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Oz
Giris: Gogmen Ogrenciler, kendi egitim sistemlerinden farkli bir egitim sistemine dahil olmak, dislayici/irk¢1 tutumlarla
karsilagmak, goc ettikleri {ilkenin dilini ve kiiltiiriinii 6grenmek, yeni sosyal ortamlara katilmak, gog¢ edilen iilkenin egitim-
Ogretim kdltiirlinii ve miifredatin1 anlamak gibi giicliiklerle bas etmeye caligmaktadirlar. Bu giicliikklerin {izerine 06zel

gereksinimli olma durumu da eklendiginde &grencilerin gog ettikleri iilkelerin egitim sistemine uyum saglamalar1 daha da
karmasik hale gelebilmektedir.

Yontem: Bu ¢alismanin amaci, gdgmen dzel gereksinimli dgrencilerin (GOGO) egitimlerine yonelik 2011-2022 yillar1 arasinda
yayimlanmig arastirmalari yayimlanma yili, yapildig: iilke, arastirma amaci, arastirma yontemi, katilimcilari, veri toplama
arag/teknikleri ve bulgulari olmak iizere ¢esitli degiskenler agisindan incelemektir. Bu amag¢ dogrultusunda sistematik derleme
yontemi benimsenerek ulusal ve uluslararasi veri tabanlarinda taramalar yapilmis (a) arastirmanin 2011-2022 yillar arasinda
yaymmlanmasi, (b) arastirma grubunu olusturan katilimcilarin gogmen ve herhangi bir 6zel gereksinim tanisi olan 6grencilerle
calisan egitimciler, dgrencilerin kendileri ya da ebeveynlerinden olusmast, (c) arastirmanmn GOGO’lerin egitimi konusunu ele
almasi, (d) arastirmanin Tiirkce ya da Ingilizce dilinde yayimlanmasi, (¢) arastirmanin hakem siirecinden gecerek yayimlanmis
arastirma olmasi ve (f) Joanna Briggs Institute (JBI) tarafindan nitel, nicel ve karma aragtirmalarin metodolojik kalitelerinin
degerlendirilmesi amaciyla gelistirilen kalite degerlendirme kriterlerinin en az %901 karsilamasi 6lgiitlerini karsilayan dokuz
aragtirma analiz edilmistir.

Bulgular: Calisma kapsaminda GOGO’lerin egitimiyle ilgili ulusal ve uluslararasi alanyazinda 34 arastirmaya ulasilmis ancak
bu arastirmalarin biiyiik cogunlugu (n = 25) JBI tarafindan gelistirilen kalite degerlendirme kriterlerine gore belirlenen olgiitii
(%90) karsilayamadig igin ¢alisma disinda birakilmistir. Calismadan elde edilen bulgulara gére GOGO’lerle ilgili yapilan
aragtirmalarin katilimer grubunu genellikle bu 6grencilerin ebeveyn ve dgretmenleri olusturmaktadir. Caligmanin dahil etme
kriterlerini karsilayan dokuz arastirmanin tamaminin nitel aragtirma yontemiyle tasarlandigi belirlenmistir. Ayrica en fazla
aragtirmanin Amerika Birlesik Devletleri’nde yapildig1 goriilmistiir.

Tartisma: Calismanin bulgulari, GOGO’lerin egitimlerine iliskin 2015 ve sonrasinda gesitli arastirmalarin yapildigini; bu
aragtirmalarda genellikle GOGO’lerin aileleri ve egitimcilerinin goriislerine bagvuruldugunu ve GOGO’lerin egitimi ile ilgili
en 6nemli sorunlarin dil ve kiiltiir farkliligindan kaynaklandigini ortaya koymaktadir. Ayrica ulusal ve uluslararasi alanyazinda
yapilan c¢alismalarin ¢ogunun kalite degerlendirme kriterleri Olgiitiinii kargilayamamis olmasi konunun derinlemesine
incelenmesi agisindan daha fazla sayida ve nitelikli arastirmaya gereksinim oldugunu ortaya koymaktadir.

Anahtar sézciikler: Gogmen 6zel gereksinimli d6grenci, gég ve 0zel egitim, sistematik derleme, miilteci, siginmaci, gegici
koruma, gb¢men.

Anficin: Kocaoglu, A., Cayir, A., & Giiner-Y1ldiz, N. (2023). Gégmen 6zel gereksinimli 6grencilerin egitimi alaninda yapilan
arastirmalarin gdézden gegirilmesi. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi, 24(4), 559-
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Giris
Go¢ sozctigii Tirk Dil Kurumu (TDK) s6zliigiine gore “Ekonomik, toplumsal, siyasi nedenlerle bireylerin
va da topluluklarin bir iilkeden baska bir iilkeye, bir yerlesim yerinden baska bir yerlesim yerine gitme eylemi”
olarak tanimlanmaktadir. Daha ayrintili ve yaygin bir sekilde kabul goren go¢ tanimi ise Go¢ Terimleri Sozliiglinde
(GTS) bulunmaktadir. GTS, II. Diinya Savas1 sonrasindaki kosullarin itici giiciiyle 1951 yilinda kurulan ve bugiin
174 iiye devlet ile 100’den fazla iilkede gdzlemcisi olan Uluslararas1 Gog¢ Orgiitii (UGO) tarafindan 2013 yilinda

giincellenerek yayimlanan bir sozliiktiir. GTS’de bulunan go¢ taniminda asagidaki ifade yer almaktadir (UGO,
2013, s. 35):

“Bir kisinin ya da bir grup insanin uluslararasi bir sinir1 gegerek ya da bir devlet iginde yer degistirmesi.
Siiresi, yapis1 ve nedeni ne olursa olsun insanlarin yer degistirdigi niifus hareketleri. Buna, miiltecilerin,
yerinden edilmis kisilerin, ekonomik gd¢menlerin, aile birlesimi gibi farkli amaglarla hareket eden
kisilerin goc¢ii de dahildir.”

TDK ve GTS’deki tanimlardan hareketle goc, insanlarin yasadigi yerden baska bir yere cesitli
nedenlerden dolayi1 gitmesi, yer degistirmesi olarak tanimlanabilir. Go¢ kavramu ile ilgili daha net bir bakis acist
olugturabilmek i¢in GTS’de yer alan ve bazen birbirlerinin yerine kullanilsalar da temelde hepsi farkli anlamlara
gelen miilteci, siginmaci, gegici koruma ve gogmen terimlerini agiklamak yararli olacaktir. S6zliige gore miilteci
“Irki, dini, tabiiyeti, belirli bir sosyal gruba mensubiyeti ve siyasi goriisleri yiiziinden hakli bir zuliim korkusu
nedeniyle vatandagi oldugu iilkenin disinda bulunan ve soz konusu korku yiiziinden, ilgili iilkenin korumasindan
yararlanmak istemeyen kigi” olarak tanimlanmaktadir. Siginmact “Zuliim ya da ciddi zarardan korunmak igin
kendi iilkesi disinda bir iilkede giivenlik arayisinda olan ve ilgili ulusal ya da uluslararasi belgeler ¢er¢evesinde
miiltecilik statiisiine iliskin yaptigi basvurunun sonucunu bekleyen kisi” seklinde ifade edilmektedir. Gegici
koruma ise “Catisma ya da yaygin siddet ortamlarindan kitlesel olarak ka¢ip gelen kisilere oncesinde bireysel
statii belirleme iglemine tabi tutulmaksizin devlet tarafindan verilen statii” olarak tanimlanmaktadir. Gogmen
kavramina bakildiginda ise uluslararasi 6lgekte iizerinde ortak goriise varilan bir tanimi olmadig1 ancak sozliikte
“Bireyin go¢ etme kararmi, zorlayict dis faktérlerin miidahalesi olmaksizin kendi 6zgiir iradesiyle ve ‘kisisel
uygunluk’ nedenleriyle aldigi tiim durumlari kapsar” seklinde ifade edildigi goriilmektedir. Ayni sozlikte
Birlesmis Milletler (BM) tarafindan yapilan gé¢men tanimina da yer verilmektedir. Bu tanima goére gdogmen
“Nedenleri, goniillii olup olmamasi, go¢ yollari, diizenli ya da diizensiz olmasi fark etmeksizin yabanci bir iilkede
bir yildan fazla ikamet eden bir birey” dir. Bu ¢aligma kapsaminda, incelenen aragtirmalardaki katilimeilarin
yukaridaki tanimlarin sadece biriyle ifade edilemeyecek Ozelliklere sahip olmasi nedeniyle gégmen, miilteci,
siginmact ya da gecgici koruma statiisii terimlerinin tamami1 yerine GTS’deki en kapsayici tanima sahip olan
“gdemen” terimi kullanilmastir.

UGO’niin yayimladig1 2022 yih Diinya Gé¢ Raporu’na gore diinya niifusunun yaklasik %3.6’s1 olan 281
milyon insan gdgmen olarak yasamaktadir (UGO, 2022). Bu rakam birgok iilkenin niifusundan daha fazladir.
Ayrica, dikkat c¢ekici bir sekilde bu gégmenlerin ¢ogunlugu, okul ¢agindaki ¢ocuklardan olugmaktadir (United
Nations High Commissioner for Refugees, 2022). Okul ¢agindaki gogmen ¢ocuklarin yasadigi yaygin giicliikler
arasinda, kendi egitim sistemlerinden farkli bir egitim sistemine dahil olmak, gd¢ ettikleri {ilkenin dilini ve
kiiltiiriinii 6grenmek, yeni sosyal ortamlara katilmak, egitim-6gretim kiiltiiriinii ve miifredatin1 anlamak ve
dislayici/irk¢r tutumlarla karsilagsmak yer almaktadir (Aydin & Kaya, 2019; Hamilton, 2013; Ryan vd., 2010).
Alanyazinda gb¢men Ogrencilerin kosullarini incelemek ya da iyilestirmek amaciyla yapilan arastirmalara
bakildiginda katilimcilarin genellikle tipik gelisen gd¢men Ogrenciler ya da bu Ogrencilerin ¢evresindeki
yetigkinlerden olustugu goriilmektedir (Aydin & Kaya, 2017; Ciilha & Demirtas, 2020; Dilmag, 2018; Simsir &
Dilmag, 2018; Karsli-Calamak & Kilinc, 2021; Kuzhabekova & Nardon, 2021; Mahfouz vd., 2020; Orak¢1 &
Aktan, 2020; Taskin & Erdemli, 2018; Sarmini vd., 2021; Sunata & Abdullah, 2019). Oysa Diinyanin farkli
yerlerinde yasayan ve sayilari azimsanamayacak oOlgiide fazla olan gdg¢menlerin igerisinde 6zel gereksinimli
bireylerin de oldugu (McIntyre & Hall, 2018; Kocaoglu & Giiner-Y1ldiz, 2022; Sinkkonen & Kyttéld, 2014) ve bu
bireylerin énemli bir kisminin da yine okul ¢agindaki 6zel gereksinimli dgrencilerden olustugu bilinmektedir
(Kocaoglu, 2022). Gégmen 6zel gereksinimli 6grenciler (GOGO) gdemen olmanin sonucu olan giigliiklere ek
olarak bireysel farkliliklarindan kaynaklanan giigliiklerle de karsilagmakta ve bu nedenle iki kat stres
yasamaktadirlar (Caldin, 2014; Milli Egitim Bakanligi, 2017). Bu 6grencilerin yasadig: stres kaynaklarini en aza
indirmek ve yasam kosullarini iyilestirmek igin egitim hizmetleri etkili bir yol olarak kullanilabilir. GOGO’lere
sunulan egitim hizmetleri incelendiginde egitim sistemlerine katilimlarinin 6niinde ¢esitli engellerin oldugu
goriilmiistiir. Bu engellerden bazilar; dil ve kiiltiir farkliligi, egitim sistemi ve miifredat farkliligi, ¢ocuk yetistirme
anlayislarmin farkli olmasi ve farkli bir sosyal ortama uyum saglamaktaki giigliikler seklinde siralanabilir (Aydin
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& Kaya, 2019; Hamilton, 2013; Ryan vd., 2010). Aslinda bu engeller sadece GOGO’ler i¢in degil diinyadaki tiim
gbemen ¢ocuklar i¢in gegerlidir. Ancak bu engellere eslik eden bir 6zel gereksinim durumu oldugunda siire¢ daha
da zorlagmaktadir. Bu siirecin basarili bir sekilde yiiriitilmesi i¢in GOGO’lere etkili egitim hizmetlerinin
sunulmasi ve bu konunun derinlemesine, ¢ok boyutlu incelenmesi gerekse de ulusal ve uluslararasi alanyazinda
GOGO’lerle ilgili az sayida arastirma bulunmaktadir. Ulusal alanyazinda GOGO’lerle ilgili arastirmalara
bakildiginda arastirmalarin tamaminin 2021 yilinda yayimlandig1 anlasilmaktadir (Cetin & Kog, 2021; Hatipoglu,
2021; Keklik, 2021; Unay vd., 2021). Suriye’de 2011 yilinda patlak veren i¢ savasin ardindan vatanlarindan
ayrilarak Tirkiye’ye go¢ etmek zorunda kalan ve Tiirk egitim sistemine dahil edilen ¢ocuklarin (Emin, 2016)
arasinda 6zel gereksinimli olanlarin da bulunmasina karsin yaklasik 10 y1l boyunca bu gocuklarla ilgili herhangi
bir arastirma yapilmamis olmasi dikkat ¢ekicidir. Uluslararasi alanyazinda ise ¢esitli iilkelerde farkli etnik kdkene
sahip GOGO’leri konu alan ve daha uzun bir gegmise sahip olan ¢aligmalarla karsilasilabilmektedir. Ornegin
Almanza ve Mosley (1980) tarafindan 1980 yilinda yapilan bir arastirmada dili ve kiiltiirii farkli olan 6zel
gereksinimli ¢ocuklar i¢in var olan miifredat uyarlamalari tartisilmis ve bu ¢cocuklar i¢in sunulan miifredatin esnek
olmas: gerektigi belirtilip O6gretim materyallerinin  6grenme Ozelliklerine gore hazirlanmast gerektigi
vurgulannugtir. 1984 yilinda yapilan baska bir arastirmada, GOGO’lerle ¢alisan ilkokul ve ortaokul
ogretmenlerinin yeterlilikleri belirlenmistir. Bu arastirmada, arastirmacilar tarafindan gelistirilen bir anket ile veri
toplanmis ve bulgular katilimcilarin yarisindan fazlasinin bu 6grencilerle ¢aligmak igin herhangi bir egitim
almadiklarint gdstermistir (Salend vd., 1984). 1986 yilinda yapilan bir bagka arastirmada Amerika Birlesik
Devletleri’nde (ABD) yasayan Asyali 6zel gereksinimli ¢ocuklarla ilgili kapsamli bir rapor yazilmistir. Raporda
ABD’de yasayan Asyali GOGO’lerin demografik ozellikleri ve egitim gereksinimleri, ebeveynlerin gocuk
yetistirme anlayislari, bu 6grencilerin egitsel degerlendirme siiregleri ve bu 6grencilere uygun miifredatlar: sunma
modelleri tartisilmistir (Kitano & Chinn, 1986). Giinliimiize yaklastigimizda 2013 yilinda yapilan bir arastirmada
Asya, Afrika ve Karayipler'den Kanada'ya gelen ve fiziksel yetersizlige sahip ¢ocugu olan gé¢gmen ebeveynlerle
goriligiilmiistiir. Arastirmada ebeveynlerin saglik ve sosyal hizmetlere erisim siiregleri incelenmistir. Dil
bariyerinden dolay1 bu hizmetlere erismekte giicliik yasadiklarini ifade eden katilimcilar bu siireci yonetmek icin
gorevlendirilen kolaylastirict kisinin kendilerine verdigi destegi belirtmistir (Fellin vd., 2013). 2019 yilinda
yapilan baska bir aragtirmada 6zel gereksinimli ¢ocuga sahip ABD'deki Koreli gogmen annelerin ¢ocuklarinin
gecis slirecine yonelik goriisleri ortaya ¢ikarilmistir. Katilimcilar, gegisi basarili bir sekilde yiirlitmek i¢in erken
tan1 ve kiiltiirlerine uygun destek hizmetlere gereksinim duyduklarini bildirmislerdir (Bora, 2019).

Uluslararas1 alanyazinda yapilan aragtirmalarin sayisi, bu uzun gegmis ve genis cografya ile
kiyaslandiginda az olarak kabul edilebilir. Arastirma sayis1 sinirli olsa da var olan arastirmalarin incelenmesinin
GOGO’lerin egitimleri ile ilgili giincel durumu ortaya koyarak gelecek arastirmalara zemin hazirlayabilecegi
diisiiniilmektedir. Bu nedenle bu ¢alisma ile ulusal ve uluslararasi aragtirmalarin incelenmesi yoluyla GOGO’lerin
egitimleriyle ilgili giincel durumun betimlenmesi amaglanmigtir. Bu amag¢ dogrultusunda asagida belirlenen
sorulara yanit aranmstir:

1. Calisma kapsaminda incelenen arastirmalarin betimsel 6zellikleri nelerdir?
2. Calisma kapsaminda incelenen arastirmalarin metodolojik kaliteleri ne diizeydedir?
Yontem

Bu ¢alisma bir sistematik derleme ¢aligmasidir. Sistematik derleme, belirli bir alan i¢inde yayimlanmis
tiim arastirmalarin ilgili alan uzmanlari tarafindan 6nceden belirlenen dahil etme ve dislama 6lgiitleri cergevesinde
ayrintih bir sekilde taranmasiyla bir sonuca ulagsmay1 saglayan sentez ¢alismasidir (Grove vd., 2015; Karagam,
2013). Sistematik derlemede nicel, nitel ya da karma aragtirmalar incelenebilmektedir (Hemingway & Brereton,
2009). Sistematik derleme arastirmalar1 daha fazla bilimsel bilgi icermeleri ve daha saglam kanitlara ulagilmasi
acisindan onemli goriilmektedirler. Sistematik derlemenin daha az yanlilik ve hata igermesi, kapsamli, tekrar
edilebilir ve objektif olmas gibi 6zelliklere sahip olmasindan (Hemingway & Brereton, 2009; Moula & Goodman,
2009) dolay1 bu ¢aligmada kullanilmasina karar verilmistir.

Tarama Stratejisi

Bu derleme calismasinda, 2011-2022 yillar1 arasinda yayimlanan arastirmalar inceleme kapsamina
alinmistir. Taramanin 2011 yili itibariyle baglatilmasinin nedeni Suriye’de aym yil bir i¢ savasin ¢ikmasiyla II.
Diinya Savasindan bu yana goriilen en bilyiik gé¢ hareketinin baslamasi (United Nations International Children’s
Emergency Fund [UNICEF], 2016) ve bu hareketin pek ¢ok iilkede sosyal-kiiltiirel sonuglara yol agmasidir.

CLIN3 <

Tarama siirecinde “gb¢men 6zel gereksinimli birey”, “gd¢ ve 6zel egitim”, “gecici koruma statiisii ve 6zel egitim”,
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“gogmen Ozel gereksinimli birey ve aile”, gd¢men 6zel gereksinimli birey ve Ogretmen ve “miilteci ozel
gereksinimli birey” anahtar kelimeleri kullanilarak Google Scholar, TRDizin ve DergiPark veri tabanlarinda
tarama yapilmistir. Yapilan tarama sonucunda ulusal alanyazinda yayimlanmig 194 arastirmaya ulasiimistir.

LEINNT3 EEENT3

Ardindan “immigrant special needs student”, “refugee with special education needs”, “immigrant children with
disabilities”, “refugee children with disabilities” “migrant with special education needs”, “migrant children with
disabilities” ve “refugee special needs student” anahtar kelimeleri kullanilarak Taylor & Francis Online, SAGE,
ERIC ve Science Direct veri tabanlarinda elektronik tarama yapilmistir. Bu tarama sonucunda ise uluslararasi
alanyazinda yayimlanmis 1.123 aragtirmaya ulasilmistir. Calismanin ilk agamasinda ulasilan arastirmalarin
kaynakc¢alarindan yola ¢ikarak ikinci asama taramalar yapilmig ve 272 arastirma daha elde edilmistir. Yapilan

taramalar sonucunda toplam 1.589 aragtirmaya ulasilmistir.

EEINT3

Gozden Gegirme Siireci

Yapilan tarama sonucunda ulusal ve uluslararasi alanyazinda yayimlanmig aragtirmalarin incelenmek
iizere ¢alisma kapsamina alinmasi i¢in dahil etme ve dislama olgiitleri belirlenmistir. Arastirmalar1 dahil etme
kapsaminda belirlenen 6lgiitler su sekildedir; (a) arastirmanin 2011-2022 yillar1 arasinda yayimlanmig olmast, (b)
aragtirma grubunu olusturan katilimcilarin gogmen ve herhangi bir 6zel gereksinim tanisi olan 6grencilerle ¢alisan
egitimciler, dgrencilerin kendileri ya da ebeveynlerinden olusmasi, (c) arastirmanin GOGO’lerin egitimi konusunu
ele almasi, (d) arastirmanin Tiirkce ya da Ingilizce dilinde yayimlanmasi, (e) arastirmanin hakem siirecinden
gecerek yayimlanmig aragtirma olmasi ve (f) ilgili kalite degerlendirme kriterlerinin en az % 90’nin1 karsilamast.
Arastirmalart dislama olgiitleri ise sunlardir; (a) arastirmanm 2011 yili dncesinde yayimlanmis olmasi, (b)
aragtirma kapsaminda konu olan gdgmen ogrencilerin tipik gelisim gdstermesi, (c) arastirmanin GOGO’lerin
egitimleri disindaki konular1 incelemesi ve (d) ilgili kalite degerlendirme kriterlerinden belirlenen olgiiti
karsilayamamasidir. 1589 arastirmanin okuma, degerlendirme ve simiflandirma islemlerinden sonra 1555’inin
Ozetlerinde, anahtar kelimelerinde ya da basliklarinda belirlenen anahtar kelimeler yer almasma karsin
GOGO’lerin egitimi ile dogrudan baglantili olmadigi; ayrica bu arastirmalarin 567’sinin belirlenen yil aralig
disinda, 376’sinn tipik gelisim gosteren gogmen bireylerle, 351 inin tipik gelisim gdsteren gd¢men bireye sahip
ebeveynlerle, 202’sinin gégmenlere egitim disinda hizmet saglayan kisilerle ilgili oldugu; 23’iiniin GOGO’lerin
saglik hizmetlerini inceleyen, 18’inin GOGO’lerle ilgili yazilmis rapor, 11’inin GOGO’lerle ilgili lisansiistii tez
calismasi ve yedisinin GOGO’lerin sosyal haklarini inceleyen arastirmalar oldugu goriilerek ¢alismanin diginda
brrakilmigtir. Geriye kalan 34 arastirma, yontemlerine gore belirlenen kalite degerlendirme kriteri araclariyla
incelenmis ve nitel aragtirma yontemiyle tasarlanan arastirmalarin 14’4, nicel aragtirma yontemiyle tasarlanan
aragtirmalarin altist ve karma aragtirma yontemiyle tasarlanan bir aragtirma kalite degerlendirme kriteri aracindan
belirlenen 6lgiitii kargilamadigi i¢in ¢alismanin diginda birakilmistir. Ayrica derleme ¢alismasi olarak tasarlanan
dort arastirma da ilgili kalite degerlendirme kriteri aracindan belirlenen &lgiitleri karsilamadigi i¢in ¢alismanin
disinda birakilmistir. Son olarak bu ¢aligmada, dahil etme 6lgiitlerini karsilayan dokuz nitel aragtirma yontemi ile
tasarlanan aragtirma incelenmistir. G6zden gegirme siirecindeki asamalar Sekil 1°de gosterilmektedir.

Veri Analizi

Dahil etme ve diglama kriterlerini dikkate alarak ulasilan dokuz arastirmanin ¢aligmanin amaglarina
uygun olarak ayrintili bir sekilde incelenmesi i¢in arastirma degerlendirme formu olusturulmustur. Formda
aragtirmanin yazarlari, arastirmanin yapildig: iilke, arastirmanin amaci, yontemi, katilimcilari, veri toplama
araclari/teknikleri ve bulgularinin islenecegi siitunlar yer almaktadir.

Betimsel Analiz Siireci

Incelenen arastirmalar degerlendirme formuna aktarilmis ve bu aragtirmalara genel bir bakis acisi
olusturabilmek adina (a) ulusal ve uluslararasi alanyazina gore, (b) tilkelere gore, (c) yillara gore ve (d) arastirma
yontemlerine gore dagilimlari incelenmistir. Elde edilenler bulgular bdliimiinde sirasiyla; aragtirmalarin yapildigi
iilkelere gore dagilimlari, aragtirmalarin yaymlanma yillarina gére dagilimlar: ve aragtirmalarin yontemlerine gore
dagilimlar1 bagliklart altinda ele alinmistir.
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Sekil 1
Gozden Gegirme Stireci
Taranan  wveri  tabanlannda Diger kaynaklardan belirlenen
belirlenen aragtma sayis kayitlann sayis1 (n=272)

(n=131T)

: l

Toplam ulasilan aragtrma sayvis (r = 1589)

Tespit etme

Y
Baghk we Ozetlen taraman .
5 araghrma sayis: (7= 1389) — 5 | Duslanan araghrmalar (7= 1533}
L
(Caliymaya dzhil edilmeyen tam
metin arastrmalarm sayisi
Uygunluk 1;in  degerlendirilen (m=123
tam metin aragtrmalarn sayis (Caliymaya dahil edilmeyen bu
= (m=734) araghrmalann tamami gégmen
E dzel gereksinimli Ggrencilerin
= egitim durumlanm® igenmesmne
= kersm metodolojik  kaliteleri
belirlemen  &lgitin~+ altmda
kaldin 1gin cahigmamn digmnda
barakalmagtir.
Sistematik  derlemeye  dahil
o edilen arastima sayis (r=9)
g
3
(]

Not: Liberati, A., Altman, D. G., Tetzlaff, J., Mulrow, C., Getzsche, P. C., loannidis, J. P., Clarke, M., Devereaux, P. J., Kleijnen, J., & Moher,
D. (2009). The PRISMA statement for reporting systematic reviews and meta-analyses of studies that evaluate health care interventions:
Explanation and elaboration. Journal of Clinical Epidemiology, 62(10), el-e34.” kaynagindan uyarlanmistir.

2Alodat & Momani, 2018; Alodat & Gentry, 2022; Caldin, 2014; Cate & Glock, 2018; Cetin & Kog, 2021; Daudji vd., 2011; Hatipoglu, 2021;
Hurley vd., 2013; Johansson vd., 2021; John vd., 2015; Jergensen vd., 2020; Keklik, 2021; Kim & Hwang, 2018; Lim vd., 2020; McDevitt,
2021; Markova vd., 2015; Migliarini vd., 2019; Migliarini vd., 2018; Munroe vd., 2016; Nyikach vd., 2022; Oliver & Singal, 2017; Sinkkonen
& Kiyttild, 2014; Taylor & Sidhu, 2012; Unay vd., 2021; Walker-Dalhouse & Dalhouse, 2015.

Kalite Degerlendirme Kriterleri Analiz Siireci

Sistematik  derlemelerde incelemeye dahil edilen arastirmalarin metodolojik kalitelerinin
degerlendirilmesi gerekmektedir (Pollock & Berge, 2018; Yilmaz, 2021). Alanyazinda kalite gostergelerini
degerlendirme, kalite degerlendirme ya da kalite degerlendirme kriterleri ad1 verilen bu degerlendirme siirecini
gergeklestirebilmek igin ¢esitli kontrol listeleri, formlar1 ve araglari mevcuttur (Karagam, 2013). Bu araglart
kullanarak incelenen arastirmalarin tasarlanmasindan raporlanmasina kadar olan siiregteki kaliteleri belirlenebilir.
Boylece incelenen arastirma sonuglarinin giivenirligi ve gecerligi hakkinda fikir sahibi olunabilir (Cinar, 2021).
Incelenen arastirmalarin giivenilirligi ve gegerliliginin, sistematik derlemenin sonuglarinin giivenilirligini ve
gecerliligini etkileyen 6nemli bir faktor oldugu diisiiniildiigiinde sistematik derlemelerde kalite degerlendirmesinin
onemi daha iyi anlagilabilir (Aromataris & Munn, 2020).

Bu caligmaya dahil edilen arastirmalarin metodolojik kalitesini degerlendirmek icin Joanna Briggs
Institute (JBI) tarafindan gelistirilen kalite degerlendirme kriteri aract kullanilmistir. JBI’'nin gelistirdigi kalite
degerlendirme kriteri araglar1 JBI ve paydaslar tarafindan gelistirilmis ve JBI Bilimsel Komitesi tarafindan
onaylanmistir (Aromataris & Munn, 2020). JBI’da farkli arastirma yontemleriyle tasarlanan ¢alismalar icin ayri
kalite kriterleri degerlendirme araglar1 olmasindan dolay1 alanyazinda aragtirmacilar tarafindan tercih edilmektedir
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(Zeng vd., 2015). Gelistirilen bu kalite kriterleri degerlendirme araglar1 daha ¢ok sistematik derleme ¢aligmalarinda
kullanilmak tizere tasarlanmistir (Hiir vd., 2022). Bu ¢alismada nitel arastirma yontemiyle tasarlanan aragtirmalar
icin 10 kriterden olusan “Nitel Arastirma i¢in JBI Kritik Degerlendirme Kontrol Listesi” kullanilmistir. Bu arag
“evet, hayir, belirsiz ve uygulanamaz” seklindeki bir degerlendirme sistemine sahiptir. Bir aragtirmanin, kalite
degerlendirme kriterleri aracindaki kriterleri karsilamasi ve yiiksek kaliteli olarak degerlendirilebilmesi i¢in JBI
tarafindan herhangi bir dl¢iit belirtilmemistir. JBI arastirmacilar tarafindan kalite degerlendirilmesi yapilmadan
once bir oran belirlenip bu orani saglayan arastirmalarin ¢alismaya dahil edilmesi gerektigini belirtmigtir (Munn
et al., 2014). Bu ¢alismaya dahil edilecek arastirmalar i¢in kalite degerlendirme kriteri aracindaki kriterlerin, en az
%90'min karsilanmasi kriter olarak belirlenmistir. Tiim arastirmalar makalenin yazarlar1 tarafindan ayri ayr
degerlendirilmis ve kalite kriterleri degerlendirme araci kriterlerinin %90’m1 ve iizerini karsilayan makaleler
tizerinde yazarlar tarafindan uzlagsmaya varilmistir. Degerlendirmeler sonucunda bu odlgiitii karsilayan toplam
dokuz arastirma bu ¢aligma kapsaminda incelenmistir.

flgili kalite degerlendirme kriterleri araci kullanilmadan once Tiirkge’ye g¢evrilmistir. Daha sonra
uluslararasi dil smavlarindan dil becerisinin yeterli oldugu bilinen iki dil uzmanindan g¢evirinin uygunlugu
hakkinda goriis alinmistir. Dil uzmaninin gorisleri dogrultusunda son sekli verilen “Nitel Aragtirma i¢in JBI Kritik
Degerlendirme Kontrol Listesi” nitel aragtirma yontemi dersini yiiriiten iki akademisyen tarafindan incelenmis ve
araglarin kullaniminin uygun oldugu yoniinde goriisleri alinmistir.

Giivenirlik

Bu ¢alismanin giivenirligi {ic adimda saglanmistir. Oncelikle yapilan taramalar sonucunda ulasilan tiim
aragtirmalarin giivenirlik caligmast i¢in 6zel egitim alaninda bagimsiz bir uzman, yukarida siralanan veri
tabanlarinda ayni anahtar kelimeleri kullanarak yeniden bir tarama yapmustir. Belirlenen anahtar kelimeler
kullanilarak arastirmanin birinci ve ikinci yazari tarafindan yapilan tarama sonucunda ulagilan aragtirmalar ile
uzmanin ulastigi aragtirmalar karsilastirilmis ve ilk hesaplamada kodlayict giivenirligi %90 bulunmustur. Daha
sonra birinci ve ikinci yazar ile uzman bir araya gelip taranan aragtirmalar hakkinda tartigip ortak bir sonuca
ulagtiktan sonra kodlayici giivenirligi %100 olarak hesaplanmustir. ikinci asamada ise elde edilen arastirmalarin
kaliteleri belirlenmistir. Bu asamada elde edilen tiim aragtirmalar belirlenen kalite kriterleri dogrultusunda tiim
yazarlar tarafindan ayri ayri degerlendirilmis ve degerlendirmeler arasi karsilagtirma yapilmistir. Bu asamada
iizerinde goriis birligine varilamayan dokuz arastirma yazarlar tarafindan tartigilip ortak bir sonuca ulastiktan sonra
degerlendirmeler arasi giivenirlik oran1 %100 olarak belirlenmistir.

Giivenirligin ii¢lincii asamasinda ise kalite kriterleri degerlendirme aracina gore belirlenen o6lgiitii
karsilayan arastirmalar, arastirma degerlendirme formuna yerlestirilmistir. Arastirmalari, aragtirma degerlendirme
formuna yerlestirmede yazarlar arasi tutarlilik %100 olarak hesaplanmistir. Ardindan arastirmalar, “yazart ve
yayin yili, yapildigi iilke, amag, yontem, katilimeilar, veri toplama teknikleri ve bulgular” basliklar altinda
smiflanmis ve Microsoft Office Excel programi kullanilarak tablo ve grafik halinde sunulmustur.

Bulgular

Bu calismanin amaci, ulusal ve uluslararas alanyazinda GOGO’lerin egitimlerine yonelik 2011-2022
yillar1 arasinda yayimlanmis arastirmalar1 betimsel ve kalite degerlendirme kriterleri agisindan analiz etmektir.
Analizler sonucunda elde edilen sonuglara betimsel analiz ve kalite degerlendirme kriterleri bulgular1 basliklar
altinda bu béliimde yer verilmistir.

Betimsel Analiz Bulgular
Arastirmalarin Yapudigi Ulkelere Gore Dagilimlar

Bu c¢aligmada incelenen arastirmalarin timii uluslararasi alanyazinda yer almigtir. Toplam bes farkli
ilkede yapilan arastirmalar incelendiginde en fazla yaymnin Amerika Birlesik Devletleri’nde (ABD)
gerceklestirildigi goriilmektedir. Yapilan aragtirmalarin iilkelere gore dagilimi Sekil 2°de gdsterilmektedir.
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Sekil 2
GOGO lere Yonelik Yapilan Arastirmalarin Ulkelere Gére Dagilimi

O P N W b~ O

ABD Ispanya Urdiin Norveg Ingiltere

Bu ¢alismada incelenen arastirmalarin yayimlandig: yillara iliskin bilgiler Sekil 3’te gosterilmektedir.
Buna gore incelenen aragtirmalar 2015 ve 2022 yillari arasinda yayimlanmistir. 2017 ve 2019 yillarinda iki, diger
yillarda ise bir aragtirmanin yayimlandigi goriilmiistiir.

Sekil 3
GOGO lere Yonelik Yapilan Arastirmalarin Yayimlanma Yillarina Gore Dagilimi

3
2

0IIIIIII

2015 2016 2017 2019 2020 2021 2022

[y

Arastirmalarin Betimleyici Bilgileri

Aragtirmalar; a) kaynak, b) yapildigi iilke, ¢) amag, d) yontem, e) desen, f) katilimcilar, g) veri toplama
teknigi ve h) bulgular bakimindan incelenmistir. Aragtirmalarin betimleyici bilgileri Tablo 1°de goriilmektedir.

Tablo 1°de sunulan arastirmalar incelendiginde temel olarak tiim arastirmalarda GOGO’lere saglanan
egitim, saglik ve sosyal hizmetler hakkinda ebeveyn ya da hizmet saglayan personelden goriis almanin
hedeflendigi goriilmektedir. Ebeveynlerin katilimcist oldugu arastirmalarda genellikle annenin katilimci oldugu
goriilmiistiir. Bu arastirmalarda ¢ocuklarinin gelecegi ile ilgili endiseleri, cocuguna verilen hizmetlerin niteligi ve
yeterliligi, cocugu ya da kendisi i¢in gereksinim duydugu ama verilmeyen hizmetleri ve bu siirecte karsilastig
zorluklar1 ortaya ¢ikarmak amaclanmistir. GOGO’lere hizmet saglayan egitimcilerin katilimer oldugu
aragtirmalara (6gretmen ve ebeveyn birlikte katilime1 olmuslardir) bakildiginda GOGO’lere hizmet saglamanin
zorluklari, sunulan hizmetlerin yeterliligi ve niteligi ve GOGO ile ¢aligmaya yonelik deneyimlerinin ortaya
¢ikartlmasi amaglanmistir. Belirlenen amaglart ortaya ¢ikarmak igin aragtirmacilarin tiim arastirmalarda verileri
goriigme teknigi ile topladigi, bazi arastirmalarda ise gorlisme teknigi ile gozlemi de kullandiklari gériilmiistiir.
Arastirmalarin bulgular incelendiginde hem ebeveyn hem de 6gretmenlerin temelde dil ve kiiltiir farkliligindan
kaynaklanan problemler yasadiklar1 belirlenmistir. Ebeveynlerle yapilan aragtirmalar sonucunda ebeveynlerin
¢ocuklarinin egitim stireclerine katilmak istedikleri ancak dil farklili§indan dolay1 ¢ocuklarinin egitimlerine tam
katilim gosteremedikleri goriilmiistiir. Terciimanlarin dil destegi noktasinda ¢ok 6nemli bir rol oynadig1 ancak
sayica ¢ok az oldugu ve niteliginin de yeterli olmadig1 i¢in ebeveynler siirecte etkin rol alamadiklarim
belirtmislerdir. Ayrica kiiltiiriin de bazen sinirlilik yarattigr gécmen ebeveynlerin kendi tilkelerindeki anlayisla
egitime yaklastig1 ve bu durumun ¢ocugun egitimini olumsuz etkiledigi goriilmiistiir. Egitimcilerin katilimeisi
oldugu arastirmanin bulgularina bakildiginda &grencilerin degerlendirme siirecinde kullanilan araglarin ve
degerlendiren personelin yetersiz oldugu, bu faktérlerden dolay1 degerlendirme ve tanilama siire¢lerinde dogru
karar vermekte zorlandiklar1, 6gretmenlerin GOGO’lerle ¢alisma deneyimlerinin olmamasindan dolay1 calisirken
cesitli zorluklar yasadiklart ve GOGO’lerle dil farkliigindan, ebeveynleriyle ise hem dil hem de kiiltiir
farkliligindan dolay1 siirh diizeyde iletisim kurabildikleri goriilmiistiir.
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Tablo 1
Incelenen Arastirmalarin Betimleyici Bilgileri
Yapildigt . Veri toplama
Kaynak iilke Amag Yontem Desen Katilimcilar teknigi Bulgular
Ebeveynlerin ¢ocuklariyla fiziksel etkinliklere katildiktan sonra
Arfa, GOGO’lerin ebeveynleriyle ) ¢ocuklarmin yetenekleflne, '1lgller1.ne' ve var olan ka}ynqkla}ra 11'1$k1n
Solvang, Y, bl 24 gdecmen i farkindaliklarinin arttig1 belirlenmistir. Ebeveynlerin birbirleriyle
cesitli fiziksel aktivitelere . .. Gozlem ve . o .
Berg & Norveg Katihmlarima iliskin Nitel Fenomenoloji ebeveyn ve Srilsme sosyallesme, deneyim ve bilgi aligverisinde bulunma firsat:
Jahnsen, Sriislerini ince?emek 17 GOGO gorts yakaladiklar1 goriilmiistir. GOGO’lerin yeni beceriler 6grendikleri,
2022 oy ' tercih ve yeteneklerinin farkina vardiklari, arkadaslik kurduklart ve
sosyal becerilerini gelistirdikleri belirlenmistir.
Katilimcilarin 6zel gereksinimli ¢ocuklarinin yetigkinlige gegisiyle
- ilgili baz1 endiselere sahip olduklar1 belirlenmistir. Katilimcilar
Koreli gogmen . e . o
. n o gelecekte ¢ocuklarini neyin bekledigini, gocuklarinin bir is sahibi olup
. ebeveynlerin ¢cocuklarinin GOGO’ye "~ oo . o
Kim & clecodine iliskin baki sahip 20 olamayacagini, kendilerine nasil bakacaklarini bilmediklerini ve bu
Dababnah, ABD & £ 3 3 Nitel Gomiili teori NIp Goriigme durumlarla ilgili endiselendiklerini ifade etmislerdir. Arastirmada
agilarimi ve bu bakis gbemen . O A . , .
2021 . . gegis planlariyla ilgili yeterli hizmetin olmadig1 vurgulanmustir. Dil
agilarini sekillendiren ebeveyn . 1 . R
1 engeli ve kiiltiirel farkliliklar nedeniyle ebeveynler Koreli bir hizmet
faktorleri arastirmak. < L . ..
saglayicinin ¢ocuklarina bakim vermesini istediklerini ifade
etmislerdir.
ineiltere’de vasavan 6zel Pakistanli ebeveynler 6zel gereksinim durumunu, “Allah’in iradesi”
& > C¢ yasayan . GOGO’ye olarak gormiisler ve bu durumu manevi bir gelisme firsat1 olarak
gereksinimli ¢ocuga sahip ; . S . U e .
Akbar Pakistanhi ebevevnlerin sahip 10 nitelendirmislerdir. Katilimeilarin goriisleri incelendiginde din
&Woods, Ingiltere J aastan’ Ehe ynier Nitel Fenomenoloji Pakistanl Goriisme faktoriiniin koruyucu bir faktér oldugu belirlenmistir. Katilimcilar
6zel egitim hizmetlerine . . . . " s
2020 P . - gdecmen okulla ig birligi yapma konusunda ¢evirmenlerin ¢ok 6nemli bir role
yonelik deneyimlerini . - . . DU
incelemek ebeveyn sahip oldugqnu ve ayni l_(g]turden blreyl@rle iletisim kurduklarinda
' daha rahat hissettiklerini ifade etmislerdir.
Gogmen ebeveynlerin, Gogmen ebeveynlerin 6zel egitim hizmetleri hakkinda bilingsiz
Rivera- ¢ocuklarinin 6zel olduklart, dil ve kiiltiir farkliliklar1 nedeniyle giinlilk yasamda
- gereksinim durumu ve e zorlandiklar1 belirlenmistir. Katilimeilar yasadiklari zorluklara 6rnek
Singletary > SR GOGO’ye . g S .
ozel egitim siireci . olarak siddet, ayrilik ve bosanma gibi olumsuz es iligkilerine yonelik
& . itel loii sahip dort - , RO L
Cranston- ABD hakkindaki anlayislarini Nite Fenomenoloji gdomen Goriisme somut _ornekler vermistir. Gogmen ebeveynlere yonelik duygusal
. incelemek ve gogmenlerin destegin ev-okul ortakliginin basarisi igin kritik bir 5neme sahip
Gingras, . N . ebeveyn b o . - o
2019 6zel egitim hizmetlerine oldugu vurgulanmistir. Okul personeli ile deneyimler ve 6zel egitim

iliskin deneyimlerini
ortaya ¢ikarmak.

stireci tartisilmis, alinan destekten ve empatiden etkilenen veli
tepkilerinin hem olumlu hem de olumsuz oldugu belirlenmistir.
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Tablo 1 (devami)
Yapildigt Veri
Kaynak 'Plke £ Amag Yontem Desen Katilimcilar toplama Bulgular
Y teknigi
Usguﬁlzlit?fl;lllcislggyeh Ustiin yetenekli Suriyeli GOGO’leri belirleme hizmetlerinin yetersiz ve zayif
Alodat & %elgirlemelg icin Urdiin 35 okul midiirii olmasina karsin okul miidiirlerinin ve egitim sorumlularinin Suriyeli
Momani, Urdiin ¢ . Nitel Fenomenoloji ve yedi egitim  Goriisme GOGO’lere gerekli egitim hizmetleri sunmaya yonelik olumlu tutum igerisinde
okullarinda sunulan A .
2019 e 1 . . sorumlusu olduklart goriilmistiir. Ancak bazi idari ve yasal sorunlardan dolay1 sunulan
egitim hizmetlerini analiz e 1 . . o
etmek egitim hizmetlerinin bazi sinirhiliklart igerdigi vurgulanmistir.
Fa{kh ilkelerden AB,D ye Ebeveynlerin, ¢ocuklarinin ABD’de egitim almasindan memnun olduklar1 ancak
g6¢ eden ve GOGO’ye o . AN . e . RS
. . - GOGO’ye sahip ebeveynlerin Ingilizce bilmedikleri i¢in ¢ocuklarmin 6gretmenleriyle iletisime
Cummings sahip ebeveynlerin 6zel edi gbgmen ecemedikleri ve bu durumun ¢ocuklarinin egitimini sinirlandirdigi
& Hardin, ABD gereksinim durumunu ve Nitel Fenomenoloji yedi oy Gorlisme £ed! . . fun gocuriannin egit mriandircig
" BT . anne ve bir belirlenmistir. Cevirmenlik hizmetine siirekli erisemediklerini ifade eden
2017 6zel egitim hizmetleriyle . . S
N - S gdecmen baba katilimcilar ¢ocuklarinin Bireysellestirilmis Egitim Programi toplantilarinda ve
ilgili deneyimlerini ortaya . . . o .
resmi kayit islemlerinde zorlandiklarini bildirmislerdir.
¢ikarmak
. GOGO’ye S‘?‘h'p,. . GOG(..) ye sahip . GOGO’ye sahip gégmen ebeveynlerin, gocuklarinin egitimlerine katilimlarinin
Paniagua, : ebeveynlerin egitim . Durum 23 gbgmen Gozlem ve N . Rt RS o
Ispanya . Nitel - smirlt oldugu belirlenmistir. Gogmen ebeveynlerin, 6gretmenlerle iletisim
2017 ortamlarindaki caligmast ebeveyn ve 19 gOriisme AP
. < kurmakta zorlandiklar1 goriilmiistiir.
durumlarini incelemek Ogretmen
e - Katilime1 ebeveynler, GOGO’lerle ¢alisan profesyoneller ebeveynin kiiltiiriine
Kiiltiirel baglamlarin R . - . . S
P GOGO’ye sahip saygt duydugu zaman ebeveyn ile daha verimli ¢alismalar yapildigini ifade
Lee & Park, GOGO’leri yetigtiren . .. . ) e ; . . L7
ABD . Nitel Fenomenoloji  yedi Koreli Gorlisme etmislerdir. Bagka bir tilkede yasamak ebeveynler igin zor olsa da ¢ocuklarmin
2016 annelerin tutumlarini nasil - AT . et .
o e . gdecmen ebeveyn egitimi igin 6gretmenlerden gerekli ¢abay1 gordiiklerinde ebeveynlerin kararli
etkiledigini incelemek : Lo N
bir sekilde is birligi yaptiklar1 gortilmiistiir.
GOGO’ye sahip ebeveynlerin gocuklarinin egitimlerine katilmada istekli oldugu
GOGO’ye sahip GOGO’ye sahip ar}cak ¢ogu .e.be.veymn sosyo-eki).n.omlk.duzeymm diisiik Old.l.lg}l ve d11
. - N . bilmedikleri i¢in ¢gocuklarinin egitimlerine katilamadiklar1 goriilmistiir.
Paniagua, Ispanya ebeveynlerin okullara Nitel  Etnografya 23 goemen Gozlem ve Ebeveynler Ispanya’daki egitim miifredatinin ¢ok kati oldugunu belirtmistir
2015 pany katilim durumunu 9 ebeveyn ve 19 gOriisme Y pany g ¢ £ SHr.

Ayrica Ispanya’da degerlendirme ve uygulama siireclerindeki 6znelligin,
gdemen dgrencilerin degerlendirme ve tanilama asamasindan dogru bir sekilde
gecememelerine ve yanli yonlendirilmelerine neden oldugu vurgulanmustir.

incelemek 6gretmen

Not: Arastirmalar yaymlanma yillarina gore siralanmustir. ABD = Amerika Birlesik Devletleri; GOGO = goemen 6zel gereksinimli 6grenci.
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Kalite Degerlendirme Kriterleri Bulgular

Calisma kapsaminda incelenen arastirmalar JBI kalite kriterleri degerlendirme aracina goére analiz
edilmistir. JBI kalite gostergeleri arastirmalarin yontemlerine gore farklilagmaktadir. Tablo 2°de nitel arastirma
yontemiyle tasarlanan arastirmalara iliskin kalite géstergeleri yer almaktadir. Her arastirma, metodolojik olarak
kabul edilebilir standartlar1 karsilama durumuna gore degerlendirilmistir.

Tablo 2

Nitel Arastirma Yontemiyle Tasarlanan Arastirmalarin Kalite Degerlendirme Kriterleri

Makaleler
< 2 2 o E ~ 3 )
8 £ 8 Es8 E %% 2 R’ &
. . . . N T =~ o oirdN S » S N h N
Kalite degerlendirme kriterleri - RN = Ecyg =249 £ - < = <
ko] o o T © o = > o S
S O I8 P55 I« EF > a >
< g 2 =20 B or & o g
> < o P -
1. Arastirmanin felsefi temelini olusturan
yaklagim (paradigma) ve kullanilan
aragtirma metodolojisi arasinda uyum var E E E E E E E E E
mi1?
2. Arastirma metodolojisi ile arastirma
sorusu veya hedefleri arasinda uyum var E E E E E E E E E
mi1?
3. Arastirma metodolojisi ile veri toplama
yoOntemleri arasinda uyum var m1? E E E E E E E E E
4. Arastirma metodolojisi ile verilerin
temsili ve analizi arasinda uyum var m1? E E E E E E E E E
5. Aragtirma metodolojisi ile sonuglarin
yorumlanmasi arasinda uyum var mi? E H H E E E E E E
6. Aragtirmaciyi kiiltiirel ya da kuramsal
olarak konumlandiran bir ifade var mi? E E E E H E E E E
7. Arastrmanin sonuglarmi etkileyen
faktorler arasinda arastirmacinin rolii ve
aragtirmanin arastirmaci tizerindeki etkisi E E E H E H H E E
degerlendiriliyor mu?
8. Arastirmada katilimcilar ve goriislerine £ £ £ £ £ £ £ £ £

yeterince yer verilmis mi?

9. Arastirma etik acidan uygunluk
kriterlerine uygun olarak hazirlanmis
midir veya bir kurum tarafindan etik onay E E E E E E E E E
almis mudir? Bu konuda herhangi bir
kanit arastirma i¢cinde mevcut mudur?

10. Arastirma sonuglari, arastirma
stirecindeki verilerin analiz edilmesi ve
yorumlanmast sonucunda mi Ortaya
¢cikmigtir?

Not: B = belirsiz; E = evet; H = hayir; U = uygulanamaz.

Nitel arastirma yoOntemiyle tasarlanan arastirmalar JBI kalite degerlendirme kriteri araci kullanilarak
incelenmis ve dokuz arastirmanin da bu ¢aligmada gerekli goriilen %90 Sl¢iitiinii karsilayacak sekilde yiiriitildiigi
goriilmiistiir. Incelenen aragtirmalarin {igiiniin ilgili 10 kriterin tamamini1 karsiladig1 gériilmiistiir (Arfa vd., 2022;
Lee & Park, 2016; Paniagua, 2015). Geriye kalan alti arastirmadan Kim ve Dababnah (2021) ve Akbar ve
Woods’un (2020) besinci kriteri, Alodat ve Momani’nin (2019) altinc1 kriteri ve son olarak Rivera-Singletary ve
Cranston-Gingras (2019), Cummings ve Hardin, (2017) ve Paniagua’nin (2017) yedinci kriteri kargilamadig:
goriilmiistiir. Kim ve Dababnah (2021) ve Akbar ve Woods’un (2020) arastirmalari incelendiginde her iki
aragtirmanin da kalite degerlendirme kriterlerinden “Arastirma metodolojisi ile sonuglarin yorumlanmasi arasinda
uyum var m1?” kriterini karsilamadigi goériilmiistiir. Arastirma metodolojisinin, belirli bir arastirma sorusunu
yanitlamak veya belirli bir amaca ulagsmak i¢in kullanilan yontemleri ve prosediirleri ifade ettigi, sonuglarin
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yorumlanmast ise elde edilen verilerin analiz edilerek anlamlandirilmasi ve sonuglara anlam verme siireci oldugu
g6z Oniine alindiginda bu kriter de arastirmanin yapildigi yontemlerin, verilerin analizi ve sonuglarin
yorumlanmasi arasinda bir uyum olup olmadigini sorgulamaktadir. Akbar ve Woods (2020), aragtirmalarinda
yorumlayict fenomenolojiyi kullanmalarina ragmen elde ettikleri verileri yorumlarken daha ¢ok betimleyici
bilgilere yer verdikleri ve kesfedici, yorumlayic1 yani elestirel bir bakis acisiyla yorumda bulunmadiklari i¢in ilgili
kriteri karsilamadiklar1 disiiniilmektedir. Kim ve Dababnah (2021) ise gomiilii teori desenini kullandiklari
aragtirmalarinda dort tema elde etmiglerdir, fakat bu temalar iizerinde derinlemesine bir anlayis
gelistirmemislerdir. Gomiilii teori deseninin temel amaci olan yeni olgularin kesfedilmesi ve yeni bir anlayis
gelistiremedikleri i¢in ilgili kriteri karsilamadigi diistinilmektedir.

Alodat ve Momani’'nin (2019) arastirmalar1 incelendiginde kalite degerlendirme kriterlerinden
“Arastirmacty1 kiiltiirel ya da kuramsal olarak konumlandiran bir ifade var mi?” kriterini karsilamadig
goriilmistiir. Aragtirmaci, nitel arastirma siirecinde kritik bir aktordiir ve iiretilen kanitlarin degerlendirilmesinde
aragtirmacinin kiiltiirel ve teorik yonelimini anlamak énemlidir. Nitel arastirmalar arastirmacinin bu yonelimleriyle
ilgili acik bir ifade icermelidir. ilgili kalite degerlendirme kriteri, arastirmacinin arastirma tasarimu, veri toplama
yontemleri, analiz siireci ve sonu¢larin yorumlanmasi gibi alanlarda kendi kiiltiirel ve teorik bakig acisini nasil
yansittigini belirtmesi gerektigini, arastirmacinin kiiltiirel ve teorik konumunu agikca ifade etmesinin arastirma
sonuclarmin yorumlanmasinda ve anlasilmasinda &nemli bir rol oynadigini belirtmektedir. Ilgili caligma
incelendiginde boyle bir agiklama goriilmedigi icin bu kriteri karsilamadig1 diistiniilmektedir.

Rivera-Singletary ve Cranston-Gingras (2019), Cummings ve Hardin (2017) ve Paniagua’nin (2017)
aragtirmalari incelendiginde ii¢ arastirmanin da kalite degerlendirme kriterlerinden “Arastirmanin sonuglarini
etkileyen faktorler arasinda arastirmacinin rolii ve arastirmanin arastirmaci lizerindeki etkisi degerlendiriliyor
mu?” kriterini karsilamadigi goriilmiistiir. Bu kriter aragtirmacinin aragtirma siirecindeki etkisini ve etkilenme
potansiyelini degerlendirmeyi Onerir. Arastirmacinin objektifligi korumaya ¢aligsmasi, veri toplama ve analiz
stireglerinde etkilerinin farkinda olmasi ve bu etkileri agik bir sekilde bildirmesi gerektigini vurgular.
Arastirmacinin etkisi, birkac farkl1 boyutta ele alinir. ilk olarak, arastirmaci ve ¢alisma katilimcilar1 arasindaki
iligki incelenir. Aragtirmacinin ¢alisma siirecinde nasil bir rol oynadigi, katilimcilarla olan etkilesimi ve iletisimi
degerlendirilir. Aragtirmacinin kisisel deneyimleri, 6nyargilar1 veya 6n kabulleri ¢aligmay1 nasil etkileyebilir ve
bunlar nasil ele alinabilir sorulari iizerinde durulur. Ikinci olarak arastirmacinin veri toplama asamasinda kendi
roliinii elestirel bir sekilde incelemesi 6nemlidir. Arastirmacinin bilingli veya bilingsiz olarak veri toplama siirecine
miidahil olmasi, katilimeilarin yanitlarini etkilemesi miimkiindiir. Arastirmacinin bu etkileri fark etmesi, veri
toplama siirecini objektif bir sekilde yonetme ¢abasi 6nemlidir. Son olarak ise arastirmacinin ¢alisma sirasinda
ortaya ¢ikan olaylara nasil tepki verdigi ve bu tepkilerin nasil bildirildigi de géz 6niinde bulundurulmalidir.
Arastirmacinin  duygusal veya kigisel tepkileri, ¢alismanin yiriitiilmesini ve sonuglarin yorumlanmasini
etkileyebilir. Bu nedenle, aragtirmacinin bu tepkileri agikga belirtmesi ve bu etkileri nasil ele aldigini agiklamasi
onemlidir. Tim bunlar goz 6niine alindiginda ilgili ¢alismalarda bu durum ele alinmadigi i¢in bu kriteri
kargilamadig: diigiiniilmektedir.

Bu degerlendirmeler, nitel aragtirmalarda arastirmacinin roliiniin ve etkisinin 6nemini vurgulamaktadir.
Arastirmacinin metodolojik se¢imlerinden, veri analizine ve sonug¢larin yorumlanmasina kadar her asamada kendi
kiiltiirel ve teorik bakis agisini agik¢a ifade etmesi gerekmektedir. Ayrica, aragtirmacinin objektifligi korumasi ve
aragtirma siirecindeki etkilerini fark etmesi ve bildirmesi énemlidir. Bu tiir bir dikkat ve 0zen, arastirmanin
giivenilirligini ve gegerliligini artiracaktir. Sonug¢ olarak, incelenen arastirmalarin bazilarinda arastirma
metodolojisi ile sonuglarin yorumlanmasi arasindaki uyum saglanamamis ve arastirmacinin etkisi yeterince ele
almamamigstir. Bu zayifliklar, gelecekteki nitel arastirmalar icin dikkate alinmasi gereken alanlari ortaya
koymaktadir.

Tartisma

Bu calismada, uluslararasi alanyazinda Ocak 2011 ile Kasim 2022 tarihleri arasinda GOGO’lerin
egitimleriyle ilgili yayimlanmig toplam dokuz arastirma, aragtirmanin yapildigi iilke, yayimlanma yili, aragtirma
yontemi, katilime1 grubu, veri toplama teknigi ve bulgulari agisindan incelenmistir. inceleme sonucunda bes farkli
iilkede yiiriitiilen dokuz arastirmadan dordiinin ABD kaynakli oldugu goriilmiistiir. ABD niifusunun ¢ok uluslu
yapist ve go¢ alma oram diisiiniildiigiinde bu sonucun ortaya ¢ikmasi sasirtict degildir. UGO niin 2022 yilinda
yayimladigr Diinya Gé¢ Raporu’nun verilerine gore diinyada en fazla gdgmen (51 milyondan fazla) ABD’de
yasamaktadir (UGO, 2022). Bu gogmenlerin icinde 6zel gereksinimli bireylerin de oldugu diisiiniildiigiinde
(Cummings & Hardin, 2016; Jergensen vd., 2020; McDevitt, 2021) en ¢ok aragtirmanin ABD’de yapilmasinin
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beklenen bir durum oldugu sdylenebilir. Diinya Go¢ Raporu’nda yer alan diger bir veriye gére ABD’nin 2020’de
can giivenligi nedeniyle go¢ etmek isteyenlere ayirdigi 15.000 kontenjan, 2021 yilinda 62.500’e yiikseltilmistir
(UGO, 2020; 2022). 2022 yilinda 125.000’e yiikseltilen bu say1 2023 yil1 icin ise bir dnceki yilla ayn1 seviyede
tutulmugtur (United States Department of State, 2022). Bu bilgi dogrultusunda, ABD’de gelecek yillarda da birgok
aragtirmanin yapilmasi olasidir. Go¢ konusunun kiiresel bir olgu olusu ve 6zellikle son 10 yilda diinyada savag ve
ekonomik kriz gibi gdg¢leri tetikleyen pek cok olaymn yaganmasi nedeniyle bu konuyla ilgili arastirmalarin giderek
artacag1 diisiiniilmektedir. Ornegin Suriye’de 2011 yilinda baslayan savasin ardindan Tiirkiye’ye dogru
gergeklesen Kkitlesel go¢ hareketlerinin sonucu olarak 20.10.2022 tarihi itibariyle 3.622.486 Suriyeli gogmen
Tiirkiye’de yasamaktadir (Go¢ Idaresi Genel Miidiirliigii, 2022). Her ne kadar bu calismada belirlenen kalite
degerlendirme kriterini karsilayamamus olsalar da Tiirkiye’de Suriyeli GOGO’leri konu alan ¢alismalarin sayisinin
son yillarda arttig1 goriilmektedir (Cetin & Kog, 2021; Hatipoglu, 2021; Keklik, 2021; Unay vd., 2021). Diinya
Go¢ Raporu’nda ABD’den sonra en ¢ok gdg¢menin yasadigi iilkelerin sirasiyla 16 milyon gd¢menin yasadigi
Almanya, 13 milyon gd¢menin yasadigt Suudi Arabistan, 12 milyon gd¢menin yasadigi Rusya ve 9 milyon
gdemenin yasadig1 Ingiltere oldugu goriilmektedir. Tiirkiye bu listede 12. sirada yer alsa da (UGO, 2022) Suriye’de
¢ikan i¢ savas sonucunda kitlesel bir go¢ hareketiyle karsi kargiya kalmis olmasi nedeniyle 6zellikle son yillarda
goemenleri konu alan pek ¢ok aragtirmanin yiiriitiilmesi olagandir.

Calisma kapsaminda incelenen arastirmalarin yayimlanma tarihleri GOGO’lerle ilgili arastirmalarm 2015
ve sonrasinda yapildigini gostermektedir. 2015 yilinda Mugla’nin Bodrum ilgesinde ii¢ yasindaki Suriyeli Aylan
Kurdi isimli bebegin sahile vuran cansiz bedeni, Suriye’de yasanan dram ve gb¢ ederken hayatim kaybeden
insanlarin durumunu diinyanin giindemine tagimistir (Kagmaz, 2015). 2018 yilinda ise UNICEF 18 Aralk
Uluslararas1 Gé¢menler Giiniinden 6nce “2018 Yilinda Gé¢ Her Cocuk i¢in Giivenli Olsun” baghgiyla bir basmn
biilteni olusturmustur. Basin biilteni i¢in konusan UNICEF Programlar Direktérii Ted Chaiban, “Gdgmen
¢ocuklar risk altina sokan politikalar, uygulamalar ve tutumlar degistirilebilir ve degistirilmelidir. 2018 bunun
gergeklesebilecegi bir yil, Kiiresel Go¢ Anlasmast da bunun i¢in bir firsattir.” agiklamasinda bulunmustur
(UNICEF, 2017). 2020 yilinda ise UGO’niin yayimladig1 Diinya Gé¢ Raporu’na gére 2019 yilinda rekor sayida
kisi siddet ve gatisma ortaminin sonucu olarak can giivenligi endigesiyle dogup biiyiidiikleri iilkelerinden zorunlu
bir sekilde bagka tilkelere go¢ etmistir. Raporda bir dnceki yil 26 milyon yeni gogmenin diinyanin farkl yerlerinde
yasamak iizere kayitlarmin yapildig1 belirtilmistir (UGO, 2020). Bunlara ek olarak ulusal ve uluslararasi birgok
dergi 2021 yilindaki 6zel sayilarim gd¢ konusuna ayirmistir. Ornegin Milli Egitim Dergisi (MED) 2021 yilindaki
Ozel sayisinin bashg@mi “Tirkiye’de ve Diinyada Gogmen Egitimi” seklinde belirlerken (erisim linki:
https://dergipark.org.tr/tr/pub/milliegitim/page/11325) Uluslararast1 Kapsayici Egitim Dergisi (International
Journal of Inclusive Education [IJIE]) (erisim linki: https://www.tandfonline.com/toc/tied20/25/2) aym yil
“Miilteciler ve Kapsayici1 Egitim” (Refugees and Inclusive Education) baslikli 6zel bir say1 ¢ikarmistir. Sonug
olarak son on yilda yasanan gesitli siyasal ve toplumsal gelismelerin GOGO’lerle ilgili yapilan arastirmalar
etkiledigi sOylenebilir.

Calisma kapsaminda incelenen arastirmalarin tamami nitel arastirma yontemiyle tasarlanmistir.
Arastirmalarda nitel arastirma yontemi tercih edilmesinin nedeni GOGO’lerin dogal kosullarmin biitiinciil bir
bakis acistyla gercekei bir bicimde ortaya konmasinin hedeflenmesi, onlarn 6grenme &zelliklerini, egitim
durumlarimi ve egitimlerinde karsilasilan zorluklari agiklama ve bu bireyler hakkinda var olan durumu ebeveyn ve
o0gretmen bakis agisindan gozler dniine serme ¢abast ile agiklanabilir. Bu ¢aligmada incelenen bir¢ok arastirmanin
(Alodat & Gentry, 2022; Kim & Hwang, 2018; McDevitt, 2021; Oliver & Singal, 2017; Walker-Daolhouse &
Dalhouse, 2015) ve alanyazindaki diger arastirmalarin (Ciilha & Demirtas, 2020; Cetin & Kog, 2021; Emin, 2016;
Karsli-Calamak & Kiline, 2021; Kocaoglu, 2022; Kocaoglu & Giiner Yildiz, 2022; Madziva & Thondhlana 2017;
MclIntyre & Hall, 2018; Oliver & Singal 2017; Sinkkonen & Kyttild, 2014; Unay vd., 2021) bu gergevede oldugu
goriilmektedir. GOGO’lerin egitimlerini konu alan arastirmalar tamami GOGO’lerin egitim durumlarina iliskin
O0gretmen ve ebeveynlerden goriis alinan arastirmalardan olusmaktadir. Bu arastirmalardan katilimci grubun
ebeveynlerden olustugu neredeyse tiim arastirmalarda goc¢ edilen iilkenin dilinin bilinmemesinden dolay1
ebeveynler ile okullar arasinda iletisim problemlerinin oldugu ve ebeveynlerin gocuklarinin egitim sistemine dahil
olamadiklari belirlenmistir (Akbar & Woods, 2020; Arfa vd., 2022; Cummings & Hardin, 2017; Kim & Dababnah,
2021; Rivere-Singletary & Cranston-Gingras, 2019; Paniagua, 2015; Paniagua, 2017; Lee & Park, 2016). Bu
durumun alanyazinda yer alan baska arastirmalarda da vurgulandig goriilmektedir (Kocaoglu, 2022; Kocaoglu &
Giiner-Yildiz, 2022). Katilime1 grubun GOGO’lerle ¢alisan dgretmenlerden olustugu arastirmalar incelendiginde
ise bu 6grencilerin nitelikli personel ve uygun degerlendirme araglar1 olmadigt i¢in dogru bir degerlendirme
stirecinden ge¢cmedigi, sadece dil ve kiiltiir farkliligindan dolay1 tanilanan 6grencilerin oldugu ve 6gretmenlerin
bu bireylerle ¢aligmak icin yeterli bilgi ve deneyime sahip olmadiklar1 goriilmiistiir (Alodat & Momani, 2019;
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Paniagua, 2015; 2017). Ulkemizde yapilan ancak hakem siirecinden gegerek yayimlanmis arastirma olma kriterini
karsilamadigi i¢in ¢aligma kapsamina alinmayan bir arastirmada (Kocaoglu ve Giiner-Yildiz, 2022), GOGO’lerle
calisan 6zel egitim 6gretmenlerinin bu 6grencilerle calisirken go¢ ve gogmenlik durumlarinin getirdigi dil ve kiiltiir
farkliliklarina ek olarak 6zel gereksinimli olma durumu nedeniyle giicliikler yasadig1 ve 6gretmenlerin bilgi ve
becerilerinin bu &grencilerle ¢alismak icin yeterli olmadig: belirlenmistir. Ayrica bu arastirmada GOGO’lerle
calisan 6gretmenlerin ebeveynlerle iletisime gegmekte zorlandiklar1 ve ebeveynlerin ¢ocuklari igin 6nerilen egitim
ve miidahaleleri her zaman anlamadiklar1 ortaya c¢ikarilmigtir. Bu bulgu da bu g¢alismadan elde edilen ve
ebeveynlerin dil ve kiiltir farkliligindan kaynakli iletisim problemleri oldugunu gosteren bulguyu
desteklemektedir.

Incelenen caligmalarm sonuglar1 bir biitiin olarak degerlendirildiginde hem ebeveynlerin hem de
ogretmenlerin yasadig1 sorunlarin dil ve kiiltiir farkliliklarindan kaynaklandigi goriilmektedir. Farkli iilkeler bu
problemin ¢dziimiine yonelik ¢esitli oneriler gelistirmistir. Ornegin Ingiltere’de okul ve ev iletisimini
giiclendirmek i¢in gd¢men destek personeli ya da terclimanlarin istihdam edildigi (Oliver & Singal, 2017),
Finlandiya’da ise gdgmen &grencilerin 1990 yilindan bu yana hem Fincelerini gelistirmelerine hem de Fin okul
sistemine uyum saglamalarina yardime1 olan bir yillik ayr1 bir dil hazirlik sinifi oldugu bilinmektedir (Sinkkonen
& Kyttdld, 2014). Tiirkiye ise bu problemi 2014 yilinda yiiriirliige koydugu ‘Gegici Koruma Yonetmeliginde’
belirtilen “saglik, egitim, is piyasasina erigim, sosyal hizmetler ve yardimlarla ilgili konularda yabanciyla
(go¢men) terciiman olmaksizin istenilen diizeyde iletisim kurulamadiginda terciimanlik hizmetleri ticretsiz olarak
saglanir.” maddesiyle ¢ozmeye ¢alismistir (Gegici Koruma Yo6netmeligi, 2014). Boylece iilkemizde yasayan
gogmenlerin yogun olarak hizmet aldigi (hastane, okul vb.) kurumlara terciimanlar gérevlendirip dil probleminin
en az diizeye indirilmesi hedeflenmistir.

Bu ¢aligmada, 2011-2022 yillar1 arasinda GOGO’lerin egitimlerini konu alan uluslararasi alanyazindaki
aragtirmalar incelenerek bu ¢ocuklarin egitimleriyle ilgili var olan durum ortaya konulmaya ¢alisilmistir. Elde
edilen sonuglarm GOGO’lerin egitimleriyle ilgili konularda calisacak arastirmacilara katki saglayacagi
diigiiniilmektedir. Caligma kapsaminda ulagilan arastirmalardan biiyiilk cogunlugunun kalite degerlendirme
kriterlerine gore gesitli agilardan metodolojik yetersizlikleri oldugu belirlenmistir. Bu durum, go¢ hareketlerinin
etkiledigi cocuklar ve dzellikle GOGO’lerle ilgili alanyazinin genisletilmesinde daha nitelikli arastirmalara
gereksinim duyuldugunu gostermektedir. Calismanin 2011-2022 yillart arasinda ulusal ve uluslararast hakemli
dergilerde yayimlanan aragtirmalar1 kapsamasi ve lisansiistii tezleri incelemeye dahil etmemesi sinirliliklar: olarak
ele alnabilir. Elde edilen bulgular incelendiginde GOGO’lerin egitimiyle ilgili sadece nitel arastirma ydntemiyle
tasarlanan arastirmalarinin yapildig1 gériilmiistiir. Gelecekte nicel aragtirma yontemiyle tasarlanan aragtirmalarinin
yapilmasiyla bu o6grencilerin 6grenme Ozelliklerine uygun yontem ve teknikler belirlenebilir. Bu sayede
GOGO’lere uygun dgretim programlari hazirlanabilir. Ayrica GOGO’lerin var olan durumlari ve gereksinimleri
g0z Oniline alinarak farkli sehirlerde yasayan 6grenci, ebeveyn ve Ogretmenlerin katilimci oldugu arastirmalar
yapilabilir.

Yazarlarin Katki Diizeyleri

Birinci yazar arastirmanin konusu ve yontemini belirleme, veri toplama ve analizi ve raporlagtirma
siireglerinde gorev almustir. ikinci yazar veri toplama ve analizi asamasinda birinci yazarm topladig1 verileri
smiflandirip kategorilere ayirma siirecinde gorev almistir. Ugiincii yazar arastirma verilerinin analizi ve
raporlastirilmast agamasinda almigtir.

Tesekkiir

Arastirmanin sozlii bildiri olarak sunuldugu Gazi Universitesinin ev sahipligini yaptig1 32. Ulusal Ozel
Egitim Kongresinde sunuyu can kulagiyla dinleyip degerli goriiglerini bizlerle paylasan degerli dinleyicilerimize
¢ok tesekkiir ederiz.
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Abstract

Introduction: Migrant students face various challenges when adapting to an educational system different from their own,
encountering exclusionary/racist attitudes, learning the language and culture of the host country, integrating into new social
environments, and understanding the education system and curriculum of the destination country. These difficulties can become
even more complex when combined with special needs or disabilities, making it harder for students to adjust to the education
system of the host countries.

Method: The study aimed to examine to examine research articles published between 2011 and 2022 regarding the education
of migrant students with special needs (MSSN). The study examined various variables, including the publication year, country
of origin, research purpose, research methodology, participants, data collection tools/techniques, and findings. To achieve this
aim, a systematic review method was adopted, and searches were conducted in national and international databases based on
the following criteria: (a) the research was published between 2011 and 2022, (b) the study included educators working with
migrant students with any special needs diagnosis, with either the students themselves or their parents as participants, (c) the
research focused on the education of MSSN, (d) the research was published in Turkish or English, (e) the research underwent
a peer review and was published, and (f) the research met at least 90% of the criteria established by the quality assessment
criteria developed by the Joanna Briggs Institute (JBI) for evaluating the methodological quality of qualitative, quantitative,
and mixed-methods studies. Nine research articles that met these criteria were analyzed.

Findings: Within the scope of the study, 34 research articles related to the education of MSSN were identified in the national
and international literature. However, most of these studies (n = 25) were excluded as they did not meet the criteria (90%) set
by the quality assessment criteria developed by the JBI. According to the findings of the study, the participant group in the
research on MSSN generally consisted of parents and teachers of these students. All nine studies that met the inclusion criteria
were designed using qualitative research methods. Additionally, the highest number of studies was conducted in the United
States.

Discussion: The findings indicate that various research studies have been conducted on the education of MSSN, particularly
from 2015 onwards. These studies predominantly relied on the perspectives of the families and educators of MSSN,
highlighting that the most significant challenges in their education stem from language and cultural differences. Furthermore,
most of the research reported in the national and international literature did not meet the criteria of quality assessment,
suggesting a need for a more significant number of high-quality studies to delve deeper into the subject matter.

Keywords: Migrant students with special needs, migration and special education, systematic review, refugee, asylum seeker,
temporary protection, migrant.
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Introduction

Migration, according to the Turkish Language Association (TLA) dictionary, is defined as “The act of
individuals or communities moving from one country to another, from one settlement to another settlement due to
economic, social, or political reasons.” A more detailed and widely accepted definition of migration is found in
the Glossary on Migration Terms (GMT). The GMT is a dictionary that was updated and published in 2013 by the
International Organization for Migration (IOM), which was established in 1951 as a result of the conditions after
World War Il and currently has 174 member states and observers in more than 100 countries. The definition of
migration in the GMT includes the following statement (I0M, 2013, s. 35):

“The movement of a person or a group of persons, either across an international border or within a state.
It includes any kind of movement of people, whatever its duration, composition, or causes; it includes
migration of refugees, displaced persons, economic migrants, and persons moving for other purposes,
including family reunification.”

Based on the definitions provided by the TLA and GMT, migration can be defined as the movement or
displacement of people from one place to another for various reasons. To gain a clearer understanding of the
concept of migration, it would be useful to explain the terms refugee, asylum seeker, temporary protection, and
migrant, which are found in the GMT and sometimes used interchangeably but fundamentally have different
meanings. According to the dictionary, a refugee is defined as “A person who is outside their country of nationality
due to a well-founded fear of being persecuted for reasons of race, religion, nationality, membership of a
particular social group, or political opinion, and who is unwilling to avail themselves of the protection of that
country.” An asylum seeker is described as “A person who seeks safety from persecution or serious harm in a
country other than their own and awaits a decision on their application for refugee status under relevant national
or international instruments.” Temporary protection refers to “The status granted by a state to individuals who
have fled en masse from conflict or generalized violence without undergoing individual status determination
processes.” When it comes to the term migrant, there is no universally agreed-upon definition at the international
level, but the dictionary states that it encompasses “A!/l situations where individuals choose to move, without the
intervention of external compelling factors and driven by their own free will and the pursuit of 'personal
convenience’.” The same dictionary also includes the United Nations (UN) definition of a migrant, which states
that a migrant is “An individual who has resided in a foreign country for more than one year, regardless of the
causes, voluntary or involuntary nature, routes, or regularity of the migration.” In the present study, due to the
characteristics of the participants in the examined research not aligning with just one of the above definitions, the
term "migrant," which has the most inclusive definition in the GMT, is used instead of the terms migrant, refugee,
asylum seeker, or temporary protection status.

According to the World Migration Report published by the IOM in 2022, approximately 281 million
people, which accounts for about 3.6% of the world's population, live as migrants (I0M, 2022). This number is
higher than the population of many countries. Interestingly, the majority of these migrants are children of school
age (United Nations High Commissioner for Refugees, 2022). Common challenges faced by school-age migrant
children include adapting to an education system different from their own, learning the language and culture of
the host country, integrating into new social environments, understanding the education system and curriculum,
and encountering exclusionary/racist attitudes (Aydin & Kaya, 2019; Hamilton, 2013; Ryan et al., 2010). When
examining research conducted to investigate or improve the conditions of migrant students in the literature, it is
observed that the participants generally consist of typically developing migrant students or the adults around these
students (Aydin & Kaya, 2017; Ciilha & Demirtas, 2020; Dilmag, 2018; Simsir & Dilmag, 2018; Karsli-Calamak
& Kiline, 2021; Kuzhabekova & Nardon, 2021; Mahfouz et al., 2020; Orak¢1 & Aktan, 2020; Taskin & Erdemli,
2018; Sarmini et al., 2021; Sunata & Abdullah, 2019). However, it is known that there are also individuals with
special needs among migrants living in different parts of the world, and a significant portion of these individuals
consists of school-age students with special needs (Mclntyre & Hall, 2018; Kocaoglu & Giiner Yildiz, 2022;
Sinkkonen & Kyttéld, 2014; Kocaoglu, 2022). Migrant students with special needs (MSSN) not only face
challenges resulting from migration but also encounter difficulties stemming from their individual differences,
thus experiencing double the amount of stress (Caldin, 2014; Ministry of National Education, 2017). Education
services can be an effective means to minimize the sources of stress and improve living conditions for MSSN.
When examining the educational services provided to MSSN, it is evident that there are various barriers to their
participation in education systems. Some of these barriers include language and cultural differences, differences
in educational systems and curriculum, variations in child-rearing practices, and difficulties in adapting to a new
social environment (Aydin & Kaya, 2019; Hamilton, 2013; Ryan et al., 2010). These barriers apply not only to
MSSN but also to all migrant children worldwide. However, when there are accompanying special needs, the

Kocaoglu et al. 2023, 24(4)



A REVIEW OF RESEARCH ON THE EDUCATION OF MIGRANT STUDENTS WITH SPECIAL NEEDS 561

process becomes even more challenging. To ensure the successful implementation of this process, it is important
to provide effective educational services to MSSN and thoroughly investigate this topic from multiple dimensions.
However, there is a limited number of research studies on MSSN in the national and international literature. When
examining research on MSSN in the national literature, it is evident that all of the studies were published in 2021
(Cetin & Kog, 2021; Hatipoglu, 2021; Keklik, 2021; Unay et al., 2021). It is noteworthy that no research has been
conducted on these children for approximately 10 years, despite the presence of children with special needs among
those who were forced to migrate to Turkey from their homeland due to the outbreak of the civil war in Syria in
2011 (Emin, 2016). In the international literature, however, studies focusing on MSSN from various countries with
different ethnic backgrounds and a longer history can be found. For example, a study by Almanza and Mosley
(1980) discussed curriculum adaptations for children with special needs who have different languages and cultures,
emphasizing the need for flexible curricula and instructional materials tailored to their learning characteristics.
Another study, conducted in 1984, determined the qualifications of elementary and middle school teachers working
with MSSN. Data were collected through a questionnaire developed by the researchers, and the findings indicated
that more than half of the participants had not received any training to work with these students (Salend et al.,
1984). In another study conducted in 1986, a comprehensive report was written about Asian students with special
needs living in the United States. The report discussed the demographic characteristics and educational needs of
Asian MSSN, the parenting practices of their parents, educational assessment processes for these students, and
models for providing appropriate curricula (Kitano & Chinn, 1986). Moving closer to the present, a study
conducted in 2013 interviewed migrant parents in Canada from Asia, Africa, and the Caribbean who had a child
with physical disabilities. The study examined their access to health and social services. Participants who
experienced difficulties in accessing these services due to language barriers mentioned the support provided by
facilitators assigned to manage this process (Fellin et al., 2013). In another study conducted in 2019, the
perspectives of Korean migrant mothers in the United States who had a child with special needs were explored
regarding the transition process for their children. The participants reported the need for early diagnosis and
culturally appropriate support services to successfully navigate the transition (Bora, 2019).

The number of research studies conducted in the international literature can be considered limited when
compared to the extensive history and wide geographical scope. Although the research count is limited, it is thought
that examining the existing studies can shed light on the current state of MSSN education and pave the way for
future research. Therefore, the aim of the present study was to describe the current state of MSSN education
through the examination of national and international research studies. In line with this aim, the following
questions were addressed:

1. What are the descriptive characteristics of the research studies examined in this study?
2.  What is the level of methodological quality of the research studies examined in this study?
Method

This study was a systematic review. A systematic review is a synthesis study that involves a
comprehensive and detailed search of all research published within a specific field, using predetermined inclusion
and exclusion criteria to reach a conclusion (Grove et al., 2015; Karagam, 2013). Quantitative, qualitative, or
mixed-methods studies can be examined in a systematic review (Hemingway & Brereton, 2009). Systematic
review studies are considered important for providing more scientific knowledge and obtaining stronger evidence.
A systematic review was used in our study due to its characteristics, such as having less bias and errors and being
comprehensive, replicable, and objective (Hemingway & Brereton, 2009; Moula & Goodman, 2009).

Scanning Strategy

This review study included research articles published between 2011 and 2022. The reason for starting
the search in 2011 was the outbreak of a civil war in Syria in the same year, which led to the largest migration
movement since World War 11 and resulted in social and cultural consequences in many countries (United Nations
International Children's Emergency Fund [UNICEF], 2016). During the search, the keywords “immigrant special
needs individual,” “migration and special education,” “temporary protection status and special education,
“immigrant special needs individual and family,” “migrant special needs individual and teacher,” and “refugee
special needs individual” were used to search the Google Scholar, TRDizin, and DergiPark databases. As a result
of the search, 194 studies published in the national literature were found. Then, using the keywords “immigrant
special needs student,” “refugee with special education needs,” “immigrant children with disabilities,” “refugee
children with disabilities,” “migrant with special education needs,” “migrant children with disabilities,” and
“refugee special needs student,” electronic searches were conducted in the Taylor & Francis Online, SAGE, ERIC,
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and Science Direct databases. This search yielded a total of 1,123 studies published in the international literature.
In the first stage of the study, additional searches were conducted based on the references of the initially identified
studies and 272 more were obtained. In total, 1589 studies were included as a result of the searches.

Review Process

The inclusion and exclusion criteria were established to determine the studies to be included in the review
from the national and international literature. The inclusion criteria for the studies were as follows: (a) the study
had to be published between 2011 and 2022, (b) the participants of the study had to be educators or parents of
migrant students with special needs, or the migrant students themselves, (c) the study had to focus on the education
of MSSN, (d) the study had to be published in Turkish or English, (e) the study had to undergo a peer review and
be published as a research article, and (f) the study had to meet at least 90% of the relevant quality assessment
criteria. The exclusion criteria for the studies were as follows: (a) the study was published before 2011, (b) the
study focused on migrant students with typical development, (c) the study examined topics other than the education
of MSSN, and (d) the study did not meet the specified quality assessment criteria. After the reading, evaluation,
and classification of 1589 studies, it was found that 1555 studies did not directly address the education of MSSN,
despite having the specified keywords in their abstracts, keywords, or titles. Furthermore, 567 of these studies
were outside the specified year range, 376 studies focused on migrant individuals with typical development, 351
studies focused on the parents of migrants with typical development, and 202 studies were related to individuals
providing services to migrants other than education. Additionally, 23 studies examined the healthcare services for
migrants, 18 studies reported on migrants, 11 studies were graduate theses on migrants, and seven studies examined
the social rights of migrants, all of which were excluded from the review. The remaining 34 studies were evaluated
using quality assessment criteria tools based on their research methods. Among them, 14 qualitative studies, six
quantitative studies, and one mixed-methods study did not meet the criteria set by the quality assessment tool and
were excluded from the study. Additionally, four studies designed as review articles were excluded as they did not
meet the specified criteria of the quality assessment tool. Finally, nine qualitative studies that met the inclusion
criteria were examined in the present study. The stages of the review process are presented in Figure 1.

Analysis of Data

Considering the inclusion and exclusion criteria, a research evaluation form was created to thoroughly
examine the nine studies that met the study's objectives. The form includes columns for the authors of the research,
the country where the research was conducted, the research objectives, methodology, participants, data collection
instruments/techniques, and the findings to be analyzed.

Descriptive Analysis Process

The reviewed studies were transferred to the evaluation form, and their distributions were examined in
terms of (a) national and international literature, (b) countries, (c) years, and (d) research methods to provide an
overview. The findings are presented in the results section, discussing the distribution of studies according to the
countries where they were conducted, the distribution based on publication years, and the distribution based on
research methods.
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Figure 1
Review Process
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Note: “Liberati, A., Altman, D. G., Tetzlaff, J., Mulrow, C., Getzsche, P. C., loannidis, J. P., Clarke, M., Devereaux, P. J., Kleijnen, J., &
Mobher, D. (2009). The PRISMA statement for reporting systematic reviews and meta-analysis of studies that evaluate health care interventions:
explanation and elaboration. Journal of clinical epidemiology, 62(10) el-e34.” adapted from source.

2Alodat & Momani, 2018; Alodat & Gentry, 2022; Caldin, 2014; Cate & Glock, 2018; Cetin & Kog, 2021; Daudji et al., 2011; Hatipoglu,
2021; Hurley et al., 2013; Johansson et al., 2021; John et al., 2015; Jorgensen et al., 2020; Keklik, 2021; Kim & Hwang, 2018; Lim et al., 2020;
McDevitt, 2021; Markova et al., 2015; Migliarini et al., 2019; Migliarini et al., 2018; Munroe et al., 2016; Nyikach et al., 2022; Oliver &
Singal, 2017; Sinkkonen & Kyttil4, 2014; Taylor & Sidhu, 2012; Unay et al., 2021; Walker-Dalhouse & Dalhouse, 2015

Quality Evaluation Criteria Analysis Process

It is necessary to evaluate the methodological quality of the studies included in systematic reviews
(Pollock & Berge, 2018; Yilmaz, 2021). In the literature, various checklists, forms, and tools are available to
conduct this evaluation process, referred to as quality assessment, quality evaluation, or quality appraisal criteria
(Karagam, 2013). By using these tools, the quality of the reviewed studies can be determined from their design to
their reporting. This provides insights into the reliability and validity of the findings of the reviewed research
(Cinar, 2021). Considering that the reliability and validity of the reviewed studies are important factors influencing
the reliability and validity of the results of a systematic review, the importance of quality assessment in systematic
reviews becomes apparent (Aromataris & Munn, 2020).

To evaluate the methodological quality of the studies included in the present research, the quality
appraisal criteria tool developed by the Joanna Briggs Institute (JBI) was used. The quality appraisal criteria tools
developed by the JBI and its stakeholders have been approved by the JBI Scientific Committee (Aromataris &
Munn, 2020). Due to the availability of separate quality appraisal tools for studies designed with different research
methods in the JBI, they are popular among researchers (Zeng et al., 2015). These quality appraisal criteria tools
have been primarily designed for use in systematic review studies (Hiir et al., 2022). In the present study, the “JBI
Critical Appraisal Checklist for Qualitative Research,” consisting of 10 criteria, was used for the studies designed
with a qualitative research method. This tool has an evaluation system using "Yes, No, Unclear, and Not
Applicable" options. The JBI has not specified any criteria for a study to meet in order to be evaluated as meeting
the quality appraisal criteria and considered high quality. Before conducting a quality appraisal, the JBI has
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suggested that a proportion should be determined and studies meeting this proportion should be included (Munn
et al., 2014). For the studies to be included in this research, meeting at least 90% of the criteria in the quality
appraisal criteria tool was determined as a criterion. All studies were individually evaluated by the authors and a
consensus was reached among them regarding the studies that met 90% or more of the quality appraisal criteria.
As a result of the evaluations, a total of nine studies that met this criterion were examined.

Before using the relevant quality appraisal criteria tool, it was translated into Turkish. Subsequently,
opinions on the appropriateness of the translation were obtained from two language experts whose language
proficiency was known to be sufficient based on international language examinations. Based on the opinions of
the language experts, the “JBI Critical Appraisal Checklist for Qualitative Research” was reviewed by two
academics who teach the qualitative research method course, and they confirmed that the tools were suitable for
use.

Reliability

This study’s reliability was ensured through three steps. Firstly, an independent expert in the field of
special education conducted a reliability study for all the studies found as a result of the screenings by using the
same keywords in the databases listed above. The studies obtained through the screenings conducted by the first
and second authors using the identified keywords were compared with the studies found by the expert, and the
inter-coder reliability was found to be 90% in the initial calculation. Then, the first and second authors met with
the expert, discussed the screened studies, and reached a consensus. After reaching a consensus, the inter-coder
reliability was calculated as 100%.

In the second step, the quality of the obtained studies was determined. In this step, all the studies obtained
were individually evaluated by all the authors according to the established quality criteria, and the evaluations
were compared. When a consensus could not be reached, the nine studies were discussed by the authors, a
consensus was reached, and the inter-evaluator reliability rate was determined as 100%.

In the third step, the studies that met the criteria determined by the quality appraisal criteria tool were
entered in the research evaluation form. The consistency among the authors in entering the studies in the research
evaluation form was calculated as 100%. Then, the studies were categorized under the headings of "author and
publication year, country of study, aim, method, participants, data collection techniques, and findings," and
presented in table and graph format using Microsoft Excel.

Results

The aim of the present study was to analyze the studies published between 2011 and 2022 on the education
of MSSN in the national and international literature in terms of descriptive and quality evaluation criteria. The
results obtained from the analyses are included in this section under the headings of descriptive analysis and quality
evaluation criteria findings.

Descriptive Analysis Results
Distribution of Studies by Countries

All of the studies examined were included in the international literature. When the studies conducted in
five different countries are examined, it is seen that most of the research was conducted in the United States of
America (USA). The distribution of research by country is shown in Figure 2.

Figure 2
Distribution of Research on MSSN by Country
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Distribution of Studies by Publication Years

Information on the year of publication of the studies examined is shown in Figure 3. Accordingly, the
studies examined were published between 2015 and 2022. Two studies were published in 2017 and 2019 and one
study was published in the other years.

Figure 3
Distribution of Research on MSSN by Publication Year
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Descriptive Information of Studies

The descriptive information of the studies [a) source, b) country of origin, c) purpose, d) method, €)
design, f) participants, g) data collection technique, and h) findings] is shown in Table 1.

An examination of the studies presented in Table 1 reveals that the main focus of all studies is to gather
perspectives from parents or service providers regarding the education, health, and social services provided to
children with disabilities. In studies focusing on parents, generally mothers are the primary participants. The aim
of these studies is to determine parents' concerns about their child's future, the quality and adequacy of the services
provided to their child, unmet needs for themselves or their child, and the challenges they face in this process. In
studies involving educators providing services to children with disabilities (both teachers and parents participating
together), the aim is to establish the difficulties of serving children with disabilities, the adequacy and quality of
the services provided, and their experiences in working with this population. Researchers collected data through
interviews in all studies and, in some, observation was also used as a data collection technique. Upon examining
the findings of the studies, it is determined that both parents and teachers face problems mainly stemming from
language and cultural differences. In studies conducted with parents, they want to be involved in their children's
educational processes but are unable to fully participate due to language barriers. Parents stated that interpreters
play a crucial role in terms of language support, but their number is limited and their quality is often inadequate,
which hinders parents' active involvement in the process. Additionally, culture sometimes creates limitations as
migrant parents approach education based on their understanding in their home countries, which negatively affects
their child's education. Looking at the findings of the studies involving educators, it is revealed that the tools used
in the assessment process and the evaluating personnel are inadequate. As a result, teachers struggle to make
accurate decisions in the assessment and diagnostic processes. Teachers also face various challenges in working
with children with disabilities due to their lack of experience, and they have limited communication with both
children due to language differences and parents due to both language and cultural differences.
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Table 1
Descriptive Information of the Research Examined
Countr Data
Source 1y Aim Method Pattern Participants  collection Results
of origin ]
technique
. . . Parents' awareness of their children's abilities, interests, and
Arfa, Examining the views of 24 migrant - - Lo -
. . available resources increases after participating in physical
Solvang, MSSN on their parents Observation B : A -
PR . o activities with their children. Parents have the opportunity to
Berg & Norway participation in various Qualitative ~ Phenomenology ~ who have and iali d exch . di ) ith each
Jahnsen physical activities with MSSN and interview soctallze ang EXCNAnge Experiences an |nformat|or! with eac
2022 ! their parents 17 MSSN other. MSSN learn new skills, become aware of their preferences
P and abilities, establish friendships, and improve their social skills.
The participants had some concerns about the transition of their
To explore the } - - -
. children with special needs to adulthood. The participants stated
perspectives of Korean 20 mi hat thev d K h its their children in the
Kim & migrant parents about 0 migrant that they do not know what awaits their children in the future,
Dababnah.  USA their children's future Qualitative Embedded parents Interview whether their children can get a job, and how they can take care of
2021 ' and the factors that theory who have themselves, and they are worried about these situations. There are
shape these MSSN not enough services related to transition plans. Due to the
erE ectives language barrier and cultural differences, parents stated that they
persp ' wanted a Korean service provider to care for their children.
To examine the Pakistani parents saw the special need situation as "God's will" and
experiences of Pakistani 10 Pakistani described it as an opportunity for spiritual growth. When the views
Akbar & parents with special migrant of the participants were examined, it was determined that religion
Woods, England needs children living in Qualitative ~ Phenomenology  parents Interview was a protective factor. The participants stated that translators
2020 the UK regarding who have have a very important role in collaborating with the school and
special education MSSN they feel more comfortable when they communicate with
services. individuals from the same culture.
To examine the Migrant parents are unaware of special education services and have
understanding of difficulties in daily life due to language and cultural differences.
Rivera- migrant parents about E The participants gave concrete examples of negative spousal
- AR X : our : . : - . :
Singletary their children's special . relationships such as violence, separation, and divorce to illustrate
; migrant e - ; .
& needs and special I . the difficulties they experienced. Emotional support for migrant
USA - Qualitative ~ Phenomenology  parents Interview I
Cranston- education process and to who have parents has a critical importance for the success of the home—
Gingras, reveal the experiences of school partnership. The experiences and special education process
h h MSSN ; - .
2019 migrants regarding were discussed with the school personnel, and the parents

special education
services.

reactions, which were affected by the support and empathy
received, were both positive and negative.
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Source Country of Aim Method Pattern Participants Data col_lectlon Results
origin technique
Analvzing educational 35 school Despite the insufficient and weak determination of gifted Syrian
Alodat & halyzing (faf UCZ lona sC _°°| MSSN, school principals and education supervisors have a
l\/(l) at & Jord jer\élce_s 0 erze Im litati Ph | prlc?upa S | . positive attitude towards providing necessary education services
Zoci'gan" ordan '(cj)r a_man.::: dog s _to Qualitative enomenology ag Seven nterview to Syrian MSSN. However, the education services offered
: gnuf;; gtl ; tyrlan eﬁqcatlon include some limitations due to some administrative and legal
migrant students. officers problems.
To reveal the special needs Seven Parents are satisfied with their children's education in the USA,
situation of parents with miarant but they cannot communicate with their children's teachers
Cummings & MSSN and migrating to mo%hers and because they do not speak English, and this situation limits their
Hardin, USA the USA from different Qualitative ~ Phenomenology one miarant Interview children's education. The participants, who stated that they could
2017 countries and their g not always access the translation service, reported that their
- - . father who - A DR -
experiences with special children had difficulties in the Individualized Education Plan
. p have MSSN - - > Lo
education services. meetings and in the official registration process.
23 migrant
Paniaqua Examining the situation of parents who Observation The participation of migrant parents with MSSN in their children's
gua, Spain parents with MSSN in Qualitative  Case study have MSSN - - education is limited. Migrant parents had difficulties in
2017 . - and interview L .
educational settings. and 19 communicating with teachers.
teachers
s Participating parents stated that working with parents was more
Examining how cultural i\’e” productive when professionals working with MSSN respected
Lee & Park, USA contexts affect the litati Ph | orean | . the parents’ culture. Although it is difficult for parents to live in
2016 attitudes of mothers Qualitative enomenology  migrant h nterview another country, it has been observed that parents are determined
raising MSSN. Earenlt\;;vSNO to cooperate when they see the necessary effort from teachers for
ave their children's education.
Parents with MSSN were willing to participate in their children's
23 miarant education, but most of the parents were not able to because their
- g socio-economic level was low and they did not know the
. Examining the school parents who . . . - -
Paniagua, . I Observation language. Parents stated that the education curriculum in Spain is
Spain attendance status of Qualitative  Ethnography have MSSN - - . . AR
2015 - and interview  very strict. In addition, the subjectivity in the assessment and
parents with MSSN. and 19 impl - in Spai dmi d
teachers implementation processes in Spain caused migrant students not

to pass the assessment and diagnosis stage correctly and to be
misled.

Note : The studies are listed according to the year of publication. MSSN = migrant students with special needs; USA = United States of America
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Quality Evaluation Criteria Findings

The studies examined within the scope of the study were analyzed according to the JBI quality criteria
evaluation tool. The JBI quality indicators differ according to research methods. In Table 2, the quality indicators
related to the studies designed with the qualitative research method are given. Each study was evaluated according
to whether it met methodologically acceptable standards.

Table 2
Quality Evaluation Criteria of Studies Designed with Qualitative Research Methodology
Articles
o g & > = ~ g 0
s £ E 2:2EF 95 § 8§ B
Quality evaluation criteria _ 8 2g 28° =9 29 o X <
| )
5 NS YO ®B8E8 Yo ELC = S =1
. g 5% sC02 g% ET = e S
© o S o= 8 S < I= c
T E ¥ z2¥%6 8 O § 8 &
< v < [ Py -
1. Is there alignment between the approach
aradigm) that forms the philosophical
(paradigm) phiiosop Y Y Y Y Y Y Y vy v

foundation of the research and the
research methodology used?

2. Is there alignment between the research
methodology and the research question or Y Y Y Y Y Y Y Y Y
objectives?

3. Is there alignment between the research

methodology and the data collection Y Y Y Y Y Y Y Y Y
methods?

4. Is there alignment between the research
methodology and the representation and Y Y Y Y Y Y Y Y Y

analysis of the data?

5. Is there alignment between the research
methodology and the interpretation of the Y N N Y Y Y Y Y Y
findings?

6. Does the research position the researcher

culturally or theoretically? Y Y Y Y N Y Y Y Y
7. Is the role of the researcher and the
impact of the research on the researcher v v v N v N N v v

evaluated among the factors that
influence the research findings?

8. Have the nparticipants and their

perspectives been adequately represented Y Y Y Y Y Y Y Y Y
in the research?

9. Has the research been prepared in

accordance with ethical criteria or

obtained ethical approval from an Y Y Y Y Y Y Y Y Y
institution? Is there any evidence of this

within the research?

10. Have the research findings emerged as
a result of analyzing and interpreting the
data collected during the research
process?

Note: | = indeterminate; NA = not applicable; N = no; Y = yes.

Y Y Y Y Y Y Y Y Y

The studies designed with qualitative research methodology were examined using the JBI quality
appraisal criteria tool, and it was observed that all nine studies met the required criterion of 90% deemed necessary
for the present study. Three of the reviewed studies were found to meet all ten relevant criteria (Arfa, et al., 2022;
Lee & Park, 2016; Paniagua, 2015). Among the remaining six studies, Kim and Dababnah (2021) and Akbar and
Woods (2020) did not meet the fifth criterion, Alodat and Momani (2019) did not meet the sixth criterion, and
finally Rivera-Singletary and Cranston-Gingras (2019), Cummings and Hardin (2017), and Paniagua (2017) did
not meet the seventh criterion. When examining the studies by Kim and Dababnah (2021) and Akbar and Woods
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(2020), it was observed that neither study met the criterion “Is there alignment between the research methodology
and the interpretation of the findings?” of the quality appraisal criteria. Considering that research methodology
refers to the methods and procedures used to answer a specific research question or achieve a specific purpose and
the interpretation of the findings involves analyzing the collected data to make sense of the results, this criterion
questions whether there is alignment between the methods used in the study, the analysis of the data, and the
interpretation of the findings. Akbar and Woods (2020), despite using interpretive phenomenology in their
research, focused more on descriptive information when interpreting their data and did not engage in exploratory,
interpretive, or critical perspectives. Therefore, they are considered to have not met the relevant criterion. Kim and
Dababnah (2021), in their research using grounded theory design, obtained four themes but did not develop an in-
depth understanding of them. It is thought that they did not meet the criterion because they did not achieve the
main purpose of the grounded theory design, which is the exploration of new phenomena and the development of
a new understanding.

When examining the study by Alodat and Momani (2019), it was observed that it did not meet the criterion
“Does the research position the researcher culturally or theoretically?” of the quality appraisal criteria. The
researcher is a critical actor in the qualitative research process, and understanding the researcher's cultural and
theoretical orientations is important when evaluating the evidence produced. Qualitative research should include
a clear statement about the researcher's orientations. The relevant quality appraisal criterion states that the
researcher should indicate how they reflect their cultural and theoretical perspectives in areas such as research
design, data collection methods, analysis process, and interpretation of the findings, emphasizing that the
researcher's explicit expression of their cultural and theoretical position plays a significant role in interpreting and
understanding the research results. Since no such statement was observed in the relevant study, it is considered not
to have met this criterion.

When examining the studies by Rivera-Singletary and Cranston-Gingras (2019), Cummings and Hardin
(2017), and Paniagua (2017), it was observed that none of the studies met the criterion "Are the factors influencing
the research results, including the researcher's role and the impact of the research on the researcher, evaluated?"
of the quality appraisal criteria. This criterion suggests assessing the researcher's impact and potential influence
during the research process. It emphasizes the researcher's efforts to maintain objectivity, be aware of their
influences in the data collection and analysis processes, and explicitly report these influences. The researcher's
impact is examined in several dimensions. First, the relationship between the researcher and the study participants
is investigated. The researcher's role in the study process and their interaction and communication with the
participants are evaluated. The researcher's personal experiences, biases, or preconceptions that may affect the
study and how they can be addressed are considered. Secondly, it is important for the researcher to critically
examine their role in the data collection phase. The researcher's conscious or unconscious involvement in the data
collection process can potentially influence the participants' responses. It is important for the researcher to be
aware of these influences and make efforts to manage the data collection process objectively. Finally, the
researcher's response to the events that occur during the study and how these responses are reported should also
be considered. The researcher's emotional or personal reactions can affect how the study is conducted and the
interpretation of the results. Therefore, it is important for the researcher to clearly state these reactions and explain
how they are addressed. Considering all these aspects, it is thought that the relevant studies did not address this
aspect and therefore did not meet this criterion.

These evaluations highlight the importance of the researcher's role and impact in qualitative research. The
researcher should clearly express their cultural and theoretical perspectives at every stage, from methodological
choices to data analysis and interpretation of the results. Furthermore, it is important for the researcher to maintain
objectivity and be aware of and report their influences during the research process. Such attention and diligence
will enhance the credibility and validity of the study. In conclusion, some of the examined studies did not achieve
harmony between the research methodology and the interpretation of the results, and the researcher's impact was
not adequately addressed. These weaknesses reveal areas that need to be considered for future qualitative research.

Discussion

In the present study, nine research papers related to the education of MSSN were examined in terms of
the country of the study, publication year, research methodology, participant group, data collection technique, and
findings. The results revealed that four out of the nine studies were conducted in the USA. Considering the
multicultural nature of the US population and its high rate of migration, it is not surprising to see this result.
According to the World Migration Report published by the IOM in 2022, the United States has the highest number
of migrants (over 51 million) in the world (IOM, 2022). Considering that among these migrants there are
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individuals with special needs (Cummings & Hardin, 2016; Jergensen et al., 2020; McDevitt, 2021), it is expected
that a higher number of studies are conducted in the United States. Further data from the World Migration Report
(2022) indicate that the United States increased the quota for those seeking to migrate due to security reasons from
15,000 in 2020 to 62,500 in 2021 (I0M, 2020; 2022). This number was further increased to 125,000 in 2022 and
remained the same for 2023 (United States Department of State, 2022).). Based on this information, it is likely that
many studies will continue to be conducted in the United States in the coming years. Given that migration is a
global phenomenon and that there have been numerous events triggering migration, such as wars and economic
crises, it is expected that research on this topic will continue to increase. For example, as a result of the mass
migration movements towards Turkey following the war in Syria that started in 2011, as of October 20, 2022,
3,622,486 Syrian migrants are living in Turkey (Directorate General of Migration Management, 2022). Although
they did not meet the quality evaluation criteria set in the present study, it is observed that the number of studies
focusing on Syrian MSSN in Turkey has increased in recent years (Cetin & Kog, 2021; Hatipoglu, 2021; Keklik,
2021; Unay et al., 2021). According to the World Migration Report (2022), the countries with the highest number
of migrants after the United States are Germany with 16 million migrants, Saudi Arabia with 13 million migrants,
Russia with 12 million migrants, and the United Kingdom with 9 million migrants. Although Turkey ranks 12th
on this list (IOM, 2022), due to the mass migration movement resulting from the ongoing civil war in Syria, it is
expected that numerous studies focusing on migrants have been conducted in recent years.

The publication dates of the examined studies within the scope of the present study indicate that research
on MSSN has been conducted since 2015. In 2015, the lifeless body of a three-year-old Syrian boy hamed Aylan
Kurdi, washed ashore in the Bodrum district of Mugla, brought the tragedy in Syria and the plight of people losing
their lives during migration to the world's attention (Kagmaz, 2015). In 2018, UNICEF issued a press release
entitled "Migration in 2018: Every Child's Right to Be Safe" ahead of the International Migrants Day on December
18. Speaking at the press release, Ted Chaiban, UNICEF's Program Director, stated, “Policies, practices, and
attitudes that put migrant children at risk can be changed and must be changed. 2018 is a year when this can
happen, and the Global Compact for Migration is an opportunity for that” (UNICEF, 2017). In 2020, according
to the World Migration Report published by the IOM, a record number of people forcibly migrated to other
countries due to concerns about personal safety due to violence and conflict in their countries of birth and
upbringing. The report stated that the previous year 26 million new migrants were registered in various parts of
the world (I0M, 2020). In addition, many national and international journals dedicated their special issues in 2021
to migration. For example, the title of the special issue of the Journal of National Education (JONE) in 2021 was
“Migration Education in Turkey and the World” (access link:
https://dergipark.org.tr/tr/pub/milliegitim/page/11325), and the International Journal of Inclusive Education (1JIE)
released a special issue entitled “Refugees and Inclusive Education” in the same year (access link:
https://www.tandfonline.com/toc/tied20/25/2). In conclusion, various political and social developments in the past
decade have influenced the MSSN research.

The studies examined in the present study were all designed using qualitative research methodology. The
preference for this methodology can be attributed to the aim of presenting the natural conditions of MSSN in a
holistic perspective, explaining their learning characteristics, educational situations, and the challenges they
encounter in education, as well as shedding light on the current situation of these individuals from the perspectives
of parents and teachers. Many of the studies examined in our study (Alodat & Gentry, 2022; Kim & Hwang, 2018;
McDevitt, 2021; Oliver & Singal, 2017; Walker-Dalhouse & Dalhouse, 2015) and other studies in the literature
(Ciilha & Demirtag, 2020; Cetin & Kog, 2021; Emin, 2016; Karsli-Calamak & Kilinc, 2021; Kocaoglu, 2022;
Kocaoglu & Giiner Yildiz, 2022; Madziva & Thondhlana 2017; Mcintyre & Hall, 2018; Oliver & Singal 2017;
Sinkkonen & Kyttild, 2014; Unay et al., 2021) are within this framework. All of the studies focusing on the
education of MSSN consist of research in which the views of teachers and parents regarding the educational
situation of MSSN were obtained. In almost all of these studies, communication problems were found between
parents and schools due to the lack of knowledge of the language of the host country, and parents were unable to
participate in the education system (Akbar & Woods, 2020; Arfa et al., 2022; Cummings & Hardin, 2017; Kim &
Dababnah, 2021; Rivera-Singletary & Cranston-Gingras, 2019; Paniagua, 2015; Paniagua, 2017; Lee & Park,
2016). This situation is also emphasized in other studies in the literature (Kocaoglu, 2022; Kocaoglu & Giiner-
Yildiz, 2022). When the studies in which the participant group consisted of teachers working with MSSN were
examined, it was observed that these students did not undergo a proper assessment due to the lack of qualified
personnel and appropriate assessment tools. Only students labeled due to language and cultural differences were
identified, and teachers did not have sufficient knowledge and experience to work with these individuals (Alodat
& Momani, 2019; Paniagua, 2015; 2017). In a study conducted in this country but not included in our study due
to not meeting the criteria of being peer-reviewed and published (Kocaoglu & Giiner-Yildiz, 2022), special
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education teachers working with MSSN faced difficulties due to the language and cultural differences brought
about by migration and migration status, as well as the special needs status of these students, and teachers'
knowledge and skills were not sufficient to work with these students. Additionally, teachers working with MSSN
had difficulty in communicating with parents and parents did not always understand the recommended education
and interventions for their children. This finding supports the result obtained in our study, which indicates
communication problems due to language and cultural differences among parents.

When the results of the analyzed studies are evaluated as a whole, it is seen that the problems experienced
by both parents and teachers are based on language and cultural differences. Different countries have developed
various solutions to address this problem. For example, in the UK, migrant support personnel or interpreters are
employed to strengthen school-home communication (Oliver & Singal, 2017). In Finland, there has been a
separate one-year language preparatory class since 1990 to help migrant students both improve their Finnish
language skills and adapt to the Finnish school system (Sinkkonen & Kyttéld, 2014). Turkey, on the other hand,
has attempted to address this problem through the Temporary Protection Regulation enacted in 2014, which states
that “interpreter services will be provided free of charge when communication at the desired level cannot be
established without an interpreter in matters related to health, education, access to the job market, social services,
and assistance” (Temporary Protection Regulation, 2014). In this way, interpreters are assigned to institutions
such as hospitals and schools, which are frequently accessed by migrants residing in this country, aiming to
minimize the language problem.

In this study, international studies published in the literature on the education of MSSN between 2011-
2022 were reviewed and the current situation regarding the education of these children was tried to be revealed. It
is thought that the findings of our study will be useful for researchers working on topics related to the education
of these children. The majority of the studies accessed within the scope of our study had methodological limitations
in various aspects according to the quality assessment criteria. This indicates the need for more qualitative research
to expand the literature on children affected by migration, especially MSSN. It should be noted that the limitations
of the present study include its focus on research published in national and international peer-reviewed journals
between 2011 and 2022 and the exclusion of graduate theses. Upon examining the findings, it was observed that
only qualitative research designs were employed in studies related to the education of MSSN. In the future,
quantitative research can help identify methods and techniques suitable for the learning characteristics of MSSN,
leading to the development of appropriate educational programs for them. Additionally, research involving the
participation of students, parents, and teachers living in different cities, taking into account the current situations
and needs of MSSN, can be conducted.
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