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  Abstract  

The purpose of this study is to determine the English self-efficacy beliefs of school 
administrators. The research adopts the cross-sectional survey model to determine the 
English self-efficacy beliefs of school administrators. The sample of the study consists of 
305 administrators working in schools in the districts of Konya, Türkiye. In the study, the 
“English self-efficacy belief scale” developed by Hancı Yanar and Bümen (2012) was used to 
determine English self-efficacy beliefs. The measurement tool used in the study was applied 
in April 2022. According to the results of the study, school administrators' English self-
efficacy beliefs are at a low level (the level of "very little fits"). While the level of English self-
efficacy beliefs of school administrators showed a significant difference according to the 
variables of duty, professional seniority and administration seniority, there was no 
significant difference based on gender, age, educational status and school type variables. 
Language activities can be organized in schools with the participation of all education 
stakeholders in order to increase the English self-efficacy of school administrators 
depending on the language training to be carried out. 
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Introduction 
Foreign language education has been increasing in importance in our country in recent 

years. In today's world, where scientific studies and technological developments exceed national 

borders, the need to transmit and share information in an effective way makes it necessary to 

learn other world languages, especially English, which has become a global language (Ünsal, 

2021). Therefore, in order to keep up with worldwide development, foreign language courses are 

given importance in our country, as in many countries (Özer & Korkmaz, 2016). 

Language learning ability varies depending on many factors such as age, culture, 

motivation and aptitude but according to recent studies (Kasap, 2021; Ünsal, 2021; Tunç & 

Kozikoğlu, 2022), individual differences form the basis of these factors. The learning speed of 

each student differs individually or understanding of something for each student cannot be 

achieved at the desired level. It is thought that these individual differences may be due to 

students’ beliefs (Oxford, 1990). One of the most important individual differences in the learning 

process is the concept of self-efficacy. Undoubtedly, self-efficacy belief is one of the factors that 

affect the desire and motivation to learn (İlbeği & Çeliköz, 2020). It is very important to develop 

self-efficacy beliefs in students for an effective education since the student achieves success to 

the extent that he believes he can succeed. In other words, the student who does not believe in 

himself cannot make the necessary effort to achieve something or to fully fulfill the tasks assigned 

to him (Arslan, 2012). In addition, Duman (2007), in his study conducted with the English self-

efficacy scale he developed, revealed that self-efficacy greatly affects student achievement. The 

self-efficacy belief of a person in learning a second language is not what or how much is known 

about the language, but the determination of what he/she can do in activities consisting of four 

basic skills of this language. The extent to which an individual finds himself/herself competent 

in these four skills is directly proportional to his/her self-efficacy belief in this matter 

(Büyükduman, 2006). Language education consists of these four basic skills (reading, writing, 

listening and speaking), and these four basic skills are integrated and in harmony with each other 

(Gömleksiz & Kılınç, 2014). 

One of the most significant factors affecting language learning process is self-efficacy 

belief. Bandura (1994) defines self-efficacy as an individual's self-judgment about his ability to 

successfully organize the activities needed to perform a certain action. Self-efficacy beliefs are a 

factor that has an impact on people's motivation, determining their attitudes and directing their 

lives (Akyürek, 2020). Self-efficacy is associated with work-related performance such as 

productivity, coping with difficult tasks, career choice, learning and attainment, adapting to new 

technology (Gist & Mitchell, 1992). According to Senemoğlu (1999), self-efficacy is defined as a 

person's ability to deal with various issues, his/her ability to perform a certain activity, and 

his/her belief in one's own capacity. In other words, self-efficacy is the individual's thoughts 

about his own ability and effectiveness in any field (Woolfolk, 2016.) As a result, self-efficacy 

belief in foreign language education is one of the most important factors that language educators 

should evaluate (Büyükduman, 2006). In this context, there are also some institutions regarding 

language education and self-efficacy should be considered and given importance. These include 

schools. It can be stated that the language skills and competencies of the administrators who lead 

the development of schools are very significant and the most important reason for this is that the 

administrators  should develop themselves and closely follow the current international 

developments in education and management. The role of leadership in ensuring school 
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effectiveness and school improvement is indisputable. It has been observed that a school 

administrator with effective leadership characteristics influences teacher and student success 

(Aydoğan, 2018). Effective instructional leadership behaviors of school administrators are 

effective in improving student outcomes through improving teacher practices and providing 

highly effective, professional learning opportunities (Campbell, Chaseling, Boyd & Shipway, 

2019). 

Having a sufficient level of self-efficacy beliefs of school administrators is important in 

terms of ensuring  the effectiveness in schools because there is a strong belief that one can achieve 

or realize a task in line with a goal in schools will enable to reach the goal (Akyürek, 2020). The 

school administrator is a manager who has effective communication competence, speaks a 

foreign language, has command of communication technology, manages information, and 

believes in education (Açıkalın, 2016). School administrators who have self-efficacy in foreign 

language have goals such as following  the developments in the world, the scientific studies in 

the target language, communicating with different cultures and people, and self-development 

(Can & Can, 2014). Therefore, it is important to examine the self-efficacy of school administrators 

for a more effective school management. Efficacy is a tool that serves to understand the thoughts 

and the motivation of the school administrators. At the same time, efficacy is related to the 

behavior of administrators and the school environment they create (McCollum & Kajs, 2007). 

Leithwood and Jantzi (2008) group the school leader's perception of efficacy into two groups; his 

beliefs about his self-efficacy to improve teaching and learning (Leader's Self Efficacy) and his 

beliefs about the collective capacity of colleagues in surrounding schools to improve learning 

(Leader's Collective Efficacy). In both groups, the practices and behaviors of the school leaders 

are effective on the school and classroom environments and the learning of the students. It is 

stated that this effect is mutual (Leithwood & Jantzi, 2008). 

English language education continues to gain great importance in Türkiye. In Türkiye, 

foreign language education is compulsory at various levels, starting from primary school to 

undergraduate education as in other countries. However, when we look at the studies, it is 

observed that teaching and learning a second foreign language is not yet at the desired level 

(Arslan & Akbarov, 2010; Can & Can, 2014). In this context, it is very important for the education 

stakeholders in schools, who need to follow the current developments of the age according to 

globality, to be able to use English, which is widely used and functional in the world, at a level 

to follow the developments about education. Prapphal (2008) claims that educational quality and 

standards at different points in the teaching and assessment process can be achieved by providing 

teachers, learners, administrators and stakeholders, or end users to recognize the goals, nature, 

benefits and drawbacks of each testing and assessment method when evaluating English language 

learning outcomes. School administrators, who have the primary responsibility for improving 

schools, need to learn and use English at a sufficient level in order to lead the school and develop 

it in parallel with the developments in the world. The fact that school administrators in Türkiye 

do not take place as separate staffs from teaching and are not subjected to a training process has 

also affected the English self-efficacy beliefs. There is no need for English or no other foreign 

language requirement in the criteria determined for the assignment of school administrators for 

four years. In addition, the sufficient level of English self-efficacy of school administrators will 

enable the monitoring and implementation of global developments in education in schools. Thus, 

success and development in schools will be increased. In this context, no research was found in 
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the measurement of English self-efficacy levels of school administrators, especially according to 

some demographic variables (gender, age, duty, educational status, administration seniority and 

school type). In terms of seeing the effect of these demographic variables, the study will 

contribute to the literature. Therefore, examining the English language efficacy of school 

administrators in Türkiye can guide education politicians and decision makers, and may 

contribute to the education literature. In this context, the aim of the study is to determine the 

English self-efficacy beliefs of school administrators. The sub-problems determined in this 

direction are as follows: 

1. What is school administrators’ level of English self-efficacy beliefs? 

2. Do school administrators' English self-efficacy beliefs differ in terms of demographic 

characteristics (gender, age, duty, educational status, administration seniority and school 

type)? 

   

Methodology 
Model of the study 

This study is in the cross-sectional survey model to determine the English self-efficacy 

beliefs of school administrators. In the survey model, the individual or the subject in the study 

is tried to be described as it is in the conditions in which it is located (Karasar, 2015). In the cross-

sectional survey model, the variables to be described are measured one at a time. English self-

efficacy levels of school administrators were defined in this way at one time through an existing 

validated and reliable scale. 

Population and sample 

The population of the study consists of 1360 administrators (principals and assistant 

principals) working in schools in the districts (Karatay, Meram and Selcuklu) located in the city 

center of Konya in Türkiye (Ministry of National Education [MNE], 2022). According to the 95% 

confidence interval, the lower limit for the sample size of the study is 306 (Gürbüz & Şahin, 

2014). The sample of the research consists of 305 administrators (principals and assistant 

principals) working in schools in the districts (Karatay, Meram and Selcuklu) located in the city 

center of Konya in the 2021-2022 academic year. The number of samples according to the 

population in this study is sufficient according to the 95% confidence interval (Gürbüz & Şahin, 

2014). Sampling of administrators was carried out by simple random sampling. Randomness 

refers to the situation in which the units based on the sampling are equally likely to be selected 

for the sample (Büyüköztürk, Çakmak, Akgün, Karadeniz, & Demirel, 2012). In particular, a list 

was made and the participants were randomly selected. 

In Table 1, descriptive statistics regarding the demographic characteristics of the 

participants (gender, age, duty, educational status, administration seniority and school type) are 

given. 

Table 1. Descriptive statistics on demographic characteristics of the participants 

Variables  N % 

Gender  Female  31 10.2 

 Male 274 89.8 

Age  21-30 16 5.2 
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 31-40 130 42.6 

 41-50 118 38.7 

 51 and older 41 13.5 

Duty Principal 135 44.2 

 Assistant principal 170 55.8 

Educational Status Undergraduate 223 73.1 

 Postgraduate 82 26.9 

Management Seniority 1-5 years 121 39.7 

 6-10 years 87 28.6 

 11-15 years 41 13.4 

 16 years and over 56 18.3 

School type Kindergarten 16 5.4 

 Primary school 81 26.6 

 Secondary school 155 50.8 

 High school 53 17.4 

Total 305 100 

 

When Table 1 is examined, according to the gender variable, it is seen that men are more 

common than women with 89.2%. This may be due to the fact that female school administrators 

are given limited duties in Türkiye or that women prefer this duty less because of their different 

responsibilities in administration. According to the age variable, the highest rate is 31-40 with 

41.5%, and the lowest rate is 5.5% with managers in the 21-30 age group. According to the duty 

variable, it is seen that the assistant principals are more than the principals with 55.4%. 

According to the variable of educational status, it is seen that those with undergraduate are more 

than those with postgraduate, with 71.7%. According to the management seniority variable, the 

highest rate is 1-5 years with 39.4%, and the lowest rate is 13.2% with 11-15 years managers. 

According to the school type variable, the highest rate is composed of secondary school with 

49.8% and the lowest rate is composed of administrators working in kindergarten with 5.5%. 

 

Data collection tool 

In the study, the “English self-efficacy belief scale” developed by Hancı Yanar and 

Bümen (2012) was used to determine English self-efficacy beliefs. The scale is a five-point Likert 

type scale. The measurement tool was developed in the form of 34 items and based on 4 

theoretical dimensions. These dimensions are; reading (1-8 items), writing (9-18 items), listening 

(19-28 items) and speaking (29-34 items). In this context, confirmatory factor analysis was 

performed to confirm the factor design of the instrument. As a result of confirmatory factor 

analysis, the t values of the latent variables explaining the observed variables were found to be 

significant at the .01 level. Since significant t values were obtained for all items in the model, all 

indicators were included in the model. The results of the confirmatory factor analysis of the 

English self-efficacy belief scale are given in Table 2. 

 

Table 2. The results of confirmatory factor analysis of the self-efficacy belief scale in English 
Compliance measurements Measured value Reference range 

p .00 < .01 

X2/sd 2.57 ≤ 3 
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RMSEA .07 ≤ .08 

SRMR .02 ≤ .05 

NNFI - CFI .95 - .95 ≥ .95 

 

When the table is examined, it is seen that the p value is significant at the .01 level. In 

many confirmatory factors analyzes, it is normal for the p value to be significant due to the large 

sample size. For this reason, alternative fit indices regarding the fit between the two matrices 

were evaluated. In this context, it can be stated that the X2/sd, SRMR, NNFI and CFI values are 

excellent, and the fit index of the RMSEA value has a good fit. As a result, it can be stated that 

the four-factor structure of the 34-item self-efficacy belief scale (reading factor 8, writing factor 

10, listening factor 10 and speaking factor 6 items) was confirmed as a model. 

In this direction, within the scope of reliability analysis, first of all, item analysis was examined 

by using item-total correlation. In addition, the reliability of the scale was checked by using 

Cronbach's alpha. The results of the reliability analysis of the English self-efficacy belief scale 

are given in Table 3. 

 

Table 3. Reliability analysis results of the self-efficacy belief scale in English  
Alpha value Item-total correlation 

Reading .91 .59-.76 

Writing .85 .73-.55 

Listening .95 .63-.86 

Speaking .96 .68-.88 

English self-efficacy (General) .99 .31-.91 

 

The internal consistency coefficient (Cronbach's alpha) of the English self-efficacy belief 

scale is .99. In this context, it can be interpreted that the internal consistency coefficient of the 

English self-efficacy belief scale is sufficient for the reliability of the scale scores. Item-total 

correlations for all items in the scale ranged from .31 to .91. When the item-total correlations 

are examined, it can be interpreted that the items in the scale distinguish individuals well. 

 

Data collection and analysis 

The measurement tool used in the study was applied to 305 school administrators 

working in Konya, Türkiye, in April 2022, by the researchers, and the data were collected. The 

data were transferred to digital media by coding in order to be ready for analysis. Within the 

scope of the analysis of the data, firstly, the condition of meeting the normality assumption of 

the data set was examined. The kurtosis and skewness coefficients and the mean, mode and 

median values were examined. The values of kurtosis, skewness and standard deviation 

calculated for the scale are as follows; .55, 1.02, .92. The kurtosis and skewness values in the study 

are between ±2. These results are interpreted as the data set has a normal distribution (George & 

Mallery, 2010). In addition, in the analyzes conducted, it was determined that the arithmetic 

mean was 2.01, the mode value was 1.00 and the median was 1.83. The closeness of these values 

indicates that the data set is normally distributed (Hair, Ringle, & Sarstedt, 2011). In addition to 

these, the predicted sample size is usually shown as 30 and larger in order to put forward an 

assumption that the distribution does not deviate excessively from the normal distribution. 
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However, most research in the social sciences is done on smaller groups. In the literature, there 

are studies showing that the use of a parametric statistic does not cause a significant deviation in 

the "p" significance level to be calculated in the analysis, if the sizes of each of the subgroups are 

15 or higher (Büyüköztürk, 2013). In this context, parametric test techniques were chosen and 

used to test the sub-problems of the research. In this context, within the scope of the analysis of 

the data, firstly descriptive statistics such as percentage and frequency analyzes were conducted. 

In addition, t-test was applied for independent samples in variables with two subcategories, and 

one-way analysis of variance (ANOVA) was applied for variables with three or more 

subcategories. Dunnett's C multiple comparison test was used as the group variances were not 

equal in order to determine which groups had significant differences between the group means 

as a result of ANOVA. In the interpretation of the findings, the significance value was taken as 

p< .05. The grading range of the English self-efficacy belief scale is as follows; It does not suit me 

at all (1.00-1.79), it does not suit me very little (1.80-2.59), it does not suit me a little (2.60-3.39), 

it fits quite well (3.40-4.19), it suits me completely (4.20-5.00). 

 

Findings 
Within the scope of the first sub-problem of the research; The level of English self-

efficacy beliefs of school administrators was examined. Table 4 includes descriptive statistics on 

the level of English self-efficacy beliefs of school administrators. 

 

Table 4. Descriptive statistics on the level of English self-efficacy beliefs of school administrators 

Dimensions N 𝑥̅ SS 

Reading 305 2.08 1.01 

Writing 305 1.98 .91 

Listening 305 2.01 .95 

Speaking 305 1.91 1.00 

English self-efficacy (General) 305 2.00 .92 

 

When Table 4 is examined; it is seen that school administrators' English self-efficacy 

beliefs are at the level of "very little fits" (𝑥̅= 2.00). In addition, when the English self-efficacy 

beliefs of school administrators are examined on the basis of dimensions, it is seen that they are 

at the level of "very little fit" in the dimensions of reading (𝑥̅= 2.08), writing (𝑥̅= 1.98), listening 

(𝑥̅= 2.01) and speaking (𝑥̅= 1.91). When the level of English self-efficacy beliefs of school 

administrators on the basis of dimensions is examined; the highest dimension was reading and 

the lowest dimension was speaking. 

Within the scope of the second sub-problem of the research; English self-efficacy beliefs 

of school administrators were examined according to demographic characteristics (gender, age, 

duty, education level, seniority of management and school type). Table 5 shows the findings 

regarding the level of English self-efficacy beliefs of school administrators according to the 

gender variable. 
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Table 5. T-test results on the level of English self-efficacy beliefs of school administrators by 

gender variable 

Dimensions Gender N 𝑥̅ SD df t p 

Reading Female 31 2.07 .92 303 .05 .95 

Male 274 2.08 1.02    

Writing Female 31 1.96 .86 303 .17 .86 

Male 274 1.99 .92    

Listening Female 31 2.02 .96 303 .04 .96 

Male 274 2.01 .96    

Speaking Female 31 1.80 .86 303 .70 .48 

Male 274 1.93 1.01    

English self-

efficacy(General) 

Female 31 1.97 .85 303 .18 .85 

Male 274 2.01 .93    
*p< .05 

According to Table 5, The level of English self-efficacy beliefs of school administrators 

does not show a significant difference in terms of gender (t(303)= .18, p> .05). 

Reading (t(303)= .05, p> .05), writing (t(303)= .17, p> .05), listening (t(303)= .04, p> .05 ) and 

speaking (t(303)= .70, p> .05) dimensions of school administrators' English self-efficacy beliefs 

do not show a significant difference according to the gender variable.  

The findings regarding the level of English self-efficacy beliefs of school administrators 

by age variable are given in Table 6. 

 

Table 6. One-way analysis of variance results regarding the level of English self-efficacy beliefs 

of school administrators by age 

Dimensions Age N 𝑥̅ SD F p Significant 
Difference 

Reading 21-30(1) 16 2.64 1.23 9.92 .00* 1-3, 2-3, 2-4 

31-40(2) 130 2.35 1.14   

41-50(3) 118 1.80 .72   

51 and older (4) 41 1.84 .95   

Writing 21-30(1) 16 2.52 1.02 9.12 .00* 1-3, 1-4, 2-3, 2-

4 31-40(2) 130 2.21 .96   

41-50(3) 118 1.76 .74   

51 and older (4) 41 1.72 .91   

Listening 21-30(1) 16 2.57 1.07 9.01 .00* 1-3, 1-4, 2-3, 2-

4 31-40(2) 130 2.24 1.03   

41-50(3) 118 1.80 .78   

51 and older (4) 41 1.70 .89   

Speaking 21-30(1) 16 2.54 1.07 8.70 .00* 1-3, 2-3 

31-40(2) 130 2.14 1.09   

41-50(3) 118 1.64 .78   

51 and older (4) 41 1.75 .98   

English self-

efficacy 

(General) 

21-30(1) 16 2.57 1.06 9.95 .00* 1-3, 1-4, 2-3, 2-

4 31-40(2) 130 2.24 1.01   

41-50(3) 118 1.76 .70   
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51 and older (4) 41 1.74 .89   
*p< .05 

According to Table 6, there is a significant difference in the level of English self-efficacy 

beliefs of school administrators according to the age variable (F= 9.95, p< .05). According to the 

results of Dunnets' C test, which was conducted to find out between which groups there are 

differences among age groups; The level of English self-efficacy beliefs of school administrators 

in the 21-30 age group (𝑥̅= 2.57-“it fits very little”) is higher than that of the administrators in 

the 31-40 age group (𝑥̅= 2.24-“very little fits”). In addition, the level of English self-efficacy 

beliefs of school administrators in the 31-40 age group (𝑥̅= 2.24-“very little fits”) was between 

the ages of 41-50 (𝑥̅= 1.76-“doesn't fit me at all”) and 51 years and older (𝑥̅= 1.74-“doesn't suit me 

at all”) is higher than the administrators in the groups. 

A significant difference was determined according to the age variable regarding the 

reading (F= 9.92, p< .05), writing (F= 9.12, p< .05), listening (F= 9.01, p< .05) and speaking (F= 

8.70, p< .05)dimensions. The level of English self-efficacy beliefs about reading, writing, listening 

and speaking dimensions of school administrators in lower age groups is relatively higher than 

that of administrators in higher age groups. 

The findings regarding the level of English self-efficacy beliefs of school administrators 

according to the duty variable are given in Table 7. 

 

Table 7. T-test results on the level of English Self-efficacy beliefs of school administrators by 

duty variable 

Dimensions Duty N 𝑥̅ SD df t p 

Reading Principal 135 1.94 .99 303 2.18 .02* 

Assistant principal 170 2.19 1.02    

Writing Principal 135 1.87 .91 303 1.96 .04* 

Assistant principal 170 2.07 .90    

Listening Principal 135 1.87 .94 303 2.47 .01* 

Assistant principal 170 2.13 .95    

Speaking Principal 135 1.81 1.01 303 1.74 .08 

Assistant principal 170 2.00 .98    

English self-efficacy 

(General) 

Principal 135 1.88 .92 303 2.21 .02* 

Assistant principal 170 2.10 .92    
*p< .05 

According to Table 7; The level of school administrators' self-efficacy beliefs in English 

shows a significant difference in terms of the duty variable (t(303)= 2.21, p< .05). The level of 

English self-efficacy beliefs of assistant principals (𝑥̅= 2.10-“very little fits”) is higher than that of 

principals (𝑥̅= 1.88-“very little fits”). 

According to the duty variable, the dimensions of reading (t(303)= 2.18, p< .05), writing 

(t(303)= 1.96, p< .05) and listening (t(303)= 2.47, p< .05) a difference has been detected. The level 

of English self-efficacy beliefs of assistant principals regarding the reading, writing and listening 

dimensions is relatively higher than that of principals. In addition, the level of English self-

efficacy beliefs of school administrators regarding the speaking dimension does not show a 

significant difference in terms of the task variable (t(303)= 1.74, p> .08). 
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The findings regarding the level of English self-efficacy beliefs of school administrators 

according to the variable of educational status are given in Table 8. 

Table 8. T-test results on the level of English self-efficacy beliefs of school administrators 

according to the variable of educational status 

Dimensions  Educational Status N 𝑥̅ SD df t p 

Reading Undergraduate 223 2.00 1.04 303 2.39 .01* 

Postgraduate 82 2.29 .91    

Writing Undergraduate 223 1.94 .93 303 1.36 .17 

Postgraduate 82 2.09 .86    

Listening Undergraduate 223 1.96 .98 303 1.56 .11 

Postgraduate 82 2.14 .89    

Speaking Undergraduate 223 1.87 1.04 303 1.27 .20 

Postgraduate 82 2.03 .88    

English self-efficacy 

(General) 

Undergraduate 223 1.95 .95 303 1.73 .08 

Postgraduate 82 2.14 .84    
*p< .05 

According to Table 8; The level of English self-efficacy beliefs of school administrators 

does not show a significant difference in terms of the variable of educational status (t(303)= 1.73, 

p> .05). 

The level of English self-efficacy beliefs of school administrators regarding the reading 

dimension shows a significant difference in terms of the variable of educational status (t(303)= 

2.39, p< .05). The level of English self-efficacy beliefs regarding the reading dimension of school 

administrators with a graduate degree (𝑥̅= 2.29-“it fits very little”) is higher than that of 

administrators with a bachelor's degree (𝑥̅= 2.00-“it fits very little”). In addition, the dimensions 

of writing (t(303)= .17, p> .05), listening (t(303)= .04, p> .05) and speaking (t(303)= .70, p> .05) 

the level of English self-efficacy beliefs of school administrators does not show a significant 

difference according to the variable of educational status. 

Table 9 shows the findings regarding the level of English self-efficacy beliefs of school 

administrators according to the seniority of administration variable. 

 

Table 9. One-way analysis of variance results on the level of English self-efficacy beliefs of school 

administrators according to the seniority of administration variable 

Dimensions  Seniority  

of administration 

N 𝑥̅ SD F p Significant 
difference 

Reading 1-5 years (1) 121 2.34 1.12 6.37 .00* 1-4 

6-10 years(2) 87 2.03 .96   

11-15 years(3) 41 1.94 .94   

16 years and over(4) 56 1.70 .74   

Writing 1-5 years(1) 121 2.18 .97 6.04 .00* 1-4, 2-4 

6-10 years(2) 87 2.03 .92   

11-15 years(3) 41 1.80 .84   

16 years and over(4) 56 1.63 .67   

Listening 1-5 years(1) 121 2.26 1.05 7.21 .00* 1-3, 1-4, 2-4 

6-10 years(2) 87 2.01 .91   
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11-15 years(3) 41 1.79 .93   

16 years and over(4) 56 1.64 .64   

Speaking 1-5 years(1) 121 2.14 1.11 4.48 .00* 1-4 

6-10 years(2) 87 1.87 .98   

11-15 years(3) 41 1.78 .91   

16 years and over(4) 56 1.61 .71   

English self-

efficacy 

(General) 

1-5 years(1) 121 2.24 1.01 6.59 .00* 1-4, 2-4 

6-10 years(2) 87 2.00 .90   

11-15 years(3) 41 1.83 .86   

16 years and over(4) 56 1.65 .64   
*p< .05 

According to Table 9, there is a significant difference between the level of English self-

efficacy beliefs of school administrators in terms of administration seniority variable (F= 6.59, p< 

.05). According to the results of Dunnets' C test, which was conducted to find out between which 

groups there are differences among managerial seniority groups; The level of English self-

efficacy beliefs of school administrators in the 1-5 years (𝑥̅= 2.24-“very little” level)  and 6-

10  (𝑥̅= 2.57-“very little” level) years groups is higher than that of the administrators in the 16 

(x ̅= 1.65-“doesn't suit me at all”)  years and above group. 

A significant difference was determined according to the seniority of administration 

variable regarding the reading (F= 6.37, p< .05), writing (F= 6.04, p< .05), listening (F= 7.21, p< 

.05) and speaking (F= 4.48, p< .05) dimensions. The level of English self-efficacy beliefs of school 

administrators in lower seniority groups regarding reading, writing, listening and speaking 

dimensions is relatively higher than that of higher seniority groups. 

Table 10 shows the findings regarding the level of English self-efficacy beliefs of school 

administrators according to the school type variable. 

Table 10. One-way analysis of variance results on the level of English self-efficacy beliefs of 

school administrators by type of school variable 

Dimensions  Types of School N 𝑥̅ SD F p Significant 
Difference 

Reading Kindergarten(1) 16 1.77 .69 .95 .41 --- 

Primary school(2) 81 2.05 1.04   

Secondary school(3) 155 2.08 1.01   

High school(4) 53 2.22 1.05   

Writing Kindergarten(1) 16 1.85 .69 .39 .76 --- 

Primary school(2) 81 1.97 .87   

Secondary school (3) 155 1.97 .91   

High school(4) 53 2.09 1.03   

Listening Kindergarten(1) 16 1.76 .77 .71 .54 --- 

Primary school(2) 81 1.99 .87   

Secondary school (3) 155 2.01 .97   

High school(4) 53 2.13 1.08   

Speaking Kindergarten(1) 16 1.72 .73 .38 .76 --- 

Primary school(2) 81 1.91 .96   

Secondary school(3) 155 1.91 1.01   

High school (4) 53 2.00 1.09   
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English self-

efficacy 

(General) 

Kindergarten(1) 16 1.78 .70 .64 .59 --- 

Primary school(2) 81 1.99 .89   

Secondary school(3) 155 2.00 .93   

High school (4) 53 2.12 1.02   
*p< .05 

According to Table 10, there is no significant difference between school administrators' 

level of English self-efficacy beliefs according to the school type variable (F= .64, p> .05). 

The level of English self-efficacy beliefs of school administrators regarding reading (F= .95, p> 

.05), writing (F= .39, p> .05), listening (F= .71, p> .05) and speaking (F= .38, p> .05) dimensions 

does not show a significant difference according to the school type variable. 

 

Discussion and Conclusion 
Within the scope of the first sub-problem of the research; it was concluded that school 

administrators' English self-efficacy beliefs were at a low level. This is a negative quality for 

effective and successful schools. By following the international developments and qualified 

practices in education, international cooperation can be increased through projects and similar 

practices. Only these elements are not the quality of successful schools, but they are an indication 

that there is little cooperation in schools and that they are not successful. The result of the 

research shows partial similarity with the findings of the research conducted by Gömleksiz & 

Kılınç (2014). Although the results are not directly related to school administrators, this study, 

which is considered in the sample of high school students, shows similarity in English self-

efficacy among school stakeholders. According to the results of the research conducted by 

Gömleksiz & Kılınç (2014); it was determined that high school students' English self-efficacy 

beliefs were at a moderate level. Students who spend more time on English have higher English 

self-efficacy beliefs. Based on these results, it can be said that low self-efficacy beliefs negatively 

affect students' attitudes, behaviors and academic achievements towards English (Gömleksiz & 

Kılınç, 2014). Similarly, Mikulecky (1996) concluded in his study that the success rate of students 

with high self-efficacy perceptions is high, while the success rate of students with low self-

efficacy perception is similarly low. According to the current study, it was determined that the 

level of English self-efficacy beliefs of school administrators was low on the basis of dimensions; 

the highest-level dimension was reading, and the lowest-level dimension was speaking. 

According to this result, it can be said that all dimensions affect the level of English self-efficacy 

beliefs of school administrators, but the reading dimension is comparatively higher than the 

other dimensions. 

Within the scope of the second sub-problem of the research; English self-efficacy beliefs 

of school administrators were examined according to demographic characteristics (gender, age, 

duty, educational status, administration seniority and school type). The level of school 

administrators' English self-efficacy beliefs did not show a significant difference in terms of 

gender. This may be due to different cultural and social characteristics of the sample groups. 

Along with the general average, the gender factor does not have a significant effect on the basis 

of dimensions. There is no study similar to the current study before, but there are some studies 

that do not overlap with the results of the current research when evaluated in terms of school 

stakeholders. Aktamis et al. (2016) found that male students had higher self-efficacy levels in 
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terms of gender. In the study conducted by Valizadeh (2021), a significant difference was found 

between the self-efficacy of men and women in favor of women. Sample group differences or 

socio-cultural differences may be the source of the results of these studies, which do not match 

the results of the current research.  

A significant difference was found between the level of English self-efficacy beliefs of 

school administrators according to the age variable. The level of both general English self-

efficacy beliefs and English self-efficacy beliefs related to reading, writing, listening and speaking 

dimensions of school administrators in the younger/lower age groups is relatively higher than 

that of the administrators in the older age groups. This may be due to individuals in 

younger/lower age groups being more open to innovations and wanting to improve themselves 

or due to their  up to date English education 

The level of school administrators' self-efficacy beliefs in English showed a significant 

difference in terms of the duty variable. The level of English self-efficacy beliefs of assistant 

principals is higher than that of principals. This may be due to the fact that assistant principals 

want to reach foreign resources in order to both promote themselves or may be that assistant 

principals are younger than the principals. The level of English self-efficacy beliefs of assistant 

principals regarding the reading, writing and listening dimensions is relatively higher than that 

of principals. In addition, the level of English self-efficacy beliefs of school administrators 

regarding the speaking dimension did not show a significant difference in terms of the duty 

variable. This may be a sign that school administrators lack the language skills necessary to 

adequately express their emotions and ideas in English. 

The level of school administrators' English self-efficacy beliefs did not show a significant 

difference in the overall scale and in the dimensions in terms of the variable of educational status. 

Regarding the reading dimension, postgraduate graduates have higher English self-efficacy 

beliefs. This may be due to the fact that postgraduate administrators do more foreign-sourced 

readings for  professional development purposes. 

A significant difference was found between the level of English self-efficacy beliefs of 

school administrators, according to the variable of seniority of administration. It was concluded 

that administrators with less professional seniority (less experienced) perceive the level of self-

efficacy beliefs in English higher than administrators with more professional seniority 

(experienced). It can be stated that less experienced administrators have stronger beliefs about 

their ability to reach a goal and fulfill a responsibility in English or may be that administrators 

with less professional seniority are younger than the administrators with more professional 

seniority. A significant difference was found according to the seniority of administration variable 

regarding the dimensions of reading, writing, listening and speaking. The level of English self-

efficacy beliefs of school administrators in lower seniority groups regarding reading, writing, 

listening and speaking dimensions is relatively higher than that of higher seniority groups. It can 

be said that experienced administrators do not consider themselves sufficient in expressing and 

communicating in English. 

There was no significant difference between the level of English self-efficacy beliefs of 

school administrators according to the school type variable. The level of English self-efficacy 

beliefs of school administrators regarding the dimensions of reading, writing, listening and 

speaking did not show a significant difference according to the school type variable. In addition, 

the research finding does not coincide with the research findings conducted by Bozkurt and 
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Ekşioğlu (2018). In the study conducted by Bozkurt and Ekşioğlu (2018), the level of English self-

efficacy showed a significant difference according to the school type variable. The sample group 

differences may be the reason why this study's findings don't coincide with the findings of the 

study conducted by Bozkurt and Ekşioğlu (2018). 

According to the results of the research, school administrators' English self-efficacy 

beliefs are at a low level. While the level of English self-efficacy beliefs of school administrators 

showed a significant difference according to the variables of age, duty, professional seniority and 

administration seniority; there was no significant difference according to gender, age, 

educational status and school type variables. Suggestions regarding the research results are as 

follows: 

• School administrators can be provided with theoretical and practical English language 

training. 

• Language activities can be organized in schools with the participation of all education 

stakeholders in order to increase the English self-efficacy of school administrators 

depending on the language training to be carried out. 

• In this study, school administrators' English self-efficacy beliefs were examined. Similar 

studies can be conducted in relation to school administrators' English self-efficacy beliefs 

and variables such as effective school, school leadership, school climate, school culture. 

• In this study, school administrators were taken as a sample. Similar studies can be 

conducted by sampling teachers in order to determine both the school and class-based 

aspects of English self-efficacy beliefs. 
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