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The purpose of this research is to examine the designing of the characteristics such as
"prior knowledge and skills, the speed of learning and the level of reasoning, learning
style and multiple intelligence" which are accepted as individual differences and the
perception of application efficiency of primary school teachers and teacher candidates.
The study was designed according to phenomenology which is one of the qualitative
research methods. Participants in the study were selected according to the criterion
sampling among primary school teachers working in schools in different socio-
economic levels in Adana and Gaziantep in the fall semester of the 2017-2018
academic year and primary school teacher candidates continuing their education in
the same period. In this case, 13 female, 10 male out of 23 primary school teachers
and 17 female 3 male out of 20 primary school teacher candidates attended. In the
research, the data were collected through "Daily Lesson Plans" and "Demographic
Specifications Form", "Semi-structured Interview Form Based on Individual
Differences" developed by the researchers. The obtained data were converted into
findings by content and descriptive analysis. The analyzes show that primary school
teachers have included the implementations for determining the prior knowledge and
skills, learning styles and dominant intelligence areas, and teacher candidates have an
awareness of how to do this too. However, primary school teachers and teacher
candidates do not find themselves efficiency in designing and implementing the
teaching process based on different prior knowledge and skills, the speed of learning
and the level of reasoning, learning styles, and multiple intelligence activities.
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Bu arastirmanin amaci, sinif 6gretmenlerinin ve adaylarinin bireysel farklilik olarak
kabul géren “6n bilgi ve beceri, 6Grenme hizi ve muhakeme seviyesi, 6grenme stili ve
coklu zeka” gibi Ozellikleri 6gretim slreclerinde tasarlama ve uygulama yeterlik
algilarinin incelenmesidir. Arastirma nitel aragtirma yontemlerinden olgu bilime gore
desenlenmistir. Arastirmada katimcilar 2017-2018 egitim 6gretim yili gliz doneminde
Adana ve Gaziantep illerinde farkli sosyo ekonomik dizeydeki okullarda gorev yapan
sinif 6gretmenleri ve ayni donemde egitim-6gretime devam eden sinif 6gretmeni
adaylari arasindan olglt 6rnekleme gore segilmistir. Bu durumda arastirmaya 13’G
kadin, 10’u erkek 23 sinif 6gretmeni ve 17’si kadin, 3'U erkek 20 6gretmen adayi
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Yeterlik algisi. katilmistir. Arastirmada veriler “Gunlik Ders Planlar” ve arastirmacilar tarafindan
gelistirilen “Demografik Ozellikler Formu”, “Bireysel Farkliliklara Dayali Ogretim
Uygulamalari Yan Yapilandiriimis Gortisme Formu” yoluyla toplanmistir. Elde edilen
veriler igerik ve betimsel analiz yoluyla bulgulara dénisturilmistir. Yapilan analizler
6n bilgi ve becerilerin, 6grenme stillerinin ve baskin zeka alanlarinin tespit edilmesine
yonelik uygulamalara sinif 6gretmenlerinin yer verdiklerini, 6gretmen adaylarinin ise
nasil yapilabilecegi konusunda farkindaliga sahip olduklarini gdstermektedir. Ancak
sinif 6gretmenleri ve adaylari farkli 6n bilgi ve becerilere, 6grenme hizi ve muhakeme
seviyesine, 6grenme stillerine ve coklu zeka etkinliklerine dayali 6gretim surecini
tasarlama ve uygulama konusunda kendilerini yeterli gormemektedirler.

Introduction

The uniqueness of every student and the effort to recognize the students are the main emphasis of
student centered systems. Expecting a class of students to acquire behavior with a single, selected
method is generally a contradiction to the complex structure of human nature. There are also features
that distinguish learners from each other, as much as having similar aspects. Scientific studies present
research findings in terms of what learning differences are. Teaching can demonstrate its inclusiveness
in terms of reaching learning purposes for learners when acted with reference to these clearly
expressed differences. As it is known, teachers come across the students performing fast and slow in
the same classroom environment, stronger or weaker than others at the level of reasoning, with a
strong performance in different areas that differ in terms of interest, attitude and prior information. The
fact that teachers' focus on the being familiar with the students and their characteristics increase their
chances of meeting their learning needs. Teachers are expected to acquire a lot of efficiency in various
fields at this point if it is thought that curriculums are prepared based on the principle of "every child
can learn" and making activities common.

There is a significant impact of differences in teaching, curriculum, school policies and practices
(Slavin, 1996, p.112) and these differences are the richness of classroom settings. Although differences
make it difficult to manage the teaching process with the influence of many external factors, the
professional knowledge of teachers is the power to facilitate the duty. Jonassen & Grabowski (1993, p.4-
5) stated that learners differ from one another in terms of their general mental abilities, prior
knowledge, achievement motivation, cognitive control, learning and organizing styles, and learning
styles. Smith & Ragan (1999, p.55) grouped learning features as cognitive (intelligence quotient, ability
type and level, level of cognitive development, level of language development, reading level, level of
vocabulary knowledge, level of visual literacy, cognitive style/learning style, learning strategies, (self-
efficiency beliefs, other beliefs), affective (personality, interest, type and level of motivation, attitudes,
academic self-perception, anxiety level, focus of supervision, epistemological beliefs, self-efficiency
beliefs, other beliefs) social (peer relations, reaction to authority, level of moral development, role
models, cooperation or competition tendency, racial root, socio-economic level, family structure and
support) and physiological (emotional perception capacity, brain information processing capacity,
general health status, gender, age) (cited in Kuzgun & Deryakulu, 2006, p.9). Heacox (2012, p.7-10) on
the other hand, explains the learning differences as "cognitive efficiency, learner profiles (learning
styles, multiple intelligences, personal and curriculum related subject interest, motivation etc.), socio-
economic level and family factors, cultural and ethnic influences, readiness, the speed of learning, the
value on leaning, the self-confidence of learner". Likewise, Morrison, Ross, & Kemp (2004, p.59-71)
found that learners' academic achievement, prior knowledge, age and maturity levels, motivation and
attitudes, expectation and professional desires, time management experience, previous and existing
work and work experiences, skills have differentiated cognitively, emotionally, socially and
physiologically in terms of their ability to work under different environmental conditions. The period of
study process with reference to similarities, but it also has to take into account the differences. In this
context, the value of education is related to presenting training activities for the individual's areas of
ability, interest and intelligence and a teaching practice is successful to the degree that taking into
account the cognitive, emotional, social, and physiological characteristics of the target students (Aktepe,
2005; Kuzgun & Deryakulu, 2006, p.9).

132



Burcu GURKAN & Ahmet DOGANAY — Cukurova Universitesi Egitim Fakiiltesi Dergisi, (48)1,2019, 131-175

A teacher is one of the most important elements of the education system with the knowledge, skills
and attitudes she/he has. Teachers who are practitioners of the curriculum should be able to put
together many factors such as method, content, material, classroom structure, student characteristics
for effective teaching. This is important for the effectiveness of the curriculum. All services in the school
are for students and shaping the teaching according to their characteristics is necessary for attaining the
aims of education. The curriculums of student-centered systems value every student equally and have a
flexible structure that can be adapted to the student's situation. In this context, the diversification of
teaching based on individual differences is both expected from teachers and anticipate them to possess
it. Efficiency is defined as the knowledge and ability to fulfill one's duty to conduct a work (TDK, 2017)
and the ways in which individuals perceive their efficiency shape their subsequent actions. The teaching
profession is complex in its nature and the expectations of teachers to what to know and to be able to
do what has a constantly changing dynamic nature (TED, 2009, p.4). Teacher efficiency is the belief in
the ability of teachers to organize and conduct the actions needed to successfully perform a specific
teaching task in a particular context (Tschannen-Moran, Woolfolk-Hoy, & Hoy, 1998) and It is a concept
developed in the context of Bandura's social cognitive theory. Conceptually, self-efficiency is the
perception of an individual's capacity to organize and successfully exhibit the activities necessary to
demonstrate a certain performance (Bandura, 1997; Shunk, 2009, p.105).

How teachers perceive their efficiency both affects designing and evaluating classroom teaching
activities, classroom and time management as well as students' academic achievement, class
participation, motivation etc. Teachers with a high perception of teaching efficiency devote their time to
in academic learning predominantly, create sufficient experiences for their students, provide students
with learning difficulties the success they need and reward them for their success (Gibson &Dembo,
1984). On the other hand, teachers with low teaching perceptions devote their time to non-academic
studies, give up the students when they do not get fast results, criticize their students for their
characteristics, and are in a tendency based on negative sanctions (Gibson & Dembo, 1984; Woolfolk &
Hoy, 1990; Bandura, 1993). As Cubuk¢u & Girmen (2007) point out, individuals' beliefs in their
capacities are shaped by what they can do with the knowledge and skills they possess; According to
Izgar & Dilmag (2008), teachers' achievement belief in the fulfillment of their duties and responsibilities
ensures that they reach their desired goal sooner.

Today's teaching concept is openly advocating that every individual can learn in appropriate
conditions. In the context of vocational education, teachers' knowledge about the subject and efforts to
construct teaching should be emphasized and must be questioned. General self-efficiency of teaching
profession consists of 6 qualification areas, 31 sub-competencies and 233 performance indicators
published by the Ministry of National Education in our country in 2012, which are published and
updated in 2017. Within this scope, the emphasis was placed on the sub-sufficiency of "diversifying
education by considering individual differences" which is one of the six competencies among the general
self-efficiency of the learning and teaching process. Ministry of National Education recently finalized the
teaching profession's general efficiency and in this context, 3 basic competence fields namely
"professional knowledge", "professional skills", "attitudes and values" and 65 indicators related to
efficiency and efficiency belonging to these fields were published on December 2017. Within the scope
of the professional competence area of the teachers, there is a demonstration "B.1.3. Prepare flexible
instruction plans considering the individual differences and socio-cultural characteristics of the
students."This criterion requires teachers' efficiency to be examined in identifying the individual
differences of students and performing practices related to the emerging situation. Furthermore, the
perception of efficiency of candidate teachers in the pre-service training process is important in the
development of teacher training curriculums. According to Ozdemir (2008), personal judgments, self-
efficiency beliefs and perceptions play an important role in teachers' and candidate teachers' to perform
qualified teaching and to overcome the problems they encounter in the teaching process.

When the relevant literature in Turkey is examined, the existence of a large number of researches
which have been carried out with teacher, teacher candidate and students for the perception of self-
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efficiency has been found in our country. There are quantitative research-based studies in which the
differences of self-efficiency perceptions of primary school teachers in terms of variables such as gender
education status, seniority, age, number of students, years of service, school environment, student self-
concept, the teaching of critical thinking (Korkut Babaoglan, 2012; Ozerkan, 2007; Yesilpinar&Doganay,
2014; Yiimaz&Cokluk-Bokeoglu, 2008) are investigated. There are also studies mostly based on
quantitative research, in which the self-efficiency perceptions of primary school teacher candidates are
examined in terms of many variables such as education of science, teaching music, outcome
expectation,gender, age, school type, school, department, class level, achievement level, high school
where they graduated , preference order the specialty and reason of the preference, willingness for
curriculum preference, conceptions on being a teacher, attitude towards a job, the teaching of critical
thinking (Akbas & Celikkaleli, 2006; Capri &Celikkaleli, 2008; Cevik, 2011; Demirtas, Cdmert &0zer, 2011;
Durdukoca, 2010; Karaduman & Emrahoglu, 2011; Oguz, 2012; Ozdemir, 2008; Saracaloglu, Yenice
&0zden, 2013; Uysal & Késemen, 2013; Yesilpinar & Doganay, 2014). However, there has been no study
aimed to determine the perceptions of primary school teachers and candidate teachers regarding the
design and implementation of the teaching process based on individual differences. While the
adaptation of teaching to the individual differences of the learners is a constant emphasis on the studies
on teacher competencies it is also required to be questioned (TED, 2009, p.8). In this respect, the
research question poses the question "How are the efficiency perceptions of primary school teachers and
candidate teachers for designing and implementing teaching based on individual differences?".In this
context, the aim of the study is to determine the primary school teachers and teacher candidates'
perceptions of efficiency in designing and implementing teaching based on individual differences. The
following questions guided throughout the study:

1. How do the primary school teachers and teacher candidates explain the concept of individual
difference and the process of teaching based on individual differences?

2. What is the educational status of the primary school teachers and teacher candidates related to
the teaching process based on individual differences?

3. How do the primary school teachers and teacher candidates explain prior knowledge and skills,
the speed of learning and the level of reasoning, learning styles, and the predominant
intelligence areas?

4. What are the primary school teachers and teacher candidates' perceptions of efficiency and
reasons on designing and implementing the course based on prior knowledge and skills, the
speed of learning and the level of reasoning, learning styles and multiple intelligence areas?

Method
Research Design

This research is designed according to the phenomenology which is one of the qualitative research
methods. Phenomenology study is a research design that aims to gain an in-depth understanding of the
meaning or nature of the experience of individuals, which brings individuals' perceptions and
experiences from their perspectives to the fore (Ersoy, 2016, p. 55; Patton, 2014, p.104). In this
research, the focus is to determine the efficiency perceptions of the primary school teachers, working in
different socio-economic schools, and the primary school teacher candidates, studying in both state and
foundation universities, on designing and implementing the teaching process based on individual
differences. Furthermore, the primary school teachers and teacher candidates’ reasons for efficiency
perceptions on designing and implementing the teaching process based on individual differences was
also focused.

Participants
Participants consisted of 23 primary school teachers working in state and foundation schools in

Adana and Gaziantep during the 2017-2018 academic year and 20 primary school teacher candidates
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from a foundation university in Gaziantep. Participants were selected according to the criterion
sampling. The fact that primary school teachers are experienced and primary school teacher candidates
have completed teaching-based courses are accepted as criteria. The opinions of the teachers and the
school administration were also taken into consideration in determining the socio-economic conditions
of the schools where the participating teachers are working. The professional seniority of the primary
school teachers ranges between nine and 38 years. 13 of the teachers are female, and 10 are male. 10 of
the primary school teachers are working in the schools from lower socio-economic level, six in the
middle and seven in the upper socio-economic level schools. 4 of the teachers are teaching the second
grade, 12 of them are teaching 3™ grade, and 7 of them are teaching 4™ grade. 17 of the primary school
teacher candidates are female, 3 of them are male, and 11 of them are in the 3™grade, and 9 of them
are in the 4% grade.

Data Collection Tools

Interviewing is the primary data collection tool for obtaining the underlying structure and reality of
experience in phenomenology research (Merriam, 2013, p.43). Additionally, phenomenology studies
cover various data sources such as poetry, observations and documents (Creswell, 2016, p.79). In this
context, data were collected through "Demographic Characteristics Form”, "Semi-Structured Interview
Form Based on Individual Differences” and "Daily Lesson Plans” which were developed by the
researchers. In the form of demographic characteristics, there are items included gender, school type,
socio-economic level of the school, level of education, professional seniority, working hours in the
schools worked and interview dates in terms of primary school teachers. In the form of demographic
traits there are also items about gender and in which class level they are for the primary school teacher
candidates. In terms of individual differences in the semi-structured interview form, there were
questions about «prior knowledge and skills, the speed of learning and the level of reasoning, learning
style, multiple intelligences». The prepared interview form was first presented to the field experts, and
then a pilot study was conducted with five primary school teachers for the clarity of the questions. The
form was finalized in line with expert opinions and results obtained from the pilot study.

Data Collection Procedure

In the study, the data were obtained with the interviews which were held during September and
during the first week of October on the dates when primary school teachers and teacher candidates
were available. The recorder was used during the interviews. In the research process, many of the
teachers stated that they were uncomfortable with the use of a voice recorder, and their opinions were
written on a paper with a quick note-taking technique. In order to avoid data loss, teachers' views were
read and confirmed at the end of the process. Interviews generally took 25 to 30 minutes with primary
school teachers and 15 to 20 minutes with teacher candidates. In the interviews conducted with the
primary school teacher candidates, the opinions of the 3 teacher candidates were not included in the
dataset because of obtaining opinions about one or two questions as well as because of the irrelevance
of their opinions regarding the research. The samples of daily lesson plans samples were taken from the
teachers after the interview.

Data Analysis

Primary school teachers and candidate teachers were serialized and "T" for the primary school
teachers and "TC" for the teacher candidates were used to represent the participants. The data
obtained after the interviews were transferred to the computer and two data sets of 62 and 57 pages
belonging to the primary school teachers and teacher candidates were obtained. According to the
method of content analysis, the data were first converted into codes and then converted into findings
by arranging them to the related themes. Findings of the study were transferred in the form of tables
and frequency values. In the research findings, a direct citation was given for the opinions, and each
quote was sorted according to the order of the teachers (T1), (T2) and etc. (TC1) and (TC2) for teacher
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candidates. In the research, the documents obtained from the curricula were transformed into findings
according to the descriptive analysis technique.

Validity and Reliability Study

Lincoln &Guba (1985) state that the expert controls is the most important method in ensuring the
reliability of a study (Creswell & Miller, 2000). In this study, the data were given to a specialist who
worked on "self-efficiency", the consistency between the encoder analyzes was investigated with the
formula of "P (Percent of Reconciliation) = [Na (Opinion Units) / Na (Opinion Units) + Nd (Visibility
Separation)] X100" " which was suggested by Miles & Huberman (1994, p.64). The reliability value of the
two encoders was found as 86%, and unity was achieved by working on the unfamiliar themes or codes.

Findings

The findings of the study were presented in the order given below according to the sub-objectives.A
separate title was created for each sub-purpose.

Findings Related to the Individual Differences Concept Perception

In Table 1, the cognitive structures of individual differences and concept perceptions of primary
school teachers and teacher candidates are presented in relevant themes.

Table 1.

Findings related to Individual Differences Concept Perceptions of Primary School Teachers and Teacher
Candidates

Primary School Teachers

Theme Codes Frequency

perception, ability, intelligence quotient and level,
learning style, cognitive development, self-awareness,

Cognitive difference e . . ) . 27
imagination, perspective, readiness, learning period,
learning level
Affective difference interests, favour, admirations, desires, personality 20
structure, preferences, curiosity
Physiological structure physical appearance 6
difference
Psychomotor difference actions 2
Uniqueness individual authenticity 2
Social difference family structure and culture of upbringing 1
Guidance discovering good side 1
Total 59
Primary School Teacher Candidates
Theme Codes Frequency
Distinctiveness uniqueness difference, individual authenticity 18
dominant intelligence area, intelligence level, perception 13

style, the level of reasoning, ability, prior knowledge,

Cognitive difference .
learning style
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Affective difference appreciation, fear, motivation, personality traits, 12
psychological structure, attitude, sadness, anger, joy

Physiological structure physical appearance 9
difference

Social difference family structure, customs, material and moral life 3
Theory multiple intelligence 1
Total 56

When Table 1 is examined, it is seen that the individual differences concept perceptions of primary
school teachers were coded as cognitive difference that includes "perception, ability, intelligence level
and quotient, learning style, cognitive development, self-awareness, imagination, perspective,
readiness, learning period, learning level" (f=27), affective difference that includes “interests, tendency
to love, admirations, desires, personality structure, preferences, curiosity" (f=20), physiological
structure difference that includes "physical appearance"(f=6),psychomotor difference that includes
"actions" (f =2), uniqueness that “includes individual authenticity" (f =2), social difference that includes
"family structure and culture of upbringing" (f=1),guidance that includes "discovering good side"(f =1).
Some quotes from the views of teachers on this theme and categories are given below:

«Physical structure, mentality, family structure, environment, the culture where the individual came from
describes the individual differences. » (T4)

«The intelligence that comes to mind when we talk about individual differences is, in fact, the difference
of ability, personality traits, cognitive styles, etc., from individual to individual. Even peers and even twins
differs in terms of intelligence, interest, personal development, and so on. This difference is not a
negative or disadvantageous aspect but rather it is richness if used correctly. » (T6)

«l can describe it as the fact that each student is in a different structure, the interests, talents and
curiosities differ from each other, and also the learning period and level of each student is different. »
(T18)

When Table 1 is examined, it is seen that the individual differences concept perceptions of primary
school teacher candidates were coded distinctiveness-uniqueness as '"difference, individual
authenticity" (f=8),cognitive difference as "dominant intelligence area, intelligence level, perception
style, the level of reasoning, ability, prior knowledge, learning style" (f=13), affective difference as
"appreciation, fear, motivation, personality traits, psychological structure, attitude, sadness, anger, joy"
(f=12), physiological structure difference as "physical appearance" (f=9), social difference as "family
structure, customs, material and moral life" (f=3) and theory as "multiple intelligence" (f=1). Some
quotes from the views of teacher candidates on this theme and categories are given below:

“Every individual has their own attitude. There is no such a thing as stereotyped human being. Each
person's view, understanding and reaction to the events are different. Multiple intelligence theory is also
a concrete example of the existence of individual differences.” (TC2)

«They are physical and emotional situations that the individual possesses. The individual's material
and spiritual experience can also be subject to this disparity. The joys, sorrows, anger, height, hair, things
they love or dislike are the differences between individuals. » (TC7)

Findings Related to Describing the Education Process based on Individual Differences

In Table 2, findings related to the states of primary school teachers and teacher candidates
explaining the teaching process based on individual differences are presented.
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Table 2.

Findings Related to Primary School Teachers' and Teacher Candidates' State of Explaining the Education
Process Based on Individual Differences

Primary School Teachers

Theme Codes Frequency
preferring different teaching methods and techniques,
organizing plans and activities based on individual
differences, benefiting from student's experience,

Learner centeredness  benefiting from different skills, diversity and regulation of 12
teaching according to multiple intelligences, education
appropriate to the skills of students, student recognition
practices

Additional teaching individual teaching, peer education, home teaching, 6

service devotion during breaks

Reinforcement Reinforcement education for the inclusive student, school

education counselling's support, involvement of the parents in the 3
process

Affective contribution education with showing interest-love, creating a positive 2
classroom atmosphere

Teacher efficiency education in the direction of the teacher's own ability and 1
knowledge

Total 24

Primary School Teacher Candidates
Theme Codes Frequency
preferring different teaching methods and techniques,

Learner centeredness stut'jent recognltlon practlce§, cooperative .educatlon 17
period, teaching based on different perception levels,
education based on different individual levels, education
oriented to needs, using different materials

Teaching model philosophy of mastery learning model, preparation of the 2
appropriate time and environment

Teacher influence commitment to value judgments of teachers 1

No idea - 2

Total 22

When Table 2 is examined, it is seen that the primary school teachers explain the education process
based on the individual differences with subtitles like learner centeredness that is "preferring different
teaching methods and techniques, organizing plans and activities based on individual differences,
benefiting from student's experience, benefiting from different skills, diversity and regulation of
teaching according to multiple intelligences, education appropriate to the skills of students, student
recognition practices" (f=12), additional teaching service that is "individual teaching, peer education,
home teaching, devotion during breaks" (f=6), reinforcement education that is "reinforcement
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education for the inclusive student, school counselling’s support, involvement of the parents in the
process" (f=3), affective contribution that is "education with showing interest-love, creating a positive
classroom atmosphere" (f=2), and teacher efficiency that is "education in the direction of the teacher's
own ability and knowledge" (f=1). Some teacher opinions about this situation are given below.

«l am trying to create a classroom environment where everyone can be happy and enjoy the sense of
accomplishment. They cannot do mathematic by instruction so | sing, | teach by playing games. | do not
think it is right for 5 of 3 students in a class to come to the forefront. I'm moving according to the slow
learners, I'm trying to find the middle way. Of course others are bored motivate them to peer education
in the form of dividing the class, classical group separation. There are students at every level, in each
group. | am always involving the parents in the process make them go to each other's house and have a
group work. » (T3)

«Each student is different in learning skill, learning style, and ability to show what he or she is learning.
The first step in this process is to get to know the students. The next step is to plan, design and
implement teaching models, taking the differences into account for the learning outcomes to be taught,
and get feedback. » (T22)

Two of the participant primary school teacher candidates could not provide a description of the
teaching process based on individual differences. The remaining 18 primary school teacher candidates
explained the education based on individual differences as learner centeredness that is "preferring
different teaching methods and techniques, student recognition practices, cooperative education
period, teaching based on different perception levels, education based on different individual levels,
education oriented to needs, using different materials" (f=17), teaching model that is "philosophy of the
mastery learning model, preparation of the appropriate time and environment" (f=2), teacher influence
that is "commitment to value judgments of teachers" (f=1). Teacher opinions about this situation are
given below.

«We can refer that as a teaching process plan which takes individual differences into account by using
different activity materials, for students with individual differences. » (TC3)

Findings of Educational Status Related to Teaching Individual Differences

In table 3, the findings of the educational status of primary school teachers and teacher candidates
about having education related to the teaching based on individual differences are presented.

Table 3.

Findings of the Educational Status of the Participants about Having Education Related to the Teaching
Based on Individual Differences

Primary School Teachers Who had Education

Theme Codes Frequency

active learning seminar, learner-teacher seminar, the training
seminar for gifted children, education for children with

In-service trainin ) S . ) . . } 13
& attention deficit, education seminar for children with learning
disabilities, braille alphabet education for visually impaired
students
Pre-service training special education course 1
Reading the source following personal development books 1
Total 15

Partially Educated Primary School Teachers
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Theme Codes Frequency
Pre-service training theory courses at university 5
Personal experience individual effort and experience 2
Teacher support getting help from coterie 1
Total 8

Primary School Teacher Candidates Who had Education

Theme Codes Frequency

Pre-service training teaching principles and methods lesson, individual recognition 13
techniques lesson, one section in teaching lessons

Primary School Teacher Candidates Who did not have Education 7

Total 20

When Table 3 is examined, it is seen that the primary school teachers explain in-service training as
"active learning seminar, learner-teacher seminar, the training seminar for gifted children, education for
children with attention deficit, education seminar for children with learning disabilities, braille alphabet
education for visually impaired students" (f=13), pre-service training as "special education course" (f=1),
reading the source as "following personal development books" (f=1). The partially educated primary
school teachers explain pre-service training as "theory courses at university"(f=5),personal experience
as "individual effort and experience" (f=2), and teacher support as "getting help from coterie" (f=1).
Seven of the primary school teacher candidates explained that they did not receive any education
related to the teaching process based on individual differences. The education process of the primary
school teacher candidates who stated that they received an education is under the title of pre-service
training that is "teaching principles and methods, recognition techniques lesson, one section in teaching
lessons" (f=13). Some excerpts from primary school teachers' and teacher candidates' views on this
topic are given below.

«First, | had an active learning seminar. Later, | had the learner-teacher seminar. At university, theory
and practice are so different, it is said that you are going to experience only when you go to teaching in
classes, of course it is not even being said. There was something in the formation classes that was said
but it was not enough but there were things for the integration training for those students we only took
in the special education class. » (T4)

«In a course we had at university - | do not remember the name of the course- | was interested in the
theory of multiple intelligences. We were informed about musical intelligence, visual intelligence,
kinesthetic intelligence, numerical, verbal, logical, spatial intelligence. Of course, when we start our
profession, it was left to our own talents. (Laughing). But it certainly has to be discussed. | think also the
learning styles associated with this theory has been explained. We may have made presentations by
doing group work on these, but | do not remember clearly. » (T6)

«I did not receive any special training in the teaching of individual differences. During my undergraduate
studies, I learned about individual differences in a course content by taking courses. » (T10)

«Each individual has his own behavior and attitudes. There is not a stereotype of the human being. Each
person's view, understanding and reaction to the events are different. Multiple intelligence theory is also
a concrete example of the existence of individual differences. « (TC2)
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Findings related to the identification of Prior Knowledge and Skills, the State of the Designing and
Implementing the Course according to the Prior Knowledge and Skills and Perceptions of Efficiency

In the study, it was questioned how primary school teachers and candidates designed/will design,
implemented/will implement the course for students with different prior knowledge and skills, and
whether they considered themselves adequately in this regard. Some quotation related to the views of
primary school teachers and teacher candidates are given below:

«In the planning and preparation sections of the lesson, | start the lesson with the stimulation of a story
and questions about the prior information. If it is not at a sufficient level, | create a certain level again
with both visual and auditory presentations. | make an appropriate assessment for each student with
different questions. | always consider myself inadequate, | so | can't develop myself. | do not consider
myself adequate in any subject or study. Because | think that this point of view will prevent you from
developing. Also, when | say 1 am done | saw that there was always another window, especially for my
students.»(T6)

«In order to learn their prior knowledge, | usually test out for the new subject, concept, process, principle
and so on. Or, | can do question-and-answer before the next subject. | am adequate because | am doing a
master's degree apart from undergraduate education. | updated my current information in the field of
education.»(T12)

«l would try to determine the prior knowledge and skills of the students by dramatization in the first
grade because they are in their playing period. | would try to apply different methods because students
would not be at the same level. For instance, if the worksheet that | gave a student, who completed
her/his development and has a high level of skills, is completed | would try to keep him occupied. | would
give the second grader a worksheet and try to satisfy her/him. | would help the slow learner and support
her/him myself to finish it. | am in the 3rd grade and of course, | think that some things have not clear
yet but | believe in time | will complete myself and become an adequate teacher.»(TC8)

As a result of the analysis, it was found that primary school teachers determine the prior knowledge
and skills of the students by "asking questions, clues, reading comprehension activities, speaking and
communication, dramatization, classroom observation, relating to daily life, investigating through cases"
during the education process (f=14), and by "written test, placement test, asking question" during the
lesson start(f=11).Primary school teachers stated that they design and practice the lesson for students
with different prior knowledge and skills by different teaching methods (f=13) as "educational play,
storyfication, painting, drama, writing poetry, visual and audio presentation, organizing information
contest, research, peer education, individual study", level focused(f=8) as "assessment appropriate to
their levels, considering the average level, convenience to the classroom level, suitability to the slow
learner, giving homework", teaching principles(f=1) as "from simple to complex, from known to
unknown", and guidance support(f=1) by planning the lesson with school counselor.

As a result of the analysis, it was found that the primary school teacher candidates can determine
the prior knowledge and skills of the students by "educational play, observation, communication, asking
question, determining the development level, brainstorming, group works" during the lessons(f=23) and
by "formative assessment (midterm exam)" during the lesson start(f=1). Besides, it is stated that the
primary school teacher candidates can design and practice different education practices like "multiple
intelligence theory, educational game, dramatization, additional activity, different activity, making visual
and auditory presentation, using worksheets, using paintings, individual support, preparing a flexible
curriculum" for students with different prior knowledge and skills(f=16).In the research, the efficiency
perceptions of primary school teachers on designing and practicing the lessons according to different
prior knowledge and skills of the students were questioned. The teachers' perception of efficiency is
stated as "no, | do not consider myself efficiency" (f=10), "I consider myself relatively efficiency" (f=8)
and "yes, | consider myself efficiency" (f=5). Primary school teacher candidates perceive themselves as
"no, I do not consider myself efficiency" (f=16), "I consider myself relatively efficiency" (f=3) and "yes, |
consider myself efficiency” (f=1). The findings of the research in which the reasons for perceptions of
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primary school teachers and teacher candidates on designing the lesson according to different prior
knowledge and skills and perceptions of efficiency are also being questioned are presented in Table 4:

Table 4.

Findings related to the Perceptions of Efficiency Reasons for Designing and Implementing the Lesson
According to Different Prior Knowledge and Skills

Reasons for Primary School Teachers who Consider Themselves as Inefficiency and Relatively
Efficiency

Theme Codes Frequency

Professional the inadequacy of experience, obstruction of the 13
development/ experience  development because of considering oneself as

efficiency, lack of necessary education, effort to make

the best, blurring of the teacher's efficiency because

of the test technique

Applicability of existing excess of academic, scientific methods and 3
curriculum techniques, the load of course schedule, insufficient

time
Environment the nature of the working environment factor, the 3

inadequacy of parent support

Total 19

Reasons for Primary School Teachers who Consider Themselves as Efficiency

Theme Codes Frequency
Professional continuing graduate education, reading educational 5
development/ experience books, dependence on observations, attending

seminars
Total 5

Reasons for Primary School Teacher Candidates who Consider Themselves as Inefficiency and
Relatively Efficiency

Theme Codes Frequency

Professional inadequacy of experience 18
development/ experience

Pre-service training continuing university education 1

Total 19

Reasons for Primary School Teacher Candidates who Consider Themselves as Efficiency

Language skills communication and expression efficiency 1

Total 1

According to the findings presented in Table 4, the primary school teachers who consider themselves
as inefficiency and relatively inefficiency attributed this to these factors; professional
development/experience that is "the inadequacy of experience, obstruction of the development
because of considering oneself as efficiency, lack of necessary education, effort to make the best,
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blurring of the teacher's efficiency because of the test technique" (f=13), application of existing
curriculum that is "excess of academic, scientific methods and techniques, the load of course schedule,
insufficient time" (f=3), environment that is "the nature of the working environment factor, the
inadequacy of parent support" (f=3). The primary school teachers who consider themselves as
efficiency, on the other hand, showed professional development/experience that is "continuing
graduate education, reading educational books, dependence on observations, attending seminars" as
the reason (f=3). The primary school teacher candidates who consider themselves as inefficiency and
relatively inefficiency emphasized to pre-service training because of "inadequacy of experience" (f=18)
and pre-service training because of "continuing to graduate education" (f=1). One of the primary school
teacher candidates stated that s/he relies on her/his language skills because of "communication and
expression efficiency" (f=1).

Findings Related to Designing and Implementing the Lesson and Perceptions of Efficiency According to
the Speed of Learning, the Level of Reasoning

In the study, how the primary school teachers and teacher candidates designed/will design,
implemented/will implement the lesson for students with different learning and the level of reasoning
and do they consider themselves as efficiency in this was being investigated. Some of the quotations of
primary school teachers and teacher candidates on this issue are given below.

«I mean, not thoroughly. But in some subjects | work in two separate levels or in three separate levels, or
at the beginning | start from easy and make it harder in the development process. Apart from that, in
activities we will do in visual arts, | try to give the easy task to children who can do better and give the
hard tasks to children who can do better and faster by bringing a few different topics related to the same
subject. It is not enough. | do not feel myself that way. | cannot feel | can keep up with that child.
Sometimes it is not possible them to reach my goals ... Perhaps, because | am not satisfied with slight
development. »(T4)

«l make sure that the student will be fully attentive to the material or object that has been brought or
will be brought to the class. | think that | can attract the attention of all the students who have different
the speed of learning with the surprises which are done in the class. | consider myself efficiency. Because
even the worst student can express her/his opinions about the subject taught even with minimal
expression. »(T11)

«If some students have a high speed of learning, | try to make them solve the examples at a difficult level
in the class when we solve problems after teaching the topic. For students with low speed of learning, |
try to explain how to solve the example while observing the students. | consider myself inefficiency in this
regard because | have no practice experience in the field. »(TC13)

As a result of the analyzes made, it is found that primary school teachers design and implement their
lessons based on the student relativism principle by using teaching methods like "repetition, keeping
attention and curiosity alive, giving right to speak, benefiting from peer education, involving parents to
the process, individual learning, group work, drama, questioning" (f=20), and by using student
relativism principle like "devoting to each student a different time and period, asking questions suitable
to the level, planning the lesson according to different levels, planning the lesson according to the
average level, evaluating the student development individually, following the development, not using
one-type activity, using different methods and techniques" (f=11).Primary school teacher candidates, on
the other hand, stated that they can design and implement the lesson by using teaching methods like
"using current methods and techniques, taking family support, peer education, individual teaching,
supporting with examples, repetition, peer education, group work, educational games, making them
communicate", by using student relativism principle like "benefiting from different sources, preparing
different worksheets, planning the lesson according to low level of reasoning, planning the lesson
according to average level of reasoning, separating into groups according to level, preparing additional
activities, detecting the students' deficiencies" (f=16), and by using affective outcome like "making them
like the lesson, ensuring the motivation" (f=2).
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In the research, the perceptions of primary school teachers and teacher candidates on designing and
practicing the lessons according to different the speed of learning and the level of reasoning of the
students and the reasons for this situation were questioned. The obtained findings showed that the
teachers' perceptions are stated as "yes, | consider myself efficiency" (f=10), "I consider myself
relatively efficiency" (f=7), "no, | do not consider myself efficiency" (f=6); and the primary school
teacher candidates' perceptions are stated as "no, | do not consider myself efficiency" (f=13), "I
consider myself relatively efficiency" (f=4), and "yes, | consider myself efficiency" (f=3). The findings of
the research in which the reasons for perceptions of primary school teachers and teacher candidates on
designing and implementing the lesson according to different speed of learning and the level of
reasoning, which were also being questioned, are presented in Table 5.

Table 5.

Findings Related to the Reasons for Perceptions of Primary School Teachers and Teacher Candidates on
Designing and Implementing the Lesson According to Different the Speed of Learning and the level of
Reasoning

Reasons for Primary School Teachers who Consider Themselves as Inefficiency and Relatively

Efficiency
Theme Codes Frequency
Professional development/ the inadequacy of vocational education, desire to 6
experience achieve better, failing to reach the student

Applicability of existing the inadequacy of physical conditions, the
curriculum inadequacy of time and equipment, the load of the

5
course schedule
Environment parental indifference 1
Total 12
Reasons for Primary School Teachers who Consider Themselves as Efficiency
Theme Codes Frequency
trusting in the effort to reach every student, doing 5
. research, relying on professional development,
Professional development/ Lo ying . P P '
. believing in observations, even the lowest student's
experience - .
ability to express herself/himself
Teaching technique including visual, written and oral activities, playing 4
games, recalling, storifying the subject
Learner's features homogeneous class characteristic 2
the success of making them to reach the learning
. outcome, even the lowest student's ability to
Learning output . 2
express herself/himself
Total 13

Reasons for Primary School Teacher Candidates who Consider Themselves as Inefficiency and
Relatively Efficiency

Theme Codes Frequency

Professional development/  inadequacy of vocational education, desire to 16
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experience achieve better
Pre-service training inadmissibility of courses 1
Total 17

Reasons for Primary School Teacher Candidates who Consider Themselves as Efficiency

Professional knowledge relying on the method and technical knowledge 3

Total 3

According to Table 5, the primary school teachers who consider themselves as efficiency stated
professional development/experience that is "trusting in the effort to reach every student, doing
research, relying on professional development, believing in observations, even the lowest student's
ability to express herself/himself" (f=4), teaching technique that is "including visual, written and oral
activities, playing games, recalling, storifying the subject" (f=4), learner's features that is "homogeneous
class characteristic" (f=2) as reasons. The primary school teachers who consider themselves as
inefficiency and relatively inefficiency stated professional development/experience that is "the
inadequacy of vocational education, desire to achieve better, failing to reach the student" (f=6),
applicability of existing curriculum that is "the inadequacy of physical conditions, the inadequacy of
time and equipment, the load of the course schedule" (f=5) and environment that is "parental
indifference" as reasons. The primary school teacher candidates who consider themselves as inefficiency
and relatively inefficiency stated professional development/experience that is "inadequacy of
vocational education, desire to achieve better" (f=16) and pre-service training that is "inadmissibility of
courses" (f=1) as reasons. The primary school teacher candidates who consider themselves as efficiency
stated professional knowledge that is "relying on the method and technical knowledge" (f=3) as
reasons.

Findings related to Determining Learning Styles, Designing and Implementation Conditions and
Perceptions of Efficiency

In the study, how primary school teachers and teacher candidates determine the learning styles of
students, how they designed/will design, implemented/will implement the lesson according to the
learning styles of students and do they consider themselves as efficiency in this was being investigated.
Some of the quotations of primary school teachers and teacher candidates on this issue are given below.

«In general, | do not apply different styles in the class. | use projections. | saw that they learn better by
seeing and hearing. | can give them as writing. | cannot apply a different style to each child. | teach to
the whole. | say them to write down a little quote where it needs to be drawn. It is intermediate | guess. |
have a lot to learn.»(T2)

«| determine. There are learning style tests. There are internet sites that do these tests. | do activities
that cover all learning styles. | do experiments that everyone can do in class. | show the experiment to
each student. | teach the subject by using tools and equipment. | ask questions, | make anyone answer
whether they rise hand or not. | make students to find the answers. | give examples from daily life,
current events. | use the board well. | take students in front of the board whether they rise hand or not, |
made them do a drawing, solve problems. | use slides about the subject. Let students have opportunities
to ask questions and find answers. | make sure the topic is repeated. | make students to summarize the
subject with their own words. | write summary and important points on the board. | consider myself
efficiency. | improved myself. | have observed students for many years. »(T19)

«Il have to know them very well in order to determine the learning styles of the students. | determine
their styles by presenting these styles to students, by discovering their interests. For example, | could
teach math in physical education lessons by playing or racing. | can teach science visually by using
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materials. | can teach history by using logical-mathematical reasoning and reinforce by giving cause-
effect. That's why | consider myself efficiency. »(TC7)

In the study, 22 of the primary school teachers stated that they determined the learning styles of the
students through "observation and experience” (f =19) and "using inventor”(f=3) and one of them
stated that she/he does not determine the learning style of the students. Teachers expressed that they
design and implement the lesson for students with different learning styles with different learning
applications like "singing, dramatization of the reading texts, writing poem, storifying, stimulation,
drawing/painting, role playing, learning by writing, relating with other courses, playing educational
games, making them communicate, experimenting, asking question, making student to find the answer,
ensuring the active participation of each student, giving examples from daily life, expressing with their
own words, repetition, triggering different sense organs (f=29) and materials like "using
projection/slides, using CD for students who cannot learn verbal topics, benefiting from library, using
the board, using laboratory-workshop" (f=6) and “teaching in an average way, individual attention" (f
=2). While (f=18) of primary school teacher candidates said that they determine the learning styles of
students through "observation and experience"(f=17) and "concept teaching"(f=1), two of the teacher
candidates stated that they have no idea about this issue. The primary school teacher candidates who
said that they can determine the learning styles, stated that they can design and implement the lesson
through different teaching practices like "singing, animating, simulating, drawing/painting, relating with
other courses, playing educational games, giving examples from daily life, benefiting from multiple
intelligence applications, creating a lively classroom atmosphere, asking question, going down to
imagination world" (f=25) and using materials like "watching video, using projection/slides” (f=3).

In the research, the perceptions of primary school teachers and teacher candidates on designing and
practicing the lessons for students with different learning styles were questioned. The obtained findings
showed that the primary school teachers' perceptions are stated as "no, | do not consider myself
efficiency" (f=10), "yes, | consider myself efficiency" (f=9), and "I consider myself relatively efficiency"
(f=4); the primary school teachers' perceptions are stated as "no, | do not consider myself efficiency"
(f=11) and "yes, | consider myself efficiency" (f=9). The findings of the research in which the reasons for
perceptions of primary school teachers and teacher candidates on designing and implementing the
lesson for students with different learning styles was questioned are presented in Table 6.

Table 6.

Findings Related to Reasons of Perceptions of Designing and Implementing Lesson According to Learning
Styles

Reasons for Primary School Teachers who Consider Themselves as Inefficiency and Relatively

Efficiency
Theme Codes Frequency
Professional inadequacy of vocational education 12
development/ experience
Applicability of existing inadequacy time, load of course schedule 2
curriculum
Total 14

Reasons for Primary School Teachers who Consider Themselves as Efficiency

Theme Codes Frequency
Current curriculum adequate activities 5
Professional considering experience as enough 2

146



Burcu GURKAN & Ahmet DOGANAY — Cukurova Universitesi Egitim Fakiiltesi Dergisi, (48)1,2019, 131-175

development/ experience

Testing tool being able to use a learning style determination scale 2

Total 9

Reasons for Primary School Teacher Candidates who Consider Themselves as Inefficiency and
Relatively Efficiency

Theme Codes Frequency

Professional inadequacy of experience 11
development/experience

Total 11

Reasons for Primary School Teacher Candidates who Consider Themselves as Efficiency

Pre-service training relying on the educational process, relying on method 9
knowledge

Total 9

When the findings presented in Table 6 were examined, it was found that the primary school
teachers who consider themselves as inefficiency and relatively inefficiency stated professional
development/experience "inadequacy of vocational education" (f=12) and applicability of existing
curriculum "inadequacy time, load of course schedule" (f=2) as reasons. The primary school teachers
who consider themselves as efficiency stated current curriculum "adequate activities" (f=5),
professional development/experience "considering experience as enough" (f=2) and testing tool "being
able to use a learning style determination scale" as reasons. The primary school teacher candidates who
consider themselves as inefficiency and relatively inefficiency stated professional
development/experience "inadequacy of experience" (f=11) and the ones who consider themselves as
efficiency stated pre-service training 'relying on the educational process, relying on method
knowledge" (f=9) as reasons.

Findings related to Identification of Dominant Intelligence Quotient, Designing and Implementing
Multiple Intelligence Activities and Perception of Efficiency

In the study, how primary school teachers and teacher candidates identify the dominant intelligence
quotient of students, how they designed/will design, implemented/will implement the lesson according
to the multiple intelligence activities and do they consider themselves as efficiency in this was being
investigated. Some of the quotations of primary school teachers and teacher candidates about multiple
intelligence practices are given below:

«l cannot identify... | think I'm inefficiency. | am Inadequate especially in the development of musical and
visual intelligence. »(T10)

«First, | teach in a way that it appeals to the whole classroom. Then | identify the students who do not
understand with the measurement-evaluation, | teach the subject in different ways. The most important
assistant here is the power observation. | distinguish children who are interested in music, plays, writing,
speaking and telling things by observing children and calling them to the board. | consider myself as
efficiency by taking these into account. »(T8)

«There are 8 different intelligence areas. | would observe the features and what they can be successful
in. In the courses, | would organize activities that will prove them some kinds of intelligence such as
musical, visual intelligence. | consider myself efficiency because of learning intelligence theories in our
education courses. »(TC12)
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In the study, 18 of the primary school teachers reported that they identify the dominant intelligence
areas of the students through observation and experience(f=12), applying the activities in the
curriculum(f=3), using inventory(f=2) and exams(f=1), five of them stated that they do not identify the
dominant intelligence areas. Primary school teachers expressed that they use different teaching
practices like "involving parents in the process, writing poem, painting, animation, singing, storifying,
peer education, mental play, puzzle solving, using slides, puzzles, learning with educational games,
travelling, group work, empathizing, organizing breakfasts, keeping diary, tap out, playing chess, folk
dance, playing an instrument, directing to club activities" (f=54), when designing and practicing multiple
intelligence activities. 17 of the primary school teacher candidates said that they could identify the
dominant intelligence areas of the students. Teacher candidates expressed that they can use activities
such as observation and experience (f=13),determining the interest in the lesson(f=2),
examinations(f=1) and practices(f =1). Three of the teacher candidates stated that they do not know
how to identify the dominant intelligence areas of the students. Primary school teacher candidates
stated that they can use different teaching practices like "involving parents to the process, storifying,
taking care of a plant, educational game, triggering their imagination, writing poem, painting, animation,
singing, using slides" (f=20) while they design and implement multiple intelligence activities.

In the research, how primary school teachers and teacher candidates perceive themselves on
designing and practicing lessons according to multiple intelligence approach and the reasons for that
were questioned. The obtained findings showed that the primary school teachers' perceptions are
stated as "yes, | consider myself efficiency" (f=11), "no, | do not consider myself efficiency" (f=10), and
"I consider myself relatively efficiency" (f=2); in terms of primary school teacher candidates it was
stated as "no, | do not consider myself efficiency" (f=13), "yes, | consider myself efficiency" (f=6) and "I
consider myself relatively efficiency" (f=1).The findings of the research in which the reasons for
perceptions of primary school teachers and teacher candidates on designing and implementing lesson
according to multiple intelligence practices was questioned are presented in Table 7:

Table 7.

Findings related to the Reasons for Perceptions of Designing and Implementing Lesson According to
Multiple Intelligence Activities

Reasons for Primary School Teachers who Consider Themselves as Inefficiency and Relatively

Efficiency
Theme Codes Frequency
Applicability of existing the inadequacy of school facilities, the load of 7
curriculum curriculum, inadequacy of material, crowded

classroom population, the inadequacy of time

Professional development/ inadequacy of experience 5
experience
Total 12

Reasons for Primary School Teachers who Consider Themselves as Efficiency

Theme Codes Frequency
Professional development / adequacy of experience 10
experience

Current Curriculum considering activities as enough 1
Total 11

Reasons for Primary School Teacher Candidates who Consider Themselves as Inefficiency and
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Relatively Efficiency

Theme Codes Frequency
Professional development / inadequacy of experience 14
experience

Total 14

Reasons for Primary School Teacher Candidates who Consider Themselves as Efficiency

Theme Codes Frequency
Pre-service training relying on the education process 6
Total 6

According to Table 7, primary school teachers who consider themselves as inefficiency and relatively
inefficiency stated applicability of existing curriculum "the inadequacy of school facilities, the load of
curriculum, inadequacy of material, crowded classroom population, the inadequacy of time" (f=7) and
professional development/experience "inadequacy of experience" (f=5) as reasons. The primary school
teachers who consider themselves as efficiency stated professional development/experience "adequacy of
experience" (f=10) and "considering activities as enough" (f=1) under the scope of current curriculum as
reasons. In terms of the primary school teacher candidates who consider themselves as inefficiency and
relatively inefficiency, the reason was professional development/experience that is "inadequacy of
experience" (f=14), and for the ones who consider themselves efficiency the reason was pre-service
training that is "relying on the education process" (f=6).

Findings Related to Analysis of Lesson Plans

In the research, the plan samples of the teaching process based on individual differences from the
primary school teachers were asked. The statuses of the primary school teachers (N=23), who participated
in the research, regarding the subject, are shown in Table 8.

Table 8.

Findings of Primary School Teachers’ Daily Plan Preparation Status

Codes Frequency
Using a pre-prepared plan 23
Not planning a teaching process based on individual differences 23
Not reflecting the teaching based on individual differences into prepared 23
plans

Acting according to the request of the school administrator 1

Findings presented in Table 8 show that primary school teachers do not use pre-prepared plans (f=23),
they do not plan teaching process based on individual differences (f=23), they do not reflect the teaching
based on individual differences into pre-prepared plans (f=23) and they act according to school principal’s
request (f=1). Teachers’ views on the subject as follows:

“Even if | couldn’t get clear answers, | ask open-ended questions about the subject.... | do not apply to
paper.”(T2)
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“No, | haven’t used it. We use the inventory if the administration wants it. That’s all we do. We do not do it
since the administration doesn’t pressure us on paperwork. Well, do we not practice it in the class? We
practice it, in any case... “(T4)

“l am using pre-prepared plans. | cannot plan every lesson. We have limited in time anyway...” (T5)

In the research process, primary school teachers were asked for their pre-prepared plans they used in
lessons and the plans were analyzed in the way of “prior knowledge skill, the speed of learning and the level
of reasoning, learning style and multiple intelligence practices”. The situation of the collected 26 lesson
plans related to the teaching of individual differences are presented in Figure 1:

Prior
Knowledge
And Skill
=(7)
The Speed
Multiple Teaching of Learning
Intelligence Based on and The
f=(3) Individual Level of
Differences Reasoning
f=(0)
Learning
Styles
f=(0)

Figure 1.Situations of Daily Lessons Plans’ Teaching Based on Individual Differences

Figure 1 shows the prior knowledge and skill activities primary school teachers uses in pre-prepared
lesson plans (f=7), practices towards speed of learningand the level of reasoning (f=0), emphasis and
practices on learning styles (f=0) and multiple intelligence practices (f=3).

Discussion & Conclusion

The aim of the study is to determine the primary school teachers and teacher candidates' perceptions of
efficiency in designing and implementing teaching based on individual differences. The findings from the
research show that the conceptual perceptions of primary school teachers and candidates about individual
differences can vary. This situation reveals that the perceptions of primary school teachers and candidates
are similar literature classification of what individual differences are and they are also aware of the
content’s features. Findings reveal that the concept of individual differences for both groups is heavily
structured within the cognitive and affective traits. Especially, the reason why the teaching process more
influenced by these two factors can be related to said construct.

Student’s past in learning (cognitive-affective) and certain changes regarding the quality of educational
services can significantly reduce the differences between students (Bloom, 1998, p.1998). In the research,
primary school teachers and candidates stated that the teaching process of individual differences was
conducted and could be carried out as mainly learner focused and additional teaching serviced. Both
primary school teachers and candidates see as approvable to use different teaching method and techniques
for the teaching based on individual differences, benefit from students’ experience, paying attention to the
students’ perception, talent and skills, including multiple intelligence practices and one on one teaching,
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peer education, home education, taking time in breaks. This situation shows that primary school teachers
and candidates can provide service suitable to learners with different characteristics than each other. These
findings overlap with the conclusions of Turgut et al. (2006)’s research, related to the individual differences
in reflecting the teaching, where they study the views of high school and middle school teachers where the
teachers are aware and careful of the students’ individual differences.

Findings from the research reveal that primary school teachers are trying to maintain their occupational
development within the in-service teaching. As is well known, non-formal education continues to function
as part of system to eliminate the shortcomings. Majority of primary school teachers and candidates stated
that they have not received sufficient training before the service of planning and practicing the teaching
process based on individual differences. Hervie & Winful (2018) stated that pre-service training programs
are very important in order to improve the skills, knowledge and performance of teacher candidates. When
the applied YOK teacher training curriculum is examined, there is no separate lesson in the theme of
teaching based on individual differences. Teaching staff can give place to this subject by including in
education lessons or individual recognition techniques lesson or taking courses from the instructors who
are specialized in that subject. Occupational development is a process of thought as life-long learning. As
Seferoglu (2004) explains, a well-educated teacher can provide positive learning conditions for students.
That is why; the existence of a continuous support provided to teacher in occupational development is of
great importance. Doganay (2008) states that the preparation of a curriculum by high standards is not
enough for its effective implementation and for it to be the effective curriculum it requires a preparation of
efficient pre-service teacher training, consistent with the curriculum, an efficient in-service training for
everyone involved in the curriculum (teacher, administrator, supervisor etc.) and course book related to
curriculum and lesson materials. Similarly, Osamwony (2016) states that the need for in-service training for
the development of teachers' performance and motivation in their fields is a nonignorable necessity.
Findings from the research also reveals that primary school teachers needs more in-service training and
primary school teacher candidates needs to receive training and their teaching planning efficiency should
be strengthened.

In learner profiles, among the basic cognitive features that influence the learning process, are prior
knowledge and skills. In the constructivist learning process it is also one of the basic conditions for the
students to act with prior knowledge and skills. Each student brings the class, obtained in various ways,
academic or non-academic, their technical, daily, etc. past information with real life experiences. Prior
knowledge is the determinant for future learning and what people can learn depends on what they know in
advance (Simsek, 2006, p.139). Hailikari, Katajavuori, &Lindblom-Ylanne (2008) stated that identifying
students' priorknowledge can be used for a variety of purposes, such as determining the appropriate level
to initiate the course, providing feed back to students, grouping students according to the irabilities, and
closing the gap between teacher expectations and student acquisitions. In the research, primary school
teachers and candidates stated that in the learning process they were and can able to identify
students’prior knowledge and skills during the beginning of the course and during the course. It also stated
that through the various teaching methods the course can be planned and practiced for the students’ with
different prior knowledge and skills. However, it came to light that the primary school teachers and
candidates’ perceptions of efficiency are inadequate in planning and practicing the course for the students
with different prior knowledge and skill. As a justification for this situation, lack of experience for both
primary school teachers and candidates and also for primary school teachers, the burdens of the curriculum
and time insufficiency have been shown. These findings show similarity to the Turgut et al. (2016)’s study
where the teachers, who can’t show enough attitude to identify the prior knowledge, don’t have enough
time and can’t get outside of the curriculum.

The other learning profile that primary school teachers meet in the classroom is the difference in speed
of learning and the level of reasoning. The research indicates that primary school teachers and candidates
can plan and practice the course for the students with different speed of learning and the level of reasoning
through the use of various teaching techniques and learning based practices. However, it is understood that
the perception of both primary schools teachers and candidates about this subject are insufficient. Both
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primary school teachers and candidates shown lack of experience for this situation and also for primary
school teachers; ill-suited physical conditions, burden of the curriculum, lack of time and material is shown
as a reason. Commitment to the curriculum and the effort to use the time effectively are common goals for
all the teachers. In this context, it can be shown that teachers practicing said activities in curriculum and
trying to finish in time might be the reason why they have not address to the other factors.

Among the learner profile, learning style is widely studied both in country and abroad. Determining the
students learning style helps to prepare the environment that facilitate information structuring and
provides an organized system for individualized instructional system for teaching practices (Kilig &
Karadeniz, 2004; Kaf Hasirci, 2005). In this research, more than half of the primary school teachers
expressed that they identify the learning styles with observation and experience. This situation can be
explained by the fact that teachers prefer observation more while getting to know their students. Similarly,
primary school teacher candidates express that they can spot the teaching styles mostly with their
observation and experience. Furthermore, primary school teachers and candidates have explained that they
can perform the teaching process based on learning styles with different teaching techniques and materials.
However, both groups see themselves inadequate mostly because of the lack of experience. Teachers
having self-sufficiency is related to the education provided in faculties (Doyle, 1997). For this reason, both
in-service training and pre-service training processes should be given opportunity for the teachers to gain
experience.

Another practice that draws attention to individual differences is the Multiple Intelligence Theory. In
the research, the majority of the primary school teachers express that they identified the dormant
intelligence areas of students through observation and experience and they have enriched the learning
process with different teaching practices for the development of their intelligence. Similarly, primary school
teacher candidates stated that they can find their students’ dormant intelligence areas with observation
and experience and they will be able to improve the intelligence capacities using different teaching
techniques. The findings show that half of the primary school teachers see themselves as adequate on the
subject of planning and practicing the lesson for multiple intelligence approach and other half sees
themselves as inadequate. Primary school teachers who do not see themselves adequate or partly enough
bases this on lack of experience, lack of school facilities and materials, heavy curriculum, limited time and
crowded classroom. Primary school teachers who see themselves adequate have attributed this to their
experience and their activities. Primary school teacher candidates perceive themselves as inadequate
because of their lack of experience. Multiple intelligence practices are one of the basic approaches of the
existing MEB primary school curriculum and the existence of the practice is not new to our teachers. For
this reason, there are examples of activities in the curriculum and our teachers’ knowledge and experience
are strengthened. The fact that primary school teachers feel insufficient and are having trouble with
curriculum adaptation and school facilities is similar to lack of many practices. In addition, these results are
consistent with the results of inan & Erkus's study (2016) in which they evaluate the views of teachers
about the applicability of multiple intelligence theory in primary schools. In their study it was found that the
teachers do not find the education and teaching environment where they can apply the multiple
intelligence theory, they have concerns to change the curriculum, and they do not have enough knowledge
related to the theory. Although primary school teacher candidates have information to practice multiple
intelligence activities, not taking part in the field yet causes them to feel insufficient.

Another handicap emerging from the research findings is the fact that primary school teachers use daily
pre-prepared plan and does not use a lesson plan specific to their own classes and such a design it is not
expected from them. According to Kog (2006, p.210), some experienced primary school teachers says that
they do not make plans beforehand but form them in their heads. As is known, in every lesson plans,
examination of prior knowledge and skills, attentions to the speed of learning and the level of reasoning,
multiple intelligence activities or teaching design in accordance to learning style are not clearly expressed.
For this reason, the lesson plans given by the primary school teachers for the research were insufficient for
the purpose of the research and limited the research.
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As a result, primary school teachers give place to the practices to identify prior knowledge and skills,
learning styles and dormant intelligent areas and primary school candidates have an awareness of how to
do it. In addition, while primary school teachers plan and practice teaching process while considering the
individual differences in the scope of the research, primary school teacher candidates offer practice
examples similar to the primary school teachers’ knowledge and experience. However, both groups do not
perceive themselves as adequate in planning and practicing teaching process based on different prior
knowledge and skills, the speed of learning and the level of reasoning, learning styles and multiple
intelligence. This situation shows that training of primary school teachers’ and candidates’ should be
strengthened. In this context;

e In YOK (Council of Higher Education) teacher training system, a practice focused lesson can be
designed for identifying individual differences.

e Primary school teachers may be given the opportunity to take frequent in-service training seminar in
order to gain efficiency for performing teaching based on individual differences.

e Academic resources may be prepared for primary school teachers and candidates to address the
identifying the individual differences and to organize proper teaching design.
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Tiirkge Siirimui

Girig

Her 6grencinin biricik goérulmesi ve 6grenciyi tanima gabasi 6grenci merkezli sistemlerin temel
vurgularindandir. Bir siniftaki 6grencilerin segilmis tek yontemle davranis kazanmalarini beklemek, genel
olarak karmasik yapidaki insanin dogasina aykiri bir taleptir. Ogrenenlerin birbirlerine benzer yénleri
oldugu kadar onlari birbirlerinden ayiran 6zellikleri de vardir. Ogretim, acikca ifade edilen bu
farkhhklardan hareket ettiginde 6grenme amaglarina ogrencilerin ulasmasi agisindan kapsayicihigini
gosterebilmektedir. Bilindigi Gzere 6gretmenler ayni sinif ortaminda hizli ve yavas 6grenen, muhakeme
seviyesi digerlerinden daha gugli ya da zayif olan, ilgi, tutum ve 6n bilgi diizeyi agisindan farklilik
gosteren, farkli alanlarda giiclii performans sergileyen dgrencilerle karsilasmaktadirlar. Ogretmenlerin
Ogrencilerini tanimasi ve 06zelliklerini odaga almasi, onlarin 6grenme ihtiyaglarini karsilama sansini
artirmaktadir. Egitim programlarinin “her ¢ocuk 6grenebilir ilkesinden” yola ¢ikilarak hazirlandigi ve
etkinlikleri ortak kildigi daslnllirse bu noktada 6gretmenlerden cesitli alanlarda birgok yeterlik
kazanmis olmalari beklenmektedir.

Ogretim, program, okul politikalari ve uygulamalari tizerinde farkhliklarin énemli bir etkisi vardir
(Slavin, 1996, 5.112) ve bu farkliliklar sinif ortamlarinin zenginligidir. Farkhhklar, bircok dis faktérinde
etkisiyle Ogretim surecini yonetmeyi zor kilsa da 6gretmenlerin mesleki bilgileri isi kolaylastirma
guclindedir. Jonassen & Grabowski (1993, s.4-5), 6grenenlerin birbirlerinden genel zihinsel yetenekleri,
6n bilgileri, basari gtidiileri, bilis iistii kontrolleri, bilgiyi edinme ve organize etme stilleri, 6Grenme stilleri
bakimindan farklilastiklarini ifade etmislerdir. Smith & Ragan (1999, s.55) 6grenen ozelliklerini biligsel
(zeka béliimii, yetenek tiirii ve diizeyi, bilissel gelisim diizeyi, dil gelisim diizeyi, okuma diizeyi, sézciik
bilgisi diizeyi, gérsel okuryazarlik diizeyi, bilissel bicimi/6grenme bicimi, 6grenme stratejileri, 6n bilgi
diizeyi) , duyussal (kisilik yapisi, ilgileri, giidiilenme tiir ve diizeyi, tutumlari, akademik benlik algisi, kaygi
diizeyi, denetim odadi, epistemolojik inanglari, 6z-yeterlik inanci, diger inanglari),toplumsal (akran
iliskileri, otoriteye karsi tepkileri, ahlaki gelisim diizeyi, rol modelleri, isbirligi yapma ya da yarisma
egilimi, irksal kékeni, sosyo-ekonomik diizeyi, aile yapisi ve destedi), ve fizyolojik (duygusal algilama
kapasitesi, beynin bilgi isleme kapasitesi, genel saglk durumu, cinsiyeti, yasi) olarak gruplandirmislardir
(akt. Kuzgun & Deryakulu, 2006, s.9). Heacox (2012, s.7-10) ise 6grenme siirecini etkileyen 6grenen
farkhhiklarini “bilissel yeterlikler, 6grenen profilleri (6grenme stilleri, ¢oklu zekd alanlari, kisisel ve
program baglantili konu alani ilgileri, motivasyon vb.) sosyo ekonomik diizey ve aile faktérleri, kiiltiirel ve
etnik etkiler, hazirbulunusluk, 6grenme hizi, 6grenmeye verilen deger ve Ggrenenin kendine duydudu
giiven” olarak ifade etmistir. Benzer sekilde Morrison, Ross, &Kemp (2004, s.59-71), Ogrenenlerin
akademik basarilari, én bilgileriyas ve olgunlasma diizeyleri, motivasyon ve tutumlari, beklenti ve
mesleki arzulari, zaman yénetimi deneyimleri, 6nceki ve mevcut is ve g¢alisma deneyimleri, ézel
yetenekleri, mekanik becerileri, farkli ¢cevresel kosullari altinda ¢alisma yetenekleri agisindan biligsel,
duyussal-sosyal ve fizyolojik olarak farklilastiklarini belirtmislerdir. Egitim siireci benzerliklerden hareket
eder, ancak farkhhklari da dikkate almak zorundadir. Bu baglamda egitimin degeri bireyin yetenek, ilgi ve
zeka alanlarina yonelik egitim faaliyetlerini bireye sunmakla ilgilidir ve bir 6gretim uygulamasi, hedef
kitlesi olan 6grencilerin bilissel, duyussal, toplumsal ve fizyolojik 6zelliklerini dikkate alabildigi 6lgide
basarilidir (Aktepe, 2005; Kuzgun & Deryakulu, 2006, s.9).

Ogretmen sahip oldugu bilgi, beceri ve tutumlariyla egitim sisteminin en dnemli unsurlarindan biridir.
Programlarin sahadaki uygulayicisi olan 6gretmenler, etkili bir 6gretim icin yontem, icerik, materyal, sinif
diizeni, 68renci 6zellikleri gibi bircok faktori birlikte ise koyabilmelidir. Bu durum, 6gretim programinin
etkililigi agisindan 6nemlidir. Okul 6grenmeleri kapsamindaki tiim hizmetler 6grenciler igindir ve onlarin
dzelliklerine gére ogretimin sekillendirilmesi egitimin amaglarina ulasiimasi icin gereklidir. Ogrenci
merkezli sistemlerin egitim programlari her 6grenciye esit derecede deger vermektedir ve 6grenci

154



Burcu GURKAN & Ahmet DOGANAY — Cukurova Universitesi Egitim Fakiiltesi Dergisi, (48)1,2019, 131-175

durumuna uyarlanabilir esnek bir yapiya sahiptir. Bu baglamda, 6gretimin bireysel farkliliklara dayal
olarak cesitlendirilmesi hem 0Ogretmenlerden istenmekte hem de sahip olmalari beklenilen
yeterliklerden biri olarak gorUlmektedir. Yeterlik, bireylerin bir isi yapma glciinii saglayan bilgisi ve
goérevini yerine getirme glici (TDK, 2017) olarak tanimlanmaktadir ve bireylerin yeterliklerini algilama
bicimleri sonraki eylemlerine yén vermektedir. Ogretmenlik meslegi dogasi geregi karmasik bir nitelik
tasimaktadir ve 6gretmenlerin neleri bilmesi ve yapabilmesi beklentisi siirekli degisen ve dinamik bir
dzellige sahiptir (TED, 2009, s.4). Ogretmen yeterligi, dgretmenlerin belirli bir baglamda 6zel bir 6gretim
gorevini basarili bir sekilde gerceklestirmek icin gerekli olan eylemleri organize etme ve yiritme
yeteneklerine iliskin inancidir (Tschannen-Moran, Woolfolk-Hoy, & Hoy, 1998) ve Bandura'nin sosyal
biligsel kurami baglaminda gelistirilmis bir kavramdir. Kavramsal olarak 6z yeterlik, bireyin belli bir
performansi gdstermek igin gerekli etkinlikleri organize edip basarili olarak sergileme kapasitesiyle ilgili
algisidir (Bandura, 1997; Shunk, 2009, s.105).

Ogretmenlerin yeterlik algilari hem sinif ici 6gretim etkinliklerini tasarlama ve degerlendirmelerini,
sinif ve zaman yonetimlerini hem de 6grencilerini akademik basari, derse katilim, motivasyon vb.
acilardan etkilemektedir. Ogretim yeterlik algisi yiiksek olan &gretmenler sinifta zamanlarini agirhkli
olarak akademik 6grenmeye ayirmakta, 6grencileri icin yeterli deneyimler yaratmakta, 6grenme giiglUg
olan 6grencilere ihtiyagc duyduklari basariyi saglamakta ve basarilari igin 6dullendirmektedirler (Gibson &
Dembo, 1984). Ogretim algisi diisiik olan 6gretmenler ise sinifta zamanlarini akademik olmayan
¢alismalara ayirmakta, hizlh sonug alamadiklarinda 6grencilerinden vazgegmekte, 6grencileri 6zellikleri
icin elestirmektedirler ve negatif yaptirimlara dayanan bir yonelim icindedirler (Gibson & Dembo, 1984;
Woolfolk & Hoy, 1990; akt. Bandura,1993). Cubukcu & Girmen’in (2007) belirttigi Gzere, bireylerin kendi
kapasitelerine olan inanglari, onlarin sahip olduklari bilgi ve becerilerle neleri yapabileceklerine gére
sekillenmektedir; lzgar & Dilmag’a (2008) gore de 6gretmenlerin, gorev ve sorumluluklarini yerine
getirme sirecinde sahip olduklari basarma inanci, onlarin istenilen hedefe daha ¢abuk ulasmalarini
saglamaktadir.

GUnUmuz 6gretim anlayisi her bireyin uygun kosullarda 6grenebilecegini agikga savunmaktadir.
Mesleki egitim baglaminda 6gretmenlerin konuyla ilgili sahip olduklari bilgileri ve 6gretimi yapilandirma
cabalar lzerinde durulmali ve mutlaka sorgulanmalidir. Ulkemiz Milli Egitim Bakanhgi, 2012 yilinda
iyilestirerek yayinladigi 6gretmenlik meslegi genel yeterlikleri 6 yeterlik alani, 31 alt yeterlik ve
233 performans gostergesinden olusmaktadir. Bu kapsamda 6 yeterlikten biri olan 6grenme ve 6gretme
sureci genel yeterlikleri arasinda “bireysel farkhliklari dikkate alarak 6gretimi gesitlendirme” alt yeterligi
vurgusu da yapilmistir. MEB yaptigl son giincellemeyle 6gretmenlik meslegi genel yeterliklerine son
seklini vermistir ve bu kapsamda “mesleki bilgi”, “mesleki beceri”, “tutum ve degerler” olmak tzere 3
temel yeterlik alani, bu alanlara ait 11 yeterligi ve yeterliklere iliskin 65 gostergeyi Aralik 2017 tarihinde
yayinlamistir.  Mesleki yeterlik c¢ercevesi incelendiginde, mesleki beceri yeterlik alaninda
“B.1.3.0grencilerin bireysel farklilklarini ve sosyo kiiltiirel &zelliklerini dikkate alarak esnek 6gretim
planlari hazirlar.” gostergesinin yer aldigi gorilmektedir. Bu o6lglit, 6grencilerin bireysel farkhliklarini
tespit etme ve ortaya c¢ikan duruma iliskin uygulamalari yiritebilme konusunda Ogretmenlerin
yeterliklerinin incelenmesini zorunlu kilmaktadir. Ayrica, hizmet 6ncesi egitim sirecinde 6gretmen
adaylarinin da yeterlik algilari 6gretmen yetistirme programlarinin gelistiriimesinde dnemlidir. Ozdemir’e
(2008) gore, 6gretmenlerin ve 6gretmen adaylarinin nitelikli bicimde 6gretim yapmasinda ve 6gretim
slirecinde karsilastiklari sorunlarin tstesinden gelmesinde, kendi yeteneklerine ve becerilerine iliskin
kisisel yargilari, 6z-yeterlik inanglari ve algilari 6nemli rol oynamaktadir.

ilgili yurt ici alan yazin incelendiginde iilkemizde 6z yeterlik algisina yénelik olarak 6gretmen,
ogretmen adayi ve 6grencilerle gercgeklestirilmis ¢cok sayida arastirmanin varligina rastlanmistir. Sinif
ogretmenlerinin 6z yeterlik algilarinin cinsiyet, egitim durumu, kidem, yas, égrenci sayisi, hizmet yili, okul
yerlesim yeri, édgrenci benlik kavrami, elestirel diisiinmenin 6gretimi gibi degiskenler agisindan
farkliliklarinin (Korkut & Babaoglan, 2012; Ozerkan, 2007;Yesilpinar & Doganay, 2014; Yilmaz & Cokluk-
Bokeoglu, 2008) arastirildigi nicel arastirma agirlikli galismalar bulunmaktadir. Sinif 6gretmen adaylarinin
6z yeterlik algilarinin fen 6gretimi, miizik 6gretimi, sonug beklentisi, cinsiyet, yas, okul tiirii, okul, bélim,
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sinif diizeyi, basari diizeyi, mezun olunan lise, brans tercih sirasi ve nedeni, program tercih istekliligi,
6gretmen olma disiincelerine, bir ise yénelik tutum, meslege yonelik tutum, elestirel diisiinmenin
6gretimi gibi bir ¢ok degisken agisindan incelendigi (Akbas & Celikkaleli, 2006; Capri & Celikkaleli, 2008;
Cevik, 2011; Demirtas, Cédmert & Ozer, 2011; Durdukoca, 2010; Karaduman & Emrahoglu, 2011; Oguz,
2012; Ozdemir, 2008; Saracaloglu, Yenice & Ozden, 2013; Uysal & K6semen, 2013; Yesilpinar & Doganay,
2014) agirhg nicel arastirmalara dayanan cgalismalar da yer almaktadir. Ancak, sinif 6gretmenleri ve
adaylarinin bireysel farkliliklara dayali 6gretim sirecinin tasarlanmasi ve uygulanmasina yonelik
algilarinin tespitine yonelik bir calismaya ulasilamamistir. Ogretimi 6grencilerin bireysel farkliliklarina
gore uyarlama, 6gretmen vyeterlikleri ile ilgili galismalarda surekli karsilasilan bir vurgu olmakla birlikte
sorgulanmasi da gerekmektedir (TED, 2009, s.8). Bu dogrultuda arastirmanin problem climlesini “sinif
6gretmenleri ve 6gretmen adaylarinin bireysel farkhliklara dayal 6gretimi tasarlama ve uygulamaya
yonelik yeterlik algilari nasildir?” sorusu olusturmaktadir. Bu baglamda arastirmanin amaci sinif
o6gretmenlerinin ve adaylarinin bireysel farkhliklara dayali 6gretimi tasarlama ve uygulama yeterlik
algilarini tespit etmektir. Bu genel amaca ulastiracak alt amaclar da asagida belirtilmistir:

1. Sinif 6gretmenleri ve adaylari bireysel farklilik kavramini ve bireysel farkhliklara dayali 6gretim
surecini nasil agiklamaktadirlar?

2. Sinif 6gretmenleri ve adaylarinin bireysel farkhliklara dayal 6gretim sirecine iliskin egitim
durumlari nedir?

3. Sinif 6gretmenleri ve adaylari 6n bilgi ve becerilerin, 6grenme hizi ve muhakeme seviyesinin,
o6grenme stillerinin ve baskin zeka alanlarinin belirlenmesini nasil agiklamaktadirlar?

4.  Sinif 6gretmenleri ve adaylarinin 6n bilgi ve becerilere, 6grenme hizi ve muhakeme seviyesine,
o6grenme stillerine ve ¢oklu zeka alanlarina yonelik dersi tasarlama ve uygulama yeterlik algilari
ve nedenleri nelerdir?

Yontem

Arastirma Yontemi

Bu arastirma nitel arastirma yontemlerinden olgu bilime gére desenlenmistir. Olgu bilim
arastirmalari bireylerin kendi bakis agisindan algi ve deneyimlerini 6n plana gikaran, deneyimin anlami
veya dogasi hakkinda derinlemesine bir anlayisin kazanilmasini amagclayan bir arastirma desenidir (Ersoy,
2016, s. 55; Patton, 2014, s.104). Bu arastirmada da farkli sosyo ekonomik okullarda gérev yapan sinif
O0gretmenleri ve hem devlet hem vakif Universitelerinde 6grenim goéren sinif 6gretmeni adaylarinin
bireysel farkliliklara dayali 6gretim sirecini tasarlama ve uygulama yeterlik algilarinin tespiti lzerinde
durulmustur. Ayrica, sinif 6gretmeni ve adaylarina gére bireysel farkhliklara dayali 6gretim sirecini
tasarlama ve uygulama yeterlik algilarinin nedenleri izerine de odaklanilmistir.

Katilimcilar

Katihmcilar 2017-2018 egitim 6gretim yili gliz déneminde Adana ve Gaziantep illerinde devlet ve
vakif okullarinda gorev yapan toplam 23 sinif 6gretmeninden ve ayni donemde Gaziantep ilindeki bir
vakif tiniversitesinde egitim-6gretime devam eden 20 sinif 6gretmeni adayindan olusmustur. Katiimcilar
olgiit ornekleme gore segilmistir. Sinif 6gretmenlerinin deneyimli olmalari, sinif 6gretmen adaylarinin
o6gretim temelli dersleri tamamlamalari Olglt olarak kabul edilmistir. Katilimci 6gretmenlerin gorev
yvaptiklari okullarin sosyo ekonomik kosullarinin belirlenmesinde de 6gretmen ve okul idaresinin
gorisleri dikkate alinmistir. Mesleki kidemleri dokuz ile 38 yil araliginda olan ve okuldaki gérev siireleri iki
ile 12 yil araliginda degisim gosteren sinif 6gretmenlerinin 13’0 kadin, 10’u erkektir; 10’u alt, altisi orta,
yedisi (st sosyo ekonomik okullarda gérev yapmaktadir; dordi 2. sinif, 12’si 3. sinif ve yedisi 4. sinif
diizeyini okutmaktadir. Sinif 6gretmen adaylarinin 17’si kadin, lgu erkektir ve 11’ 3. sinifta, dokuzu 4.
sinifta 6grenim gormektedirler.
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Veri Toplama Araglari

Gorusme, olgu bilim arastirmalarinda deneyimin altinda yatan temel yapiyi ve gercekliligi elde
etmede oncelikli veri toplama aracidir (Merriam, 2013, s.43). Ayrica, olgu bilim galismalari siir, gozlem ve
dokiimanlar gibi cesitli veri kaynaklarini da kapsamaktadir (Creswell, 2016, s.79). Bu baglamda
arastirmada veriler arastirmacilar tarafindan gelistirilen “Demografik Ozellikler Formu”, “Bireysel
Farkhliklara Dayali Ogretim Uygulamalari Yan Yapilandirilmis Gérlisme Formu” ve “Giinliik Ders
Planlan” yoluyla toplanmistir. Demografik 6zellikler formunda sinif 6gretmenleri agisindan cinsiyet, okul
turd, okulun sosyo ekonomik dizeyi, okutulan sinif diizeyi, mesleki kidem, goérev yapilan okullardaki
calisma sdreleri ve gorisme tarihi hakkinda bilgi edinmeye yonelik maddeler yer almistir. Demografik
ozellikler formunda sinif 6gretmeni adaylari icin de, cinsiyet ve kaginci sinifta olduklarina iliskin
maddeler bulunmaktadir. Yari yapilandiriimis gériisme formunda bireysel farkliliklar agisindan «én bilgi
ve beceri, 6grenme hizi ve muhakeme seviyesi, 6grenme stili, coklu zeka» boyutlarina iliskin sorular yer
almistir. Hazirlanan goriisme formu oncelikle alan uzmanlarina sunulmus ve ardindan bes sinif
O0gretmeniyle sorularin anlasilirhgl agisindan pilot ¢alisma yapilmistir. Uzman goérugleri ve pilot
calismadan elde edilen sonuglar dogrultusunda forma son sekli verilmistir.

Verilerin Toplanmasi

Arastirmada veriler, Eylil ayi suresince ve Ekim ayinin ilk haftasinda sinif 6gretmenlerinin ve
adaylarinin uygun olduklari tarihlerde yapilan goriismelerle gergeklestirilmistir. Gorlismeler sirasinda
kayit cihazi kullanilmigtir. Arastirma siirecinde 6gretmenlerin bircogu ses kayit cihazi kullanilmasindan
rahatsiz olduklarini belirtmis, gorisleri hizlh not alma teknigiyle kdgida dokilmustir. Veri kaybinin
olmamasi icin 6gretmenlerin gorisleri sire¢ sonunda onlara okunmus ve teyit edilmistir. Gériismeler
genel olarak sinif 6gretmenleri agisindan 25 ile 30 dakika, sinif 6gretmen adaylariyla 15 ile 20 dakika
sirmustir. Sinif 6gretmen adaylariyla yapilan goriismelerde ti¢ 6gretmen adayinin gorisleri hem bir ya
da iki soruya iliskin goris alinabildigi hem de goérislerinin arastirma konusuyla ilgisizligi nedeniyle veri
setine dahil edilmemistir. Ogretmenlerden, gériisme sonrasinda ders plan érnekleri alinmigtir.

Verilerin Analizi

Sinif 6gretmeni ve adaylarina éncelikle sira numarasi verilmis ve katilimcilari temsil etmek amaciyla
sinif dgretmenleri icin “0”, sinif dgretmen adaylari igin “OA” harfi kullanilmistir. Yapilan gériismeler
sonrasinda elde edilen veriler bilgisayar ortamina aktarilarak sinif 6gretmenleri ve adaylarina ait 62 ve 57
sayfalik iki veri seti elde edilmistir. Veriler icerik analizi yontemine gbre 6nce kodlara ve sonra ilgili
temalar kapsaminda diizenlenerek bulgulara donustiriimistir. Calismanin bulgulari tablolar seklinde ve
frekans degerleriyle aktariimistir. Arastirma bulgularinda goérisler icin dogrudan alintilara yer verilmis ve
her alinti 6gretmenlerin sira sayilarina gére (01), (02) vb. seklinde, 6gretmen adaylari icin (OA1) ve
(0A2) seklinde temsil edilmistir. Arastirmada ders planlarindan elde edilen dokiimanlar ise betimsel
analiz teknigine gore bulgulara dontstirialmustir.

Gegerlik ve Gilivenirlik Calismasi

Lincoln & Guba (1985) bir calismanin glivenirligini saglamada uzman kontroliiniin en 6nemli yontem
oldugunu belirtmektedir (akt. Creswell & Miller, 2000). Bu arastirmada veriler “6z yeterlik” konusunda
calismis bir uzmana verilmis, kodlayici analizleri arasindaki tutarhlik Miles & Huberman’in (1994,s.64)
onerdigi; “P(Uzlasma Yiizdesi%)=[Na(Gériis Birligi)/ Na(Goriis Birligi)+Nd (Gériis Ayriligr)]X100” glivenirlik
formiiliiyle incelenmistir. iki kodlayici arasindaki giivenirlik degeri %86 olarak hesaplanmis, hem fikir
olunmayan tema ya da kodlar lzerinde ¢alisilarak birliktelik saglanmistir.

Bulgular

Arastirmanin bulgulari, alt amaglara gore asagida belirtildigi sirayla sunulmustur. Her alt amacg igin
ayri baslik olusturulmustur.

157



Burcu GURKAN & Ahmet DOGANAY — Cukurova Universitesi Egitim Fakiiltesi Dergisi, (48)1,2019, 131-175

Bireysel Farkliliklar Kavram Algisina iliskin Bulgular

Tablo 1’de sinif 6gretmenlerinin ve adaylarinin bireysel farkliliklar kavram algilarina iliskin bilissel yapilari
ilgili temalarla sunulmustur.

Tablo 1.

Sinif O§retmenleri ve Adaylarinin Bireysel Farkliliklar Kavram Algilarina lliskin Bulgulari

Sinif Ogretmenleri

Tema Kodlar Frekans
algilama, yetenek, zeka bolimi ve diizeyi, 6grenme sekli,

Biligsel farkhlik biligsel gelisimi, 6zfarkindalik, hayal diinyasi, bakis agisi, 27
hazirbulunusluluk, 6grenme siiresi, 6grenme seviyesi

Duyussal farklilhk ilgileri, sevgi, begenileri, istekleri, kisilik yapisi, tercihleri, 20
meraki

Fizyolojik yapi farklilig fiziksel goriinim 6

Psikomotor farklihk edimleri 2

Biriciklik bireysel 6zglnliik 2

Toplumsal farklilik aile yapisi ve yetisme kaltaria 1

Rehberlik iyi yonl ortaya cikartma 1

Toplam 59

Sinif Ogretmen Adaylan

Tema Kodlar Frekans

Avyirt edicilik-biriciklik degisiklik, bireysel 6zguinlik 18
baskin zeka alani, zeka diizeyi, algilayis bigimi, muhakeme 13

Biligsel farkhlik seviyesi, yetenek, 6n bilgi, 6grenme bigimi

Duyussal farkhlik begeni, korku, motivasyon, kisilik 6zellikleri, psikolojik yapi, 12
tutum, Gzlintd, 6fke, seving

Fizyolojik yapi farklihig fiziksel gorinim 9

Toplumsal farklilik aile yapisi, orf ve adeti, maddi ve manevi yasanti 3

Teori ¢oklu zeka 1

Toplam 56

Tablo 1 incelendiginde, sinif 6gretmenlerinin bireysel farklihk kavramina iliskin algilarinin “algilama,
yetenek, zeka bolimi ve dizeyi, 6§renme sekli, bilissel gelisimi, 6z farkindalik, hayal diinyasi, bakis agisi,
hazirbulunusluluk, 6grenme siiresi, 6grenme seviyesi” yapisiyla biligsel farklihk (f=27), “ilgileri, sevgi
egilimi, begenileri, istekleri, kisilik yapisi, tercihleri, meraki” yapisiyla duyusgsal farkhlik (f=20), “fiziksel
gorinum” olarak fizyolojik yapi farklihgi (f=6), “edimleri” yapisiyla psikomotor farklihk (f=2), bireysel
ozglinlak olarak biriciklik (f=2), aile yapisi ve yetisme kiltirt seklinde toplumsal farkhlik (f=1) ve iyi
yonii ortaya cikarma yoniiyle de rehberlik (f=1) seklinde kodlandigi anlasiimaktadir. Ogretmenlerin bu
tema ve kategorilerine iliskin géruslerinden bazi alintilar asagida sunulmustur:

«insanlarda fiziksel, zihinsel, aile yapisi, yetisti§i ortam, geldigi kiiltiir bireyin bireysel farkliliklarini
tanimliyor zaten.» (O4)

«Bireysel farkhilik deyince akla gelen zekd, yetenekler, kisilik 6zellikleri, bilissel stilleri gibi 6zelliklerin
bireyden bireye farkl oldugu gergedidir. Ayni yas grubu hatta ikizlerin bile zekd, ilgi, kisisel gelisim vb.
birgok ézelligin farklihk géstermesidir. Bu farkliik olumsuz, dezavantaj dedil aksine dogru kullanilabilirse
zenginliktir. »(06)
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«Her égrencinin farkli bir yapida oldugu, bu farkliliklarin ilgi, yetenek ve meraklarinin farkl oldugu, ayni
zamanda her é§rencinin 6§renme siiresinin ve seviyesinin farkli oldugu seklinde tanimlayabilirim.» (018)

Tablo 1’de sunulan bulgular sinif 6gretmen adaylarinin bireysel farkhlik kavramina iliskin algilarinin
“degisiklik ve bireysel 6zginlik” seklinde ayirt edicilik-biriciklik (f=18), “baskin zeka alani, zeka diizeyi,
algilayis bicimi, muhakeme seviyesi, yetenek, 6n bilgi, 6grenme bicimi” olarak biligsel farklihk (f=13),
“begeni, korku, motivasyon, kisilik ozellikleri, psikolojik yapi, tutum, uzlintli, 6fke, seving” yapisiyla
duyussal farkhlik (f=12), “fiziksel goriinim” seklinde fizyolojik yapi farkhihigi (f=9) , “aile yapisi, orf ve
adeti, ve maddi ve manevi yasantisi” seklinde toplumsal farkhlik (f=3) ve “coklu zeka” teorisiyle (f=1)
kodlandigini gdstermektedir. Ogretmen adaylarinin bu durumla ilgili gérislerine iliskin bazi alintilar
asagida sunulmustur:

“Her bireyin kendine 6z tutumlari vardir. Kaliplasmis bir insan biitiinii yoktur. Her insanin olaylara bakisi,
anlayisi ve tepkisi farkhdir. Coklu zekd kurami da bireysel farklihklarin var oldugunun somut bir
ornegidir.” (OA2)

«Bireyin sahip oldugu fiziksel ve duygusal durumlardir. Bireyin maddi ve manevi yasantisi da bu farkliliga
girebilir. Bireylerin, sevingleri, lziintiileri, Gfkeleri, boylari, saglari, sevdikleri ve sevmedikleri seyler
farklihiklaridir.»(OA7)

Bireysel Farkliliklara Dayal Ogretim Siirecinin Ac¢iklanmasina iliskin Bulgular

Tablo 2’de sinif 6gretmenleri ve adaylarinin bireysel farkliliklara dayali 6gretim siirecini agiklama
durumlarina iliskin bulgular sunulmustur.

Tablo 2.

Sinif Ogretmenleri ve Adaylarinin Bireysel Farkhiliklara Dayali Odretim Siirecini A¢iklama Durumlarina
iliskin Bulgular

Sinif Ogretmenleri

Tema Kodlar Frekans

farkli 6gretim ydontem ve tekniklerini tercih etme, plan ve

etkinliklerin bireysel farkliliklara dayal diizenlenmesi, 6grencinin
Ogrenen odaklilik yasantisindan yararlanma, farkli yeteneklerden yararlanma, ¢oklu 12

zekaya gore 6gretimin cesitlenmesi ve diizenlenmesi, 6grencilerin

becerilerine uygun egitim, 6grenciyi tanima uygulamalari

bire bir 6gretim, akran egitimi, evde 6gretim, teneffiislerde zaman

Ek 6gretim hizmeti ayirma 6
Destek egitimi kaynastirma 6grencisine destek egitimi, rehber 6gretmen destegi,
veliyi stirece dahil etme 3
Duyussal katki ilgi-sevgi gostererek verilen egitim, pozitif sinif atmosferi 2
olusturma
Ogretmen yeterligi o6gretmenin kendi yetenegi ve bilgisi dogrultusunda yapilan egitim 1
Toplam 24

Sinif Ogretmen Adaylar

Tema Kodlar Frekans

farkh 6gretim yontem ve tekniklerini tercih etme, 6grenciyi tanima
Ogrenen odakhlik uygulamalari, ortak 6gretim stireci, farkh algilama diizeyine dayal 17

ogretim, farkl bireysel seviyelere dayal 6gretim, ihtiyaca yonelik

egitim, farkli materyal kullanimi
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Ogretim modeli tam 6grenme modelinin felsefesi, uygun zaman ve ortamin 2
hazirlanmasi

Ogretmen etkisi ogretmenlerin deger yargilarina baglilik 1

Fikrim yok - 2

Toplam 22

Tablo 2 incelendiginde sinif 6gretmenlerinin bireysel farkliliklara dayali 6gretim sirecini “farkli
ogretim yontem ve tekniklerini tercih etme, plan ve etkinliklerin, bireysel farkliliklara dayali
diizenlenmesi, 6grencinin yasantisindan yararlanma, farkh yeteneklerden yararlanma, ¢oklu zekaya gore,
o6gretimin cesitlenmesi ve dizenlenmesi, 6grencilerin becerilerine uygun egitim, 6grenciyi tanima
uygulamalarn” seklinde 6grenen odakhlik (f=12), “bire bir 6gretim, akran egitimi, evde Ogretim,
teneffiislerde zaman ayirma” olarak ek 6gretim hizmeti (f=6), “kaynastirma 6grencisine destek egitimi,
rehber 6gretmen destegi, veliyi sirece dahil etme” seklinde destek egitimi (f=3), “ilgi-sevgi gostererek
verilen egitim, pozitif sinif atmosferi olusturma” olarak duyussal katki (f=2) ve “Ggretmenin kendi
yetenegi ve bilgisi dogrultusunda yapilan egitim” ile agiklanan “6gretmen yeterligi (f=1) seklinde
acikladiklari gorilmektedir. Bu durumla ilgili bazi 6gretmen gorisleri asagida yer almaktadir.

«Herkesin mutlu olabildigi, basari, duyguyu tadabilecegi bir sinif ortami yaratmayi c¢alisiyorum.
Matematik anlatirken yapamiyorlar, sarki séylettiriyorum, oyun oynayarak 6gretiyorum. Bir siniftaki 3
kisinin 5 kisinin én plana ¢ikmasini dogru bulmuyorum. Geriden gelenlere gére hareket ediyorum, orta
yolu bulmaya ¢alistyorum. Sikilabiliyorlar. Tabii ki digerleri. Onlari akran egitimine yénlendiriyorum. Sinifi
bélme, klasik gruplari ayirma seklinde. Her seviyede 6grenci var her grupta. Veliyi stirekli siirece ddhil
ediyorum. Birbirlerinin evine giderek grup calismasi yaptiryorum.»(03)

«Her égrencinin 6grenme siiresi, 6grenme sekli ve 6grendigini gésterebilme becerisi farkldir. Bu siirecte
ilk yapilmasi gereken &grencileri tanimaktir. Bundan sonraki adim planlama yapmak ve ddretilecek
kazanimlar icin farkhliklari géz éniinde tutarak 6gretim modellerini belirlemek, uygulamak ve déniitler
almaktir.»(022)

Katilimcr sinif 6gretmen adaylarinin ikisi bireysel farkliliklara dayali 6gretim sirecine iliskin bir
aciklama getirememistir. Geriye kalan 18 sinif 6gretmeni aday ise “farkli 6gretim yéntem ve tekniklerini
tercih etme, 68renciyi tanima uygulamalari, ortak 6gretim sireci, farkli algilama diizeyine dayali 6gretim,
farkh bireysel seviyelere dayali 6gretim, ihtiyaca yonelik egitim farkli materyal kullanimi” olarak 6grenen
odakhlik (f=17), “tam 6grenme modelinin felsefesi, uygun zaman ve ortamin hazirlanmasi” seklinde
o6gretim modeli (f=2), “6gretmenlerin deger yargilarina baghlk” olarak 6gretmen etkisi (f=1) seklinde
bireysel farklilklara dayali 6gretim sirecini agiklamiglardir.Bu durumla ilgili sinif 6gretmen adaylarinin
gorusleri asagida yer almaktadir.

«Bireysel farkliigr olan dgrencilere farkli etkinlik, materyalleri kullanarak bireysel farkhliklari géz éniinde
bulundurarak bir égretim siireci plani diyebiliriz.» (OA3)

Bireysel Farkliliklarin Ogretimine iliskin Egitim Alma Durumlarina Ait Bulgular

Tablo 3’te sinif 6gretmenleri ve adaylarinin bireysel farkliliklara dayal 6gretime iliskin egitim alma
durumlarina ait bulgular sunulmustur.
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Tablo 3.

Katiimcilarin Bireysel Farkliliklarin Ogretimine Dayali E§itim Bilgilerine iliskin Bulgular

Egitim Alan Sinif Ogretmenleri

Tema Kodlar Frekans
aktif 6grenme semineri, 6grenen 6gretmen semineri, Ustiin
yetenekli cocuklar i¢in egitim semineri, dikkat eksikligi olan

Hizmet igi egitim cocuklar icin egitim, 6grenme glicligl olan gocuklar igin 13
egitim semineri, gérme engelli 6grencilere yonelik Braille
alfabe egitimi

Hizmet 6ncesi egitim Ozel egitim dersi
Kaynak okuma kisisel gelisim kitaplarini takip etme
Toplam 15
Kismen Egitim Alan Sinif Ogretmenleri
Tema Kodlar Frekans
Hizmet Oncesi egitim Universite teori dersleri 5
Kisisel deneyim bireysel caba ve yasanti 2
Ogretmen destegi zimreden yardim alma 1
Toplam 8
Egitim Alan Sinif Ogretmen Adaylan
Tema Kodlar Frekans
Hizmet 6ncesi egitim Ogretim ilke ve yontemleri dersi, bireyi tanima teknikleri 13
dersi, 6gretim derslerinde bir bolim
Egitim Almayan Sinif Ogretmen Adaylari 7
Toplam 20

Tablo 3 incelendiginde sinif 6gretmenleri “aktif 6grenme semineri, 6grenen 6gretmen semineri,
Ustlin yetenekli cocuklar icin egitim semineri, dikkat eksikligi olan ¢ocuklar icin egitim, 6grenme glgligu
olan ¢ocuklar icin egitim semineri, gorme engelli 6grencilere yonelik Braille alfabe egitimi” ile hizmet igi
egitim (f=13), “6zel egitim dersi” ile hizmet 6ncesi egitim (f=1) ve “kisisel gelisim kitaplarini takip etme”
kaynak okuma (f=1) yoluyla egitim aldiklarini ifade etmislerdir. Aldiklari egitimi kismen yeterli géren sinif
O6gretmenleri bu durumu “Universite teori dersleri”yle hizmet dncesi egitim (f=5), “bireysel ¢aba ve
yasanti”yla kisisel deneyim (f=2) ve “ziimreden yardim alma”yla da 6gretmen destegi (f=1) seklinde
aciklamiglardir. Sinif 6gretmen adaylarinin 7’si bireysel farkhliklara dayali 6gretim streciyle ilgili herhangi
bir egitim almadiklarini agiklamislardir. Egitim aldiklarini dile getiren sinif 6gretmen adaylarinin egitim
siireci ise “6gretim ilke ve yontemleri dersi, bireyi tanima teknikleri dersi, 6gretim derslerinde bir bolim”
seklinde hizmet dncesi egitim (f=13) seklindedir. Asagida sinif 6gretmeni ve adaylarinin bu konuyla ilgili
gorislerinden alintilar sunulmustur.

«ilk 6nce aktif 6§renme semineri almistim. Daha sonra éGrenen éGretmen semineri aldim. Universitede,
teori ve uygulama birbirinden ¢ok farkli yani 6gretim derslerinde sadece gidince géreceksiniz denildi tabii
bu séylenmez de. Formasyon dersleri icinde sGylenen seyle vardi tabi ama yeterli degildi sadece 6zel
egitim dersinde aldigimiz o 6grenciler icin kaynastirma egitimi icin seyler vardi. »(04)

«Universitede gordiigiimiiz bir derste-dersin adini hatirlamiyorum-¢oklu zekd kurami ilgimi cekmisti.
Miiziksel zekd, gérsel zekd, kinestetik zekd, sayisal, sézel, mantiksal, uzamsal zeka ¢esitleri hakkinda
bilgilendirilmistik. Tabii bunu nasil uygulayacagimiz meslege basladigimizda yeteneklerimize birakildi
sanirim. (Giiliiyor). Ama kesinlikle iizerinde durulmasi gereken bir konuymus. Bir de bu kuramla ilintili
égrenme stilleri anlatilmisti sanirim. Bunlarla ilgili grup ¢alismalari yaparak sunum da yapmis olabiliriz
ama net hatirlamiyorum.»(06)
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«Bireysel farkliliklarin égretimiyle ilgili 6zel bir egitim almadim. Lisans editimim sirasinda ders alarak,
ders iceriklerinde bireysel farkhiliklarla ilgili bilgiler vardi.»(010)

«Her bireyin kendine 6z davranis ve tutumlari vardir. Kaliplasmis bir insan biitiinii yoktur. Her insanin
olaylara bakisi, anlayisi ve tepkisi farklidir. Coklu zekd kurami da bireysel farkliliklarin var oldugunun
somut bir érnegidir.»(OA2)

On Bilgi ve Becerilerin Tespit Edilmesine, On Bilgi ve Becerilere Gore Dersin Tasarlanma ve Uygulanma
Durumlarina ve Yeterlik Algilarina iliskin Bulgular

Arastirmada sinif 6gretmeni ve adaylarinin farkli 6n bilgi ve becerilere sahip olan 6grenciler icin dersi
nasil tasarladiklari/tasarlayacaklari ve uyguladiklari/uygulayacaklari ve bu konuda kendilerini yeterli gériip
gormedikleri sorgulanmistir. Asagida sinif 6gretmenlerinin ve adaylarinin goruslerine iliskin bazi alintilara
yer verilmistir:

«Dersin planlanmasi ve hazirlik béliimlerinde 6n bilgileri harekete gegirecek hikdye canlandirma ve
sorularla derse baslarim. Yeterli seviyede degilseler tekrar ile belirli bir seviye olusturur, hem gérsel hem
isitsel olarak sunu yaparim. Her dgrenci igin farkl sorularla seviyelerine uygun dederlendirme yaparim.
Higbir zaman yeterli gérmiiyorum kendimi gérsem kendimi gelistiremem. Hicbir konuda ve ¢alismada
kendimi yeterli gérmem. Clinkii bu bakis agisi gelismemi engelleyecegini diistiniiyorum. Ayrica ne zaman
tamam oldum desem basta 6grencilerim olmak lizere bana her zaman baska bir pencerenin daha
oldugunu gésterdi.»(06)

«On bilgilerini 6§renmek icin genellikle yeni 6grenilecek konu, kavram, islem, ilke vb. icin bir test
uyguluyorum. Ya da konu islenmeden 6nce soru-cevap yapabiliyorum. Yeterliyim. Ciinki lisans egitimi
disinda yiiksek lisans editimi aliyorum. E§itim alaninda giincel bilgilerim tazelendi.»(012)

«Odgrencilerin 6n bilgi ve becerilerini 1. sinifta oyun dénemlerinde olduklari icin dramatizasyon
yéntemiyle belirlemeye calisirdim. Ogrencilerin hepsi ayni yeterlik ve diizeyde olmayacaklari icin: farkh
yéntemler uygulamaya calisirdim. Ornegin, gelisimini tamamlamis becerisi yiiksek bir é§renciye verdigim
fotokopi hemen bitseydi onu oyalayacak. 2. sinifta fotokopi vererek farkli bir sekilde tatmin etmeye
calisirken. Geri plandaki 6grenciye yardimci olup bitirmesi igin bizzat yaninda destek olurdum. 3. Sinif
6grencisiyim ve tabii ki hala bir seyler bizlerde tam oturmadigini diisiiniiyorum ama zaman gegtikge
kendimi tamamlayip yeterli bir 6§retmen olacagima inaniyorum.»(OA8)

Yapilan analizler sonucunda sinif 6gretmenlerinin 6grencilerin 6n bilgi ve becerilerini “soru sorma,
ipuclari, okudugunu anlama etkinlikleri, konusma ve iletisim kurma, hikdye canlandirma, sinif ici gézlem,
ginlik yasamla iliskilendirme, 6rnek olay lzerinden sorgulama” yoluyla ders siireci (f=14)’'nde, “yazili
sinav, seviye tespit sinavi, soru sorma” uygulamalariyla da ders baslangia (f=11)’'nda saptadiklar
bulgusu ortaya ¢cikmistir. Sinif 6gretmenleri farkli 6n bilgi ve beceriye sahip 6grenciler igin dersi “egitsel
oyun, hikayelestirme, resim yapma, drama, siir yazma, gorsel ve isitsel sunu yapma, bilgi yarismasi
diizenleme, arastirma, akran egitimi, bireysel calisma” yoluyla farkh ogretim uygulamalarn (f=13),
“seviyelerine uygun degerlendirme, ortalama seviyeyi dikkate alma, tim sinif seviyesine uygunluk, disik
seviyedeki 6grenciye gorelik, o6devlendirme” vyoluyla seviye odaklilik (f=8), “basitten karmasiga,
bilinenden bilinmeyene” dogru 6gretim ilkeleri (f=1) ve dersi rehber 6gretmen ile planlayarak rehberlik
destegi (f=1) yoluyla tasarladiklarini ve uyguladiklarini ifade etmislerdir.

Yapilan analizlerden sinif 6gretmeni adaylarinin 6grencilerin 6n bilgi ve becerilerini “egitsel oyun,
gozlem, iletisim kurma, soru sorma, gelisim oOzelliklerini belirleme, beyin firtinasi yaptirma, grup
calismalari yapma” yoluyla ders sireci (f=23)'nde ve “bicimlendirici degerlendirme (ara sinav)” yoluyla
da ders baslangici (f=1)'nda tespit edebilecekleri anlasilmaktadir. Ayrica sinif 6gretmeni adaylari
birbirlerinden farkli 6n bilgi ve becerilere sahip 06grenciler icin “coklu zeka kurami, egitsel oyun,
dramatizasyon, ek etkinlik, farkl etkinlik, gorsel ve isitsel sunu yapma, galisma yapraklari kullanma,
resim kullanma, bire bir destek, esnek bir program hazirlama” gibi farkh 6gretim uygulamalariyla (f=16)
dersi tasarlayip uygulayabileceklerini belirtmislerdir. Arastirmada sinif 6gretmenlerin 6grencilerinin farkli
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on bilgi ve becerilerine gore dersi tasarlama ve uygulama vyeterlik algilari sorgulanmistir. Sinif
O0gretmenlerinin yeterlik algilari hayir, yeterli gormiiyorum (f=10),kismen yeterli gorilyorum (f=8) ve
evet, yeterli gériiyorum (f=5) seklindedir. Sinif 6gretmeni adaylari ise farkli 6n bilgi ve becerilere gore
dersi tasarlama ve uygulama konusunda kendilerini hayir, yeterli gérmiiyorum (f=16), kismen yeterli
goriiyorum (f=3) ve evet, yeterli goriiyorum (f=1) seklinde algilamaktadirlar. Sinif 6gretmenlerinin ve
adaylarinin farkh 6n bilgi ve becerilerine gére dersi tasarlama ve uygulama vyeterlik algilarinin

nedenlerinin de sorgulandigi arastirmada elde edilen bulgular Tablo 4’te sunulmustur:

Tablo 4.

Farkli On Bilgi ve Becerilere Gére Dersi Tasarlama ve Uygulama Yeterlik Algilarinin Nedenlerine iliskin

Bulgular

Kendini Yeterli Gormeyen ve Kismen Yeterli Goren Sinif Ogretmenlerinin Nedenleri

Tema Kodlar Frekans

Mesleki tecriibe yetersizligi, yeterli gormenin gelisimi engellemesi, 13
gelisim/deneyim  gerekli egitimi almama, en iyisini yapma gayreti, test
tekniginin 6gretmen yeterliligini koreltmesi

Mevcut akademik, bilimsel ydontem ve tekniklerin fazlahg, ders 3

programin programinin yikd, zaman yetersizligi

uygulanabilirligi

Cevre calisilan ortam faktorinin 6zelligi, veli desteginin 3

yetersizligi
Toplam 19
Kendini Yeterli Goren Sinif Ogretmenlerinin Nedenleri

Tema Kodlar Frekans

Mesleki yiiksek lisans egitimine devam etme, egitici kitaplar okuma, 5

gelisim/deneyim  goézlemlerine glivenme, seminer alma

Toplam 5
Kendini Yeterli Gormeyen ve Kismen Yeterli Goren Sinif Ogretmen Adaylarinin Nedenleri

Tema Kodlar Frekans

Mesleki tecribe yetersizligi 18

gelisim/deneyim

Hizmet 6ncesi Universite egitiminin devam etmesi 1

egitim

Toplam 19

Kendini Yeterli Géren Sinif Ogretmen Adaylarinin Nedenleri
Dil becerisi iletisim ve ifade yeterliligi
Toplam

Tablo 4’te sunulan bulgulara gore, kendini 6n bilgi ve becerilere gore 6gretimi tasarlama ve uygulama
konusunda yeterli gormeyen ve kismen yeterli goren sinif 6gretmenleri bu durumu “tecriibe yetersizligi,
yeterli gormenin gelisimi engellemesi, gerekli egitimi almama, en iyisini yapma gayreti, test tekniginin
6gretmen yeterliligini koreltmesi” nedenleriyle mesleki gelisim/deneyim (f=13); “akademik, bilimsel
yontem ve tekniklerin fazlaligl, ders programinin yiikii, zaman yetersizligi” gibi nedenlerle mevcut
programin uygulanabilirligi (f=3) ve “calisilan ortam faktorinin 6zelligi, veli desteginin yetersizligi” gibi
nedenlerle de gevre (f=3) faktorlerine baglamislardir. Kendini yeterli géren sinif 6gretmenleri ise“yiksek
lisans egitimine devam etme, egitici kitaplar okuma, gézlemlerine glivenme, seminer alma”gibi nedenlerle
mesleki gelisim/deneyim (f=3)’i gerekce olarak sunmuslardir. Sinif 6gretmeni adaylarindan kendilerini bu
konuda yeterli gormeyen ya da kismen yeterli gorenler “tecriibe yetersizligi” nedeniyle mesleki
gelisim/deneyim (f=18) eksikligine ve “liniversite egitimlerinin devam etmesi” gerekgesiyle de hizmet
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oncesi egitim (f=1)’'e vurgu yapmislardir. Bir sinif 6gretmeni adayi ise “iletisim ve ifade yeterligi”
gerekgesiyle dil becerisi (f=1)'ne glivendigini ifade etmistir.

Ogrenme Hizi, Muhakeme Seviyesine Gore Dersin Tasarlanma ve Uygulanma Durumlarina ve Yeterlik
Algilarina iliskin Bulgular

Arastirmada sinif 6gretmeni ve adaylarinin farkli 6grenme hizi ve muhakeme seviyesindeki 6grenciler
icin dersi nasil tasarladiklari/tasarlayacaklar ve uyguladiklari/uygulayacaklari ve bu konuda kendilerini
yeterli gortp gormedikleri sorgulanmistir. Asagida sinif 6gretmenlerinin ve adaylarinin bu konudaki
goruslerine iliskin bazi alintilara yer verilmistir:

«Yani, genelinde degil. Ama bazi konularda ¢alismalari iki ayri seviyede ya da (¢ ayri seviyede
hazirhyorum ya da basta kolay baslayip gelisim siirecinde zorlastirdigim oluyor. Onun disinda gérsel
sanatlar dersinde yapacagimiz etkinliklerde birkag farkl ayni konuyla ilgili materyal getirip basitleri daha
iyi yapabilen ¢ocuklara zorlari daha iyi yapan ¢ocuklara daha hizli yapabilecek c¢ocuklara vermeye
calisiyorum. Yeterli degil. Kendimi 6yle hissetmiyorum. O ¢ocuda yetisebildigimi hissedemiyorum. Bazen
benim hedeflerime onun ulasamamasi, ni az gelismeyle yetinemedigim icin belki de.»(04)

«Sinifa énceden getirilmis ya da getirilecek bir materyal veya objenin 6grencilerin tamamen dikkatini
cekmesini saglarim. Daha ¢ok sinifta yapilan siirprizlere 6grenme hizi farkli olan tiim 6grencilerin
dikkatini ayni anda ¢ekebilecegimi diisiintiyorum. Yeterli gériiyorum. Ciinkii 6gretilen konu hakkinda en
kétii 6Grenci bile en az ifade ile bile diisiincelerini dile getiriyor.»(011)

«Bazi égrencilerin 6grenme hizi yiiksek ise konuyu anlattiktan sonra érnek ¢ézdiigiimde zor seviyede de
érnekler ¢6zmeye calisinm sinifta. Ogrenme hizi diisiik olan 6drenciler icin ise 6rnek ¢6zerken tane tane
anlatinm ve o 6grencileri gézlemleyerek anlayip, anlamadiklarini kontrol etmeye ¢alisirirm. Bu konuda
kendimi yeterli gérmiiyorum ¢iinkii uygulama alaninda bir tecriibem yok.»(OA13)

Yapilan analizler, sinif 6gretmenlerinin farkli 6grenme hizi ve muhakeme seviyesindeki 6grencileri igin
dersi “tekrar yapma, dikkat ve meraki canli tutma, s6z hakki verme, akran egitiminden yararlanma, veliyi
siirece dahil etme, bire bir 6gretim, grup calismasi, drama, sorgulama” gibi 6gretim teknikleri (f=20)
kullanarak ve “her 6grenciye farkli zaman/slire ayirma, seviyeye uygun sorular sorma, dersi farkh
seviyeye gore planlama, dersi ortalama seviyeye gore planlama, 06grenci gelisimini bireysel
degerlendirme, gelisimlerini takip etme, tek tip etkinlik yapmama, farkli yontem ve teknikler kullanma”
gibi 6grenciye gorelik (f=11) ilkesinden yola ¢ikarak tasarladiklarini ve uyguladiklarini ortaya gikarmistir.
Sinif 6gretmeni adaylari ise “glincel yontem ve teknikleri kullanma, aile destegini alma, ev ddevi, bire bir
ogretim, oOrnekle destekleme, tekrar yapma, akran egitimi, grup calismasi, egitsel oyun, iletisim
kurdurma” gibi 6gretim teknikleri (f=17) kullanarak, “farkli kaynaklardan yararlanma, farkli calisma
kagitlari hazirlama, disik muhakeme seviyesine gore dersi planlama, ortalama seviyeye gore dersi
planlama, seviye gore gruplara ayirma, ek etkinlik hazirlama, 6grenci eksigini belirleme” gibi 6grenciye
gorelik (f=16) ilkesiyle ve “dersi sevdirme, motivasyonu saglama” gibi duyussal kazanim (f=2) yoluyla
dersi tasarlayabileceklerini ve uygulayabileceklerini agiklamislardir.

Arastirmada sinif 6gretmenlerine ve adaylarina farkli 6grenme hizina ve muhakeme seviyesindeki
ogrenciler icin dersi tasarlama ve uygulama konusunda kendilerini nasil algiladiklari ve bu durumun
nedenleri de sorgulanmistir. Elde edilen bulgular sinif 6gretmenleri agisindan algilarin evet, yeterli
goriiyorum (f=10), kismen yeterli gériiyorum (f=7) ve hayir, yeterli gérmiiyorum (f=6) seklinde oldugu;
sinif 6gretmeni adaylari acgisindan da algilarin hayir, yeterli géormiyorum (f=13), kismen vyeterli
goriiyorum (f=4) ve evet, yeterli goriiyorum (f=3) oldugu yonindedir. Sinif 6gretmenlerinin ve
adaylarinin farkh 6grenme hizi ve muhakeme seviyesine gore dersi tasarlama ve uygulama yeterlik
algilarinin nedenlerinin de sorgulandigi arastirmada elde edilen bulgular Tablo 5’'te yer almaktadir.
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Tablo 5.

Farkli Ogrenme Hizi ve Muhakeme Seviyesine Gére Dersi Tasarlama ve Uygulama Yeterlik Algilarinin
Nedenlerine iliskin Bulgular

Kendini Yeterli Gormeyen ve Kismen Yeterli Goren Sinif Ogretmenlerinin Nedenleri
Tema Kodlar Frekans
mesleki egitim yetersizligi, daha iyisine ulasma istegi, 6
Mesleki gelisim/deneyim  Ggrenciye ulasamama

Mevcut programin fiziksel kosullarin uygun olmayisi, zaman ve arag-gereg 5
uygulanabilirligi yetersizligi, ders programinin yuka
Cevre veli ilgisizligi 1
Toplam 12
Kendini Yeterli Géren Sinif Ogretmenlerinin Nedenleri
Tema Kodlar Frekans
her 6grenciye ulasabilme gayretine glivenme, 5

Mesleki gelisim/deneyim  arastirma yapma, mesleki gelisimine glivenme,
gozlemlerine inanma, en zayif 6grencinin dahi kendini
ifade edebilmesi

Ogretim teknigi gorsel, yazili ve sozll etkinliklere yer verme, oyun 4
oynatma tekrara basvurma, konuyu oykilestirme

Ogrenen ozelligi homojen sinif 6zelligi 2

Ogrenme ciktisi kazanima ulastirma basarisi, en zayif 6grencinin dahi 2
kendini ifade edebilmesi

Toplam 13

Kendini Yeterli Girmeyen ve Kismen Yeterli Goren Sinif Ogretmen Adaylarinin Nedenleri

Tema Kodlar Frekans

Mesleki gelisim/deneyim mesleki egitim yetersizligi, daha iyisine ulagma istegi 16

Hizmet Oncesi egitim derslerin uygun gorilmemesi 1

Toplam 17

Kendini Yeterli Géren Sinif Ogretmen Adaylarinin Nedenleri
Meslek bilgisi yontem ve teknik bilgisine glivenme 3
Toplam 3

Tablo 5’e gore farkh 6grenme hizi ve muhakeme seviyesindeki 6grencilerine gore dersi planlama ve
uygulama konusunda kendilerini yeterli goren sinif O0gretmenleri gerekce olarak “her 6grenciye
ulasabilme gayretine glivenme, arastirma yapma, mesleki gelisimine glivenme, gbzlemlerine inanma,”
gibi mesleki gelisim/deneyim (f=4), “gorsel, yazili ve sozIu etkinliklere yer verme, oyun oynatma tekrara
basvurma, konuyu oykiilestirme” gibi 6gretim teknigi (f=4), “homojen sinif 6zelligi” gostermesiyle
6grenen 6zelligi (f=2) ve “kazanima ulastirma basarisi, en zayif 6grencinin dahi kendini ifade edebilmesi”
gibi 6grenme ciktisi (f=2) durumlarini ileri stirmuslerdir. Kendini bu konuda yeterli gormeyen ve kismen
yeterli goren sinif 6gretmenleri “mesleki egitim yetersizligi, daha iyisine ulasma istegi, 6grenciye
ulasamama” gibi mesleki gelisim/deneyim (f=6), “fiziksel kosullarin uygun olmayisi, zaman ve arag-gerec
yetersizligi, ders programinin yiki” seklinde mevcut programin uygulanabilirligi (f=5) ve “veli ilgisizligi”
gibi gevre (f=1) faktorlerini gerekce olarak ifade etmislerdir. Sinif 6gretmeni adaylarindan kendilerini
yeterli algilamayan ve kismen yeterli algilayanlar ise “mesleki egitim yetersizligi, daha iyisine ulasma
istegi” gibi mesleki gelisim/deneyim (f=16) ve “derslerin uygun goriilmemesi” gibi hizmet éncesi egitim
(f=1) faktorlerini algilarinin nedeni olarak goérmektedirler. Bu konuda kendini yeterli goren sinif
o6gretmeni adaylari “yontem ve teknik bilgisine giivenme” nedeniyle meslek bilgisi (f=3) yeterliklerini
gerekge olarak sunmuslardir.
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Ogrenme Stillerinin Belirlenme, Tasarlanma ve Uygulama Durumlarina ve Yeterlik Algilarina iligkin
Bulgular

Arastirmada sinif 6gretmeni ve adaylarinin 6grencilerin 6grenme stillerini nasil belirledikleri, dersi
ogrencilerin ogrenme  stillerine uygun olarak nasil  tasarladiklari/tasarlayacaklari  ve
uyguladiklari/uygulayacaklari ve bu konuda kendilerini yeterli gériip gérmedikleri sorgulanmistir. Asagida
sinif 6gretmenlerinin ve adaylarinin bu konudaki gorislerine iliskin bazi alintilara yer verilmistir:

«Genelde sinifta ayri ayri bir stil uygulayamiyorum. Projeksiyon kullaniyorum. Gérerek ve isiterek daha iyi
6grendiklerini gérdiim. Yazili olarak verebiliyorum. Her cocuk igin ayri bir stil uygulayamiyorum. Genel
olarak egitim veriyorum. Resim yapmayi gereken seye kiiclik bir dértliik yaz deyip gegiyorum. Orta seviye
sanirim. O§renmem gereken ¢ok sey var.»(02)

«Belirliyorum. Ogrenme stili testleri var. Bu testleri yapan internet siteleri var. Tiim 6drenme stillerini
kapsayacak sekilde etkinlikler yapmaktayim. Derste herkesin yapabilecedi deneyleri yaparim. Deneyi her
6grenciye tek tek gésteririm. Dersi arag-gere¢ kullanarak anlatirim. Soru sorarim, parmak kaldiran ya da
kaldirmayan herkesin cevaplamasini saglarim. Cevaplari égrenciye buldururum. Giinliik yasamdan, giincel
olaylardan érnekler veririm. Tahtayi iyi kullanirim. Parmak kaldiran ya da kaldirmayan 6grencileri tahtaya
kaldirinm, cizim yaptirinm, problem ¢ézdiiriirim. Konu hakkinda slaytlar kullaninm. Ogrencilerin soru
sormalarina firsat veririm, cevaplari bulmalarini saglarim. Anlatilan konunun tekrar edilmesini saglarim.
Ogrencilerin kendi ciimleleriyle ézetlemelerini saglarim. Ozet ve énemli noktalan tahtaya yazarim. Bu
konuda kendimi yeterli buluyorum. Kendimi gelistirdim. Uzun yillar 6rencileri gézlemledim.»(019)

«Odgrencilerin 6§renme stillerini belirlemek icin onlari ¢ok iyi tanimaliyim. Ogrencilere bu stilleri sunarak,
6grencilerimin ilgi alanlarini kesfederek stillerini belirlerim. Bu stilleri mesela, matematik dersini beden
editimi dersinde oyun veya yaris ile verebilirim. Fen bilgisi derslerini materyal kullanarak gérsel sekilde
verebilirim. Tarih dersini mantiksal matematiksel kullanarak zamanlari iliskilendirip, neden sonuglar ile
pekistirerek verebilirim. Bu konuda bu yiizden kendimi yeterli hissediyorum.»(OA7)

Arastirmada sinif 6gretmenlerinin 22’si 6grencilerin 6grenme stillerini “gdzlem ve deneyim yoluyla
(f=19)” ve “envanter kullanarak (f=3)" belirlediklerini, 1 tanesi ise 6grencilerin 6grenme stillerini
belirlemedigini ifade etmistir. Ogretmenler farkh 6grenme stiline sahip &grenciler icin dersi “sarki
soyletme, okuma metinlerini canlandirma, siir yazdirma, hikayelestirme, benzetim yapma, resim/gizim
yaptirma, rol oynama, yazarak Ogretme, diger derslerle iliskilendirme, egitsel oyunlar oynatma,
konusmasini saglama, deney yapma, soru sorma, cevabi 6grenciye buldurma, her 6grencinin aktif
katilimini saglama, giinliik yasamdan 6rnekler sunma, kendi ciimleleriyle ifade etme, tekrar yapma, farkh
duyu organlarini harekete gecirme” gibi farkh 6gretim uygulamalar (f=29), “projeksiyon kullanma/slayt
hazirlama, so6zel konulari 6grenemeyenler igin CD kullanma, kitiiphaneden faydalanma, tahtayi
kullanma, laboratuar-atélye kullanma” gibi arag-gere¢ kullanma (f=6) ve “ortalama bir yolla 6gretim,
bireysel olarak ilgilenme” seklinde diger (f=2) yollarla tasarladiklarini ve uyguladiklarini belirtmislerdir.
Sinif 6gretmen adaylarindan (f=18)'i 6grencilerinin 6grenme stillerini “gozlem ve deneyim yoluyla
(f=17)" ve “kavram 6gretimi aracihigiyla (f=1)" belirleyebileceklerini ifade ederken, 2 6gretmen adayi ise
bu konu hakkinda bilgilerinin olmadigini dile getirmislerdir. Ogrencilerin 6grenme stillerini
belirleyebileceklerini séyleyen 6gretmen adaylari dersi “sarki séyletme, canlandirma, benzetim yapma,
resim/gizim yaptirma, diger derslerle iliskilendirme, egitsel oyunlar oynatma, glinliik yasamdan 6rnekler
sunma, ¢oklu zeka uygulamalarindan yararlanma, eglenceli sinif atmosferi yaratma, soru sorma, hayal
diinyasina inme” gibi farkli 6gretim uygulamalari (f=25) ve “video izletme, projeksiyon kullanma/slayt
hazirlama” seklinde arag-gere¢ kullanma (f=3) yoluyla tasarlayabileceklerini ve uygulayabileceklerini
ifade etmislerdir.

Arastirmada sinif 6gretmenlerine ve adaylarina farkli 6grenme stillerine sahip 6grenciler igin dersi
tasarlama ve uygulama konusunda kendilerini nasil algiladiklari ve bu durumun nedenleri de
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sorgulanmistir. Elde edilen bulgular sinif 6gretmenleri agisindan algilarin hayir, yeterli gérmiiyorum
(f=10); evet, yeterli gériiyorum (f=9) ve kismen yeterli gériiyorum (f=4) ve seklinde oldugu; sinif
O0gretmeni adaylari agisindan da algilarin hayir, yeterli gérmiiyorum (f=11) ve evet, yeterli gorilyorum
(f=9) oldugu yonindedir. Sinif 6gretmenlerinin ve adaylarinin farklh 6grenme stillerine gére dersi
tasarlama ve uygulama yeterlik algilarinin nedenlerinin de sorgulandigi arastirmada elde edilen bulgular
Tablo 6’da sunulmustur:

Tablo 6.

Ogrenme Stillerine Gére Dersi Tasarlama ve Uygulama Yeterlik Algilarinin Nedenlerine iliskin Bulgular

Kendini Yeterli Gormeyen ve Kismen Yeterli Géren Sinif Ogretmenlerinin Nedenleri

Tema Kodlar Frekans
Mesleki mesleki egitimin yetersizligi 12
gelisim/deneyim
Mevcut programin zaman yetersizligi, ders programinin yuki 2
uygulanabilirligi
Toplam 14
Kendini Yeterli Géren Sinif Ogretmenlerinin Nedenleri
Tema Kodlar Frekans
Mevcut program etkinliklerin yeterli gelmesi 5
Mesleki deneyimin yeterli gériilmesi 2
gelisim/deneyim
Test araci 0grenme stili belirleme 6lgegi kullanabilme 2
Toplam 9
Kendini Yeterli Gormeyen ve Kismen Yeterli Goéren Sinif Ogretmen Adaylarinin Nedenleri
Tema Kodlar Frekans
Mesleki tecriibe yetersizligi 11
gelisim/deneyim
Toplam 11
Kendini Yeterli Goren Sinif Ogretmen Adaylarinin Nedenleri
Hizmet Oncesi egitim aldigi egitim siirecine glivenme, yontem bilgisine 9
glivenme
Toplam 9

Tablo 6’da sunulan bulgular incelendiginde, 6grenme stillerine uygun olarak dersi tasarlama ve
uygulama konusunda kendilerini yeterli gormeyen ya da kismen yeterli géren sinif 6gretmenlerinin bu
duruma “mesleki egitimin yetersizligi” seklinde mesleki gelisim/deneyim (f=12) ve “zaman yetersizligi,
ders program yiiki” gibi nedenlerle de mevcut programin uygulanabilirligi (f=2) durumlarini gerekge
sunduklari gérilmektedir. Bu konuda kendilerini yeterli géren sinif 6gretmenlerinin gerekgelerini ise
mevcut program (f=5) kapsaminda “etkinliklerin yeterli gelmesi, mesleki gelisim/deneyim (f=2)
kapsaminda “deneyimin yeterli gorilmesi” ve test araci (f=2) baglaminda “6grenme stili belirleme
6lgegini kullanabilme” durumlari olusturmaktadir. Sinif 6gretmen adaylari agisindan gerekgeler kendini
yeterli gérmeyenler ya da kismen yeterli gorenler agisindan “tecriibe yetersizliginden” kaynaklanan
mesleki gelisim (f=11) baglami ve kendini yeterli gorenler agisindan ise “aldigi egitim siirecine glivenme,
yontem bilgisine glivenme “den kaynaklanan hizmet 6ncesi egitim (f=9) olarak belirtilmistir.
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Baskin Zeka Alanlarinin Belirlenmesi, Coklu Zeka Etkinliklerinin Tasarlanmasi ve Uygulanmasi
Durumlarina ve Yeterlik Algilarina iliskin Bulgular

Arastirmada sinif 6gretmeni ve adaylarinin 6grencilerin baskin zeka alanlarini nasil belirledikleri, dersi
coklu zeka etkinliklerine gore nasil tasarladiklari/tasarlayacaklari ve uyguladiklari/uygulayacaklari ve bu
konuda kendilerini yeterli gorip gormedikleri incelenmistir. Asagida sinif 6gretmenlerinin ve adaylarinin
coklu zeka uygulamalarina iliskin gorislerini yansitan alintilara yer verilmistir:

«Belirleyemiyorum....Yetersiz oldugumu disiiniiyorum. Ozellikle yetenede dayali miiziksel, gérsel zekd
gelisimiyle ilgili yetersizim.»(010)

«Once tiim sinifa hitap edecek sekilde anlatinm. Sonra élgme-dederlendirmede anlamayan 6drencileri
tespit eder, dersi farkh sekillerde islerim. Burada en énemli yardimcim gézlem giicii. Cocuklar
g6zlemleyerek onlari tahtaya kaldirarak miizige, oyunlara, yazi yazmaya, konusup bir seyler anlatmaya
ilgisi olan ¢ocuklari ayirt ederim. Bunlari g6z éniinde bulundurdugum icin kendimi yeterli
gériiyorum.»(08)

«8 farkl zekd olanlari vardir. Ozelliklerini ve hangi konularda basarili olabildiklerini gézlemlerim.
Derslerin iginde yer yer miiziksel, gérsel zekd gibi zekd ¢esitleri igin kendilerini ispatlayacaklari aktiviteler
diizenlerim. Ogretim derslerinde zekd kuramlarini isledigimiz icin kendimi yeterli gériiyorum.»(0A12)

Arastirmada sinif 6gretmenlerinin 18’i 6grencilerin baskin zeka alanlarini “gézlem ve deneyim
yoluyla (f=12)”, “programdaki etkinlikleri uygulayarak (f=3)”, “envanter kullanarak (f=2)” ve “sinavlar”
(f=1)" ile belirlediklerini, 5 tanesi ise 6grencilerin baskin zeka alanlarini belirlemedigini ifade etmistir.
Sinif 6gretmenleri ¢oklu zeka etkinliklerini tasarlarken ve uygularken “veliyi siirece dahil etme, siir
yazma, resim yapma, canlandirma, sarki séyleme, hikayelestirme, akran egitimi, zihinsel oyun, bulmaca
¢O6zdirme, slayt kullanma, puzzle yapma, egitsel oyunla 6grenme, gezilere katilma, grup calismasi,
empati kurma, kahvalti glinleri diizenleme, giinliik tutma, ritm tutma, santrang oyunu, halkoyunu, muzik
aleti calma, klip calismalarina yonlendirme” gibi farkh 6gretim uygulamalarini (f=54) kullandiklarini
ifade etmislerdir. Sinif ©6gretmeni adaylarinin  17’si  6grencilerin  baskin  zekd alanlarini
belirleyebileceklerini séylemislerdir. Ogretmen adaylari bunun igin “gézlem ve deneyim yoluyla (f=13)”,
“derse ilgiyi tespit ederek (f=2)” , “sinavlar (f=1)” ve “uygulama yapma (f=1)" gibi etkinlikleri
kullanabileceklerini ifade etmislerdir. Ogretmen adaylarindan ii¢ tanesi ise dgrencilerin baskin zeka
alanlarini nasil belirleyebileceklerini bilmediklerini belirtmislerdir. Sinif 6gretmeni adaylari ¢oklu zeka
etkinliklerini tasarlarken ve uygularken ise “veliyi siirece dahil etme, hikayelestirme, bir cicegin bakimi,
egitsel oyun, hayal glclerini harekete gecirme, siir yazma, resim yapma, canlandirma, sarki séyleme,
slayt kullanma”gibi farkl 6gretim uygulamalarini (f=20)'na yer verebileceklerini agiklamislardir.

Arastirmada sinif 6gretmenlerine ve adaylarina ¢oklu zeka yaklasimi icin dersi tasarlama ve uygulama
konusunda kendilerini nasil algiladiklari ve bu durumun nedenleri de sorgulanmistir. Elde edilen bulgular
sinif 6gretmenleri agisindan algilarin evet, yeterli goriilyorum (f=11); hayir, yeterli gormiiyorum (f=10)
ve kismen yeterli goriiyorum (f=2) seklinde oldugu; sinif 6gretmeni adaylari agisindan da algilarin hayir,
yeterli gérmiiyorum (f=13); evet, yeterli goriiyorum (f=6) ve kismen, yeterli goriiyorum (f=1) oldugu
yonindedir. Sinif 6gretmenlerinin ve adaylarinin ¢oklu zekd uygulamalarina gére dersi tasarlama ve
uygulama yeterlik algilarinin nedenlerinin de sorgulandigi arastirmada elde edilen bulgular Tablo 7’'de
sunulmustur:
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Tablo 7.

Coklu Zeké Etkinliklerine Goére Dersi Tasarlama ve Uygulama Yeterlik Algilarinin Nedenlerine iliskin
Bulgular

Kendini Yeterli Gormeyen ve Kismen Yeterli Goren Sinif Ogretmenlerinin Nedenler

Tema Kodlar Frekans
Mevcut programin okul imkanlarinin yetersizligi, ders programinin yiika, 7
uygulanabilirligi materyal yetersizligi, kalabalik sinif mevcudu, zaman
yetersizligi
Mesleki gelisim/deneyim deneyimin yetersizligi 5
Toplam 12
Kendini Yeterli Goren Sinif Ogretmenlerinin Nedenleri
Tema Kodlar Frekans
Mesleki gelisim/deneyim deneyimin yeterli gelmesi 10
Mevcut program etkinliklerin yeterli gériilmesi 1
Toplam 11
Kendini Yeterli Gormeyen ve Kismen Yeterli Géren Sinif Ogretmen Adaylarinin Nedenleri
Tema Kodlar Frekans
Mesleki gelisim/deneyim tecrlbe yetersizligi 14
Toplam 14
Kendini Yeterli Géren Sinif Ogretmen Adaylarinin Nedenleri

Hizmet 6ncesi egitim aldigi egitim siirecine glivenme 6
Toplam 6

Tablo 7’ye gore coklu zeka yaklasimina uygun olarak dersi tasarlama ve uygulama konusunda
kendilerini yeterli gérmeyen ya da kismen vyeterli géren sinif 6gretmen adaylari bu duruma “okul
imkanlarinin yetersizligi, ders programinin yika, materyal yetersizligi, kalabalik sinif mevcudu, zaman
yetersizligi” seklinde mevcut programin uygulanabilirligi (f=7) ve “deneyimin yetersizligi” gibi
nedenlerle de mesleki gelisim (f=5) durumlarini gerekce olarak gostermislerdir. Bu konuda kendilerini
yeterli goren sinif  Ogretmenlerinin  gerekgelerini  ise  mesleki gelisim/deneyim (f=10)
kapsaminda“deneyimin yeterli gériilmesini” ve mevcut program (f=1) kapsaminda “etkinliklerin yeterli
gelmesi” durumlari olusturmaktadir. Sinif 6gretmen adaylari agisindan gerekgeler kendini yeterli
goérmeyenler agisindan “tecriibe yetersizliginden” kaynaklanan mesleki gelisim/deneyim (f=14) baglami
ve kendini yeterli gérenler agisindan ise “aldigl egitim siirecine glivenme” den kaynaklanan hizmet
oncesi egitim (f=6) olarak belirtilmistir.

Ders Planlarinin Analizine iliskin Bulgular

Arastirmada sinif 6gretmenlerinden bireysel farkliliklara dayali 6gretim siirecine iliskin plan 6rnekleri
istenmistir. Arastirmaya katilan sinif 6gretmenleri (N=23)'nin bu konuya yonelik durumlari Tablo 8’'de
ifade edilmistir.

Tablo 8.

Sinif Ogretmenlerinin Giinliik Plan Hazirlama Durumlarina iliskin Bulgular

Kodlar Frekans
hazir plan kullanma 23
bireysel farkhliklara dayal 6gretim siirecini planlamama 23
bireysel farkhliklara dayal 6gretimi hazir planlara yansitmama 23
okul yoneticisinin talebine gore hareket etme 1
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Tablo 8'de sunulan bulgular, sinif 6gretmenlerinin hazir plan kullandiklarini (f=23), bireysel
farkhhklara dayali 6gretim sirecini planlamadiklarini (f=23), bireysel farkhliklara dayah 6gretimi hazir
planlara yansitmadiklarini (f=23) ve okul yoneticisinin talebine goére hareket etmelerini (f=1) ortaya
koymaktadir. Ogretmenlerin gérislerine iliskin alintilar asagida yer almaktadir:

«Konuyla ilgili agik uglu sorular soruyorum ¢ok net cevaplar alamasam da soruyorum.... Kagit iizerine
dékmiiyorum.»(02)

«Yok hayir kullanmadim. idare istediyse envanter o zaman kullaniyoruz. Yaptiklarimiz o kadar oluyor.
idare de bizleri evrak konusunda sikistirmadidi icin yapmiyoruz. Peki sinifta uygulamiyor muyuz? illa ki
uyguluyoruz...»(04)

«Hazir planlari kullaniyorum. Her dersi planlayamiyorum. Zaten siiremiz de kisitlr...»(015)

Arastirma siirecinde sinif 6gretmenlerinden derslerinde kullandiklari hazir planlar istenmis ve planlar
“6n bilgi-beceri, égrenme hizi-muhakeme seviyesi, égrenme stili ve ¢oklu zekd uygulamalari”
cergevesinde analiz edilmistir. Toplanan 26 ders planinin, bireysel farkliliklarin &gretimine iliskin
durumlari Sekil 1’de sunulmustur:

On Bilgi
ve Beceri
f=(7)
) Ogrenme
Coklu Bireysel Hizi ve
Zeka Farkliliklara [ \1uhakem
f=(3) Dayali e Seviyesi
Ogretim =(0)
Ogrenme
Stilleri
f=(0)

Sekil 1.Giinliik Ders Planlarinin Bireysel Farkliliklara Dayali Odretimi icerme Durumlari

Sekil 1 incelendiginde, sinif 6gretmenlerinin hazir olarak kullandiklari ders planlarinda én bilgi ve
becerinin dikkate alinmasina yonelik etkinlikler (f=7), &grenme hizi ve muhakeme seviyesine yodnelik
uygulamalar (f=0), égrenme stillerine yonelik vurgu ve uygulamalar (f=0)ve ¢oklu zekd uygulamalari
acisindan (f=3) seklindedir.

Tartisma & Sonug

Bu arastirmanin amaci, ilkokul sinif 6gretmenlerinin ve 6gretmen adaylarinin bireysel farkhliklara
dayali 6gretimi tasarlama ve uygulamadaki yeterlilik algilarini belirlemektir. Arastirmadan elde edilen
bulgulardan sinif 6gretmenlerinin ve adaylarinin bireysel farkhliklara iliskin kavramsal algilarinin gesitlilik
gosterdigi anlasiimaktadir. Bu durum sinif 6gretmenlerinin ve adaylarinin algilarinin bireysel farkliliklarin
neler oldugu konusundaki alan yazin siniflamasiyla benzerlik gosterdigini ve ayrica kavramin igerik
ozelliklerinin farkinda olduklarini ortaya ¢ikarmaktadir. Bulgular her iki grubun da bireysel farkliliklar
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kavramini agirlikh olarak bilissel ve duyussal 6zellikler cercevesinde yapilandirildigini ortaya koymaktadir.
Ozellikle dgretim siirecinin bu iki faktérden daha ¢ok etkilenmesi ilgili yapilandirmanin nedeni olabilir.

Ogrencinin 6grenmeyle ilgili 6zgecmisi (bilissel-duyussal) ve dgretim hizmeti niteliginde yapilacak
belli degisiklikler, 6grenciler arasindaki farkhliklari 6nemli derecede azaltabilmektedir (Bloom, 1998,
s.19). Arastirmada sinif 6gretmenleri ve adaylari bireysel farkliliklara iligkin 6gretim sirecinin, agirhkl
olarak ©grenen odakh bir egitim ve ek 0Ogretim hizmetini saglama seklinde yuritildiaginid ve
ylratulebilecegini ifade etmislerdir. Gerek sinif 6gretmenleri gerek adaylari bireysel farkhhklara dayah
ogretim icin farkli ©6gretim yontem ve tekniklerinin tercih edilmesini, 6grenci yasantisindan
yararlanilmasini, 6grencilerin algi, yetenek ve becerilerine dikkat edilmesini, coklu zeka uygulamalarina
yer verilmesini ve bire bir 6gretim, akran egitimi, evde egitim, tenefflslerde zaman ayirma gibi
faaliyetleri uygun goérmektedirler. Bu durum, sinif 6gretmenlerinin ve adaylarinin birbirlerinden farkl
ozellikler taslyan 6grenenlere uygun bir hizmet sunabileceklerini gostermektedir. Elde edilen bu
bulgular Turgut ve dig./nin (2016) bireysel farkliklarin 6gretim sirecine yansimasina iliskin lise ve
ortaokul 6gretmen gorislerini inceledikleri arastirmalarinda 6gretmenlerin 6grencilerdeki bireysel
farkhhklarin bilincinde olduklari ve dikkate aldiklari sonuglariyla 6rtiismektedir.

Arastirmadan elde edilen bulgular, sinif 6gretmenlerinin hizmet ici egitim kapsaminda mesleki
gelisimlerini saglamaya calistiklarini ortaya c¢ikarmistir. Bilindigi (izere, yaygin egitim hizmetleri bu
noktada eksikleri gidermek konusunda sistemin bir parcasi olarak islevselligini slirdirmektedir. Sinif
ogretmenleri ve adaylarinin ¢ogunlugu bireysel farkliliklara dayali 6gretim siirecini tasarlama ve
uygulamaya yonelik hizmet 6ncesinde yeterli egitim almadiklarini ifade etmektedir. Hervie&Winful
(2018), hizmet Oncesi egitim programlarinin 6gretmen adaylarinin beceri, bilgi ve performanslarinin
yukseltilerek daha etkin olmalarini saglamak amaciyla ¢ok ©nemli oldugunu belirtmektedirler.
Uygulanmakta olan YOK &gretmen yetistirme programi incelendiginde bireysel farkliliklara dayal
dgretim kapsaminda ayri bir ders bulunmamaktadir. Ogretim elemanlari bu konuya 6gretim dersleriyle,
bireyi tanima teknikleri dersinin icinde ya da o konu alaninda uzmanlasmis 6gretim elemanlarindan ders
alinmasi yoluyla yer verebilmektedir. Mesleki gelisim hayat boyu 6grenme kapsaminda degerlendirilen
bir siregtir. Seferoglu’nun (2004) acgikladigl Gzere, mesleki agidan iyi yetisen 6gretmen 6grencileri icin
olumlu 6grenme kosullari saglayabilir. Bu nedenle mesleki gelisim konusunda égretmenlere saglanmis
surekli bir destegin varligi ¢ok bliylik 6nem tasimaktadir. Doganay (2008), bir egitim programinin Ust
dizey standartlar gozetilerek hazirlanmasi onun etkili bir sekilde uygulanmasi igin yeterli olmadigini
ifade etmekte ve bir programin etkili uygulanabilmesi programla tutarli, etkili bir hizmet 6ncesi
o6gretmen egitimini, programla ilgili herkes icin (6gretmen, y6netici, denetici vb.) etkili bir hizmet ici
egitimini ve programla ilgili ders kitabi ve ilgili materyallerin hazirlanmasini gerektirdigini
vurgulamaktadir. Benzer sekilde Osamwony (2016) Ogretmenlerin alanlarindaki performans ve
motivasyonlarinin gelisimi i¢in hizmet ici egitim ihtiyacinin géz ardi edilemeyecek bir zorunluluk
oldugunu belirtmektedir. Arastirmadan elde edilen bulgular da, sinif 6gretmenlerinin daha ¢ok hizmet igi
egitime ihtiyag duyduklarini, 6gretmen adaylarinin da egitim almalarini ve 0Ogretimi planlama
yeterliklerinin gliclendirilmesi gerektigini ortaya koymaktadir.

Ogrenen profilleri icinde 6grenme siirecini etkileyen temel bilissel 6zellikler arasinda 6n bilgi ve
beceriler yer almaktadir. Yapilandirmaci 6grenme siirecinde de 6grencilerin 6n bilgi ve becerilerinden
hareket edilmesi temel kosullardan biridir. Her 6grenci sinifa gesitli yollarla edindigi akademik olan ya da
olmayan, gercek yasam deneyimlerini iceren, teknik, giindelik vb. gecmis bilgilerini getirir. On bilgi
gelecekteki 6grenmenin belirleyicisidir ve insanlarin ne 6grenebilecekleri dnceden ne bildiklerine baghdir
(Simsek, 2006, s.139). Hailikari, Katajavuori, & Lindblom-Ylanne (2008), 6grencilerin 6n bilgilerinin
belirlenmesinin dersi baslatmak icin uygun seviyeyi belirlemek, 6grencilere geribildirim saglamak,
ogrencileri yeteneklerine gore gruplandirmak ve 6gretmen beklentisiyle 6grenci edinimleri arasindaki
boslugu kapatmak gibi gesitli amaclar icin kullanilabilecegini belirtmislerdir. Arastirmada gerek sinif
ogretmenleri gerek sinif 6gretmeni adaylari 6grenme siirecinde Ogrencilerin 6n bilgi ve becerilerini
dersin baslangicinda ve ders siiresi boyunca tespit ettiklerini ve edebileceklerini ifade etmislerdir. Ayrica
cesitli Ogretim teknikleri vasitasiyla dersin farkli 6n bilgi ve beceriye sahip 0grenciler igin
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tasarlanabilecegini ve uygulamalarin yiritilebilecegini belirtilmektedir. Ancak sinif 6gretmenlerinin ve
adaylarinin 6grencilerinin farkli 6n bilgi ve becerilerine gore dersi tasarlama ve uygulama yeterlik
algilarinin yetersiz oldugu ortaya ¢ikmistir. Bu duruma gerekge olarak da, hem sinif 6gretmenleri hem de
adaylari agisindan tecribe yetersizligi, ayrica sinif 6gretmenleri agisindan da ders programinin yiki,
zaman yetersizligi gibi durumlar gosterilmistir. Bu bulgular, Turgut ve dig.’nin (2016) yuruttikleri
calismada, on bilgilerin tespit edilmesi konusunda vyeterli tutumu sergileyemeyen Ogretmenlerin
yeterince zamana sahip olmamalari ve programin disina g¢ikamadiklari gerekgeleriyle benzerlik
gostermektedir.

Ogretmenlerin sinif icinde karsilastiklari diger 6grenen profili 6grenme hizi ve muhakeme seviyeleri
farkhhgidir. Arastirmada, sinif 6gretmenleri ve adaylari gesitli 6gretim teknikleri ve 6grenen merkezli
uygulamalar araciligiyla dersin farkli 6grenme hizi ve muhakeme seviyesine sahip 6grenciler igin
tasarlanabilecegini ve yuritilebilecegini belirtilmektedirler. Ancak hem sinif 6gretmenlerinin hem de
o6gretmen adaylarinin bu konudaki algilarinin yetersiz oldugu anlasilmaktadir. Hem sinif 6gretmenleri
hem de adaylari bu duruma deneyim yetersizligi, ayrica sinif 6gretmenleri agisindan da fiziksel kosullarin
uygun olmayisi, ders programinin yikl, zaman ve arag yetersizligi gibi faktorleri gerekge olarak
gostermislerdir. Programa bagliik ve zamani etkili kullanabilme cabasi bitiin 6gretmenlerin ortak
gayeleri arasindadir. Bu baglamda, 6gretmenlerin programda onerilen etkinlikleri uygulamalar ve
zamaninda bitirme istekleri diger faktorlere deginememelerine neden olarak gosterilebilir.

Ogrenme stilleri yurt icinde ve yurt disinda oldukca incelenen 6grenen profillerinden biridir.
Ogrencilerin &grenme stillerinin belirlenmesi bilgiyi yapilandirmalarini  kolaylastiran ortamlarin
hazirlanmasina yardimci olmakta ve bireysellestirilmis 6gretim uygulamalari i¢in organize edilmis bir
sistem sunmaktadir (Kilig & Karadeniz, 2004; Kaf Hasirci, 2005). Bu arastirmada, sinif 6gretmenlerinin
yarisindan fazlasi 6grenme stillerini gézlem ve deneyim yoluyla belirlediklerini ifade etmislerdir. Bu
durum o6gretmenlerin 6grencilerini tanirken daha ¢ok goézlem yolunu tercih etmeleriyle agiklanabilir.
Benzer sekilde sinif 6gretmen adaylari da daha c¢ok gézlem ve deneyimleri yoluyla 6grenme stillerinin
tespit edebileceklerini ifade etmektedirler. Ayrica, sinif 6gretmenleri ve adaylari 6grenme stillerine
dayali 6gretim slrecini farkli 6gretim teknikleri ve arag-gere¢ kullanma yoluyla yiritebileceklerini
aciklamiglardir. Ancak, her iki grup da bu konuda kendilerini agirlikli olarak deneyim eksikligi nedeniyle
yeterli gérmemektedirler. Ogretmenlerin 6z yeterliklerinin yiiksek olmasi egitim fakiiltelerinde verilen
egitimle iliskilidir (Doyle, 1997). Bu nedenle gerek hizmet igi egitim gerek hizmet oncesi egitim
siireclerinde 6gretmenlerin deneyim kazanmalarina firsat verilmesi gerekmektedir.

Bireysel farkhliklara dikkat ceken bir diger uygulama Coklu Zekd Kurami’'dir. Arastirmada sinif
o6gretmenlerinin biyilk ¢ogunlugu 6grencilerin baskin zeka alanlarini gézlem ve deneyim yoluyla tespit
ettiklerini ifade etmisler; zekalarin gelistiriimesine yonelik farkli 6gretim uygulamalariyla 6grenme
siirecini zenginlestirdiklerini acgiklamislardir. Benzer sekilde sinif 6gretmen adaylari da 6grencilerinin
baskin zekd alanlarini gézlem ve deneyim yoluyla belirleyebileceklerini séylemis ve farkli 6gretim
tekniklerinden yararlanarak zeka boyutlarinin gelistiriimesini saglayabileceklerini ifade etmislerdir. Elde
edilen bulgular sinif 6gretmenlerinin yarisi ¢oklu zeka yaklasimi igin dersi tasarlama ve uygulama
konusunda kendilerini yeterli, diger yarisi ise yetersiz olarak algiladiklarini ortaya ¢ikarmistir. Kendini
yeterli gormeyen ya da kismen yeterli gbren sinif 6gretmenleri bu durumu deneyim yetersizligine, okul
imkanlarinin ve materyal yetersizligine, program yiikine, zamanin kisith olmasina ve kalabalik sinif
mevcutlarina dayandirmaktadir. Kendilerini yeterli goren sinif 0Ogretmenleri ise bu durumu
deneyimlerine ve etkinliklerin yeterli olmasina baglamislardir. Sinif 6gretmeni adaylari ise ¢ogunlukla
tecribe eksikligi nedeniyle kendilerini yetersiz algilamaktadirlar. Coklu zekd uygulamalari, MEB mevcut
ilkokul programinin temel yaklasimlarindan biridir ve kuramin varhgi 6gretmenlerimiz igin yeni degildir.
Bu nedenle hem programda etkinlik 6rnekleri mevcuttur hem de 6gretmenlerimizin bilgi ve deneyimleri
giclenmistir. Kendilerini yetersiz hisseden sinif 6gretmenlerinin program adaptasyonu ve okul imkanlari
konusunda sikinti yasiyor olmalari birgok uygulamanin eksik kalmasiyla benzerlik tasimaktadir. Ayrica bu
sonuclar inan & Erkus’un (2016) ilkokulda coklu zekd kuraminin uygulanabilirligine iliskin 6gretmen
goruslerini  degerlendirdikleri  arastirmalarinda  sinif ~ 6gretmenlerinin  ¢oklu zekd kuramini
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uygulayabilecekleri egitim ve 6gretim ortami bulamadiklari, mifredati yetistirme kaygisi yasadiklari ve
kuram hakkinda vyeterli bilgiye sahip olmadiklari sonuglariyla da ortismektedir. Sinif 6gretmen
adaylarinin ise coklu zeka etkinliklerini uygulama bilgileri olmasina ragmen heniiz sahada gorev
almamalari kendilerini yetersiz hissetmelerine neden olmaktadir.

Arastirma bulgularindan ¢ikan diger bir durum, 6gretmenlerin hazir glinlik plan kullanarak kendi
siniflarina 6zgi ders plani hazirlamadiklari ve kendilerinden bdyle bir tasarim beklenmedigi gergegidir.
Kog’a (2006) gore, bazi deneyimli 6gretmenler plan yapmadiklarini, planlarinin kafalarinda oldugunu
soylemektedir (s.210). Bilindigi Gzere, her ders planinda 6n bilgi ve becerilerin yoklanmasi, 6grenme hizi
ve muhakeme seviyesine dikkat edilmesi, coklu zeka etkinlikleri veya 6grenme stiline uygun 6gretim
tasarimi acik¢a ifade edilememektedir. Bu nedenle, 6gretmenlerin arastirma igin verdikleri ders
planlarinin aragtirma amaglarina uygun incelenmesi konusunda yetersizlik yasanmis ve arastirmanin
sinirlilig olmustur.

Sonug olarak, 6n bilgi ve becerilerin, 6grenme stillerinin ve baskin zeka alanlarinin tespit edilmesine
yonelik uygulamalara sinif 6gretmenleri yer vermekte, 6gretmen adaylari ise nasil yapilabilecegi
konusunda farkindaliga sahiptirler. Ayrica, sinif 6gretmenleri arastirma kapsaminda ele alinan bireysel
farkhhklari dikkate alarak Ogretim sirecini tasarlayip uygularken, 0Ogretmen adaylari ise sinif
o6gretmenlerinin bilgi ve deneyimlerine benzer uygulama 6rnekleri sunmaktadir. Ancak her iki grup ta
farkh 6n bilgi ve becerilere, 6grenme hizi ve muhakeme seviyesine, 6grenme stillerine ve ¢oklu zeka
etkinliklerine dayali Ogretim silirecini tasarlama ve uygulama konusunda kendilerini yeterli
algilamamaktadirlar. Bu durum, 6gretmenlerin ve adaylarin egitimlerinin gigclendirilmesi gerektigini
ortaya gikarmaktadir. Bu baglamda,

e YOK 6gretmen egitim sisteminde, bireysel farkliliklarin teshisi ve karsilanmasina yénelik uygulama
agirhkli bir dersin tasarlanmasina gidilebilir.

e Sinif 68retmenlerine bireysel farkliliklara dayali 6gretimi yiritebilme yeterliklerini kazanmalari
konusunda sik hizmet ici egitim semineri almalarina firsat verilebilir.

e Ogretmen ve adaylan icin bireysel farkliliklarin tespit edilmesinin ve uygun &gretim tasariminin
diizenlenmesinin birlikte ele alindig1 akademik kaynaklar hazirlanabilir.
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