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Abstract

Key Words

As a result of the COVID-19 pandemic, which has been affecting the whole
world since the beginning of 2020, large-scale closure decisions taken in our
country were implemented until mid-2021. Educational activities, which were
interrupted for a short period of time with the closure decisions, were resumed
by conducting distance education activities. This study aims to examine the
experiences of families, who are an important stakeholder of education,
during the distance education process, which was passed without adequate
preparation work within the scope of emergency measures taken due to the
pandemic. The participants of the study, in which a qualitative research
approach was used, consisted of 27 parents whose children were receiving
preschool education in the 2020-2021 academic year. The data of the study
were collected using a semi-structured interview form created by the
researcher, which included nine open-ended questions. Telephone interviews
were recorded, and the data collected were analyzed using content analysis.
As a result of the study, it was seen that mothers mostly took care of the
children during the period when they stayed at home, that there were parents
who thought that distance education did not have any effect as well as those
who thought that distance education met the socialization needs of children
in this process, and that although there were mostly no problems during
distance education, the most common problem was the problems arising from
the internet connection. In addition, it was observed that parents generally
engaged in academic activities with their children outside of distance
education, and the most common anxiety was related to their children's
academic skills. In line with the results obtained, suggestions were made
regarding the compulsory stay-at-home situations that may be encountered in
the future and the steps that can be taken to improve distance education
practices in preschool period.
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Introduction

After the COVID-19 outbreak was first seen in China in late 2019, it spread rapidly in various
parts of the world in the first three months of 2020, and more than 100,000 cases were reported
worldwide in the first week of March 2020 (Jiao et al., 2020). The COVID-19 pandemic, which has
affected Tiirkiye as well as the whole world, has forced human life to change in many areas. It has
necessitated distancing between people all over the world and has forced changes in daily life, working
order, transportation, etc., as well as in education and training methods (Arslan & Karagiil, 2020). In
line with the compulsory and rapid closure decisions, face-to-face education was interrupted in the field
of education and distance education applications were started. Distance learning, which has necessarily
replaced traditional learning, has brought many problems due to the lack of effective infrastructure and
human expertise (Garad et al., 2021).

Sometime after the introduction of compulsory home-stay practices, distance education
activities began to be carried out in preschool education, as in all levels of education. However, distance
education, which was implemented without adequate preparation, not only affected teachers and
students, but was also a process experienced for the first time by many parents. Distance education is
not an education that children can implement on their own in early childhood. It requires parents to
participate by accompanying their children or acting as a guide (Bonilla et al., 2022). For this reason,
the process necessitated a more active involvement of parents in the process and imposed an educator
role on parents. Parental involvement in education is important and studies show that children who are
helped by their parents with an empathetic teaching approach perform better academically than those
with authoritarian parents (Garcia et al., 2019). However, it is known that parents, who have to make
efforts to continue their children's education while coping with the negative psychological effects of
pandemic conditions, have various problems in adapting to distance education studies and guiding their
children in the process of learning from home (Kurt Demirbas & Sevgili Kocak, 2020; Listyaningrum
et al., 2020; Tarkogin, Alagoz, & Boga, 2020).

Health, economic and socio-political problems caused by pandemics and crises, which have
been experienced similarly in the past years, can have immediate and long-lasting consequences on
children (Benner and Mistry, 2020). Studies conducted during the COVID-19 pandemic also emphasize
that children are negatively affected psychologically. In this process, measures should be taken to protect
the psychological health of children who face situations such as losing their relatives, getting sick, and
staying away from their relatives (inan, 2020). In addition to high levels of parental stress, fears,
uncertainties, significant changes in their routines, and physical and social isolation are reflected in their
emotions and reactions, which negatively affect their educational processes. Understanding children's
emotions and reactions is crucial to properly address their needs (Imran, Zeshan, & Pervaiz, 2020).

The preschool period is a period that needs to be handled extremely sensitively considering the
age of children. It is important that distance education is well organized to protect young children from
psychological trauma and to maintain their development and positive attitudes towards school (Akkas
Baysal, Ocak, & Ocak, 2020). When the effects of pandemic conditions on children are added to the
characteristics of the age period, the conduct of distance education can become complex. Children in
this period have a very short attention span in terms of the characteristics of their cognitive development
(Arslan, 2017). The developmental nature of young children requires that learning activities be brief,
visually, and interactively, with a combination of movement, music, play, and art (Hao, 2020). In
addition, performing activities in front of a screen may negatively affect children's short attention span
due to reduced interaction. For this reason, it is important that the activities to be planned are capable of
keeping children's attention alive. In addition, another issue that needs to be considered is the time that
children should spend in front of the computer screen during distance education practices. The increase
in the use of digital technology as a result of the decrease in the time spent outdoors and the games
played while staying at home brings up the danger of digital addiction for children (Gelir & Diizen,
2022; Kanter, 2020).

Young children learn best through social interactions, hands-on exploration, sensory activities,
music and movement (Plotka & Guirguis, 2023). In addition to supporting children's academic skills,
preschool education allows them to interact socially with their teachers and peers. The use of distance
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learning at an early age is controversial because it does not allow children to prepare socially and
emotionally for school. Preschool children may experience social isolation, lack of interaction and
engagement in distance learning (Merfeldaite, Prakapas, & Railiene, 2021). Another issue that needs to
be emphasized is how children's social-emotional development is affected by the significant loss of the
opportunity for social interaction during distance education practices that are carried out during the
mandatory stay-at-home period.

Some studies indicate that distance education for early childhood can be made more efficient.
The importance of parents increases even more in distance education and their active participation in
the process produces successful results. Sujarwo, Kusumawardani, and Nurmalasari (2022) found that
distance education supported by educational videos and worksheets positively affected parents'
involvement in helping children learn. In Akin and Aslan's (2021) study, it was seen that the continuity
in teacher and family communication in distance education supports the active participation of the child
in the process when cooperation is made with families on issues such as plans, materials, live lesson
duration and hours.

Distance education is an application that will prevent the education process from stopping
completely in cases such as epidemics, crises, disasters, etc. that may occur in the world and in our
country in the future as in the past. The data obtained from these and similar studies are important in
terms of shedding light on how to make distance education practices with preschool children more
effective. On the other hand, it is seen that online education practices have become widespread in early
childhood especially in the USA since 2013 (Plotka & Guirguis, 2023). Recognizing the experiences
during the COVID-19 pandemic can help guide future studies on distance education in early childhood,
both for the possibility of online education becoming more widespread in the future and for possible
emergency distance education applications. It is thought that this planned study will reveal the current
situation and problems related to distance education practices in preschool period based on the
experiences of parents during the pandemic period and thus contribute to the field in terms of organizing
effective distance education practices in preschool period.

The aim of this study is to determine the views of parents whose children attend preschool
education about their experiences related to the care and education of their children in a year under
pandemic conditions. Based on this aim, the following questions were sought to be answered.

1. How have parents' working conditions changed during the pandemic?

2. How have parents' relationships with their children changed during the pandemic?

3. How are parents' experiences with distance education during the pandemic?

4. What are the educational concerns and suggestions of parents due to the pandemic process?

Method

The study was planned in the phenomenological research type, one of the qualitative
research approaches. Phenomenological studies focus on discovering the common meaning of lived
experiences related to a phenomenon or concept (Creswell, 2021). In this study, a phenomenological
approach was used to examine the experiences of parents with children attending preschool education
institutions about distance education during the pandemic.

Study Group

Convenient sampling method, one of the purposeful sampling types, was used to form the study
group. This method brings speed and practicality to the research (Yildinnm & Simsek, 2011). The study
group included 27 parents living in Mentese district of Mugla province and whose children were
receiving preschool education in the 2020-2021 academic year. While including the parents in the study,
firstly, some preschool teachers working in public schools in the provincial center were contacted, and
through the teachers, parents were briefly informed about the study and parents who could volunteer for
the interviews were identified. In the first telephone interview conducted by the researcher with the
parents who agreed to participate in the study, detailed information about the purpose of the study was
given, and the preferred interview method (online video interview or telephone interview) and the day
and time they would be available for the interview were arranged with the parents who decided to
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participate in the study. All of the interviewed parents were mothers. Other personal information about
the parents is given in Table 1. Prior to the interview, the parents were informed in writing by sending
an online information and consent form and were asked to provide written information and to provide
feedback that they had permission.

Table 1. Personal information about the parents

n %
26-30 8 29.6
31-35 9 33.3
Age
36-40 6 22.2
41-45 4 14.8
Primary school 3 111
Middle school 1 3.7
High school 11 40.7
Education status Associate degree 2 7.4
Undergraduate 7 25.9
Master’s degree 1 3.7
PhD 2 7.4
Housewife 9 33.3
Civil servant 9 33.3
Profession
Worker 8 29.6
Tradesmen 1 3.7
Only child 5 18.5
2 children 16 59.2
Number of children
3 children 5 18.5
4 children 1 3.7

When Table 1 is examined, it is seen that the majority of the parents participating in the study
are between the ages of 26-40, their educational level is generally high school (40.7%) and
undergraduate (25.9%), their occupations are generally housewives (33.3%), civil servants (33.3%) and
workers (29.6%), and more than half of the parents (59.2%) have 2 children.

Table 2. The person who takes care of the child while staying at home during the pandemic

The person taking care of the child n
Mother 11
Mother-father 7
Grandmother-grandfather 6
Caregiver 2
Siblings 1
Total 27
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When Table 2 is examined, it is seen that most of the participants stated that the mother was the
one who took care of the child during the distance education process during the pandemic period. Seven
of the participants stated that the mother and father took care of the child together. It is seen that there
were 6 participants who stated that the grandmother/grandmother and grandfather took care of the child,
2 participants who stated that there was a caregiver at home to take care of the child in this process, and
1 participant who stated that the older brother and sister took care of the child.

Table 3. Information on the opportunity for parents to work from home during the pandemic

Opportunity for parents to

work from home Himself Wife
Yes 18 6
No 9 21
Total 27 97

Table 3 presents information on the opportunity for parents to work from home during the
pandemic. Considering that all of the participants of the study were mothers, it is seen that 18 of the 27
mothers had the opportunity to work from home while 9 did not have the opportunity to work from
home, and for fathers, 6 of them had the opportunity to work from home while 21 did not have the
opportunity to work from home.

Data Collection Tool

The data of the study were collected with a semi-structured interview form developed by the
researcher (Appendix.1). While preparing the interview form, a literature review was conducted, and
studies related to the subject and the results of the studies were utilized. The prepared questions were
presented to a Turkish language expert to check their suitability in terms of language and expression.
The draft form was then presented to two field experts to ensure content validity and they were asked to
evaluate the relationship between the purpose of the study and the questions. The form, which was
revised in line with the criticisms of the field experts, was piloted with a parent who was not included
in the study group. The form, which was finalized after the pilot application, consists of 5 personal
information questions and 9 open-ended questions about the parents. The questions were prepared to
evaluate parents' views on their relationships with their children during the period of distance education
during the pandemic, and their views on the care and education of their children.

The data of the study were collected through interviews in June 2021. Semi-structured interviews
allow the participant to express the world they perceive with their own thoughts (Merriam, 2018). The
interviews conducted within the scope of the research could not be held face to face due to the pandemic
conditions, and it was reported in the preliminary meeting with the parents that they could be held in the
form of online video or telephone calls, in accordance with their preferences. In line with the preferences
of the parents, all of the interviews were conducted as telephone interviews. The interviews were
recorded with a voice recorder to prevent data loss. The interviews lasted approximately 15 minutes and
all data were collected by the researcher.

Data Analysis

In the study, the data sets obtained from semi-structured interviews were analyzed by content
analysis method. The data of the study were analyzed by a field expert other than the researcher to
ensure reliability and the consistency between the analysis results was compared. In addition, the
statements of the participants were included in the study, and these quotations were presented as direct
guotations without interpretation. Where quoted, the names of the participants were not used; instead,
codes such as E1, E2, ... E27 were used for each participant.
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Findings

In this section, parents' views on their experiences with their children under pandemic conditions
are presented. For the purpose of the study, parents' views on the changes in their children's behaviors
during this period, distance education practices by the educational institution, their views on the impact
of distance education, the problems they experience in distance education, the activities they do while
spending time with their children at home, their perceptions of competence in undertaking their
children's education, and their concerns caused by the pandemic process were presented in tables, and
parents' statements were included with direct quotations regarding the findings.

Table 4. Changes in children's behaviors during the pandemic period when distance education continued

Problems with the

child n  Problem experienced n
Unwillingness-boredom-tension due to being at 6
home all the time
Spending too much time with tablets and phones 3

Yes, it happened 12 Fighting-conflict between siblings 2
Psychological problems due to the mother being 2
away from home
Strained boundaries in the parent-child relationship 1

due to constant togetherness at home

No, it didn’t happen 15 - -

When Table 4 is examined, it is seen that 15 of the 27 parents who participated in the study did
not experience any problems in their children's behavior during the pandemic period when distance
education continued. While 12 of the parents stated that they had problems during this period, it was
observed that the most common problem was reluctance-boring-tension (n=6) due to being at home all
the time. Three of the parents stated that they had problems due to their children spending too much
time on tablets and phones, 2 parents stated that there were fights and conflicts between siblings, and 2
parents stated that psychological problems were seen due to the mother being away from home. One
parent stated that the parent-child relationship was difficult due to being together at home all the time.
Some of the parents who stated that there were no problems stated that this situation was better for their
relationships with their children. Parental statements about these opinions are as follows:

E4 "Since the education was at home, | was trying to be a little oppressive, let's do it, let's do it,
you have to do it. Of course, this time there is reluctance... for example, he wants to play games."

E13 "Constant cartoons, phone, television... His interest in electronic devices increased. "If |
don't let him watch it, it doesn't work, | let him watch it, this time he just stays connected to the screen
and we were uncomfortable with that."

E9 "Of course, we also had stressful environments. Since they were both younger and closer in
age, they had conflicts with each other. There were times when they did not get along as well as when
they got along. Of course, a moderate approach was taken to overcome this chaos. But there were times
when we got angry with each other, including the children. We tried to get through it in the most damage-
free way possible, but it was not easy."

E11 "I had to stay away from home for a period of 1-1.5 months due to my job, because | was in
guarantine. During that time, | can say that the children's psychology was a bit disturbed."

E26 " Of course, there has been a bit of a change in being patient. Since we were together all the
time, some boundaries were pushed.”
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E6 "I can say that | had the chance to spare more time for them. We worked from home, our
caregiver took care of our time at home. Afterwards, | was always at home. It was actually good for
them. We did not experience a negative situation."

E27 "It affected us positively, to be honest. We were in a constant rush before. They already went
to kindergarten from the age of two. Before that, their grandmother took care. | realized that our
communication was lacking. It affected us a little more in the opposite direction. | mean it affected us
in a good way. | think our communication strengthened, our commitment to each other increased. We
got to know each other better. The reason for the change is that we had the opportunity to spend more
time together."”

Table 5. Distance education practices implemented by the preschool education institution
The institution's distance

education application Activities carried out n
All activities 10
Art activity 10
Activities/assignments sent home 7

Working with schoolbooks
Science activity
Yes, it was done 27
Math activity
No information
Music activity

Turkish activity

N A o1 O O

Early literacy activity

No, it wasn’t done - - -

When Table 5 is examined, it is seen that all of the institutions where the children of the parents
included in the study attend conduct distance education practices. While 10 out of 27 parents stated that
all activities were carried out, 10 parents stated that art activities, 7 parents stated that activities sent
home, 6 parents stated that schoolbooks, 6 parents stated that science activities, 5 parents stated that
math activities, 4 parents stated that music activities, 4 parents stated that Turkish activities, and 2
parents stated that early literacy activities were carried out. In addition, 2 parents stated that children
were asked questions during this process, while 5 parents stated that they did not have any information
about the distance education process either because they were not with their children or because their
children could not participate in distance education sufficiently. Parent statements related to these
opinions are as follows:

E12 "In general, every activity that could be done was done."
E8 "He did handicrafts. He did painting and stuff like that."”

E23 "Thanks to our teacher, she sent us documents that we could print out. "She made
arrangements. We had them do it at home according to them."

E13 "We have two different sets, we continued with them. There are also three books given by
national education. We tried to finish them, that's how we continued distance education."

E3 "They did it on Zoom. | did not come across it because | was working."

E5 "She was at her grandmother's house because we were not there, so we did not participate.
There was no one to ensure that she participated in distance education."

E7 "l don't know about that because | work during the day. | have not been in distance education.”
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E11 "He could not attend live lessons much. He participated 1-2 times; he couldn't participate
more. The reason he couldn't attend was a problem with the phone. When we connected via phone, there
was a problem with the voice. Since the problem was not solved, | can say that | did not bother with it."

Table 6. The effect of distance education studies on child development

The effect of distance
education studies on child n Impact of distance education n
development

Social impact 8
Academic impact 4
In terms of health 3
It had an impact 25 [C):é)orggunicating with different 2
Spending time without getting 2
bored
Manual dexterity 1
Discipline 1
Doing favorite activities 1
Prevent gaming on phone/tablet 1
No impact 7 - 7
Not sufficiently 5 i 2

participated/No idea

Table 6 shows the responses of the parents who participated in the study about the effects of
distance education activities on children's development. Accordingly, the most common response was
the effect on children's socialization (n=8). Four of the parents emphasized the academic effect and 3
emphasized the health effect. While 2 parents emphasized that distance education had an effect on their
children's communication with different people in this process, 2 parents stated that distance education
was effective in helping their children spend time without getting bored. In addition to these, 1 parent
each stated that it was effective in terms of the development of manual dexterity, discipline, doing
favorite activities and preventing playing games on the phone/tablet. While 7 parents stated that distance
education did not have any effect, 2 parents stated that they could not participate in distance education
sufficiently for various reasons and did not express any opinion. Parent statements related to these views
are as follows:

E9 "I think he did not move away from the school environment, he did not move away from his
teacher. His friends with whom he was good in class usually attended the lesson. He was also in
communication with them."

E12 "At least he was not completely disconnected from his friends during distance education. We
are his parents after all. His sharing with friends or his communication with his teacher is different. |
think it supported the child in terms of not turning completely inward. It was very good in terms of social
support.”

E13 "I can't say it was a great education or very good. | wish the pandemic had not happened, he
could have gone to school and had a better time."

E20 "There is nothing | can say was good for preschool.”

E15 "Being active... He actually had the ability to hold pencils and scissors, but I think he has
developed more. He was mostly doodling at home as coloring. Now he has started to color. He was
more attentive because he showed it to his teacher.”
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E3 "It was good for health. He did not go to school every day and there were no more problems."

E4 "l think it improved her ability to adapt easily because there was a different person (trainee
teacher) every day. Our teacher is a woman. | wondered if it would be a problem if she had a male
teacher... | wondered if she could talk to a male teacher as if she were her own teacher and answer
questions. But she also liked male teachers and adapted easily."

E10 "Since they were bored at home, the live lesson contributed a lot in order for them to spend
time."

Table 7. Problems experienced in distance education

n Problems experienced n
Problems with internet connection 9
Problems with the applications used 5
Yes, there was a 20 Multiple children in the same h_ousehold having 3
problem to connect to remote learning simultaneously
Problems with the device used 2
Late access to internet and devices 1
No, there was no 11

problem

When Table 7 is analyzed, 11 of the 27 parents who participated in the study stated that they did
not experience any problems. While 9 of the parents stated that they had problems with the internet
connection, 5 of them stated that they had problems with the applications used, and 3 of them stated that
having more than one child at home who had to connect to distance education at the same time was a
problem. 2 parents stated that they had problems with the devices used, and 1 parent stated that they
could access the internet and the device late. Parental statements related to these views are as follows:

E1 "We did not have any problems with the Internet, only sometimes we could not log in from (in
Turkish, EBA), we logged in from Zoom or we could not log in from Zoom, we logged in from EIN. "

E7 "It was the same time for his sister and brother, sometimes he could not log in."

E11 "It was a technical problem. | tried to connect from my phone, we did not have a tablet.
"There was a problem with the sound when we connected from the phone. It was a problem caused by
the devices."”

Table 8. Activities done while spending time at home outside of distance education studies

Activities while spending time at home n
Activities for academic skills (line work, math work, teacher-submitted work, 24
schoolbook work)

Activities for cognitive area (board games, puzzles, experiments, lego, 14
sudoku)

Art activities 12
Play 10
Helping with household chores (kitchen, cleaning) 9
Activities for language development area (reading books, creating stories) 8
Planting flowers 2
I didn't pay enough attention 1
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Table 8 shows the responses of the parents regarding the activities they did outside of the
educational activities planned by the teacher while spending time with their children at home during the
distance education process. It is noteworthy that the most frequently mentioned activity by parents in
this process was activities for academic skills (n=24). In addition to the parents who stated that they did
activities for cognitive area (n=14), art activities (n=12), housework (n=9), and activities for language
development area (n=8), 2 parents stated that they planted flowers together. One of the parents who
participated in the study stated that she could not pay enough attention to her child during this process.
Parent statements related to these opinions are as follows:

E11 "There were activity sheets sent by our teacher. At the beginning of the year, we received a
training set, | tried to do them at home. It was not intensified like at school, it was very infrequent at
home."

E21 "We practiced vowel letters. We did addition and subtraction. Writing numbers, counting,
writing from one to 20, counting, coloring... We were able to do such activities."

E13 "We were buying puzzles. At first, we started with 50 and a hundred. Then we realized that
our child could do it. Suddenly we started buying puzzles of 150, 250, 300."

E15 "I bought her number and letter cards. We played things that we would play by counting
together, such as playing ludo. Our teacher had prepared simple sudokus, we played with them."

E8 "Once we collected leaves. We made shapes out of leaves, made animals, made flowers, and
painted them."

E8 "We usually play games. We love to play games. We played games that can be played at home
like hide and seek."

E9 "We tried to do more activities like cooking and baking."

E27 "We practiced writing a book. He always takes 5-6 pieces of paper, folds them, draws a
picture on one side and tells me to write on the other side."

Table 9. Findings on parents' perception of themselves as competent to undertake their children's education

Issues where they think they are

Parents' perception n inadequate n
To answer their questions 2
Making time 2
Creating discipline 2
No, | fjon't think it's 10 Strengthening manual skills 1
sufficient Behavior problems 1
Ensuring that she is not bored 1
To simplify 1
I am not enough for anything 1
Yes, | think it is sufficient 17 - -

Table 9 shows the parents' perception of themselves as adequate in terms of undertaking their
children's education and the areas where they find themselves inadequate. Seventeen of the 27 parents
who participated in the study stated that they found themselves sufficient in this regard, while 10 parents
stated that they did not find themselves sufficient. Among the parents who stated that they did not find
themselves sufficient in undertaking the education of their children, 2 of them stated that they found
themselves insufficient in answering their children's questions, 2 in allocating time for their children, 2
in creating discipline, 1 in strengthening manual skills, 1 in behavioral problems, 1 in ensuring that they
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are not bored, 1 in getting to simplify, while 1 parent stated that they were not sufficient for anything.
Parent expressions related to these views are as follows:

E4 "Honestly, | do not find myself sufficient. Sometimes | can be left without an answer to the
guestion he asks."

E20 "I don't find it enough because there is not enough time. There is a very serious problem in
terms of time. We had just arrived home when we needed to take care of him. It is a bit troublesome for
us."

E14 "l don't find it very sufficient. Because we are not teachers. We don't have any training on
this. The teacher has discipline. We inevitably lack her."

Table 10. Parents' concerns about their children's education caused by the pandemic period

To have concern n Anxieties n
Concerns about academic skills 13
Concerns about social skills 5
Yes, | have concern 20 Concerns about school adaptation 5
Disciplinary issues 2
Lack of focus 1

No, I don't have
concern

When Table 10 is analyzed, it is seen that 20 of the 27 parents who participated in the study have
pandemic-induced concerns about their children's education, while 7 of them do not have any concerns.
While 13 of the parents who had concerns about their children's education stated that they had academic
concerns, 5 stated that they had social concerns, 5 stated that they had concerns about school adaptation,
2 stated that they had concerns about discipline problems, and 1 stated that they had concerns about lack
of focus problems. Parental statements about these opinions are as follows:

E26 "I think about how | can teach syllables or letters if there is distance education when my child
goes to first grade next year. Of course, the anxiety is great."

E3 "Children mostly regressed a little bit, of course. So it is not like face-to-face education."

E17 "We have no friends here. Likewise, our children do not have friends. What children want
more than anything else is friends, a play environment. We felt this a lot. Being away from them creates
social anxiety."

E11 "I have concerns about whether the adaptation process when they start first grade will be
negatively affected."”

E5 "When they start school, | think there may be a lack of discipline and adaptation. They stayed
away before they even understood what school was like before they started."
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Table 11. Parents' suggestions for distance education in preschool education

Suggestions n

No suggestion 11
Longer duration

It can't be better in any way

7
4
Individualized attention to each child 2
Using methods that allow children to be more active in front of the screen 1
Training for teachers to use the application effectively 1
More academic activities 1

Tablet distribution 1

Table 11 shows parents' suggestions about distance education in preschool education. Of the 27
parents who participated in the study, 11 stated that they had no suggestions and 4 stated that it could
not be better in any way. While 7 of the parents suggested that the duration should be longer, 2 of them
stated that each child should be dealt with individually. One parent each made suggestions such as using
methods that children can be more active in front of the screen, training teachers to use the application
effectively, conducting more academic activities, and distributing tablets. Parent statements about these
opinions are as follows:

E7 "Distance education cannot replace regular education in any way. He's not with her friends,
he doesn't share anything with them."

E21 "We had half an hour. I think that time was not enough. It was three days a week. It was not
enough for me. Because he is already connected to the lesson, greetings, how are you, how are you
doing... The newcomer joins the lesson, something is constantly said from there, hello, I'm here... Maybe
10 minutes of it is already spent like that. In the remaining 20 minutes - these are small children anyway
- they always want to ask something, they want to talk, they are constantly interrupted. In my opinion,
half an hour of training was not enough. It could have been a little longer."

E6 "I think teachers should communicate more with the students. They may want to call and talk
to the student even once a week. You can talk collectively in live classes, but the child is very young and
cannot take it upon himself. But | think the fact that the teacher wants to talk to them even once a week,
sends them a special video, these can be very effective for preschool children."

E22 "Teachers need to be ready for online education. Maybe younger teachers might be more
ready. Some teachers can use the facilities better. Teachers started this without training on using Zoom.
Teachers can take classes on this."”

Discussion, Conclusion and Recommendations

In this study, the experiences of parents with preschool children in the 5-6 age group in distance
education practices carried out under COVID-19 pandemic conditions and in this process were
examined from various perspectives. In this section, the results of the findings obtained in line with the
aim of the study are discussed in the light of previous studies.

When the findings obtained in the study were examined, it was observed that during the period
spent at home with distance education during the pandemic period, mothers often took care of the
children alone or together with the mother and father. In addition, depending on the working and living
conditions in the family, it was observed that family elders such as grandmothers and grandfathers were
involved in the process of taking care of the child. It has been understood that if parents work, the older
children or caregivers in the family take care of their children during this period. In the study conducted
by Konca and Cakir (2021), it was observed that mothers were more interested in preschool children
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than other members of the family during the pandemic period. The study of Gelir and Diizen (2022)
showed that especially mothers undertake responsibilities such as housework, professional duties, care
and education of their children and have difficulty in balancing these responsibilities. The working
conditions of the parents participating in the study during the pandemic process vary. The results show
that while most of the mothers have the opportunity to work at home, most of the fathers do not have
the opportunity to work at home. However, considering that 9 of the mothers participating in the study
were housewives, it is seen that 9 of the 18 working mothers had the opportunity to work from home
and the remaining 9 did not have the opportunity to work from home. It is understood that the number
of mothers and fathers who are in business life and have the opportunity to work from home is closer to
each other, while the number of fathers who do not have the opportunity to work from home is higher.
On the other hand, research shows that the traditional perspective that it is the mother's duty to take care
of the child is still prevalent today (ACEV, 2017). It can be thought that both the fact that mothers have
the opportunity to be at home a little more than fathers in this process and the traditional perspectives
on gender and parental roles are the reasons why mothers are more interested in the care and education
of children than fathers.

Regarding the changes in children's behavior during the pandemic period when distance education
continued, about half of the parents interviewed stated that they had problems in this process, while the
other half stated that they did not have any problems. The problems experienced were mostly reluctance,
boredom and nervousness towards educational activities due to children being at home all the time.
While some of the parents saw it as a problem that children spent too much time with tablets and phones
during this period, other problems experienced were fights between siblings, psychological problems
experienced by mothers who had to stay away from home with their children, and problems arising in
the parent-child relationship due to being together at home all the time. Shorer and Leibovich's (2020)
study with parents with children aged 2-7 years revealed that children showed signs of stress such as
irritability, agitation and aggression, separation fears and clinging during the COVID-19 pandemic. Jiao,
et al. (2020) examined the behavioral and emotional disorders of children between the ages of 3-18
during the pandemic and found that clinging, inattention and irritability were the most severe
psychological conditions shown by children in all age groups. The results of the study conducted by Ok,
Torun, and Yazic1 (2021) also revealed that children's being at home caused them to use electronic
devices more and that children experienced situations such as anger, aggression, indifference to
activities, and difficulty in following activities during this period. Considering the developmental stages
of young children, it can be said that the compulsory stay-at-home period was mostly reflected in
children's behaviors as anger and aggression due to the fact that their ability to manage their emotions
and stress was not yet fully developed. In addition, some parents, albeit few in number, stated that this
process was positive in terms of their relationships with their children, as opposed to having problems
during the stay-at-home period. In the study by Okatan and Tagay (2023), parents emphasized the
positive aspects of the pandemic period such as spending more time with the family, strengthening
family ties, increasing communication and sharing, as well as negative aspects such as family conflict,
increased use of technology and boredom at home. These differences may be related to how easy or
challenging the living conditions of the families were during this period. In this study, it can be
concluded that the fact that one of the parents who commented positively had the opportunity to work
from home with their spouse and the other had a helper to take care of the children at home had an effect
on them to spend this period with less distress and to create conditions to strengthen their relationships.

According to the findings obtained in the study, it is seen that all of the preschool education
institutions attended by the children of the participating parents have distance education practices. Five
parents stated that they were not with their children during the activities or that they could not see what
kind of activities were carried out because they could not participate in distance education activities for
various reasons. The information on the types of activities carried out shows that all activities are
frequently carried out, and at the same time, art activities are preferred by teachers more than other
activities in the distance education process. In Tozduman Yarali and Ozkan Kunduraci's (2022) study,
it was observed that teachers mostly conducted Turkish and early literacy activities during the distance
education process. In Yildirim's (2021) study, teachers stated that they applied art, Turkish, science,
drama, music, math activities and games in distance education during the pandemic period. In this way,
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it can be thought that teachers try to support children in various skill areas. Play is the most effective
activity for early childhood education. Children learn best through play and focus when they can be
active through hands-on activities (Kim, 2020). Inan (2020) states that reading healing stories by
teachers during the pandemic process, including relaxing activities such as visual arts and games will
contribute to children's psychological well-being. The results of Altin and Giindogdu's (2021) study with
preschool teachers also show that art activities are among the most preferred activities of teachers in the
distance education process. The results obtained in Aral and Kadan's (2021) study showed that teachers
reported almost equal frequency of opinions on the activities that can be done in distance education,
including story, early literacy, singing, play and rhythm, and art and experiment activities. The reason
why teachers prefer art activities in distance education may be that they find it more advantageous to
use visual elements in art activities as an element that attracts children’s attention.

Some of the parents who participated in the research had the opinion that distance education
activities supported children socially. Parents were of the opinion that the distance education
applications were positive in terms of children's social interactions, which were severely restricted
during the process at home, as children could see their friends and teachers and interact with them via
video. The number of parents who think that distance education applications do not contribute to the
child, especially in the preschool period, is also considerable. Ozgem et al. (2020) examined the views
of parents and found that the participants reported that the contribution of distance education to the
education of preschool children was not sufficient and that the effect of distance education was lower
than face-to-face education. The results of the study conducted by Aktan Acar, Erbas and Eryaman
(2021) show that preschool teachers also focus on problems similar to those experienced by parents.
They stated some problems such as distance education not having the desired effect on preschool
children, children's focusing problems, and lack of socialization. In another study conducted by taking
the views of parents and teachers, it was found that both parents and teachers reported that the online
environment was not very effective in achieving early childhood education goals, while teachers were
more optimistic than parents (Plotka & Guirguis, 2023). Teachers' thoughts that distance education can
be improved based on their knowledge and experience about teaching may have led them to have a more
positive perspective than parents. In terms of parents, it can be thought that the challenging situations
they experience with the role of educator, which they are obliged to play in this process, cause them to
approach the effect of distance education from a more negative perspective.

Although it was observed that most of the parents did not experience any problems during the
distance education process, some parents stated that they experienced problems due to the internet
connection. In addition to the problems related to the applications and devices used, the fact that there
is more than one child receiving education at home but there is not more than one device that can be
connected to distance education appears to be a problem for some families. This problem is a
disadvantage not only for preschool children but also for children at other levels of education. Some
studies draw attention to this problem and state that the technological inadequacy to connect to distance
education is an important problem and that the participation rate of children in education decreases for
this reason (Andrew et al. 2020; Bakirci, Dogdu, & Artun, 2021; Erkol, 2023; Konca & Cakir, 2021;
Marin, 2022; Yenigiin, 2022). A family's lack of adequate facilities is the result of various causes and
conditions, and this can create situations where parents' participation in the child's distance education is
lacking (Kolak, Markic, & Horvat, 2023).

It is seen that most of the parents try to do activities that will support their children
developmentally while spending time with them at home during this period. Only one of the parents
who participated in the study stated that she could not pay enough attention to her child and attributed
this to the fact that she was a working parent. It is seen that the activities that parents most frequently
prefer to spend time with their children are activities related to academic skills (line work, math work,
work sent by the teacher, school book work). In a study conducted by Kurt Demirbas and Sevgili Kogak
(2020) with parents with children aged 2-6 years, parents were asked about the daily activities they did
during the time they spent with their children during the pandemic, and it was revealed that the most
common activity was physical activities. The results obtained reveal a significant difference between
the two studies. None of the parents in this study directly emphasized a physical activity. One of the
reasons for this may be that the data of Kurt Demirbas and Sevgili Kogak's (2020) study was collected
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between April and May 2020, which was very close to the compulsory closure due to the pandemic, and
parents may have focused more on the problems arising from their children's inactivity rather than their
education. The data for this study were collected in June 2021. By that time, about a year had been spent
with the pandemic conditions and parents had experienced distance education for more than a year. It
can be thought that as the time under pandemic conditions prolonged, parents' concerns about their
children's education began to emerge and they tried to support their children more in this regard. Another
difference between the two studies is that the parents who participated in the study conducted by Kurt
Demirbas and Sevgili Kocak (2020) had children between the ages of 2-6, while the parents who
participated in this study had children between the ages of 5-6. Considering that the children of many of
the parents participating in this study will start primary school the following year, it may be normal for
parents with children in this age group to be more concerned about their children's academic
development and to want to support their children in this area. Similarly, the results of another study,
whose data covered the first semester of the 2020-2021 academic year, showed that the most common
situation that parents were concerned about was their children's education (Okatan & Tagay, 2023). In
the process after the pandemic started, while starting a new academic year, the distance education
experiences of the parents in the first six months of the pandemic conditions and the emerging problems
related to their children's academic skills may have led parents to support their children more in
academic skills.

It was observed that most of the parents had positive beliefs about their own competence in
undertaking the education of their children. It is seen that the problems experienced by parents who
think that they are not sufficient are mostly due to not being able to answer their children's questions,
not being able to allocate enough time for them and not being able to discipline them. In a study by Lau
and Lee (2021), it was concluded that about a quarter of parents with preschool children experienced
difficulties in distance education due to not being able to devote enough time to their children. Some
studies on distance education during the pandemic process also reveal that parents have difficulties in
issues such as appropriate communication with the child and discipline (A Arat & Ogelman, 2021;
Putri et al., 2020). It can be thought that the problems that parents experience in communicating with
their children and disciplining them cause them to feel inadequate about their children's education in
this process. The results of the study by Listyaningrum, et al. (2020) reveal that most of the parents need
mentoring in areas such as knowledge, skills, social and emotional support in parenting their children
during home education. Based on the results of the studies, it can be thought that it is possible to increase
both their communication skills with their children and their competence in supporting them
academically by supporting parents with knowledge, skills and psychological support in this process.

Interviews with parents indicate that many of them have various concerns about their children's
education caused by the pandemic period. The most common of these is academic anxiety. Another
concern of the parents was seen to be related to the socialization needs of their children. Drvodelic and
Domovic (2022) found that two of the most important negative changes brought about by distance
education were the restriction of social contact and parents' fear of school success. Aral, Aysu, and
Kadan (2020) emphasized in their study that playing games, being included in the game and being
accepted by their peers are important needs for preschool children and that it is important to create times
when children can meet with their friends and teachers by phone or video during the pandemic
conditions. The fact that such practices other than distance education activities were not planned with
the children of the parents in the study group may have made it difficult to overcome concerns about
socialization. In terms of academic concerns, it is an expected result that the parents who participated in
the study have concerns about starting first grade and preparation for primary school, since their children
are 5 years old and most of them will start primary school in the next semester. At the same time, some
parents stated that they were concerned about their children's adaptation to school also supports this
Situation.

Based on their one-year distance education experience, the most common suggestion of the
parents was to extend the daily session time. They mentioned that the activities were often left unfinished
due to reasons such as connection problems, problems with the sound, and each child progressing at a
different pace, and they thought that it would be more efficient to plan the activities in two half-hour
sessions. Another suggestion expressed by the parents was to deal with each child individually during
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the distance education process. In Ozgem et al.'s (2020) study, parents stated that the interaction between
teacher and child was low. The results obtained are in parallel in terms of showing that the limitation of
teacher-child interaction is an important limitation of the distance education process. In addition, parents
suggested that it would be better to use methods that children can be more active in front of the screen
and that teachers should receive training to use distance education applications effectively. Cetinkaya
Aydin (2020) stated in her study that many teachers do not have the necessary technological skills in the
distance education process and the technological skills required in this process, and that in the study
conducted by OECD with educators and education stakeholders in 98 countries, providing professional
support to teachers was among the most important problems seen by the participants. In our country,
distance education practices are still very new, especially in the field of preschool education, and during
the pandemic process, preschool teachers had to start distance education without sufficient experience
and preparation (Akkas Baysal, Ocak, & Ocak, 2020; Yiirek, 2021). As a result of many studies, it is
recommended to provide training to support teachers in the field of distance education (Aktan Acar,
Erbas, Eryaman, 2021; Aral et al., 2021; Bartan, 2022; Duran, 2020; Erkol, 2023; Tozduman Yarali &
Ozkan Kunduraci, 2022; Yenigiin, 2022; Yildirim, 2021; Yiirek, 2021). In the study by Akin and Aslan
(2021), which was structured as an action research, decisions were made together with families on issues
such as plans, materials, live lesson duration and hours. According to the results of the study, it was seen
that the continuity in teacher and family communication in distance education supports the active
participation of the child in the process. Based on this, it is important for teachers to organize their action
plans according to the needs of families and children. In the experimental study conducted by Aral et al.
(2021), it was concluded that online education given to preschool children with breath awareness and
movement activities had no effect on children's self-regulation and emotion regulation skills. In line
with this result, it is emphasized that distance education cannot be an alternative to face-to-face
education as well as children and educators are not ready for the distance education process. On the
other hand, the type and design of technological tools and platforms and the pedagogical methods
applied have a direct impact on the quality and engagement of children's education, and it is possible to
provide appropriate education for children through the proper use of digital technologies (Faria et al.,
2019; Digital Education Action Plan 2021-2027, 2020, as cited in Faria et al. Merfeldaite, Prakapas,
Railiene, 2021). During the pandemic, cooperation between parents and teachers is required to ensure
learning at home using online or offline methods and for the learning process to progress well (Aslindah
& Sari, 2021). Based on the results of the studies, it is seen that although it is not an alternative to face-
to-face education in preschool education, it is important to improve the skills of teachers in this field in
order to make distance education applications more qualified. In this way, it can be thought that teachers
can better plan the distance education process and be an effective guide for them by collaborating with
parents.

In line with the results obtained, the following recommendations can be made;

e Since the experiences of parents in different regions and at different socioeconomic levels
may vary during the pandemic process in our country, similar studies can be conducted on
different provinces and samples and the results can be compared.

e The role of parents in distance education in preschool education is becoming more
important. Experimental studies involving parent-supported practices that can make the
process more efficient for children while minimizing parents' anxiety can be planned.

e Teachers are the most important guide for parents to continue the distance education
process more effectively. Trainings can be organized to support teachers' cooperation skills
with families in distance education.

e Since the period of staying at home has negative psychological repercussions on children,
online solutions can be developed to provide psychological support to parents in mandatory
situations such as pandemics.

e  Studies can be conducted to develop educational content suitable for preschool children in
distance education applications, which are a necessity in challenging conditions such as
pandemics and disasters.
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Appendix.1.
INTERVIEW FORM

PERSONAL INFORMATION
~ How old are you?
What is your education level?
~ What is your occupation?
= How many children do you have? How old are they?

Who took care of your child during the school break?

INTERVIEW QUESTIONS

1. Were you and your spouse able to work from home after the pandemic started?

2. Did your relationship with your child change during this period? What do you think could be the reason for
the change?

3. Did the educational institution your child attended implement distance education? What kind of studies
were carried out?

4. In which ways do you think distance education practices support your child's development?

5. Have you experienced any problems with distance education practices? What kind of problems did you
experience?

6. What kind of activities did you do while spending time with your child at home?

7. Do you consider yourself competent in undertaking your child's education? In which areas do you think
you are inadequate?

8. When you think about your child's future education, do you have any concerns caused by the pandemic
period? If yes, what are they?

9. What are your suggestions for distance education?

This work is licensed under a Creative Commons Attribution 4.0 International License.
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Tim diinyada 2020 yilinin basindan itibaren etkisini gdsteren Covid-19
salgininin bir sonucu olarak iilkemizde alinan genis capli kapanma kararlari,
2021 yilinin ortalarna kadar uygulanmistir. Kapanma kararlari ile birlikte
kisa bir siire ara verilen egitim faaliyetlerine uzaktan egitim ¢aligmalar1
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Giris

Covid-19 salgini, 2019 yilinin sonlarinda ilk olarak Cin’de goériilmesinden sonra 2020 yilinin
ilk li¢ ayinda diinyanin ¢esitli bolgelerinde hizli bir sekilde yayilmis, 2020 y1l1 mart ayinin ilk haftasinda
ise diinya genelinde 100.000’in lizerinde vaka bildirilmistir (Jiao ve ark., 2020). Tiim diinyada oldugu
gibi Tirkiye’yi de etkisi altina alan Covid-19 pandemisi, insan yasamini pek ¢ok alanda degisime
zorlamigtir. Tiim diinyada insanlar arasina mesafe konulmasii gerektirmis, gilinliik yasam, caligma
diizeni, ulagim vb. konularin yam sira egitim-6gretim yontemleri konusunda da degisimi mecbur
kilmistir (Arslan ve Karagiil, 2020). Zorunlu ve hizli bir sekilde alinan kapanma kararlar1 dogrultusunda
egitim alaninda da yiiz yiize egitimlere ara verilerek uzaktan egitim uygulamalarina gecilmistir. Zorunlu
olarak geleneksel Ogrenmenin yerini alan uzaktan O0grenme, etkili altyapi ve insan uzmanliginin
eksikliginden kaynaklanan pek cok sorunu da beraberinde getirmistir (Garad ve ark., 2021).

Zorunlu evde kalma uygulamalarinin baslamasindan bir siire sonra tiim egitim kademelerinde
oldugu gibi okul dncesi egitimde de uzaktan egitim ¢aligmalar yiiriitiillmeye basglanmistir. Ancak yeterli
hazirlik stireci olmadan gecilen uzaktan egitim calismalari, 6gretmenleri ve 6grencileri etkilemesinin
yaninda pek ¢ok ebeveyn i¢in de ilk kez deneyimlenen bir siire¢ olmustur. Uzaktan egitim, erken
cocukluk déneminde ¢ocuklarin tek baslarina uygulayabilecekleri bir egitim degildir. Ebeveynlerin
cocuklara eslik ederek ya da rehber roliiyle katilimimi gerektirmektedir (Bonilla ve ark., 2022). Bu
nedenle yasanan siireg, ebeveynin siirece daha aktif katilimini gerekli kilmis ve ebeveynlere egitimci
rolii yliklemistir. Egitimde ebeveyn katilimi1 6nemlidir ve ¢aligmalar, ebeveynleri tarafindan empatik bir
Ogretim yaklasimiyla yardim alan ¢ocuklarin, otoriter ebeveyne sahip olanlara gére akademik olarak
daha iyi performas gosterdiklerini ortaya koymaktadir (Garcia ve ark., 2019). Ancak pandemi
kosullarinin yarattig1 olumsuz psikolojik etkilerle bas ederken ayni zamanda ¢ocuklarinin egitimlerini
devam ettirmek i¢in ¢aba harcamak zorunda kalan ebeveynlerin, uzaktan egitim ¢aligmalarina adapte
olma ve evden 6grenme siirecinde ¢ocuklarina rehberlik etme konusunda gesitli sorunlar yasadiklari
bilinmektedir (Kurt Demirbas ve Sevgili Kogak, 2020; Listyaningrum ve ark., 2020; Tarkogin, Alagoz
ve Boga, 2020).

Diinyada ge¢mis yillarda benzer sekilde yasanan salginlar ve krizler sebebiyle ortaya g¢ikan
saglik, ekonomik ve sosyo-politik sikintilarin g¢ocuklar {izerinde ani ve uzun siiren sonuglari
olabilmektedir (Benner ve Mistry, 2020). Covid-19 pandemisi sirasinda yapilan ¢aligmalar da ¢ocuklarin
psikolojik olarak olumsuz etkilendiklerine vurgu yapmaktadir. Bu siirecte yakinlarini kaybetme,
hastaliga yakalanma, yakinlarindan uzak kalma gibi durumlarla karsi karsiya kalan ¢ocuklarin psikolojik
sagliklarmin korunmasi adma icin onlemler alinmasi gerekmektedir (inan, 2020). Yiiksek diizeyde
ebeveyn stresinin yani sira korkular, belirsizlikler, rutinlerinde énemli degisiklikler, fiziksel ve sosyal
izolasyon yasiyor olmalar1 duygularina ve tepkilerine yansimakta, bu durum egitim siireglerini de
olumsuz etkilemektedir. Cocuklarin duygularini ve tepkilerini anlamak, onlarin ihtiyaglarini dogru bir
sekilde ele almak i¢in ¢ok 6nemlidir (Imran, Zeshan ve Pervaiz, 2020).

Okul o6ncesi donem, gocuklarin yaglar1 dikkate alindiginda son derece hassas ele alinmasi
gereken bir donemdir. Kiiciik yastaki cocuklarin psikolojik travmalardan korunmalari, gelisimlerinin ve
okula karsi olumlu tutumlarinin siirdiiriilebilmesi i¢in uzaktan egitimin iyi organize edilmis olmasi
onemlidir (Akkas Baysal, Ocak ve Ocak, 2020). Yas donemine iliskin 6zelliklere pandemi kosullarinin
cocuklar tizerindeki etkileri eklendiginde, uzaktan verilecek egitimin yiiriitiilmesi karmasik hale
gelebilmektedir. Bu donemdeki ¢ocuklar biligsel gelisimlerine iliskin 6zellikler bakimindan oldukga
kisa dikkat siiresine sahiptir (Arslan, 2017). Kiiciik c¢ocuklarin gelisimsel dogasi, Ogrenme
etkinliklerinin gorsel ve etkilesimli olarak, hareket, miizik, oyun ve sanatin birlesimi ile kisa olmasini
gerektirir (Hao, 2020). Bunun yani sira etkinliklerin ekran baginda yapilmasi, etkilesimin azalmasi
sebebiyle cocuklarm kisa olan dikkatlerini olumsuz etkileyebilir. Bu nedenle planlanacak etkinliklerin
cocuklarin dikkatini canli tutabilecek nitelikte olmasi 6nemlidir. Ayrica uzaktan egitim uygulamalar
sirasinda ¢ocuklarin bilgisayar ekrani basinda gegirmeleri gereken siirenin iyi ayarlanmasi da dikkat
edilmesi gereken bir diger konudur. Evde kalinan siirecte, dis mekanda gegirilecek zamanin ve oynanan
oyunlarin azalmasi sonucu dijital teknoloji kullanimin artmasi, ¢gocuklar igin dijital bagimlilik tehlikesini
giindeme getirmektedir (Gelir ve Diizen, 2022; Kanter, 2020).
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Kiiciik ¢ocuklar en iyi sosyal etkilesimler, uygulamali kesif, duyusal aktiviteler, miizik ve
hareketle 6grenir (Plotka ve Guirguis, 2023). Okul 6ncesi egitim, ¢ocuklarin akademik becerilerini
desteklemenin yani sira onlarin 6gretmenleriyle ve akranlartyla sosyal etkilesim kurmalarina da olanak
saglamaktadir. Uzaktan egitimin ¢ocuklari sosyal ve duygusal agidan okula hazirlamaya imkan
vermemesi nedeniyle erken yaslarda kullanilmasi tartismali bir durumdur. Okul oncesi donemdeki
cocuklar uzaktan egitimde sosyal izolasyon, etkilesim ve katilim eksikligi yasayabilir (Merfeldaite,
Prakapas ve Railiene, 2021). Zorunlu olarak evde kalinan dénemde gerceklestirilen uzaktan egitim
uygulamalar1 sirasinda, sosyal etkilesim imkaninin 6nemli 6lgiide ortadan kalkmasiyla g¢ocuklarin
sosyal-duygusal gelisimlerinin ne sekilde etkilendigi de tizerinde durulmasi gereken konulardan bir
digeridir.

Yapilan bazi caligmalar, erken cocukluk dénemi i¢in uzaktan egitimin daha verimli hale
getirilebilecegine isaret etmektedir. Uzaktan egitimde dnemi daha da artan ebeveynlerin, siirece etkin
katilimi, basarili sonuglar ortaya koymaktadir. Sujarwo, Kusumawardani ve Nurmalasari (2022),
yaptiklar1 calismada egitici video ve g¢aligsma sayfalar1 yoluyla desteklenmis bir uzaktan egitimin
ebeveynlerin ¢ocuklarin 6grenmelerine yardimer olma siirecine katilimini olumlu yénde etkiledigini
ortaya koymustur. Akin ve Aslan (2021)’1n ¢alismada ise plan, materyal, canli ders siire ve saatleri gibi
konularda ailelerle birlikte igbirligi yapildiginda, uzaktan egitimde 6gretmen ve aile iletisimindeki
siirekliligin cocugun siirece aktif katilmasini destekledigi goriilmiistiir.

Uzaktan egitim, diinyada ve iilkemizde ge¢miste oldugu gibi gelecekte de ortaya ¢ikabilecek
salgin, kriz, afet vb. durumlarda egitim siirecinin tamamen durmasini engelleyecek bir uygulama olarak
karsimiza ¢ikmaktadir. Yapilan bu ve benzeri arastirmalardan saglanan veriler, okul 6ncesi donemdeki
cocuklarla yiiriitiillen uzaktan egitim uygulamalarinin daha etkili hale getirilebilmesi i¢in nasil bir yol
izlenmesi gerektigi iizerine yapilacak galigmalara 151k tutmasi bakimindan &nemlidir. Ote yandan
ozellikle ABD’de 2013 yilindan itibaren erken ¢cocukluk doneminde ¢evrimigi egitim uygulamalarinin
yayginlastig1 goriilmektedir (Plotka ve Guirguis, 2023). Gelecekte hem ¢evrimigi egitimin daha yaygin
hale gelmesi ihtimali hem de olasi acil uzaktan egitim uygulamalari i¢in Covid-19 pandemisi sirasinda
yasanan deneyimlerin fark edilmesi, erken ¢ocukluk déneminde uzaktan egitimle ilgili gelecekteki
caligmalara yol gostermeye yardimci olabilir. Planlanan bu c¢alismanin, ebeveynlerin pandemi
donemindeki deneyimlerden yola ¢ikarak okul 6ncesi donemde uzaktan egitim uygulamalariyla ilgili
mevcut durumu ve yasanan problemleri ortaya koyacagi ve bu sayede okul oncesi donemde etkili
uzaktan egitim uygulamalarinin diizenlenebilmesi bakimindan alana katki saglayacagi diisiiniilmektedir.

Bu arastirmanin amaci, ¢ocugu okul Oncesi egitime devam eden ebeveynlerin pandemi
kosullarinda gegen bir yilda ¢ocuklarinin bakimi ve egitimi ile ilgili yasadiklart deneyimlerle iligkili
goriislerinin belirlenmesidir. Bu amaca bagli olarak asagidaki sorulara yanit aranmustir.

1. Pandemi siirecinde ebeveynlerin ¢alisma kosullari nasil degismistir?

2. Pandemi siirecinde ebeveynlerin ¢cocuklari ile iligkileri nasil degismistir?

3. Pandemi siirecinde ebeveynlerin uzaktan egitimle ilgili deneyimleri nasildir?
4

Ebeveynlerin pandemi siirecinden kaynakli egitimsel kaygilar1 ve dnerileri nelerdir?

Yontem

Calisma, nitel aragtirma yaklagimlarindan fenomenolojik arastirma tiiriinde planlanmustir.
Fenomenolojik ¢aligmalar, bir fenomen ya da kavramla ilgili yasanmis deneyimlerin ortak anlamini
kesfetmeye odaklanir (Creswell, 2021). Bu c¢alismada da okul Oncesi egitim kurumuna devam eden
cocuklar1 olan ebeveynlerin pandemi doneminde uzaktan egitimle ilgili yasadiklar1 deneyimleri
incelemek amaciyla fenomenolojik yaklasim kullanilmusgtir.

Calisma Grubu

Calisma grubunun olusturulmasinda amacgli drnekleme tiirlerinden uygun drnekleme yontemi
kullanilmigtir. Bu yontem arastirmaya hiz ve pratiklik kazandirmaktadir (Yildirim ve Simsek, 2011).
Arastirmanin ¢aligma grubuna Mugla ili Mentese il¢esinde yasayan ve ¢ocugu 2020-2021 egitim
ogretim yilinda okul 6ncesi egitim almakta olan 27 ebeveyn dahil edilmistir. Ebeveynleri ¢aligmaya
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dahil ederken 6ncelikle il merkezindeki devlet okullarinda gorev yapan bazi okul dncesi 6gretmenleriyle
iletisime gecilmis, 6gretmenler araciligiyla velilere ¢aligma hakkinda kisa bir bilgilendirme yapilarak
gorlismeler i¢in goniillii olabilecek ebeveynler belirlenmistir. Calismaya katilmayi kabul eden
ebeveynlerle arastirmaci tarafindan yapilan ilk telefon goriismesinde ¢aligmanin amaci hakkinda detayli
bilgi verilmis, calismaya katilmaya karar veren ebeveynlerle tercih ettikleri goriisme yontemi (goriintiili
¢evrimigi gériisme ya da telefon goriigmesi) ve goriisme i¢in uygun olacaklar giin ve saat ayarlanmugtir.
Goriisme yapilan ebeveynlerin tamami annelerden olugmaktadir. Ebeveynlere iliskin diger kisisel
bilgiler Tablo 1°de verilmistir. Goriisme Oncesinde ebeveynlere cevrimi¢i olarak hazirlannmis
bilgilendirme ve onam formu gonderilerek hem yazili olarak bilgilendirilmis hem de izinlerinin
olduguna dair geri doniis saglamalar1 istenmistir.

Tablo 1. Ebeveynlere iliskin kigisel bilgiler

n %
26-30 8 29.6
31-35 9 33.3
Yas
36-40 6 22.2
41-45 4 14.8
Tlkokul 3 11.1
Ortaokul 1 3.7
Lise 11 40.7
Egitim durumu On lisans 2 7.4
Lisans 7 25.9
Yiiksek Lisans 1 3.7
Doktora 2 7.4
Ev hanim 9 33.3
Memur 9 33.3
Meslek .
Isci 8 29.6
Esnaf 1 3.7
Tek ¢ocuk 5 18.5
2 ¢ocuk 16 59.2
Cocuk sayis1
3 ¢ocuk 5 18.5
4 ¢ocuk 1 3.7

Tablo 1 incelendiginde, arastirmaya katilan ebeveynlerin ¢ogunlugunun 26-40 yas aralifinda
oldugu, egitim durumlarmin genellikle lise (%40,7) ve lisans (%25,9) seviyesinde oldugu, mesleklerinin
genel olarak ev hanimi (%33,3), memur (%33,3) ve is¢i (29,6) oldugu, ebeveynlerin yarisindan
fazlasinin (%59,2) 2 ¢ocuga sahip oldugu goriilmektedir.

Tablo 2. Pandemi déneminde evde kalinan siirecte cocukla ilgilenen kisi

Cocukla ilgilenen kisi n
Anne 11
Anne-baba 7
Babaanne/anneanne-dede 6
Bakici 2
Agabey-abla 1
Toplam 27
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Tablo 2 incelendiginde, katilimcilarin ¢gogunun pandemi doneminde uzaktan egitim yapildig
siiregte cocukla ilgilenen kisinin anne oldugunu belirttigi goriilmektedir. Katilimcilardan 7’si anne ve
babanin birlikte ilgilendigini ifade etmistir. Babaanne/anneanne ve dedenin ilgilendigini belirten 6, bu
stirecte ¢ocukla ilgilenmek {izere evde bakici oldugunu ifade eden 2 ve agabey-ablanin ilgilendigin,
ifade eden 1 katilime1 oldugu goriilmektedir.

Tablo 3. Ebeveynlerin pandemi siirecinde evden ¢aligma imkanina iligkin bilgiler

Evden g¢alisma imkani Kendisi Esi
Evet, vardi 18 6

Hayir, yoktu 9 21
Toplam 27 27

Tablo 3’te ebeveynlerin pandemi siirecinde evden c¢alisma imkanina iligkin bilgiler yer
almaktadir. Caligmanin katilimcilarinin tamaminin anne oldugu g6z oniine alindiginda; 27 anneden
18’inin evden c¢aligma imkan1 varken 9’unun evde ¢alisma imkaninin olmadigi, babalar i¢in ise 6’sinin
evden ¢aligsma imkan1 varken 21’inin evden ¢aligma imkaninin olmadig1 goriilmektedir.

Veri Toplama Aract

Calismanin verileri, arastirmaci tarafindan gelistirilen yar1 yapilandirilmig goériisme formu ile
toplanmistir (Ek.1). Goriisme formu hazirlanirken literatiir incelemesi yapilmig, konu ile iligkili
caligmalardan ve yapilan arastirmalarin sonuglarindan yararlanilmistir. Hazirlanan sorular, dil ve
anlatim bakimindan uygunlugunun kontrol edilmesi amaciyla bir Tiirk¢ce dil uzmanina sunularak
goriisleri alinmigtir. Daha sonra olusturulan taslak form, kapsam gecerliligini saglamak amaciyla iki
alan uzmaninin goriisiine sunulmus, calismanin amaci ve sorular arasindaki iligkiyi degerlendirmeleri
istenmistir. Alan uzmanlarindan gelen elestiriler dogrultusunda diizenlenen formun ¢alisma grubunda
yer almayan bir ebeveyn ile pilot uygulamasi yapilmistir. Pilot uygulama sonrast son sekli verilen form,
ebeveynlerle ilgili 5 kisisel bilgi sorusu, 9 agik uglu sorudan olugmaktadir. Sorular, ebeveynlerin
pandemi siirecinde uzaktan egitim yapilan donemde ¢ocuklariyla iligkileri, ¢ocuklarmin bakimi ve
egitimi ile ilgili goriislerini degerlendirecek nitelikte hazirlanmustir.

Aragtirmanin verileri 2021 yilmin Haziran ayinda goriisme yoluyla toplanmistir. Yar
yapilandirilmig goriismeler, katilimeinin algiladigi diinyay: kendi diisiinceleriyle ifade etmesine olanak
saglamaktadir (Merriam, 2018). Calisma kapsaminda yapilan goriismeler, pandemi kosullar1 sebebiyle
yliz ylize gergeklestirilememis olup ebeveynlerle yapilan 6n goriismede tercihleri dogrultusunda
goriintiilii ¢evrimigi goriisme ya da telefon goriismesi seklinde gergeklestirilebilecegi bildirilmigtir.
Ebeveynlerin tercihleri dogrultusunda goériismelerin tamami telefon goriismesi seklinde yapilmustir.
Yapilan goriismeler, veri kaybini dnlemek icin ses kayit cihazi ile kayit altina alimmistir. Goriismeler
yaklagik 15 dakika siirmiis, verilerin tamami arastirmaci tarafindan toplanmustir.

Verilerin Analizi

Aragtirmada yar1 yapilandirilmis goriismelerden elde edilen veri setleri, icerik analizi
yontemiyle analiz edilmistir. Calismanin verileri, giivenirligi saglamak amaciyla arastirmaci disindaki
bir alan uzmani tarafindan analiz edilmis ve analiz sonuglar1 arasindaki tutarlilik karsilastirilmistir.
Ayrica ¢alisma igerisinde katilimeilarin ifadelerine yer verilmis, bu alintilar yorumlanmadan dogrudan
alintilar seklinde sunulmustur. Alinti yapilan yerlerde katilimcilarm isimleri kullanilmamis, bunun
yerine her katilime1 igin E1, E2, ... E27 seklinde kodlar kullanilmistir.

Bulgular

Bu boéliimde, ebeveynlerin ¢ocuklariyla pandemi kosullarinda yasadiklari deneyimlere iliskin
goriislerine yer verilmistir. Caligmanin amacina yonelik olarak ebeveynlerin bu dénemde ¢ocuklarinin
davraniglarinda yasanan degisimler, egitim kurumu tarafindan yapilan uzaktan egitim uygulamalari,
uzaktan egitimin etkisi ile ilgili goriisleri, uzaktan egitimde yasadiklar1 problemler, ¢cocuklaryla evde
vakit gecirirken yaptiklar1 etkinlikler, cocuklarinin egitimini listlenmek konusundaki yeterlilik algilari
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ve pandemi siirecinin sebep oldugu kaygilari ile ilgili goriisleri tablolar halinde sunulmus, bulgulara
iliskin dogrudan alintilarla ebeveyn ifadelerine yer verilmistir.

Tablo 4. Uzaktan egitimin devam ettigi pandemi déneminde ¢ocuklarin davraniglarinda yasanan degisim

Cocukla sorun

n Yasanan sorun n
yasanma durumu
Siirekli evde olmaktan kaynakl isteksizlik-sikilma-gerginlik 6
Tablet ve telefonla ¢ok fazla vakit gegirme 3
Kardesler arasinda kavga-catigma 2
Evet, yasandi 12
Annenin evden uzak kalmasindan kaynakli psikolojik problemler 2

Evde siirekli birlikte olmaktan dolay1 ebeveyn-gocuk iligkisinde
sinirlarin zorlanmasi

Hayir, yasanmadi 15 - -

Tablo 4 incelendiginde, ¢alismaya katilan 27 ebeveynden 15’inin uzaktan egitimin devam ettigi
pandemi doneminde ¢ocuklarin davraniglarinda herhangi bir sorun yasanmadigi goriilmektedir.
Ebeveynlerden 12’si bu dénemde sorun yasadiklarini belirtirken en sik yasanan sorunun siirekli evde
olmaktan kaynakli isteksizlik-sikilma-gerginlik (n=6) oldugu goriilmiistiir. Ebeveynlerden 3’
cocuklariin ¢ok fazla tablet ve telefonda vakit gecirmelerinden kaynakli sorun yasadiklarini sdylemis,
2 ebeveyn kardesler arasinda kavga ve catisma oldugunu ve 2 ebeveyn de annenin evden uzak
kalmasindan kaynakli psikolojik problemlerin goriildiiglinii ifade etmislerdir. Bir ebeveyn ise evde
siirekli birlikte olmaktan dolayr ebeveyn-cocuk iliskisinin zorlandigin1 belirtmistir. Sorun
yasanmadigini belirten ebeveynlerden bazilar1 bu durumun g¢ocuklarla olan iligkileri i¢in daha iyi
oldugunu belirtmistir. Bu gortslerle ilgili ebeveyn ifadeleri agagidaki gibidir:

E4 “Egitim evde oldugu icin ben biraz baskict olmaya ¢alisiyordum. Yapalim, edelim, yapman
lazim falan diye. Tabi bu sefer de isteksizlikler oluyor... mesela oyun oynamak istiyor.”

E13 “Siirekli ¢izgi film, telefon, televizyon... Elektronik aletlere karsi ilgisi artti. Izletmesem
olmuyor, izin veriyorum, bu sefer sadece ekrana bagh kaliyor ve biz de bundan rahatsiz oluyorduk.”,

E9Q “Tabi, stresli ortamlarimiz da oldu. Ikisi de yas olarak kiiciik ve yakin oldugu icin
birbirileriyle ¢atismalart oldu. Anlastiklart zaman kadar anlagamadiklar: zaman da oldu. Bu kaosu
asmak adina tabii ki liml yaklasildi. Ama bazen -¢ocuklar da dahil- birbirimize sinirlendigimiz
zamanlarimizda oldu. Miimkiin mertebe en hasarsiz sekilde atlatmaya ¢alistik ama kolay degildi.”

E1l “Ben isimle alakali olarak -karantinaya girdigim icin- evden 1-1,5 ay gibi bir siire uzak
kalmak zorunda kaldim. O siire zarfinda ¢ocuklarm biraz psikolojisi bozulmustu diyebilirim.”

E26 “Tabi, sabir konusunda birazcik degisiklik yasandi. Devamli beraber oldugumuz igin bazi
smrlarda zorlamalar oldu.”

E6 “Daha ¢ok onlara zaman ayirma sanst buldum diyebilirim. Evden c¢aligtik, evdeki
stirecimizde bakici teyzemiz ilgilendi. Sonrasinda da ben devamli evdeydim. Onlar agisindan aslinda
iyiydi. Biz olumsuz bir durum yagsamadik.”

E27 “Bizi olumlu yonde etkiledi a¢ikeasi. Siirekli bir kosturma igindeymisiz daha once. Zaten
iki yasindan itibaren krese gittiler. Ondan énce anneanne bakmisti. Iletisimimizin eksik oldugunu fark
ettim. Bizi biraz daha ters yonde etkiledi bu durum. Lyi yonde etkiledi yani. Iletisimimiz giiclendi,
birbirimize baglhiligimiz artti bence. Birbirimizi daha iyi tamidik. Degisimin sebebi de daha fazla vakit
gecirme imkdmmizin olmasi.”
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Tablo 5. Devam edilen okul 6ncesi egitim kurumunun yaptigi uzaktan egitim uygulamalari

Kurum tarafindan uzaktan
egitim uygulamasi yapilma n Yapilan ¢aligmalar n
durumu

[y
o

Tum etkinlikler

[y
o

Sanat etkinligi
Eve gonderilen etkinlik/ddevler
Okul kitaplari ile ¢caligma
Evet, yapildi 27 Fen etkdnlig
Matematik etkinligi
Bilgim yok
Miizik etkinligi
Tirkge etkinligi

N A M OO0 01O O N

Okuma yazmaya hazirlik etkinligi

Hayir, yapilmadi - -

Tablo 5 incelendiginde, ¢aligmaya dahil olan ebeveynlerin cocuklarinin devam ettigi kurumlarin
tamaminin uzaktan egitim uygulamasi yiiriittiigli goriilmektedir. 27 ebeveynden 10’u tiim etkinliklerin
yapildigin1 soylerken 10 ebeveyn sanat etkinliklerinin, 7 ebeveyn eve gonderilen etkinliklerin, 6
ebeveyn okul kitabinin, 6 ebeveyn fen etkinliklerinin, 5 ebeveyn matematik etkinliklerinin, 4 ebeveyn
miizik etkinliklerinin, 4 ebeveyn Tiirk¢e etkinliklerinin, 2 ebeveyn okuma yazmaya hazirlik
etkinliklerinin yapildigini ifade etmistir. Ayrica 2 ebeveyn bu siirecte ¢ocuklara sorular soruldugunu
sOylerken 5 ebeveyn de uzaktan egitim siirecinde ya kendisinin ¢ocugunun yaninda olmadigi i¢in ya da
¢ocugu uzaktan egitime yeterince katilamadigi i¢in bilgisi olmadigini belirtmistir. Bu goriislerle ilgili
ebeveyn ifadeleri asagidaki gibidir:

E12 “Genelde yapilabilecek olan her ¢alisma yapildi.”
E8 “Elisi yapti. Resim falan yapti.”

E23 “Sag olsun ogretmenimiz ¢iktisimi alabilecegimiz dokiimanlar gonderdi. Diizenlemeler
yapti. Biz onlara gore evde yaptirdik.”

E13 “Iki farkl: set var bizde, ondan devam ettik. Bir de milli eSitimin verdigi ii¢ tane kitap var.
Onlari bitirmeye ¢alistik. O sekilde uzaktan egitime devam ettik.”

E3 “Zoom iizerinden yaptilar. Ben denk gelmedim ¢alistigim igin”

E5 “Biz olmadigimiz icin babaannesindeydi, o yiizden katilmadik. Uzaktan egitime girmesini
saglayacak kimse yoktu.”

’

E7 “Ben giindiiz calistigim i¢in onu bilmiyorum. Uzaktan egitimde olmadim.’

E11 “Canli derslere pek katilamadi. 1-2 defa katildi, daha fazla katilamadi. Katilamamasinin
sebebi telefonla ilgili bir stkintiydi. Telefondan baglaminca sesle alakali problem oluyordu. Olmaynca
da daha sonra iizerine diismedim diyebilirim.”
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Tablo 6. Uzaktan egitimle yapilan ¢alismalarin gocugun gelisimine etkisi

Uzaktan egitim ¢aligmalarinin

¢ocugun gelisimine etki etme n Uzaktan egitimin etkisi n
durumu
Sosyal etki 8
Akademik etki 4
Saglik agisindan 3
Etkisi oldu 25 Farkli kisilerle iletisim kurma 2
Sikilmadan vakit gegirme 2
El becerisi 1
Disiplin 1
Sevdigi etkinlikleri yapma 1
Telefon/tablette oyun oynamayi 6nleme 1
Etkisi olmadi1 7 - 7
Yeterince katilamadi/Fikrim yok 2 - 2

Tablo 6’da ¢aligmaya katilan ebeveynlerin uzaktan egitimde yapilan etkinliklerin ¢ocuklarin
gelisimlerine etkisi ile ilgili yanitlara yer verilmistir. Buna gdre en sik verilen yanit, ¢ocuklarin
sosyallesmesi iizerine olan etkisi (n=8) olmustur. Ebeveynlerden 4’ii akademik etkisinin, 3’ saglik
acisindan etkisinin {izerinde durmustur. 2 ebeveyn g¢ocuklarinin bu siirecte farkli kisilerle iletigim
kurmalar1 iizerinde etkiye sahip oldugunu vurgularken 2 ebeveyn de uzaktan egitimin ¢ocuklarinin
sikilmadan vakit gegirmelerinde etkili oldugunu ifade etmistir. Bunlarin yani sira 1’er ebeveyn el
becerisinin gelisimi, disiplin, sevdigi etkinlikleri yapma ve telefon/tablette oyun oynamayi 6nleme
acisindan etkili oldugunu ifade etmistir. 7 ebeveyn uzaktan egitimin herhangi bir etkisi olmadigim
belirtirken 2 ebeveyn ise uzaktan egitime ¢esitli sebeplerle yeterince katilamadiklarini ifade ederek
herhangi bir goriis bildirmemislerdir. Bu goriislerle ilgili ebeveyn ifadeleri asagidaki gibidir:

E9 “Okul ortamindan uzaklasmadigim diisiiniiyorum. Ogretmeninden uzaklasmadi. Sinifta da
iyi oldugu arkadaglar katilyyordu derse genelde. Onlarla da bir iletisim halinde olmug oldu”,

E12 “En azindan arkadaslariyla tamamen kopmus olmadi uzaktan egitim esnasinda. Biz
annesiyle babasiyiz neticede. Arkadagla olan paylasuimi ya da 6gretmeni ile olan iletisimi daha farkl.
Cocugun tamamen i¢e donmemesi anlaminda destekledigini diistintiyorum. Sosyal olarak desteklenmesi
agisindan ¢ok giizeldi.”

E13 “Cok harika bir egitim oldu, ¢cok giizeldi falan diyemem. Kegke pandemi siireci olmasaydt
okula gitseydi de daha giizel vakit gecirseydi.”

E20 “Okul oncesi icin iyi oldu diyebilecegim bir sey yok.”

E15 “Aktif olmas:... Ozellikle kalem ve makas tutabilme yetenegi vardi aslinda ama daha ¢ok
gelistigini_diigiiniiyorum. Evde boyama olarak daha ¢ok karalama yapiyordu. Juan artik boyamaya
basladi. Ogretmenine gosterdigi i¢in daha ozenli oldu.”

E3 “Saglik acisindan iyi oldu. Her giin okula gitmedi ve daha ¢ok sikinti olmadi.”

E4 “Her giin farkl kisi (stajyer) oldugu igin kolay adapte olabilme yetenegini gelistirdigini
diistintiyorum. Bizim ogretmenimiz kadin, erkek olunca acaba sikinti olur mu diye diistinmiistiim ben...
Acaba ogretmeni gibi konusabilir mi? Sorulara cevap verebilir mi? diye diisiinmiistiim ama onlar: da
sevdiler onlara da kolay adapte oldular.”

’

E10 “Evde sikildiklart i¢in vakit gecirebilmeleri adina canli dersin bayagi bir katkist olmustur.’
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Tablo 7. Uzaktan egitimde yaganan problemler

n Yasanan problemler n
Internet baglantis ile ilgili sorunlar 9
Kullamilan uygulamalarla ilgili sorunlar 5
Evet, sorun Evde ayn1 anda birden fazla ¢ocugun uzaktan egitime
20 N 3
yasandi baglanmak zorunda olmasi
Kullanilan cihazla ilgili sorunlar 2
Internet ve cihaza ulasimin ge¢ olmasi 1
Hayrr, 11
sorun - -
yasanmadi

Tablo 7 incelendiginde, calismaya katilan 27 ebeveynden 11°1 herhangi bir sorun yasanmadigini
belirtmiglerdir. Ebeveynlerden 9’u internet baglantisi ile ilgili sorunlar yasadiklarimi sdylerken 5°i
kullanilan uygulamalarla ilgili sorun yasadiklarini, 3’ii evde ayni anda uzaktan egitime baglanmak
zorunda olan birden fazla ¢ocuk olmasinin sorun olusturdugunu ifade etmistir. 2 ebeveyn kullanilan
cihazlarla ilgili sorun yasadiklarinin, 1 ebeveyn ise internet ve cihaza ge¢ ulasabildiklerini ifade
etmislerdir. Bu goriislerle ilgili ebeveyn ifadeleri asagidaki gibidir:

E1 “Internetle alakali bir stkintimiz olmadi, sadece bazen EBA dan giremedik Zoom 'dan girdik,
Zoom dan giremedik EBA dan girdik.”

’

E7 “Ablaswyla kardesinin ayni saate denk geliyordu, bazen giremiyordu.’

E11 “Teknik bir sikintiydi. Telefondan baglanmaya ¢alistim, tabletimiz yoktu. Telefondan
baglaninca sesle ilgili problem oluyordu. Cihazlardan kaynaklanan bir problem.”

Tablo 8. Uzaktan egitim ¢aligmalari diginda evde vakit gecirirken yapilan etkinlikler

Evde vakit gecirirken yapilan etkinlikler n
Akademik becerilere yonelik etkinlikler (¢izgi ¢alismasi, matematik

s T o . 24
¢aligmasi, 6gretmenin gonderdigi calismalar, okul kitab1 ¢aligsmasi)
Zihinsel becerilere yonelik etkinlikler (kutu oyunlari, yapboz, deney, lego, 14
sudoku)
Sanat etkinlikleri 12
Oyun oynama 10
Ev islerine yardim etme (mutfak, temizlik) 9
Dil gelisimine yonelik etkinlikler (kitap okuma, hikaye olusturma) 8
Cigek dikme 2
Yeterince ilgilenemedim 1

Tablo 8’de ebeveynlerin uzaktan egitim siirecinde ¢ocuklarla evde vakit gegirirken 6gretmenin
planladig1 egitim ¢alismalar1 diginda yaptiklan etkinliklere iliskin cevaplar goriilmektedir. Bu siirecte
ebeveynler tarafindan en ¢ok ifade edilen etkinligin akademik becerilere yonelik etkinlikler (n=24)
oldugu dikkat ¢gekmektedir. Zihinsel becerilere yonelik etkinlikler (n=14), sanat ¢alismalar1 (n=12), ev
isleri (n=9), dil gelisimine yonelik etkinlikler (n=8) yaptiklarin1 ifade eden ebeveynlerin yani sira 2
ebeveyn, birlikte ¢igek diktiklerini belirtmistir. Calismaya katilan ebeveynlerden 1’1 bu siirecte cocugu
ile yeterince ilgilenemedigini ifade etmistir. Bu goriislerle ilgili ebeveyn ifadeleri asagidaki gibidir:
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E11 “Ogretmenimizin gondermis oldugu etkinlik sayfalar: vardi. Sene basinda da bir egitim seti
almustik, onlardan evde yapmaya ¢alistim. Okuldaki gibi yogunlastirilmis degil ¢ok seyrek oldu evde”

E21 “Sesli harflerin ¢calismasini yaptik. Toplama ¢ikarma yaptik. Sayilart yazma, sayma, birden
20’ye kadar yazma gibi, sayma gibi, boyama ¢alismalari... Béyle etkinlikler yapabildik.”

E13 “Puzzle aliyorduk. Ilk baslarda 50 ile yiizle basladik. Sonra baktik cocugumuz yapabiliyor.
Bir anda 150, 250, 300’liik puzzlelar almaya basladik.”

E15 “Sayi ve harf kartlari aldim ben ona. Kizmabirader gibi sayarak oynayacagimiz seyleri
oynadik birlikte. Sudoku hazirlatmisti 6gretmenimiz, basit sudokular, onlardan oynadik o sekilde
gegirdik”

E8 “Bir keresinde yaprak topladik geldik. Yapraklardan sekiller yaptik, hayvanlar yaptik,
cicekler yaptik boyadik.”

E8 “Genelde oyun oynuyoruz. Oyun oynamayr ¢ok seviyoruz. Saklambag gibi evde
oynanabilecek oyunlardan oynadik”

E9 “Daha ¢ok yemek yapmak, pasta yapmak gibi etkinlikler yapmaya ¢alistik.”

E27 “Kitap yazma ¢alismasi yaptik. Stirekli 5-6 tane kdgit alip katlayip bir tarafina resim yapip,
bir tarafina da bana séoyleyerek yazi yazdirryor.”

Tablo 9. Ebeveynlerin ¢ocuklarinin egitimini listlenmek konusunda kendilerini yeterli bulma durumlarina iligkin
bulgular

Yeterli bulma durumu n Yetersiz bulunan alanlar n
Sorularina cevap vermek 2
Zaman ayirmak 2
Disiplin olusturmak 2
Hayrr, yeterli 10 El becerilerinin giiclendirilmesi 1
bulmuyorum Davranig problemleri 1
Sikilmamasini saglamak 1
Seviyesine inmek 1
Higbir sey icin yeterli degilim 1
Evet, yeterli buluyorum 17 - -

Tablo 9’da ebeveynlerin gocuklarinin egitimini tistlenmek konusunda kendilerini yeterli bulma
durumlar1 ve yetersiz bulduklar1 alanlara yer verilmistir. Caligmaya katilan 27 ebeveynden 17’si kendini
bu konuda yeterli buldugunu, 10 ebeveyn de kendini yeterli bulmadigini ifade etmistir. Cocuklarinin
egitimini iistlenmek konusunda kendilerini yeterli bulmadigim ifade eden ebeveynlerden 2’si
cocuklarmin sorularina cevap vermek konusunda, 2’si ¢ocuklarma zaman ayirmak konusunda, 2’si
disiplin olusturmak konusunda, 1°i el becerilerinin gii¢clendirilmesi konusunda, 1°i davranis problemleri
konusunda, 1’i sikilmamasini saglamak konusunda, 1’i seviyesine inmek konusunda kendini yetersiz
buldugunu belirtirken 1 ebeveyn ise higbir sey i¢in yeterli olmadigini1 belirtmistir. Bu goriislerle ilgili
ebeveyn ifadeleri asagidaki gibidir:

E4 “Cok yeterli bulmuyorum agik¢asi. Bazen sordugu soruya cevapsiz kalabildigim oluyor.”

E20 “Vakit ¢cok olmadigi icin yeterli bulamiyyorum. Vakit olarak ¢ok ciddi sorun var. Tam onunla
ilgilenmesi gereken zamanda biz de yeni gelmis oluyoruz. Biraz stkintili oluyor bizim i¢in.”

E14 “Cok yeterli bulmuyorum. Ciinkii bir 6Sretmen degiliz, biz egitimini almadik. Ogretmenin
bir otoritesi oluyor. Ister istemez bizde onun eksikligi oluyor”
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Tablo 10. Ebeveynlerin ¢ocuklarinin egitimi konusunda pandemi déneminin sebep oldugu kaygilar

Kaygiya sahip

olma durumu n Sahip olunan kaygilar n
Akademik becerilerle ilgili
kaygilar 13
Sosyal becerilerle ilgili kaygilar 5
Var 20 Okula uyum ile ilgili kaygilar 5
Disiplin sorunlari 2
Odaklanma sorunlari 1
Yok 7 - -

Tablo 10 incelendiginde c¢alismaya katilan 27 ebeveynden 20’sinin ¢ocuklarinin egitimi
konusunda pandemi donemi kaynakli kaygilarinin oldugu, 7’sinin kaygi duymadigi goriilmektedir.
Cocuklarinin egitimi konusunda kaygi duyan ebeveynlerden 13’ii akademik kaygilara sahip oldugunu
sOylerken 5’1 sosyal acidan kaygi duyduklarini, 5’i okula uyum ile ilgili kaygilar yasadiklarini, 2’si
disiplin sorunlart ile ilgili kaygiya sahip olduklarini ve 1’1 odaklanma sorunlari ile ilgili kaygiya sahip
olduklarimi belirtmislerdir. Bu goriislerle ilgili ebeveyn ifadeleri asagidaki gibidir:

E26 “Seneye birinci sinifa gectigi zaman uzaktan egitim olursa heceleri ya da harfleri nasil
verebilirim diye diistintiyorum. Kaygist biiyiik oluyor tabii ki.”

’

E3 “Cocuklar cogunlukla biraz gerilediler tabi. Yani yiiz yiize egitime benzemiyor.’

E17 “Hi¢ arkadagimiz yok burada. Ayni sekilde cocuklarimizin da arkadasi yok. Cocuklarin her
seyden cok istedigi sey arkadasg, bir oyun ortami. Bunu ¢ok hissettik. Sosyal acidan kaygi yaratiyor uzak
kalmalarr.”

E11 “Birinci simifa basladigi zamanki adaptasyon siireci olumsuz etkilenir mi, bu konuda
kaygilarim var tabi.”

ES “Okula basladiklarinda disiplin olsun, adaptasyon olsun o tarz seylerde eksiklik olabilir diye
diigtiniiyorum. Daha baslamadan okulun nasil oldugunu tam anlamadan uzak kalmig oldular”

Tablo 11. Ebeveynlerin okul 6ncesi egitimde uzaktan egitimle ilgili nerileri

Oneriler n
Onerim yok 11
Siirenin daha uzun olmast 7
Higbir sekilde daha iyi olamaz 4
Her ¢ocukla bireysel olarak ilgilenilmesi 2
Cocuklarin ekran baginda daha aktif olabilecekleri yontemler kullanilmasi 1
Ogretmenlerin uygulamay1 etkili kullanmalar1 i¢in egitim almalari 1
Daha fazla akademik etkinlik yapilmasi 1
Tablet dagitilmasi 1

Tablo 11°de ebeveynlerin okul dncesi egitimde uzaktan egitimle ilgili 6nerilerine yer verilmistir.
Caligmaya katilan 27 ebeveynden 11’1 dnerisi olmadigini, 4’{i de higbir sekilde daha iyi olamayacagini
ifade etmistir. Ebeveynlerden 7’si slirenin daha uzun olmasi yoniinde 6neride bulunurken 2’si her
cocukla bireysel olarak ilgilenilmesi gerektigini ifade etmistir. 1’er ebeveyn ise ¢ocuklarin ekran baginda
daha aktif olabilecekleri yontemlerin kullanilmasi, 6gretmenlerin uygulamay1 etkili kullanmalari igin
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egitim almalari, daha fazla akademik etkinlik yapilmasi, tablet dagitilmasi dogrultusunda Onerilerde
bulunmuslardir. Bu goriislerle ilgili ebeveyn ifadeleri asagidaki gibidir:

E7 “Hichir sekilde uzaktan egitim normal eSitimin yerini tutamiyor. I¢ ice olmuyor,
arkadaglariyla bir sey paylasmuyor.”

E21 “Bizim yarim saatlik stiremiz vardi. Bence o siire yeterli degildi. Haftada ti¢ giindii. Bana
gore yeterli degildi. Ciinkii zaten derse baglanmast merhabalasma, nasisin iyi misin fash, derse yeni
giren katiltyor, oradan siirekli bir seyler soyleniyor, merhaba ben geldim, séyle béyle. Belki zaten 10
dakikasi oyle geciyor. Kalan 20 dakikada da -zaten bunlar kiiciik ¢cocuklar- siirekli bir seyler sormak
istiyorlar, konusmak istiyorlar, siirekli yarida kaliyor. Bana gére yarim saatlik egitim yeterli degildi.
Biraz daha siiresi uzun olabilirdi.”

E6 “Ogretmenlerin daha cok 6grencilerle iletisime girmesi gerektigini diisiiniiyorum. Arayarak
haftada bir bile olsa ozellikle 6grenciyle konusmak istenebilir. Toplu olarak konusulabiliyor canlt
derslerde ama ¢ocuk ¢ok kiiciik ve kendi tizerine alamiyor. Ama haftada bir bile 6gretmenin kendisiyle
konusmak istemesi, ona ozel bir video yollamasi, bunlar okul oncesi grubu cocuklar icin ¢ok etkili
olabiliyor bence.”

E22 “Ogretmenlerin online egitime hazir olmasi gerekiyor ya da geng 6gretmenler daha hazir
olabilir. Bazi ogretmenler imkanlari daha iyi kullanabiliyor. Ogretmenler Zoom kullanma egitimi
almadan buna basladi. Bununla ilgili ders alabilir 6gretmenler.”

Tartisma, Sonuc ve Oneriler

Bu calismada 5-6 yas grubunda okul Oncesi egitim alan ¢ocugu olan ebeveynlerin Covid-19
pandemi kosullarinda gergeklestirilen uzaktan egitim uygulamalarinda ve bu siirecte yasadiklari
deneyimler cesitli acilardan ele alinarak incelenmistir. Bu bdliimde ¢alismanin amaci dogrultusunda
elde edilen bulgularin sonuglarina yapilmis ¢alismalar 1s18inda tartigilarak yer verilmistir.

Calismada elde edilen bulgular incelendiginde, pandemi doneminde evde uzaktan egitimle
gecirilen siiregte cocuklarla siklikla annelerin tek basina ya da anne ve babanin birlikte ilgilendigi
gorlilmiistiir. Bunun disinda da ailedeki ¢alisma ve yasam kosullarina bagli olarak ¢ocukla ilgilenme
slirecine anneanne, babaanne ve dede gibi aile bilyliklerinin dahil oldugu goriilmiistiir. Ebeveynlerin
calisma durumlarinda ise bu siiregte ailedeki daha biiylik ¢ocuklarin ya da bakicilarin ¢ocuklarla
ilgilendigi anlagilmaktadir. Konca ve Cakir’in (2021) yaptiklar1 ¢calismada da pandemi déneminde okul
oncesi donemdeki c¢ocuklarla annelerin ailenin diger iiyelerine gore daha fazla ilgilendikleri
goriilmistiir. Gelir ve Diizen (2022)’nin ¢aligmasi ise 6zellikle annelerin ev isleri, mesleki gorevler,
cocuklariin bakimi ve egitimi gibi sorumluluklari {istlendiklerini ve bu sorumluluklarini dengelemekte
zorlandiklarint gostermistir. Caligmaya katilan ebeveynlerin pandemi siirecindeki ¢alisma kosullar
farklilik gostermektedir. Sonuglar, annelerin ¢ogunun evde galigma imkan1 varken babalarin ¢gogunun
evde calisma imkaninin olmadigim1 gostermektedir. Ancak calismaya katilan annelerin 9’unun ev
hanimi oldugu diistiniildigiinde ¢alisan 18 annenden 9’unun evden g¢aligma imkani oldugunu kalan
9’unun ise evden ¢alisma imkan1 olmadig1 goriilmektedir. Is yasaminda olup evden calisabilme imkani
olan anne ve babalarin sayilar1 birbirine daha yakinken evden calisma imkani olmayan babalarin
sayisinin daha fazla oldugu anlasilmaktadir. Ote yandan yapilan arastirmalar gocukla ilgilenmenin
annenin gorevi oldugunu kabul eden geleneksel bakis agisinin giiniimiizde hala yaygin oldugunu
gostermektedir (ACEV, 2017). Hem bu siirecte annelerin evde olma imkaninin babalara gore biraz daha
fazla olmas1 hem de cinsiyet ve anne-baba rolleri ile ilgili geleneksel bakis agilarinin annelerin,
cocuklarm bakim ve egitimi ile babalara gore daha fazla ilgilenmelerinin sebeplerinden oldugu
diistiniilebilir.

Uzaktan egitimin devam ettigi pandemi doneminde c¢ocuklarin davranislarinda yasanan
degisime yonelik olarak, goriisiilen ebeveynlerin yaklasik yarisi bu siirecte sorun yasadiklarimi diger
yarisi ise sorun yasamadiklarini ifade etmistir. Yasanan sorunlar ise en ¢ok ¢ocuklarin siirekli evde
olmasindan kaynakli egitim etkinliklerine kars1 isteksizlik, sikilma ve gerginlik davranislar sergilemeleri
olarak karsimiza ¢ikmaktadir. Ebeveynlerin bazilar1 ¢ocuklarin bu siiregte tablet ve telefonla ¢ok fazla
vakit gecirmelerini sorun olarak goriirken, kardesler arasindaki kavgalar, evden uzak kalmak zorunda
olan annelerin ¢ocuklari ile yasadiklar1 psikolojik sorunlar ve evde siirekli birlikte olmaktan kaynakli
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ebeveyn ¢ocuk iliskisinde ortaya ¢ikan sikintilar, yasanan diger problemler olarak ifade edilmistir.
Shorer ve Leibovich’in (2020) 2-7 yas ¢cocugu olan ebeveynlerle yaptiklart ¢alisma ¢ocuklarin covid-19
salgint siirecinde sinirlilik, ajitasyon ve saldirganlik, ayrilik korkular1 ve yapigma gibi stres belirtileri
gosterdiklerini ortaya koymustur. Jiao ve ark. (2020), 3-18 yas araligindaki ¢ocuklarin salgin sirasindaki
davranissal ve duygusal bozukluklarini inceledikleri ¢aligmada da yapisma, dikkatsizlik ve sinirliligin
tim yas gruplarindaki cocuklar tarafindan gosterilen en siddetli psikolojik durumlar oldugu
gorlilmiistiir. Ok, Torun ve Yazici’nin (2021) yaptiklar1 ¢aligmanin sonuglari da c¢ocuklarin evde
olmalarinin elektronik aletleri daha fazla kullanmalarina sebep oldugu ve ¢ocuklarda bu donemde o6tke,
saldirganlik, etkinliklere ilgisizlik ve etkinlik takibinde zorluk gibi durumlar yasandigini ortaya
koymustur. Kiigiik yastaki ¢ocuklarin gelisim donemleri goz Oniine alindiginda duygularini ve stresi
yonetme becerilerinin heniiz tam olarak gelismemis olmasinin etkisiyle, yasanan zorunlu evde kalma
siirecinin ¢ocuklarin davranislarina cogunlukla 6fke ve saldirganlik olarak yansimis oldugu sdylenebilir.
Bunun yani sira sayi olarak az da olsa bazi ebeveynler, evde kalinan donemde sorun yagamanin aksine
bu siirecin ¢ocuklartyla olan iligkileri agisindan olumlu gectigini belirtmislerdir. Okatan ve Tagay
(2023)’m yaptiklar1 ¢alismada veliler, pandemi doneminin ailecek daha fazla zaman gecirme, aile
baglarmin kuvvetlenmesi, iletisimin ve paylasimin artmasi gibi olumlu ydnlerinin yani sira aile igi
catisma, teknoloji kullaniminin artmasi1 ve evde sikilma gibi olumsuz yonlere vurgu yapmislardir.
Aradaki bu farkliliklar, ailelerin bu siiregteki yasam kosullarinin ne diizeyde kolay ya da zorlayici
olduguyla ilgili olabilir. Bu ¢alismada ise olumlu yorum yapan ebeveynlerden birinin, esi ile birlikte
evden caligma sansina sahip olan, digerinin ise evde ¢ocuklarin bakimi i¢in yardimcist olan kisiler
olmasinin bu siireci daha az sikintiyla geg¢irmelerine ve iligkilerini gii¢clendirecek kosullar yaratmalarina
etki ettigi sonucuna varilabilir.

Calismada elde edilen bulgulara gore katilan ebeveynlerin cocuklarinin devam ettigi okul 6ncesi
egitim kurumlarimin tamaminin uzaktan egitim uygulamasi yaptigi goriilmektedir. Bes ebeveyn,
etkinlikler sirasinda ¢ocugunun yaninda olmadigin1i ya da g¢esitli sebeplerden uzaktan egitim
etkinliklerine katilamadiklarindan ne tiir etkinlikler yapildigini géremedigini belirtmistir. Yapilan
etkinlik tiirlerine iliskin bilgiler ise siklikla tiim etkinliklerin yapildigini, ayn1 zamanda sanat etkinliginin
de 6gretmenler tarafindan uzaktan egitim siirecinde diger etkinliklere gore daha fazla tercih edildigini
gostermektedir. Tozduman Yarali ve Ozkan Kunduracr’min (2022) calismasinda, uzaktan egitim
stirecinde Ogretmenlerin ¢ogunlukla Tiirkge ve okuma yazmaya hazirlik etkinlikleri yaptiklar
goriilmiistiir. Yildirim (2021) ¢alismasinda dgretmenler pandemi dénemindeki uzaktan egitimde sanat,
Tiirkce, fen, drama, miizik, matematik etkinlikleri ve oyunlar1 uyguladiklarimi belirtmislerdir.
Ogretmenlerin bu sayede cocuklari cesitli beceri alanlarinda desteklemeye calistiklari diisiiniilebilir.
Oyun, erken ¢ocukluk egitimi i¢in en etkili ¢aligmalardir. Cocuklar en iyi oyun yoluyla 6grenirler ve
uygulamali etkinlikler yoluyla aktif olabildiklerinde odaklanirlar (Kim, 2020). Inan (2020), pandemi
siirecinde Ogretmenler tarafindan iyilestirici hikayelerin okunmasi, gorsel sanatlar ve oyun gibi
rahatlatan etkinliklere yer verilmesinin c¢ocuklarin psikolojik iyi oluglarina katki saglayacagim
belirtmektedir. Altin ve Gilindogdu’nun (2021) okul 6ncesi 6gretmenleri ile yaptiklart ¢alismanin
sonuclart da sanat etkinliklerinin Ogretmenlerin uzaktan egitim silirecinde en sik tercih ettikleri
etkinlikler arasinda yer aldigin1 gostermektedir. Aral ve Kadan’in (2021) ¢alismasinda elde edilen
sonuclar ise Ogretmenlerin uzaktan egitimde yapilabilecek etkinlikler konusunda hikaye, okuma
yazmaya hazirlik, sarkilt oyun ve ritim ve sanat ve deney etkinliklerine yer verme konusunda hemen
hemen esit siklikta goriis bildirdikleri goriilmiistiir. Ogretmenlerin sanat etkinliklerini uzaktan egitimde
tercih etmelerinin sebebi sanat etkinliklerindeki gorsel 6geleri ¢cocuklarin dikkatini ¢eken bir unsur
olarak kullanmay1 daha avantajli bulmalarmdan kaynaklanabilir.

Calismaya katilan ebeveynlerden bazilarinin uzaktan egitimle yapilan etkinliklerin ¢ocuklarmin
gelisimine etki ettigi alanlarla ilgili fikirleri, onlar1 sosyal acidan desteklemesi yoniinde olmustur.
Ebeveynler, yapilan uzaktan egitim uygulamalarinin ¢ocuklarin arkadaslarini ve 6gretmenlerini goriip
onlarla goriintiili olarak etkilesime gegmelerinin evde gecen siiregte cocuklarin ¢okga kisitlanan sosyal
etkilesimleri ag¢isindan olumlu oldugu goriigiindedirler. Uzaktan egitim uygulamalarinin 6zellikle okul
oncesi donemde c¢ocuga hicbir katkist olmadigimi diisiinen ebeveyn sayisi da azimsanmayacak
diizeydedir. Ozgem ve ark. (2020) ebeveyn goriislerini inceledikleri caligmada katilimcilarin, uzaktan
egitimin okul oncesi donemdeki gocuklarin egitimine katkisinin yeterli olmadigi, uzaktan egitimin
etkisinin yiiz yiize egitime gore daha disiik oldugu yoniinde goriis bildirdikleri goriilmistiir. Aktan
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Acar, Erbas ve Eryaman’mn (2021) yaptiklari ¢alismanin sonuglari okul Oncesi 6gretmenlerinin de
ebeveynlerle benzer sorunlara odaklandiklarini gdstermektedir. Uzaktan egitimin okul Oncesi
cocuklarda istenen etkiyi yaratmadigi, ¢ocuklarin odaklanma sorunu yasadigi, sosyallesmenin eksik
kalmasi gibi bazi sorun durumlar1 belirtmislerdir. Ebeveyn ve 6gretmen goriisleri alinarak yapilan bir
bagka caligsmada ise hem ebeveynler hem de 6gretmenlerin ¢evrimici ortamin erken cocukluk egitimi
hedeflerine ulagsmada ¢ok etkili olmadig1 yoniinde goriis bildirdiklerini bunun yaninda 6gretmenlerin
ebeveynlere gore daha iyimser olduklarini ortaya koymustur (Plotka ve Guirguis, 2023). Ogretmenlerin
ogretimle ilgili bilgi ve tecriibelerinden yola ¢ikarak uzaktan egitimin iyilestirilebilecegi ile ilgili
diisiinceleri, onlarin ebeveynlerden daha olumlu bakis acisina sahip olmalarmi saglamis olabilir.
Ebeveynler agisindan diisiiniildiiglinde ise kendilerine bu siiregte zorunlu olarak yiiklenen egitimci rolii
ile yasadiklar1 zorlayici durumlarin, uzaktan egitimin etkisine daha olumsuz bir bakis agisiyla
yaklagmalarina sebep oldugu diisiiniilebilir.

Ebeveynlerin g¢ogunun uzaktan egitim siirecinde herhangi bir problem yasamadiklari
goriilmekle birlikte bazi ebeveynler internet baglantisindan kaynakli problemler yasadiklarimi ifade
etmislerdir. Kullanilan uygulamalar ve cihazlarla ilgili problemlerin yan1 sira evde egitim alan birden
fazla cocugun olmasi ancak uzaktan egitime baglanilabilecek birden fazla cihazin olmamasi bazi
ailelerde yasanan problemler olarak karsimiza ¢ikmaktadir. Bu problem sadece okul 6ncesi donemde
degil diger egitim kademelerinde olan ¢ocuklar i¢in de dezavantaj olusturmaktadir. Yapilan bazi
caligmalar bu soruna dikkat gekmekte, uzaktan egitime baglanilacak teknolojik yetersizligin 6nemli bir
sorun oldugunu ve bu sebepten c¢ocuklarin egitime katilim oranin diistiiglinii ifade etmektedirler
(Andrew ve ark. 2020; Bakirci, Dogdu ve Artun, 2021; Erkol, 2023; Konca ve Cakir, 2021; Marin, 2022;
Yenigiin, 2022). Bir ailenin yeterli olanaklardan yoksun olma durumu, cesitli neden ve kosullarin
sonucudur ve bu durum ebeveynlerin ¢ocugun uzaktan egitimine katiliminin eksik oldugu durumlar
yaratabilir (Kolak, Markic ve Horvat, 2023).

Ebeveynlerin cogunun bu dénemde ¢ocuklartyla evde vakit gecirirken onlar1 gelisimsel olarak
destekleyecek etkinlikler yapmaya ¢aligtiklar1 goriilmektedir. Calismaya katilan ebeveynlerden yalnizca
biri ¢ocuguyla yeterince ilgilenemedigini belirmis, bu durumu da calisan bir ebeveyn olmasi ile
iligkilendirmistir. Ebeveynlerin ¢ocuklartyla vakit gecirmek i¢in en sik tercih ettikleri etkinliklerin ise
akademik becerilere yonelik etkinlikler (¢izgi ¢caligmasi, matematik ¢alismasi, 6gretmenin gonderdigi
caligmalar, okul kitab1 ¢aligmasi) oldugu goriilmektedir. Kurt Demirbas ve Sevgili Kogak (2020) 2-6
yas arasi ¢ocugu bulunan ebeveynlerle yaptiklari ¢alismada, ebeveynlere salgin siirecinde ¢ocuklariyla
gecirdikleri siirede yaptiklar giinliik aktiviteler sorulmus, en sik yapilan aktivitenin fiziksel etkinlikler
oldugu ortaya cikmustir. Elde edilen sonuglar iki c¢alisma arasinda belirgin bir farklilik ortaya
koymaktadir. Bu ¢aligmaya dahil olan ebeveynlerin higbiri dogrudan fiziksel bir etkinligi
vurgulamamistir. Bunun sebeplerinden biri Kurt Demirbas ve Sevgili Kocak’in (2020) yaptig
caligmanin verilerinin salgin sebebiyle yasanan zorunlu kapanmaya ¢ok yakin bir tarih olan Nisan-
Mayis 2020 tarihleri arasindan toplanmis olmasi ve ebeveynlerin ¢ocuklarmin egitimleri yerine
hareketsiz kalmalarindan kaynaklanan sorunlara daha fazla odaklanmis olmalarindan kaynaklantyor
olabilir. Bu c¢alismanin verileri ise Haziran 2021’de toplanmistir. O tarihe kadar salgin kosullariyla
yaklasik bir yil gecirilmis ve ebeveynler yaklagik bir yildan fazla siire uzaktan egitim uygulamasi
deneyimlemistir. Salgin kosullarinda gegen siire uzadik¢a ebeveynlerin ¢ocuklarinin egitimleriyle ilgili
kaygilarinin ortaya ¢ikmaya basladigi ve bu konuda ¢ocuklarini daha fazla desteklemeye ¢alistiklar
diisiiniilebilir. iki ¢alisma arasindaki farkliliklardan digeri ise Kurt Demirbas ve Sevgili Kogak’m (2020)
yaptig1 calismaya katilan ebeveynlerin 2-6 yas aralifinda ¢ocuklara sahipken bu g¢alismaya katilan
ebeveynlerin 5-6 yas grubu cocuklara sahip olmalaridir. Bu ¢alismaya katilan pek ¢ok ebeveynin
cocugunun bir sonraki sene ilkokula baglayacagi goz oniine alindiginda bu yas grubunda ¢ocugu olan
ebeveynlerin ¢ocuklarinin akademik gelisimleri ile ilgili kaygilarinin daha baskin olmasi ve ¢ocuklarini
bu alanda desteklemek istemeleri normal karsilanabilir. Benzer sekilde verileri 2020-2021 egitim
ogretim yilmin ilk donemini kapsayan bir bagka ¢aligmanin sonuglari ise velilerin kaygi duyduklari
durumlar arasinda en sik karsilasilanin ¢ocuklarinin egitimi oldugunu gostermistir (Okatan ve Tagay,
2023). Pandemi basladiktan sonraki siirecte, yeni bir egitim &gretim yilina baglarken pandemi
kosullarinda gecen ilk alt1 aylik donemde ebeveynlerin edindigi uzaktan egitim deneyimleri ve
cocuklarmin akademik becerileri ile ilgili ortaya ¢ikan sorun durumlari, ebeveynleri ¢ocuklarim
akademik beceriler konusunda daha fazla desteklemeye yoneltmis olabilir.
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Ebeveynlerin ¢ogunun ¢ocuklarinin egitimini {iistlenmek konusunda kendilerini yeterli
bulmalariyla ilgili inanglarinin olumlu oldugu goriilmiistiir. Kendilerini yeterli bulmadigin1 diisiinen
ebeveynlerin ise yasadiklari sorunlarin daha ¢ok g¢ocuklarinin sorularina cevap verememek, onlara
yeterince zaman ayiramamak ve disiplin olusturamamaktan kaynaklandigir goriilmektedir. Lau ve
Lee’nin (2021), yaptiklar1 caligmada okul dncesi donem cocugu olan ebeveynlerin yaklasik dortte
birinin uzaktan egitimde ¢ocuklarina yeterince zaman ayiramamaktan kaynakli zorluklar yasadiklar
sonucuna ulagilmistir. Pandemi siirecindeki uzaktan egitim ile ilgili yapilan bazi c¢aligmalar da
ebeveynlerin ¢ocukla uygun iletisim kurma, disiplin olusturma gibi konularda zorluk yasadiklarini
ortaya koymaktadir (Ar1 Arat ve Ogelman, 2021; Putri ve ark., 2020). Ebeveynlerin ¢ocuklariyla olan
iletisimleri ve disiplin olusturma konusunda yasadiklari sorunlarin da bu siirecte gocuklarinin egitimleri
ile ilgili olarak kendilerini yetersiz hissetmelerine neden oldugu diisiiniilebilir. Listyaningrum, ve ark.,
(2020)’'nin yaptiklart calismalarin sonuglari, ebeveynlerin pek cofunun evden egitim sirasinda
cocuklarma ebeveynlik yapma konusunda bilgi, beceri, sosyal ve duygusal destek gibi alanlarda
mentorluga ihtiya¢c duyduklarini ortaya koymaktadir. Caligmalarin sonuglarindan hareketle, bu siiregte
ebeveynlerin bilgi, beceri ve psikolojik olarak desteklenmeleri ile hem cocuklartyla olan iletisim
becerilerinin hem de akademik anlamda desteklemek konusundaki yeterliliklerinin arttirilmasinin
miimkiin oldugu diistiniilebilir.

Ebeveynlerle yapilan goriigmeler, pek c¢ogunun cocuklarinin egitimi konusunda pandemi
déneminin sebep oldugu cesitli kaygilarinin oldugunu isaret etmektedir. Bunlardan en sik karsilasilan
akademik kaygilardir. Ebeveynlerin bir diger kaygisinin da ¢ocuklarinin sosyallesme ihtiyaglarina
yonelik oldugu goriilmiistiir. Drvodelic ve Domovic (2022)’in ebeveynlerle yaptiklari ¢aligmada
uzaktan egitimin ortaya ¢ikardig1 en 6nemli olumsuz degisimlerden ikisi sosyal temasin kisitlanmasi ve
ebeveynlerin okul basarisi korkusu oldugu ortaya konmustur. Aral, Aysu ve Kadan (2020)
caligmalarinda oyun oynama, oyuna dahil edilme ve akranlar1 tarafindan kabul edilmenin okul dncesi
donemdeki ¢ocuklar i¢in dnemli ihtiyaclar oldugunu ve pandemi kosullarindaki siiregte cocuklarin
arkadaslar1 ve 6gretmeniyle telefon ya da goriintiilii olarak goriisebilecegi zamanlarin olusturulmasinin
onemli oldugunu vurgulamiglardir. Calisma grubundaki ebeveynlerin ¢ocuklari ile uzaktan egitim
etkinlikleri disinda bu tiir uygulamalarin planlanmamis olmasi sosyallesme ile ilgili kaygilarin
iistesinden gelmeyi zorlastirmis olabilir. Sahip olunan akademik kaygilar agisindan ise ¢alismaya katilan
ebeveynlerin gocuklarinin 5 yas déneminde ve pek ¢ogunun ¢ocugunun bir sonraki dénem ilkokula
baglayacak olmasi sebebiyle birinci sinifa baglama ve ilkokula hazirlikla ilgili kaygilarinin olmasi
beklenen bir sonugtur. Aynit zamanda ebeveynlerin bir kisminin ¢ocuklarinin okula uyumla ilgili
kaygilar1 oldugunu belirtmis olmasi bu durumu desteklemektedir.

Ebeveynlerin bir yillik uzaktan egitim deneyimlerinden yola ¢ikarak en ¢ok sunduklari 6neri,
bir glinde yapilan oturum siiresinin uzatilmasi olmustur. Baglant1 problemleri, sesle ilgili sorunlar ve
her ¢cocugun farkli hizda ilerlemesi gibi sebeplerden ¢ogu zaman etkinliklerin yarim kaldigina deginerek
yarim saatlik iki oturum halinde planlanmasinin daha verimli olabilecegi goriisiindedirler. Ebeveynler
tarafindan ifade edilen bir bagka 6neri uzaktan egitim siirecinde her ¢ocukla bireysel olarak ilgilenilmesi
yoniinde olmustur. Ozgem ve ark.’nin (2020) calismasinda ebeveynler dgretmen-gocuk arasindaki
etkilesimin az oldugu belirtilmistir. Elde edilen sonuglar, 6gretmen-gocuk etkilesiminin kisitlanmasinin
uzaktan egitim siirecinin dnemli bir sinirliligi oldugunu gdstermesi agisindan paralellik gostermektedir.
Ayrica ebeveynler cocuklarin ekran basinda daha aktif olabilecekleri yontemler kullanilmasi ve
ogretmenlerin uzaktan egitim uygulamalarim etkili kullanabilmeleri i¢in egitim almalarinin daha iyi
olabilecegi konusunda Onerilerde bulunmusglardir. Cetinkaya Aydin (2020) calismasinda pek c¢ok
Ogretmenin uzaktan egitim siireci ve bu siirecte gerekli olan teknolojik becerilere sahip olmadigini ayrica
OECD tarafindan 98 {ilkede egitimci ve egitim paydaslariyla yapilan calismada, O6gretmenlere
profesyonel destek saglanmasinin katilimecilarin en 6nemli gordiigli sorunlar arasinda oldugunu
belirtmistir. Ulkemizde uzaktan egitim uygulamalar, 6zellikle okul &ncesi egitim alaninda heniiz ¢cok
yenidir ve pandemi silirecinde okul Oncesi Ogretmenleri uzaktan egitime yeterli deneyimleri ve
hazirliklar1 olmadan baslamak zorunda kalmistir (Akkas Baysal, Ocak ve Ocak, 2020; Yiirek, 2021).
Yapilan pek ¢ok ¢alismanin sonucunda 6gretmenleri uzaktan egitim alaninda desteklemek igin egitim
verilmesi Onerilmektedir (Aktan Acar, Erbas, Eryaman, 2021; Aral ve ark., 2021; Bartan, 2022; Duran,
2020; Erkol, 2023; Tozduman Yarali ve Ozkan Kunduraci, 2022; Yenigiin, 2022; Yildirim, 2021; Yiirek,
2021). Akin ve Aslan’in (2021) eylem aragtirmasi olarak yapilandirdiklar1 ¢aligmada ise planlar,
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materyaller, canli ders siire ve saatleri gibi konularda ailelerle birlikte karar verilmistir. Calismanin
sonucuna gore uzaktan egitimde Ogretmen ve aile iletisimindeki stirekliligin ¢cocugun siirece aktif
katilmasini destekledigi goriilmiistiir. Buradan yola ¢ikarak 6gretmenlerin, eylem planlarini ailelerin ve
cocuklarmn ihtiyaclarma gore diizenlemeleri 6nemli oldugu goriilmektedir. Aral ve ark.’nin (2021)
yaptiklari1 deneysel calismada, okul 6ncesi donemdeki ¢cocuklara nefes farkindalik ve hareket etkinlikleri
ile verilen ¢evrim i¢i egitimin ¢ocuklarin 6z diizenleme ve duygu diizenleme becerilerine etkisinin
olmadig1 sonucuna ulasilmistir. Bu sonug¢ dogrultusunda ¢ocuklarin ve egitimcilerin uzaktan egitim
siirecine hazir olmamalarinin yani sira uzaktan egitimin yliz yiize egitime alternatif olamayacagi
vurgulanmustir. Ote yandan teknolojik araglarin ve platformlarin tiirii ve tasarimi, uygulanan pedagojik
yontemler, ¢ocuklarin egitiminin kalitesi ve katilimi {izerinde dogrudan etkiye sahiptir ve dijital
teknolojilerin dogru bir sekilde kullanilmasiyla ¢ocuklara uygun egitimi saglamak miimkiindiir (Faria
ve ark., 2019; Digital Education Action Plan 2021-2027, 2020, akt. Merfeldaite, Prakapas, Railiene,
2021). Pandemi sirasinda ¢evrimigi veya ¢cevrimdisi yontemler kullanarak evde 6grenmenin saglanmasi,
6grenme siirecinin iyi ilerleyebilmesi i¢in ebeveynler ve 6gretmenler arasinda is birligi gerekmektedir
(Aslindah ve Sari, 2021). Calismalarin ortaya koydugu sonuglardan yola ¢ikarak okul dncesi egitimde
yliz yiize egitimin alternatifi olmasa da zorunlu hallerde yapilacak uzaktan egitim uygulamalarini daha
nitelikli hale getirebilmek igin 6gretmenlerin bu alandaki becerilerini gelistirmenin 6nemli oldugu
gorlilmektedir. Bu sayede 6gretmenlerin uzaktan egitim siirecini daha iyi planlayabilecegi, ebeveynlerle
isbirligi yaparak onlar i¢in etkili bir rehber olabilecegi diisiiniilebilir.

Elde edilen sonuglar dogrultusunda su onerilere yer verilebilir;

e Ulkemizde pandemi siirecinde farkli bolgelerde ve farkli sosyoekonomik diizeylerde
ebeveynlerin yasadiklar1 deneyimler de degisiklik gdsterebileceginden benzer ¢aligmalar
farkli iller ve 6rneklemler lizerinde yapilarak sonuglar karsilagtirilabilir.

e  Okul 6ncesi egitimde gerceklestirilen uzaktan egitimde ebeveynlerin rolii daha 6nemli hale
gelmektedir. Ebeveynlerin kaygilarini aza indirirken siireci ¢ocuklar icin daha verimli hale
getirebilecek ebeveyn destekli uygulamalari igeren deneysel galigmalar planlanabilir.

e Ebeveynlerin uzaktan egitim siirecini daha etkili siirdiirebilmelerinde en 6nemli rehber
dgretmenlerdir. Ogretmenlerin uzaktan egitimde aile ile isbirligi becerilerini destekleyecek
egitimler diizenlenebilir.

e FEvde kalinan donemin c¢ocuklar fiizerinde psikolojik olarak olumsuz yansimalar
goriildiigiinden pandemi gibi zorunlu hallerde ebeveynlere psikolojik destek saglayacak
cevrimici ¢oziimler gelistirilebilir.

e Pandemi, afet gibi zorlayic1 kosullarda bir zorunluluk olarak karsimiza g¢ikan uzaktan
egitim uygulamalarinda okul oncesi donemdeki ¢ocuklara uygun egitim igeriklerinin
gelistirilmesi i¢in ¢aligmalar yapilabilir.
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Ek.1.
GORUSME FORMU
KIiSISEL BILGILER
= Kag yasindasimz?
= Egitim durumunuz nedir?
= Mesleginiz nedir?
= Kag cocugunuz var? Yaglar kac?
= Okullarin egitime ara vermesiyle ¢ocugunuzla kim ilgilendi?
GORUSME SORULARI

1. Pandemi basladiktan sonra esiniz ve siz evden ¢aligma imkanina sahip miydiniz?

2. Busiirecte gocugunuzla iliskinizde degisim yasandi mi? Degisimin sebebi sizce ne olabilir?

3. Cocugunuzun devam ettigi egitim kurumu uzaktan egitim uygulamas yiiriittii mii? Ne tiir calismalar
yapildi?

4. Uzaktan egitim uygulamalarinin ¢cocugunuzun gelisimini hangi agilardan destekledigini diisiiniiyorsunuz?

5. Uzaktan egitim uygulamalarinda problem yasadiniz mi? Ne tiir problemler yasadiniz?

6. Busiirecte gocugunuzla evde vakit gegirirken ne gibi etkinlikler yaptimz?

7.  Cocugunuzun egitimini istlenmek konusunda kendinizi yeterli buluyor musunuz? Hangi alanlarda yetersiz
oldugunuzu diisiiniiyorsunuz?

8. Cocugunuzun bundan sonraki egitimini diisiindiigiiniizde pandemi déneminin sebep oldugu kaygilarmniz
var mi? Varsa nelerdir?

9. Uzaktan egitimle ilgili dnerileriniz nelerdir?
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