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The effects of paired reading on developing reading skill of a student who had
difficulty in reading were researched in the study. The study designed as an action
research was carried out with one 5th grader having reading difficulty and studying
at Bartin Gazi Secondary School in the second term of 2016-2017 academic year.
First, the student was asked to read two informative reading texts — Trash (Copler)
and Recycling (Geri Doniistim) — in the 5th grade Turkish coursebook , and his
reading was recorded in order to determine his reading level. His reading level was
scored based on the error analysis inventory. It was found that his reading level was
at anxiety level. Next, the student was asked to read an informative text entitled
“Traveler Turtle is in Denizli (Gezgin Kaplumbaga Denizli’de)” in the 4th grade
Turkish coursebook. It was seen that the student was still at anxiety level. Then, he
was asked to read an informative text entitled “Traffic Rules (Trafik Kurallar1)” in
the 3rd grade Turkish course book. The instruction period was 30 hours in total — 5
hours a week. At the end of the reading instruction period, the student was asked to
read a text entitled “Domestic Goods (Yerli Mal1)” selected from the 3rd grade
Turkish course book. It was revealed that the student’s reading level reached
independent level.
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Bu ¢alismada, okuma gii¢liigii ¢eken bir 6grencinin okuma becerisini gelistirmede esli
okuma yonteminin etkisi arasgtirllmistir. Eylem aragtirmasi deseni kullanilan bu
caligma, 2016-2017 egitim 6gretim yili ikinci doneminde Bartin Gazi Ortaokulu 5.
siniftan segilen ve okuma giigliigii yasayan bir dgrenciyle yiiriitiilmiistiir. Ogrencinin
okuma diizeyini belirlemek i¢in 5. smif Tiirkge ders kitabindan “Copler ve Geri
Doniigtim” adli bilgilendirici metin okutulmus ve 6grencinin okumasi kaydedilmistir.
Ogrencinin okuma diizeyi hata analiz envanterine gére puanlandirilmistir. Ogrencinin
okuma seviyesinin endise diizeyinde oldugu tespit edilmistir. Ardindan 4. sinif Tiirkce
ders kitabindan “Gezgin Kaplumbaga Denizli’de” adli bilgilendirici tiirde metin
okutulmustur. Ogrencinin okuma seviyesinin yine endise diizeyinde oldugu
belirlenmistir. Daha sonra 6grenciye 3. sinif Tiirk¢e ders kitabindan “Trafik Kurallar1”
adli bilgilendirici metin okutulmustur. Ogrencinin okuma giigliiklerini gidermek igin
3. sinif Tiirkge ders kitabindan segilen hikaye tiirii metinlerle esli okuma yontemi
kullanilarak okuma egitimi yapilmistir. Okuma egitimi haftada 5 saat olmak iizere
toplam 30 saat devam etmistir. Okuma egitiminin sonunda grenciye 3. sinif Tiirkce
ders kitabindan secilen “Yerli Mali” isimli metin okutulmustur. Ogrencinin okuma
seviyesinin serbest diizeye ¢iktig1 tespit edilmistir.
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Effects of Paired Reading on Eliminating Reading Difficulties

Introduction

Reading is a lifelong process. It is an indispensable need that we face in all phases of our lives. Individuals
encounter a great deal of information that requires reading in their lives. They encounter reading in public
institutions, in shopping centers, in hospitals, in subways, in airports, in traffic, in finding an address, in reading
newspaper, in watching TV; in short, in all phases of life. In such cases, it must be quite difficult to keep up with
life for the individuals who are illiterate.

Reading can be described as an individual’s process of obtaining meaning from the texts as a result of
putting symbols having been received through sense organs to a mental process by applying his/her prior
knowledge (Yilmaz, 2018). According to Smith and Dechant (1977) reading is a process of interpretation of a
written text. Two things are needed for pre-mentioned interpretation: recognition and perception. Recognition is
about recognizing letters and words, and it is a sensorial activity. Recognition activity is followed by perception
of the materials in the mind. This material is organized, interpreted and linked up with prior knowledge (as cited
in Dokmen, 1994).

Reading is a learning area which is frequently applied for getting information by people. In this case,
individuals need to comprehend his/her reading thoroughly and accurately. In other words, individuals should
understand what he/she reads. That is because of the fact that he/she enjoys only if he/she understands what is
read. A boring reading will not become a pattern, and it will not be more than an annoying activity.

Reading comprehension can be described as an individual’s gaining new knowledge by relating new
knowledge he/she gets in the text with his/her prior knowledge. Word recognition skill lies on the basis of reading
(Yilmaz, 2018). Readers whose word recognition skills are poor do not have enough time for reading
comprehension since they spend their care and energy on word articulation. That kind of readers make reading
mistakes very often, read slowly and cannot understand most of their reading (Y1lmaz, 2008). They also experience
reading difficulty. Additionally, they do not like reading; they fail in the exams and classes. Finally, they are
frequently introvert and they feel themselves unaided.

The reason of a student’s not recognizing the words stems from the fact that he/she cannot diagnose the
words in advance and cannot make use of the context. First, the teacher should know which words the student,
whose word recognition skill is poor, does not know in order to help him/her. To be able to do this, the teacher
needs to identify the words which are difficult to read by dealing with the student individually (Kee, 1958).
According to May (1986), the readers who have poor reading skills focus their attention on word recognition.
They are not aware of the main idea of the text. They get busy with word articulation rather than its meaning. On
the other hand, the readers whose reading skills are developed are active, they know how to infer from their
reading and they can enlarge meaning of the text (Salinger, 2003).

From 15% to 20% of the primary school students in the world have difficulty in improving their reading-
writing skills. There are some factors causing reading difficulty. These are factors such as the students’ familial
problems, inadequacy of materials in their houses, their lack of motivation, and mental deficiency (Lyon, Gray,
Kavanagh and Krasnegor, 1993; as cited in Joshi, Dahlgren and Gooden, 2002). Oral reading skills should be
overemphasized to determine reading levels of primary school students. That is because of the fact that oral reading
is a diagnosis tool for a teacher in determining reading level of the children. Yilmaz (2011) gathered oral reading
errors of the children in seven categories which are skipping, insertion, reversal, mispronunciation, repetition,
misreading and hesitation.

Making a lot of oral reading errors hinders the children’s reading comprehension. If the children do not
comprehend their reading, they do not feel pleasure of their reading and cannot develop a reading habit. Reading
difficulties that the children experience affect their success in other classes in a negative way. These children need
to receive individual reading instruction to overcome their reading difficulties. One of the methods applied to
resolve reading difficulties is paired reading method.

Paired Reading Method

Paired reading is a reading activity that is carried out by a reader who has reading difficulty with the help
of a better reader (teacher, adult or peer) (Topping, 1998). The text should be read loudly together with the child
in paired reading. The aider should adjust his/her reading rate according to the child. In some parts of the text, the
child should be allowed to read independently if he/she asks. However, if the child gets difficulty in reading, the
aider should take reading over again. The child should be given positive feedback, and should be encouraged to
read. The text having been read should be discussed with the child.
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Morgan (1986), stressed that paired reading may be done in houses, schools, libraries and in any other
suitable settings. He also suggested that paired reading can be applied based on a daily or weekly program to
improve reading skill.

Implementing Process of Paired Reading Method:

1. Reading should be started with the person with whom reading will be done in an appropriate setting.

2. If reading is done together, the adult reads the text out loud sentence by sentence while the child repeats
with a low tone of voice. If reading is done independently, the aider follows the child, and guides him/her
with hand gestures when intervention is needed.

3. The adult tries to prevent reading mistakes of the reader by making him/her read again the parts where

he/she makes mistakes during reading.

The partner who makes reading done motivates the reader during the paired reading process.

If the child reads independently, the adult helps him/her (child, student, etc.) for the words he/she skips,
or hesitates.

6. The reader is rewarded with stickers, badges or other gifts to promote his/her reading. Thus, paired
reading process is completed (Aytan, 2015).

White (2014) divided paired reading method into three categories which are pre-reading, while reading
and post-reading.

Things to be done during pre-reading:
v A book suitable for the level of the readers should be chosen,
v" The book chosen should be suspenseful and easy to read.
Things to be done while reading:

v" The text should be read out loud by the child and the aider,

v Reading should be fluent,

v Connection between the text and real life should be provided,

Things to be done during post-reading:

v The text should be discussed with the child,

v" The reading should be corroborated with follow-up questions.

It was emphasized that paired reading method contributes to readers’ accurate word recognition, improves
their reading rates, helps them feel confident, stimulates their reading, makes them careful about spelling while
reading and helps them enjoy their reading (Zutell and Rasinski, 1991). In addition to this, Koskinen and Blum
(1986) claimed that there was an improvement in word perception, reading fluency and reading comprehension
levels of the students in the classes where paired reading had been applied.

When the studies related to reading difficulties were scrutinized, it was concluded that there are a lot of
children, especially primary school students, having reading difficulties in our country. Reading difficulties of
those children should be treated in order to help them gain a reading habit. Today, teachers at schools are not the
ones conveying information; on the contrary, they are the ones leading students to reach information on their own.
With this new understanding the students are expected to explore, make conclusions as a result of their researches,
relate their prior knowledge and new knowledge, and to be individuals who reach an effective final conclusion. It
is a prerequisite for a student to have reading fluency and reading comprehension skills in order to carry out such
kinds of skills. That is why impact of paired reading method on overcoming reading difficulties was questioned in
this research.

o s

Aim of the Study

Aim of the research was to reveal the impact of paired reading method on improving reading skill of a 5t"
grader having reading difficulty. Answers to the following questions were looked for to reach this general aim:
1. What are the reading levels of 51 graders?
2. What is the impact of paired reading method on improving reading levels of the 5 graders?

Method

Model of the Study
Action research — a qualitative research design — was employed in the study. Action research is applied by a
person who is individually in implementation process such as a manager at a school, a teacher, an education expert
or an engineer, a director, a planner, a human resources specialist working at other types of institutions. It is a
research approach, in which the implementer carries out the research himself or together with a researcher.
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Moreover, it is an approach in which problems related to implementation process are revealed or in which data

collection and analysis towards understanding and solving already revealed problems are applied (Yildirim and
Simsek, 2005).

Subject Selection Procedure
The research was implemented on a 5" grade student studying at Bartin Gazi Secondary School. Before

selecting the subject, 5™ grade teachers were asked if they had any students having reading difficulty. Four 5™
graders who were observed to have reading difficulties were identified. The researcher asked these students to read
some texts suitable for their class levels, and he tried to determine their reading levels. One student among these
students was selected by the researcher as suitable for the purpose of the study.
Data Collection Tools

3, 4" and 5™ grade Turkish language course books certified by the Head Council of Education and
Morality of Ministry of National Education were used as data collection instruments. The implementation with
paired reading method was carried out using 30 narrative texts chosen from the 3" grade Turkish language course
book. Additionally, the student was given 30 tale books to read as homework. Inventory of error analysis was
employed for the evaluation of the data. This inventory was adapted to Turkish by Yilmaz (2006). The inventory
consists of 3 sections which are setting scale, articulation scale and question scale. Assessment criteria for the
inventory of error analysis are as follows:
Inventory of Error Analysis
a) Criteria for Setting Scale
Did not read at all = 0 point
The teacher said the word = 1 point
Did not included the same words and structures = 2 points
Included the same words and structures = 3 points
Included the same words and structures; the words used were the same with the writer’s expression = 4 points
Corrected himself = 5 points
b) Criteria for Articulation Scale
No letter similarity with the word he used = 0 point
One letter similarity with the word he used = 1 point
Two letters similarity with the word he used = 2 points
N letter similarity with the word he used = N point
¢) Criteria for Question Scale
For Simple Comprehension Questions;
Questions not answered at all = 0 point
Questions partly answered = 1 point
Questions fully answered = 2 points
For Deeply Understanding Questions;
Questions not answered at all = 0 point
Questions partly answered = 1 point
Questions answered almost truly but deficiently = 2 points
Questions fully answered = 3 points (Yilmaz, 2006).

Three different reading levels are identified with the inventory of error analysis. These are as follows;
a) Frustration level: Individuals at this level make several reading errors, and they understand only a small part
of their reading. If the total score received from articulation, setting and question scales is below 180, the student
is at the frustration level.
b) Instructional level: It means that individuals at this level need help from a teacher or an adult for reading and
understanding the text in a required way. If the total score received from articulation, setting and question scales
is 180 or above, the student is at the instructional level. Top score for this level is 239.
¢) Independent level: Individuals at this level can read and understand the materials suitable for their levels
without needing any help from a teacher or an adult. If the total score received from articulation, setting and
question scales is 240 or above, the student is at the independent level (Y1lmaz, 2006).
Data Collection

First, the student was asked to read an informative text, “Trash and Recycling (Copler ve Geri Doniistim)”,
in the 5" grade Turkish language course book in order to determine his level of word recognition and
understanding. His level of word recognition and understanding was analyzed according to “Inventory of Error
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Analysis”, and his reading level was found at the frustration level. Afterwards, the student was asked to read an
informative text, “Traveler Turtle is in Denizli (Gezgin Kaplumbaga Denizli’de)”, in the 4" grade Turkish
language course book. Likewise, after reading level of the student was determined via “Inventory of Error
Analysis”, his level was found to be at the frustration level. Then, the student was asked to read an informative
text, “Traffic Rules (Trafik Kurallar1)”, in the 3™ grade Turkish language course book, and his word recognition
and understanding level was determined via “Inventory of Error Analysis”, and his reading level was found at the
instructional level. The implementation with paired reading method was decided to be done with the texts chosen
from 3" grade course book.

The implementation was carried out individually in vice-principal’s room. The implementation lasted for
30 hours in total, as 5 hours (one hour a day) per week. Six questions, three of which were simple comprehension
questions and three of which were deep understanding questions, about each text were asked to the student. At
the end of the reading instruction, the student was asked to read a text, “Domestic Goods (Yerli Mali)”, chosen
from the 3 grade Turkish language course book. Assessment texts have been selected informative text type for
precisely determine the reading level of students.
Data Analysis

The inventory of error analysis was employed for data analysis. The student’s reading was audio-
recorded. The records were analyzed using the inventory of error analysis. Furthermore, 6 reading comprehension
questions about each text were asked.

Findings

The Student’s Reading Level Before Implementation

Reading level of the student was determined before implementation of paired reading method. His reading
was recorded, and his reading level was identified with questions asked about the texts read. The student was asked
to read the texts - “Trash and Recycling (Copler ve Geri Dontisiim)”, “Traveler Turtle is in Denizli (Gezgin
Kaplumbaga Denizli’de)” and “Traffic Rules (Trafik Kurallar1)” — in the 5™ grade, 4™ grade and 3" grade Turkish
language course books respectively. The findings obtained related to the student’s reading level were shown in
tables.
Table 1. The Student’s 5™ Grade Reading Level Before Implementation

Name of the Text Trash and Recycling (Copler ve Geri Doniistim )
Text Type Information Text
Class Level of the Text 5t Grade

Number of Words in the Text 385

Number of Words Misread 105

Setting Scale + Articulation Scale + Question

Reading Level Scale= 46+79+46= 171 points= Frustration Level

When Table 1 was analyzed, it was concluded that the student made 105 oral reading errors while reading a
text consisting of 385 words, and his reading level was at the frustration level (171 points).

Table 2. The Student’s 4" Grade Reading Level Before Implementation
Traveler Turtle is in Denizli (Gezgin Kaplumbaga
Denizli’de )

Text Type Information Text

Name of the Text

Class Level of the Text 4% Grade
Number of Words in the Text 263

Number of Words Misread 84

Setting Scale + Articulation Scale + Question Scale

Reading Level = 50+81+46= 177 points= Frustration Level
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In Table 2, it can be seen that the student made 84 oral reading errors while reading a text consisting of
263 words, and his reading level was at the frustration level (177 points).

Table 3. The Student’s 3 Grade Reading Level Before Implementation

Name of the Text Traffic Rules (Trafik Kurallar1 )
Text Type Information Text
Class Level of the Text 34 Grade

Number of Words in the Text 134

Number of Words Misread 42

Setting Scale + Articulation Scale + Question
Reading Level Scale = 62+72+56= 190 points = Instructional
Level

When Table 3 was studied, it was revealed that the student made 42 oral reading errors while reading a
text consisting of 134 words, and his reading level was at the instructional level (190 points).

The Student’s Reading Level Following Implementation
At the end of the implementation the student was asked to read a text — “Domestic Goods (Yerli Mal1 )”
chosen from the 3™ grade Turkish language course book. The findings obtained were presented in Table 4.

Table 4. The Student’s 3" Grade Reading Level Following Implementation

Name of the Text Domestic Goods (Yerli Mali )
Text Type Information Text
Class Level of the Text 39 Grade

Number of Words in the Text 168

Number of Words Misread 19

Setting Scale + Articulation Scale + Question Scale

Reading Level = 78+90+73= 241 points= Independent Level

Table 4 showed that the student made 19 oral reading errors while reading a text consisting of 168 words,
and his reading level was at the independent level (241 points).

Discussion and Conclusion

As a result of the study, paired reading method was found effective on decreasing secondary school 5%
graders’ oral reading mistakes and on increasing their reading levels. This result shows similarities with the results
revealed in the previous researches. Eldredge and Quinn (1988), Akyol and Kodan (2016), Yamag (2013), Fidan
and Akyol (2011), Isler and Sahin (2016), Ellis (2009) also concluded that paired reading reduced oral reading
mistakes, and it improved reading comprehension skills in their studies. Paired reading method is repetition of a
text sentence by sentence by an individual having reading difficulty and by an instructor. From this aspect,
repeating a fact underlies in paired reading. This repetition continues until the individual can read fluently. Hence,
it can be suggested that repeated reading are effective on eliminating reading difficulties. Researches implemented
about this matter support this idea. Yilmaz and Kdksal (2008), Yilmaz (2009), Yilmaz (2010), Samuels, (1979),
Herman, (1985), Rashotte and Torgesen, (1985), Dowhower, (1987), Sindelar, Monda and O’Shea, (1990), Young,
Bower and MacKinnon, (1996) stated in their studies that repeated reading method improved reading and reading
comprehension skills of the children having reading difficulties. Thereby, it can be claimed that reading difficulties
can be recovered by repeating words and sentences accurately. That is because of the fact that both in paired
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reading method and in other methods applied for treating reading difficulties, the instructor repeats the words or
sentences to the individuals having reading difficulties.
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Okuma Giigliiklerini Gidermede Esli Okuma Yonteminin Etkisine Yonelik
Bir Eylem Arastirmasi

Giris
Okuma hayat boyu devam eden bir siirectir. Hayatin her kademesinde karsimiza c¢ikan okuma faaliyeti
vazgegilmez bir ihtiyactir. Bireyler yasamlarinda okuma gerektiren birgok bilgiyle karsilagirlar. Devlet
dairelerinde, alig-veris merkezlerinde, trafikte, adres bulmada, gazete okumada, televizyon izlemede, hastanede,
metroda, hava alaninda, kisaca hayatin her kademesinde okumayla kars1 karsiya kalirlar. Bu durumda okuma
bilmeyen bireyler i¢in yagama ayak uydurmak ¢ok zor olsa gerek.

Okuma, bireyin on bilgisini kullanarak duyu organlari araciligiyla aldigi sembolleri zihinsel bir isleme
tabi tutmasi sonucunda metinlerden anlam kurmasi seklinde tanimlanabilir (Yilmaz, 2018). Smith ve Dechant’a
gore okuma, yazili bir metnin yorumlanmasi siirecidir. S6z konusu yorumlamada iki seye ihtiya¢ vardir: Tanima
ve algilama. Tanima; harflerin, kelimelerin taninmasi olup, duyusal bir etkinliktir. Tanima etkinligini materyalin
beyinde algilanmasi izler. Algilama sirasinda bu materyal hem 6rgiitlenir, anlamlandirilir, hem de bunlarin eski
bilgilerle baglantisi kurulur (Akt.: Dékmen, 1994).

Okumak, insanin hayati boyunca bilgi edinmede sik¢a kullandig1 bir 6grenme alanidir. Bu durumda birey
okuduklarimi eksiksiz ve dogru bir sekilde anlamaya ihtiya¢ duymaktadir. Bir bagka ifadeyle bireyin okudugunu
anlamasi gerekmektedir. Cilinkii birey okudugunu anladig: siirece okuma ona keyif verir. Keyif vermeyen bir
okuma, aliskanlik haline donlisemeyecegi gibi, birey i¢in can sikici bir aktivite olmaktan 6teye gidemez.

Okudugunu anlama; bireyin okudugu metinde karsilastigi yeni bilgilerle eski bilgiler arasinda iligki
kurmasi sonucunda yeni bir 6grenmeye ulagmasi olarak tanimlanabilir. Okumanin temelinde kelime tanima
becerisi yer almaktadir (Yilmaz, 2018). Kelime tamima becerisi gelismemis okuyucular dikkat ve enerjilerini
kelimeyi seslendirme igine ayirdiklarindan okuduklarini anlamaya vakitleri pek kalmaz. Bu tiir okuyucular okuma
sirasinda sik¢ca okuma hatasi yaparlar, yavas okurlar ve okuduklarinin ¢ogunu anlayamazlar (Yilmaz, 2008). Bu
tiir okuyucular okuma giigliigii yasarlar. Okumay1 sevmezler, sinavlarda ve derslerde basarisizdirlar, cogunlukla
icine kapaniktirlar, kendilerini yardimsiz hissederler.

Ogrencinin kelime tanryamamasmin nedeni, dnceden kelimeyi onceden teshis edememesinden ve
climlenin gelisinden faydalanamamasindan kaynaklanmaktadir. Kelime tanima becerisi gelismemis 6grenciye
yardim etmek i¢in dgretmenin ilk dnce dgrencinin hangi kelimeleri tanimadigini bilmesi gerekir. Bunun igin
ogrenciyle birebir ilgilenerek 6grencinin hangi kelimeleri okumada giigliik ¢ektigini belirlemesi gerekir (Kee,
1958). May’e gore (1986) okuma becerileri gelismemis okuyucular, dikkatlerini kelimeyi tanima {izerinde
yogunlastirirlar. Metnin ana fikrinin farkinda degildirler. Anlamadan ziyade, kelimeleri sese ¢evirmekle mesgul
olurlar. Bunun yaminda (Salinger, 2003) okuma becerisi gelismis okuyucular aktiftirler, okuduklarindan nasil
anlam ¢ikarilacagini bilirler ve metinin anlamini genisletebilirler.

[Ikdgretim gocuklarmin yaklagik olarak %15 ila %20’si okuma-yazma becerilerini ilerletmede giigliik
yasamaktadirlar. Okuma giigliiklerine bir takim faktdrler neden olmaktadir. Bunlar; dgrencilerin ailevi sorunlari,
evde okumayla ilgili materyallerinin yetersizligi, 6grencilerin motivasyon eksikligi, zeka geriligi gibi faktorlerdir
(Lyon, Gray, Kavanagh ve Krasnegor, 1993; akt.: Joshi, Dahlgren ve Gooden, 2002). flkdgretim gagindaki
cocuklarin okuma seviyelerinin belirlenmesi i¢in sesli okuma becerileri {izerinde durulmalidir. Ciinkii sesli okuma
¢ocugun okuma seviyesi konusunda ogretmene doniit saglayan bir teshis aracidir. Yilmaz (2011) cocuklarin
yaptiklari sesli okuma hatalarini 7 siifta toplamistir. Bunlar: Atlama, ekleme, ters ¢evirme, telaffuz, tekrar, yanlis
okuma ve duraklama hatasidir.

Sesli okuma hatalarinin fazlaca yapilmasi ¢ocugun okudugu metni anlamasimi giiglestirmektedir.
Okudugunu anlayamayan c¢ocuk, okumaktan haz duymayacak ve okuma aligkanligi gelistiremeyecektir.
Ogrencilerin yasadiklar1 okuma giigliikleri onlarin diger derslerdeki basarilarina olumsuz olarak yansimaktadir.
Bu dgrencilerin okuma giigliiklerinin giderilmesi igin bireysel okuma egitimi almalar1 gerekmektedir. Okuma
giicliiklerinin tedavisinde kullanilan yontemlerden birisi de esli okuma yontemidir.

Esli Okuma Yontemi

Esli okuma; okuma giigliigline sahip okuyucunun, kendisinden daha iyi okuma yapabilen bir kisinin
(Ogretmen, yetiskin, akran) yardimiyla yapilan okumadir (Topping, 1998). Esli okumada metin ¢ocukla birlikte
sesli olarak okunmalidir. Yardimei, okuma hizint ¢ocugun okuma hizina gore ayarlamalidir. Metnin bazi
noktalarinda ¢ocuk bireysel olarak okumak isterse buna izin verilmelidir. Ancak ¢ocugun okumada zorlanmasi
halinde okuma isi tekrar yardimci kisi tarafindan devralinmalidir. Cocuga olumlu déniitler verilmeli ve okumaya
karsi desteklenmelidir. Okunan metin ¢ocukla birlikte tartisiimalidir.



Okuma Giigliiklerini Gidermede Esli Okuma Yonteminin Etkisi

Morgan (1986), esli okumanin; evde, okulda, kiitliphanede ve uygun ortamlarda yapilabilecegini
vurgulamaktadir. Okuma becerisinin gelistirilmesi i¢in giinliik veya haftalik olarak hazirlanan bir programla esli
okumanin gerceklestirilebilecegini ifade etmektedir.

Esli Okuma Yo6ntemini Uygulama Siireci:

1. Esli okuma igin uygun bir ortamda okuma yapilacak kisi ile birlikte okumaya baslanir.

2. Eger okuma birlikte yapiliyorsa yetigkin metni sesli olarak climle ciimle okur. Cocuk ise daha diisiik bir
tonla metni tekrar eder. Eger okuma yalniz yapiliyorsa esli okumay1 yaptiran ¢ocugu takip eder ve
miidahale edilmesi gereken durumlarda parmagiyla igaret etmek suretiyle ona yon verir.

3. Yetigkin okuma sirasinda hatali gordiigi yerleri tekrar okutarak okuyanin hatalarmm

gidermeye calisir.

Esli okuma siirecinde okuma yaptiran es, okuyani olumlu yonde motive eder.

Cocuk okumay1 kendisi yaparsa, yetigkin okuyucunun (¢ocuk, 6grenci vs.) atladigi satir, kelime ya da
tereddiit ettigi sozciiklerde ona yardimci olur.

6. Okuma siirecinde okuyana tesvik igin ¢ikartmalar, rozetler veya baska
hediyeler verilerek 6diillendirilir. Boylece esli okuma siireci tamamlanmis olur (Aytan, 2015).

White (2014), esli okuma yonteminin uygulanmasini okuma 6ncesi, okuma an1 ve okuma sonrasi olmak
iizere ii¢c boliime ayirmaktadir.

Okuma dncesinde yapilmasi gerekenler:

v Seviyeye uygun kitap se¢iminin yapilmasi,

v Segilen kitabin okunmasi zor olmayan, akici bir kitap olmasi,
Okuma aninda yapilmasi gerekenler:

v" Metnin ¢ocuk ve yardimci tarafindan sesli olarak okunmasi

v" Okumanin akici olmasina 6zen gosterilmesi

v' Metinde anlatilanlarla ger¢ek yasam arasinda baglanti kurulmasi

Okuma sonrasi yapilmasi gerekenler:

v" Cocukla birlikte metin hakkinda tartisilmasi,

v Sorularla okumanin pekistirilmesi
Esli okuma yonteminin okuyucunun kelimeleri dogru tanimasina, okuma hizinin gelismesine, kendine

giiven duymasina, okumaya karsi giidiilenmesine, okurken yazim kurallarina dikkat etmesine ve okumaktan haz
almasina katki saglayacagi vurgulanmistir (Zutell ve Rasinski, 1991). Bunun yaninda (Koskinen ve Blum, 1986)
esli okuma yonteminin uygulandig: siniflarda 6grencilerin kelime algisi, okumada akicilik ve okudugunu anlama
diizeylerinde gelismelerin oldugunu ifade etmislerdir.

Okuma giicliigii konusunda yapilan aragtirmalar incelendiginde iilkemizde 6zellikle ilkdgretim ¢agindaki
¢ogu cocukta okuma gii¢liigiiniin oldugu goriillmektedir. Cocuklara okuma aligkanliginin kazandirilmasi i¢in bu
tiir cocuklarin okuma giicliiklerinin tedavi edilmesi gerekmektedir. Gliniimiizde artik okullarda 6gretmenler bilgi
aktaran degil, bilgiye ulasmasi igin Ogrenciyi yonlendiren kisi konumuna gelmistir. Yeni anlayisla birlikte
ogrencilerden, aragtiran ve aragtirmalarinin sonunda bir takim bilgilere ulasan, ulagtig1 bilgilerle eski bilgilerini
harmanlayan ve nihai sonuglara ulasan bireyler olmalar1 beklenmektedir. Bir 6grencinin bu gibi becerileri yerine
getirebilmesi i¢in akici okuma ve okudugunu anlama becerilerine sahip olmasi kaginilmazdir. Bu bakimda
arastirmada okuma giigliiklerini gidermede esli okuma yonteminin etkisi incelenmistir.

o s

Arastirmanin Amaci

Aragtirmanin amaci okuma gii¢liigii yasayan 5. sinif 6grencisinin okuma becerisini gelistirmede esli okuma
yonteminin etkisini incelemektir. Aragtirmada bu genel amaca ulagmak i¢in su sorulara cevap aranmustir:
1. 5. sif 6grencilerinin okuma seviyeleri nasildir?
2. 5. simif 6grencilerinin okuma seviyelerini gelistirmede esli okuma yonteminin etkisi nedir?

Yontem

Arastirmanin Modeli

Aragtirmada nitel aragtirma desenlerinden, eylem arastirmasi yontemi kullanilmigtir. Eylem aragtirmasi, bir
okulda galisan yonetici, 6gretmen, egitim uzmani veya diger tir kuruluslarda c¢alisan miihendis, yonetici,
planlamaci, insan kaynaklar1 uzmani gibi bizzat uygulamanin icinde olan kisiler tarafindan uygulanir.
Uygulayicinin dogrudan kendisinin ya da bir arastirmaci ile birlikte gergeklestirdigi ve uygulama siirecine iliskin
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sorunlarin ortaya ¢ikarilmasi ya da hali hazirda ortaya ¢ikmis bir sorunu anlama ve ¢ézmeye yonelik veri toplama
ve analiz etmeyi i¢eren bir arastirma yaklagimidir (Yildirim ve Simsek, 2005).

Katilimeilarin Secimi

Arastirma Bartin Merkez Gazi Ortaokulu 5. sinifta okuma giicliigii ceken bir 6grenci lizerinde yapilmustir.
Deneklerin se¢iminde 5. sinif 6gretmenleriyle iletisime gecilmis ve onlara 5. sinif diizeyinde okuma giicliigii ceken
ogrencilerinin olup olmadigini sorulmustur. 5. sinifta okuma giicliigii ¢ektigi diisiiniilen 4 6grenci belirlenmistir.
Aragtirmacit bu ogrencilere kendi sinif diizeylerinde metinler okutmus ve okuma diizeylerini belirlemeye
calismistir. Bu 6grenciler arasindan aragtirmanin amacina uygun olarak 1 dgrenci belirlemistir.

Veri Toplama Araclari

Veri toplama araci olarak Milli Egitim Bakanligi Talim Terbiye Kurulu Bagkanligi tarafindan onayl 3.
4. ve 5. siif Tirkce ders kitaplari kullanilmistir. Esli okuma yontemiyle yapilan uygulama 3. siif Tiirkce ders
kitabindan secilen hikaye tiirii 30 metinle yiiriitiilmiistiir. Ayrica 6grenciye ev 6devi olarak okumasti i¢in 30 masal
kitab1 verilmistir. Verilerin degerlendirilmesinde hata analizi envanteri kullanilmistir. Bu envanter Yilmaz (2006)
tarafindan Tiirk¢eye uyarlanmistir. Bu envanter ortam dlgegi, seslendirme 6lgegi ve soru Olcegi olmak iizere 3
boliimden olugmaktadir. Hata analiz envanteri degerlendirme 6lgiitleri asagida verilmistir:

Hata Analiz Envanteri
a) Ortam Olgegi Olgiitleri
Hi¢ okuyamadi = 0 puan
Sozcligii 6gretmen verdi = 1 puan
Ayni sozciikleri, yapilari igermedi = 2 puan
Ayni sozciikleri, yapilari icerdi = 3 puan
Ayni sozciikleri, yapilart igerdi; kendi koydugu sozciikler yazarla ayni ifadede = 4 puan
Kendi kendini diizeltti = 5 puan
b) Seslendirme Ol¢egi Olgiitleri
Kendi koydugu sozciikle harf benzerligi yok = 0 puan
Kendi koydugu sozciikle 1 harf benzerligi var = 1 puan
Kendi koydugu sozciikle 2 harf benzerligi var = 2 puan
Kendi koydugu sozciikle N harf benzerligi var = N puan
¢) Soru Ol¢egi Olgiitleri
Basit Anlama Sorulari I¢in;
Hig cevaplanmayan sorular = 0 puan
Cevabi1 kismen verilen sorular = 1 puan
Tam cevaplanan sorular = 2 puan
Derinlemesine Anlama Sorulart I¢in;
Hig cevap verilmeyen sorular = 0 puan
Cevabi kismen verilen sorular = 1 puan
Dogruya yakin fakat eksik cevaplanan sorular = 2 puan
Tam cevaplanan sorular = 3 puan (Y1ilmaz, 2006).
Hata Analiz Envanteri ile 3 farkli okuma diizeyi belirlenmektedir. Bunlar;
a) Endise Diizeyi: Bireyin ¢ok sayida okuma hatasi yaptigin1 ve okudugunun ¢ok azini anladigini gosterir.
Seslendirme, ortam ve soru 6l¢eklerinden alinan toplam puan 180’in altinda ise bu 6grenci endise diizeyindedir.
b) Ogretim Diizeyi: Bireyin istenilen sekilde okumasi ve anlamasi i¢in bir 6gretmen veya bir yetiskinin destegine
ihtiya¢ duydugunu ifade eder. Seslendirme, ortam ve soru olgeklerinden alinan toplam puan 180 veya bunun
iistiinde bir say1 ise grenci 6gretim diizeyindedir.
¢) Serbest Diizey: Bireyin 0gretmen veya bir yetiskinin yardimina ihtiya¢ duymadan, diizeyine uygun materyalleri
okumasi ve anlamasini ifade eder. Seslendirme, ortam ve soru 6l¢eginden alinan toplam puan 240 ve bunun
lizerinde bir say1 ise 6grenci serbest diizeydedir (Yilmaz, 2006).

Verilerin Toplanmasi
Ogrencinin kelime tanima ve anlama diizeyini belirlemek i¢in 6nce 5. sinif Tiirk¢e ders kitabindan
“Copler ve Geri Doniisiim” adl1 bilgilendirici metin okutulmustur. Kelime tanima ve anlama diizeyi “Hata Analizi
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Envanteri”ne gore analiz edilmis, 6grencinin okuma seviyesinin endise diizeyinde oldugu goriilmiistiir. Ardindan
4. siif Tiirk¢e ders kitabindan “Gezgin Kaplumbaga Denizli’de” adli bilgilendirici metin okutulmustur. Aym
sekilde kelime tanima ve anlama diizeyi “Hata Analizi Envanteri’yle belirlendikten sonra 6grencinin okuma
seviyesinin yine endise diizeyinde oldugu goriilmiistiir. Daha sonra 6grenciye 3. simif Tiirkge ders kitabindan
“Trafik Kurallar1” ad1 bilgilendirici metin okutulmus ve dgrencinin kelime tanima ve anlama diizeyi “Hata Analizi
Envanteri”yle belirlenmis ve 6grencinin okuma seviyesinin 6gretim diizeyinde oldugu tespit edilmistir. Esli okuma
yontemiyle uygulamaya 3. sinif ders kitabindan secilen metinlerle yapilmaya karar verilmistir.

Uygulama okulda miidiir yardimecisinin odasinda bireysel olarak yapilmigtir. Uygulama haftada 5 saat
(her giin bir saat) olmak {izere 30 saat devam etmistir. Uygulamada her bir metinle ilgili 6grenciye 3 basit anlama
ve 3 derinlemesine anlama olmak iizere toplam 6 soru sorulmustur. Okuma egitiminin sonunda 6grenciye 3. sinif
Tiirkge ders kitabindan secilen “Yerli Mal1” isimli metin okutulmustur. Ogrencilerin okuma seviyelerini tam olarak
belirlemek igin degerlendirme metinleri, bilgilendirici metin tiiriinden se¢ilmistir.

Verilerin Analizi
Verilerin analizinde hata analizi envanteri kullanilmistir. Ogrencinin okumasinin ses kaydi alinmistir. Bu
kayitlar hata analizi envanterine gore analiz edilmistir. Ayrica her bir metinle ilgili 6 adet okudugunu anlama
sorusu sorulmustur.
Bulgular

Ogrencinin Uygulama Oncesi Okuma Seviyesi

Esli okuma yontemiyle okuma uygulamalarina baglamadan 6nce 6grencinin uygulama dncesi durumu tespit
edilmistir. Ogrencinin okumas1 kayit altina alinmus, okunan metinle ilgili sorulan sorularla, okuma seviyesi
belirlenmistir. Ogrenciye 5. smuf Tiirkce ders kitabindan “Copler ve Geri Déniisiim”, 4. siuf Tiirkce ders
kitabindan “Gezgin Kaplumbaga Denizli’de” ve 3. Sinif Tiirkge ders kitabindan “Trafik Kurallar1” isimli metinler
okutulmustur. Ogrencinin okuma seviyesine iliskin elde edilen bulgular tablolar halinde verilmistir.

Tablo 1. Ogrencinin Uygulama Oncesi 5. Siif Okuma Seviyesi

Metnin Adi Copler ve Geri Donlisiim
Metnin Tiirii Bilgilendirici Metin
Metnin Simif Diizeyi 5. Smif

Metindeki Kelime Sayis1 385

Yanlhs Okunan Kelime Sayis1 105

Ortam Olgegi + Seslendirme Olgegi + Soru

Okuma Seviyesi Olcegi= 46+79+46= 171 puan= Endise Diizeyi

Tablo 1 incelendiginde 6grencinin 385 kelimeden olusan metni okurken 105 sesli okuma hatasi yaptigi ve
okuma seviyesinin endise diizeyinde (171 puan) oldugu goriilmektedir.

Tablo 2. Ogrencinin Uygulama Oncesi 4. Simif Okuma Seviyesi

Metnin Ad1 Gezgin Kaplumbaga Denizli’de
Metnin Tiirii Bilgilendirici Metin

Metnin Simif Diizeyi 4. Smf

Metindeki Kelime Sayis1 263

Yanlhs Okunan Kelime Sayis1 84

Ortam Olgegi + Seslendirme Olcegi + Soru

Okuma Seviyesi Olgegi= 50+81+46= 177 puan= Endise Diizeyi
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Tablo 2 incelendiginde dgrencinin 263 kelimeden olusan metni okurken 84 sesli okuma hatas1 yaptigi ve
okuma seviyesinin endise diizeyinde (177 puan) oldugu goriilmektedir.
Tablo 3. Ogrencinin Uygulama Oncesi 3. Siif Okuma Seviyesi

Metnin Ad1 Trafik Kurallart
Metnin Tiirii Bilgilendirici Metin
Metnin Simif Diizeyi 3. Sinif

Metindeki Kelime Sayis1 134

Yanhs Okunan Kelime Sayisi 42

Ortam Olcegi + Seslendirme Olgegi + Soru

Okuma Diizeyi Olgei= 62+72+56= 190 puan = Ogretim Diizeyi

Tablo 3 incelendiginde dgrencinin 134 kelimeden olusan metni okurken 42 sesli okuma hatasi yaptigi ve
okuma seviyesinin 6gretim diizeyinde (190 puan) oldugu goriilmektedir.
Ogrencinin Uygulama Sonras1 Okuma Seviyesi

Ogrenciye uygulama sonunda 3. smf Tiirkge ders kitabindan secilen “Yerli Mali” isimli metin
okutulmustur. Elde edilen bulgular tablo 4°te verilmistir.

Tablo 4. Ogrencinin Uygulama Sonrasi 3. Simif Okuma Seviyesi

Metnin Ad1 Yerli Malt

Metnin Tiiri Bilgilendirici Metin
Metnin Simif Diizeyi 3. Simif

Metindeki Kelime Sayisi 168

Yanhs Okunan Kelime Sayisi 19

Ortam Olgegi + Seslendirme Olgegi + Soru

Okuma Diizeyi Olgegi= 78+90+73= 241 puan= Serbest Diizey

Tablo 4 incelendiginde 6grencinin 168 kelimeden olusan metni okurken 19 sesli okuma hatasi yaptigi ve
okuma seviyesinin bagimsiz diizeyde (241 puan) oldugu gorillmektedir.

Tartiyma ve Sonu¢

Aragtirma sonucunda esli okuma yonteminin ortaokul 5. sinif 6grencilerinin sesli okuma hatalarini
azaltmada ve okuma seviyelerini yiikseltmede etkili oldugu goriilmiistiir. Elde edilen bu sonug dnceki arastirma
sonuglariyla benzerlik gostermektedir. Eldredge ve Quinn (1988), Akyol ve Kodan (2016), Yamag (2013), Fidan
ve Akyol (2011), Isler ve Sahin (2016) Ellis (2009) da yaptiklar1 arastirmada esli okuma ydnteminin sesli okuma
hatalarini azalttig1, okudugunu anlama becerilerini gelistirdigi sonucuna ulagsmislardir. Esli okuma yontemi okuma
glicliigii yasayan birey ile ogretici bireyin metnin climle ciimle tekrar edilmesidir. Bu yoniiyle esli okumanin
temelinde dogrunun tekrar edilmesi yer almaktadir. Bu tekrar isi, okuma gii¢liigii ¢eken birey akici okumaya
ulasincaya kadar devam etmektedir. Bu yoniiyle esli yapilan okumalarin okuma giigliiklerini gidermede etkili
oldugu soylenebilir. Bu konuda yapilmis aragtirmalar bunu destekler niteliktedir. Yilmaz ve Koksal (2008), Yilmaz
(2009), Yilmaz (2010), Samuels, (1979); Herman, (1985); Rashotte ve Torgesen, (1985); Dowhower,(1987);
Sindelar, Monda ve O’Shea, (1990); Young, Bower ve MacKinnon, (1996) yaptiklar arastirmada tekrarli okuma
yonteminin okuma giligliigii yasayan ¢ocuklarin okuma ve okudugunu anlama becerilerini gelistirdigini ifade
etmislerdir. Bu agidan bakildiginda okuma giigliiklerinin giderilmesi kelimelerin ve ciimlelerin dogru bir sekilde
tekrar edilmesiyle saglanmaktadir denilebilir. Ciinkii gerek esli okuma yontemi gerekse okuma giigliiklerini
gidermede kullanilan diger tiim ydntemlerde Ogretici bireyin, okuma gii¢liigii ¢eken bireye kelimeleri ya da
climleleri tekrar etmesi s6z konusudur.
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