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ABSTRACT

The present paper aimed to explore pre-service English teachers’ awareness of formulaic
language use. The study involved 41 senior students who were enrolled in the English Language
Teaching Department at a state university in Turkey. The data for this cross-sectional study were
collected through a formulaic language awareness form, which included three main parts. Firstly,
participants were asked to write down three words that come to mind concerning formulaic
expressions, and their own definitions of formulaic expressions. Secondly, they were required to
place given formulaic expressions into the correct group on Kecskes’s Continuum Table. Finally,
they were asked to identify formulaic expressions from a given text. Content and descriptive
analysis were used to analyze the data and reveal the awareness of formulaic expressions among
pre-service English teachers. The results indicated that the participants were somewhat familiar
with the concept of formulaic expressions. They were able to identify grammatical units, phrasal
verbs, and idioms, but struggled with identifying and grouping other fixed expressions. They also
had difficulties classifying formulaic expressions and misgrouped them. As a result, the study
found that pre-service English teachers’ awareness of formulaic language use was moderate.

Keywords: Formulaic expressions, pre-service English teachers, language use.

0z

Bu calisma, Ingilizce 6gretmeni adaylarmin kaliplasmis dil kullanimma iliskin farkindaliklarim
kesfetmeyi amaclanmistir. Calisma, Tiirkiye'de bir devlet iiniversitesinin Ingilizce Ogretmenligi
Boliimiine kayitli 41 son siif 6grencisini kapsamaktadir. Bu kesitsel ¢alismanin verileri, {i¢ ana
boliimden olugan kaliplasmis dil farkindalik formu araciligiyla toplanmistir. Katilimcilar
kaliplagmis ifadelerin kendilerinde cagristirdig1 ii¢ kelimeyi ve kendilerine gore kaliplagmig
ifadelerin tanimini yazmislardir. Daha sonra verilen kalipsal ifadeleri Kecskes’in Continuum
Tablosuna gore gruplara yerlestirmislerdir. Son boliimde ise verilen bir metinden kaliplagmig
ifadeler bularak ne tiir kalipsal ifadeler oldugunu belirlemislerdir. Ogretmen adaylarini kalipsal
ifade farkindalik diizeylerini ayrintili bir sekilde ortaya ¢ikarmak igin veriler igerik analizi
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yontemiyle analiz edilmistir. Calisma sonuglari, katilimcilarin kaliplagmis ifadeler kavramina
agina olduklarini ortaya koymustur. Katilimcilar, gramer birimleri, obek fiiller ve deyimleri
basarili bir sekilde bulurken, diger kalipsal ifadeleri belirleme ve gruplama konusunda sorun
yasamiglardir. Ayrica kaliplasmig ifadeleri siniflandirmakta giicliik ¢ekmisler ve ifadeleri yanlig
gruplandirmislardir.  Sonug olarak, Ingilizce Ogretmeni adaylarinin  kaliplasnmis ifadeler
farkindalik diizeylerinin ortalama diizeyde oldugu goriilmiistiir.

Anahtar Kelimeler: Kalipsal ifadeler, Ingilizce 6gretmen adaylari, dil kullanima.

INTRODUCTION

Communication has been a crucial aspect of human societies throughout history, and
various methods have been used to interact with one another, ranging from cave wall scratching
to online messaging. As civilizations developed, communication styles and means have also
evolved, and it has become increasingly easier to establish contact with people from all corners
of the globe. This development has created a need for a common language, which is often
referred to as a lingua franca. English has emerged as the most widely used lingua franca, making
it the preferred means of communication across countries and cultures (Kecskes, 2007).
Consequently, many nations have revised and adjusted their English language curricula to meet
the communication needs of their citizens. For instance, in 2018, the Turkish Ministry of
National Education (MoNE) restructured the English language curriculum to include
communicative outcomes (MoNE, 2018).

Recent studies revealed that formulaic expressions foster communication as they
shorten pause times between sentences thus, boosting fluency (Schmitt, 2004; Ustiinbas &
Ortactepe, 2016; Wray, 2002). In other words, formulaic expressions usage minimizes the
mental processing of sentences/words (Gerard, 2007; Kesckes, 2007 Ustiinbas, 2014; Wray,
2002), thus making conversation as well as socialization easier (Keskes, 2007; Ustiinbas &
Ortactepe, 2016). Individuals with rich formulaic expressions knowledge, comprehend what is
spoken in a better way and could complete the sentences in their minds even if they do not grasp
some parts of the sentences/utterances. Based on these facts, it is crucial that formulaic
expressions are learned properly and used appropriately, which requires learners to be exposed
to formulaic expressions within a context and to be aware of them. However, the content of
English courses is mostly formed by teachers through course books (Meunier, 2012). Hence, the
frequency of exposition to formulaic expressions within an English lesson is limited to course
books and teachers. Cukurlu and Ozsoy (2020) also found out that the formulaic expressions
awareness level of primary school English teachers was low. Based on these facts this study
aims to answer the questions below:

1. What do formulaic expression concepts connote to pre-service English teachers?
2. How do pre-service English teachers define formulaic expressions concept?
3. What is the formulaic expressions awareness level of pre-service English teachers?

1.1. Formulaic Expressions

Formulaic expressions, quite common in language use (Nattinger & DeCarrio, 1989), are
an integral part of daily life (Gray & Biber, 2015). They constitute nearly half of the daily
language (Erman & Warren, 2000) and are mostly adopted for apologizing, requesting,
asking/giving directions, etc. (Schmitt, 2004; Wray, 2002). That is why those expressions require
specific responses in accordance with society’s general perceptions so, both the speaker and the
listener expect the communication to continue within this framework (Kecskes, 2007; Schmitt,
2004; Wood, 2002). On the other hand, formulaic expressions are dynamic, in other words, they
can mutate in time with respect to the communities’ needs, and they may disappear or survive
with a new form (Wray, 2002).
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Formulaic expressions have a great number of various descriptions, more than 50
definitions (Bostanci, 2017; Preiffer, 2014; Wray, 2002), on which the common qualities of the
formulaic expressions are enumerated below:

» Consisting of more than one word (multi-morpheme)

« Being stored and recalled as a whole

» Being pronounced at once without hesitation

* Being used frequently in corpus (Akkog, 2017; AlHassan, 2014; Bostanct, 2017; Kilig,
2015; Preiffer, 2014; Ustiinbas 2014; Weinert, 2017).

From this perspective, it could be said that the most widespread and accepted description
of formulaic expressions belongs to Wray (2002). He states that formulaic expressions are not
made up by taking into grammar rules while formulaic expressions as word chunks consisting of
phrases or items that can be stored in the mind as a whole and recalled at once, whether continuous
or discontinuous speaking, rather they are pre-structured in the mind (Wray, 2002). Those phrases
seem to be separated into fractions, though, they are processed like one long word (Wray, 2002).
Some of those expressions are formed as quite long sentences (You can lead a horse, but you can’t
make him drink!) while others are rather short (Oh, no!) (Schmitt, 2004). Besides, formulaic
expressions have flexible slots where different verbal items can be placed (Gerard, 2007; Schmitt,
2004). Words or items suitable for these spaces meaningfully and structurally are acquired over
time, as those phrases are in semantic prosody (Schmitt, 2004). That is, the words or elements
that can be used in a flexible slot of a formulaic expression are limited to the meaning of the
sentence or text.

1.2. Formulaic Expressions and Communication

While people communicate with each other, they employ expressions that are accepted by
the society-which are traditional in a sense- enable communication to continue fluently and
accelerate socialization (Kecskes, 2012; Schmitt, 2004). These expressions, which are adopted
for various purposes such as apologizing, making a request, describing a place and direction,
explaining an idea, or giving a message, benefit individuals during communication (Conklin &
Schmitt, 2012; Schmitt, 2004; Wray, 2002). The benefits/functions of formulaic expressions are
given in Figure 1 (Wray, 2002; p.97).

Figure 1
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Figure 1 illustrates that formulaic expressions give a great advantage for both the speaker
and the listener. The speaker can use those expressions to influence the listener, change their mind
or lead by the nose (Wray, 2016).

The main purpose of communication is to convey the message in the shortest and most
understandable way without causing misunderstandings (Wray, 2016). Therefore, constructing a
new sentence from a dot to a comma at every turn trouble both the speaker and the listener (Wood,
2006; Wray, 2004). Because it will take time not only for the speaker to filter his/her vocabulary
through his/her mind and find the suitable expressions in relation to his/her purpose but also for
the listener to make sense of what the spokesperson says, which causes an interruption in
communication. On the other hand, studies revealed that proper practices of formulaic expressions
minimize the processing time of words and sentences in the mind and decrease cognitive load
(Gerard, 2007; Kesckes, 2007; Ustiinbas, 2014; Wray, 2002; 2004; 2016). Consequently, paused
times between sentences diminish, and fluency increases (Ustiinbas, 2014; Wood, 2006). Besides,
as formulaic expressions are the output of a common culture, they bear the same meaning for the
people of the same civilization (Kesckes, 2007; MacKenzie & Kayman, 2016; Wray, 2016). In
other words, since formulaic expressions sound familiar to speakers/listeners, the process for
interpretation of those words in the mind shortens and they can respond to questions/sentences
swiftly (Schmitt, 2004) and communication keeps on without hesitation (Ustiinbas & Ortagtepe,
2016).

Specific formulaic expressions are used in certain cases (Schmitt, 2004), and employing
inappropriate usage of those phrases adversely affects the relationship between individuals. Wray
(2002) states that communication is more than uniting words, it actually requires knowledge about
the expressions of a language, context, and grammatical structures to plan when necessary.
Formulaic phrases enable the speaker to interact with the listener about morals values, ethical
rules, superior-subordinate relationships, daily speeches, and proprieties, which are fundamental
items of a common culture, in an easier way (Kecskes, 2007; Preiffer, 2014; Ustiinbas, 2014;
Wood, 2006; Wray, 2004). Individuals with a rich vocabulary can perceive what is told and guess
how the communication continues, even if they do not grasp some parts of the speech, by
completing missed sections (Cited Preiffer, 2014). Additionally, the fact that formulaic
expressions are processed in the mind like a word, through saving time, enables the speaker or
listener to focus on the next sentences or non-formulaic expressions (Gerard, 2007; Wood, 2006).

1.3. Formulaic Expressions and Foreign Language Education

Formulaic expressions are significant in foreign language teaching and learning. During
classroom teaching, children's self-confidence develops when they acquire simple but fixed
expressions such as asking for a voice, asking for permission, or introducing themselves (Wray,
2002). In addition, social necessities like attracting teachers' attention and friends and belonging
to a group increase students' need to perform the target language in the classroom (Wray, 2002).
Wood (2002) stated that the most effective way to learn the target language is to be exposed to
that language intensively, whether oral or written. Facing fixed expressions repeatedly ensures to
use them correctly (Ustiinbas, 2014) and encourages individuals to express themselves in the
target language (Wood, 2002). However, Schmitt (2004) has reported that some expressions are
employed excessively while others are hardly or inappropriately used. Cukurlu and Ozsoy (2020)
found that MoNE course books include fewer formulaic expressions than private school
textbooks, approximately one-third.

Another effective aspect for the frequency of students encountering formulaic phrases is
instructors as 70 % of classroom applications consist of teachers' speech (Meunier, 2012).
Therefore, factors such as educators’ knowledge of formulaic expressions, teaching methods, and
target language usage influence the rate of employing fixed phrases in the class. Wray (2012)
indicated that frequent formulaic expressions are learned faster and accordingly, language
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proficiency increases, leading to more creative practice (Wray, 2002). For example, formulaic
expressions can be used together by adding one to another, complex structures can be made up
by piecing them into literary sentences.

METHODOLOGY
2.1. Research Design

This study was designed as a cross-sectional survey. In cross-sectional studies, researchers
examine outcomes by collecting data at a specific point in time using various data collection
instruments (Setia, 2016; Kesmodel, 2018).

2.2. Participants

The study was conducted with 41 senior students from the ELT Department of a state
university in Turkey during the 2022-2023 academic year. The participants were selected using a
convenience sampling method, where the criteria included the purpose of the study and the
availability of participants (Ddrnyei, 2007). The study group was composed of 24 (59%) female
participants and 17 (41%) male participants, with ages ranging from 21 to 31. Participants had
taken courses such as pragmatics and language acquisition, which aligned with the aim of the
study. Participants were informed about the research procedures, the aim of the study, and the
tasks they were expected to perform. All participants willingly agreed to participate in the study
and signed a consent form to certify their willingness. Additionally, they were informed that they
could withdraw from the study at any time if they felt uncomfortable.

2.3. Data Collection

Data were collected using a formulaic expressions awareness form developed by Cukurlu
Aydin in 2021 by taking required ethical permissions. The form consisted of three main sections:
personal information, formulaic expression knowledge, and formulaic expression awareness. The
formulaic expression knowledge section included two open-ended questions designed to elicit
what participants knew about formulaic expressions. For the first question, participants wrote
three words that came to their minds when they hear formulaic expressions. For the second
guestion, participants wrote a definition of the formulaic expression. The Formulaic Expressions
Awareness section involved participants classifying given formulaic expressions according to
Kecskes's Continuum Table. Additionally, they were asked to identify formulaic expressions in a
given text and to write their types. Participants completed the form in the classroom, and it took
approximately 30 minutes to complete. Both researchers were available in case participants had
any questions about the form or the process.

2.4. Data Analysis

The data were analyzed using content analysis, which included codes and themes, as well
as descriptive analysis through percentages and frequencies. In the formulaic expression
knowledge section, participants' answers were grouped under general terms. For instance, chunks
like "ride a bike™ and "have breakfast™ belong to fixed or semi-fixed utterances. Similar terms like
"pause fillers" and "speech formulas" were counted in the same group. A table was formed
accordingly, and the frequencies of the words were also included. For the second section of the
data collection tool, participants' awareness of formulaic expressions was assessed through two
questions. In the first one, participants placed given formulaic expressions into the correct title
according to Kecskes's Continuum Table. Correct answers were recorded for each participant,
and both frequencies and percentages of the correct answers were calculated. In the second
question, participants identified formulaic expressions from an activity taken from the MoNE
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course book and determined what kind of formulaic expressions they were. Their answers were
recorded, and their frequencies as well as percentages were computed.

RESULTS

The purpose of the study was to explore pre-service English teachers’ awareness of
formulaic expressions. To serve that purpose, a formulaic language awareness form was
administered to them.

3.1. Formulaic Expression Knowledge of Pre-service EFL Teachers

The responses of participants to the first question, which asked about their connotations
regarding formulaic expressions, revealed that the most frequent connotation was related to
chunks or groups of words commonly used in speech (34%) (Table 1). The next most common
connotation was related to situation-bound utterances such as "good morning" or "good job"
(32%). 12 out of 41 participants identified these expressions as idioms. Around 25% of the class
did not provide a response to this question.

Table 1

Connotations of Participants Concerning the Formulaic Expressions

Connotations 0] %
Idioms 12 29
SBU 13 32
(Good morning, good job...)
PV 5 12
SFU 8 20
(Ride a bike, have breakfast...)
SF/pause fillers. 14 34
(I don’t know, you know...)
Grammatical units/structures 3 7
Language chunks 3 7
Swearing 4 10
NA 10 24
Note: *SBU:Situation Bound Utterances *SF:Speech Formula
*PV:Phrasal Verbs *NA:No answer

*SFU:Fixed,Semi-Fixed Units

Participants also wrote a definition of formulaic expressions, and it was clear from the
responses that more than half of the students (53%) defined formulaic expressions as fixed
expressions or words. Moreover, 13 of them (32%) described formulaic expressions as a
conversational speech. There were also participants who defined formulaic expressions as
expression words, short words, common expressions, and ruled/formulated sentences as can be
seen in Table 2 below.

Table 2

Participants’ Definitions of Formulaic Expressions

Definition () %

Fixed Expressions/words 22 53
Conversational speech formulas 13 32
Expression words 2 5

Short words 1 2
Common expressions 2 5
Ruled/formulated sentences 1 2
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3.2. Pre-Service EFL Teachers’ Formulaic Expression Awareness

To assess the awareness of pre-service EFL teachers regarding the use of formulaic
language, participants were asked to classify given formulaic expressions based on Kecskes's
Continuum Table. They were also required to identify formulaic expressions in a provided text
and specify their types.

The results (Table 3) indicated that most of the participants correctly placed grammatical
units (76%) and phrasal verbs (71%) in their respective columns on the continuum. Over half of
the pre-service teachers (56%) successfully identified all of the idioms. However, they struggled
with identifying semi-fixed units, speech formulas, and situation-bound utterances. 38 out of 41
participants (91%) identified less than three speech formulas, while only 6 of them (15%)
managed to correctly identify more than three semi-fixed utterances. Additionally, 27 pre-service
English teachers (56%) were unable to detect more than two situation-bound utterances.

Table 3

Formulaic Expressions Classifications

Total FE Correct answers (f %

Grammatical units 2 2 31 76
1 5 12

NA 5 12

Fixed or Semi 5 3 6 15
Fixed utterances 2 11 26
1 9 22

NA 15 37

Phrasal verbs 4 4 29 71
3 6 15

2 3 7

1 2 5

NA 1 2

Speech formulas 5 3 3 7
2 10 24

1 18 43

NA 10 24

Situation bound 7 5 1 2
utterances 4 4 10

3 9 22

2 6 15

1 10 15

NA 11 26

Idioms 3 2 23 56

1 14 34

NA 4 10

*Number of correct answers and their frequencies are given from the most to least.

In the second activity involving the continuum table, pre-service EFL teachers were asked
to identify formulaic expressions and their types in a given text. The analysis of the results
revealed that the most identified formulaic expression was 'What do you do (in the morning)',
which was identified 33 times (66%). It was described as a speech formula 24 times (59%).

855



Table 4

Formulaic Expressions Identification

Formulaic expressions Type of FE (f %
What do you do (in the GU 3 7
morning) SFU 4 10
SF 24 59

SBU 2 5

NA 14 34

Wake up GU 3 7
SFU 1 2

PV 13 32

SF 1 2

SBU 1 2

NA 5 12

Wash one’s face GU 2 5
SF 1 2

SBU 1 2

NA 4 36

Get dressed GU 2 5
PV 12 29

SF 1 2

SBU 2 5

NA 9 22

Have breakfast GU 3 7
SFU 1 2

PV 6 15

SF 1 2

SBU 1 2

NA 10 24

Tell us PV 2 5

SF 7 17

SBU 1 2

NA 7 17

Ride a bike NA 1 2
Good morning NA 1 2

Other frequently identified formulaic expressions included 'get dressed’, 'wake up’, and
'have breakfast', while 'wash one's face' was the least detected expression. However, the
participants faced challenges in classifying these expressions. For instance, 'What do you do (in
the morning)' was categorized under multiple types including grammatical units, fixed or semi-
fixed units, speech formulas, and situation-bound utterances.

DISCUSSION

Given the significance of formulaic expressions in second language acquisition,
particularly in terms of their retention in long-term memory (Gonzalez Cid, 2019), this study
aimed to investigate the awareness of formulaic expressions among pre-service English as a
Foreign Language (EFL) teachers. The findings indicated that the participants had some
familiarity with formulaic expressions, as their connotations regarding such expressions were
related to the sub-titles of Kecskes' Continuum Table, such as idioms (e.g., "once in a blue
moon'"), situation-bound utterances (e.g., "good morning," "good job," etc.), phrasal verbs, semi-
fixed units (e.g., "ride a bike," "have breakfast," etc.), grammatical units, and speech formulas
(e.g., "I don't know," "you know," etc.). These results overlap with Kecskes' study, in which he
classified formulaic expressions on a table named Continuum consisting of six sections:
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grammatical units, fixed or semi-fixed semantic units, phrasal verbs, situation-bound utterances,
and idioms (Kecskes, 2007). In contrast to the continuum table subtitles, participants also
mentioned language chunks and swearing. Moreover, participants’ definitions of formulaic
expressions illuminated that most of the participants perceived formulaic expressions as fixed
expressions or words, while a few of them described them as a conversational speech. In addition,
the rest of them used terms such as "short words," "common expressions,” and "set phrases" to
describe the concept of formulaic language expressions. In parallel to findings, Wray (2002)
defined formulaic expressions as word chunks consisting of phrases or items that can be stored in
the mind as a whole and recalled at once, whether continuous or discontinuous.

Even though most of the participants were familiar with the concept of formulaic
expressions, in practice, they had certain difficulties in identifying formulaic expressions as
suitable for Kecskes's Continuum table. Participants were mostly successful in identifying
grammatical units, phrasal verbs, and idioms. However, they were confused about semi-fixed
units, speech formulas, and situation-bound utterances as only a few of them managed to identify
more than half of the fixed expressions for these categories. Participants also struggled in
classifying formulaic expressions. They grouped "What do you do (in the morning)" under
various subtitles, such as grammatical units, fixed or semi-fixed utterances, speech formulas, and
situation-bound utterances. Consistent with these findings, a study by Cukurlu Aydin (2021) that
explored the formulaic language awareness level of primary school English teachers found that
although in-service English teachers believed that formulaic expressions were important in terms
of education and considered themselves competent in terms of formulaic expressions, most of
them had difficulty placing phrases into the correct column and classifying them correctly.
Parallel to the findings, Tran (2012) mentioned that even after a period of idiom teaching sessions,
pre-service EFL teachers reached a moderate level of idiom knowledge. The probable reason
might be the underestimation of formulaic expressions in language learning and teaching due to
the prioritization of skill-based abilities.

CONCLUSION

This study aimed to determine the formulaic expression awareness of pre-service English
teachers. The results indicated that the participants possessed some familiarity with the concept
of formulaic expressions. Specifically, they demonstrated proficiency in identifying grammatical
units, phrasal verbs, and idioms, while encountering difficulties in identifying and grouping other
types of fixed expressions, such as speech formulas, situation-bound utterances, and fixed or
semi-fixed utterances. Furthermore, the participants encountered challenges in correctly
classifying formulaic expressions, as they often miscategorized expressions even when they were
able to detect them within the given text.

The findings of this study suggest that pre-service English teachers exhibited a relatively
low level of awareness regarding formulaic expressions. The inadequate content coverage of
formulaic expressions in their academic courses may have contributed to this limitation.
Additionally, the pre-service teachers' prior educational experiences, specifically their exposure
to traditional teaching methods, may have had a lasting influence on their teaching practices,
which could be evident in their future classrooms. The results of this study have implications for
the English language teaching departments' curricula as well as the curriculum of the Turkish
Ministry of Education. Specifically, the inclusion of additional courses focused on formulaic
expressions may be necessary to enhance pre-service teachers' awareness and understanding of
this aspect of the language. Such initiatives could contribute to the development of more effective
teaching practices and improve the overall quality of English language education.
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Limitations

The findings of this small-scale study should be considered in light of some limitations.
First, the study was conducted using convenience sampling, which is one type of non-probability
sampling, with only 41 senior students. The number of participants could have been higher, and
the selection criteria could have been designed using probability sampling for generalizability of
the findings. Moreover, the study only evaluated participants’ awareness of formulaic expressions
through one form at a limited time. It would have been better to observe participants’ awareness
of formulaic expressions in their language use longitudinally. Therefore, more studies are needed
to either support or refute the findings of this study.
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GENISLETILMIiS OZET
Giris

Antik caglardan giiniimiize iletisim toplumlar igin énemli bir konu olmustur. Insanlar
birbirleriyle etkilesime ge¢mek igin magaralarin duvarlarini kazimaktan g¢evrimi¢i mesaj
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gondermeye kadar cok sayida farkli yol bulmuslardir. Medeniyetler gelistikge iletigim
tarzlari/araglar1 da gelismis ve baskalartyla iletisime ge¢mek giin gectikge kolaylagmistir.
Giintimiizde teknolojik gelismeler sayesinde diinyanin bir ucundaki bir insanla iletisim kurmak
cocuk oyuncagi haline gelmis, iletisim kurmak igin ortak bir dile, lingua franca, ihtiyag
duyulmustur. Bu durumda ingilizce, insanlarla etkilesim kurmak icin en ¢ok tercih edilen arag
olmustur (Kecskes, 2007), bu da bir¢ok iilkenin Ingilizce 6gretim igeriginin gdzden gecirilmesine
ve yeniden diizenlenmesine neden olmustur (Ustiinbag, 2014). 2018 yilinda, MEB Ingilizce
miifredatini iletisimsel kazanimlar ekleyerek yeniden diizenlemistir (MEB, 2018).

Son zamanlarda yapilan calismalar, kalip ifadelerin climleler arasindaki duraklama
stirelerini kisaltarak akiciligi artirdigini ve bdylece iletisimi destekledigini ortaya koymustur
(Schmitt, 2004; Ustiinbas ve Ortactepe, 2016; Wray, 2002). Baska bir deyisle, kalip ifade
kullanim1 climlenin/kelimelerin zihinsel iglenme siiresini en aza indirmektedir (Gerard, 2007;
Kesckes, 2007; Ustiinbas, 2014; Wray, 2002), boylece hem konusmay1 hem de sosyallesmeyi
kolaylastirmaktadir (Keskes, 2007; Ustiinbas & Ortagtepe, 2016). Zengin kalipsal ifade
dagarcigina sahip bireyler, konusulanlar1 daha iyi kavramakta ve ctimlelerin/ifadelerin bir kismini
anlamasalar bile ctimleleri zihinlerinde tamamlayabilmektedirler. Bu nedenle kalip ifadelerin
dogru bir sekilde dgrenilmesi ve uygun sekilde kullanilmasi ¢ok 6nemlidir, bu da 6grenenlerin
belirli bir baglam icinde kalip s6zlere maruz kalmalarim ve bunlarin farkinda olmalarini
gerektirmektedir. Ancak ingilizce derslerinin igerigi cogunlukla &gretmenler ve ders
kitaplarindan olusmaktadir (Meunier, 2012). Bu sebeple bir ingilizce dersinde kaliplasmis
ifadelerin kullanilma siklig1 ders kitaplar1 ve dgretmenlerle sinirh kalmaktadir. Cukurlu ve Ozsoy
(2020) da ilkokul Ingilizce 6gretmenlerinin kalipsal ifadeler farkindalik diizeylerinin diisiik
oldugunu bulmuslardir. Bu ¢ergevede bu ¢alisma asagidaki sorulari cevaplamay1 amaglamaktadir:

1. Kaliplasnus ifade kavrami, hizmet oncesi Ingilizce Ogretmenlerine ne ifade
etmektedir?

2. Ingilizce 6gretmen adaylar1 kaliplasmis ifadeler kavramini nasil tanimlamaktadir?

3. Ingilizce 6gretmeni adaylarinin kaliplasmis ifadeler farkindalik diizeyleri nedir?

Yontem

Bu c¢aligma kesitsel bir arastirma olarak tasarlanmistir. Kesitsel aragtirmalarda
arastirmacilar, cesitli veri toplama araglarin1 kullanarak zamanin belirli bir noktasinda veri
toplamakta ve sonuglar1 incelemektedirler (Setia, 2016; Kesmodel, 2018).

Calisma, 2022-2023 egitim-0gretim yilinda Tiirkiye'deki bir devlet {iniversitesinin
Ingilizce Ogretmenligi Béliimiine 6grenim goren 41 son simf dgrencisi ile gerceklestirilmistir.
Katilimcilar uygun o6rnekleme yontemi kullanilarak segilmistir. Uygun drnekleme yonteminin
olgiitleri ¢galismanin amaci ve Katilimcilara ulagilabilme durumudur (Dornyei, 2007). Calisma
grubu, yaglart 21 ile 31 arasinda degisen 24 (%59) kadin ve 17 (%41) erkek katilimcidan
olusmustur. Katilimeilar, ¢alismanin amacina uygun olarak edim bilim ve dil edinimi gibi dersler
almiglardir. Katilimeilara ¢alismanin amaci ve kendilerinden beklenen gérevler hakkinda bilgi
verilmistir. Tim katilimcilar goniillii olarak ¢aligmaya katilmislardir ve goniilli katilim formu
imzaladilar. Katilimcilara istedikleri zaman arastirmadan ayrilabilecekleri bilgisi verilmistir.

Veriler, 2021 yilinda Cukurlu Aydin ve Ozsoy tarafindan gelistirilen kalipsal ifadeler
farkindalik formu kullanilarak toplanmistir. Form, kisisel bilgiler, kalipsal ifade bilgisi ve kalipsal
ifade farkindaligi olmak iizere li¢ ana béliimden olusmaktadir. Kalipsal ifade bilgisi boliimii,
katilimeilarin kaliplagmis ifadeler hakkinda ne bildiklerini ortaya ¢ikarmak igin tasarlanmis iki
acik uglu soru igermektedir. Birinci soru i¢in katilimcilar kaliplasmis ifadeleri duyduklarinda
akillarma gelen ii¢ kelimeyi yazmuslardir. Ikinci soru icin, katilimeilar kaliplasmis ifadenin
tammini  yazmuslardir. “Kaliplasmuis Ifadeler Farkindalik” béliimii, katilimeilarin verilen
kaliplasmig ifadeleri Kecskes'in Continuum Tablosuna gore smiflandirilmasini igermektedir.
Ayrica verilen bir metindeki kalipsal ifadeleri belirlemeleri ve tiirlerini yazmalar1 istenmistir.
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Katilimeilar formu sinifta, yaklagik 30 dakika igerisinde doldurmuslardir. Katilimcilarin form
veya siiregle ilgili herhangi bir sorusu olmast durumuna karsin her iki arastirmaci da hazir
bulunmuslardir. Veriler, kod ve temalarm yer aldigi icerik analizi; yiizdelerle frekanslar
hesaplanarak da betimsel analiz yontemi kullanilarak analiz edilmistir.

Bulgular

Katilimeilarin kalipsal ifadelere iligskin ¢agrisimlarinin soruldugu ilk soruya verdikleri
yanitlarda, en sik cagrisimin konusmada yaygin olarak kullanmilan kelime oObekleri veya
gruplariyla ilgili oldugu (%34) ortaya ¢ikmistir. Bir sonraki en yaygin ¢agrigim, "glinaydin" veya
"iyi igler" gibi duruma bagl ifadelerle ilgilidir (%32). 41 katilimcidan 12'si bu ifadeleri deyim
olarak tanimlamistir. Siifin yaklasik %25'i bu soruya yanit vermemistir.

Katilimcilardan ayrica kalipsal ifadelerin tanimini yazmalari istenmistir ve ogrencilerin
yarisindan fazlast (%53) kalipsal sozleri kaliplasmis ifadeler veya kelimeler olarak
tanimlamuslardir. Katilimeilarm 13'G (%32) kalipsal ifadeleri konusma formiilleri olarak
tanimlamustir. Ayrica, kalipsal sozleri anlatim sozciikleri, kisa sozciikler, ortak ifadeler ve
kuralli/kurulmus ciimleler olarak tanimlayan katilimcilar da olmustur.

Ingilizce &gretmeni adaylarmin kaliplasmis dil kullantmina iliskin farkindaliklarini
degerlendirmek igin, katilimcilardan verilen kaliplasmis ifadeleri Kecskes'in Continuum
Tablosuna gore smiflandirmalari istenmistir. Ayrica, verilen bir metindeki kaliplasmig ifadeleri
bulmalari ve tiirlerini belirtmeleri istenmistir.

Elde edilen veriler, katilimeilarin ¢gogunun gramer birimlerini (%76) ve &bek fiilleri (%71)
tablodaki ilgili siitunlarma dogru bir sekilde yerlestirdigini gostermistir. Ogretmen adaylarmin
yarisindan fazlasi (%56) tiim deyimleri basartyla bulmustur Ancak, yar1 sabit birimleri, konusma
formiillerini ve duruma bagli sdzceleri belirlemekte zorlanmiglardir. 41 katilimecidan 38'1 (%91)
tigten az konugma formiilii bulurken, yalnizca 6's1 (%15) ligten fazla yar1 sabit s6zceyi dogru
olarak bulabilmistir. Ayrica, 27 Ingilizce 6gretmeni aday1 (%56) ikiden fazla duruma bagli ifadeyi
tespit edememistir.

Tartisma, Sonug ve Oneriler

Bu calismanin amaci, Ingilizce 6gretmeni adaylarmin kalipsal ifade farkindaliklarini
belirlemektir. Arastirma sonucu, katilimcilarin kalipsal ifadeler kavramina agina olduklarim
gostermistir. Spesifik olarak, konugsma formiilleri, duruma bagh ifadeler ve sabit veya yar1 sabit
ifadeler gibi diger kalipsal ifade tiirlerini tanimlama ve gruplandirmada zorluklarla karsilasirken,
gramer birimlerini, obek fiilleri ve deyimleri belirlemede yeterlilik gostermislerdir. Ayrica,
katilimcilar kalipsal ifadeleri dogru bir sekilde siniflandirmada zorlanmiglardir. Verilen metin
igindeki kalipsal ifadeleri tespit edebildikleri halde ¢ogunlukla yanlis kategorize etmislerdir.

Bu calismanin bulgulari, ingilizce dgretmeni adaylarinin kalipsal ifadeler konusunda
nispeten diisiik diizeyde farkindalik sergilediklerini gostermektedir. Akademik derslerde
kaliplagmig ifadelere yeterince yer verilmemesi bu sinirliliga katkida bulunmus olabilir. Bunu
yaninda, Ogretmen adaylarimin Onceki egitim deneyimleri, oOzellikle geleneksel 6gretim
yontemlerine maruz kalmalar1, 6gretmenlik uygulamalar tizerinde kalict bir etkiye sahip olabilir
ve bunun, gelecekteki sinif uygulamalarina yansiyacaktir. Bu c¢alismanin sonuglari, Ingilizce
Ogretmenligi boliimlerinin miifredatlariin yam sira Tiirkiye Milli Egitim Bakanlig1 miifredati
icin de c¢ikarimlara sahiptir. Spesifik olarak, kalipsal ifadelere odaklanan ek derslerin miifredata
dahil edilmesi, 6gretmen adaylarinin dilin bu yoniine iliskin farkindaligini ve anlayigini artirmak
icin gerekli olabilir. Bu tiir girisimler, daha etkili 6gretim uygulamalarinin gelistirilmesine katkida
bulunabilir ve Ingilizce egitiminin genel kalitesini artirabilir.
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