriimesi, is ve isleyisin saglklh olmasi ve islerin aksamamasi icin formal
iletisimin daha etkili sonuglar doguracadini disiiniiyorum.... informal iletisimin, &zellikle yénetimle
¢alisanlar arasindaki samimi iliskilerin islerin aksamasina neden olabilecedini diistiniiyorum.” (Y-13)

Arastirmaya katilan okul yoneticilerinin genel olarak okul icerisindeki iletisim silirecinde informal
iletisimi tercih ettikleri gorilmektedir. Okul yoneticileri informal iletisim ile okul kaltlrinin
glclenecegine ve boylelikle bireyler arasinda daha sicak, samimi ve rahat bir iletisim kurulabilecegine
deginmislerdir. Bunun yaninda orglitsel baglamda informal iletisimin okulda basarinin artmasina aracilik
edecegi Uzerinde durulmustur. Okulda formal iletisimi tercih eden okul yoneticileri ise 6zellikle is ve
isleyisin kural ve prosedirlere uygun olarak, sorunsuz yiriimesinin formal iletisim ile olanakh oldugu
Gzerinde durmuslardir. Arastirmanin ikinci alt amaci, okul yoneticilerinin, okullardaki soylenti ve
dedikodularin hangi konularda yogunlastigina iliskin gérislerini belirlemeye yoneliktir. ikinci alt amaca
yonelik olarak okul yoneticilerinin gorisme sorularina verdikleri cevaplar dogrultusunda analizler
gerceklestirilmistir. Analizler sonucunda elde edilen bulgular Sekil 2’de 6zetlenmistir.
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Sekil 2: Okul Yéneticilerinin, Okullarda Séylenti ve Dedikodularin Hangi Konularda Yogunlastigina iliskin
Gortisleri
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Sekil 2’de goruldigu gibi arastirmaya katilan okul yoneticileri, okullarda sdylenti ve dedikodularin;
okul yonetimi, diger 6gretmenler, 6zIik haklan, siyasal konular ve 6grenciler konusunda yapildigini
belirtmislerdir. Ancak okul yoéneticileri, okullarda soylenti ve dedikodularin 6zellikle okul yénetimi ve
diger 6gretmenler ile ilgili konularda yogunlastigina deginmislerdir. Okul yoneticileri, okul yénetimi ile
ilgili soylenti ve dedikodularin; yonetimin personeli destekleyip desteklemedigi, yonetimin adaletli olup
olmadig gibi algisal konular ile ders programlari, nébetler ve etkinliklerdeki gorev dagilimlari gibi is ylkii
ile iligkili konular hakkinda oldugunu belirtmislerdir. Diger 6gretmenler ile ilgili sdylenti ve dedikodularin
ise; kisilerin 6zel hayatlari, maddi durumlari, 6grenci, veli veya idareye karsi tutum ve davranislari ile
okuldaki performanslarina iliskin yapildigini belirtmislerdir. Okul yéneticilerinin sdylenti ve dedikodularin
hangi konularda yogunlastigini ifade eden gorislerinden bazilarina asagida yer verilmistir:

“Mal miilk edinme konularinda. Maddi yénden zenginlesme lizerine. Benimde olsun aaa bak su ne almis
bende aliyim ya da ben de sunu aldim gibi.” (Y-1)

“Ne olabilir maddi agidan olabilir, maddiyatla ilgili égretmenin giyimi, kusami, arabasi, evi, hayat tarzi
olabilir. Davranislari olabilir, bunlar konusuluyor. Okul yénetimiyle ilgili belki su olabilir “okul yénetimi su
arkadasa daha yakin davraniyor, sunu tersliyor” bu tarz konusmalar olabilir diye distiniyorum.” (Y-3)

“Genellikle egitim-6gretim, ders programlari, 6zliik haklari, ders programlari, etkinlikler, maaslar,
kazanimlar gibi konularda oluyor. “ (Y-10)

“..6gretmen arkadaslar arasinda da dedikodu olur, oluyor. Mesela o sinif iyidir iste idare tarafindan veya
sinavlarda basari gésteriyordur veya velilerle ¢ok iyi diyalog icindedir, kendisi bunu basaramiyordur illa ki
buna bir sey bulur.” (Y-12)

Okul yoneticilerinin gorislerinden elde edilen bulgular, okullardaki séylenti ve dedikodularin en fazla
okul yonetimi ve diger 6gretmenler ile ilgili oldugunu gostermektedir. Bireylerin 6zel hayatlari, maddi
durumlari, davranislari ve performanslari pek cok farkli ortamdaki séylenti ve dedikodularin temel
konusu olarak kabul edilebilir. Ancak okullardaki sdylenti ve dedikodularin énemli bir kisminin okul
yonetimi ile ilgili olmasi, bireylerin en fazla merak ettikleri, sikayetci olduklari, sevindikleri konularin veya
birbirleriyle paylagsmak istedikleri bilgilerin genellikle icinde bulunduklari galisma ortami ile ilgili oldugu
seklinde yorumlanabilir.

Arastirmanin Uglinci alt amaci, okul yoneticilerinin okul icerisinde yayilan soylenti ve dedikodularin
ortaya cikardigi sonuglara iliskin gorislerini belirlemeye yoneliktir. Séylenti ve dedikodularin sonuglarina
iliskin gorusler, olumlu sonuglar ve olumsuz sonuglar olarak ikiye ayrilarak sunulmustur. Bu alt amaca
yonelik olarak okul yoneticilerinin gorlisme sorularina verdikleri cevaplar dogrultusunda analizler
gerceklestirilmistir. Analizlerden elde edilen bulgular Sekil 3’te gdsterilmistir.
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Sekil 3: Okul Yéneticilerinin Okullardaki Séylenti ve Dedikodularin Sonuclarina iliskin Gériisleri

Sekil 3'te gorildigu gibi okul yoneticilerinin, okullardaki sdylenti ve dedikodularin sonuglarina iliskin
gorusleri hem olumlu sonuglara hem de olumsuz sonuglara isaret etmektedir. Okul yodneticileri
tarafindan en fazla dile getirilen olumlu sonuglar arasinda performansi arttirmasi ve bilgilendirme
saglamasi yer almaktadir. Soylenti ve dedikodularin performansi arttirmasi baglaminda; olumlu rekabet
yaratmasi, motivasyonu arttirarak 6zgilin ¢alismalar ortaya c¢ikmasini saglamasi, sinerji yaratmasi ve
bireyleri enerjik tutmasi gibi sonuglara yer verilmistir. Bilgilendirme kapsaminda; okulun eksiklik ve
ihtiyaclarinin belirlenip giderilmesini saglamasi, veli ve o6grencilerin beklentilerinin 6grenilmesi gibi
eksiklik ve beklentilere iliskin gorisler ile personelin yonetimin beklentilerinden haberdar olup bunlara
uygun davranmasini saglamasi gibi normlara iliskin gorislere yer verilmistir. Okul yoneticileri performans
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artisi ve bilgilendirmeye ek olarak sdylenti ve dedikodularin iletisimi gliclendirme ve farkindalik yaratma
gibi olumlu sonuglar dogurdugunu da vurgulamislardir. Farkindalik yaratma baglaminda sdylenti ve
dedikodularin; basarinin farkina varilmasini saglayabilecegine ve giivenilir olmayan veya kotu niyetli olan
personelin tespit edilmesini saglayabilecegine deginilmistir. Okul yoéneticileri tarafindan, okullardaki
soylenti ve dedikodularin olumlu sonuglarina iliskin dile getirilen gorislerden bazilarina asagida yer
verilmistir:

“Haberlesmeyi sagliyor. Bilgi alisverisi sagliyor. Okulda ne eksiklerimiz var bunlari 6greniyoruz. Buna
kizmiyoruz. Olumlu, yapici olursa daha iyi oluyor.” (Y-1)

“Olumlu su yénii olabilir kétii anlamda distinceleri olanlarin tespiti agisindan dedigim gibi 1 saat
icerisinde ¢ok ¢abuk her sey duyulabiliyor hatta biz arada bir yoklama da yapabiliyoruz bakalim ne kadar
¢abuk yayilacak diye...” (Y-3)

“Séylenti ve dedikodular zararli olmayabilir bence, aksine menfi yénden katki saglar. Bu yolla velilerin ve
ogrencilerin beklentileri 6grenilir.” (Y-10)

Sekil 3'te goruldigiu gibi okul yoneticileri tarafindan, okullardaki soéylenti ve dedikodularin olumsuz
sonuglari baglaminda o6zellikle {izerinde durulan sonuglar arasinda okulun etkililig§ine zarar vermesi,
Ogretmenler arasinda catismalara neden olmasi ve kisilere zarar vermesi yer almaktadir. Okulun
etkililigine zarar vermesi baglaminda; 06gretmenlerin performanslarini, motivasyonlarini ve
konsantrasyonlarini dusirmesi, egitim-6gretim kalitesini dislrmesi, bireysel amaclarin orgitsel
amaclarin éniine gecmesine deginilmistir. Ogretmenler arasinda ¢atismalara neden olmasi kapsaminda;
insanlarin birbirine olan giivenini zedelemesi, gruplasmalara neden olmasi ve 6nyargi olusturmasi gibi
sonuglar yer almaktadir. Soylenti ve dedikodularin kisilere verdigi zararlar baglaminda; moral
bozukluklarina, ailevi sorunlara ve prestij kaybina neden olmasi gibi sonuglardan s6z edilmistir. Okul
yoneticileri tarafindan dile getirilen diger olumsuz sonuglar arasinda ise; okulun kurumsal imajina zarar
vermesi, personelin degisimlere yonelik algilarini olumsuz etkileyerek direng yaratmasi ve okuldaki
iletisimi olumsuz yonde etkilemesi yer almaktadir. Okul yoneticileri tarafindan, okullardaki sdylenti ve
dedikodunun olumsuz sonuglarina iliskin dile getirilen gérislerden bazilarina asagida yer verilmistir:

“Orgiitsel agidan olumsuz taraflari da var tabi ki ¢iinkii bazi bireyler o kadar etkili olabiliyorlar ki

arkadasglarinin lizerlerinde kisisel duygu ve isteklerini sanki érgiitiin istegiymis gibi yansitabiliyorlar.” (Y-
2)

“Okulumuza ne gibi zararlari olur: anlamsiz ve bos konusmalarla zamanlarini 6ldiirdiikleri ve kafalarini
sadece ona yénelttikleri icin is yapamazlar, tretim yapamazlar. Cocuklara nasil, onlara da gelecegimizi
emanet edecegimiz genglerimize ¢cocuklarimiza da béyle anlamsiz, yiizsiiz isleri 6gretmis oluruz.” (Y-5)

“Egitim ortamini olumsuz etkiler, calisanlari demoralize eder. Ogrenciyi de etkiler. Ciinkii morali bozuk
olan égretmen iyi ders anlatamaz ve bu da é§renciye yansir. iklimi olumsuz etkiler.” (Y-9)

“Bireysel anlamda biri, birinin hakkinda olumsuz bir sey séyledigi zaman ister istemez insan yaradilisi
geregi karsisindaki karsi bir 6nyargi olusturacak ya da “bu, béyle bir insanmis onunla oturmayayim,
sohbet etmeyeyim, gériismeyeyim” gibi tavirlar ortaya ¢ikacaktir. Her tirli iletisimi bozar olumsuz
anlamda olursa.” (Y-11)

Arastirmanin Gglnci alt amacina iliskin bulgular degerlendirildiginde, okul yoneticilerinin okullardaki
soylenti ve dedikodularin olumlu sonuglarindan ¢ok olumsuz sonuglari (zerinde durduklari
gorilmektedir. Ozellikle olumlu dedikodularin performansi arttirabilecegine deginildigi gérilmektedir.
Ancak soylenti ve dedikodularin olumlu olmadigi durumlarda da bilgilendirme ve farkindalik yaratma
aracihgi ile ilerleme ve basariya gotirebilecek bir ara¢ olabilecegi lzerinde de durulmaktadir. Bu
baglamda kurumsal ve bireysel diizeydeki yikici sonuglarina karsin soylenti ve dedikodularin kuruma ve
kisiye katkilar saglayabilecek bir araca donistirilmesi olanakh gériinmektedir.

Sonug, Tartisma ve Oneriler

Bu calismada, okul yoneticilerinin bir informal iletisim tiirli olan soylenti ve dedikodu agina iliskin
gorislerini belirlemek amaclanmistir. Arastirmanin ilk alt amaci, okul yoneticilerinin okul icerisinde hangi
tur iletisim kanallarini (formal veya informal) kullandiklarini belirlemeye yoneliktir. Bu alt amaca iliskin
elde edilen sonuglar, arastirmanin galisma grubunu olusturan 15 okul yoneticisinden 12’sinin, informal
iletisimi daha fazla tercih ettiklerine isaret etmektedir. Alanyazinda yapilan diger ¢alismalarda da
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informal iletisimin, oOrgitsel iletisim surecinin yaklasik %75’inden daha fazlasini kapsadigi ortaya
konmustur (Kraut, Fish, Root ve Chalfonte, 1990; Crampton, Hodge ve Mishra, 1998). Bu durum informal
iletisimin, 6rgut igerisinde oldukga dnemli bir yere sahip oldugunu gostermektedir. Alanyazinda informal
iletisim aglarini taniyan ve yonlendirebilen yoneticilerin, bu aglarn orgit yararina kullanabilecegi de
belirtiimektedir (Atak, 2005, s.64; Solmaz, 2006, s.564). Ayrica informal iletisimin, 6zellikle okul gibi
gevsek yapili (Weick, 1976) orgutlerde daha da etkili bir konuma sahip olmasi olasi bir durumdur. Bu
baglamda, katilimci okul yoneticilerinin énemli bir ¢ogunlugunun informal iletisimi daha fazla tercih
etmesi, informal iletisime yo&nelik farkindaliklarinin yiksek oldugu, informal iletisim aglarini
yonlendirebildikleri ve okul yararina kullanabildikleri seklinde yorumlanabilir.

informal iletisim aglarinin daha fazla tercih edilme nedenleri; informal iletisimin basariyr arttirmasi,
fikirleri agikca ifade etme 6zglrligl saglamasi, okul kdltlrina gliclendirmesi ve sosyal paylasimlari
arttirmasi seklinde belirlenmistir. Ayrica informal iletisimin olumlu ciktilari arasinda; gliven ve 6ngori
saglamasi ve motivasyonu arttirmasi da yer almaktadir. Benzer sekilde alanyazinda da informal iletisimin
orgiutsel islevleri baglaminda; performansi olumlu yonde etkiledigine, formal rol, goérev ve
sorumluluklarin daha iyi anlagiimasi ve igsellestiriimesini sagladigina (Chan, 2002, s.109), ¢alisanlarin
dislncelerini 6zgirce ifade edebilmesine ve sosyal iliskilerin kuvvetlenmesine aracilik ettigine (Atak,
2005; s.65) yer verilmektedir. Ayrica informal iletisimin; beklenmedik problemlerin etkili bir sekilde
¢cOzilebilmesini (Krackhardt ve Hanson, 1993, s.104) ve Uyelerin kendilerini 6rgltle 6zdeslestirme
dizeylerinin yikselmesini (Postmes vd., 2001, s.231) saglama gibi islevlere sahip olduguna
deginilmektedir. Okul yoneticilerinin okul igerisinde daha ¢ok formal iletisimi tercih etmelerinin
nedenleri ise bu iletisim tiirlintin, dizenli isleyis ve yasalligi saglamasi ile gérev ve rolleri belirgin hale
getirmesi olarak belirlenmistir. Orgiitiin resmi yapisi igerisinde yer alan formal iletisimin; gérevlerin hizli
bir sekilde basarilmasini saglama, dngoriilen problemlerin hizli ve kolay bir sekilde ¢dzlilmesini saglama
(Krackhardt ve Hanson, 1993, s.104) ve orgutin temel amaglarina yonelik farkindalik olusturma
(Postmes vd., 2001, s.230) gibi islevlerine alanyazinda da vurgu yapilmaktadir. Ancak yonetimde insan
iliskileri yaklasiminin ortaya koydugu bulgu ve savlardan bu yana 6rgiit icerisinde informal iletisimin etki
dizeyi bilinmekte ve kabul edilmektedir. Yoneticilerin, formal iletisimin tamamlayicisi olarak, orgtsel
etkililige katkida bulunacagi belirtilen informal iletisimi gerektigi sekilde yonlendirebilmeleri icin bu
iletisim aglarinin iginde yer almalari gerektigi dusunilmektedir.

Arastirmanin ikinci alt amaci okul yoneticilerinin gorlslerine gore okullarda soylenti ve dedikodu agi
ile tasinan bilgilerin daha ¢ok hangi konularda yogunlastigini belirlemeye ydneliktir. Katiimcilarin
goruslerinden hareketle ulasilan sonug, okullardaki sdylenti ve dedikodularin daha ¢ok yonetimin
uygulamalari, diger 6gretmenlerin 6zel yasamlari, maddi durumlari, performanslari veya davranigslari gibi
konular ile ilgili oldugu seklindedir. Bunlarla birlikte katilimcilardan bazilari séylenti ve dedikodularin;
ozluk haklari, siyasi konular ve 6grenci davranislari ile de ilgili olabildigine deginmislerdir. Alanyazinda
incelendiginde orgitlerdeki sdylenti ve dedikodularin daha ¢ok kurumsal uygulama ve politikalar,
calisma kosullari, yoneticilerin yénetim stilleri, kurumsal diizenleme ve degisiklikler ile maddi konular
gibi konular ile ilgili oldugu goriilmektedir (Aertsen ve Gelders, 2011; Altuntas, Sahin-Altun ve Cevik-
Akyil, 2014; Eskin-Bacaksiz ve Yildirim, 2015). Bunlarla birlikte sdylenti ve dedikodularin yogunlastigi
konular arasinda; baskalarinin 6zel hayati, normlarin disina ¢ikan davranislar, kéti yonetim, isle ilgili
degisiklikler (Waddington ve Fletcher, 2005) is arkadasinin koti performansi (Wu, Kwan, Wu ve Ma,
2015) gibi konularin da yer aldigi belirtiimektedir. Benzer nitelikteki bu calisma sonuclar, 6zellikle
kurumsal isleyis ve yonetimle ilgili soylenti ve dedikodularin 6nemli yer tuttuguna isaret etmektedir.
Diger bireylerin 6zel hayatlari ile ilgili dedikodularin genellikle isyerinde zaman ve enerji kaybina neden
olabilecegi icin yoneticilerin bu tir dedikodularla ilgilenmemesi daha dogru bir davranis olarak
gorulebilir. Ancak 6zellikle kurumsal isleyis ve yonetimle ilgili sdylenti ve dedikodularin, yéneticinin karar
ve uygulamalari igin énemli ipuglari ve donitler icermesi olasidir. Bu baglamda okuldaki séylenti ve
dedikodu aginin, okul yoneticisine, olasi tepki, problem ve destekler konusunda veri saglayacagi
soylenebilir.

Arastirmanin Gglinci alt amaci, okul yoneticilerinin gorislerine gore okullardaki soylenti ve dedikodu
aginin dogurdugu sonuglari belirlemeye yoneliktir. Okullarda soylenti ve dedikodu aginin dogurabilecegi
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olumlu sonuglar performansi arttirmasi ile beklentiler ve normlar hakkinda bilgilendirme saglamasi
seklindedir. Bununla birlikte katilimcilardan bazilari da iletisimi gliglendirdigini, basarilara veya koti
niyetli olabilecek ¢alisanlara iliskin farkindalik sagladigini belirtmiglerdir. Soylenti ve dedikodularla ilgili
alanyazin incelendiginde performans artisi saglamasi baglaminda; yoneticilerin bekledigi davranislarin
neler oldugunun o6grenilmesine (Houmanfar ve Johnson, 2004), basari ve basarisizlik oykilerinin
yayilarak kultirel 6grenmeye ve ¢alisanlarin kendilerini diger ¢alisanlarla kiyaslamasina aracilik ettigine
(Grosser, Lopez-Kidwell ve Labianca, 2010) deginilmistir. Ayrica sdylenti ve dedikodularin; bilgi tasiyarak
ozellikle degisim zamanlarinda endisenin azalmasina (Michelson vd., 2010), olasi problemlerin farkina
varilarak gerekli 6nlemlerin alinmasina (Wells ve Spinks, 1994), basari oykulerinin yayillmasina (Solmaz,
2004), grup ici uyum ve bitinligin saglanmasina (Difonzo ve Bordia, 2007; Grosser vd. 2012),
calisanlarin stresle daha etkili bir sekilde basa ¢ikabilmesine ve bireylerin daha yakin iliskiler kurmasina
(Waddington ve Fletcher, 2004) aracilik ettigi de vurgulanmaktadir.

Arastirmanin sonuglari, sdylenti ve dedikodu aginin dogurabilecegi olumsuz sonuglar baglaminda ise
ozellikle okulun etkililigini diistirmesi, 6gretmenler arasinda catismalara neden olmasi ve kisilere zarar
vermesi gibi sonuglara vurgu yapildigini gostermistir. Soylenti ve dedikodu aginin; okulun kurum
kimligine zarar verdigi, degisime diren¢ olusturdugu, okul igi iletisimi ve okul imajini olumsuz yénde
etkiledigi belirlenmistir. Benzer sekilde alanyazinda da sdylenti ve dedikodularin zaman ve enerji gibi
kaynaklarin israfina neden olarak ve galisma istegini duslirerek verimliligi distrdigi belirtilmektedir
(Akande ve Odewale, 1994; Burke ve Morris-Wise, 2003; De Gouveia, Vuuren ve Crafford, 2005; Grosser
vd., 2012 Wu vd., 2005). Bununla birlikte yapilan ¢alismalarda séylenti ve dedikodularin; gliven ve prestij
kaybi ile strese neden oldugu, bireyler arasi iliskilere zarar verdigi (Aertsen ve Gelders, 2011; De Gouveia
vd., 2005) ve 6fke, hayal kirikhgi gibi olumsuz duygulara yol agtig da (Waddington ve Fletcher, 2005)
ifade edilmektedir.

informal iletisimin dnemli bir bélimiini kapsayan séylenti ve dedikodularin hem olumlu hem de
olumsuz sonuglar dogurabilecegi gorilmektedir. Okul yoneticilerinin soylenti ve dedikodu aginin bu
olumlu ve olumsuz sonuglarinin farkinda olmalari 6rgutsel ciktilari dogrudan etkileyebilecek bir durum
olarak degerlendirilmektedir. Olumlu c¢iktilarin arttirilmasi, orglite zarar verebilecek soylenti ve
dedikodularin 6énlenmesi igin gerekli stratejilerin gelistiriimesi adina, okul yoOneticilerinin sdylenti ve
dedikodu agini tanimasi ve yonlendirebilecek bir konumda olmasi 6nem tasimaktadir. Ayrica yapilacak
¢alismalarda okul ydneticilerinin informal iletisim aglarini ne kadar etkili kullandiklarinin, okulun ig
paydaslarinin gorisleri Gzerinden belirlenmesi, mevcut durumun ortaya konulmasi ve oneriler
gelistiriimesi baglaminda 6nemli gorilmektedir. Bununla birlikte okullarda sdylenti ve dedikodularin
daha yakindan analiz edilebilmesi icin dogal ortamda gerceklestirilecek gozlemlerin 6nemli veriler
saglayabilecegi dustiniilmektedir.
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