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The aim of this study is to investigate the learning styles and the satisfaction levels of
the distance education students and to analyze the relation between the learning

styles and the satisfaction levels. Survey method that is one of the quantitative
research methods was used in the present study. The participants of the study
included 155 students enrolled online bachelor completion degree programs at
Ataturk University Distance Education Application and Research Centre. “Kolb Learning
Style Inventory Test IlI” was used in order to examine the learning styles of the
distance education students and “Internet-Based Distance Education Student
Satisfaction Scale” was used to examine the satisfaction levels of the distance
education students. Descriptive and inferential statistics were used in the data
analysis. According to the results of this study, the majority of participants have
diverging learning style. The students’ overall level of satisfaction with the programs
about the interactions, the structure of the program and process of it, and the general
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problems was moderate. These satisfaction levels differ according to the programs in

terms of the satisfaction with the structure and the process of the program, and the
satisfaction with the interactions. And it was revealed that, the satisfaction levels of
the distance education students with the program that they study do not differentiate

according to their learning styles.

Uzaktan Egitim Ogrencilerinin Ogrenme Stilleri ve Doyum Diizeylerinin

incelenmesi

Makale Bilgisi

Oz

DOI: 10.14812/cuefd.310022

Bu galismanin amaci, uzaktan egitim 6grencilerinin 6grenme stillerini ve okuduklari
programa yonelik doyum duzeylerini belirleyerek 6grenme stili ve doyum duzeyi

arasindaki iliskiyi incelemektir. Galismada nicel arastirma yontemlerinden tarama
calismasi deseni kullanilmistir. Arastirmanin calisma grubunu Atatiirk Universitesi
Uzaktan Egitim Uygulama ve Arastirma Merkezi'ndeki lisans tamamlama programlarina
kayitli 155 6grenci olusturmaktadir. Arastirmanin amaci kapsaminda o6grencilerin
dgrenme stillerini belirlemek icin “Kolb’un Ogrenme Stilleri Envanteri 11", grencilerin
doyum diizeylerini belirlemek icin ise “internet Temelli Uzaktan Egitimde Ogrenci
Doyum Olgegi” kullanilmistir. Veri analizinde betimsel ve kestirimsel analiz ydntemleri
kullaniimistir. Calismadan elde edilen sonuglara gore ¢alisma grubundaki 6grencilerin
biyiik cogunlugu degistiren 6grenme stiline sahiptir. Ogrencilerin okuduklari

Anahtar Kelimeler:
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programin genel yapi ve isleyisine, etkilesim diizeyine ve yaygin sorunlarina yonelik

doyum dizeylerinin genellikle orta seviyede oldugu, bu diizeyin programin yapi ve
isleyisi ile etkilesim boyutunda programlara gore farklilastigi ortaya ¢ikmistir. Uzaktan
egitim ogrencilerinin 6grenme stillerine gore okuduklari programa iliskin doyum

dizeylerinin ise farklilagsmadigi tespit edilmistir.

*
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Introduction

Nowadays, as a result of both the possibilities provided by technology and the changes about the
education need, a changeover towards the mass education is a matter of subject. In this transition
period, there are distance education applications in the basis of the fulfillment of people’s educational
needs. The distance education allows individuals who differ in many aspects such as education levels,
learning styles, interests, abilities, employment status and the geographical region in which they live, to
band together with the purpose of getting education. From this point of view, it can be considered that
the distance education is integrated with the mass education due to its unifying aspect. In addition to
this, besides from mass education, distance education allows students to receive education at their own
pace, taking on their own learning responsibilities in line with their interests and abilities. And also the
distance education provides the students with the opportunity of accessing to the learning
environments enriched in accordance with different learning styles (Caggins, 1998; Cirik, 2016; Moore &
Kearsley, 2005; Thomson 2010). Thus, distance education enables both “mass education” and
“individualized education”.

Since the learning responsibility belongs to the student in the distance education, students needs
more support than face-to-face students. At this point, it is necessary to take into consideration many
different characteristics of students such as different individual characteristics, their interests, abilities,
intelligence levels, their learning styles and their satisfaction with the education they received (Darren,
2014; Ekici, 2003) in designing support services. Consideration of these characteristics of the students is
quite important in terms of providing a more effective and efficient education (Dag & Geger, 2009; Shaw
& Taylor, 1984). In this context, nowadays it was observed that learning styles come to the forefront in
studies focused on distance education students’ characteristics (Cakiroglu, 2014; Dag & Geger, 2009;
Santo 2006; Speece, 2012).

Learning style is defined by Keefe (1979) as the whole of the cognitive, affective and physiological
indicators of the characteristics of individuals in perceiving, interacting with, and responding to the
learning environment. On the other hand it is defined by Felder (1996) as the methods or the
preferences that the individuals use to learn or remember. Distance education has a flexible nature for
the individualized learning. Thanks to this flexibility, distance education environment can be made as
diverse as possible and also it is made possible for the students to choose an education environment
that is suitable with their learning styles (Akdemir & Koszalka, 2008; Dowdall, 1991). Thus, according to
the previous studies, it is found out that the distance education students have higher success with the
environments that are designed in accordance with the learning styles (Tulbure, 2011; Wang, Wang,
Wang, & Huang, 2006), and also both the institutional performance and the financial gain are increased
(Ekici, 2003).

There are different methods to determine the learning styles of learners based on models. Some of
these models are “Gregorc’s Learning Style Model”, “Myers and Briggs Learning Style Model” and
“Felder and Silverman Learning Style Model”. In the present study Kolb’s (1984) Learning Style Model
was taken as a basis.

Kolb’s (1984) Learning Style Model

According to Kolb (1984), learning includes the activities of the individuals such as feeling, reflecting,
thinking and doing. On the other hand, learning style is the choices of the students that are made to
execute those activities during the process of learning. Kolb’s Learning Style Model was formed by using
the Theory of Experimental Learning as a basis. According to this theory, there are four main
components in the experimental learning that takes place in the scope of education, work and personal
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development (Askar & Akkoyunlu, 1993). These components are Concrete Experience, Reflective
Observation, Abstract Conceptualization, and Active Experimentation.

Concrete Experience: In this learning dimension, individuals improve their problem solving abilities by
relying on their feelings and sensations. For these individuals it is important to achieve real life
experience and to be in the community (Askar & Akkoyunlu, 1993; Kolb, 1985; Peker, 2003).

Reflective Observation: In this learning dimension, individuals canalize their learning processes by
thinking and watching in depth. The abilities of observing and doing deep analysis are important for
these individuals (Askar & Akkoyunlu, 1993; Kolb, 1985).

Abstract Conceptualization: In this learning dimension, the individuals guide their learning process by
thinking in a logical framework. In the dimension in which a scientific approach is generally used in
problem solving, systematicity, planning and logical analysis are important for the individuals (Askar &
Akkoyunlu, 1993; Kolb, 1985).

Active Experimentation: In this learning dimension, the individuals direct their learning process by
practicing. For these individuals, it is important to gain experience and to believe that the experiences
will be beneficial for them. Besides, those are extroverted individuals who have the ability to fascinate
the society (Askar & Akkoyunlu, 1993; Kolb, 1985; Mutlu, 2008).

Kolb took those four basic dimensions and placed them on a vertical and horizontal axis on the
analytical plane. He defined four different learning styles according to the intersections of those learning
dimensions on the analytical plane. According to Kolb, individuals perceive the knowledge by feeling or
thinking and process it by watching or doing. In this aspect, individuals may have four different learning
styles which are converging, diverging, accommodating and assimilating learning styles in respect to the
intersection areas on the analytic plane that they are located on (Askar & Akkoyunlu, 1993; Kolb, 1984).
Kolb’s Learning Styles Model is given in the Figure 1.

Concrete Experience

Accommodating

Active Experimentation Reflective Observation

Abstract
Conceptualization

Figure 1. Kolb’s Learning Styles Model (Joy and Kolb, 2007)

Diverging Learning Style: The individuals having this learning style which is located on the
intersection area of concrete experience and reflecting observation; are careful, patient, aware of their
values, and have the ability to express their thoughts. Those people can examine concrete situations
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from different aspects and organize the relations between the handled concepts in a meaningful way.
On the other hand, they cannot put the thoughts they proposed into practice (Agca, 2006; Askar &
Akkoyunlu, 1993; Kili¢ & Karadeniz, 2004; Kolb, 1984).

Assimilating Learning Style: The individuals having this learning style which is located on the
intersection area of abstract conceptualization and reflecting observation, are focused on the abstract
concepts and ideas, and they are good at abilities such as designing a model, concept developing and
planning (Askar & Akkoyunlu, 1993; Kolb, 1984).

Converging Learning Style: The individuals having this learning style which is located on the
intersection area of abstract conceptualization and active experimentation, are pretty good at problem
solving, decision making, logical analysis, and systematically planning. They especially learn better in the
learning environment where they can practice. Besides, they tend to use the inductive method (Askar &
Akkoyunlu, 1993; Kili¢ & Karadeniz, 2004; Kolb, 1984).

Accommodating Learning Style: The individuals having this learning style which is located on the
intersection area of concrete experience and active experimentation, learn via the experiences and the
feelings that they gained while practicing. These individuals who especially tend to learn by concrete
experiences are pretty successful at affairs such as planning, decision making and executing, and
accommodate to innovations (Askar & Akkoyunlu, 1993; Kolb, 1984).

Student Satisfaction

One of the variable examined in the study is student satisfaction. Student satisfaction is defined as
the students’ pleasure with the different dimensions of the educational service that they receive (Parlak,
2004). In other words, student satisfaction stated as the consistency between the expectations of the
students from the training activities that they have attended and experiences that they faced with (Cam,
2007). In many studies, student satisfaction considered as critical factor in terms of decreasing dropout
rate and getting more success in distance education. For example, Moore (2005) revealed that student
satisfaction, instructor satisfaction, learning efficacy, access effectiveness and cost effectiveness are the
main indicators of the quality. According to Sloan-C (2002) providing satisfaction of the students in
different aspects such as course resources, software, interaction and evaluation in the distance
education are important components for the students to continue their education. So attendance of the
students directly affects the performance levels of the education institutions. Because, the satisfaction
of the students with the education they have received affects their success (Baturay & Yukseltiirk, 2015;
Sahin, 2009).

In order to be able to achieve success, it is inevitable for the distance education institutions to make
continuous assessments and pursue a development policy in the light of those assessments. The
distance education can be evaluated by taking different dimensions such as the performance of the
students and institutional components into consideration. Learning styles (Tulbure, 2011; Dag & Geger,
2009; Wang, Wang, Wang, & Huang, 2006) and student satisfaction (Baturay & Yukseltiirk, 2015; Sahin,
2009) are important factors for distance education.

Nowadays, there are many studies conducted on examining the satisfaction levels of the distance
education students with the program that they study (Darren, 2014; Joo, Lim & Kim, 2011; Karatas &
Ustiindag, 2008; Secreto & Pamulaklakin, 2015). Considering the analyzed studies in the literature, it is
suggested that enabling the satisfaction of the students in the distance education, increases the success
of both the institution and the student (Babadogan, 2000; Baturay & Yukseltiirk, 2015; Ekici, 2003;
Karatas & Ustiindag, 2008; Sloan-C, 2002; Sahin, 2009). This study focused on relation between
satisfaction and learning style that considered as important variable has effect on learning in literature
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(Dowdall, 1991; Secreto & Pamulaklakin, 2015; Tulbure, 2011; Wang, Wang, Wang, & Huang, 2006). For
the distance education institutions, determining the learning styles and satisfaction levels of the
students and revealing out if there is any relation between these two dimensions may allow them to
evaluate themselves, put the necessary applications into practice and take the necessary precautions.
For this reason, it is thought that the results obtained by the examination of these two factors together,
rather than examine them separately, would be a kind of a guide for the practice based applications.

The Aim of the Study

The aim of the study is to examine the relation between the learning styles and the satisfaction
levels by determining the learning styles of the distance education students and the satisfaction levels of
them with the program that they study. For this purpose, the following questions guided to this study:

1. What are the learning styles of the distance education students?
2. What is the satisfaction level of the distance education students with the program that they study?

a. What is the satisfaction level of the distance education students in terms of the structure and the

process of the program?

b. What is the satisfaction level of the distance education students in terms of the interactions in

the program?

c. What is the satisfaction level of the distance education students in terms of the common

problems in the program?
3. Do the satisfaction levels of the distance education students differ according to the program?
Do the satisfaction levels of the distance education students differ according to the learning styles?

Method
Research Method

Survey research design that is one of the quantitative research methods was used in this study. The
survey researches are carried out to determine certain features of groups based on data collected from
large groups (Blylikoztirk, Cakmak, Akgiin, Karadeniz & Demirel, 2008; Fraenkel, Wallen & Hyun, 2012;
Karasar, 2005; McMillan & Schumacher, 2010). In the survey researches, data about many different
features such as attitudes, beliefs, demographical features, views and habits of the inspected group can
be collected (McMillan and Schumacher, 2010). The relation between different features of the group
can be studied in accordance with the data obtained (Fraenkel, Wallen & Hyun, 2012). In the present
study, it was aimed to determine the learning styles of the distance education students and the
satisfaction levels of them with the program that they study, and to examine the relation between the
learning styles and the satisfaction levels. Since study requires data collection and relational analyses on
learning styles and satisfaction, survey research design was used in the present study.

Study Group

The study group consists of 155 students who were registered to online under-graduate degree
completion programs of the Distance Education Application and Research Center at Ataturk University
(ATAUZEM) in 2015-2016 academic years. There are three online under-graduate degree completion
programs in ATAUZEM. These programs and the number of students attending to the programs were
presented in Table 1.
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Table 1.

Bachelor’s Degree Completion Programs in ATAUZEM and the Number of Students
Program f %
Bachelor’s Degree Completion Program in Theology 1.226 56.9
Bachelor’s Degree Completion Program in Nursing 601 27.9
Bachelor’s Degree Completion Program in Midwifery 328 15.2
Total 2.155 100.0

When Table 1. is examined it is seen that there are 1.226 (%56.9), 601 (%27.9), and 328 (%15.2)
students attending to Bachelor's Degree Completion Program in Theology, Bachelor’'s Degree
Completion Program in Nursing, and Bachelor’s Degree Completion Program in Midwifery respectively.
There are 2155 students in total. The study group consists of 155 students from these students who
voluntarily joined to the study. The distribution of the study group according to the program and the
gender of the students was given in the Table 2.

Table 2.
The distribution of the study group according to the program and the gender of the students
Total Female Male
Program f % f % f %
Bachelor’s Degree Completion Program in Nursing 73 471 48 65.8 25 34.2
Bachelor’s Degree Completion Program in Theology 49 316 27 551 22 449
Bachelor’s Degree Completion Program in Midwifery 33 213 33 1000 O 0.0
Total 155 100.0 108 69.7 47 30.3

When the Table 2. is taken into consideration, it is seen that 108 (%69.7) students are female and 47
(%30.3) students are male in total. According to the programs that the students attend, it is seen that 73
(%47.1), 49 (%31.6), and 33 (%21.3) of the students attend to Bachelor’s Degree Completion Program in
Nursing, Bachelor’'s Degree Completion Program in Theology, and Bachelor’'s Degree Completion
Program in Midwifery respectively.

The Structure of the Programs

The programs, the students were enrolled, are Bachelor’s Degree Completion Programs in Theology,
Nursing, and Midwifery handled by ATAUZEM. Synchronous and asynchronous learning activities were
used in courses. In the asynchronous activities, the students were provided with the opportunity to
learn by using the course materials in variety formats. These materials are; weekly individual learning
materials, lecture notes, educational videos, and online resources. On the other hand, in the
synchronous dimension of the education, live online class sessions take place. Evaluation processes
includes an online midterm exam and a face to face final exam. Communication with the students was
carried out via call center, discussion platforms and social media. Information about programs was
presented below.

Bachelor’s Degree Completion Program in Nursing: It is a two-year program introduced to enable the
nurses with associate’s degree to earn the degree of undergraduate. In the program that is carried out
via distance education, the education is provided by the lectures that require technical data, skill and
practice. The practices are carried out in Atatlirk University Research Hospital and the hospitals of the
Ministry of Health. (ATAUZEM 2016).

Bachelor’s Degree Completion Program in Theology: It is a two-year program introduced to enable
the students with associate’s degree who are graduated from the department of theology to earn the

236



Meva BAYRAK vd.— Gukurova Universitesi Egitim Fakiiltesi Dergisi, 46(1), 2017, 231-263

degree of undergraduate. In this program, live online classes are carried out especially for the
presentation of the lectures that require practice (ATAUZEM 2016).

Bachelor’s Degree Completion Program in Midwifery: It is a two-year program introduced to enable
the midwives with associate’s degree to earn the degree of undergraduate (ATAUZEM 2016).

Data Collection Tools

In the study, the data are collected via an electronic form consisted of three sections in general. The
first section of the form is consisted of 6 items that are prepared by the researcher in order to obtain
the demographical information of students participated in the study group. The second section of the
form is consisted of a 12-item inventory intending to determine the learning styles of the students. And
the third section of the study is consisted of a scale with 42 items intending to determine the
satisfaction levels of the students.

In the study, in order to determine the learning styles of the students, an inventory developed by
Kolb (1984) that evaluates the learning styles which are converging, diverging, accommodating and
assimilating is used. The inventory, which was for the first time translated into Turkish, and subjected to
validity and reliability studies by Askar & Akkoyunlu (1993), underwent some changes over time. In the
present study, the version named “Kolb’s Learning Styles Inventory III” which is translated into Turkish
by Gencel (2007) is used. The inventory consists of 12 items. In each item, there are 4 options that
reflect the 4 different learning styles (Concrete Experience, Reflective Observation, Abstract
Conceptualization, and Active Experimentation). The participants are asked to score the options by
giving 4 points to the option reflecting their learning style the most and 1 point to the option that reflect
their learning style the least. As a result of the scoring, the total points for each option vary between 12
and 48. In order to determine the learning styles of the participants, combination scores between -36
and +36 are obtained by doing the calculations of “Abstract Conceptualization - Concrete Experience”
“Active Experimentation - Reflective Observation”. The combination scores were used to determine the
intersection points on the analytical plane developed by Kolb (1984) for the determination of the
learning styles. In this way, the learning styles of the individuals are determined. The reliability
coefficient of the inventory varies between .76 and .84.

In the present study in order to evaluate the satisfaction levels of the students, “Student Satisfaction
Scale on Internet Based Distance Education” developed by Kukul (2011) is used. The scale consists of 42
items clustered into 3 factors. Each one of the items are arranged in a way that the participants can
state their level of agreement for each items from 1 to 5 (1= “Strongly disagree”, 2="Disagree”,
3="Neither agree nor disagree”, 4="Agree”, 5="Strongly agree”). Kukul (2011) conducted a factor
analysis in order to determine the validity of the scale. As a result of the factor analysis, it is seen that 42
items are associated with 3 factors and the factor loadings are above 0.40. It is stated that, the obtained
three factors are able to explain approximately 60 % of total variance. These three factors are entitled as
structure and the process of the program, interactions, and the common problems.

Data Collection Process

“Kolb’s Learning Styles Inventory IlII” and “Student Satisfaction Scale on Internet Based Distance
Education” were arranged as an electronic form, published on Learning Management System which is
used to reach the online activities and data were collected online. Over certain periods, announcements
for the students to fill out the online form were made through the official social media platforms
established by the institution and Learning Management System. The data collection process took 3
weeks.
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Data Analysis

In the study, the data analysis was done considering the relation between the research questions
and the data collection tools. The data analyses conducted for each research questions were presented
in the Table 3.

Table 3.

The Data Analysis Methods Used for the Research Questions
Research Questions Data Analysis
1. What are the learning styles of the distance education Kolb Learning Styles Analysis
students?

2. What is the satisfaction level of the distance education Descriptive Analysis
students with the program that they study?

3. Do the satisfaction levels of the distance education students Inferential Analysis (One-way
differ according to the program that they study? Analysis of Variance)

4. Do the satisfaction levels of the distance education students  Descriptive Analysis / Inferential
differ according to the learning styles? Analysis (Kruskal Wallis H Test)

Kolb (1984) learning styles analysis method was used in the analysis of the learning styles of the
students in the study group (Askar & Akkoyunlu, 1993). Microsoft Office 2013 Excel was used for Kolb
(1984) learning styles analysis. For the other analyses, IBM SPSS Statistics 23.0 is used. Since the data
collection was done electronically, missing or faulty data was not encountered. Computations of
frequency, percentage, mean, and standard deviation and one way analysis of variance were performed
for the quantitative data. Tests for normality and homogeneity which are the assumptions of parametric
tests were performed to the groups before the inferential analysis. In the case that the assumptions
were not met, the analyses were performed with the non-parametric alternatives of these tests. In this
manner, instead of one-way analysis of variance, Kruskal Wallis H Test was performed. In the present
study, the significance level of each and every statistics test was accepted as 0.05.

Findings
In this section, there are findings that are emerged from analysis of the data obtained within the
framework of the research questions. The subtitles were generated in the basis of the research
guestions and presented below.

The Learning Styles of the Distance Education Students

In order to determine the learning styles of the distance education students, “Kolb’s Learning Styles
Inventory” was performed to the students. The data obtained were analyzed and presented in Table 4.

Table 4.
The Learning Styles of the Distance Education Students

The Departments

Bachelor’s Degree

Bachelor’s Degree Bachelor’s Degree .
. . Completion
Completion Program  Completion Program . Total
in Nursing in Theology Program in
Midwifery
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Learning styles f % f % f % f %

Diverging 39 53.4 33 67.3 18 54.5 90 58.1
Accommodating 13 17.8 4 8.2 6 18.2 23 14.8
Assimilating 9 12.3 9 18.4 3 9.1 21 13.5
Converging 12 16.4 3 6.1 6 18.2 21 13.5
Total 73 100.0 49 100.0 33 100.0 155 100.0

According to Table 4. out of 155 students, 90 (58.1%) students are prone to diverging learning style,
23 (14.8%) to accommodating, 21 (13.5%) to assimilating, and 21 (13.5%) are prone to converging
learning style. When the learning styles of the students are examined according to their departments; it
is detected that, out of 73 students of Bachelor’s Degree Completion Program in Nursing, 39 (53.4%)
students are prone to diverging learning style, 13 (17.8%) to accommodating, 9 (12.3%) to assimilating,
and 12 (16.4%) are prone to converging learning style. It was found out that, out of 49 students of
Bachelor’s Degree Completion Program in Theology, 33 (67.3%) students are prone to diverging learning
style, 4 (8.2%) to accommodating, 9 (18.4%) to assimilating, and 3 (6.1%) are prone to converging
learning style. And It is seen that, out of 33 students of Bachelor’'s Degree Completion Program in
Midwifery, 18 (54.5%) students are prone to diverging learning style, 6 (18.2%) to accommodating, 3
(9.1%) to assimilating, and 9 (18.2%) are prone to converging learning style.

Satisfaction Levels of the Distance Education Students with the Program

In order to determine the satisfaction level of the distance education students with the program that
they study, “Student Satisfaction Scale on Internet Based Distance Education” was performed to the
students. The data obtained were analyzed and presented in Table 5.

Table 5.
The Satisfaction Levels of the Distance Education Students with the Program
Satisfaction Level in General

Programs N X SS
Bachelor’s Degree Completion Program in Nursing 73 2.85 .65
Bachelor’s Degree Completion Program in Theology 49 2.99 .61
Bachelor’s Degree Completion Program in Midwifery 33 3.40 .59
Total 155 3.01 .66

*The scorings used in the scale varies between 1 to 5.

When the Table 5. is examined, it was found out that the satisfaction level of the students of
Bachelor’s Degree Completion Program in Nursing is (X=2.85, $5=0.65), the satisfaction level of the
students of Bachelor’s Degree Completion Program in Theology is (X=2.99, $5=0.61), and the satisfaction

level of the students of Bachelor’s Degree Completion Program in Midwifery is (X=3.40, $5=0.59). When
the satisfaction levels of the students are examined without considering the different programs, it is

seen that the satisfaction level of the students is (§=3.01, $5=0.66) in general.

The Satisfaction Levels of the Distance Education Students with the Structure and the Process of
the Program

In order to determine the satisfaction levels of the distance education students with structure and
the process of the program that they study, 16 items in the “Student Satisfaction Scale on Internet
Based Distance Education” were addressed to the students. The data obtained from the scale were
analyzed and presented in Table 6.
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Tablo 6.
The Satisfaction Level of the Distance Education Students with the Structure and the Process of the
Program

Satisfaction Level with the Structure and
the Process

Programs N X SS
Bachelor’s Degree Completion Program in Nursing 73 3.27 .89
Bachelor’s Degree Completion Program in Theology 49 3.41 .74
Bachelor’s Degree Completion Program in Midwifery 33 3.74 .72
Total 155 3.42 .83

When the Table 6. is examined, it was found out that the satisfaction level of the students of
Bachelor’s Degree Completion Program in Nursing with the structure and the process of the program is
(X=3.27, 55=0.89), the satisfaction level of the students of Bachelor’s Degree Completion Program in
Theology with the structure and the process of the program is (X=3.41, 55=0.74), and the satisfaction
level of the students of Bachelor’s Degree Completion Program in Midwifery with the structure and the

process of the program is (X=3.74, $5=0.72). When the satisfaction levels of the students are examined
without considering the program differences, it is seen that the satisfaction level of the students with

the structure and the process of the program is (X=3.42, $5=0.83).
The Satisfaction Levels of the Distance Education Students with the Interactions in the Program

In order to determine the satisfaction levels of the distance education students with the interactions
in the program that they study, 20 items in the “Student Satisfaction Scale on Internet Based Distance
Education” were addressed to the students. The data obtained from the scale were analyzed and
presented in Table 7.

Table 7.
The Satisfaction Levels of the Distance Education Students with the Interactions in the Program

Level of Satisfaction with the
Interactions

Programs N X SS
Bachelor’s Degree Completion Program in Nursing 73 2.52 .93
Bachelor’s Degree Completion Program in Theology 49 2.82 .83
Bachelor’s Degree Completion Program in Midwifery 33 3.32 .87
Total 155 2.78 .93

When the Table 7. is examined, it was found out that the satisfaction level of the students of
Bachelor’s Degree Completion Program in Nursing with the interactions in the program is (§=2.52,
$5=0.93), the satisfaction level of the students of Bachelor’s Degree Completion Program in Theology
with the interactions in the program is (X=2.82, $S=0.83), and the satisfaction level of the students of
Bachelor’s Degree Completion Program in Midwifery with the interactions in the program is (X=3.32,
S$5=0.87). When the satisfaction levels of the students are examined without considering the program
differences, it is seen that the satisfaction level of the students with the interactions in the program is
(X=2.78, 55=0.93).
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The Satisfaction Levels of the Distance Education Students with the Common Problems in the
Program

In order to determine the satisfaction levels of the distance education students with the common
problems in the program that they study, 6 items in the “Student Satisfaction Scale on Internet Based
Distance Education” are addressed to the students. The data obtained from the scale were analyzed and
presented in Table 8.

Table 8.
The Satisfaction Levels of the Distance Education Students with the Common Problems in the Program
Level of Satisfaction with the
Common Problems

Programs N X SS
Bachelor’s Degree Completion Program in Nursing 73 2.84 .96
Bachelor’s Degree Completion Program in Theology 49 2.46 .75
Bachelor’s Degree Completion Program in Midwifery 33 2.72 .79
Total 155 2.70 .88

When the Table 8. is analyzed, it was found out that the satisfaction level of the students of
Bachelor’s Degree Completion Program in Nursing with the common problems in the program is
(X=2.84, $5=0.96), the satisfaction level of the students of Bachelor’s Degree Completion Program in
Theology with the common problems in the program is (X=2.46, $5=0.75), and the satisfaction level of
the students of Bachelor’s Degree Completion Program in Midwifery with the common problems in the
program is (X=2.72, $5=0.79) . When the satisfaction levels of the students are examined without
considering the program differences, it is seen that the satisfaction level of the students with the
common problems in the program is (X=2.70, $5=0.88).

The Difference in the Satisfaction Levels of the Distance Education Students According to the Program

In order to determine if there is any difference between the satisfaction levels of the distance
education students according to the programs that they study, “One-way Variance Analysis” was
performed. Since the data showed normal distribution and each group were homogenous in itself,
ANOVA was preferred. The results of the analysis were presented in Table 9.

Table 9.
The Comparison of the Satisfaction Levels of the Distance Education Students According to the Program

The Groups
— with
Factors Programs N X SS F sd p Significant
Difference
Bachelor’s Degree
g Completion Program in 73 3.27 .89
T Nursing
o 2 Bachelor’s Degree .
[ ] . . " Nursing-
28 Completion Program in 49 341 .74 3.85 2152 .023 .
c 2 Midwifery
> a Theology
ﬁ Bachelor’s Degree
& Completion Program in 33 374 .72
Midwifery
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The Groups
— with
Factors Programs N X SS F sd p Significant
Difference
Bachelor’s Degree
Completion Program in 73 252 .93
" Nursing Midwifery-
.g Bachelor’s Degree Nursing
g Completion Program in 49 2.82 .83 9.329 2.152 .000*
‘S:'J' Theology Midwifery-
- Bachelor’s Degree Theology
Completion Program in 33 332 .87
Midwifery
Bachelor’s Degree
g Completion Program in 73 2.84 .96
K7} Nursing
@ Bachelor’s Degree
% Completion Program in 49 246 .75 2.832 2.152 .062 -
2 Theology
g Bachelor’s Degree
© Completion Program in 33 272 .79
Midwifery
Bachelor.s Degrete Completion 73 285 65 Midwifery-
Program in Nursing .
© Bachelor’s Degree Completion Nursing
) . 49 299 .61 8.623 2.152 .000*
[t Program in Theology Midwifery-
Bachelor’s Degree Completion 33 340 59 Theology

Program in Midwifery
*p<.05

It is seen in Table 9. that the difference between the means of the satisfaction levels of the distance
education students with the structure and the process of the program (F152=3.851, p<.05) and the
difference between the means of the satisfaction levels of the distance education students with the
interactions (F(y,152=9.329, p<.05) are statistically significant. On the other hand, there is no statistically
significant difference between the means of the satisfaction levels of the distance education students
with the common problems (F,155=2.832, p>.05). And also it was found out that, there is a significant
difference between the means of the overall satisfaction levels of the distance education students in
accordance with the program (Fy,15,=8.623, p<.05).

In order to determine the reason of difference between groups, multiple comparison tests were
performed. The variances of the groups are homogeneous but the numbers of the students in the
groups are not equal. For this reason Bonferroni test was used. It is a multiple comparison test that does
not require equality in numbers of the group members and can be used in the case that the variances
are equal. According to the results of the test, it was found out that the difference between the
satisfaction levels of the distance education students with the structure and the process of the program
was arisen from the difference between the Bachelor’s Degree Completion Program in Nursing (X=3.27,
$5=0.89) and the Bachelor’s Degree Completion Program in Midwifery (X=3.74, $5=0.72). The difference
between the satisfaction levels of the distance education students with the interactions is arisen from
the difference of the Bachelor’'s Degree Completion Program in Midwifery (X=3.32, $5=0.87) from
Bachelor’s Degree Completion Program in Nursing (X=2.52, 55=0.93) and Bachelor’s Degree Completion
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Program in Theology (Y=2.52, $5=0.93). And also, the difference between the overall satisfaction levels
of the distance education students with the program is arisen from the difference of the Bachelor’s

Degree Completion Program in Midwifery (§=3.40, $S=0.59) from Bachelor’s Degree Completion

Program in Nursing (X=2.85, $5=0.65) and Bachelor’s Degree Completion Program in Theology (X=2.99,
$S=0.61).

The Satisfaction Levels of the Distance Education Students According to Their Learning Styles
In order to determine the satisfaction levels of the distance education students according to their

learning styles, descriptive analysis was performed. The findings obtained from the analysis were
presented in Table 10.

Table 10.
The Satisfaction Levels of the Distance Education Students According to Their Learning Styles
The Structure Interactions Common Total
and the Problems
Process
Learning Styles N X SS X SS X SS X SS
Diverging 90 3.46 .89 2.82 1.00 2.60 .88 3.03 71
Accommodating 23 3.48 .73 2.69 .81 2.67 .93 2.99 .53
Assimilating 21 3.27 .58 2.75 .69 2.89 .92 2.97 44
Converging 21 3.29 .85 2.74 1.02 2.91 71 2.97 .76

When the Table 10. is examined, it is seen that the satisfaction level of the students that have
diverging learning style, with the structure and the process of the program is (X=3.46, $5=0.89), with the
interactions is (X=2.82, S$=1.00), with the common problems is (X=2.60, $5=0.88), and the overall
satisfaction levels of the students that have diverging learning style, with the program is (X=3.03,
S$S=0.71). The satisfaction level of the students that have accommodating learning style, with the
structure and the process of the program is (X=3.48, $5=0.73), with the interactions is ((X=2.69,
$S=0.81), with the common problems is (§=2.67, $5=0.93), and the overall satisfaction levels of the
students that have accommodating learning style, with the program is (X=2.99, $5=0.53). The
satisfaction level of the students that have assimilating learning style, with the structure and the process
of the program is (i=3.27, S$5=0.58), with the interactions is (Y=2.75, $5=0.69), with the common
problems is (X=2.89, $5=0.92), and the overall satisfaction levels of the students that have assimilating
learning style, with the program is (X=2.97, $5=0.44). The satisfaction level of the students that have
converging learning style, with the structure and the process of the program is (§=3.29, $5=0.85), with
the interactions is (X=2.74, SS=1.02), with the common problems is (X=2.91, $5=0.71), and the overall

satisfaction levels of the students that have converging learning style, with the program is (X=2.97,
$S=0.76).

When Table 10. is examined, it is seen that there were differences between the mean satisfaction
levels of the students according to their learning styles. In order to determine whether these differences
between the means are statistically significant or not, “Kruskal Wallis H Test” was performed. This non-
parametric test was chosen since the variances of the examined groups are not equal. The result of the
analysis were presented in Table 11.
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Tablell.
The Difference between the Satisfaction Levels of the Distance Education Students According to Their
Learning Styles

Factors Learning Styles N Rank H sd p

The Structure and the Process Diverging - 20 79.73
Accommodating 23 83.02 1543 3 672
Assimilating 21 68.07
Converging 21 75.02

Interactions Diverging 90 79.89
Accommodating 23 74.54 216 3 937
Assimilating 21 76.83
Converging 21 74.83
Diverging 90 73.56

Common Problems Accommodating 23 77.24
Assimilating 21 85.62 3.074 3 380
Converging 21 90.26

Total Diverging : 90 79.66
Accommodating 23 77.39 349 3 951
Assimilating 21 74.31
Converging 21 75.24

*p<.05

When the Table 11. is examined, it is seen that, the difference between the means of the overall
satisfaction levels of the distance education students with the program according to their learning styles
(Hz)=-349, p>.05) is not statistically significant. And in a similar manner it is found out that, according to
their learning styles there is no statistically significant difference between; the means of the satisfaction
levels of the distance education students with the structure and the process of the program (H3=1.543,
p>.05), the means of the satisfaction levels of the distance education students with the interactions
(H@z)=-416, p>.05), and the means of the satisfaction levels of the distance education students with the
common problems (H3=3.074, p>.05).

Results and Discussion

In the study, examines satisfaction and learning styles of distance education students, it is found out
that diverging learning style is commonly dominant among the distance education students. In their
study, Akkoyunlu & Askar (1993) determined that the individuals that have diverging learning style are
the individuals from occupation clusters that involve area of social work. In fact, when it is considered
that Theology, Nursing, and Midwifery students who involved in the present study also work in the
social areas, it can be said that similar results with Akkoyunlu & Askar (1993) are obtained in the present
study. Kolb (1984) states that, students having diverging learning style learn better by watching and
feeling, and also they can make connections between the concepts that they are handling by analyzing
concrete situations from different perspectives. The individuals having this learning style prefer to study
individually during their learning activities (Usta, 2008). Also in the applications of the distance
education, the learners have to shoulder most of their learning responsibility (Caggins, 1998; Moore &
Kearsley, 2005). It also can be conceivable that the result could be explained by the students who have
diverging learning style have more tendency to take online course.

One of the indicators of the successes of the distance education programs is also the satisfaction
levels of the students (Sahin & Shelley, 2008). According to the findings obtained in the present study, it
is seen that the satisfaction levels of the students in each dimension; the structure and the process of
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the program, the interactions, and the common problems are in generally moderate levels. According to
this, it can be said that the programs meet the expectations of the students in general or they have low
expectation from program. At this point, a conspicuous result is that the satisfaction levels of the
students of Bachelor’s Degree Completion Program in Midwifery are higher than the satisfaction levels
of the students enrolled in the other programs. This result can be explained with the possibility that the
midwifery program is designed more effectively by considering the needs and the expectations of the
students than the other programs (Sahin & Shelley, 2008).

When the distance education programs were compared in terms of sub dimension of satisfaction, it
is determined that, the structures and the processes of programs, and the interactions are different
between programs. On the other hand, it is determined that there is no such differentiation in the
satisfaction levels of the students with the common problems. Evaluating these results, it can be said
that the differences originating from the own features of the programs have an effect on both the
overall processes of the programs and the level of interactions provided in the programs. Such that, as
the programs differentiate more from each other, the interaction factors and levels changes due to the
structure of the programs (Beldarrain, 2006). On the other hand, it can be considered that, since the
programs are carried out by the same institution, the common problems are reflected similar.

In structure and the process of the program dimension, there are some issues about providing
information on objectives of each courses, course activities, materials and evaluation process. In this
study it is found that students were satisfied about providing information and consistency of process
with previous explanations. In distance education, knowing the objectives of the program affects the
satisfaction levels of the students in a positive way (Eom, Wen & Ashill, 2006). Hence, in the Gagné’s
Nine Events of Instruction, the second step is informing the learners of the objective. Informing the
learners about the objectives at the beginning of an instructional period, allows them to know what
proficiencies they are going to earn during the period and to manage their learning in that direction. It
can be said that, the awareness offered to the students provides motivation and increases the
satisfaction levels of the students.

In the interaction dimension, there is satisfaction with student-student, student-teacher and
student-institution interactions. In this context, the satisfaction level of the students in this dimension
that affects student-student interaction and social presence level, was found high. This indicates the
absence of social presence that may arise from the lack of face to face and verbal communications can
be eliminated to some extent by the communication options such as live online classes and discussion
platforms that are provided by the distance education institutions. As Kim, Kwon & Cho (2011) states
providing communication in the online learning environments is an important factor that affects the
social presence of individuals. In the online learning environments that have no face to face or verbal
communications, the students tend to become passive and as a result of that they lose their control
over learning. However, expressing themselves and sharing opinions via different platforms in such
learning environments provides a sense of belonging, and this increases the level of social presence (Joo,
Lim & Kim, 2011). Considering social presence and satisfaction levels are two variables that affect each
other (So & Brush, 2008; Zhan & Mei, 2013), it can be said that the distance education institutions
should pay attention to creating designs that can increase the social presence levels of the students.

In the dimension of satisfaction related to the common problems, problems relevant to the support
given to the students and program quality were discussed. The results indicated that students showed
low satisfaction from the online support given to them. Since the distance education students do not
have the opportunity to take face to face support, it is important for them to be able to transmit their
complaints and suggestions via call centers or discussion platforms. Hence, Farajollahi & Moenikia
(2010) examined the relation between the success of the students and the quality of support services
provided to the students in their study, and they found out that there is a positive relation between the
provision of good support to the students and the success. Consequently, it can be said that, adequate
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support of the distance education institutions via providing communication options through both call
centers and internet, is an important point in terms of ensuring student satisfaction.

In the study, it was found that satisfaction levels of the students with different learning styles do not
differ in accordance with the distance education program. Similarly, when compared in terms of sub
dimensions of satisfaction, it was found that there was no difference. It was suggested in the literature
that success levels of the students increases in the distance education applications when characteristics
and satisfaction of the students are considered (Dowdall, 1991; Ekici, 2003; Sloan-C, 2002; Tulbure,
2011). When the sub dimensions of satisfaction were examined, it was expected that the dimensions
that could be directly affected by the learning style was the interaction dimension because it was
directly related to the learning process. However, because about 60% of the students in the study group
have diverging learning styles, satisfaction was not differentiated in terms of learning styles. Because
individuals with different learning styles may have different interaction expectations. Hence, those who
have diverging learning style tend to work individually (Usta, 2008). There was also no difference in two
other dimensions of satisfaction (structure and process of the program and the common problems). It
may be arisen from that these dimensions have not direct relation with learning. Because in these
dimensions, overall satisfaction of process comes into prominence.

As conclusion, this study determined that students’ satisfaction of online programs doesn’t differ
according to learning styles. In the interaction dimension, it may be due to the learning style of the
students. The institutional support services as well as the direct teaching processes can affect
satisfaction of the students in distance education. For this reason, it is suggested for distance education
institutions to take into consideration the variables that affect students' satisfaction. In this context, it is
also suggested for researchers to perform similar studies in learning environments designed based on
different learning styles, as well as examining of independent influences and common influences
learning style and satisfaction on learning.
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Tiirkge Siirimui

Girisg

Ginumuzde gerek teknolojinin sundugu imkanlar gerekse egitim ihtiyacina yonelik degisimler
neticesinde kitle egitimine dogru bir gegis s6z konusudur. Bu gegis slirecinde kitle egitim ihtiyaglarinin
karsilanmasi noktasinda temelde uzaktan egitim uygulamalari yer almaktadir. Uzaktan egitim; 6grenim
dizeyleri, 6grenme stilleri, ilgileri, yetenekleri, calisma durumlari ve yasadiklari cografi bolge gibi bircok
acidan birbirinden farkliik gosteren bireylerin egitim amaciyla bir arada toplanmasina olanak
saglamaktadir. Bu acgidan bakildiginda uzaktan egitimin birlestirici yoni nedeniyle kitle egitimi ile
butiinlesmis oldugu dusinulebilmektedir. Bununla birlikte uzaktan egitim, kitle egitiminin yani sira
ogrencilerin ilgi ve yetenekleri dogrultusunda kendi 6grenme sorumluluklarini Ustlenerek kendi
hizlarinda egitim goérmelerini saglamakta ve farkli 6grenme stillerine goére zenginlestirilmis 6grenme
ortamlarina erisim imkani da sunmaktadir (Caggins, 1998; Cirik, 2016; Moore & Kearsley, 2005; Thomson
2010). Dolayisiyla, uzaktan egitim hem kitle egitimi hem de bireysellestirilmis egitimi muimkin
kilmaktadir.

Uzaktan egitim uygulamalarinda 6grenme sorumlulugunun 6grencilerde olmasi 6grencilerin daha
fazla destege ihtiya¢c duymasina sebep olmaktadir. Ogrencilere verilecek desteklerde ise &grencilerin
birbirinden farkli bireysel 6zellikler géstermesi, onlarin ilgileri, yetenekleri, zeka duzeyleri, 6grenme
stilleri ve aldiklar egitime iliskin doyumlari gibi birgok farkli 6zelligin dikkate alinmasi gerekmektedir
(Darren, 2014; Ekici, 2003). Bu o6zelliklerin dikkate alinmasi daha etkili ve verimli bir egitim verilmesi
acisindan oldukga 6nemlidir (Dag & Geger, 2009; Shaw & Taylor, 1984). Bu baglamda farkli 6zelliklere
yogunlasan arastirma ve uygulamalar icerisinde 6grenme stillerinin 6ne ¢iktigi gorilmektedir (Cakiroglu,
2014; Dag & Geger, 2009; Santo 2006; Speece, 2012).

Ogrenme stili, Keefe’e (1979) gére bireylerin dgrenme ortamlarini algilama ve ortamla etkilesime
gecerek tepkide bulunma karakteristiklerinin biligssel, duyussal ve fizyolojik gostergelerinin bitinaddr.
Felder (1996) ise 6grenme stilini bireylerin 6grenme veya hatirlamaya iliskin kullandiklari yollar veya
tercihler olarak goérmektedir. Uzaktan egitim uygulamalarinin bireysellestiriimis 6grenmeye yonelik
esnek bir yapisi vardir. Bu esneklik sayesinde uzaktan egitim ortamlari mimkin oldugu kadar
cesitlendirilebilmekte ve boylece 6grencilerin kendi 6grenme stillerine en uygun tercihlerde bulunmasi
saglanmaktadir (Akdemir & Koszalka, 2008; Dowdall,1991). Nitekim yapilan g¢alismalara gore uzaktan
egitim Ogrencilerinin 6grenme stilleri dikkate alinarak tasarlanan 6grenme ortamlarinda 6grencilerin
daha fazla basari elde ettigi (Tulbure, 2011; Wang, Wang, Wang, & Huang, 2006) ve uzaktan egitim
kurumlarinin hem basarilarinin hem de maddi kazanglarinin arttigi ortaya ¢ikmustir (Ekici, 2003).

Ogrencilerin grenme stillerinin belirlenmesi igin farkli ydntemlere bagvurulmaktadir. Bu kapsamda
“Gregorc’un Ogrenme Stilleri Modeli”, “Myers ve Briggs Ogrenme Tipi Modeli” ve “Felder ve Silverman
Ogrenme Stili Modeli” gibi bircok model gelistirilmistir. Bu calismada da bu modellerden biri olan ve
yaygin olarak kullanilan “Kolb’un (1984) Ogrenme Stili Modeli” temel alinmustir.

Kolb’un &grenme Stili Modeli

Kolb’a (1984) gore 6grenme, bireylerin hissetme, yansitma, disiinme ve yapma gibi etkinliklerini
icermektedir. Ogrenme stili ise dgrenme siirecinde bireylerin bu etkinlikler gergeklestirmek icin yaptigi
tercihlerdir. Kolb’un Ogrenme Stili Modeli Yasantisal Ogrenme Kurami temel alinarak olusturulmustur.
Bu kurama gore egitim, is ve kisisel gelisim temelinde gerceklesen yasantisal 6grenmede dort temel 6ge
yer almaktadir (Askar & Akkoyunlu,1993). Bunlar; Somut Yasanti, Yansiticc Gozlem, Soyut
Kavramsallastirma ve Aktif Yasanti’'dir.
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Somut Yasanti:Bireyler bu 6grenme boyutunda hissederek ve sezgilerine dayali olarak problem
¢6zme becerileri gelistirirler. Bu bireyler igin toplum iginde olmak ve gercek yasam deneyimi elde
etmek 6nemlidir (Askar ve Akkoyunlu,1993; Kolb,1985; Peker,2003).

Yansitici Gézlem: Bireyler bu 6grenme boyutunda derinlemesine diisiinerek ve izleyerek 6grenme
sireglerini yonlendirirler. Bu bireyler icin gozlem ve derinlemesine analiz yapabilme yetenekleri
onemlidir (Askar & Akkoyunlu,1993; Kolb,1985).

Soyut Kavramsallastirma: Bireyler bu 0Ogrenme boyutunda mantiksal bir cerceve igerisinde
dusunerek 6grenme sirecini yonlendirirler. Problem ¢oziimiine genellikle bilimsel olarak yaklasilan bu
boyutta bireyler igin sistematiklik, planlama ve mantiksal ¢6zimleme o6nemlidir (Askar &
Akkoyunlu,1993; Kolb,1985).

Aktif Yasanti: Bireyler bu 6grenme boyutunda uygulama yaparak 6grenme siireglerini yonlendirirler.
Bu bireyler icin deneyim kazanma ve yasayacaklari deneyimin kendileri icin faydal olacagini diisiinmeleri
onemlidir. Ayrica disa doniik ve toplumu etkileyebilme yetenegine sahip bireylerdir (Askar &
Akkoyunlu,1993; Kolb,1985; Mutlu,2008).

Kolb bu dort temel boyutu analitik dizlemde yatay ve dikey eksenlere yerlestirerek bu boyutlarin
kesisimlerinden dort farkli 6grenme stili tanimlamistir. Kolb’a gore bireyler bilgiyi hissederek veya
dusunerek algilar,izleyerek veya yaparak islerler. Buna gore bireyler analitik diizlemde bulunduklari
kesisim alanina gore degistiren, ayristiran, yerlestiren ve 6ziimseyen olarak dort farkli 6grenme stiline
sahip olabilirler (Askar & Akkoyunlu,1993; Kolb,1984). Kolb’un Ogrenme Stilleri Modeli Sekil 1.de
verilmistir.

Somut Yasantilar
(Hissederek)

Yerlegtiren Degistiren

Aktif Yasantilar Yansitici Gozlem

(Yaparak) (izleyerek)

Aynistiran

Soyut Kavramsallastirma

(Dustnerek)

Sekil 1. Kolb’un Ogrenme Stilleri Modeli (Joy & Kolb, 2007)
Degistiren O§renme Stili: Somut yasanti ve yansitici gdzlemin kesistigi alanda bulunan bu 6grenme

stilindeki bireyler; dikkatli, sabirli, degerlerinin farkinda olan ve diistincelerini ortaya koyabilme
ozelliklerine sahipler bireylerdir. Somut durumlari farkli agilardan inceleyebilir ve ele alinan kavramlar
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arasindaki iliskileri anlamli bir sekilde organize edebilirler. Ancak ileri sirdikleri fikirleri uygulamaya
gecirmezler (Agca, 2006; Askar & Akkoyunlu, 1993; Kilig¢ & Karadeniz, 2004; Kolb, 1984).

Oziimseyen Ogrenme Stili:Soyutkavramsallastirmaveyansiticigézleminkesistigialandabulunan  bu
o6grenme stilindeki bireyler; soyut kavram ve fikirler Uzerine odaklanan, model olusturma, kuram
gelistirme ve planlama gibi beceriler yoniinden basarihdirlar (Askar & Akkoyunlu,1993; Kolb, 1984).

Aynistiran Ogrenme Stili: Soyut kavramsallastirma ve aktif yasanti boyutlarinin kesistigi alanda
bulunan bu 6grenme stilindeki bireyler; problem ¢6zme, karar verme, mantiksal analiz ve sistematik
planlama yapma konusunda oldukca basarihdirlar. Ozellikle uygulama yapabilecekleri &grenme
ortamlarinda daha iyi 6grenirler. Ayrica tlimevarim yodntemini kullanmaya egilimlidirler (Askar &
Akkoyunlu, 1993; Kilig & Karadeniz, 2004; Kolb, 1984).

Yerlestiren Ogrenme Stili: Somut yasanti ve aktif yasanti boyutlarinin kesistigi alanda bulunan bu
o6grenme stilindeki bireyler; uygulama yaparak elde ettikleri deneyimleri ve hisleri ile Ogrenirler.
Ozellikle somut yasantilar yoluyla 6grenmeye meyilli olan bu bireyler planlama yapma, karar verme ve
ylriatme, yeniliklere uyum saglama gibi konularda oldukga basarilidirlar (Askar & Akkoyunlu, 1993;
Kolb, 1984).

Ogrenci Doyumu

Calismada ele alinan degiskenlerden biri de 6grenci doyumudur. Ogrenci doyumu, dgrencilerin almis
olduklari egitim hizmetinin farkli boyutlarina iliskin memnuniyetleri olarak tanimlanmaktadir (Parlak,
2004). Bir baska ifadeyle 6grenci doyumu, Ogrencilerin katilmis olduklari egitim faaliyetlerinden
beklentileri ile elde ettikleri arasindaki tutarlilik olarak ifade edilmektedir (Cam, 2007). Ogrenci doyumu
uzaktan egitimde okul birakma oranlarinin dastrilmesi ve basarinin artirilmasi icin oldukga kritik bir
faktor olarak gorilmistir. Ornegin Moore (2005) cevrimici 6grenme ortamlarinin kalite gdstergelerine
iliskin yapmis oldugu ¢alismada 6grenci doyumu, 6gretim elemani doyumu, 6grenme etkililigi, erisim
etkililigi ve maliyet etkililiginin kaliteye yonelik temel gostergeler oldugunu ortaya koymustur. Sloan-C'ye
(2002) gore uzaktan egitim uygulamalarinda o6grencilerin ders kaynaklari, yazilim, etkilesim ve
degerlendirme gibi farkh agilardan doyumlarinin saglanmasi onlarin egitime devam etmesi noktasinda
dnemli bir unsurdur. Ogrencilerin devamhligi ise egitim kurumlarinin basarisini dogrudan etkilemektedir.
Clnki ogrencilerin almis olduklari egitime iliskin doyumlari basarilarini etkilemektedir (Baturay &
Yukseltiirk, 2015; Sahin, 2009).

Uzaktan egitim kurumlarinin basari elde edebilmeleri noktasinda siirekli degerlendirme yapmalari ve
degerlendirme islemleri neticesinde bir gelisim politikasi izlemeleri kaginilmazdir. Uzaktan egitim
uygulamalari gerek 6grenci performansi gerekse kurumsal bilesenler gibi farkh boyutlar ele alinarak
degerlendirilebilmektedir. Ogrenme stilleri (Tulbure, 2011; Dag & Geger, 2009; Wang, Wang, Wang, &
Huang, 2006) ve 6grenci doyumu (Baturay & Yukseltlirk, 2015; Sahin, 2009) faktérleri uzaktan egitimde
6nemli unsurlardir.

Gilnlmizde uzaktan egitim ogrencilerinin okuduklari programa yodnelik doyum diizeylerinin
incelenmesi ve degerlendirilmesine iliskin bircok calisma yapilmistir (Darren, 2014; Joo, Lim & Kim, 2011;
Karatas & Ustiindag, 2008; Secreto & Pamulaklakin, 2015). Alan yazindaki bu calismalara bakildiginda
uzaktan egitim uygulamalarinda 6grenci doyumunun saglanmasinin hem kurum hem de 0Ogrenci
basarisini arttirdigl 6ne siriilmektedir (Babadogan, 2000; Baturay & Yukseltlirk, 2015; Ekici, 2003;
Karatas & Ustiindag, 2008; Sloan-C, 2002; Sahin, 2009). Doyum diizeyinin ortam veya bireye ait
degiskenlerle birlikte incelenmesi doyumun kontroliinlin saglanmasi agisindan énemlidir. Bu ¢alisma
bireye ait degiskenlerden alan yazinda 6grenme etkililigi Gizerinde 6nemli bir etkisi oldugu belirtilen
6grenme stilleri ile (Dowdall,1991; Secreto & Pamulaklakin, 2015; Tulbure, 2011; Wang, Wang, Wang, &
Huang, 2006) doyum arasindaki iliski Gzerine odaklanmistir. Uzaktan egitim kurumlarinin 6grenenlerin
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o6grenme stilleri ile doyumunu ve bu iki boyut arasinda iliski olup olmadigini tespit etmeleri kendilerini
degerlendirmelerini, ihtiyag duyulan uygulamalari hayata gegirmelerini ve gerekli 6nlemleri almalarini
kolaylastirabilir. Bu ylizden uzaktan egitimde bu iki faktorin ayri ayri degil de bir arada incelenmesi ile
elde edilen sonuglarin pratige dayal uygulamalarda yol gosterici nitelikte olacagi diisiiniilmektedir.

Arastirmanin Amaci

Bu arastirmanin amaci, uzaktan egitim 6grencilerinin 6grenme stilleri ve okuduklari programa yénelik
doyum dizeylerini belirleyerek 6grenme stili ve doyum dizeyi arasindaki iliskiyi incelemektir. Bu amag
dogrultusunda asagidaki sorulara cevap aranmistir:

1. Uzaktan egitim 6grencilerinin 6grenme stilleri nedir?
2. Uzaktan egitim 6grencilerinin okuduklari programa yonelik doyumlari ne dizeydedir?
a. Uzaktan egitim oOgrencilerinin okuduklari programin yapi ve isleyisine yonelik doyumlari ne
diizeydedir?
b. Uzaktan egitim 06grencilerinin okuduklari programdaki etkilesime yonelik doyumlari ne
diizeydedir?
c. Uzaktan egitim 6grencilerinin okuduklari programdaki yaygin sorunlara yénelik doyumlari ne
diizeydedir?
3. Uzaktan egitim oOgrencilerinin doyum dizeyleri okuduklari programa gore farkhlik gostermekte
midir?
4. Uzaktan egitim 6grencilerinin doyum dizeyleri 6grenme stillerine gore farkhlik géstermekte midir?

Yontem

Arastirma Yontemi

Bu arastirmada nicel arastirma yontemlerinden tarama arastirmasi deseni kullanilmistir. Tarama
arastirmalari, genis gruplar lzerinde yuritilen ve grubun belirli 6zelliklerini incelemek igin o gruptan
detayli bir sekilde verilerin toplanmasinin esas alindigi arastirmalardir (Buyukoztirk, Cakmak, Akgtn,
Karadeniz & Demirel, 2008; Fraenkel, Wallen & Hyun, 2012; Karasar, 2005; McMillan & Schumacher,
2010). Tarama arastirmalarinda incelenen grubun tutum, inang, demografik 6zellikler, goriis ve aliskanhk
gibi bircok farkli 6zelliklerine iligskin veri toplanabilir (McMillan & Schumacher, 2010). Toplanan veriler
dogrultusunda grubun farkli ézelliklerinin birbiriyle olan iliskisi arastirilabilir (Fraenkel, Wallen & Hyun,
2012). Bu arastirmada da uzaktan egitim 6grencilerinin 6grenme stilleri ve okuduklari programa yonelik
doyum dizeylerinin belirlenmesi ve 6grenme stili ile doyum diizeyi arasindaki iliskinin arastiriimasi
amaglandigi icin tarama arastirmasi deseni kullaniimistir.

Calisma Grubu

Calisma grubunu 2015-2016 egitim dgretim yilinda Atatiirk Universitesi Uzaktan Egitim Uygulama ve
Arastirma Merkezi (ATAUZEM) Lisans Tamamlama Programlarina kayith olan 155 6&grenci
olusturmaktadir. ATAUZEM'de 3 lisans tamamlama programi yiriatilmektedir. Bu programlar ve 6grenci
sayllari Tablo 1.”de sunulmustur.

Tablo 1.

ATAUZEM Lisans Tamamlama Programlari ve Ogrenci Sayilari
Program f %
ilahiyat Lisans Tamamlama 1.226 56.9
Hemesirelik Lisans Tamamlama 601 27.9
Ebelik Lisans Tamamlama 328 15.2
Toplam 2.155 100.0

250



Meva BAYRAK vd.— Gukurova Universitesi Egitim Fakiiltesi Dergisi, 46(1), 2017, 231-263

Tablo 1. incelendiginde ilahiyat Lisans Tamamlama programinda 1.226 (%56.9), Hemsirelik Lisans
Tamamlama programinda 601 (%27.9) ve Ebelik Lisans Tamamlama programinda 328 (%15.2) olmak
lzere toplamda 2.155 6grenci oldugu goriilmektedir. Calisma grubunu bu 6grenciler igerisinden gonilli
olarak ¢alismaya katilan 155 6grenci olusturmaktadir. Calisma grubunun okuduklari program ve cinsiyete
gore dagilimi Tablo 2.’de sunulmustur.

Tablo 2.
Calisma Grubunun Program ve Cinsiyete Gére Dagilimi
Toplam Kadin Erkek
Program f % f % f %
Hemsirelik Lisans Tamamlama 73 47.1 48 65.8 25 34.2
ilahiyat Lisans Tamamlama 49 316 27 55.1 22 44.9
Ebelik Lisans Tamamlama 33 213 33 100.0 0 0.0
Toplam 155 100.0 108 69.7 47 30.3

Tablo 2. incelendiginde, ¢alisma grubundaki 6grencilerin 108 (%69.7) kisinin kadin, 47 (%30.3) kisinin
ise erkek oldugu goriilmektedir. Ogrencilere okuduklar programa gére bakildiginda; 73 (%47.1) kisinin
Hemsirelik Lisans Tamamlama, 49 (%31.6) kisinin ilahiyat Lisans Tamamlama ve 33 (%21.3) kisinin ise
Ebelik Lisans Tamamlama programi 6grencisi oldugu gorilmektedir.

Programlarin Yapisi

Calisma grubunda yer alan 6grencilerin kayith olduklari programlar, ATAUZEM tarafindan
yiritilmekte olan Hemsirelik, ilahiyat ve Ebelik Lisans Tamamlama programlaridir. Bu programlarin
yapisinin genel olarak bilinmesi ¢alismanin anlasilabilirligi agisindan énemlidir. Bu dogrultuda her bir
programin genel yapisina iliskin bilgi asagida sunulmustur.

Hemsirelik Lisans Tamamlama Programi: On lisans derecesine sahip hemsirelerin, lisans diizeyine
ulasabilmeleri icin acilmis 2 yillik bir programdir. Uzaktan egitim yoluyla yiritilen bu programda teknik
bilgi, beceri ve uygulama gerektiren dersler ile egitim saglanmaktadir. Uygulamalar ise Atatirk
Universitesi Arastirma Hastanesinin ilgili birimlerinde ve Saglk Bakanligi Hastanelerinde
gerceklestirilmektedir. Derslerin yiritilmesi sirecinde senkron ve asenkron 6gretim ortamlari
kullanilmaktadir. Egitim asenkron boyutunda 6grencilere farkli formatlarda ders materyalleri ile derse
hazirlanma olanagi sunulmaktadir. Bunlar; haftalik bireysel 6grenme materyali, ders notu, egitsel video
ve online kaynaklardir. Egitimin senkron boyutunda ise canl ders uygulamalari gergeklestirilmektedir.
Programda degerlendirme islemleri ise cevrimici olarak yapilan vize sinavi ve ylz yiize yapilan final sinavi
ile gerceklestiriimektedir. Ogrencilerle cagri merkezi, tartisma platformlari ve sosyal medya topluluklari
aracihigiyla iletisim saglanmaktadir (Atauzem, 2016).

ilahiyat Lisans Tamamlama Programi: On lisans derecesine sahip ilahiyat bélimi mezunu
ogrencilerin, lisans dizeyine ulasabilmeleri icin agilmis 2 yillik bir programdir. Bu programda 6zellikle
uygulama gerektiren derslerin sunumu igin canh ders uygulamalar yiritilmektedir. Bu uygulamalarin
yani sira Ogrencilere farkli formatlarda asenkron ders materyalleri ile derse hazirlanma olanagi
sunulmaktadir. Bunlar; haftalik bireysel 6grenme materyali, ders notu, egitsel video ve online
kaynaklardir. Programda degerlendirme islemleri ise online olarak yapilan vize sinavi ve yiiz yiize yapilan
final sinavi ile gerceklestiriimektedir. Ogrencilerle cagri merkezi, tartisma platformlari ve sosyal medya
topluluklari araciligiyla iletisim saglanmaktadir (Atauzem, 2016).

Ebelik Lisans Tamamlama Programi: On lisans derecesine sahip ebelerin, lisans diizeyine
ulasabilmeleri igin agilmis 2 yillik bir programdir. Bu programda derslerin yiritiilmesi slirecinde senkron
ve asenkron 6gretim ortamlar kullaniimaktadir. Bu dogrultuda o6grencilere farkli formatlarda ders
materyalleri ile derse hazirlanma olanagl sunulmaktadir. Bunlar; haftalik bireysel 6grenme materyali,
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ders notu, egitsel video ve online kaynaklardir. Her hafta tim dersler igin canl ders uygulamalari
senkron sekilde yliritilmektedir. Programda degerlendirme islemleri ise online olarak yapilan vize sinavi
ve ylz yize yapilan final sinavi ile gerceklestiriimektedir. Ogrencilerle cagri merkezi, tartisma
platformlari ve sosyal medya topluluklari araciligiyla iletisim saglanmaktadir (Atauzem, 2016).

Veri Toplama Araglari

Arastirmada genel olarak lg¢ bélimden olusan bir elektronik form ile veri toplanmistir. Bu formun ilk
bolimi ¢alisma grubunda yer alan 6grencilerin demografik bilgilerini elde etmek amaciyla arastirmaci
tarafindan hazirlanan 6 maddeden olusmaktadir. Formun ikinci bolimu; 6grencilerin 6grenme stillerini
belirlemeye yonelik 12 maddeden olusan bir envanterden, lgilinci bolimu ise 6grencilerin doyum
dizeylerini belirmeye yonelik 42 maddelik bir 6lgekten olusmaktadir.

Arastirmada o6grencilerin 6grenme stillerini belirlemek igin Kolb (1984) tarafindan gelistirilen,
degistiren, yerlestiren, dziimseyen ve ayristiran dgrenme stillerini dlgen bir envanter kullanilmistir. ilk
olarak Askar ve Akkoyunlu (1993) tarafindan Tirkceye cevrilerek gecerlik-glvenirlik ¢calismalari yapilan
bu envanter zaman igerisinde bazi degisimlere ugramistir. Bu calismada Gencel (2007) tarafindan
Tiirkgeye cevrilen “Kolb’un Ogrenme Stilleri Envanteri 1lI” adli versiyon kullanilmistir. Envanter 12
maddeden olusmaktadir. Maddelerin her birinde 4 farkh 6grenme stilini yansitan (Somut Yasanti,
Yansitici Gozlem, Somut Kavramsallastirma ve Aktif Yasanti) 4’er segcenek bulunmaktadir. Katihmcilardan
bu 4 secenekten kendi 6grenmelerini en iyi yansitana 4, en az yansitana 1 puan olmak Uzere bir
derecelendirme yapmalari istenmektedir. Yapilan puanlandirma sonrasinda her bir secenege ait toplam
puan 12 ile 48 arasinda degismektedir. Katiimcilarin 6grenme stillerinin belirlenmesi icin “Somut
Kavramsallastirma-Somut Yasanti” ve “Aktif Yasanti- Yansitici Gozlem” islemleri yapilarak -36 ile +36
arasinda degisen birlestirilmis puanlar elde edilmektedir. Birlestirilmis puanlar ise Kolb (1984) tarafindan
0grenme stillerinin belirlenmesine yonelik olarak gelistirilen analitik diizlem {izerindeki kesisim noktasi
tespit edilmesinde kullaniimakta ve boylelikle bireylerin 6grenme stili tespit edilmektedir. Envanterin
guvenirlik katsayilari .76 ile .84 arasinda degismektedir.

Arastirmada 6grencilerin doyumlarini élgmek icin Kukul (2011) tarafindan gelistirilen “internet
Temelli Uzaktan Egitimde Ogrenci Doyum Olgegi” kullanilmistir. Bu 6lcek {i¢ faktdér altinda toplanan 42
maddeden olusmaktadir. Maddelerin her biri katilimcilarin her bir maddeye katilim seviyelerini 1’den 5’e
kadar (1= “Hi¢ Katilmiyorum”, 2= “Katilmiyorum”, 3= “Kararsizim”, 4= “Katiliyorum”, 5= “Tamamen
Katilyorum” ) ifade edebilecekleri sekilde dizenlenmistir. Kukul (2011), vyaptig1 faktor analizi
sonuglarina gére; 42 maddenin 3 faktore dagildigini ve bitiin faktor yiklerinin 0.40'in Gzerinde oldugunu
belirtmistir. Elde edilen bu faktorlerin toplam varyansin yaklasik %60’ini agikladigini tespit etmistir. Bu 3
faktor; programin yapi ve isleyisi, etkilesim ve yaygin sorunlar olarak adlandiriimistir.

Veri Toplama Siireci

Veri toplama siirecinde “Kolb’un Ogrenme Stilleri Envanteri 1lI” ve “internet Temelli Uzaktan
Egitimde Ogrenci Doyum Olgegi” elektronik form olarak diizenlenmis ve 6grencilerin ders kaynaklarina
eristigi Ogretim Yonetim Sistemi iizerinden yayinlanmis, veriler online olarak toplanmistir. Ogrencilerin
formu doldurmalari icin Ogretim Yénetim Sistemi (izerinden ve sosyal medyada kurum tarafindan
kurulan resmi topluluklar Gzerinden belirli periyotlarda duyurular yapilmistir. Veri toplama siireci 3 hafta
sirmastdar.
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Veri Analizi

Calismada arastirma sorularinin ve veri toplama araglarinin iligkisi géz 6nlinde bulundurularak veri
analizi yapilmistir. Bu dogrultuda her bir arastirma sorusuna yapilan analiz islemleri Tablo 3.te
sunulmusgtur.

Tablo 3.

Arastirma Sorularinda Kullanilan Veri Analiz Yontemleri

Arastirma sorulari Veri analizi

1. Uzaktan egitim 6grencilerinin 6grenme stilleri nedir? Kolb 6grenme stilleri analizi

2. Uzaktan egitim ogrencilerinin okuduklari programa yonelik Betimsel analiz
doyumlari ne diizeydedir?

3. Uzaktan egitim 6grencilerinin doyum dizeyleri okuduklari Kestirimsel analiz (Tek YonlU Varyans
programa gore farklilk gostermekte midir? Analizi)

4. Uzaktan egitim o6grencilerinin doyum dizeyleri 6grenme Betimsel analiz/ Kestirimsel analiz
stillerine gore farklilik gostermekte midir? (Kruskal Wallis H Testi)

Galisma grubunda yer alan 6grencilerin 6grenme stilleri analiz edilirken Kolb (1984) 6grenme stilleri
analiz yontemi kullanilmistir (Askar & Akkoyunlu, 1993). Bu analiz islemi yapilirken Microsoft Office 2013
Excel programi kullaniimistir. Diger analiz islemlerinde ise IBM SPPS Istatistic 23.0 programi
kullanilmistir.  Veriler elektronik olarak toplandigi icin herhangi bir eksik veya hatali veriye
rastlanmamistir. Nicel veriler Gzerinde frekans, yilizde, ortalama, standart sapma ve tek yonli varyans
analizi islemleri yapilmistir.Kestirimsel analiz islemleri 6ncesinde gruplara parametrik testlerin
varsayimlari olan normallik ve homojenlik testleri uygulanmistir. Varsayimlarin saglanamamasi
durumunda ise butestlerinparametrikolmayanalternatifleriileanalizlergercgeklestirilmistir. Bu dogrultuda
tek yonli varyans analizinin yerine Kruskal Wallis H testi uygulanmistir. Arastirmada her bir istatistik test
icin anlamlilik duizeyi .05 olarak kabul edilmistir.

Bulgular

Bu bolimde galismanin arastirma sorulari gergevesinde elde edilen verilerin analizi sonucunda ortaya
c¢ikan bulgular yer almaktadir. Alt basliklar arastirma sorulari temel alinarak olusturulmus ve
sunulmustur.

Uzaktan Egitim Ogrencilerinin Ogrenme Stilleri
Uzaktan egitim dgrencilerinin 6grenme stillerinin belirlenmesi amaciyla; dgrencilere “Kolb Ogrenme
Stilleri Envanteri” uygulanmistir. Elde edilen veriler analiz edilerek Tablo 4.’te sunulmustur.

Tablo 4.
Uzaktan Egitim Ogrencilerinin Odrenme Stilleri

Bolimler
Hemsirelik Lisans ilahiyat Lisans Ebelik Lisans
Toplam
Tamamlama Tamamlama Tamamlama
bu
Gpeme x4 %1 s g %
Degistiren 39 53.4 33 67.3 18 54.5 90 58.1
Yerlestiren 13 17.8 4 8.2 6 18.2 23 14.8
Oziimseyen 9 12.3 9 18.4 3 9.1 21 13.5
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Ayristiran 12 16.4 3 6.1 6 18.2 21 13.5

Toplam 73 100.0 49 100.0 33 100.0 155 100.0

Tablo 4.’e gore 155 6grenciden 90 (%58.1) kisi degistiren, 23 (%14.8) kisi yerlestiren, 21 (%13.5) kisi
O6zlimseyen ve 21 (%13.5) kisi de ayristiran 6grenme stiline daha yatkindir. Béliimlere gére 6grencilerin
O6grenme stillerine bakildiginda; 73 Hemsirelik Lisans Tamamlama 06grencisinden 39’unun (%53.4)
degistiren, 13’lnin (%17.8) yerlestiren, 9’unun (%12.3) 6zlimseyen, 12’sinin (16.4) ise ayristiran
dgrenme stiline daha yatkin oldugu gériilmektedir. 49 ilahiyat Lisans Tamamlama 6grencisinden 33’{iniin
(%67.3) degistiren, 4’Gnin (%8.2) yerlestiren, 9’unun (%18.4) 6zimseyen, 3’lnln (%6.1) ise ayristiran
dgrenme stiline daha yatkin oldugu gériilmektedir. 33 ilahiyat Lisans Tamamlama 6grencisinden 18’inin
(%54.5) degistiren, 6’sinin (%18.2) yerlestiren, 3’'tnln (%9.1) 6ziimseyen, 6’sinin (%18.2) ise ayristiran
0grenme stiline daha yatkin oldugu goriilmektedir.

Uzaktan Egitim Ogrencilerinin Okuduklari Programa Yénelik Doyum Diizeyleri

Uzaktan egitim o6grencilerinin okuduklari programa yoénelik doyum dizeylerinin belirlenmesi
amaciyla; &grencilere “internet Temelli Uzaktan Egitimde Ogrenci Doyum Olgegi” uygulanmistir.
Olgekten elde edilen veriler analiz edilerek Tablo 5.’te sunulmustur.

Tablo 5.
Uzaktan Egitim Ogrencilerinin Doyum Diizeyleri

Genel Doyum

Programlar N X SS
Hemsirelik Lisans Tamamlama 73 2.85 .65
ilahiyat Lisans Tamamlama 49 2.99 .61
Ebelik Lisans Tamamlama 33 3.40 .59
Toplam 155 3.01 .66

*QOlgekte kullanilan puanlandirma 1 ile 5 arasindadir.

Tablo 5. incelendiginde; Hemsirelik Lisans Tamamlama programi 6grencilerinin okuduklari programa
yonelik doyum diizeylerinin (X=2.85, S5=0.65) oldugu, ilahiyat Lisans Tamamlama programi
dgrencilerinin okuduklari programa yénelik doyum dizeylerinin (X=2.99, $5=0.61) oldugu ve Ebelik
Lisans Tamamlama programi &grencilerinin okuduklari programa yonelik doyum diizeylerinin (X=3.40,
$5=0.59) oldugu gorilmistir. Ogrencilerin doyum diizeyleri program farki gdézetilmeksizin
incelendiginde ise doyum diizeylerinin (X=3.01, $5=0.66) oldugu gériilmiistir.

Uzaktan Egitim Ogrencilerinin Okuduklari Programin Yapi ve isleyisine Yénelik Doyum Diizeyleri
Uzaktan egitim 6grencilerinin okuduklari programin yapi ve isleyisine yonelik doyum diizeylerini
belirlemek amaciyla 6grencilere “internet Temelli Uzaktan Egitimde Ogrenci Doyum Olcegi” igerisinde

16 madde ydneltilmistir. Olcekten elde edilen veriler analiz edilerek Tablo 6.”da sunulmustur.

Tablo 6.
Uzaktan Egitim Ogrencilerinin Okuduklari Programin Yapi ve isleyisine Yénelik Doyum Diizeyleri

Yapi ve isleyise Yonelik Doyum

Programlar N X SS
Hemsirelik Lisans Tamamlama 73 3.27 .89
ilahiyat Lisans Tamamlama 49 3.41 .74
Ebelik Lisans Tamamlama 33 3.74 72
Toplam 155 3.42 .83
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Tablo 6. incelendiginde; Hemsirelik Lisans Tamamlama programi 6grencilerinin okuduklari programin
yap!i ve isleyisine yonelik doyum diizeylerinin (X=3.27, $5=0.89), ilahiyat Lisans Tamamlama programi
ogrencilerinin okuduklari programin yapi ve isleyisine ynelik doyum diizeylerinin (X=3.41, $5=0.74) ve
Ebelik Lisans Tamamlama programi 6grencilerinin okuduklari programin yapi ve isleyisine yonelik doyum
diizeylerinin (X=3.74, $5=0.72) oldugu gérulmustir. Ogrencilerin okuduklari programin yapi ve isleyisine
yénelik doyum duizeyleri program farki gozetilmeksizin incelendiginde ise doyum diizeylerinin (X=3.42,
$5=0.83) oldugu gorilmistir.

Uzaktan Egitim Ogrencilerinin Okuduklari Programdaki Etkilesime Yénelik Doyum Diizeyleri

Uzaktan egitim 06grencilerinin okuduklari programdaki etkilesime yo6nelik doyum dizeylerini
belirlemek amaciyla 6grencilere “internet Temelli Uzaktan Egitimde Ogrenci Doyum Olgegi” igerisinde
20 madde yoneltilmistir. Olcekten elde edilen veriler analiz edilerek Tablo 7.’de sunulmustur.

Tablo 7.
Uzaktan Egitim Ogrencilerinin Okuduklari Programdaki Etkilesime Yénelik Doyum Diizeyleri
Etkilesime Yonelik Doyum

Programlar N X SS
Hemsirelik Lisans Tamamlama 73 2.52 .93
ilahiyat Lisans Tamamlama 49 2.82 .83
Ebelik Lisans Tamamlama 33 3.32 .87
Toplam 155 2.78 .93

Tablo 7. incelendiginde; Hemsirelik Lisans Tamamlama programi 6grencilerinin  okuduklar
programdaki etkilesime yonelik doyum diizeylerinin (Y=2.52, $5=0.93), ilahiyat Lisans Tamamlama
programi 6grencilerinin okuduklari programdaki etkilesime yénelik doyum dizeylerinin (X=2.82,
$5=0.83) ve Ebelik Lisans Tamamlama programi 6grencilerinin okuduklari programdaki etkilesime yonelik
doyum diizeylerinin (X=3.32, S5=0.87) oldugu gérilmiistiir. Ogrencilerin okuduklari programdaki
etkilesime yonelik doyum diizeyleri program farki gdzetilmeksizin incelendiginde ise doyum diizeylerinin
(X=2.78, S5=0.93) oldugu gorilmistiir.

Uzaktan Egitim Ogrencilerinin Okuduklari Programdaki Yaygin Sorunlara Yénelik Doyum Diizeyleri

Uzaktan egitim 6grencilerinin okuduklar programdaki yaygin sorunlara yénelik doyum diizeylerini

belirlemek amaciyla dgrencilere “internet Temelli Uzaktan Egitimde Ogrenci Doyum Olgegi” igerisinde 6
madde ydneltilmistir. Olcekten elde edilen veriler analiz edilerek Tablo 8.’de sunulmustur.

Tablo 8.
Uzaktan Egitim Ogrencilerinin Okuduklari Programdaki Yaygin Sorunlara Yénelik Doyum Diizeyleri
Yaygin Sorunlara Yonelik Doyum

Programlar N X SS
Hemsirelik Lisans Tamamlama 73 2.84 .96
ilahiyat Lisans Tamamlama 49 2.46 .75
Ebelik Lisans Tamamlama 33 2.72 .79
Toplam 155 2.70 .88

Tablo 8. incelendiginde; Hemsirelik Lisans Tamamlama programi 06grencilerinin okuduklari
programdaki yaygin sorunlara yonelik doyum diizeylerinin (X=2.84, S5=0.96), ilahiyat Lisans Tamamlama

programi 6grencilerinin okuduklar programdaki yaygin sorunlara yénelik doyum diizeylerinin (X=2.46,
$5=0.75) ve Ebelik Lisans Tamamlama programi 6grencilerinin okuduklari programdaki yaygin sorunlara
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yonelik doyum diizeylerinin (X=2.72, $5=0.79) oldugu gérilmustir. Ogrencilerin okuduklari programdaki
yaygin sorunlara yonelik doyum dizeyleri program farki gozetilmeksizin incelendiginde ise doyum

diizeylerinin (X=2.70, $5=0.88) oldugu gorilmustiir.
Uzaktan Egitim Ogrencilerinin Okuduklari Programa Gére Doyum Diizeyleri Arasindaki Farklilik

Uzaktan egitim 6grencilerinin okuduklari boliimlerine gére doyum duzeyleri arasinda farklilik olup
olmadigini tespit etmek amaciyla “Tek Yonlu Varyans Analizi” yapilmistir. Bu testin segilmesinin nedeni
verilerin normal dagilm gostermesi ve gruplarin kendi icinde homojen olmasidir. Yapilan analiz
sonucunda elde edilen veriler Tablo 9.”da sunulmustur.

Tablo 9.
Uzaktan Egitim Ogrencilerinin Béliimlerine Gére Doyum Diizeyleri Arasindaki Farklilik

Anlamli farkin

Faktor Program N X SS F sd A
goraldugu gruplar
Z Hemsirelik Lisans 73 3.27 .89
2 Tamamlama
?>J ilahiyat Lisans 49 3.41 .74 3.851 2.152 .023* Hemsirelik-Ebelik
a Tamamlama
& Ebelik Lisans Tamamlama 33 3.74 .72
Hemsirelik Lisans 73 252 .93
§, Tamamlama Ebelik-Hemsirelik
2 ilahiyat Lisans 49 2.82 .83 9.329 2.152 .000*
b Tamamlama Ebelik-ilahiyat
Ebelik Lisans Tamamlama 33 3.32 .87
Hemsirelik Lisans 73 284 .96
c Tamamlama
%g ilahiyat Lisans 49 246 .75 2.832 2152 .062 -
> 8 Tamamlama
Ebelik Lisans Tamamlama 33 2.72 .79
Hemsirelik Lisans 73 285 .65
£ Tamamlama Ebelik-Hemsirelik
= ilahiyat Lisans 49 299 .61 8.623 2.152 .000*
2 Tamamlama Ebelik-ilahiyat
Ebelik Lisans Tamamlama 33 3.40 .59
*p<.05

Tablo 9. incelendiginde; 6grencilerin okuduklari programa gore programin yapi ve isleyisine yonelik
doyum duzeyleri ortalamalari arasindaki farklihgin (F(;152=3.851, p<.05) ve etkilesime yonelik doyum
diizeyleri ortalamalari arasindaki farkhligin (F(;152=9.329, p<.05) istatistiksel olarak anlamli oldugu
gorulirken; yaygin sorunlara yénelik doyum diizeyleri ortalamalari arasindaki farkliigin (F;5,=2.832,
p>.05) istatistiksel olarak anlamli olmadigi gorilmektedir. Yine Ogrencilerin okuduklari bélime gore
okuduklari programa yoénelik genel doyum diizeyleri ortalamalari arasindaki farkliligin ise (F,15,=8.623,
p<.05) istatistiksel olarak anlamh oldugu goriilmektedir.

Ogrencilerin programlarina gére doyum diizeyleri arasindaki farkliliklarin hangi gruplardan
kaynaklandigini belirlemek amaciyla ¢oklu karsilastirma testi yapilmistir. Incelenen gruplarin
varyanslarinin  homojen olmasi fakat gruplardaki eleman sayilarinin esit olmamasi nedeniyle;
varyanslarin homojen oldugu durumlarda kullanilan ve grup sayilarinin esit olmasini gerektirmeyen ¢oklu
karsilastirma testi olan Bonferroni testi kullaniimistir. Test sonuglarina gére; programin yapi ve isleyisine
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yénelik doyum diizeyleri arasindaki farkliligin Hemsirelik Lisans Tamamlama (X=3.27, $5=0.89) ve Ebelik
Lisans Tamamlama (X=3.74, $5=0.72) programlari arasindaki farktan kaynaklandigi tespit edilmistir.
Etkilesime y6nelik doyum diizeyleri arasindaki farkliigin ise Ebelik Lisans Tamamlama (X=3.32, $5=0.87)
programinin Hemsirelik Lisans Tamamlama (Y=2.52, §5=0.93) ve ilahiyat Lisans Tamamlama (Y=2.82,
S$S=0.83) programlari ile olan farklihgindan kaynaklandigi tespit edilmistir. Yine genel doyum dizeyine

yonelik farkliigin da Ebelik Lisans Tamamlama (X=3.40, $5=0.59) programinin Hemsirelik Lisans

Tamamlama (X=2.85, $5=0.65) ve ilahiyat Lisans Tamamlama (X=2.99, $5=0.61) programlari ile olan
farkliligindan kaynaklandigi tespit edilmistir.

Uzaktan Egitim Ogrencilerinin Ogrenme Stillerine Gore Doyum Diizeyleri
Uzaktan egitim o6grencilerinin 6grenme stillerine gore okuduklari programa yoénelik doyum

diizeylerini belirlemek icin betimsel analiz yapiimistir. Analiz sonucunda elde edilen bulgular Tablo 10.’da
sunulmustur.

Tablo 10.
Uzaktan Egitim Ogrencilerinin O§renme Stillerine Gére Doyum Diizeyleri
Yapi ve isleyis Etkilesim Yaygin sorunlar Toplam

Ogrenme Stili N X SS X SS X SS X SS
Degistiren 90 3.46 .89 2.82 1.00 2.60 .88 3.03 71
Yerlestiren 23 3.48 .73 2.69 .81 2.67 .93 299 53
f)zUmseyen 21 3.27 .58 2.75 .69 2.89 .92 2.97 44
Ayristiran 21 3.29 .85 2.74 1.02 2.91 71 297 .76

Tablo 10. incelendiginde; degistiren 6grenme stiline sahip 6grencilerin okuduklari programin yapi ve
isleyisine yonelik doyum diizeylerinin (X=3.46, $5=0.89), etkilesime y6nelik doyum diizeylerinin (X=2.82,
$S=1.00), yaygin sorunlara yonelik doyum dizeylerinin (Y=2.60, S$5=0.88) ve genel olarak programa
yonelik doyum diizeylerinin (X=3.03, $5=0.71) oldugu gérilmustir. Yerlestiren 6grenme stiline sahip
ogrencilerin okuduklari programin yapi ve isleyisine yonelik doyum dizeylerinin (Y=3.48, $5=0.73),
etkilesime yonelik doyum dizeylerinin (Y=2.69, $S=0.81), yaygin sorunlara yénelik doyum dizeylerinin
(X=2.67, $5=0.93) ve genel olarak programa yénelik doyum diizeylerinin (X=2.99, S5=0.53) oldugu
gorilmistir. Oziimseyen 6grenme stiline sahip 6grencilerin okuduklar programin yapi ve isleyisine
yonelik doyum diizeylerinin (X=3.27, S5=0.58), etkilesime yonelik doyum dizeylerinin (X=2.75,
$5=0.69), yaygin sorunlara yonelik doyum dizeylerinin (Y=2.89, §5=0.92) ve genel olarak programa
yonelik doyum dizeylerinin (X=2.97, $5=0.44) oldugu gorilmiistiir. Ayristiran 6grenme stiline sahip
ogrencilerin okuduklari programin yapi ve isleyisine yonelik doyum dizeylerinin (Y=3.29, $5=0.85),
etkilesime yonelik doyum diizeylerinin (X=2.74, S5=1.02), yaygin sorunlara yénelik doyum diizeylerinin
(X=2.91, $5=0.71) ve genel olarak programa yénelik doyum diizeylerinin (X=2.97, $5=0.76) oldugu
gorilmustir.

Tablo 10. incelendiginde; 6grencilerin 6grenme stillerine gére doyum diizeyleri ortalamalari arasinda
farklihklar oldugu gorilmuistir. Ortalamalar arasindaki bu farklihgin istatistiksel olarak anlaml olup
olmadigini test etmek amaciyla “Kruskal Wallis H Testi” yapilmistir. Nonparametrik olan bu testin
secilmesinin incelenen gruplarin varyanslarinin homojen olmamasidir. Yapilan analiz sonucunda elde
edilen veriler Tablo 11.”de sunulmustur.
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Tablo 11.
Uzaktan Egitim Ogrencilerinin Ogrenme Stillerine Gére Doyum Diizeyleri Arasindaki Farkliik
Faktor Ogrenme Stili N Sira Ort. H sd p
Yapi ve [sleyis Degistiren 90 79.73
\.(.erle§tiren 23 83.02 1543 3 672
Ozimseyen 21 68.07
Ayristiran 21 75.02
Etkilesim De§i§ti'ren 90 79.89
Yerlestlren 23 74.54 216 3 937
Ozimseyen 21 76.83
Ayristiran 21 74.83
Degistiren 90 73.56
Yaygin Sorunlar Yerlestiren 23 77.24
Oziimseyen 21 85.62 3.074 3 380
Ayristiran 21 90.26
Toplam Degisti'ren 90 79.66
\'(.erlestlren 23 77.39 349 3 951
Oziimseyen 21 74.31
Ayristiran 21 75.24
*p<.05

Tablo 11. incelendiginde; 6grencilerin 6grenme stillerine gére okuduklari programa yoénelik genel
doyum dizeyleri ortalamalari arasindaki farkliigin (Hg=.349, p>.05) istatistiksel olarak anlamli olmadig
goriilmektedir. Olgegin boyutlarina bakildiginda ise 6grencilerin 6grenme stillerine gére okuduklar
programin; yapi ve isleyisine yonelik doyum dizeyleri ortalamalari arasindaki farkliigin (H;=1.543,
p>.05), etkilesime yonelik doyum diizeyleri ortalamalari arasindaki farkliligin (H)=.416, p>.05) ve yaygin
sorunlara yonelik doyum diizeyleri ortalamalari arasindaki farklihgin da (H;3=3.074, p>.05) istatistiksel
olarak anlamli olmadigi goriilmektedir.

Sonug ve Tartisma

Uzaktan egitim 6grencilerinin 6grenme stilleri ve doyum dizeylerini inceleyen bu calismada uzaktan
egitim  6grencilerinin  ¢ogunlukla “degistiren” 06grenme stiline sahip oldugu gorulmdistur.
AkkoyunluveAskar(1993) yapmis olduklari galismada degistiren 6grenme stilindeki bireylerin sosyal
calisma alanlarini iceren meslek gruplarindan bireyler olduklarini tespit etmislerdir. Nitekim bu
calismada yer alan hemsirelik, ilahiyat ve ebelik béliimlerindeki 6grencilerin de sosyal alanlarda calistigl
disunulerek benzer sonuglara ulasildigi soéylenebilir. Kolb (1984) degistiren 6grenme stiline sahip
ogrencilerin izleyerek ve hissederek daha iyi 6grendikleri, somut durumlari farkh acilardan inceleyerek
ele aldiklari kavramlar arasinda iliski kurabildiklerini ifade etmektedir. Bu 6grenme stiline sahip bireyler
6grenme etkinliklerinde bireysel calismayi tercih etmektedirler (Usta, 2008). Uzaktan egitim
uygulamalarinda da 6grenenlerin kendi 6grenme sorumluluklarinin blyik bir kismini Gstlenmeleri s6z
konusudur (Caggins, 1998; Moore & Kearsley, 2005). Calismadan elde edilen sonug bir baska agidan
degerlendirildiginde degistiren 6grenme stiline sahip 6grencilerin uzaktan egitimi daha fazla tercih
etme egiliminde olduklari diistinilebilir.

Uzaktan egitim programlarinin basarili olup olmadiginin gostergelerinden biri de 6grencilerin
doyum duzeyleridir (Sahin & Shelley, 2008). Bu calismadan elde edilen bulgulara gére doyumun alt
boyutlarinda programin genel yapi ve isleyisine yonelik, etkilesime yonelik ve yaygin sorunlara yénelik
doyum dizeylerinin genellikle orta seviyede oldugu goriilmektedir. Buna gbére programlarin genel olarak
o6grenci beklentilerini karsiladigl sodylenebilecegi gibi 06grencilerin okuduklari programa iliskin
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beklentilerinin distk oldugu da diisinilebilir. Bu noktada dikkat ¢eken sonug 6zellikle Ebelik Lisans
Tamamlama programi égrencilerinin doyum duzeylerinin diger program 6grencilerinden daha yiiksek
olmasidir. Bu sonug ilgili programin diger programlara goére daha iyi tasarlanmis olabilecegi seklinde
yorumlanabilir. Yine 6grencilerin beklentileri arasindaki muhtemel farkliliklardan da kaynaklanabilir.

Calisma grubundaki 6grencilerin doyum diizeylerinin alt boyutlari programa gore karsilastirildiginda
programlarinin yapi ve isleyisine ve etkilesime yonelik doyum dizeylerinin program bazinda farklilastigi,
yaygin sorunlara iliskin doyum dizeyinin ise program bazinda farklilasmadigi gorilmustir. Bu durum
degerlendirilecek olursa programlarin kendi 6zelliklerinden kaynaklanan farkliliklarin genel isleyise ve
programda saglanan etkilesim diizeyine etki ettigi sdylenebilir. Oyle ki programlar farkllastikca
programin yapisindan dolayi etkilesim faktorleri ve diizeyleri de degismektedir (Beldarrain, 2006). Diger
taraftan programlarin ayni kurum tarafindan yiritilmesi nedeniyle yaygin problemlerin her programa
benzer diizeyde yansidigi diisiinilebilir.

Calisma kapsaminda ele alinan programin yapi ve isleyisine yonelik boyutta, programda yer alan her
bir dersin amaclarinin ifade edilmesinden ders icinde ve disinda yapilacak etkinlikler, kullanilacak
materyaller ve degerlendirmeye kadar siireg icerisindeki bircok bilesen yer almistir. Calisma sonucunda
ogrencilerin 6zellikle ders amaglarinin belirtiimesi ve siirecin bu amaglar dogrultusunda tutarh bir sekilde
ilerlemesine yonelik doyum diizeylerinin oldukga yiiksek oldugu tespit edilmistir. Uzaktan egitimde
programin amaglarinin bilinmesi 6grencilerin doyum duzeylerini olumlu yonde etkilemektedir (Eom,
Wen & Ashill, 2006). Nitekim Gagné’nin (1985) 6gretimin dokuz asamasinin ilk basamagi hedeften
haberdar etmedir. Bir 6gretim siirecinin basinda 6grenenlerin hedeften haberdar edilmesi, onlari slreg
icerisinde hangi yeterlilikleri kazanacaklarini bilmeleri ve bu dogrultuda calismalarini yonlendirmelerini
saglamaktadir. Ogrencilere saglanan bu farkindaligin ise motivasyon saglayarak onlarin doyum
dizeylerini arttirdigi seklinde yorumlanabilir.

Calisma kapsamindaki etkilesim boyutunda ise 6grenci-6grenci, 6grenci-6gretmen ve 6grenci-kurum
arasindaki etkilesim ele alinmistir. Bu kapsamda 6grencilerin 6zellikle 6grenci-6grenci etkilesimini ve
sosyal bulunusluk dlzeylerini etkileyebilecek unsurlari iceren bu boyutta doyum diizeyinin yilksek
oldugu tespit edilmistir. Bu durum, uzaktan egitimdeki ylz ylze iletisim eksikliginden kaynaklanabilecek
olan sosyal bulunusluk konusundaki eksikligin, uzaktan egitim kurumlari tarafindan sunulan canli sinif ve
tartisma platformlari gibi iletisim secenekleriyle bir dereceye kadar giderilebildigine isaret etmektedir.
Nitekim Kim, Kwon & Cho (2011)’e gore online 6grenme ortamlarinda etkilesimin saglanmasi bireylerin
sosyal bulunusluklarini etkileyen 6nemli bir faktordir. Yiz ylze ve sozli iletisimin olmadigi online
o6grenme ortamlarinda 6grenciler pasif olma egilimi gosterebilecek ve sonugta 6grenme kontrollerini
kaybedebileceklerdir. Ancak bireylerin bu tur 6grenme ortamlarinda farkli platformlar araciligiyla
o6grenme toplulugu igerisinde kendilerini ifade etmeleri ve fikir paylasiminda bulunmalari aidiyet hissi
saglamakta bu durum ise sosyal bulunusluk diizeylerini artirmaktadir (Joo, Lim & Kim, 2011). Sosyal
bulunusluk ve doyumun birbirini etkileyen iki degisken oldugu (So & Brush, 2008; Zhan & Mei, 2013) go6z
onilinde bulundurulacak olursa uzaktan egitim kurumlarinin 6grencilerin sosyal bulunusluk dazeylerini
artiracak tasarimlar yapmaya 6zen gostermeleri gerektigi distnalebilir.

Calismada ele alinan yaygin sorunlara yoénelik boyutta 6grencilere verilen destek ve program
niteligine iliskin sorunlara yer verilmistir. Calisma sonucunda 6grencilerin kendilerine verilen online
desteklere yonelik doyum dizeylerinin disik oldugu gortlmistir. Uzaktan egitim 6grencileri 6rgilin
egitimde oldugu gibi ylz yluze destek alamadiklari icin dilek ve sikayetlerini ¢agri merkezleri ya da
tartisma platformlari Gzerinden duyurabilmektedirler. Dolayisiyla uzaktan egitim 6grencilerine verilen
destek hizmetleri olduk¢a oOnemlidir. Nitekim Farajollahi ve Moenikia, (2010), uzaktan egitimde
ogrencilere verilen destek servislerinin niteligi ve 6grencilerin basarilari arasindaki iliskiyi incelendikleri
calismada; 6grencilere iyi destek servisinin saglanmasi ile basari arasinda pozitif bir iliski oldugunu tespit
etmislerdir.  Dolayisiyla uzaktan egitim merkezlerinin hem ¢agri merkezleri hem de internet Gizerinden
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iletisim secenekleri sunarak 6grencileri yeterince desteklemelerinin 6grenci doyumunun saglanmasi
noktasinda 6nemli oldugu séylenebilir.

Calismada farkh 6grenme stiline sahip uzaktan egitim 6grencilerinin okuduklari programa iliskin
doyum duzeylerinin farklilasmadigl tespit edilmistir. Doyumu olusturan alt boyutlar agisindan
karsilastirildiginda da benzer sekilde farklik olmadigi ortaya ¢ikmistir. Ancak alan yazinda incelenen
calismalarda 6grencilerin 6grenme stillerinin dikkate alindigi ve 6grenci doyumunun saglandigi uzaktan
egitim uygulamalarinda 6grenci basarisinin arttigi 6ne sirilmektedir (Dowdall,1991; Ekici, 2003; Sloan-C,
2002; Tulbure, 2011). Doyum degiskenini olusturan boyutlar incelendiginde 6grenme stilinden dogrudan
etkilenebilecek olan boyutun, 6grenme sireci ile dogrudan iliskili olmasi nedeniyle etkilesim boyutu
olmasi beklenmekteydi. Ancak ¢alisma grubunda yer alan &grencilerin yaklasik %60'Iinin degistiren
0grenme stiline sahip olmasi nedeniyle farkli 6grenme stillerine sahip 6grencilerin doyumlari arasinda
fark gorialmemis olabilir. Clinkii farkli 6grenme stiline sahip bireylerin etkilesim beklentileri de farkli
olabilir. Nitekim degistiren 6grenme stiline sahip kisiler bireysel calismaya yatkinlardir (Usta, 2008).
Doyumu olusturan diger boyutlar incelendiginde ise programin yapi ve isleyisi ile yaygin sorunlarin
dogrudan 6grenme ile iliskili olmadigi sdylenebilir. Clinkl bu boyutlarda genel olarak isleyisten duyulan
memnuniyet 6n plana ¢ikmaktadir.

Sonug olarak bu c¢alismada farkh 6grenme stiline sahip uzaktan egitim 6grencilerinin okuduklari
programa iliskin doyum duzeylerinin farklilasmadigi ortaya c¢ikmistir. Etkilesim boyutunda fark
cikmamasinin sebebi &grencilerin 6grenme stilinden kaynaklanabilir. Ogrencilerin uzaktan egitimdeki
doyumunu dogrudan 6gretim sirecleri kadar kurumsal destek hizmetleri de etkileyebilmektedir. Bu
nedenle 6grencileri doyum agisindan etkileyen diger degiskenlerin 6ne cikarilmasi 6zellikle uzaktan
egitim kurumlari agisindan 6nemlidir. Bu kapsamda arastirmacilarin farkli 6grenme stillerine gore
tasarlanmis 6grenme ortamlarinda benzer galismalar yapmalari ve bunun yani sira 6grenme stili ve
doyumun 6grenme lzerindeki bagimsiz etkileri ve ortak etkilerinin incelemeleri 6nerilir.
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