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ABSTRACT

The aim of this study is to examine the 3rd, 4th, and 5th level textbooks of the Turkish and Turkish culture
course, prepared by the Ministry of National Education for Turks living in Europe and published in 2019, in
terms of pragmatic competence and speech acts. The pragmatic information in the textbooks was collected
directly through the document review method. The descriptive analysis method was adopted in the analysis of
the data. A framework based on Vu's (2017) pragmatic tasks was created using Vellenga's (2004) classification
to evaluate the pragmatic information in the textbooks. On this basis, it was determined that all three textbooks
were informal and insufficient in terms of pragmatic competence and speech acts. No informative content for
heritage language speakers in terms of pragmatic competence was encountered. Speech acts were conveyed to
the heritage language speaker through implicit learning. In addition, it was observed that meta-pragmatic
information related to speech acts, for example; when, where, and to whom it will be used, was not presented
appropriately. Another finding is the lack of pragmatic activities, and it was determined that cultural activities,
although few, were included in the textbook. In light of these findings, the need for a needs analysis for TTK
textbooks has been expressed.
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1. INTRODUCTION

People who know one or more languages other than their mother tongue live in many parts of the
world. Nowadays, many people worldwide know two or more languages (Mahootian, 2019, p. 3). In
the context of bilingualism, the concept of heritage language is used especially to describe immigrant
and minority languages (Valdés, 2001). This is because they are exposed to the society's language,
which is different from the mother tongue spoken at home.

According to Valdés (2000), a heritage language speaker refers to a person who speaks a different
language at home other than the dominant language of the society and can use both languages to a
certain degree. Today, it has been observed that Turks born and raised in Germany, from the fourth
and subsequent generations, are increasingly less exposed to Turkish and have communication
difficulties. Even according to Montrul and Polinsky (2010), heritage language speakers can use the
language in different ways in fundamental linguistic areas such as syntactic and pragmatic features.

Therefore, heritage language speakers may need to develop language skills in the heritage language to
establish effective communication by understanding both the pragmatic norms of their own
communities and the dominant language.

For example, Tomris was born and lives in Germany. One day, while going home from school, she
said 'Goodbye' to her friend and left. This event was noticed by the teacher, and later Tomris was
asked why she said 'Goodbye'. Upon this, Tomris answered her teacher, and then the teacher explained
the farewell norm in Turkish to Tomris. In Turkish, the person leaving says 'Goodbye' to the one
staying, and the one staying says 'Goodbye' to the one leaving (Rona, 1989, p. 1). Greeting, like
speech acts, is a universal phenomenon, but its functions and forms are specific to languages.
Although greeting is a universal phenomenon, when and how it will be used is determined by the
context (Ellis 1994, cited by Zeff, 2016, p. 3). The example given, although not a major problem in
terms of communication, it has been observed that different language errors are made in written and
verbal communication.

Another example is a Greek heritage language speaker shopping in Greece who experienced a
‘pragmatic failure', as identified by researcher Alvanoudi (2019, p. 52-53). A seller asked if the
customer was foreign because the question the customer asked was expressed in a very polite way
according to "Greek standards" (2019, p. 53). Alvanoudi (2019) reported that in Greek, requests are
expressed directly and without evasion, whereas in English, the indirect strategy is chosen, and at this
point, the pragmatic transfer from English to Greek caused a failure in communication.

In the study, it is aimed to examine how speech acts are used in the teaching of Turkish as a foreign
language. Seven situations related to the complaint speech act were given. Participants used different
forms of address and strategies depending on whether the addressee in the situations was a person or
an institution. For example, more intimate expressions were used when making a request from a
student in the library in the request speech act; formal expressions were chosen when making a return
request from a store in the complaint speech act. 'Dear authority, manager' Whether the addressee is a
person or an institution has caused a difference in the words used. In the complaint speech act,
especially dissatisfaction — hinting and condemnation strategies are converging. Students do not use
words and expressions enough to make a clear distinction between these three strategies in their
responses. Their reactions can also be short and clear words. Some participants' use of expressions
such as 'worthless, shameless, rude' has also been noted as responses containing insults. In terms of



complaints, students have mostly made recommendations and corrective feedback to improve the
situation. They have been observed to exhibit a more constructive attitude.

New studies that will contribute to the field could be conducted in a face-to-face environment, and
instead of the Speech Completion Test, participants could be asked to respond to situations in role
plays or in groups. Thus, responses closer to natural can be obtained. If the research is conducted with
a larger study group, responses resulting from cultural or interlingual exchange can be seen more
clearly. The influence of the mother tongue on the learned language can be examined. Connections
between the known foreign language and the learned foreign language can be evaluated.

While learning a language, culture and cultural values are also implicitly learned. Studies can be
conducted on this, or this aspect of studies can be highlighted more. More emphasis should be placed
on communicative competence in teaching Turkish as a foreign language. Work related to this should
be done in the curriculum. Development should be made in course materials on complaint and request
speech acts. Sample materials should be prepared for teachers to include speech acts in their course
content, and teachers should be encouraged in this regard.

Unacquired knowledge can lead to mistakes. While having a good position in social life, one may risk
losing their status and respectability. Similarly, it is a fact that others may avoid communicating with
us and may perceive us as rude or impolite (Roever, 2022, p. 2). It also demonstrates the difficulties of
performing speech acts in a second language and pragmatic competence, meaning the types and forms
are specific to languages, can pose challenges for language learners (Park-Johnson & Shin, 2020, p.
124; Taguchi, 2009, p. 5). Therefore, textbooks, being the most central element in language education,
have an important role in teaching pragmatic competence during the educational process.

This situation leads us to question how appropriate and effective the materials used in language
learning are (Cohen, 2018). In recent years, an increasing number of studies have aimed to understand
and model the linguistic competencies and performances of both second/foreign language and heritage
language speakers by comparing them with monolingual speakers. In this context, the necessity of
research to address the needs and deficiencies of heritage language speakers, who have been
somewhat overlooked, is stated (Xiao-Desai, 2019). In light of all this information, it is aimed to
examine whether the textbooks prepared by the Ministry of National Education in 2019 for Turks
living abroad to use in Turkish lessons are suitable and beneficial in terms of pragmatic competence.

1.2 Objective

The purpose of the research is to determine how suitable and beneficial the textbooks published for
use in Turkish lessons are in terms of pragmatic competence 'pragmatic competence'. Findings will be
identified and suggestions will be made with the aim of making TTK textbooks more pragmatically
efficient for everyone who wants to learn the heritage language. To present the intended situation,
answers to the following questions will be sought:

How much pragmatic information do TTK textbooks contain?

Which speech acts are used in TTK textbooks?

2. METHOD
2.1 Research Model



This research is designed with a qualitative approach and the document review model has been used.
Qualitative research is a research method commonly used in social sciences and other disciplines, and
such research is defined as a realistic and comprehensive investigation of perceptions and events in
their natural environment (Yildinnm & Simsgek, 2021). Qualitative research generally aims to obtain
deeper and more detailed results than quantitative data. In document analysis, which is a qualitative
research method, existing written and visual resources, documents, etc. are used. Books, diaries,
official documents, photographs can be used for document analysis (Yildirnim & Simsek, 2021).

According to Yildirim and Simsek (2021, p. 189), "document review involves the analysis of written
materials that contain information about the phenomenon or phenomena to be investigated. In
qualitative research, document review can be used as a data collection method alone or in conjunction
with other data collection methods.” In addition, like other analytical methods in qualitative research,
document review also requires the examination and interpretation of data to reveal meanings, gain
understanding, and develop empirical knowledge.

2.2 Data Collection Tools

In order to evaluate the pragmatic information in textbooks, a framework has been created by adapting
Vellenga's (2004) pragmatic knowledge classification, including Vu's (2017) pragmatic tasks and Ton
Nu and Murray's (2020) additions.

The rationale for choosing this framework is that Vellenga's (2004) study has been replicated by many
researchers, for example; Ren, Han (2016) and Vu (2017), and it still forms the basis of many studies.
In addition, textbooks have not been considered and analyzed from the perspective of heritage
language speakers so far. Vellenga's (2004) research is a study conducted for learners of English as a
foreign language. However, there are many findings that there are similarities as well as differences
between heritage language speakers and native speakers or second language speakers. Moreover, a
clear picture of the heritage language speaker is just beginning to form. Therefore, it is aimed to
analyze the heritage language speaker in terms of speech acts and pragmatic competence using this
framework.

Because everyone learning a language is exposed to that language through textbooks in the classroom
environment. However, heritage language speakers, being exposed to the language at home, are in a
position that is both advantageous and disadvantageous. As Polat (2010) stated, heritage language
speakers sometimes know pragmatic knowledge but struggle with its application. In this case, we need
to determine how the contents and activities of textbooks should be designed. In other words, findings
need to be revealed regarding which pragmatic knowledge should be included in the textbook. Thus,
with the data obtained, activities can be designed, and heritage language speakers can learn to
communicate appropriately to the environment and context, or they can practice through the activities
in the textbook and acquire that awareness. In short, the current framework has been chosen because it
is thought that with some modifications, it can help us understand heritage language speakers.
Therefore, this combined framework consists of pragmatic knowledge and pragmatic tasks. Pragmatic
knowledge is divided into two: general pragmatic knowledge and pragmatic activities. Then, general
pragmatic knowledge is divided into four subcategories. The first category, general pragmatic
knowledge, includes four subcategories: politeness, appropriacy, formality, and register?. Politeness is

1 Register or language register is a speech variant used by a specific group of people who share the same profession or the same interest
(stamp collectors, football fans, etc.). A particular language register distinguishes itself from other language registers by having a set of
distinctive words and sometimes using special grammatical structures (legal language, etc.) (Richards and Schmidt, 2010, p.93). In other
words, register variables are related to the stylistic changes a person makes as a result of their awareness of what to speak and how in
different contexts (Labov, 1972). (Richards/Schmidt, 2010, p. 93; Labov, 1972, cited by Aksu-Raffard, 2022, p. 10).



concerned with any information in the book that provides students with knowledge on how to use
Turkish politeness levels appropriate to the Turkish context (Ton Nu & Murray, 2020; Vellenga,
2004). Similarly, appropriacy is concerned with any information that indicates whether a form is
suitable for use in a particular context or genre (Vellenga, 2004). Formality provides information
about the context and choices of ‘formal’ and ‘informal’ forms. It covers different uses in written and
spoken language as well as information on stylistic variation (Ton Nu & Murray, 2020). Register,
which explains and informs what is used in writing and speaking, what is right and what is wrong, is
included in this category. The second category, metalanguage style?, is also divided into four
subcategories. These subcategories are: description, instruction, introduction, and task-related.
Description in textbooks includes situations that explain how any element of that language should be
used and provide an example sentence. Instruction refers to the language that presents information
about the use of a particular form. For example, small talk is informal conversation with friends and
acquaintances at school, on the job, or on social occasions (Vellenga, 2004).

Introduction, in the textbook, defines any element that prepares students for an activity by focusing
their attention on a specific topic or theme. Lastly, task-related is a metalanguage style. It encompasses
the language that presents information on how to perform a practice activity that can include listening,
speaking, reading, or writing, and often involves group or pair interaction in these textbooks.

The third category, speech acts, has been examined in terms of clearly naming the functions of speech
acts. Meta-pragmatic explanation places any commentary from the textbooks about the use or
contextual situations of speech acts under this subcategory. For some researchers, explicit teaching is
more accepted than implicit learning. However, new studies, Roever and Ellis (2021), indicate that it
is not correct to express a preference between explicit and implicit teaching and that more research is
needed to make a clear explanation. They point out that a choice should be made between explicit and
implicit teaching depending on the situation and need. For example, Ahn (2013) has found that
explicit pragmatic instructions are more effective for heritage language speakers. But at the same time,
he states that the linguistic difficulties experienced by the heritage language speaker during the
experiment process are based on the quality of the language they are exposed to. In conclusion,
although there is currently a tendency towards explicit teaching, it is believed that a clearer picture
will emerge with the increase in studies.

When it comes to pragmatic tasks, the activities, exercises, or pragmatically oriented activities
presented for pragmalinguistic application are listed. Cultural activities are listed under the category of
cultural activities related to the application of the norms of Turkish culture. That is, it includes any
activity involving communication in Turkish culture, situations specific to speaking.

The explanation of the information necessary for the analysis above and the concise version of the
framework are summarized in the table below.

2 Metalanguage: (German: Metasprache, French: Metalangage, Metalangue, English: Metalanguage). A tool language created to examine
and describe the natural language or subject language; the language that describes the language. For example, linguistic terms form a
metalanguage. The signs of the natural language are located in the plane of non-linguistic reality; however, those of the metalanguage are
linguistic, related to the signs of the subject language (e.g., syntax, phoneme, affix, structure, etc.). The function that occurs when the
speaker provides information about the norm he/she uses, explains an element of it. For example, in the sentence 'A morpheme is the
name given to the smallest meaningful units', the metalanguage function is dominant (Vardar, 2007, p. 210).
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Table 3

Pragmatic Competence Analysis Framework

Pragmatic Knowledge

General pragmatic knowledge
Politeness

Appropriacy

Formality

Register

Metalanguage style
Description/Explanation
Instruction

Introduction

Task-related

Speech acts

Direct use

Meta-pragmatic explanation of speech acts
Activities Activities Pragmatic activities

Cultural activities

2.3 Analysis of the Data

The data obtained from the document review was analyzed using the descriptive analysis method.
Descriptive analysis is "more superficial and is used more in research where the conceptual structure
of the research is clearly defined in advance" (Yildirim and Simsek, 2021, p. 243). It is a data analysis
technique where the obtained data is "summarized and described according to previously determined
themes" (Yildirim and Simsek, 2021, p. 243).

The data obtained through document review was collected according to the following stages:
Accessing the documents

Checking the originality

Understanding the documents

Analyzing the data

Using the data (Yildirim and Simsek, 2021, p. 194).

The TTK textbooks that are the subject of the research were obtained from Yildiz Technical
University, where the research is affiliated. To determine the originality, it was found that the TTK
textbooks were officially published by the Ministry of National Education Board of Education and
Discipline. The textbooks used in the research are primary, i.e., main sources. After determining this
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step, the phase of understanding the textbooks was passed. After this stage, work was started to
understand the content of the textbooks. For this, all texts etc. in the textbooks were read several times
by the researcher. In the research, expressions directly or indirectly related to pragmatic competence
and speech acts were determined and marked based on the "Pragmatic Competence Analysis
Framework". So, the textbooks were read from beginning to end, and in the line-by-line scanning
process, it was primarily checked whether they contained pragmatic information and marked. Notes
were added next to the data when necessary. Then, similar data were gathered around certain concepts.
The collected data were placed under concepts, and those identified as missing were included in a new
category. The data were reviewed again, and unnecessary or repeating concepts were eliminated, i.e.,
removed from the list. As new categories emerged, the list of concepts became richer (Yildirim and
Simsek, 2021, p. 246). Finally, the data were described, and direct quotations were supported where
necessary. Based on this context, the findings identified were interpreted and supported with direct
quotations (Yildirim and Simsek, 2021, p. 248-249).

2.4 Transferability of the Research

In research conducted with the document review method, the credibility of the data is of great
importance to ensure validity and reliability. Therefore, Lincoln and Guba (1985) suggest several
strategies (Yildirim and Simsek, 2021, p. 289). One of these strategies is transferability. "In qualitative
research, the adoption of the concept of "transferability” instead of "generalization" means that the
research results cannot be directly generalized to similar environments, but provisional judgments can
be reached about the applicability of the results to such environments and testable hypotheses can be
formed. In other words, in qualitative research, it is necessary to reveal the transferability value of the
results obtained to similar environments." (Erlandsan et al., 1993, cited by Yildinm & Simsek, 2021,
p. 293-94, Celebi, 2021, p. 193). In conclusion, to ensure the validity, i.e., transferability, of the data
obtained from document analysis, direct quotations were made from the data, and detailed descriptions
were made in this way (Cansiz Aktas, 2014, p. 364).

3. FINDINGS
3.1 Findings related to the first aim of the research

No findings related to the general pragmatic competence usage (politeness, appropriacy, formality,
register), which is the first aim of the study, were encountered. No information was given about what
usage could be polite and correct when students speak or regarding written communication from the
perspective of politeness. No findings were identified in terms of appropriacy. No findings were
detected for the formality criterion and the register measure either.

When it comes to the metalanguage style criterion, the part where the most findings were encountered
is task-related, and the section following it is the introduction. No findings were encountered for
meaning and definition. These findings are valid for all three textbooks (TTK3., TTK4., and TTK5.)
(see Table 4.). Task-related directs students to activities, in the TTK3. level textbook on page 69 (for
example, Place the words in the cloud in the appropriate blanks.). For instance, see Figure 1.
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milt bagramlar

Bandirma

- Milletlerin kahramanlik ve bagimsizlik gtinlerini kutladig:

zel glinlere wmmmiiiim denir,
- Atattrktin Samsun'a gittigi vapurun adi . dir,
= s Ulusal Egemenlik ve Cocuk Bayram,
- Turk halki bagimsizlik savagini w.............. 8nderliginde kazanmistir.
- Atattrk Samsun'a ... tarihinde ckmistir.,

Figure 1. Task-related for TTK3. Level, MEB, taken verbatim from TTK3. level 2019, p. 69.

The data identified as an introduction comes again from the TTK3. level textbook, for example from
page 102 (The Kavakli Cinar Story). An example that can be presented from the TTK4. level textbook
is on page 80 (Find and mark the places related to Pamukkale and Hierapolis in the image below.). For
instance, see Figure 2.

{ *Bile” kelimesi.

“ustelik” i -‘
inomlnc dG
gelir.
Bosluklara dogru kelimeleri yazalim. ‘g
og| y <3
Basardim cok calistim. Begtim Batuhan Turkiye'ye gidecekler.
Gelirim bir sartim var. Canim bu gtizel pastay yemek istemiyor.

A A A
> =

Figure 2. Task-related for TTK4. Level, MEB, taken verbatim from TTKA4. level 2019, p. 80.

The data identified as an introduction, for example, covers page 79 (Pamukkale; Hierapolis Ancient
City). A task-related activity from the TTKS. level textbook comes from page 100 (Let's write the
correct words in the blanks.). The finding identified as an introduction comes from page 115 (The
Language of Patterns).
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Pamukkale ve Hierapolis ile ilgili anlatilan yerleri asagidaki gérselde bulup isaretleyin.

Figure 3. Task-related for TTK5. Level, MEB, taken verbatim from TTKS5. level 2019, p. 100.

In summary, TTK textbooks are not seen as a suitable linguistic input source in terms of
metalanguage. In fact, they are not designed to help students gain pragmatic competence. Moreover,
they do not provide meta-pragmatic information. It is observed that the texts in the book contain the
necessary information to answer the questions related to the activities, but no information that supports
pragmatic competence is included.

Table 4
Metalanguage Style

TTKS. LEVEL TEXTBOOK

Definition/Explanation -
Instruction/Understanding -
Introduction 45
Task-related 109
TTK4. LEVEL TEXTBOOK

Definition/Explanation -
Instruction/Understanding -
Introduction 77
Task-related 73
TTKS5. LEVEL TEXTBOOK

Definition/Explanation -

Instruction/Understanding -

Volume: 10 e Issue: 3 ® November 2023 258
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Introduction 77

Task-related 73

When it comes to the speech acts criterion, in TTK3., TTK4., and TTKS5. level textbooks, speech acts
are not directly and explicitly mentioned, thus no metapragmatic information is provided.

When it comes to the activity criterion, no activity has been identified in terms of pragmatic activity in
TTK3. and TTK5. level textbooks (see Table 5.). On some pages, students are asked to do activities
such as reading a poem on page 16 (TTK3.) or putting words in the correct order on page 23 (TTK3.).
These and similar activities do not directly contain pragmatic information. Processing or adding
pragmatic information is left to the teacher's initiative. The aim is only to teach grammatical
knowledge by practicing.

In the TTKA4. level textbook, a total of five activities were encountered in terms of cultural activities.
For example, on page 30, attention is drawn to different greetings and students are asked to enact these
with their friends as an activity. This activity allows students to see the differences among themselves
and develop sensitivity to those differences. But additions can also be made in terms of pragmatics
here. For example, on page 31, students are asked to answer the question "How do Turks greet each
other?". Then comes the question "Which nations' greetings resemble those of the Turks?".

Sinf arkadaslarinizla dérderli gruplara ayrilin. Gruplar sectikleri tlkenin selamlasmasini
canlandirsin, Diger gruptakiler tlkeyi bulmaya calissin. En ok Glkeyi bulan grup kazanir,

¢ Turkler, birbirigle nasil selamlagir?

¢ Tirkler ile hangi milletlerin selamlasmasi birbirine benziyor?

Asagidaki ifadelerin dogru ya da yanlis oldugunu (X) ile isaretleyin.

Selamlasma Dogru Yanlis
Tibetliler birbirlerine dil ckararak selam verirler,

Fransizlar birbirlerinin burnundan éperler.

Japonlar egilerek selamlagirlar. X

Fransizlarla Taylandllarin selamlasmasi birbirine benzer.

Tarkler buyuKlerinin ellerini 8perler.

Figure 4. Cultural Activity for TTK4. Level, MEB, taken verbatim from TTK4. level 2019, p. 31.

Students are directed to identify, understand, and question the situation in their own cultures with
these questions. However, this information is not displayed collectively on a single page. For example,
a box of information could express in what situations kissing the hand is valid and reasonable in
Turkish culture. For instance, we kiss the hands of our elders, but do we kiss the hand of our teacher at
school, or at any institution like a university? Here, it is not mentioned how the relationship of
closeness and power can vary depending on the context and situation. Also, it is not reported that
different linguistic forms are used pragmatically while greeting and these forms change according to
the situation and person. The heritage language speaker has limited contact with Turkish in limited
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environments and cannot acquire important and appropriate information for communication outside
the textbook if they do not participate in different social activities. Textbooks have a critical
importance here, as they have the obligation to convey correct information. With the activities on
pages 27, 28, and 29, students are enabled to recognize and characterize the differences in their
environment, but beyond that, no pragmatic competence information is imparted.

Table 5

Activities

TTKS3. LEVEL TEXTBOOK

Pragmatic -

Cultural -

TTK4. LEVEL TEXTBOOK

Pragmatic -

Cultural 5

TTKS5. LEVEL TEXTBOOK

Pragmatic -

Cultural -

Another point is the use of the exclamation "Haydi" in all three textbooks. This is used to direct
students to engage in activities. In the TTKS3. level textbook, it has been used a total of 49 times. In the
TTKA4. level textbook, it has been used a total of 8 times, with an example of its use in a different
context and situation given on page 22. In the TTKS. level textbook, it has been used twice.As can be
seen, the use of the exclamation "Haydi" in the textbooks is irregular. An overlooked point in this
context is the lack of information provided about who should use the exclamation "Haydi", when, and
in what situation in spoken language. Can a student say "Haydi" to a teacher or any elder? Can the
exclamation "Haydi" be used in formal communication? In fact, with different intonations, the
exclamation "Haydi" can carry different meanings. In the TTK3. textbook, it is only used in activities,
but no information is provided in terms of formality or register.In terms of frequency of use, the
exclamation "Haydi", used a total of 49 times in the TTK3. level textbook, is used very little in the
TTKA4. and TTKS. level textbooks. It is hypothesized that this decrease may be related to the increase
in levels. However, these transitions should not be so abrupt, and transitions between levels should be
facilitated by including information in the textbook about the use of the educational exclamation
"Haydi" and the likelihood of encountering the exclamation "Haydi" in the work
environment.Additionally, attention should be drawn to a point that covers all activities in general. In
the TTK3. level textbook, there is a poem activity on page 16 that is to be read aloud. The teacher will
most likely read the poem, paying attention to emphasis and intonation, and then ask the students to
read it. However, it may not proceed this way. The teacher may ask the student to read the poem
directly. In this case, the student will be corrected naturally in case of mispronunciation. This activity
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can be beneficial and supportive in terms of intonation. However, just having the teacher correct the
student's mispronunciation while reading the poem may not be sufficient in terms of communication.

3.2 Findings related to the second aim of the research

Speech acts are one of the cornerstones of communication in language use and their variation from
language to language has been demonstrated by researchers. Moreover, the cultural and social context
of the language is reflected through speech acts. In fact, the real-life use of language is conveyed
through speech acts. Grammar rules, vocabulary, and language structure are taught to students through
textbooks. Speech acts, which are part of real language use, allow students to practice. So while basic
information and rules are presented by textbooks, "speech acts" highlight the language use necessary
for real communication, thus it is seen that speech acts have an important position in language
education.

When it comes to the context of the findings, it is seen that the identified speech acts are displayed in
all three textbooks as shown in Table 8. The speech acts identified in the context of the research
appear either in dialogues or in texts in the style of a story. For example, page 51 (Why is the stubborn
goat regretful?).

japmazlar, Gelin size

MIZIKCI KEGi NEDEN PiSMAN?

Bir ormanda mutlu hayvanlar yasarms.
Sincaplar, tavsanlar, kuslar, koyunlar..
Hayvanlar birbiriyle dostmus.

Bir gun, ormana bir keci gelmis. Hayvanlarla
arkadas olmus. Ama bir sorun varmis.

Ne zaman arkadaslaryla oynasa mizkelik
yYopujormug:

Oyunu kaybettiginde arkadaslarina tos
vurugormus.

ca:

- Siz kaybettiniz, ben kazandim, deyip onlar
sinirlendiriyormus.

Arkadaglari bu davranslarina sasiryorlarms.
Birbirlerine: "Keci neden béyle yapiyor?®
digorlarmis.

nCQP:

- hatasini géstermeliyiz, demis.
T ol d

Ertesi sabah keci gezintiye ckms.
Ama bir tuhaflk varmss. Kimsecikler yokmus
ortada.

Kegi, "Beni birakip gitmisler.” dige dstnmix

- Giderlerse gitsinler! Ben bayle de
mutluyum, diye minldanmis.

Bir siire sonra tek bagina olmaktan sikilmis.
Yalniz basina oynamak eglenceli degilmis.

Gnler béyle gecmis. Sonunda “Mizkgligim
yizinden yalniz kaldm.” dige distnmds.
Hatasini anlamss. Uzintdstinden aglams. O
srada arkadaslari gelmis.

Kegi, onlari gérdigine sevinmis. Hemen 621
dilemis.

- Ark gin énemini siz
anladim, demis.

O ginden sonra oyunlarda hic mizikgilik

i koubedi
ot

nu nasil yapacaklarini
Sonra bir karara varmislar.

H Kabra TONGAR. Makg: Keg
Neden Pisman?dan dazenlenmistir

P

Figure 5. Speech Acts for TTKA4. Level, MEB, taken verbatim from TTK4. level 2019, p. 51.

As seen with the given example, speech acts are not clearly shown. Also, it is not indicated that speech
acts can express different meanings in different contexts, and metapragmatic information is not
specified.

In short, the speech acts presented in the books are both not clearly expressed and are few, and it is
seen that the distribution is uneven. When looking at all speech acts in terms of level, for example, in
"greeting"”, six were identified in the TTK3. level book, while fifteen were identified in the TTK4.
level textbook. However, there are ten in the TTKS5. level textbook. In this case, the speech act of

261 TURKOPHONE



An Examination of TTK Level 3, 4, and 5 Textbooks Used in Turkish Education of Turkish Heritage...

"greeting" is not well and sufficiently shown in the textbook and is encountered with an uneven
frequency. This situation is seen in all identified speech acts. Also, it has been found that speech acts
such as "apologizing" and "complaining”, which have critical importance in daily life, are mentioned
only once in total.

Table 8
Speech Act of All Textbooks

Frequency TTK3. TTKA4. TTKS. Total Identified
Textbook Textbook Textbook Speech Acts

Speech Acts

Mocking 1 - - 1
Expressing Habit - 1 - 1
Expressing Failure 1 1 - 2
Introducing Others 5 1 6 12
Expressing Liking 2 2 - 4
Expressing Uncertainty 1 - - 1
Expressing Expectation - 2 1 3

Getting Information 3 2 7 12

Giving Information 14 9 1 24
Evaluation - 1 - 1
Expressing Wish 2 3 - 5

Praying - 1 - 1
Expressing Emotion 3 7 2 12
Expressing Certainty 1 - - 1

Command 50 13 4 67
Expressing Opinion 7 1 1 9

Asking Opinion 27 2 4 33
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Expressing Sensitivity
Reminding

Recalling

Expressing Satisfaction
Expressing Possibility
Expressing Interest
Complimenting
Giving Hint

Request

Responding to Request
Confessing

Expressing Indecision
Introducing Self
Expressing Definiteness
Expressing Anger
Expressing Fear
Expressing Curiosity
Giving Reason
Approval

Giving Advice
Expressing Possibility
Making Suggestion
Predicting

Praising

Expressing Longing

Zekiye DURMUSKAYA, Ali Fuat ARICI, Yusuf GUNAYDIN

12

263 TURKOPHONE



An Examination of TTK Level 3, 4, and 5 Textbooks Used in Turkish Education of Turkish Heritage...

Apologizing
Expressing Regret
Refusing

Making Request
Impatience

Offering Option
Greeting

Reporting Result
Asking Question
Setting Condition
Expressing Surprise
Expressing Guess
Expressing Appreciation
Witnessing

Making Recommendation
Expressing Experience
Expressing Hope
Expressing Observation
Thanking

Giving Hope

Giving Hope

Farewell

Expressing Obligation
Directing

Expressing Preferences
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15

10

10

25

10

11

31

41



Expressing Necessity 2 2 - 4

Total Speech Acts in

Texthooks 183 138 104 425

4. RESULTS, DISCUSSIONS, SUGGESTIONS

Overall, when looking at the three textbooks, it has been observed that the textbooks published for
Turkish lessons are neither suitable nor sufficient in terms of pragmatic competence. Furthermore, it
has been determined that Turkish textbooks do not have adequate content in terms of pragmatic
competence 'pragmatic competence’ and findings have been obtained that the frequency of speech acts
identified in the textbooks is uneven. In fact, speech acts have not been used explicitly in the textbook.
Moreover, no examples of activities supporting pragmatic competence have been identified.Although
no significant findings have been identified in TTK textbooks in terms of general pragmatic
knowledge, some points are noteworthy. For example, on page 29 of the TTKS. level textbook, it is
indicated that Batuhan will say "Hello" in Mia's language. However, in this case, it is not explained to
the students the importance of using a different form of greeting in a more formal/institutional setting,
such as saying "Hallo" or "Hello" among peers.It is not provided that one can say "Hello" or "Hallo" at
any time of the day, no matter who they encounter. Nor is there information provided that there are
different forms of greeting besides "Hello". For instance, it could be conveyed that saying "Hallo Frau
Griin" or "Hello Mrs. Tomris" when greeting an elder is more polite, kind, and respectful. Students
could also be given practical information on what expressions to use for different situations in addition
to general greeting rules.Another example is the reading activity on pages 59 and 60 of the TTK4.
level textbook and the letter from Kurtis LaFrance on page 59. Later, Mustafa Kemal Atatiirk's
response letter to Kurtis is given on page 60. When asked how these two reading activities can be
approached in terms of pragmatic knowledge, one could start with "Dear Sir" (page 59). "Dear" is an
address and is also used as an expression of respect. This expression is frequently used both in written
and spoken language. No meta-pragmatic information is provided for the activity, so the student will
not be able to acquire the knowledge that the term "sir" can be used to address people in different
situations and conditions. Also, there is no information on when and how to use the term "Dear Sir".
For example, it could be stated that using this expression when writing to a government institution
would not be problematic (Polat, 2010, p. 481).

Researchers such as Vellenga (2004), Cohen (2018), Ton Nu and Murray (2020), and Roever (2021)
have found that pragmatic information is often either not addressed at all or very minimally in
textbooks. This finding aligns with existing data. How much of their parents' conversations at home
can students learning Turkish as a heritage language experience or understand? Are these
conversations a complete reflection of the situations they will encounter in real life? Therefore, such
information, when appropriately added to textbooks, can better prepare students for real-life language
and communication situations. In this context, as Bardovi-Harlig has suggested, authentic examples
can be more beneficial for language learners. By including authentic language examples in textbooks,
students are assisted in using their language and communication skills in real life. Therefore, authentic
language and textbooks should be valued to provide an effective and sustainable language learning
experience. This is because authentic language includes real language examples used in daily life, thus
bringing it closer to real-life situations.

In terms of activities, it is worth mentioning the work of Backus and Yagmur (2017). In their study,
they found that bilingual individuals in Turkish and Dutch, especially in scenarios where the balance
of power is prominent, i.e., addressing someone of high power, such as a teacher, have difficulties in
communication. In this context, let's remember the "Haydi" call notification used in the TTK textbook.



Students can use the "Haydi" call notification to their teacher or another elder or in the workplace, but
this usage can inevitably lead to communication problems. Therefore, it would be beneficial to include
such pragmatic details in textbooks.

The same applies to the poetry reading activity. During the poetry reading activity, the information
that "in Turkish of Turkey, the tone of the voice rises towards the end of the sentence in wish
sentences” can be conveyed to students to contribute to the development of communication skills
(Dursunoglu, 2019, p. 176). Of course, it is important to present information appropriate to the level
here. Because as Dursunoglu (2019, p. 175) stated, "intonation gives meaning to the language. For
example, the phrase "Did we agree?" can carry various meanings from satisfaction to threat depending
on whether it is said in a low, high, or mocking tone, and this reflects on communicative competence.
Verbal corrections and additional information need to be given, but it is unclear how much of this
information will remain in the students’ memory. The transmission of information in terms of
pragmatic competence is left to the teacher's initiative. If the teacher includes topics of pragmatic
competence, students can get an idea about these topics. Otherwise, only activities are carried out and
other topics are ignored (Ton Nu and Murray, 2020). Activities designed in this way may not be
sufficient for teaching pragmatic competence. Therefore, guidelines related to Turkish of Turkey and
supporting pragmatic competence should be added to textbooks.

By adding meta-pragmatic factors such as formality, cross-language, politeness, and appropriateness
to the activities in the books, the said activities can be designed in a way that students can relate more
closely to real life. In conclusion, it has been observed that the TTK3., TTK4. and TTK5. level
textbooks do not contain sufficient and useful information in terms of pragmatic competence. In terms
of general pragmatic information (politeness, appropriateness, formality, cross-language), it has been
determined that no information is given. For example, in the textbook, no information such as see
figure 6 Ton Nu and Murray (2020) is given.

Formality Do you know ...?
The perfect particle is a compound verb form consisting of the auxiliary
‘having’ and the past participle of the verb, e.g. having collected, having
treated.
We can use the perfect participles in a clause of time to talk about an
action that comes before another connected one.
Example:
Having collected all
necessary information, he started writing his report.
We can also use the perfect participle clause to talk about the reason
for the action in the main clause.
Example:
Having treated the
environment irresponsibly, we now have to suffer the effects of climate
change.
Note: We tend not to use participle
clauses so much in speech since they can be rather formal.
(English 11 — Volume 2, p. 9)

Figure 6. Example of Formality, taken verbatim from 'Pragmatic content in EFL textbooks: An

investigation into Vietnamese national teaching materials.' by A. T., Ton Nu and J. Murray, 2020, p.
17.

When it comes to the style of the upper language, in all three textbooks, emphasis has been placed on
the introduction and task-related aspects in terms of description, introduction, instruction, and task-
related. In this context, an example from Vu's (2017) own research, which he identified in textbooks
and classified as instruction, can be given: “We use the Past Simple to talk about the past. We know



when these things happened” (p. 151). Such and similar findings were not found in the three TTK
textbooks. Similar findings have also been expressed by Vellenga (2004). According to Vellenga
(2004), upper language information in textbooks constitutes an important source of grammatical input.
This information is unique to the language and conveys how the language is used. In this context, it is
possible to mention a point that Vellenga included in his own research. The researcher draws attention
to the use of different sentence types in the language used in activities, such as declarative (declarative
sentence), imperative (command form), interrogative (question sentence). For example, he states that
unless language-specific information is shown when using different sentence types, it can lead to
incorrect usage by speakers. Therefore, the use of different structures is recommended.

In summary, as Vellenga (2004) states, upper language information as linguistic input will provide
students with pragmatic competence and also provide meta-pragmatic information. In addition, the
upper language can provide students with rich non-linguistic information related to cultural and usage
context. This emphasizes the necessity of a balanced study that includes all four situations.

Instances of pragmatically-oriented tasks Instances of culturally-oriented tasks
Speaking
1. Read the following phrases and 3. Work in groups. Read about
sentences. Write A if it expresses an different customs in
agreement and write D if it expresses a four countries. Then discuss the
disagreement. Add two more questions below.
expressions/sentences.
Different Customs in ...
1. Idon't think that ... .
2. Tagree(that..). + Thailand: Never touch anyone except a
3. Yes, but ... . child on the head.
4 That's true. + Indonesia: Never point to anything
5 I guess so. with your foot.
6. Actually, I'think ... + Korea: Don’t pass anything to an older
7 person or a
8.

superior with only one hand.

* The USA and Canada: Don’t arrive
A recognizing task early if you are
invited to someone’s home.

(English 10 — Volume 2, p. 10)

=

Does Vietnamese culture follow any of

these customs?

2. Why do you think people have these
customs?

. What other interesting customs of Viet

Nam of other

countries do you know?

w

An applying task
(English 10 — Volume 2, p. 37)

Figure 7. Example of Activities, taken verbatim from 'Pragmatic content in EFL textbooks: An
investigation into Vietnamese national teaching materials.' by A. T., Ton Nu and J. Murray, 2020, p.
22.

The activities identified by Vu (2017) in textbooks, for example, as shown in figure 8 on page 154,
have not been encountered. As for pragmatic and cultural activities, Ton Nu and Murray (2020) have
stated that cultural activities can be classified as such when cultural knowledge is processed within a
communicative, i.e., pragmatic, framework. This is not prominently found in the current textbooks
analyzed. Students have only been presented with important information about Turkish culture and
related activities, but it has not been addressed from the perspective of pragmatic competence.

Therefore, although the textbooks designed as a result of the needs analysis conducted in 2017 seem
sufficient for the current situation, it has been determined that they are not sufficient in terms of
pragmatic competence, and some additions and corrections could be made in this context.

It has been observed that suitable activities for pragmatic competence, useful, and helpful information,
and the existing speech acts are used irregularly. Moreover, deficiencies have been identified in terms



of meta-pragmatic information. These texts or units provide students with the necessary information to
answer activity questions but do not contain information that supports pragmatic competence.

Apart from this, the speech acts identified in the textbook are implicitly expressed, but there is no
direct practical activity. Here, the findings identified by Ton Nu and Murray (2020) in textbooks are
shown as examples.

Then, the speech acts were highlighted with the next activity.

3. a) Look at the sentences in 2b). Which are: apologies (A), reasons (R), promises
(P)?
b) Complete sentences 1-3 with a), b) or c).
a) Ill...
b) I have to/hadto ...
c) I'm (really) sorry, (but) | can't/couldn’t ...
1 For apologies we often use ...
2 For reasons we often use ...
3 For promise we often use ...
c) Look again at the the sentences in 2b). Which verb form comes after 'll, can't,

couldn’t, have to and had to?

Figure 8. Example of Speech Acts, taken verbatim from "Teaching pragmatics in English as a foreign

language at a Vietnamese university: Teachers’ perceptions, curricular content, and classroom
practices.' by N. M., Vu, 2017, p. 154.

In other words, there is no information in the textbook about when, where, and in what situation the
existing speech acts will be used. Therefore, the TTK textbook is insufficient in terms of pragmatic
competence. Thus, students may struggle to use speech acts in different environments. The
information that a student may need in communication is not shown in textbooks.

The frequency and diversity of speech acts are insufficient, and the existing examples have not been
shown in different contexts. For example, while some speech acts are frequently noticeable, it has
been determined that speech acts such as asking for permission, which are related and frequently used
in real life, are not present in the book. These findings coincide with Xin's (2021) study. Speech acts
have not been transferred regularly from level to level; irregularity is observed in terms of speech acts
between two levels.

The speech acts in the book are given with an uneven distribution, expressed in a small number and
implicitly. When looking at all speech acts in terms of level, for example, the speech act of "greeting"
is found six times in the TTK3. level book, while it is included fifteen times in the TTK4. level book.
It is included ten times in the TTKS5. level textbook. Therefore, the speech act of "greeting" has not
been shown well enough and has been given with an uneven frequency. Similar imbalances are seen in
other speech acts. Also, very few places have been given to speech acts such as "apologizing" and
"complaining", which are important for daily life.

For example, the speech act of apologizing, which has an important place in daily life, did not stand
out in any way in the TTK3. level textbook, while it was used once in the TTK4. level textbook. It has
not been included in the TTKS5. level textbook at all. To correct this imbalance, TTK textbook
activities can be designed using the request speech act example in Ak Basoglu and Aksu-Raffard's
(2023, p. 367) study. The rule of presenting the themes in textbooks from “easy to difficult” can also
apply to the frequency of use of speech acts.



It has been determined that elements related to Turkish culture are widely used in the current
textbooks, and in this context, topics and activities are advanced. However, it should be known that
speaking appropriately to the environment, person, and situation will not be possible only by learning
information about Turkish culture. It is also necessary to teach the rules of speech specific to that
culture.

Ren and Han (2016), and Ton Nu and Murray (2020) have identified the same situation and stated that
the intended goal cannot be achieved with the current books. Because students do not know how and
where to use information that is not added to the textbook. It is seen that the three TTK textbooks
examined are insufficient in terms of speech acts and pragmatic competence and need to be reviewed
again. It is suggested to differentiate in terms of activities.

For example, when Tomris makes a request speech act to ask for help from Alp, she will need to make
linguistic choices according to the situation, context, and degree of closeness to express what she
wants. In this case, it should also be known that the same speech act can be expressed with different
formal structures. It should be known that the same speech act can express a different meaning when
used in a different context. Therefore, it is important to be able to make the right choices by
understanding how to speak against which time, place, and person in communication and to be able to
implement these.

In this context, activities for the TTK textbook can be designed based on the level of request speech
act implementation presented in Ak Bagogul and Aksu-Raffard's (2023, p. 367) research.

Al dncesi Al A2
“Bir gay liitfen.” > “Bir gay rica ediyorum.” > “Bir ¢ay alayim.”
“Bir ¢ay alabilir miyim? “Bir ¢ay verir misin?

¥

C1,C2 B1, B2
“Bir gay i¢sek hi¢ de fena olmaz!” < “Ben bir gay alsam iyi olur.”
“Icimiz tisiidii. Sicak bir sevler olsa ne “Cav cok eiizel kokuvor!”
Figure 9. Speech Act Implementation Level, taken verbatim from 'lll. International Symposium on

Teaching Turkish as a Foreign Language 3rd International Teaching Turkish As A Foreign Language
Symposium Web-Based Request Speech Act Tasks for Teaching Turkish as a Foreign Language', by
D. Ak Basoglu and C. Aksu-Raffard, 2023, p. 367.

In TTK textbooks, speech acts are only found within dialogues and texts and are quite limited in
number. How will students know how to use speech acts in a different environment if there are no
differences in contexts? Students are already experiencing difficulties due to the language they are
exposed to at home. Moreover, when they do not encounter different scenarios in textbooks, it is a
question mark how their speaking skills can develop.

TTK textbooks provide students with information about their own culture, but they fall short in terms
of linguistic and especially pragmatic competence. This book, designed for Turks living outside
Turkey, has been designed within the scope of the needs expressed. Thus, cultural information, i.e.,
‘cultural knowledge', stands out in textbooks, but communication among people who want to
strengthen their communication skills is falling into the background.

In this context, the question of how cultural information can be reconciled with current life knowledge
should be put forward. For example, the theme called "The Door Opened to the Past" can be combined
with a situation in current life and students can be taught how to use specific speech acts in different



situations and in different forms. The question of "How can we elevate it to a higher level by including
pragmatic competence, such as speech acts, in the current textbooks?" should be sought. Although
there is a section called "Environment, Differences and Living Together" in each of the TTK
textbooks, no information is provided about the context of cultural communication. Instead, it is
observed that topics such as family life, music, and cultural heritage in Turkey are covered (Ton Nu
and Murray, 2020). At this point, an example from Ak Basoglu and Aksu-Raffard's (2023, p. 370)
studies can be presented again:

D. Bu konugma restoranda garson ve miisteri arasinda geciyor. Konusmayi sirasiyla uygun
yere koyunuz.

Hemen ilgileniyorum Bakar misiniz? Tabii. Igecek alir misiniz? Baska bir sey var mi
siparisinizle. efendim?
Buyurun. Hos geldiniz. Hayir, yok. Tesekkdrler. Hos bulduk. Bir kiymali Evet, ayran |Utfen.
pide ve salata alabilir
miyim?

Figure 10. Activity Example, taken verbatim from 'll1. International Symposium on Teaching Turkish
as a Foreign Language 3rd International Teaching Turkish As A Foreign Language Symposium Web-
Based Request Speech Act Tasks for Teaching Turkish as a Foreign Language', by D. Ak Basoglu and
C. Aksu-Raffard, 2023, p. 370.

This activity can be adapted to the existing themes in the book. In this way, the themes in the textbook
can be associated with current life situations and can be taught to students through games.

In addition, speech acts used implicitly, like themes, can be advanced from "easy to difficult, simple to
complex". Because the identified speech acts have been included in the book in a formless and
insufficient way. Additions can be made according to the specified system. Otherwise, when moving
from one level to another, imbalances such as the farewell speech act being used five times at the
TTK3. level, four times at the 4th level, and three times at the 5th level can occur.

Similar findings are also mentioned by Limberg (2015). Limberg states that students come into contact
with speech acts through dialogues and dialogues within the text. Pragmatic inputs have been included
in speech balloons and language boxes. However, he states that this method may not be effective in
terms of producing pragmatic competence (Limberg, 2015). Because it only shows how speech acts
are produced and in which situations they are used, in-depth teaching is not provided. In this context,
Limberg (2015) states that the implicit teaching method will not yield successful results in the long
term. Just as Roever and Ellis (2021) stated, language users need to produce appropriate speech acts in
real life. For this purpose, researchers have emphasized that direct pragmatic knowledge is useful in
real life, for example in writing emails, and implicit pragmatic knowledge can be useful in the
linguistic production of spontaneous events. However, at the same time, they have stated that it is
important to maintain the balance of direct and implicit pragmatic knowledge.

Xin (2021), based on the findings related to his own study, states that language learners can learn
some linguistic expressions through the dialogues in textbooks, but they cannot gain the skill to use



these expressions appropriately in different contexts. As a reason, he points out the lack of necessary
meta-pragmatic knowledge.

As expressed by Ren and Han (2016), students should pay attention to the pragmatic variables of the
language they learn and develop this awareness. Therefore, textbooks should provide students with
information about linguistic diversity. However, it can be said that this goal is not achieved in the
current textbooks. The activities of textbooks can be arranged considering the diversity and level of
the linguistic inventory.

In short, when looking at the research results, textbooks are neither sufficient nor appropriate in terms
of pragmatic competence. In fact, as Bas and Karadag (2019, p. 11; p. 19: p. 45) stated, these books
are designed with the aim of "imparting interpersonal communication skills" and the basic language
functions are determined with the Threshold 1990 approach. However, as can be seen, interpersonal
communication skills cannot be imparted by implicitly adding speech acts to the book or by the lack of
meta-pragmatic information.

Basic language functions include language skills used for communication in daily life. These functions
enable language learners to meet their basic needs through language, such as getting directions.

Pragmatic competence, on the other hand, refers to the ability to understand specific communicative
situations in which language is used and to respond appropriately. Language learners should
understand how to use language considering the social and cultural context and be able to produce
language in accordance with the communication purpose. The relationship between these two concepts
includes language learners using their pragmatic competences while fulfilling basic language
functions. For example, while performing basic language functions such as asking for a price, making
a payment when shopping, the language learner should also have the pragmatic competence to
perform these functions in a socially appropriate and respectful manner.

In conclusion, pragmatic competence and interpersonal communication skills are complementary.
Having good pragmatic competence provides a strong foundation, but good interpersonal
communication skills are also needed to use this competence effectively.

4.1 Suggestions

Firstly, a needs analysis can be conducted to address the shortcomings in textbooks and generally in
the field of pragmatics from the perspective of heritage language speakers. After the needs are
identified, a pilot study can be prepared. Then, along with other determined conditions, an exchange of
ideas can be made for the reorganization of TTK textbooks based on the results obtained from the pilot
study.

It was stated that TTK textbooks were advanced from "easy to difficult, simple to complex, concrete to
abstract", in this case, the example given in 5.1 can be adapted according to the current levels. As the
level increases, the language inventory should be diversified and the information should be presented
to the student with the help of activities. Right here, the question of how the current themes can be
reconciled with current life is important. For example, with the theme of "Environment, Differences
and Living Together”, a foundation can be established for the beginning and activities that will
develop communicative competence can be designed based on this foundation.

In this context, authentic language-based materials can be developed for students in line with Bardovi-
Harlig's (1996) suggestion. Effective communication skills can be imparted with real language
examples and, for example, help can be provided to understand different language tones. In the
designed materials, not only an authentic language should be used, but also the distribution and
frequency of alternative forms presented to the students should be taken into account. When arranging
textbooks, materials, the cultural information addressed by TTK textbooks can be included and a
shaping can be done within that context. The purpose is not to teach all speech acts in Turkish to
students; this is not even possible. The main goal is to ensure that students understand what to say and



how to speak in which environment correctly and thus use Turkish effectively. It is also to contribute
to their ability to express themselves correctly and effectively using the language inventory in different
situations. The aim is to expand world knowledge by aiming to communicate correctly both in Turkish
and in a different language. In this context, opportunities should be provided to students to increase
their pragmatic awareness and to provide information about interaction options in the target language.
Pragmatics education aims to make students accustomed to communication tools and applications in
the target language, rather than strictly adhering to the norms of a specific target language. In this way,
students can communicate more effectively in the target language while preserving their own cultural
identities (Bardovi-Harlig and Taylor, 2003).

An important point to remember here is that meta-pragmatic information is missing in the examples
presented. However, in this context, feedback can be obtained about what information should be given
at which level to students with the trial studies conducted. Because in the environment where the
heritage language is spoken, there are individuals who are older and have a lower level of Turkish, but
who are younger and have a more advanced level of Turkish. All these situations can be determined by
exams and textbooks can be shaped according to these findings.
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OZET

Bu c¢alismanim amaci, Milli Egitim Bakanliginin Avrupa’da yasayan Tiirkler i¢in hazirladigi ve 2019 yilinda
yaymmladig1 Tiirkce ve Tiirk kiiltlirii dersi kitaplarmin 3, 4 ve 5. seviyelerini edimsel yeti ve s6z edimleri
acisindan incelemektir. Ders kitaplarinda yer alan edimsel bilgiler, dogrudan dokiiman inceleme yontemiyle
toplanmistir. Verilerin analizinde ise betimsel analiz yontemi benimsemistir. Ders kitaplarindaki edimsel bilgileri
degerlendirebilmek icin Vellenga'nin (2004) siniflandirmast kullanilarak Vu'nun (2017) edimsel gorevlerine
dayali bir ger¢eve olusturulmustur. Bu temelde, ii¢ ders kitabinin da edimsel yeti ve sd6z edimleri agisindan
bi¢imsiz ve yetersiz oldugu tespit edilmistir. Edimsel yeti agisindan miras dili konusanlari igin bilgilendirici
iceriklere rastlanmamistir. S6z edimleri ortiik 6grenme yoluyla miras dili konusanina aktarilmigtir. Ayrica s6z
edimleriyle ilgili meta-edimbilimsel bilgilerin 6rnegin; ne zaman, nerede ve kime kullanilacaginin uygun sekilde
sunulmadigi goézlemlenmistir. Bir diger bulgu ise edimsel etkinliklerin eksik oldugu, bununla beraber az da olsa
kiiltiirel etkinliklerin ders kitabina dahil edildiginin tespitidir. Bu bulgular dogrultusunda, TTK ders kitaplari i¢in
bir ihtiya¢ analizinin gerekliligi dile getirilmistir.
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1. GIRIS

Diinyanin bir¢ok yerinde ana dili disinda bir veya birden fazla dil bilen insanlar yasamaktadir. Artik,
diinya genelinde birgok insan iki veya daha fazla dil bilmektedir (Mahootian, 2019, s. 3). ki dillilik
baglaminda miras dil kavrami, 6zellikle gogmen ve azinlik dilleri tanimlamak igin kullanilmaktadir
(Valdés, 2001). Ciinkii evde konusulan anadilden farkli olarak i¢inde yasadigi toplum diline de maruz
kalinmaktadir.

Valdés'e (2000) gore miras dil konusucusu toplumun baskin dili disinda evde farkli bir dili konusan ve
her iki dili belirli bir derecede kullanabilen kisiyi ifade etmektedir. Gilinlimiizde Almanya’da dogup
biiyiiyen Tiirklerden, dordiincii ve sonraki kusaklarin Tiirkgceye giderek daha az maruz kaldigi ve
iletisimsel zorluklar yasadigi goriilmustiir. Hatta Montrul ve Polinsky’e (2010) goére, miras dil
konusuculari, s6z dizimsel ve edimsel 6zellikler gibi temel dilbilmsel alanlarda dili farkli bi¢imlerde
kullanabilmektedir.

Bu nedenle, miras dil konusuculari, hem kendi topluluklarinda hem de baskin dilin edimsel normlarini
anlayarak etkili iletisim kurmak i¢in miras dilinde dil becerisini gelistirmeye ihtiyac duyabilirler.

Ornegin, Tomris Almanya’da dogmus ve orada yasamaktadir. Bir giin okuldan eve giderken
arkadasina *Giile giile’ demis ve ayrilmistir. Bu olay 6gretmen tarafindan fark edilmistir ve sonradan
Tomris’e niye ‘Giile giile’ dedigi sorulmustur. Bunun iizerine Tomris 6gretmenine cevap vermistir ve
sonrasinda 6gretmeni Tomris’e Tiirkgede vedalasma normunu izah etmistir. Tiirkgede ayrilan kisi
kalana ‘Hosca kal’, kalan kisi ise gidene ‘Giile giile’ demektedir (Rona, 1989, s. 1). Selamlasma, s6z
edimleri gibi evrensel bir olgudur ancak islevleri ve bicimleri dillere 6zgiidiir. Selamlasma evrensel bir
olgu olmasina ragmen, hangi bigim ile ne zaman kullanilacagi baglam tarafindan belirlenmektedir
(Ellis 1994, aktaran Zeff, 2016, s. 3). Sunulan 6rnek, iletisim agisindan biiyiik bir sorun olugturmasa
da, yazili ve sozel iletisimde farkli dil hatalar1 yapildig1 gozlemlenmektedir.

Bir diger 6rnek, Yunanistan’da aligveris yapan Yunanca miras dili konusaninin edimsel basarisizlik
yani ‘pragmtic failure’ yasadigi arastirmaci Alvanoudi tarafindan tespit edilmistir (2019, s. 52-53). Bir
satict, miisterinin yabanci olup olmadigini sormustur, ¢ilinkii miisterinin sordugu soru, dolayli ve
“Yunanca standartlarina” (2019, s. 53) gore olduk¢a nazik bir sekilde ifade edilmistir. Alvanoudi
(2019), Yunancada isteklerini dogrudan ve dolaysiz bir sekilde ifade edildigi, ingilizcede ise dolayh
stratejinin secildigi ve bu noktada Ingilizceden Yunancaya yapilan edimsel aktarimimn ‘pragmatic
transfer’ iletisimde basarisizliga neden oldugunu bildirmistir.

Bu orneklerle anlatilmak istenen durum ise edimsel yeti ‘pragmatic competence’ olarak adlandirilan
ortama gére dil kullanimini dilin anlamim nasil degistirdigini gostermektir. Ornegin; resmi ve gayri
resmi ortamlarda hangi konusmalar1 ne zaman kullanacagimizi ya da sozlii iletisime karsin yazili
iletisimde uygun dili nasil kullanacagimizi bilmektir. Kisacasi birey “s6z edimini gergeklestirirken
kime, nasil, neyi sdylemesi veya sOylememesi gerektigini belirleyen kiiltiirel bilgiyi anlayabilme ve
kullanabilme™ anlayisina sahip olmalidir (Polat, 2010, s.100; Aksu-Raffard, 2018, s. 23).

Park-Johanson ve Shin (2020, s. 111), Huang (2006, s. 119) ve Ishihara ile Cohen’nin (2010, s. 10)
dile getirdigi gibi, s6z edimleri dilden dile farklilik gdstermektedir ve bu nedenle dgretimde ayri bir
Onem tasir. Ciinkii ne yapilirsa yapilsin iletisim, hayatimizda merkezi bir rol oynamaktadir (Adler vd.,
2019, s. 4). Hatta sozli iletisim kurulmasa bile, aslinda iletisim gerceklesmektedir. Sessizligimiz,

bedenimiz, durusumuz ve hatta kiyafetlerimiz bile iletisimde yer alir. Yani her zaman iletisim
icindeyiz (Fujishin, 2022, s. 47).



Bu durumda 6ziir dileme, tesekkiir etme ya da ricada bulunma gibi s6z edimleri kullanilirken baglama
uygun olup olmadig1 bilgisine sahip olunmasi gerekmektedir. Ciinkii dilin bu inceliklerini bilmemek,
kars1 tarafa kaba goriinmeye neden olabilir. Iletisimsel zorluklar ana dili konusurunda gériilebildigi
gibi farkli bir dil 6grenmek isteyen bireylerde de goriilebilmektedir (Bardovi-Harlig ve Mahan-Taylor,
2003; Ishihara ve Cohen, 2010, s. 5; Ishihara ve Cohen, 2022, s. 1; Lee, 2019, xxiii).

Bu durumda, dil 6grenirken nerede, neyi, ne zaman, nasil ve kime karsi kullanmamiz gerektigini
bilmemiz gerekmektedir. Dil 6grenenlerin basvurdugu farkli kaynaklar olsa da, bunlardan en 6nde
geleni kitaplardir. Kitaplarin, dil 6grenen bireyler tarafindan seviyelerine, ihtiyaglarina, isteklerine ve
durumlarina gore kullanildig1 goriilmektedir. Ders kitabi1 iyi bir sekilde hazirlanmissa ve 6grencinin
duyussal 6zelliklerine hitap ediyorsa dgrenciyi derse ¢ekecektir; ancak ders kitabinin gorsel icerikleri,
etkinlik oranlari, climle kurulum diizeni, metin-etkinlik uyumlar1 arasinda problemler varsa da
dgrenciyi hem dersten hem ders kitabindan soyutlayacaktir (Aric1 ve Unsal, 2022, s. 16).

Ders kitaplar1 Kiigiikahmet’e (2011) gore bilgiyi sistematik bir sekilde sunmaktadir. Ustelik zaman ve
mekandan bagimsiz bir sekilde konulari tekrar etme imkani verdigi i¢cin 6nemli bir kaynak teskil
etmektedir. Ozellikle ikinci dil ya da yabanci dil (bundan sonra ID/YD) 6gretiminde kullanilan ders
kitaplari, eger Ogrenilmek istenilen dil, yasadigi iilkede konusulmuyorsa temel kaynak islevi
gorebilmektedir (Kiiciikahmet, 2011). Bardovi-Harlig (1996) calismasinda dil 6grenen bireylerin
edimsel girdiye sadece kitap sayesinde ve sinif ortaminda ulasabildiklerini iletmektedir. Ciinkii farkli
bir dili 6grenme siirecinde, kisi uygun materyali segmeye ¢alisacak ve bu kaynaktan edindigi bilgilerle
dilini sekillendirmeyi isteyecektir. Ancak dilin uygun bir sekilde nasil kullanilacagi ¢ogu dil kursu ve
ders kitab1 tarafindan 6gretilmemektedir (Roever, 2022, s. 2). Bu durum, kullanilan ders kitaplariin
Oonemini gostermektedir (Bardovi-Harlig, 1999, s. 696). Cunningsworth’e (1995) gore ders kitaplari
bireyleri gergek hayattaki iletisime hazirlayan kaynaklardir.

Edinilemeyen bilgi, hata yapmaya yol acabilir. Sosyal hayatta iyi bir konuma sahipken konumunu ve
saygmhgimm kaybetme riski tasiyabilir. Benzer sekilde, baskalarinin bizimle iletisim kurmaktan
kacinabilecegi ve bizi kaba veya nezaketsiz olarak degerlendirebilecegi bir gergektir (Roever, 2022, s.
2). Hatta so6z edimlerinin ikinci bir dilde gergeklestirilmesinin zorluklarini gosterir ve pragmatik
yetkinlik, yani tiirleri ve bigimleri dillere 6zgii oldugu i¢in dil 6grenen bireyler zorluklar yasayabilir
(Park-Johnson ve Shin, 2020, s. 124; Taguchi, 2009, s. 5). Bundan dolay1 dil egitiminde en merkezi
unsur olan ders kitaplari, egitim-6gretim siirecinde pragmatik yetkinligin 6gretilmesi adina énemli bir
role sahiptir.

Bu durumda bizleri dil 6grenirken kullanilan materyallerin ne kadar uygun ve verimli oldugunu
sorgulamaya yonlendirmektedir (Cohen, 2018). Son yillarda, sayilari giderek artan ¢aligsmalar, hem
ID/YD hem de miras dili konusanlarin dilbilimsel yeterliliklerini ve performanslarim tek dilli
konusmacilarla karsilastirarak anlamay1 ve modellemeyi amaglamistir. Bu baglamda, biraz geri planda
kalmig miras dili konusanlarinin, ihtiyaglarmin ve eksiklerinin giderilmesi yoniinde yapilacak
aragtirmalarin gerekliligi belirtilmektedir (Xiao-Desai, 2019). Tiim bu bilgiler 1s181inda, Milli Egitim
Bakanligmmin 2019 senesinde yurt disinda yasayan Tiirklerin Tiirk¢e derslerinde kullanmasi igin
hazirladig1 ders kitaplarinin edimsel yeterlilik agisindan uygun ve yararli olup olmadiginin incelemesi
amaglanmugtir.

1.2 Amacg

Arastirmanin amaci Tiirk¢e derslerinde kullanilmasi i¢in yaymmlanan ders kitaplarmin edimsel yeti
‘pragmatic competence’ acgisindan ne kadar uygun ve yararli oldugunu tespit etmektir. TTK ders



kitaplarini, miras dilini 6grenmek isteyen herkes i¢in edimsel a¢idan daha verimli hale getirebilmek
amaciyla bulgular saptanacak ve Onerilerde bulunulacaktir. Amaclanan durumu ortaya koyabilmek
icin agagidaki sorulara yanit aranacaktir:

1. TTK ders kitaplar1 ne kadar edimsel bilgi icermektedir?

2. TTK ders kitaplarinda hangi s6z edimleri kullanilmistir?

2. YONTEM
2.1 Arastirmanin Modeli

Bu aragtirma nitel yaklagimla tasarlanmistir ve dokiiman incelemesi modeli kullanilmistir. Nitel
arastirmalar, genellikle sosyal bilimlerde ve diger disiplinlerde kullanilan bir arastirma yontemidir ve
bu tiir aragtirmalarda algilar ve olaylar, gerceke¢i ve kapsamli bir sekilde dogal ortamda gerceklesen
arastirma olarak tanimlanmaktadir (Yildirim ve Simsek, 2021). Nitel arastirmalar genellikle nicel
verilerden daha derin ve ayrintili sonuglar elde etmeyi amaglar. Nitel arastirma yontemi olan dokiiman
analizinde var olan yazili ve gorsel kaynaklar, belgeler vb. kullanilir. Kitaplar, giinlikler, resmi
belgeler, fotograflar dokiiman analizi i¢in kullanilabilir (Y1ldirim ve Simsek, 2021).

Yildirnm ve Simgek’e (2021, s. 189) gore “dokiiman incelemesi, arastirilmasi hedeflenen olgu veya
olgular hakkinda bilgi iceren yazili materyallerin analizini kapsar. Nitel arastirmalarda dokiiman
incelemesi tek basina bir veri toplama yontemi olabilecegi gibi diger veri toplama yontemleri ile
birlikte de kullanilabilir.” Ayrica nitel arastirmadaki diger analitik yontemler gibi dokiiman incelmesi
de verilerin anlamlarini ortaya ¢ikarmak, anlayis kazanmak ve ampirik bilgi gelistirmek i¢in verilerin
incelenmesini ve yorumlanmasini gerektirmektedir.

2.2 Veri Toplama Araclan

Ders kitaplarindaki edimsel bilgiyi degerlendirebilmek icin Vellenga’nin (2004) pragmatik bilgi
siiflandirmasini uyarlayarak, Vu'nun (2017) pragmatik gorevleri ile Ton Nu ve Murray’in (2020)
eklemelerini dahil ederek bir ¢ergeve olusturulmustur.

Bu ¢erceveyi segmenin mantigi, Vellenga’nin (2004) ¢alismasi ¢ogu arastirmaci 6rnegin; Ren, Han
(2016) ve Vu (2017) tarafindan tekrarlanmistir ve halen ¢ogu calismanin temelini olusturmaktadir.
Ayrica simdiye kadar ders kitaplari miras dili konusuru ger¢evesinden ele alinmamis ve analiz
edilmemistir. Vellenga’nin (2004) arastirmasi Ingilizceyi yabanci dil olarak dgrenenler igin yapilan bir
calismadir. Fakat miras dili konusuru ve ana dili konusuru ya da ikinci dil konusuru arasinda
benzerliklerin oldugu gibi farklarinin da oldugu yoniinde birgok bulgu bulunmaktadir. Ustelik miras
dili konusuru hakkinda net bir resim daha yeni yeni olugsmaktadir. Bu nedenle bu ¢erceve kullanilarak
miras dili konusurunun s6z edimleri ve edimsel yeti agisindan analiz edilmesi hedeflenmistir.

Ciinkii dil 6grenen herkes sinif ortaminda ders kitaplar1 sayesinde o dile maruz kalmaktadir. Ancak,
miras dili konusuru evdeki dile maruz kalarak hem avantajli hem de dezavantajli bir konumda
bulunmaktadir. Polat’in (2010) ifade ettigi gibi miras dili konusuru bazi durumlarda edimsel bilgiyi
bilmekte, fakat uygulamada zorlanmaktadir. Bu durumda, ders kitaplarinin igerikleri ve etkinlikleri
nasil tasarlanmasi gerektigini tespit etmemiz gerekmektedir. Yani hangi edimsel bilginin ders kitabina
dahil edilmesi gerektigi yoniinde bulgular ortaya g¢ikarilmasi gerekmektedir. Boylece elde edilen
veriler sayesinde etkinlikler tasarlansin ve miras dili konusuru ortama ve baglama uygun iletigimi



kurabilmesini 6grensin veya ders kitabindaki etkinlikler sayesinde pratik yapip o bilinci edinsin.
Kisacasi mevcut gergeve, bazi degisikliklerle miras dili konusuru acisindan onlar1 anlamaya yardimci
olabilecegi diisiiniildiigii i¢in se¢ilmistir.

Bu nedenle, bu birlesik ¢erceve edimsel bilgi ve edimsel gorevlerden olusmaktadir. Edimsel bilgi,
genel edimsel bilgi ve edimsel etkinlikler seklinde ikiye ayrilmaktadir. Ardindan genel edimsel bilgi
kendi iginde dort alt kategoriye ayrilmaktadir. ilk kategori yani genel edimsel bilgi, dort alt kategori
icermektedir: nezaket (politeness), uygunluk (appropriacy), resmiyet (formality) ve kestidil* (register).

Nezaket, 6grencilere Tiirk¢e baglamina uygun Tiirkce nezaket seviyelerinin nasil kullanilacagi
hakkinda bilgi saglayan kitaptaki herhangi bir bilgiyle ilgilidir (Ton Nu ve Murray, 2020; Vellenga,
2004). Aym sekilde, uygunluk, ders kitaplarindan bir formun belirli bir baglamda veya tiirde
kullanilmaya uygun olup olmadigini gosteren herhangi bir bilgiyle ilgilidir (Vellenga, 2004). Resmiyet
ise, 'resmi’ ve 'gayri resmi' formlarin baglami ve secimleri hakkinda bilgi vermektedir. Yazili ve sozlii
dilde farkli kullanimlar1 kapsadig1 gibi stilistik varyasyon bilgileri de kapsar (Ton Nu ve Murray,
2020). Yazi1 ve konusma dilinde neyin kullanildiginin, neyin dogru neyin yanlis oldugunun agiklandig:
ve bilgilendirildigi dile ise kesitdil denir ve kesit dil bu kategoriye dahil edilmistir.

Ikinci kategori olan iistdil (metalanguage style?) yine kendi iginde dort alt kategoriye ayrilmaktadir.
Bu alt Kkategoriler sunlardir: agiklama/tanimlama (description), talimat (instruction), giris
(introduction) ve gorev-iligkisi’dir (task related). Ag¢iklama/tanimlama (description) ders kitaplarinda o
dilin herhangi bir 6gesinin nasil kullanilmas1 gerektigini agiklayan ve 6rnek bir climle sunan durumlari
icermektedir. Talimat (instruction), ise belirli bir formun kullanimiyla ilgili bilgileri sunan dili ifade
etmektedir. Ornegin, hosbes/ayakiistii yapilan muhabbet (small talk), arkadaslar ve tanidiklar arasinda,
okulda, is yerinde veya sosyal etkinliklerde yapilan gayri resmi konusmalardir. (“Small talk is
informal conversation with friends and acquaintances at school, on the job, or on social occasions”)
(Vellenga, 2004).

Giris (introduction), ders kitabinda 6grencilerin dikkatini belirli bir konu veya temaya odaklayarak
onlar1 bir faaliyete hazirlayan herhangi bir unsuru tanimlamaktadir. Son olarak, gorev-iliskisi (task
related) istdil stilidir. Bu ders kitaplarinda dinleme, konugma, okuma veya yazmay1 igerebilen ve
genellikle grup veya ikili etkilesim igeren uygulama faaliyetinin nasil gergeklestirilecegine dair
bilgiler sunan dili kapsamaktadir.

Uciincii kategori olan sz edimleri, s6z edimlerinin islevleri agisindan agik bir sekilde adlandirilmasi
yoniinde incelenmistir. Meta-edimsel agiklama ise ders kitaplarindan s6z edimlerine yonelik kullanim
veya baglamsal durumlar hakkindaki herhangi bir yorumu bu alt kategori altina yerlestirilmektedir.
Kimi aragtirmaci i¢in agik 6gretim, ortiikk 6grenime gore daha fazla kabul gérmektedir. Ancak yeni
calismalar, Roever ve Ellis (2021), agik ve ortiik 6gretimin arasinda bir yegleme ifade etmenin dogru
olmadigim ve net bir agiklama yapabilmek icin daha fazla arastirma gerektigini belirtmektedirler.
Kendileri, duruma ve ihtiyaca bagl olarak agik ve 6rtiik 6gretim arasinda tercih yapmanin gerektigine

! Kesitdil veya dil kesiti genellikle ayn1 meslegi veya ayni ilgi alanin1 (pul koleksiyonculari, futbol hayranlari vb.) paylasan belirli bir grup
insan tarafindan kullanilan konusma degiskesidir. Belirli bir dil kesiti bir dizi ayirt edici s6zcige sahip olarak ve kimi zaman 6zel dilbilgisel
yapilar (hukuk dili vb.) kullanarak diger dil kesitlerinden ayrilir (Richards ve Schmidt, 2010, s.93). Baska bir deyisle, kesitdil degiskeleri
Kiginin farkli baglamlarda neyi nasil konusacagina dair farkindahiginin bir sonucu olarak yaptigi bigemsel degisikliklerle ilgilidir (Labov,
1972). (Richards/Schmidt, 2010, s. 93; Labov, 1972, aktaran Aksu-Raffard, 2022, s. 10).

2Ustdil: (alm. Metasprache, fr. Metalangage, Metalangue, ing. Metalanguage). Dogal dili ya da konu dili inceleyip betimlemek icin
olusturulmus arag dil; dili anlatan dil. Ornegin dilbilim terimleri, bir {istdil olusturur. Dogal dilin gondergeleri, dil dis1 gergeklik diizleminde
yer alir; oysa, iistdilinkiler dilsel niteliklidir, konudilin gostergelerine iliskindir (6rn. dizim, sesbirim, ek, yap1, vb.). Konusucunun kullandig:
diizgii iistiine bilgi verdigi, onun bir dgesini acikladig1 durumlarda gerceklesen islev. Ornegin ‘Anlambirim, en kiiciik anlamli birimlere
verilen addir’ tiimeesinde iistdil iglevi egemendir (Vardar, 2007, s. 210).
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isaret etmektedir. Ornegin, Ahn (2013) acik edimsel yonergelerin miras dili konusanlar1 igin daha
etkili oldugunu saptamistir. Ancak ayni1 zamanda miras dili konusanin deney siirecinde yasadigi dilsel
zorluklarin, maruz kaldig: dilin kalitesine dayandigini ifade etmektedir. Sonug olarak, su an i¢in agik
Ogretime yonelik bir egilim olmasina ragmen, ¢alismalarin artmasiyla daha net bir resmin olusacagina
inanilmaktadir.

Edimsel gorevlere gelindiginde, pragmalinguistik uygulamasi i¢in sunulan etkinlikler, aligtirmalar
veya edimsel yonelimli etkinliklerdir. Kiiltiirel etkinlikler ise, Tiirk kiiltiiriiniin normlarinin
uygulanmasiyla ilgili olan kiiltiirel etkinlik kategorisi altinda listelenmistir. Yani Tiirk kiiltiiriinde
iletigimi, konusmaya 6zgii durumlari i¢eren herhangi bir etkinligi kapsamaktadir.

Yukarida analiz i¢in gerekli bilgilerin agiklamasi ve g¢er¢evenin kisa ve 6z hali agagidaki tabloda
Ozetlenmistir.

Tablo 3

Edimsel Yeti Analiz Cercevesi

Edimsel Bilgi

Genel edimsel bilgi
Nezaket

Uygunluk
Resmiyet

Kesitdil

Ustdil stili
Tanimlama/Aciklama
Talimat

Giris

Gorev-iligkili

S6z edimleri

Dogrudan kullanim

S6z edimlerin meta-edimsel agiklamasi
Etkinlikler Edimsel etkinlikler

Kiltiirel etkinlikler

2.3 Verilerin Analizi

Dokiiman incelemesinden elde edilen veriler, betimsel analiz yontemi kullanilarak ¢dziimlenmistir.
Betimsel analiz “daha yiizeyseldir ve daha ¢ok arastirmanin kavramsal yapisinin dnceden agik bicimde
belirlendigi arastirmalarda” kullanilmaktadir (Yildirim ve Simsek, 2021, s. 243). Elde edilen verilerin
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“daha Onceden belirlenen temalara gore Ozetlendigi ve betimlendigi bir veri analiz teknigidir”
(Yildirim ve Simsek, 2021, s. 243).

Dokiiman incelemesi yoluyla elde edilen veriler su agsamalara gore toplanmustir:
1. Dokiimanlara ulasma

2. Orijinalligi kontrol etme

3. Dokiimanlar1 anlama

4. Veriyi analiz etme

5. Veriyi kullanma (Y1ildirim ve Simsek, 2021, s. 194).

Aragtirmaya konu olan TTK ders kitaplari, bagh bulunulan Yildiz Teknik Universitesinden temin
edilmistir. Orijinalligi belirlemek i¢cin TTK ders kitaplarinin Milli Egitim Bakanlig1 Talim ve Terbiye
Kurulu tarafindan resmi olarak yayimlandigi tespit edilmistir. Arastirmada kullanilan ders kitaplari
birincil yani asil kaynaklardir. Bu adimi belirledikten sonra ders kitaplarin1 anlama sathasina
gecilmistir. Bu agamadan sonra ders kitaplarinin icerigini anlamak icin ¢alismaya baslanmistir. Bunun
icin ders kitaplarinda yer alan biitiin metinler vs. arastirmaci tarafindan birkag defa okunmustur.
Arastirmada, edimsel yeti ve s6z edimleriyle ilgili dogrudan veya dolayli olarak ilgili olan ifadeler
“Edimsel Yeti Analiz Cercevesi”nden hareketle belirlenerek isaretlenmistir. Yani ders kitaplar1 bastan
sona kadar okunmustur ve satir satir tarama isleminde 6ncelikli olarak edimbilimsel bilgi icerip
icermediklerine bakilmistir ve isaretlenmistir. Gerektiginde verilerin yanina not diistilmiistiir.
Ardindan benzer veriler belirli kavramlar etrafinda bir araya getirilmistir. Toplanan veriler kavramlar
altina yerlestirilmistir, eksik olarak tespit edilenler ise yeni bir kategoriye dahil edilmistir. Veriler
tekrar gozden gecirilmistir ve gereksiz veya tekrarlayan kavramlar elenmistir, yani listenden
cikartilmistir. Yeni kategoriler ortaya ciktikca kavramlar listesi daha zengin hale gelmistir (Yildirim
ve Simsek, 2021, s. 246). Son olarak veriler betimlenmistir ve gerekli yerlerde dogrudan alintilarlar
desteklenmigtir. Bu baglamdan yola ¢ikarak tespit edilen bulgular yorumlanmistir ve dogrudan
alintilarla desteklenmistir (Y1ildirim ve Simsek, 2021, s. 248-249).

2.4 Arastirmanin Aktarilabilirligi

Dokiiman inceleme yontemiyle yapilan arastirmalarda, gegerlilik ve giivenirligin saglanmasi igin
verilerin inandiriciligi biiyilk énem tasimaktadir. Bundan dolayr Lincoln ve Guba (1985), birkag
strateji onermektedirler (Yildirim ve Simsek, 2021, s. 289). Bu stratejilerden biri aktarilabilirlik yani
transfer edilebilirliktir. “Nitel arastirmada “genelleme” yerine ‘“aktarilabilirlik” kavraminin
benimsenmesi, arastirma sonuglarinin dogrudan benzer ortamlara genellenemeyecegi, ancak bu tiir
ortamlara sonuglarin uygulanabilirligine iliskin gegici yargilara ulasilmasi ve test edilebilecek
denenceler olusturulabilmesi anlamina gelmektedir. Yani nitel arastirmada elde edilen sonuglarin
benzer ortamlara aktarilabilirlik degerinin ortaya konmasi gerekmektedir.” (Erlandsan vd., 1993,
aktaran Yildinm ve Simsek, 2021, s. 293-94, Celebi, 2021, s. 193). Sonug¢ olarak, dokiiman
incelemesinden elde edilen verilerinin gegerliligini yani aktarilabilirligi saglamak amaciyla verilerden
dogrudan alintilar yapilmigtir ve bu sekilde ayrintili betimleme gercgeklestirilmistir (Cansiz Aktas,
2014, s. 364).
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3. BULGULAR

3.1 Arastirmanin birinci amacina iliskin bulgular

Calismanin birinci amaci olan genel edimsel yeti kullanimiyla ilgili (nezaket, uygunluk, resmiyet,
kesitdil) herhangi bir bulguya rastlanmamaistir. Nezaket agisindan 6grencilerin konusurken ya da yazili
iletisime dair hangi kullanimin kibar ve dogru olabilecegine iliskin bilgiler verilmemistir. Uygunluk
acisina gelindiginde herhangi bir bulgu tespit edilmemistir. Resmiyet kriteri ve kesitdil 6l¢iisii i¢in de
bir bulgu saptanamamustir.

Ustdil stil kriterine gelince en fazla bulguya rastlanan kisim gorev-iliskisidir ve bunu takip eden bdlim
ise giristir. Anlam ve tanimlama i¢in herhangi bir bulguya rastlanmamistir. Bu tespitler her ii¢ ders
kitabt (TTK3., TTK4., ve TTKS.) i¢in de gegerlidir (bkz. Tablo 4.). Gorev-iligkisi 6grencileri
etkinliklere yonlendirmektedir, TTK3. seviye ders kitabinda sayfa 69 (6rnegin, Bulut icindeki
kelimeleri uygun bosluklara yerlestirin.). Ornegin, sekil 1.

milli bayramlar

Bandirma

—

- Milletlerin kahramanlik ve bagimsizlik gtinlerini kutladig:

6zel glnlere wmmiiim denir,
- Atatirkiin Samsuna gittigi vapurun adi ... dir,
= s Ulusal Egemenlik ve Cocuk Bayram.
- Turk halki bagimsizlk savasini ................ énderliginde kazanmistir.
- Atattrk Samsun'a ..o tarihinde gkmistir,

Sekil 1. TTK3. Seviye Gorev-iligkisi, MEB, TTK3. seviye 2019, s. 69’dan aynen alinmustr.

Giris olarak tespit edilen veri ise yine TTK3. seviye ders kitabindan, O6rnegin sayfa 102’den
gelmektedir (Kavakli Ciar Hikayesi). TTK4. seviye ders kitabindan sunulabilen ornek ise sayfa
80’dedir (Pamukkale ve Hierapolis ile ilgili anlatilan yerleri asagidaki gorselde bulup isaretleyin.).
Ornegin, sekil 2.
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*Bile” kelimesi. ~
Il “ustelik” \
“‘\ anlamina da a

\ gelir. | h

Bosluklara dogru kelimeleri yazalim.

Basardim cok calistim. Begtim Batuhan Tarkiyeye gidecekler.
Gelirim bir sartim var. Canim bu guizel pastay yemek istemiyor.

A A A
> =

Sekil 2. TTK4. Seviye Gorev-iligkisi, MEB, TTK4. seviye 2019, s. 80’den aynen alinmistir.

Giris olarak tespit edilen veri ise, Ornegin, sayfa 79’u (Pamukkale; Hierapolis Antik Kenti)
kapsamaktadir. TTKS. seviye ders kitabindan bir gorev-iliskisi etkinlik Ornegin sayfa 100°den
(Bosluklara dogru kelimeleri yazalim.) gelmektedir. Giris olarak tespit edilen bulgu ise, sayfa 115°ten
(Desenlerin Dili) gelmektedir.

Pamukkale ve Hierapolis ile ilgili anlatilan yerleri asagidaki gérselde bulup isaretleyin.

Sekil 3. TTKS. Seviye Gorev-iliskisi, MEB, TTK5. seviye 2019, s. 100’den aynen alinmustir.

Ozetle, TTK ders kitaplar iistdil agisindan uygun bir dilsel girdi kaynag: olarak goriilmemektedir.
Hatta Ogrencilerin edimsel yetkinlik kazanmalarina yardimci olabilecek sekilde tasarlanmamustir.
Ustelik meta-edimsel bilgi saglamamaktadir. Kitaptaki metinlerin, etkinlikler ile ilgili sorulari
yanitlayabilmeleri adina gerekli bilgileri icerdigi fakat onun disinda edimsel yetiyi destekleyecek bir
bilgiye yer verilmedigi goriilmektedir.
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Tablo 4.
Ustdil Stili 1

Ustdil stili
TTK3. SEVIYE DERS KIiTABI

Tanimlama/Agiklama -
Talimat/Anlama -
Giris 45
Gorev-iliskisi 109
TTK4. SEVIYE DERS KIiTABI

Tanimlama/Agiklama -
Talimat/Anlama -
Girig 77
Gorev-iliskisi 73
TTKS. SEVIYE DERS KITABI

Tanimlama/Agiklama -
Talimat/Anlama -
Giris 77
Gorev-iliskisi 73

S6z edimleri kriterine gelindiginde, TTK3., TTK4., ve TTKS. seviye ders kitabinda dogrudan, agik bir
sekilde s6z edimlerden bahsedilmemistir dolaysiyla meta-edimbilimsel (metapragmatic) bilgiye
verilmemistir.

Etkinlik oSlgiitiine gelindiginde, TTK3. ve TTKS. seviye ders kitaplarinda edimsel etkinlik agisindan
higbir etkinlik tespit edilmemistir (bkz. Tablo 5.). Bazi sayfalarda 6grencilerden 6rnegin, sayfa 16’da
(TTK3.) oldugu gibi siir okuma veya sayfa 23’te (TTK3.) kelimelerin dogru siraya koyulmasi etkinligi
istenilmektedir. Bu ve benzeri etkinlikler dogrudan edimsel bilgi icermemektedir. Edimsel bilgileri
islemek ya da derse eklemek Ggretmenin inisiyatifine kalmaktadir. Amag sadece dil bilgisel bilgiyi
pratik yaptirarak dgretmektir.

TTK4. seviye ders kitabinda ise kiiltiirel etkinlikler agisindan toplamda bes etkinlige rastlanmustir.
Omnegin, sayfa 30°da farkli selamlasmalara dikkat cekilmekte ve etkinlik olarak ogrencilerden
arkadaglariyla bunlari canlandirmalan istenmektedir. Bu etkinlik 6grencilerin kendi aralarindaki
farkliliklart gérmelerini ve o farkliliklara kars1 hassasiyet gelistirilmeleri saglamaktadir. Fakat burada
edimsel agidan da eklemeler yapilabilir. Ornegin, sayfa 31°de 6grencilerden “Tiirkler birbiriyle nasil
selamlagir?” sorusunu cevaplamalar istenmektedir. Ardindan “Tirkler ile hangi milletlerin
selamlagmasi birbirine benziyor?” sorusu gelmektedir.
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Sinif arkadaslarinizla dérderli gruplara ayriin. Gruplar sectikleri Glkenin selamlasmasini
canlandirsin, Diger gruptakiler Glkeyi bulmaya alissin, En cok dlkeyi bulan grup kazanir.

¢ Turkler, birbiriyle nasl selamlasir?

¢ Turkler ile hangi milletlerin selamlasmasi birbirine benziyor?

Asagidaki ifadelerin dogru ya da yanls oldugunu X) ile isaretleyin.

Selamlasma Dogru Yanlis
Tibetliler birbirlerine dil ckararak selam verirler.

Fransizlar birbirlerinin burnundan &perler.

Japonlar egilerek selamlasgirlar. X

Fransizlarla Tuglundlllarln selumlusmam birbirine benzer.

Tirkler buyiklerinin ellerini éperler.

Sekil 4. TTK4. Seviye Kiiltiirel Etkinlik, MEB, TTK4. seviye 2019, s. 31’den aynen alinmustir.

Ogrenciler, bu sorularla kendi Kkiiltiirlerindeki durumu tespit edip anlamaya ve sorgulamaya
yonlendirilmektedir. Fakat bu bilgiler toplu bir sekilde tek sayfada gdsterilmemektedir. Ornegin,
Tiirklerde ne gibi durumlarda el 6pmenin gegerli ve makul oldugu bir bilgi kutusu ile ifade edilebilir.
Mesela, biiyiiklerimizin elleri Opiiliir ama 6gretmenimizin eli okulda piiliir mii, ya da tiniversite gibi
herhangi bir kurumda? Burada yakinlik ve gii¢ iligkisinin baglama ve duruma gore nasil
farklilagabilecegi konusuna deginilmemektedir. Ayrica, edimsel olarak selamlasirken farkli dilsel
bi¢imlerin kullanildig1 ve bu bigimlerin duruma ve kisiye gore degistigi bildirilmemektedir. Miras dili
konusani sinirli ortamlarda Tirkgeyle temas etmektedir ve eger farkli toplumsal faaliyetlerde
bulunmuyorsa iletisim i¢in 6nemli ve uygun bilgileri ders kitabi disinda edinememektedir. Ders
kitaplar1 burada kritik bir neme sahiptir, ¢iinkii dogru bilgileri aktarma zorunlulugu vardir. Sayfa 27,
28 ve 29°daki etkinliklerle, 6grencilerin g¢evrelerindeki farkliliklar1 tanimalari ve nitelendirmeleri

saglanmaktadir ama onun disinda herhangi bir edimsel yeti bilgisi agilanmamaktadir.

Tablo 5
Etkinlikler

Etkinlikler
TTK3. SEVIYE DERS KiTABI

Edimsel -

Kiiltiirel -

TTK4. SEVIYE DERS KiTABI

Edimsel -

Kiltiirel 5
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TTKS. SEVIYE DERS KiTABI

Edimsel -

Kiiltiirel -

Bir diger husus ise ii¢ ders kitabinda da “Haydi” seslenme bildiriminin kullanilmis oldugudur. Boylece
ogrenciler etkinlikleri yapmaya yonlendirilmektedir. Bu TTK3. seviye ders kitabinda toplamda 49
defa kullamilmistir. TTK4. seviye ders kitabinda ise toplamda 8 defa kullanilmis, sayfa 22’ deki
ornekte farkli bir durumda ve baglamda kullanimina yer verilmistir. TTKS. seviye ders kitabinda ise 2
defa kullanildig1 gortilmiistiir.

Gortildiigii iizere ders kitaplarinda "Haydi" seslenme bildirimi diizensiz bir sekilde kullanilmistir. Bu
baglamda gozden kagirilan nokta, konusma dilinde "haydi" seslenme bildirimlerinin kimin kime, ne
zaman ve hangi durumda kullanmas1 gerektigine dair bir bilginin sunulmamis olmasidir. Bir 6grenci
Ogretmenine ya da herhangi bir biiyiigiine “Haydi” diyebilir mi? “Haydi” seslenme bildirimi resmi
iletisimde kullanilabilir mi? Hatta burada tonlamayla birlikte “Haydi” seslenme bildirimi farkli
anlamlar tagiyabilmektedir. TTK3. ders kitabinda bu sadece etkinliklerde kullanilmaktadir, fakat
herhangi bir resmiyet ya da kesitdil agisindan bir bilgi aktarilmamustir.

Kullanim siklig1 agisindan bakildiginda, TTK3. seviye ders kitabinda toplamda 49 defa kullanilan
“haydi” seslenme bildirimi, TTK4. seviye ve TTKS. seviye ders kitabina gegince oldukca az
kullanilmigtir. Mevcut diisiislin seviyelerin yiikselmesiyle ilgili olabilecegi tahmin edilistir. Fakat bu
gecisler bu kadar keskin olmamali ve ders kitabinda egitsel bir “Haydi” seslenme bildiriminin
kullanildigr ve muhtemelen ¢alisma ortaminda da “Haydi” seslenme bildirimiyle karsilasabilecegi
bilgileri dahil edilerek seviyeler arasinda gecisler saglanmalidir.

Ayrica genel olarak biitiin etkinlikleri kapsayan bir hususa dikkat ¢ekilmesi gerekmektedir. TTK3.
seviye ders kitabinda sayfa 16°da sesli okunmasi istenilen bir siir etkinligi bulunmaktadir. Ogretmen
biiylik ihtimalle siiri vurgu ve tonlamaya dikkat ederek okuyacaktir, daha sonra da Ggrencilerin
okumasi istenecektir. Fakat bdyle ilerlemeyebilir. Ogretmen 6grencinin siiri dogrudan okumasini
isteyebilir. Bu durumda yanlig, hatali okumada miidahale edilip dogal olarak 6grenci diizeltilecektir.
Bu etkinlik tonlama agisindan yararli ve destekleyici olabilir. Fakat sadece dgretmenin, dgrencisinin
yanlis telaffuzunu diizelterek siiri okumasini istemesi iletisimsel agidan yeterli olmayacaktir.

3.2 Arastirmanmin ikinci amacina iliskin bulgular

S6z edimleri dil kullaniminda iletisimin temel taslarindan biridir ve dilden dile farklilik gosterdigi
arastirmacilar tarafindan ortaya konmustur. Ayrica sdz edimleriyle dilin kiiltiirel ve sosyal baglami
yansitilmaktadir. Hatta s6z edimleriyle dilin gercek hayattaki kullanimi aktarilir. Dilbilgisi kurallari,
kelime bilgisi ve dil yapisi ders kitaplart sayesinde Ogrencilere Ogretilmektedir. Gergek dil
kullaniminin pargasi olan s6z edimleri, 6grencilerin pratik yapmalarini saglamaktadir. Yani temel bilgi
ve kurallar ders kitaplari tarafindan sunulurken, "s6z edimleri" ise gercek iletisim i¢in gerekli olan dil
kullanimin1 6ne ¢ikardigir boylece séz edimlerinin dil egitiminde dnemli bir konuma sahip oldugu
goriilmektedir.

Bulgular baglamina gelindiginde, tespit edilen s6z edimlerinin {i¢ ders kitabinda da Tablo 8’deki gibi
gosterildigi goriilmektedir. Arastirmanin baglaminda tespit edilen s6z edimleri, ya diyaloglarda ya da
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hikdye tarzinda olan metinlerde karsimiza c¢ikmaktadir. Ornegin, sayfa 51 (Mizikgl

pisman?).

Sekil 5. TTK4. Seviye S6z Edimleri, MEB, TTKA4. seviye 2019, s. 51°den aynen alinmigtir.

jopmazlar, Gelin size
bu konuda bir masal

oyunbozanlk

Bir ormanda mutlu hayvanlar yasarms.
Sincaplar, tavsanlar, kuslar, koyunlar...

Hayvanlar birbiridle dostmus.

Bir gtin, ormana bir keci gelmis. Hayvanlarla
arkadas olmus. Ama bir sorun varmis.
Ne zaman arkadaslariyla oynasa mizkalik

Yapyormus:
Osunu kaybettiginde arkadaslarina tos
vuruyormus.

Ayrica:

- Siz kaybettiniz, ben kazandim, deyip onlan
sinirlendiriyormus.

Arkadaslar bu davranslarina sasiryorlarmis.
Birbirlerine: "Keci neden béyle yapiyor?”
digorlarmis.

incap:
- hatasini gstermeliyiz, demis.

MIZIKCI KEGi NEDEN PiSMAN?

Ertesi sabah keci gezintiye cikms.
Ama bir tuhaflk varmss. Kimsecikler yokmus
ortada.

Kegi, "Beni birakip gitmisler.” diye dusinmix

- Giderlerse gitsinler! Ben béyle de
mutlugum, diye minldanmis.

Bir siire sonra tek bagina olmaktan sikilmis.
Yalniz bagina oynamak eglenceli degilmis.

Gunler béyle gecmis. Sonunda 'Mmﬁollgm
ylzinden yalniz kgldlm.' diye distinmds.
Hatasini anlams. Uzintdstnden oglams. O
srada arkadaslari gelmis.

Kegi, onlari gérdugine sevinmis. Hemen 821
dilemis.

- Arkadasligin énemini sizi kaybedi
anladim, demis.

O giinden sonra oyunlarda hi¢ mizkeilik

Once bunu nasil yapacakl
Sonra bir karara varmslar.

Yop H Kabra TONGAR. Maiker Keg
Neden Pisman?dan dizenlenmistir

ke¢i neden

Verilen ornekle birlikte goriildiigii lizere s6z edimleri agikca gdsterilmemektedir. Ayrica soz
edimlerinin farkli baglamlarda degisik anlamlar ifade edebilecegi, meta-edimbilimsel bilgiler

belirtilmemistir.

Kisacasi, kitaplarda sunulan s6z edimleri hem acik¢a ifade edilmemis hem de azdir ve dagilimin

dengesiz bir sekilde oldugu goriilmiistiir. Biitiin s6z edimlerine seviye acisindan bakildiginda ise
Ornegin, “selamlama‘“da TTK3. seviye kitabinda alt1 tane tespit edilmisken, TTK4. seviye ders
kitabinda on bes tane tespit edilmistir. Fakat TTKS. seviye ders kitabinda on tane bulunmaktadir. Bu

durumda “selamlama” s6z edimi ders kitabinda iyi ve yeterli bir sekilde gosterilmemistir ve dengesiz
bir siklikla karsilagilmaktadir. Bu durum biitiin tespit edilen s6z edimlerinde goriilmektedir. Ayrica

giindelik hayatta kritik bir 6neme sahip olan “6ziir dilemek™ ve “sikayette bulunma” gibi s6z

edimlerine toplamda bir defa yer verildigi tespit edilmistir.
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Tiim Ders Kitaplarinin Soz Edimi
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Siklik

Toplamda tespit

TTK3. Ders TTKA4. Ders TTKS5. Ders . .
Kitab1 Kitab1 Kitab1 edflen Sf)Z
edimleri

S6z edimleri

Alay etme 1 - - 1
Aligkanlik ifade etme - 1 - 1
Basarisizlik ifade etme 1 1 - 2
Baskasini Tanitma 5 1 6 12
Begeni ifade etme 2 2 - 4
Belirsizlik ifade etme 1 - - 1
Beklenti ifade etme - 2 1 3

Bilgi alma 3 2 7 12

Bilgi verme 14 9 1 24
Degerlendirme - 1 - 1

Dilek belirtme 2 3 - 5

Dua etme - 1 - 1
Duygu agiklamasi 3 7 2 12
Eminlik ifade etmek 1 - - 1

Emir 50 13 4 67
Goriis bildirme 7 1 1 9

Goriis sorma 27 2 4 33
Hassasiyet bildirme 1 - - 1
Hatirlatmak - - 4 4
Hatirlama - - 1 1
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Hosnutluk belirtme 1 - - 1
Thtimal belirtme - 1 - 1
flgi ifade etme - 1 - 1
fltifat - 1 - 1
Ipucu vermek - - 1 1
Istek 4 1 5 10
Istege cevap - 1 - 1
Itirafta bulunma 1 - - 1
Karasizlik belirtme 1 - 1 2
Kendini Tanitma 4 4 7 15
Kesinlik belirtme 2 4 - 6
Kizginlik belirtme - 1 - 1
Korku belirtme - 2 - 2
Merak belirtme 4 2 - 6
Neden bildirme 1 2 2 5
Onaylama 5 6 1 12
Ogiit verme 1 1 - 2
Olanak belirtme - - 1 1
Oneride bulunma 1 - 2 3
Ongére bildirmek - 1 - 1
Ovme 7 2 3 12
Ozlem ifade etme 1 4 - 5
Oziir dilemek - 1 - 1
Pigsmanlik belirtme - 1 - 1
Reddetme 1 7 2 10
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Ricada bulunma 5 6 - 11
Sabirsizlanmak - 1 - 1
Secenek sunmak - - 1 1
Selamlama 6 15 10 31
Sonug bildirme - 1 - 1
Soru sorma 5 10 25 41
Sart kosmak - - 1 1
Saskinlik ifade etme 1 - - 1
Sikayette bulunma - 1 - 1
Tahmin belirtme 1 - 3 3
Takdir belirtme 1 1 - 2
Taniklik etme - 1 - 1
Tavsiyede bulunma - 1 - 1
Tecrlibe belirtme 1 - - 1
Temennide bulunma - 1 1 2
Tespit belirtme 2 - - 2
Tesekkiir etme 1 3 - 4
Umut vermek - 1 - 1
Veda 5 4 3 12
Yiikiimliiliik belirtme - - 1 1
Yonlendirme 1 - - 1
Zevklerini belirtme - 1 3 4
Zorunluluk belirtme 2 2 - 4

Toplamda ders kitaplarindaki
sOz edimler
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4. SONUC, TARTISMA VE ONERILER

Genel olarak, ii¢ ders kitabina bakildiginda Tiirkge dersleri i¢in yayimlanan ders kitaplarinin edimsel
yeti acisindan ne uygun ne de yeterli oldugu goriilmiistiir. Ayrica Tiirk¢e ders kitaplarinin edimsel yeti
‘pragmatic competence’ agisindan yeterli icerige sahip olmadig: tespit edilmis ve ders kitaplarinda
tespit edilen s6z edimlerinin siklik a¢isindan dengesiz olduguna dair bulgular elde edilmistir. Hatta s6z
edimleri acik bir sekilde ders kitabinda kullamlmamustir. Ustelik, edimsel yetiyi destekleyici
etkinliklere dair herhangi bir 6rnek tespit edilememistir.

Genel edimsel bilgi agisindan TTK ders kitaplarinda belirgin bir bulgu saptanmamis olmasina ragmen,
belirgin bazi noktalar dikkat cekmektedir. Ornegin, TTKS. seviye ders kitabinda sayfa 29’da
Batuhan'm Mia'nin kendi dilinde "Merhaba" diyeceginin ifade edildigi goriilmektedir. Ancak bu
durumda, &grencilere akranlari arasinda "Hallo" veya "Merhaba" demeleri gerektigi gibi, daha
resmi/kurumsal bir ortamda farkl1 bir selamlasma bigimi kullanmanin énemi de anlatilmamustir.

Giin icerisinde saat kagta olursa olsun, kiminle karsilagirsa karsilagsin “Merhaba” ya da “Hallo”
diyebilecegi bilgisi verilmemektedir. Veya “Merhaba” digsinda farkli selamlasma bigimlerinin de
oldugu ile ilgili bilgi sunulmamaktadir. Ornegin biiyiik birine selam verirken “Hallo Frau Griin” ya da
“Merhaba Tomris Hanim” denildiginde daha nazik, kibar ve saygili olundugu bilgisi verilebilir.
Ogrencilere genel selamlagma kurallarimin yaninda farkli durumlar icin nasil ifadeler kullanmalart
gerektigi konusunda da pratik bilgiler sunulabilir.

Bir bagka 6rnek ise TTK4. seviye ders kitabinin 59. ve 60. sayfasinda yer alan okuma etkinligi ve
sayfa 59°da yer alan Kurtis LaFrance’n mektubudur. Daha sonra sayfa 60’da Mustafa Kemal
Atatiirk’iin Kurtis’e cevap mektubu verilmistir. Bu iki okuma etkinligi, edimsel bilgi ac¢isindan nasil
ele alinabilir diye soruldugunda, ”Saym Efendim” (sayfa 59) ile baslanabilir. “Saym” bir hitaptir ve
ayn1 zamanda saygi ifadesi olarak kullanilmaktadir. Bu ifade hem yazi dilinde hem de konugma
dilinde siklikla kullanilan bir yapidir. Etkinlikle ilgili hicbir meta-edimbilimsel bilgi verilmemistir, bu
ylizden “efendim” teriminin farkli durum ve sartlarda insanlara seslenmede kullanilabilecegi bilgisi
Ogrenci tarafindan edinilemeyecektir. Ayrica “Saym Efendim” teriminin ne zaman ve nasil
kullanilacagma dair bilgi de mevcut degildir. Ornegin, bu ifadenin bir devlet kurumuna yazarken
kullanilmasinda bir sorun teskil etmeyecegi bilgisi verilebilir (Polat, 2010, s. 481).

Vellenga (2004), Cohen (2018), Ton Nu ve Murray (2020), Roever (2021) gibi arastirmacilar, ders
kitaplarinda genellikle edimsel bilgilerin ya hi¢ ya da ¢ok az islendigini tespit etmislerdir. Bu tespit,
mevcut verilerle ortiismektedir. Tiirk¢eyi miras dili olarak dgrenen dgrenciler, evde ebeveynlerinin
konugmalarinin ne kadarini deneyimleyebilir veya anlayabilirler? Bu konusmalar gercek hayatta
karsilasacaklari durumlarin tam bir yansimasi midir? Bu nedenle, ders kitaplarina uygun bir sekilde
eklenen bu tiir bilgiler, 6grencilerin gercek yasamla ilgili dil ve iletisim durumlarina daha iyi
hazirlanmalarin1 saglayabilir. Bu baglamda Bardovi-Harlig’in dile getirdigi gibi, otantik &rnekler dil
Ogrenenler icin daha yararli olabilir. Ders kitaplarinda otantik dil 6rneklerine yer verilmesiyle
ogrencilerin dil ve iletisim becerilerini ger¢ek yasamda kullanmalarina yardimer olunur. Bu nedenle,
otantik dil ve ders kitaplari, etkili ve siirdiiriilebilir bir dil 6grenme deneyimi saglamak igin
onemsenmelidir. Ciinkii otantik dil, giinliik yasamda kullanilan gercek dil 6rneklerini igermektedir ve
boylece gergek hayat durumlarina yaklastirmaktadir.

Burada etkinlikler agisindan Backus ve Yagmur’un (2017) calismalarina deginmekte yarar vardir.
Calismada, Tiirk¢e ve Hollandaca iki dilli bireylerin, 6zellikle gii¢c dengesinin 6ne ¢iktig1 senaryolarda,
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yani yiiksek giicte olan birine, drnegin bir dgretmene hitap etme bicimlerinde iletisimde giigliik
yasandigint tespit etmiglerdir. Bu baglamda TTK ders kitabinda kullanilan “Haydi” seslenme
bildirimini hatirlayalim. Ogrenciler gretmenine veya baska bir bilyiigiine ya da is ortaminda “Haydi”
seslenme bildirimini kullanabilmektedir, fakat bu kullanim ister istemez iletisimsel sikintilara yol
acabilmektedir. Bu nedenle ders kitaplarinda bu tiir edimsel detaylara yer vermek faydali olacaktir.

Ayni1 durum siir okuma etkinligi i¢in de gecerlidir. Siir okuma etkinligi sirasinda, Tiirkiye Tiirk¢esinde
“dilek ctimlelerinde sesin tonu ciimlenin sonuna dogru yiikseldigi” bilgisi dgrencilere aktarilarak
iletisim becerilerinin gelistirilmesine katki saglanabilir (Dursunoglu, 2019, s. 176). Elbette burada
seviyeye uygun bilginin sunulmasi énemlidir. Ciinkii Dursunoglu’nun (2019, s. 175) ifade ettigi gibi
“tonlama dile anlam kazandirmaktadir. Ornegin, “Anlastik m1?” ifadesi algak, yiiksek veya alayl tonla
sOylenmesine gore memnuniyetten tehdide kadar cesitli anlamlar” tagiyabilmekte ve bu da iletisimsel
beceriye yansimaktadir. Sozel olarak diizeltme ve ek bilgiler verilmesi gereklidir, ancak bu bilgilerin
ne kadarinin 6grencilerin hafizasinda kalacag belirsizdir. Edimsel yeti agisindan bilgilerin aktarilmasi
dgretmenin inisiyatifine birakilmistir. Ogretmen, edimsel yeti konularini dahil ederse dgrenciler bu
konular hakkinda fikir edinebilir. Bagka tiirlii sadece etkinlik yapilir ve diger konulara yiiz gevrilir
(Ton Nu ve Murray, 2020). Bu sekilde tasarlanmis olan etkinlikler edimsel yeti 0gretimi agisindan
yeterli olmayabilir. Bu ylizden ders kitaplarina Tirkiye Tiirkcesiyle ilgili ve edimsel yetiyi
destekleyecek yonergeler eklenmelidir.

Kitaplardaki etkinliklere resmiyet, kesitdil, nezaket ve uygunluk gibi meta-edimbilimsel faktorler
eklenerek, s6z konusu etkinlikler 6grencilerin gercek hayatla daha yakindan iligkilendirebilecegi
sekilde tasarlanabilir. Sonug¢ olarak, TTK3., TTK4. ve TTKS. seviye ders kitaplariin edimsel yeti
acisindan yeterli ve yararli bilgi igermedigi goriilmektedir. Genel edimsel bilgi (nezaket, uygunluk,
resmiyet, kesitdil) agisindan ise higbir bilgiye yer verilmedigi tespit edilmistir. Ders kitabinda 6rnegin,
bakiniz sekil 6 Ton Nu ve Murray (2020) gibi bir bilgiye yer verilmemistir.

Formality Do you know ...?
The perfect particle is a compound verb form consisting of the auxiliary
‘having’ and the past participle of the verb, e.g. having collected, having
treated.
We can use the perfect participles in a clause of time to talk about an
action that comes before another connected one.
Example:
Having collected all
necessary information, he started writing his report.
We can also use the perfect participle clause to talk about the reason
for the action in the main clause.
Example:
Having treated the
environment irresponsibly, we now have to suffer the effects of climate
change.
Note: We tend not to use participle
clauses so much in speech since they can be rather formal.
(English 11 — Volume 2, p. 9)

Sekil 6. Formality Ornegi, Pragmatic content in EFL textbooks: An investigation into Vietnamese
national teaching materials.” A. T., Ton Nu ve Murray, J., 2020, s. 17°den aynen alinmistir.

Ustdil stiline gelindiginde, tanimlama (description), giris (introduction), talimat (instruction) ve gorev-
iligkisi (task-related) bakimindan her ii¢ ders kitabinda da giris (introduction) ve gorev iligkisine (task
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related) agrilik verilmistir. Bu baglamda Vu’nun (2017) kendi aragtirmasinda ders kitaplarinda tespit
ettigi ve talimat (instruction) olarak siniflandirdigi ¢alisma 6rnek verilebilir “Gegmis Basit Zaman,
geemis hakkinda konusmak i¢in kullanilir. Bu olaylarin ne zaman gergeklestigini biliriz.” (“We use
the Past Simple to talk about the past. We know when these things happened”) (s. 151). Bu gibi ve
buna benzer tespitler iic TTK ders kitabinda da bulunmamigtir. Benzer bulgular Vellenga (2004) ve
tarafindan da dile getirilmistir. Vellenga’ya (2004) gore ders kitaplarinda iistdil bilgisi 6nemli bir
dilbilgisel girdi kaynag1 teskil etmektedir. Bu bilgiler dile 6zgiin bilgilerdir ve dilin nasil kullanildigim
aktarilmaktadir. Bu baglamda Vellenga’nin kendi aragtirmasinda dahil ettigi bir hususun dile
getirilmesi miimkiindiir. Aragtirmaci etkinliklerde kullanilan dilin farkli ciimle tiirlerinin declarative
(bildirimsel ciimle), imperative (emir Kkipi), interrogative (soru cilimlesi) kullanimina dikkat
cekmektedir. Mesela, farkli climle tiirlerini kullanirken dile 6zgii bilgiler gosterilmedigi siirece,
konusurlarin hatali kullanimlarina yol acabilecegini dile getirmektedir. Bundan dolay1 farkli yapilarin
kullanilmasi 6nerilmektedir.

Ozetle, Vellenga’nin (2004) ifade ettigi gibi iistdil bilgilerinin dilsel girdi olarak dgrencilere edimsel
yetkinlik kazandiracagini ve ayn1 zamanda meta-edimsel bilgi saglayacagini ifade eder. Ayrica iistdil
ogrencilere kiiltiirel ve kullanim baglamiyla ilgili zengin dil dis1 bilgiler sunabilir. Bu da doért durumu
da iceren dengeli bir ¢alismanin gerekliligini vurgular.

Instances of pragmatically-oriented tasks Instances of culturally-oriented tasks
Speaking
1. Read the following phrases and 3. Work in groups. Read about
sentences. Write A if it expresses an different customs in
agreement and write D if it expresses a four countries. Then discuss the
disagreement. Add two more questions below.
XPi ions/sent
Different Customs in ...
1 Idon't think that ... .
2. Iagree (that ...). « Thailand: Never touch anyone except a
3 Yes, but ..... child on the head.
4- That's true. + Indonesia: Never point to anything
5 T'guess so. with your foot.
6. Actually, I think ... . « Korea: Don't pass anything to an older
7- person or a
8. superior with only one hand.
+ The USA and Canada: Don’t arrive
A recognizing task early if you are

invited to someone’s home.

(English 10 — Volume 2, p. 10)

1. Does Vietnamese culture follow any of
these customs?

2. Why do you think people have these
customs?

3. What other interesting customs of Viet
Nam of other
countries do you know?

An applying task

(English 10 — Volume 2, p. 37)

Sekil 7. Etkinlikler Ornegi, “Pragmatic content in EFL textbooks: An investigation into Vietnamese
national teaching materials.” A. T., Ton Nu ve Murray, J., 2020, s. 22’den aynen alinmistur.

Vu’nun (2017) ders kitaplarinda tespit ettigi etkinlere ise, drnegin sayfa 154’ ten sekil 8., deki gibi
rastlanmamistir. Edimsel ve kiiltiirel etkinliklere gelince, Ton Nu ve Murray (2020) kiiltiirel etkinlik
olarak kiiltiirel bilginin edimsel yani iletisimsel ¢erceve icerisinde islendigi taktirde kiiltiirel etkinlik
olarak siniflandirilabilecegini ifade etmistir. Bu da analiz edilen mevcut ders kitaplarinda belirgin bir
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sekilde bulunmamaktadir. Ogrencilere sadece Tiirk kiiltiiriiyle ilgili dnemli bilgiler ve buna y&nelik
etkinlikler sunulmus, ancak edimsel yeti agisindan ele alinmamustir.

Dolayisiyla 2017 yilinda yapilan durum analizi sonucu tasarlanan ders kitaplart mevcut durum igin
yeterli goriinse de, edimsel yeti acisindan yeterli olmadigi saptanmistir ve bu baglamda baz1 eklemeler
ve diizeltmeler yapilabilir.

Edimsel yeti agisindan uygun etkinlik, yararli, yardimci bilgilerin ve var olan s6z edimlerinin diizensiz
bir sekilde kullanmldigi goriilmiistiir. Ustelik meta-edimbilimsel bilgi agisindan eksiklikler tespit
edilmistir. Bu metinler ya da {niteler dgrencilere etkinlik sorularmi yanitlamak igin gerekli bilgileri
saglamaktadir ancak edimsel yetiyi destekleyecek bir bilgi icermemektedir.

Bunun disinda tespit edilen s6z edimleri ders kitabinda ortiik bir sekilde dile getirilmektedir fakat
dogrudan uygulamali bir etkinlik bulunmamaktadir. Burada Ton Nu ve Murray’m (2020) ders
kitaplarinda tespit ettikleri bulgular 6rnek olarak gosterilmistir.

Then, the speech acts were highlighted with the next activity.

3. a) Look at the sentences in 2b). Which are: apologies (A), reasons (R), promises
(P)?
b) Complete sentences 1-3 with a), b) or c).
a) I'll ...
b) I have to/hadto ...
c) I'm (really) sorry, (but) | can't/couldn’t ...
1 For apologies we often use ...
2 For reasons we often use ...
3 For promise we often use ...
c) Look again at the the sentences in 2b). Which verb form comes after 'll, can't,

couldn't, have to and had to?

Sekil 8. S6z Edimler Ornegi, “Teaching pragmatics in English as a foreign language at a Vietnamese
university: Teachers’ perceptions, curricular content, and classroom practices.” N. M., Vu, 2017, s.
154¢den aynen alinmastir.

Yani, ders kitabinda var olan s6z edimlerin ne zaman, nerede, ne durumda kullanilacagina dair
herhangi bir bilgi bulunmuyor. Bu nedenle TTK ders kitab1 edimsel yeti acisindan yetersizdir. Boylece
ogrenciler farkli ortamlarda séz edimleri kullanmakta zorlanabilmektedirler. Ogrencinin iletisimde
ihtiyac duyabilecegi bilgiler ders kitaplarinda gosterilmemistir.

S6z edimlerinin sikligt ve g¢esitliligi yetersizdir ve var olan Ornekler farkli baglamlarda
gosterilmemistir. Ornegin, bazi1 s6z edimleri sikga gdze carparken, gercek hayatta baglantili ve siklikla
kullanilan izin isteme gibi s6z edimlerinin kitapta mevcut olmadigi saptanmistir. Bu bulgular, Xin’in
(2021) c¢alismasiyla oOrtiismektedir. S6z edimleri seviyeden seviyeye diizenli bir sekilde
aktarilmamustir; iki seviye arasinda s6z edimleri agisindan diizensizlik gdzlenmektedir.

Kitapta yer alan soz edimleri az sayida ve ortiik bir sekilde ifade edilerek dengesiz bir dagilimla
verilmistir. Tiim s6z edimlerine seviye agisindan bakildiginda, 6rnegin, “selamlama” s6z edimi TTK3.
seviye kitabinda alt1 kez bulunurken, TTK4. seviye kitabinda on bes kez yer almistir. TTKS. seviye
ders kitabinda ise on kez yer almistir. Bu nedenle “selamlama” s6z edimi yeterince iyi bir sekilde
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gosterilmemis ve dengesiz bir sikliga verilmistir. Diger s6z edimlerinde de benzer dengesizlikler
goriilmektedir. Ayrica, giinliik yasam i¢in 6nemli olan “6ziir dileme” ve “sikdyet etme” gibi sz
edimlerine de ¢ok az sayida yer verilmistir.

Ornegin, giinliik hayatta dnemli bir yere sahip olan éziir dileme sdz edimi TTK3. seviye ders kitabinda
hicbir sekilde 6ne ¢ikmamisken, TTK4. seviye ders kitabinda bir defa kullanilmistir. TTKS. seviye
ders kitabina ise hi¢bir sekilde dahil edilmemistir. Bu dengesizligi gidermek i¢in Ak Bagoglu ve Aksu-
Raffard’in (2023, s. 367) ¢alismasindaki istek so6z edimi 6rnegi kullanarak TTK ders kitab1 etkinlikleri
tasarlanabilir.  Ders kitaplarindaki temalarin “kolaydan zora” seklinde verilmesi kurali, s6z
edimlerinin kullanim siklig1 i¢in de gegerli olabilir.

Mevcut ders kitaplarinda Tirk kiltiriyle ilgili ogelerinin ¢ok¢a kullanildigi ve bu baglamda
konularm, etkinliklerin ilerletildigi saptanmistir. Fakat ortama, kisiye ve duruma uygun konusmanin
sadece Tirk kiiltiiriiyle ilgili bilgilerin 6grenilmesiyle miimkiin olmayacagi bilinmelidir. Aym
zamanda o kiiltiire has konugma kurallarinin 6gretilmesi de gerekmektedir.

Ren ve Han (2016), Ton Nu ve Murray’da (2020) ayn1 durumu tespit etmisler ve Mevcut kitaplarla
hedeflenen amaca ulasilamayacagini dile getirmiglerdir. Clinkii 6grenciler, ders kitabina eklenmeyen
bir bilginin nasil ve nerede kullanilacagini bilememektedirler. Incelenen ii¢ TTK ders kitabinin da s6z
edimleri ve edimsel yeti agisindan yetersiz kaldigi ve tekrardan goézden gecirilmesi gerektigi
goriilmektedir. Etkinler acisindan ise farklilagmaya gidilmesi 6nerilmektedir.

Ornegin, Tomris’in Alp’ten yardim isteme s6z ediminde bulundugunda, istenileni ifade
edebilmesi i¢in duruma, baglama uygun ve yakinlik derecesine gore dilsel se¢imlerde bulunmasi
gerekecektir. Bu durumda, ayni s6z ediminin farkli bigimsel yapilarla ifade edilebildiginin de
bilinmesi gerekmektedir. Ayni s6z ediminin degisik bir baglamda kullanildiginda farkli bir anlam
ifade edebildiginin bilinmesi gerekmektedir. Bu sebeple, iletisimde hangi zaman, mekan ve kisiye
kars1 nasil konusulmasi gerektigini anlayarak dogru se¢imler yapabilmek ve bunlar1 uygulayabilmek
onemlidir.

Bu baglamda, Ak Basogul ve Aksu-Raffard’in (2023, s. 367) arastirmasinda sunulan istek s6z edimi
geceklestirme diizeyinden yola ¢ikarak TTK ders kitabi igin etkinlikler tasarlanabilir.

Al dncesi Al A2
“Bir gay liitfen.” > “Bir gay rica ediyorum.” > “Bir ¢ay alayim.”
“Bir ¢ay alabilir miyim? “Bir ¢ay verir misin?

v

Cc1,C2 B1,B2
“Bir ¢ay i¢sek hi¢ de fena olmaz!” < “Ben bir ¢ay alsam iyi olur.”
“Icimiz tisiidii. Sicak bir sevler olsa ne “Cav cok eiizel kokuvor!”

Sekil 9. S6z Edimi Gegeklestirme Diizeyi, “IIl. Uluslararas: Tiirkgenin Yabanci Dil Olarak Ogretimi
Sempozyumu 3 Rd International Teaching Turkish As A Foreing Language Symposium Yabanci Dil
Olarak Tiirkce Konusma Ogretimine Yoénelik Web Tabanl Istek Séz Edimi Gérevleri”, D. Ak
Basoglu ve C. Aksu-Raffard, 2023, s. 367’den aynen alinmustir.
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TTK ders kitaplarinda, s6z edimleri yalnizca diyaloglar ve metinler igeresinde bulunmakta olup,
sayica oldukca simrlidir. Ogrenciler s6z edimlerinin farkli bir ortamda nasil kullanmalar1 gerektigini,
baglamlarda farkliliklar olmayinca nereden bileceklerdir? Zaten 6grenciler, evde maruz kaldiklart dil
nedeniyle zorluklar yasamaktadir. Ustelik ders kitaplarinda farkli senaryolarla karsilagmadiklarinda,
6grencilerin konusma becerilerini nasil gelisebilecegi de soru isaretidir.

TTK ders kitaplari, 6grencilere kendi kiiltlirleri hakkinda bilgi saglamaktadir, ancak dilsel hele ki
edimsel yeti agisindan yetersiz kalmaktadir. Tiirkiye disinda yasayan Tiirk soylular i¢in tasarlanan bu
kitap, ifade edilen ihtiyaglar kapsaminda tasarlanmistir. Boylece, ders kitaplarinda kiiltiirel bilgiler,
yani ‘culturel knowledge’, 6ne ¢ikmaktadir, ancak ayni zamanda iletisim yetenegi gii¢lendirilmek
istenen kisiler arasinda iletisim, arka plana diismektedir.

Bu baglamda, kiiltiirel bilgilerin gilincel hayat bilgisiyle nasil bagdastirilabilecegi sorusu ortaya
konulmalidir. Ornegin, “Ge¢mise Acilan Kap1” adli tema, giincel hayattaki bir durumla nasil
birlestirilip O0grencilere spesifik soz edimlerini farkli durumlar i¢inde ve farkli bi¢imlerde nasil
kullanabilecekleri 6gretilebilir. Mevcut ders kitaplarina, sz edimleri gibi konular1 da igeren “Edimsel
yetiyi nasil dahil ederek daha st seviyeye tasiyabiliriz?” sorusuna yanit aranmalidir. Her ne kadar
TTK ders kitaplarin her birinde “Cevre, Farkliliklar ve Birlikte Yagam” adli bir béliim bulunsa da
kiiltiirel iletisim baglami hakkinda bilgi sunulmamaktadir. Bunun yerine, aile hayati, mizik,
Tiirkiye'deki kiiltiirel miras gibi konularin islendigi gozlemlenmektedir. (Ton Nu ve Murray, 2020).
Bu noktada, yine Ak Basoglu ve Aksu-Raffard’in (2023, s. 370) ¢aligmalarindan bir 6rnek sunulabilir:

D. Bu konusma restoranda garson ve miisteri arasinda geciyor. Konusmayzi sirasiyla uygun
yere koyunuz.

Hemen ilgileniyorum Bakar misiniz? Tabii. Icecek alir misiniz? Bagka bir sey var mi
siparisinizle. efendim?
Buyurun. Hos geldiniz. Hayir, yok. Tesekkurler. Hos bulduk. Bir kiymali Evet, ayran |utfen.
pide ve salata alabilir
miyim?
_________ GARSON S
~y -

Sekil 10. Etkinlik Ornegi, “IIl. Uluslarlaras1 Tiirkgenin Yabanci Dil Olarak Ogretimi Sempozyumu 3
Rd International Teaching Turkish As A Foreing Language Symposium Yabanci Dil Olarak Tiirkge
Konusma Ogretimine Yonelik Web Tabanli istek S6z Edimi Gérevleri”, D. Ak Basoglu ve C. AKsu-
Raffard, 2023, s. 370°den aynen alinmustir.

Bu etkinlik 6rnek alinarak kitapta bulunan mevcut temalara uyarlanabilir. Bu sayede ders kitabindaki
temalar giincel yasam durumlanyla iligkilendirilebilir ve 6grencilere oyunlar araglifiyla 6gretilebilir.

Ayrica oOrtiik bir sekilde kullanilan s6z edimleri, tipki temalar gibi “kolaydan zora, basitten karmagsiga“
ilerletilebilir. Cilinkii tespit edilen s6z edimleri kitaba bigimsiz ve yetersiz bir sekilde dahil edilmistir.
Belirtilen sisteme gore eklemeler yapilabilir. Aksi takdirde bir seviyeden digerine gegcildiginde,
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ornegin vedalasma s6z edimi TTK3. seviyede bes defa, 4. seviyede ise dort ve 5. seviyede li¢ defa
kullanilmasi gibi orantisizliklar olusabilir.

Benzer bulgulardan Limberg’de (2015) bahsetmektedir. Limberg, &grencilerin diyaloglar ve metin
icerisindeki diyaloglar araciligiyla s6z edimleriyle temas ettigini belirtmektedir. Edimsel girdiler
konusma balonlarina ve dil kutularina (language boxes) dahil edilmistir. Ancak bu yontemin edimsel
yeti liretme acisindan etkili olmayabilecegini ifade etmektedir (Limberg, 2015). Ciinkii sadece s6z
edimlerinin nasil {iretildigi ve hangi durumlarda kullandig1r gosterilmekte, derinlemesine Ogretim
saglanmamaktadir. Bu baglamda Limberg (2015), ortiik 6gretim yonteminin uzun vadede basarili
sonuclar vermeyecegini belirtmektedir. Tipki Roever ve Ellis’in (2021) dile getirdigi gibi, dil
kullanicilarinin  gercek yasamda uygun soz edimleri iiretebilmeleri gerekmektedir. Bu amagla,
arastirmacilar dogrudan edimsel bilginin gercek hayatta, 6rnegin e-posta yaziminda faydali oldugunu,
ortiilk edimsel bilginin ise spontane olaylarin dilsel iiretiminde yararli olabilecegini vurgulamistir.
Ancak ayni zamanda, dogrudan ve oOrtiik edimsel bilginin dengesinin saglanmasinin da 6nemli
oldugunu ifade etmislerdir.

Xin (2021), kendi ¢aligmasiyla ilgili bulgulardan yola ¢ikarak, dil 6grenenlerinin ders kitaplarindaki
diyaloglar araciligiyla bazi dilsel ifadeleri 6grenebildiklerini, ancak bu ifadeleri farkli baglamlarda
uygun bir sekilde kullanma becerisini kazanamadiklarini ifade etmektedir. Neden olarak ise gerekli
meta-edimbilimsel bilgilerin eksikligini gostermektedir.

Ren ve Han (2016) tarafindan ifade edildigi gibi, 6grenciler 6grendikleri dilin edimsel degiskenlerine
dikkat etmeli ve bu farkindaligi gelistirmelidir. Bu nedenle ders kitaplari, 6grencilere dilsel gesitlilik
hakkinda bilgi saglamalidir. Ancak mevcut ders kitaplarinda bu hedefe ulagilmadigi sdylenebilir. Ders
kitaplariin etkinlikleri, dilsel envanterin ¢esitliligi ve diizeyi gozetilerek diizenlenebilir.

Kisacasi, arastirma sonuglarina bakildiginda ders kitaplari edimsel yeti agisindan ne yeterli ne de
uygundur. Hatta Bas ve Karadag’in (2019, s. 11; s. 19: s. 45) ifade ettigi gibi, bu kitaplar “kisiler arasi
iletisim becerilerinin kazandirilmasi* amacglanarak tasarlanmistir ve temel dil islevleri Threshold 1990
(Esik Seviyesi) yaklagimiyla belirlenmistir. Ancak goriildiigii tizere Kisiler arasi iletisim becerisi,
kitapta oOrtiilk bir sekilde s6z edimlerinin eklenmesiyle ya da metaedimsel bilgilerin eksikligiyle
kazandirilamaz.

Temel dil islevleri, giinliik yagamda iletisim kurma amaciyla kullanilan dil becerilerini igermektedir.
Bu islevler, dil 6grenenlerin dil araciligiyla temel ihtiyaclarini karsilamalarini saglamaktadir 6rnegin
yol tarifi alma gibi.

Edimsel yeti ise, dilin kullanildig1 belirli iletisimsel durumlari anlama ve uygun sekilde tepki verme
yetenegini ifade etmektedir. Dil 6grenenler, sosyal ve kiiltiirel baglami1 gbz 6niinde bulundurarak dilin
nasil kullanilmasi gerektigini anlamali ve iletisim amacina uygun olarak dil iretebilmelidir. Bu iki
kavram arasindaki iliski, dil 6grenenlerin temel dil islevlerini yerine getirirken ayni1 zamanda edimsel
yetilerini kullanmalarim da igermektedir. Ornegin, dil 6grenen birey aligveris yaparken fiyat sormak,
O6deme yapmak gibi temel dil iglevlerini gerceklestirirken ayn1 zamanda bu islevleri toplumsal baglama
uygun sekilde ve saygili bir bigcimde gerceklestirme edimsel yetisine de sahip olmalidir.

Sonug olarak, edimsel yeti ve kisiler arasi iletisim becerisi birbirini tamamlayici niteliktedir. Iyi bir
edimsel yetiye sahip olmak, gii¢lii bir temel saglar ancak bu yetiyi etkili bir sekilde kullanabilmek i¢in
iyi bir kisiler arasi iletisim becerisine de ihtiyag¢ vardir.



Oneriler

Miras dili konusani agisindan ders kitaplar1 ve genel olarak edimbilim alanindaki eksiklikleri
kapatmak igin ilk olarak bir ihtiyag analizi (needs analysis) yapilabilir. Thtiyaglar belirlendikten sonra
bir pilot ¢calisma hazirlanabilir. Sonrasinda belirlenen diger kosullarla birlikte, pilot ¢alismadan elde
edilen sonuglarla TTK ders kitaplarinin yeniden diizenlenmesine dair fikir aligverisi yapilabilir.

TTK ders kitaplarinin “kolaydan zora, basitten karmasiga, somuttan soyuta dogru* ilerletildigi dile
getirilmisti, bu durumda 5.1.°de verilen O6rnek mevcut seviyelere gore uyarlanabilir. Seviye
yiikseldikge dil envanteri farklilagtirarak etkinlikler yardimiyla bilgileri 06grenciye sunmak
gerekmektedir. Tam burada mevcut temalarin giincel hayatla nasil bagdastirilabilecegi sorusu
onemlidir. Cilinkii 6rnegin, “Cevre, Farkliliklar ve birlikte Yasama” temasiyla, baglangic i¢in bir temel
olusturulabilir ve bu temelden yola ¢ikarak iletigsimsel yetiyi gelistirecek etkinlikler tasarlanabilir.

Bu baglamda Bardovi-Harlig’in (1996) onerisi dogrultusunda oOgrenciler icin otantik dile dayali
materyaller gelistirilebilir. Gergek dil 6rnekleri ile etkili iletisim becerileri kazandirilabilir ve 6rnegin
farklr dil tonlarin1 anlamlarina yardimci olunabilir. Tasarlanan materyallerde sadece otantik bir dil
kullanilmamali, ayn1 zamanda 6grencilere sunulan, alternatif formlarin dagilimi ve sikligi da dikkate
almmalidir. Ders kitaplarini, materyalleri diizenlerken TTK ders kitaplarinin ele aldig: kiiltiirel bilgiler
de dahil edilebilir ve o baglam igerisinde bir sekillendirme yapilabilir. Maksat Tiirkgedeki tiim s6z
edimlerini 6grencilere 6gretmek degil; zaten bu miimkiin de degil. Asil hedef, 6grencilerin hangi
ortamda neyi, nasil konusmasi gerektigini dogru bir sekilde anlamlarini ve bu sayede Tiirk¢eyi etkin
bir bicimde kullanmalarini saglamaktir. Aym zamanda farkli durumlarda dilsel envanteri kullanarak
kendilerini dogru ve etkili bir sekilde ifade edebilmelerine katkida bulunmaktir. Hem Tiirkge hem de
farkli bir dil konusulurken dogru iletisim kurmayir amaglayarak diinya bilgisini genisletmek
hedeflenmektedir. Bu baglamda 6grencilere edimbilimsel farkindaliklarini artirma ve hedef dildeki
etkilesim segenekleri hakkinda bilgi verme firsatlar1 sunulmalidir. Edimbilim egitimi, belirli bir hedef
dilin normlarina siki sikiya bagh kalmaktan ziyade, 6grencilerin hedef dildeki iletisim araglarina ve
uygulamalara aliskin olmalarin1 saglamayr amaglamaktadir. Bu sayede ogrenciler, hedef dilde daha
etkin iletisim kurabilirken kendi kiiltiirel kimliklerini de koruyabilmektedirler (Bardovi-Harlig ve
Taylor, 2003).

Burada unutulmamasi gereken onemli nokta, sunulan orneklerde meta-edimbilimsel bilgilerin eksik
oldugudur. Ancak bu baglamda yapilan deneme calismalariyla Ogrencilere hangi seviyede hangi
bilgilerin verilmesi gerektigi ile ilgili geri bildirim alinabilir. Ciinkii miras dili konusulan ortamda,
yasca biiyiik olup Tirkce dil seviyesi diisiik olan, ancak yas¢a daha kiigiik olup Tiirkge seviyesinin
daha ileri oldugu bireylerin varligi goriilmektedir. Tim bu durumlar, sinavlarla tespit edilebilir ve ders
kitaplar1 bu bulgulara gore sekillendirilebilir.
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