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This study aims to determine the effects of English as a foreign language education (EFL) designed
using digital stories on the self-efficacy and achievement of foreign national teacher candidates and
to reveal the educational experiences of prospective teachers with digital stories. To realize this
purpose, a mixed pattern approach has been adopted. The research was conducted with 30 foreign
national teacher candidates in the 2021-2022 academic year. Digital stories have been developed
for education faculties by the teaching of EFL. Digital story training was applied online for ten
weeks as a two-hour lesson. The research data were collected through a Self-Efficacy Scale, an
Achievement Test, and Interview Questions for Teaching English with Digital Stories. It was
determined that English education with digital stories increased the self-efficacy and achievement
of the participants after the training compared to the pre-training. In addition, participants'
awareness of digital stories increased; they described education as fun, economical, and instructive
and thought positively in general. Accordingly, it is recommended to prefer English education with
digital stories when it is desired to develop self-efficacy, achievement, and digital story experiences.
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Dijital Hikayelerle Ingilizce Egitiminin Yabanci1 Uyruklu
Ogretmen Adaylarimin Oz-yeterlik, Basar1 ve Goriislerine Etkisi~
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Oz

Bu galigma, dijital hikayeler kullanilarak tasarlanan yabanci dil olarak Ingilizce egitiminin yabanci
uyruklu 6gretmen adaylarinin 6z-yeterlikleri ve basarilar tizerindeki etkilerini belirlemeyi ve
O0gretmen adaylarinin dijital hikayelerle egitim deneyimlerini ortaya ¢ikarmay1 amaclamaktadir. Bu
amac1 ger¢eklestirmek i¢in karma desen anlayisi benimsenmistir. Arastirma 2021-2022 egitim
6gretim yilinda 30 yabanci uyruklu 6gretmen adayi ile gergeklestirilmistir. Dijital hikayeler, egitim
fakiilteleri icin yabanci dil olarak Ingilizce egitimine uygun olarak gelistirilmistir. Dijital hikaye
egitimi iki saatlik ders seklinde on hafta boyunca ¢evrimigi olarak uygulanmistir. Arastirmanin
verileri bir Oz-yeterlik Olgegi, bir Basar1 Testi ve Dijital Hikayelerle Ingilizce Ogretimi Miilakat
Sorulari araciligiyla toplanmistir. Dijital hikayelerle ingilizce egitiminin egitim Sncesine gére
egitim sonrasinda katilimeilarin 6z-yeterliklerini ve basarilarini artirdig: tespit edilmistir. Ayrica
katilimcilarin dijital hikayelere yonelik farkindaliklarinin arttigi; egitimi eglenceli, ekonomik ve
Ogretici olarak nitelendirdigi ve genel olarak olumlu diisiindiiklerini belirtmislerdir. Buna gore, 6z-
yeterlik, basar1 ve dijital hikdye deneyimleri gelistirilmek istendiginde dijital hikayelerle Ingilizce
egitiminin tercih edilmesi 6nerilmektedir.

Anahtar Sézciikler: Yabanci dil egitimi, Ogretmen egitimi, Egitim teknolojisi, Oz yeterlilik,
Basari, Dijital hikaye anlatimi.

* Bu makale, TUBITAK tarafindan desteklenen 1919B012003456 basvuru numarali “Dijital Oykiilemenin Yabanc1 Uyruklu
Ogretmen Adaylarmimn Ingilizce Ozyeterligi ve Akademik Basarilarna Etkisinin incelenmesi” adli projeden elde edilen veriler
kullanilarak hazirlanmustir.

** Sorumlu Yazar: Dog. Dr., Bartin Universitesi, Egitim Fakiiltesi, Fen Egitimi Anabilim Dal1, Bartm, Tiirkiye.
E-posta: yilmazkaankara@gmail.com, https://orcid.org/0000-0001-6897-3245

Emekli Dr. Ogr. Uyesi, Bartin Universitesi, Egitim Fakiiltesi, Ingiliz Dili Egitimi Anabilim Dali, Bartin, Tiirkiye.
E-posta: kgulozer@bartin.edu.tr, https://orcid.org/0000-0002-8617-6570



Yilmaz Kara, Kaine Giilozer 33

Introduction

Students who go to a different country as exchange students for all or part of their education period
are defined as “foreign national students” (OECD, 2013). In other words, foreign national students aim
to be successful by leaving their mother country where they were born or raised to benefit from the host
country's education system. Foreign national students who want success must adapt to the host country's
education system (Ak, 2020). However, in the adaptation process, obstacles are encountered, such as
language, income, gender, communication, mutual relations, and related concerns. Language stands out
as a decisive factor in overcoming these difficulties and gaining achievement in education. Several
factors are influential in the learning of a language by students. Among these factors, achievement and
self-efficacy are considered necessary, as well as the methods adopted in the learning process (Sungur
etal., 2016).

Self-efficacy can be explained as the belief in one's potential to bring learning and behavior to a
sufficient level (Azar, 2010). Individuals can obtain information about their self-efficacy from their
experiences, physical and emotional states, observations, and verbal persuasion studies. Experiences are
the situations in which the success or failure of the individual while performing a specific job or task in
the past affects the expectations of success in similar problems in the future. For example, an individual
who achieved easy achievements in the past may lose courage when he fails (Aydede, 2009). Studies
indicate a positive relationship between individuals' self-efficacy and achievement and that achievement
also increases as self-efficacy increases. From this point of view, self-efficacy becomes an essential
factor in predicting student achievement in EFL (Azar, 2010).

Achievement is one of the significant indicators of whether the objectives targeted by a learning
process have been realized and, if so, to what extent they have been achieved. Like any other factor in
educational sciences, achievement is among the variables that cannot be fully controlled. Although
many researchers have studied achievement for years, making a complete list of the factors affecting it
is impossible. This ambiguity, which seems complicated at first, is also helpful because it allows the
prediction of many active sub-factors in the learning processes (Aljaraideh, 2020). Achievement has
always been essential in educational research, considering the education system primarily focuses on
achievement. The achievement has also been significant for EFL, and many educators have attempted
to increase student achievement by implementing various learning practices (Altay et al., 2022).

Learning methods that are thought to be effective on both achievement and self-efficacy have been
used in many learning processes, including EFL processes. Technology has also been used to a great
extent in improving education. One of the most popular educational technology applications in recent
years is using digital stories in learning processes. In general, a digital story is defined as a product used
in the transfer of historical events and personal stories, primarily fictionalized in a computer
environment, consisting of many elements such as voiceover, graphics, text, music, and, in this context,
created mainly by using multimedia tools, but in which creativity, aesthetics, and art are used (Sawyer
& Wills, 2011). Digital storytelling came into being due to combining traditional storytelling with
technology, with the increasing use of digital media tools in education and training to make learning
effective and permanent, depending on the rapidly developing technology (Robin, 2006).

According to related literature, language is an essential tool that enables communication between
people, and the mother tongue is insufficient for people's professional, cultural, and social development
(Sungur et al., 2016). However, limiting factors such as cultural differences, adaptation problems, and
anxiety negatively affect language learning (Ak, 2020). Foreign national students are more affected by
these limiting factors that hinder language learning (Hava, 2021). On the other hand, learning tools
developed using educational technologies reduce the barriers to language learning. One of the learning
tools developed using educational technology is digital storytelling. However, there are a limited
number of studies investigating the effects of digital story applications in language teaching of foreign
national students on self-efficacy and achievement (Tanrikulu, 2022). This study aimed to investigate
the digital storytelling experiences and the effect of digital story-based EFL education on foreign
national teacher candidates' self-efficacy and academic achievement.
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Method
Research Design

The study adopted a mixed design. The quantitative dimension of the study was carried out in a
pre-experimental one-group pretest-posttest research style, and the effects of digital storytelling
practices on English language self-efficacy and academic achievement were revealed. The qualitative
dimension of the study was carried out in a case study style and tried to determine the pre-service
teachers' opinions about the developed digital story applications. (McMillan & Schumacher, 2001).

Participants

The participants were recruited for a project supported under a 2209A University Students
Research Projects Support Program. Since the project aims to provide digital storytelling-based EFL
education for foreign national teacher candidates studying at the Western Black Sea Region universities,
they were allowed to apply by filling out the online application form. A total of 117 applications were
received from foreign national teacher candidates studying at the education faculties in Bartin, Bolu,
Eregli, Kastamonu, and Diizce for participation. While recruiting the participants, it was considered that
equal numbers of all faculties and equal distribution of gender were ensured. Accordingly, six teacher
candidates (three female and three males) were determined from each faculty, and 30 teacher candidates
were identified as participants. Participants study science, primary school mathematics, psychological
counseling and guidance, special education, social studies, and classroom teaching programs. They were
voluntarily included in the study and filled out the Participant Consent Form before the data collection
process. It has been assumed that teacher candidates have the necessary competence to participate in
the digital story education that will be developed since they continue their courses through distance
education during the pandemic process.

Digital Story Development Process

Digital story applications were developed for the participants to learn EFL during the study
process. While determining the scope of digital stories, the contents of EFL I and Il courses in the lesson
plans defined by the Council of Higher Education (CoHE) Education and Training Department were
considered (CoHE, 2018). CoHE stated that a teaching process should be designed based on the events
encountered in situations, such as introducing a place, event, or person, making directions, or cooking
recipes based on the grammatical patterns of EFL courses. For this reason, the prepared digital stories
are designed to cover the specified topics.

Ten digital story modules were developed considering EFL | and Il course definitions. While
developing the modules, Audacity was used for creating the audio files, Photoshop for the image editing,
Easy Video for the video editing, and Pixton for the digital story creation. Developed modules and their
contents are summarized in Table 1.

Table 1

Module topics and scopes

Module Topic Context

1. Getting to know you Present continuous tense  Introduce yourself

2. Describing people Introducing a celebrity
3. Asking for and giving direction  Simple present tense Giving directions

4. Making a recipe Making a recipe

5. Using vehicles to transport Past tense Using transportation
6. Shopping Shopping at the market
7. Poster making Future tense Preparing a poster

8. Talking about the weather Weather forecast

9. Short writing Modals Short writing

10. Filling a form To fill out a form
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Each module includes questions for understanding the story and exercises related to the subject
and the digital story. The designed modules were examined by three instructors who are experts in the
field of EFL. Experts were asked to evaluate the subject and scope of the modules and their suitability
for the level. After the arrangements were made in line with the expert opinions, the modules were
piloted with three teacher candidates who were not participants. In line with the exposed experiences
during the pilot implementation, the modules were finalized and usable in the study. Some images from
digital stories are shown in Figure 1.

Tim is trying to prepare a poster for his science project
with the help of Sam.

We Oht |
have the_ like this
perfect t-shirts

Hey,
Sam. Do you
know how to fill
a form?

Yes,
| am an expert
at filling forms.

for you.

Talking about weather Shopping Filing a form
Figure 1 Scenes from digital stories of different modules

Data Collection Tools

The study data were collected using the Self-Efficacy Scale for the English Language, the English
Language Achievement Test for Teacher Candidates, and the English Language Teaching Interview
Questions with Digital Stories.

Self-Efficacy Scale for the English Language

The scale developed by Hanci Yanar (2008) was used to determine the self-efficacy of the
participants (Appendix 1). The scale was prepared as a five-point Likert type. Participants answered the
propositions on the scale by stating their level of agreement. There are 34 propositions on the scale,
eight in the sub-dimensions of reading, writing, and listening, and six of which are speaking. The
Cronbach alpha reliability value calculated within the scope of the scale study was found to be 0.987. It
was filled by the participants in an average of 25 minutes before and after the English education with
digital stories.

English Language Achievement Test for Teacher Candidates

The test was used to determine the effect of digital stories on teacher candidates™ English Language
achievement. There are 20 multiple-choice questions in the test. The questions were prepared in a
multiple-choice style with five options. The test content included present continuous, present simple,
past, and future tenses and modal verbs based on the scope of EFL | and Il courses determined by CoHE.
While preparing the test questions, 25 draft questions were first designed. These questions were
examined by three faculty members who are experts in teaching EFL regarding subject coverage and
suitability for education level. In line with the examination, some corrections were made regarding word
selection and grammatical structure in some questions. Then, the pilot application of the draft test,
prepared with the participation of 100 teacher candidates who were not included in the participants, was
conducted. The distinctiveness and strength values calculated for the items remaining in the test as a

result of the item analysis applied to the data obtained from the pilot application are presented in Table
2.
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Table 2

Item analysis results of achievement test items

Question Difficulty Discrimination  Question Difficulty  Discrimination
1 062 0.44 11 0.50 0.92
2 0.56 0.48 12 0.60 0.80
3 0.48 0.96 13 0.54 0.76
4 0.60 0.72 14 0.22 0.36
5 0.56 0.32 15 0.62 0.60
6 0.52 0.80 16 0.62 0.60
7 0.76 0.48 17 0.24 0.32
8 0.74 0.44 18 0.32 0.32
9 0.68 0.48 19 0.28 0.40
10 0.60 0.72 20 0.56 0.64

In addition, the calculated Cronbach alpha reliability value was found to be 0.752. Thus, an
achievement test was developed for teacher candidates with sufficient validity and reliability for the
study (Appendix 2). The participants completed the test in an average of 25 minutes before and after
the English language education with digital stories.

English Language Teaching Interview Questions with Digital Stories

In the study, the opinions of participant teacher candidates about digital story education were
determined with semi-structured interview questions. During the study, semi-structured interviews were
conducted with ten randomly selected participants to assess their opinions based on their experiences
with digital stories and English language education. During the interviews, the participants were asked
questions about their English learning experiences, the benefits of English education with digital stories,
the features they liked, the difficulties or limitations they experienced during the education, and the
features they wanted to be changed (Appendix 3). The prepared questions were tested by making a pilot
application with three teacher candidates who were not included in the participant group. In addition to
the data and experiences obtained during the pilot application, the questions were finalized by taking
the opinions of the three expert lecturers in EFL education. Thus, the interview questions were made
ready for implementation. The interviews, which were held after the English training with digital stories,
lasted an average of 30 minutes.

Implementation

Before the implementation, permission was obtained from the Bartin University Social and Human
Sciences Ethics Committee. The study was implemented in three main stages during the 2021-2022
academic year. In the first stage, the participants were given a Self-Efficacy Scale and an Achievement
Test before the English education with digital stories. The scale and the test were made available to the
participants online. Thus, the self-efficacy and achievements of the participants were determined two
weeks before the application.

In the second stage, the digital stories were made available to the participants on the website
www.gelecekegitim.org. Digital stories have always been accessible to participants. Participants could
access the website with digital stories on their PC, laptop, tablet, or smartphone whenever they wished,
regardless of the place. They could listen to the stories, watch them, and do related studies. Moreover,
each module includes worksheets with questions to increase intelligibility and practice. In addition to
the participants’ lessons, an online lesson was held over the Zoom program, consisting of at least 40
minutes one day a week. The lessons the project team conducted gave information about the story,
subject, and scope. Then, the story in the relevant module of that week was watched with audio and
video. Participant feedback on the story was received. Then, questions about the intelligibility of the
story were tried to be answered by the participants. Finally, the practice questions about the module’s
subject were responded to. Thus, one module per week and ten modules in ten weeks were completed.
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The third stage was carried out two weeks after the end of the English education with digital stories.
Before the training, the participants filled out the Self-Efficacy Scale and the Achievement Tests at this
stage. In addition, semi-structured interviews were conducted with 10 participants by asking the
interview questions.

Data Analysis

Content analysis was conducted on the qualitative data obtained through the English Language
Teaching Interview Questions with Digital Stories. Coding was done around the themes and categories.
The pre-themes and categories created were reviewed in line with the data obtained and organized by
following the inductive analytical processes defined by Frankel and Wallen (2000). The successive
categorization and validation studies continued until the data were sufficiently reduced and organized
with the help of English education experts experienced in assessment and evaluation. The qualitative
findings obtained were supported by participant statements and presented under the subject headings.

The data obtained through the self-efficacy scale and the achievement test for teacher candidates
were analyzed with a statistical package program. The change in the participants’ achievement was
determined after analyzing the test items and after the application compared to the pre-application. Then,
in addition to descriptive statistical studies based on the level of participation of the participants in each
statement in the scale, comparative statistical analysis studies were conducted to determine the sub-
dimensions of the scale and the change after the application compared to the pre-implementation.
Quantitative findings are summarized in tables in the findings (McMillan & Schumacher, 2001).

Findings
The findings obtained by analyzing the data collected using the data collection tools of the study
are presented under the headings.
Findings Obtained Through the Self-Efficacy Scale for the English Language

Determining the self-efficacy of the participants before the application, determining the self-
efficacy they had after the application, and the change in their self-efficacy after the application
compared to the pre-application were examined through the Self-Efficacy Scale for the English
Language. The findings that emerged from examining the change in self-efficacy and the administration
of the scale before and after the application are presented in Table 3.

Table 3
Comparison of self-efficacy before and after the implementation

Dimgnsions Test N Mean S.D. t df p
Rea-témg }for:t 28 gg%gg ggji’ -6,486 58 0,000
V\./rltln.g pre % gg%gg ?g% 7,137 58 0,000
Llsten.mg Ff’g; 28 gégg; ggg; 7252 53513 0,000
Speaking Ff’g; gg ;iggg é‘iéi 6,427 58 0,000
W B3 TS AR e e

It is seen that there is a statistically significant difference in each sub-dimension and total after the
application compared to the pre-application. In addition, when the average values are considered, it is
seen that the self-efficacy in the reading sub-dimension was 20.133 before and 29.233 after the
application. Similarly, while the self-efficacy in the writing sub-dimension was 22.133 before the
application, it was determined to be 35.200 after the application. While the self-efficacy in the listening
sub-dimension was 21,967 before the application, it was determined that it was 36,533 after the
application. While the self-efficacy in the speaking sub-dimension was 13,233 before the application, it
was seen to be 21,333 after the application. Finally, while the total self-efficacy was 77,467 before the
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application, it was found to be 122,433 after the application. As a result, it was determined that the
statistically significant difference among four sub-dimensions and self-efficacy in total favored the post-
application. In other words, English language education with digital stories caused an increase in the
self-efficacy of the participants after the application compared to before the application.

Findings Obtained Through the English Language Achievement Test for Teacher Candidates

Determining the achievement of the participants before the application and after the application to
identify any possible change in the achievement after the application compared to the pre-application
were examined through the English Language Achievement Test for Teacher Candidates. The findings
that emerged as a result of examining the change in achievement, as well as the application of the test
before and after the application, are presented in Table 4.

Table 4

Comparison of achievement before and after implementation
Dimensions Test N Mean S.D. t df p
Total Pre 29 8,552 3,007

Post 31 14,387 3.232 -7,227 58 0,000

It is seen that there is a statistically significant difference after the implementation compared to
the pre-implementation when the data obtained from the test is taken into consideration. In addition,
when the average values are considered, it is seen that while the total achievement was 8.552 before the
implementation, it was 14,387 after the implementation. As a result, it was determined that the
statistically significant difference in real achievement favored the post-implementation. In other words,
English language education with digital stories caused an increase in the achievement of the participants
after the implementation compared to before the implementation.

Findings Obtained Through the English Language Teaching Interview Questions with Digital
Stories

The findings obtained from the interviews with ten teacher candidates determined among the
participants were presented in tables by the question titles. First of all, the participants in the interview
were asked, “What is digital storytelling? Can you describe it in your own words?” question was posed.
The codes created by examining the answers to the question are shown in Table 5.

Table 5
Views on the definition of digital storytelling

Code

The use of computers in storytelling
Adding audio and video to stories

It is a form of teaching

w b o2

It is seen that the interviewees define digital storytelling at the highest rate as “Using computers
in storytelling”. Secondly, it was determined that the interviewees defined “Adding sound and image to
stories”. Finally, it is understood that the interviewees define digital stories as “a form of teaching”.

“What comes to your mind when you say English education with digital stories?”” question was
posed to participants. The codes created are shown in Table 6.

Table 6

Views on English education with digital stories

Code

The use of digital stories in English language teaching
It is a method used in distance education.

Teaching the English language with real-life events

RN~ 2Z
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It is seen that the interviewees define English language education with digital stories as the "Use
of digital stories in English education™ at the highest rate. Secondly, it was determined that the
interviewees defined "a method used in distance education”. Finally, it is understood that the
interviewees describe English language education with digital stories as “Teaching English with real-
life events”.

The participants were asked, “Do you think English education with digital stories is beneficial?”
question. The codes created are shown in Table 7.

Table 7

Views on the benefits of learning the English language with digital stories

Code

I learned with fun

I had the opportunity to practice English
Improved my English knowledge

I met new friends

_ o1 N | Z

The most beneficial aspect of English language education with digital stories among the
interviewees is “I learned with fun”. Secondly, it was determined that the interviewees expressed the
phrase “I had the opportunity to practice English”. Third, it was determined that the interviewees
expressed their opinion as "I have increased my English knowledge". Finally, it is understood that the
interviewees included the expression "I met new friends"” among the benefits of English education with
digital stories.

To the participants, “Did you have any difficulties in English education with digital stories?”
question was posed. The codes created are shown in Table 8.

Table 8

Views on the difficulties experienced in English education with digital stories

Code

Yes, I did

Internet connection

Some subjects were difficult

I had a hard time doing the exercises
Weekend hours

No, I did not

Wik, WN O N2

Over half of the interviewees mentioned a problem experienced in English language education
with digital stories. Still, some interviewees stated that they did not experience any difficulties. It is seen
that the most common problem experienced by the interviewees in English language education with
digital stories is "Internet connection". Secondly, it was determined that the interviewees said, “Some
of the subjects were difficult”. Third, it was determined that the interviewees expressed their opinion as
"I had difficulty doing the exercises". Finally, it is understood that the interviewees included the
expression "Class hours are on weekends" among the limitations of English education with digital
stories.

“Would you like to apply digital stories in other lessons?” question is asked to the participants.
The codes created are shown in Table 9.
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Table 9

Views on the implementation of digital stories in other lessons

Code

Yes, | would

I believe it will be useful

I believe it will be fun
Appeals to multiple senses
No, | do not want to
Internet problem

Not suitable for all courses

P~ P Nk W ol o2

Over half of the interviewees had favorable opinions about implementing digital stories in other
lessons. Still, some had negative opinions. It is seen that the interviewees said their positive views on
the application of digital stories in other lessons as "I believe it will be useful” at the highest rate.
Secondly, it was determined that the interviewees expressed the phrase “I believe it will be fun”. Third,
it was determined that the interviewees expressed a favorable opinion as "It appeals to more than one
sense organ™. On the other hand, it was determined that one of the interviewees had negative views
about the application of digital stories in other lessons, stating that "Internet problem™ and "It is not
suitable for every lesson".

“Will you use digital stories in your future lessons? Why?" question was posed to participants.
The codes created are shown in Table 10.

Table 10

Views on the use of digital stories in future lessons

Code

Yes, | use

Increases motivation

It has an educational effect

It can be used in distance education
It is economical

It provides a different environment
No, I do not use

Difficult to prepare

Difficult to apply in the classroom

P P NP PN OO Z

Over half of the interviewees stated they had positive views on using digital stories in future
lessons. Still, some had negative opinions. It is seen that the interviewees said their positive views on
the use of digital stories in future lessons "Increases motivation" at the highest rate. Secondly, it was
determined that the interviewees expressed the phrase “It has an educational effect”. Third, it was
determined that the interviewees gave a positive opinion: “It can be used in distance education". Finally,
it was found that one of the interviewees expressed positive views such as "It is economical™ and "It
provides a different environment". On the other hand, it was determined that one of the interviewees
expressed opposing views on applying digital stories in future lessons, stating that "It is difficult to
prepare” and "It is difficult to apply in the classroom".
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Discussion, Conclusion, and Recommendations

The study aimed to provide English language education with digital stories with the participation
of foreign national teacher candidates and to reveal the reflections of the education on the participants'
self-efficacy, achievement and views about education. The findings reveal increased participants’ self-
efficacy after using English language education with digital stories compared to before the application.
The increase draws attention to the increase in the sub-dimensions of reading, listening, writing, and
speaking, as well as the overall scale. Studies investigating the effects of educational activities on self-
efficacy reported that the participants' self-efficacy increased (Belda-Medina, 2022). English language
education with digital stories was prepared easily and understandably; being an additional training to
existing EFL courses and accessible online at any time positively affected the participants’ self-efficacy.
In addition, the fact that the teacher candidates who participated in the training were selected from
among the teacher candidates studying at five different universities within the scope of a project
positively affected their belief that they could improve their English (Goetze & Driver, 2022). In
addition, English language education with digital stories is designed to allow students to improve their
listening, reading, writing, and speaking skills. Considering all these, there has been improvement in
the participants' general self-efficacy and skill areas.

In the study, the change in the achievement of the participants who received English language
education with digital stories was determined after the implementation compared to the pre-
implementation. The researchers developed the English Language Achievement Test for Teacher
Candidates and revealed that the participants' achievement increased after the implementation compared
to the pre-implementation. In studies investigating the effects of educational activities on achievement,
it has been reported that an increase in the achievement of the participants was observed (Moiseenko,
2022). In digital story education, firstly, the pre-learning was activated, then listening to and watching
the digital stories, even being readable as a comic book, short information about the subject, exercises,
and homework were influential in the achievement of the participants.

The views of the participants who received English language education with digital stories were
also revealed through interviews conducted within the scope of the study. The interviews revealed that
the participants’ awareness of digital stories caused them to define digital stories as a teaching method
that can be used in English language education and other courses. Participants found the digital stories
entertaining, practical, informative, and helpful in making friends. However, the participants stated that
they had problems with an internet connection, subject difficulty, practice difficulty, and lesson hours
during the training with digital stories. Most participants said they would use digital stories in their
future lessons to increase motivation, be compatible with distance education, and be economical.
However, very few participants stated that they would not use digital stories in their future lessons due
to the difficulty of preparing and applying them in the classroom. In studies conducted to determine the
effects of training given with digital stories on the opinions of the participants, it was found that the
awareness of the participants increased, the participants began to see digital stories as a teaching tool,
and they led to positive thoughts such as motivating, entertaining and instructive about digital stories
(Okumus, 2020; Tanrikulu, 2022). It is seen that the participant views that emerged in this study are due
to the features such as the participant level of the distance education given using digital stories, its ability
to help the lessons, and the fact that the participants talk about the events that they may encounter in
real life.

As a result, it was determined that English language education with digital stories increased the
participants' self-efficacy and achievement and caused them to develop opinions by providing
educational experiences with digital stories. Because the participants are foreign nationals, the digital
stories are prepared according to the content determined by CoHE, they are made with distance
education, and the participant's views increase the study's originality. Future studies need to determine
the effects of digital stories if English language education is adapted to EFL programs or harmonized
with courses at primary, secondary, and high school levels. In addition, it is thought that determining
the effects of English language education with digital stories on different variables such as attitude
towards the lesson, vocabulary, and word patterns, besides self-efficacy, achievement, and participant
views, will make significant contributions to the field.
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Appendixes
Appendix 1: Sample Items of the Self-Efficacy Scale for the English Language
I can understand when | read a text written in English.
I need help doing the given activities related to writing in English
I can extract the main idea of the English speakers I listen to.

I can meet my daily needs by using English.

Appendix 2: Sample Items of the English Language Achievement Test for Teacher Candidates
17. Which of the following is the sentence in a paragraph in which the main idea is reworded?
Concluding sentence
Supporting sentences
Topic sentence.

Detailed sentences

Discussion sentence

20. Tim is an education researcher and plans to do research with middle school students. Since he
is planning to search with students, he needs to ask for the permission of parents and students.

Which of the below forms does Tim need to prepare to get permission from parents and students?
Information form

Contact form

Consent form

Registration form

Application form

Appendix 3: The English Language Teaching Interview Questions with Digital Stories
1. What is digital storytelling? Can you describe it in your own words?
2. What comes to mind when you think of English education with digital stories?
3. Do you think English education with digital stories is practical?
4. Did you have any difficulties in learning English with digital stories?
5. Would the digital stories be applied in other lessons?

6. Will you use digital stories in your future lessons? Why?



44



