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ABSTRACT

This study aimed to determine the effect of more than one fluent
reading method and technique (repetitive reading, mumble reading,
rhyming reading, reading aloud, and widening the visual spectrum) to
overcome the fluent reading problem. In line with the research's
purpose, the single-subject research method, one of the quantitative
research methods, was used. In the study in which the criterion
sampling method, one of the purposeful sampling methods, was used, a
study was conducted with a fifth-grade student who was found to have
a fluent reading problem. The research was carried out to do fluent
reading studies for 15 lesson hours with fluent reading methods and
techniques determined in the school library at one-day intervals during
one lesson. The data of the research were analyzed with descriptive
statistics. Although there was a mathematical improvement in the word
recognition level and reading comprehension level of the student
studied in the study, the student could not reach the free level and
remained at the level of anxiety. The study concluded that more than
one fluent reading method and technique used to solve the fluent
reading problem was effective in providing mathematical progress in
the student's reading speed, word recognition percentage, and prosody
and in reducing some reading errors observed in the student.

The study was conducted in accordance with the ethical committees.
Each author's contribution rate to the article is 50%.

There is no conflict of interest between the authors.

* Research Assistant, ORCID ID: https://orcid.org/0000-0001-9777-0076, Harran University, Department of Elementary

Education, cengiz_kesik@hotmail.com
* ORCID ID: https://orcid.org/0000-0002-5882-2475, Ministry of Education,

Primary School Teacher,
melihaaa_93@live.de

Copyright © 2021 by JLERE- https://dergipark.org.tr/en/pub/jlere

ISSN: 2149-5602



https://dergipark.org.tr/en/pub/jlere

122 Cengiz KESIK & Meliha EFE KESIK

Introduction

Various definitions and explanations about reading have been carried out from past
to present. In the past, "reading” was understood as deciphering texts, and the emphasis
was placed on reading aloud. Reading, which is later on explained as seeing the words as a
whole and placing them in mind, is now considered developing language and mental skills.
Reading is a process in which prior information and information in the text are integrated
and reinterpreted. This process consists of various operations of our eyes, sound, and brain,
such as seeing, vocalizing, understanding, and mental structuring. It starts with the
perception of lines, letters, or symbols first, then the attention is concentrated, and the
meaning of words and sentences is found (Giines, 2017). However, some students cannot
fully fulfill these skills and therefore cannot read fluently. The reasons for these students to
read slowly can be listed as follows (Akyol, 2011): syllable based reading, slow word
recognition, word-by-word reading, whispering reading, lip movements, silent (inner)
speech, finger tracking, head movements, returning during reading, and transition from
line to line.

Studies are carried out according to certain stages, methods, and techniques to
prevent the stated reasons for slow reading and develop fluent reading skills in children.
These methods and techniques can be sorted as; reading aloud, silent reading, speed
reading, guided reading, full reading, intertextual reading, reading by discussing, glance
reading, reading by note-taking, underline reading, elective reading, reading drama, word
choir, reading by asking questions, reading by guessing, reading by summarizing , reading
by memorizing, critical reading, poetry reading, visual reading, reading skipping, screen
reading, alternating reading, repeated reading, paired reading, choral reading, mumble
reading, reading with friends, cooperative repetitive reading, radio reading, echo reading,
rhythmic reading with symmetrical letters, rhyming reading, expanding the visual
spectrum, performance reading and recording reading (Duran and Bitir, 2020; Giines,
2017). The listed reading methods and techniques are applied according to certain stages.
These stages are; the pre-reading stage in which reading preparation and reading planning
studies are carried out; the reading stage in which the correct pronunciation of words,
understanding of sentences, paragraphs, and texts, structuring the information in mind and
its practice is done; is the post-reading phase in which studies to evaluate, question,
criticize and interpret the information conveyed in the text (Giines, 2017).

Literature review

When the literature on reading education is examined, it is seen that studies are
conducted with children at different grade levels according to different reading stages,
methods, and techniques. Saglam, Bas, and Akyol (2020), in their study with third-grade
children with special talents, stated that the word repetition technique removes reading
aloud errors and is beneficial in developing their fluent reading and reading
comprehension skills. Also, they stated that there is an increase in the rate of paying
attention to stress and intonation, and hesitation while reading. Erbasan and Saglam (2020)
explain that guided reading technique has positive effects on developing fluent reading and
reading comprehension skills of homeschooling students with dyslexia. Akyol and Sever
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(2019), in their practices, used the Fernald method, echo, and repetitive reading strategies,
for an elementary school sophomore with reading and writing disabilities. They stated that
the student could read 30 words of a text that he could not read before the practice, made 8
reading errors during reading, increased his desire to read, began to read aloud, noticed
what he read and that his writing's legibility level reached a medium level. Kuruoglu and
Sen (2019) emphasize that accelerated reading education applied to secondary school
students who have reading disabilities significantly increases the reading speed and
reading aloud levels of students. Kanik Uysal and Akyol (2019) prepared an action plan
that includes repetitive, model, assisted, echo, and choral reading models for solving the
reading and comprehension problems of a seventh-grade student with reading disabilities.
They stated that the student's reading level after the practices reached an instructional level
from anxiety level. Karasakaloglu and Saraghi Celik (2018) state that the guided reading
method contributes to the development of reading, reading and listening comprehension
skills of primary school third-grade students who have reading disabilities. Besides, they
stated that working one-on-one with children and guiding them led to a noticeable
improvement in improving children's writing, improving their ability to answer questions,
and using punctuation marks correctly. Akyol and Ketenoglu Kayabag1 (2018) stated that
they focused on sounds, syllables and words for 15 hours in the reading difficulty program
they prepared for a student with reading disabilities, and they focused on reading fluency
with paired reading and repetitive reading method for 15 hours. Moreover, they state that
thanks to this program, the student's reading and comprehension level increased from
anxiety level to the level of teaching. Sozen and Akyol (2018) also stated in their study
with the guided reading method that the guided reading method contributed to eliminating
reading disabilities and developing comprehension skills of third-grade primary school
students with reading disabilities. Cayir and Balci1 (2017) prepared and implemented a
reading program consisting of echo reading, repetitive reading, and certain reading
strategies for an elementary school third-grade student with reading disability and stated
that at the end of the practice, the reading disabilities experienced by the student decreased
significantly, but the desired level of reading fluency was not reached. Akyol and Kodan
(2016) prepared a 45-hour reading program in which repetitive, paired, echo, and
independent reading strategies were applied for a primary school fourth-grade student with
reading disabilities. It was observed that the student's reading and comprehension levels
improved after the implementation. Kardas Isler and Sahin (2016) conducted practices
based on the strategy of listening to the paragraph beforehand and paired reading strategy
with a primary school fourth-grade student who had reading disabilities and observed that
the student's reading and reading comprehension problems decreased at the end of the
practice. Celiktirk Sezgin and Akyol (2015) explain that the student's word recognition
and comprehension level increased from anxiety level to education level in the practice
they performed using repetitive reading, paired reading, and reader's theater techniques to
improve the reading skills of a fourth-grade student with reading disabilities. Yamacg
(2014) applied repetitive reading, paired reading, and word-building techniques to improve
a fourth-grade student's reading fluency who had reading disabilities. And at the end of the
practice, he states that the student's word recognition skill increased from anxiety level to
free level, his reading speed increased from 20.8 to 34.2 per minute, and his prosody score
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increased from 15% to 66%. Duran and Sezgin (2012), in a study examining the effect of
the guided reading method on primary school students '(1-4th grades) fluent reading, state
that guided reading method reduced elementary school students' reading aloud errors,
increased word recognition, and comprehension levels, and that aloud reading skills
increased from anxiety level to teaching level. Sidekli and Yangin (2005) applied multi-
sensory approaches to their fifth students who had reading disabilities and stated that the
student's reading level improved from anxiety level to instructional level at the end of the
practices. Gurkaner and Glven (2020), on the other hand, in the studies conducted
between 2012-2018 on the subject postgraduate thesis built on fluent reading at the
elementary school level in Turkey, in the postgraduate theses performed between these
years, fluent reading strategies, methods, and techniques of the paired reading, choral
reading, structured reading, repeated reading, SQ3R, the six-minute method, resonant
reading, reading drama and reading by sharing was found to be used. In the results of
postgraduate theses based on these strategies, methods, and techniques, there were positive
developments in children's reading speed, correct reading skills, prosodic reading skills,
reading comprehension, academic achievement, and reading motivation. These findings
indicates that studies on fluent reading have been conducted with different purposes and
methods.

Regardless of the strategy, method, and technique used in the development of
fluent reading skills, what is important in this regard is the interest of the classroom
teacher and sparing time for students with fluent reading problems. When the literature on
fluent reading is examined, it is seen that programs are prepared, and practices are made
based on different reading methods, techniques, and strategies to solve the fluent reading
problem(Saglam, Bas ve Akyol, 2020; Erbasan and Saglam, 2020; Akyol and Sever, 2019;
Kuruoglu and Sen, 2019; Kanik Uysal and Akyol, 2019; Karasakaloglu and Saragli Celik,
2018; Akyol and Ketenoglu Kayabasi, 2018; S6zen and Akyol, 2018; Cayir and Balci,
2017; Akyol and Kodan, 2016; Kardas Isler and Sahin, 2016; Celiktiirk Sezgin and Akyol,
2015; Yamag, 2014; Duran and Sezgin, 2012; Sidekli and Yangin, 2005). In this study,
distinct from the reading methods, techniques, and strategies applied in the relevant
literature, the methods and techniques based on repetitive reading, mumble reading,
rhyming reading, reading aloud, and widening the vision spectrum were used. The
practices based on these methods and techniques are considered important in terms of
being an example for fluent reading studies. Voice reading is the voice of the words and
word groups that the individual sees and grasps in his mind (Unalan, 2006; Duran and
Bitir, 2020). The main purpose of reading aloud is to enable the individual to pronounce
the words correctly and read them by considering the meaning of these words (Ozbay,
2007). Repetitive reading is the repeated reading of a short text to an individual who has
disabilities reading until they reach fluent reading (Samules, 1997). These repetitions are
done under the guidance of an adult. The texts are read from easy to difficult. This method
aims to increase the speed of word recognition and allow them to spend more time
understanding. Rhymed reading is the resemblance of the sounds at the end of rhyme lines
in terms of structure. Rhyming reading is, on the other hand, reading poems made up of
rhymed lines. Rhyming reading can improve individuals' reading by having fun, sound
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awareness, and fluent reading skills. These are the studies in which activities based on
reading texts consisting of different geometric shapes are applied to expand the spectrum
of vision and teach individuals with reading disabilities to read rapidly (Giines, 2015). On
the other hand, mumble reading is a reading made in a little and low voice based on certain
lip movements. It was aimed to test the reading speed, word recognition level, and reading
comprehension of the student using repetitive reading, mumble reading, rhyming reading,
reading aloud, and expanding the visual spectrum. From this point of view, it is aimed to
use more than one fluent reading method and technique in solving a student's fluent
reading problem. For this purpose, answers were sought for the following problems and
sub-problems.

Problem statement of the study

Is there any effect of using more than one fluent reading method and technique
(repetitive reading, mumble reading, rhyming reading, reading aloud, and expanding the
vision spectrum) in solving the fluent reading problem?

Sub problems

The use of more than one fluent reading method and technique to solve the fluent
reading problem:

a. Does it affect reading speed, word recognition percentage, and prosody?

b. Does it affect the word recognition level?

c. Does it affect the level of reading comprehension?

Methodology

Research design and publication ethics

In line with the research’s purpose, the single-subject research method, one of the
quantitative research methods, was used in the study. In some special cases, the number of
individuals in the population where experimental studies will be conducted may be small.
For example, an experiment to be carried out in studies to be carried out with individuals
requiring special education can be developed specifically for a single individual
(Biiytikoztiirk, Kilig Cakmak, Akgiin, Karadeniz & Demirel, 2018: 18). In this context, the
research was conducted with a student who has a fluent reading problem. This article
adheres to research and publication ethics.

Context
This study was carried out in a secondary school in the 2018-2019 academic year.

Participants

Criterion sampling, one of the purposeful sampling methods, was used to determine
the student in the study group of the study. Criterion sampling is that the observation units
in research consist of people, events, objects, or situations with certain qualities
(Buyukozturk et al., 2018, p.91). The student in the study group is a student who has a
fluent reading problem in the fifth grade of an official secondary school affiliated to the
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Ministry of National Education in the 2018-2019 academic year and is behind his/her
friends and grade level in reading. Some demographic information about the student is
explained in Table 1.

Table 1. Demographic Information of the Student Participating in the Study

Gender Male

Grade Level 5

Father's educational status Primary school
Father's Occupation Unemployed
Mother's educational level Primary school
Mother's Occupation Housewife
Number of Siblings 3
Socioeconomic status Low

As seen in Table 1, the student participating in the study is in the 5th grade. In the
process of determining the student, the teachers who attended the course were interviewed,
and information about the student's in-class performance, academic success, and general
situation were obtained. This student does not have any learning disabilities and only has a
fluent reading problem. The student comes from a family with a low socioeconomic level,
his father is not working, and his mother is a housewife. The student is the thirdborn in the
family. The student has no permanent illness and uses no medication. During the student's
4-year primary school education process, 3 different classroom teachers have attended
his/her class. In other words, a different classroom teacher attended his/her every year.

Data collection and analysis

Incorrect analysis inventory

This inventory was developed by Ekwall and Shanker (1988) and adapted by Akyol
(2003). Environment and vocalization scale (determining word and phonetic knowledge
with mistakes made during reading aloud, and comprehension skill and level with
questions asked after reading the text silently), word recognition percentage (The
percentage of words that the student reads correctly during 60 seconds of reading aloud is
determined by calculating. This percentage is determined by dividing the number of
correctly read words by the total number of words read.) and consists of reading speed (the
number of words that the student reads correctly in a 60-second reading period).

Reading prosody rubric

It was developed by Zutell and Rasinski (1991) and adapted to Turkish by
Yildirim, Yildiz and Ates (2009). It consists of 4 dimensions: expression and sound level,
units of meaning, intonation, smoothness, and speed. As a result of the reading practices,
the student must get a score of at least 8 and above from this rubric. A student with a score
below 8 needs additional practices.
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Rubric for evaluating reading comprehension by expressing reading

Developed by Rasinski and Padak (2005), adapted to Turkish by Akyol, Rasinski,
Yildirim, Ates, and Cetinkaya (2014). As a result of the reading practices, the student is
required to get scores between 4-6 points from this rubric. If the student's score is 3 or less
than 3, the student needs additional practices.

Procedure

Pre-practice phase

At this stage, the student was given a text called “The Excitement Is at its Peak,”
consisting of 121 words at the 4th-grade level. This text is taken from the Turkish textbook
of the 4th grade of the Ministry of National Education. Voice recording was taken while
the student was reading the text. This voice recording was analyzed according to the
following data collection tools, and the current reading level of the student was
determined. These data collection tools are Environment and Speaking Scale, Word
Recognition Percentage, Reading Speed, Reading Prosody Rubric, and Reading
Comprehension Assessment Rubric by Explaining Reading.

Fluent Reading Studies

After determining the student's current reading level, a reading program was
prepared by the researchers to be applied to the student. This reading program has been
selected by considering different fluent reading methods and techniques in the literature.
These fluent reading methods and techniques; repetitive reading, mumble reading,
rhyming reading, reading aloud, and expanding the visual spectrum [GYP]. One of the
researchers applied the prepared reading program for 15 lesson hours at the determined
hours in the school library. Each lesson lasted 40 minutes. The texts taught within the
scope of the reading program were taken from Coskun and Cecen's (2012) book "Hizli ve
Anlayarak Okuma Teknigi". Table 2 describes which text was taught at what time of the
reading program and which reading method and technique was used.

Table 2. Fluent Reading Studies

Practice Time Text Reading Method and Technique
1. Time Cat Rhyming, Loud and Repetitive Reading
2. Time Artichoke Loud and Repetitive Reading
3. Time Autumn came Loud and Repetitive Reading
4. Time Nasreddin Hodja Rhyming, Loud and Repetitive Reading
5. Time My Teacher Rhyming, Loud and Repetitive Reading
6. Time Zeki Run GYP, Loud and Repetitive Reading
7. Time Engin Wake up GYP, Loud and Repetitive Reading
8. Time The Ant and the Pigeon GYP, Loud and Repetitive Reading
9. Time Mother's Heart GYP, Loud and Repetitive Reading
10. Time Last Regret GYP, Loud and Repetitive Reading
11. Time Atatiirk Had A Watch Rhyming, Loud and Repetitive Reading
12. Time The Fighter Lion and The Boar  Mumbling, Loud and Repetitive Reading
13. Time The Snail and Its House Mumbling, Loud and Repetitive Reading
14. Time Oh My God Look at The Plan Mumbling, Loud and Repetitive Reading
15. Time Good versus Evil Mumbling, Loud and Repetitive Reading
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Final practice phase

After the fluent reading studies were completed, in order to determine the status of
the student, the student was re-read the text “Excitement at Its Peak™ and after that, a text
called “Marbling Art” consisting of 165 words was also taught at his own grade level. The
text titled "Marbling Art" is taken from the book titled "Okumay1 Degerlendirme" by
Akyol, Yildirim, Ates, Cetinkaya and Rasinski (2014). The reason why the student was
taught two different texts in the final implementation is to see what level s/he reached in
the text below his/her grade level (4th grade) in the pre-practice and what level s/he
reached in the text at his/her own grade (5th grade). Since the student had a fluent reading
problem according to his/her grade level, the pre-practice was only taught a single text at
the 4th-grade level. Voice recording was taken while the student was reading the texts.
This voice recording was analyzed according to the following data collection tools, and it
was determined how much the student made progress. These data collection tools are
Environment and Speaking Scale (Ekwall and Shanker), Word Recognition Percentage,
Reading Speed, Reading Prosody Rubric, and Reading Comprehension Assessment Rubric
by Narrating Reading.

Results

In this section, the first and last reading environment and vocalization scale,
reading speed, word recognition, and reading comprehension of more than one fluent
reading methods and techniques (repetitive reading, mumble reading, rhyming reading,
reading aloud, and expanding the vision spectrum) applied to the student with fluent
reading problem Pre-test and post-test scores of the level are included.

Pre-practice findings

A text named "Excitement at Its Peak" was given to the student for pre-practice.
The student could read 63 words in 3.5 minutes from the text, which is at the 4th-grade
level and consists of 121 words. These data were analyzed according to the specified
scales and rubrics, and the results are explained below.

Table 3. Environment and Vocalization Scale Scores for the First Measurement According to the
Text "Excitement at Its Peak"

The Error Conclusion Measurement Criteria
Environment  Vocalizing Description
Scale Scale
F out
T outputs 35 o/8
F golorful Environment Scale
T colorful 3/5 79 Points
F derriment started as "de" 0 = Never Read
T merriment 3/5 6/7 then read as 1 = Teacher Gave the
"derriment" Word
Eirstflhe said 2 = Did Not Contain
saw tthg’?t | Same Words /
F saw 5/5 4/9 corrected It. In Structures
T  seen places with 3 = Contained the Same

apostrophes, s/he

first misreads the Words / Structures
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word and then

4 = Her/His Own

corrects it. Words Are In The
F unworthy Same Statement As The
2/5 5/7
T worthy _ Author
F After sayin "clap” 5 = Self-Corrected
T was clapping 5/5 12/12 “clap” couple of
times, s/he read it.
"I:' {(Iilt%ht 3/5 9/12 Vocalization Scale
- _ Scores
F coming tsh/h’?,d'ﬁ ”?rt. read g = No Letter Similarity
T upcoming 1/5 7/9 Tﬁe fegcﬁer'i‘él 4 With His/Her Own
himPher. \1N£) rIiljas 1 Letter
_IIZ_ a:z ;?égwgg 2/5 9/12 Similarity to His/Her
First, sihe said  own Word
"henna" then 2 = Have 2 Letter
F correcred it as Slmllal‘ltles to HIS/Her
T "hennaed". S/he Own Word
hennaed 5/5 6/6 repeats the first N = Has N Letter
syllable of some  Similarity to His/Her
words a few times  Own Word
and then s/he
reads it.
F inclined
. 5/5 7/9
T reclined
F was sensing First, s/he said
T was standing 2/5 8/9 “stand" and read
as "sensing"
F decreased o/5 /8
T increased
E First, s/he read
T dipped into "dip" "dipper"
5/5 10/10 then corrected
them as "dipped
into."
F settlement
T sifted 205 4/6
Total 48/75 106/133 " . - 0
Percentage 64 79 = Anxiety level as it is below 90%.

Table 4. Scores of the Comprehension Scale for the First Measurement According to the Text
"Excitement at Its Peak™

Questions and Answers Description Score Measurement Criteria
Q  When did the children climb the hill? ~ The question is 2/2 For Literal
A While the whistle is blowing the literal Comprehension
comprehension .
question. Questlon§
Q  How did the kites ascend to the sky? ~ The question is 1/2 0 = Questions That
A By flying the literal Never Answered
comprehension 1 = Semi-Answered
question. uestions
Q  Which kites were eliminated? The question is 0/2 (23_ Fullv A d
A Allof them the literal = Fully Answere
comprehension Questions
question.
For In-Depth
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Comprehension
Total 3/6 Questions

0 = Questions That

Never Answered

1 = Incomplete

Answered Questions
2 = Expected But
Incomplete Answers
3 = Complete and
Percentage 0.50* Effective Answers

*= Anxiety level as
50%

According to the measurement results, the range of 99+ (99-100) is free level, the
range of 91-98 percent is the education level, and the range of 90-below is the level of
anxiety in terms of word recognition level. In terms of comprehension level, 90+ (90-100)
range is the free level, 75 percent (51-89) range is the free level, and 50- (50 and below)
range is anxiety level (Ekwall and Shanker, 1988 as cited in Akyol, 2003). According to
the findings in Table 3, the student got 64 points from the environment scale and 79 points
from the vocalization scale. These results indicates that the student is at an anxiety level in
terms of word recognition level according to the above data. According to the findings in
Table 3, the student got 50 points from the comprehension scale. Again, when compared
with the above data, it is detected that the student is at an anxiety level in terms of his/her
level of understanding.

While the student is reading, s/he leans away from the paper and sometimes
follows with his/her finger. The student can voice the words. However, the student makes
the following mistakes while reading; reading the word not as it is spelled but as a
different word in the same root ( in the text, s/he read the wordkite as flight), reading the
word, s/he cannot read as another word similar in shape to it (in the text, s/he read the
wordarguingas carrying), In places with apostrophes, reading the word incorrectly at first
and then correcting it, repeating the first syllable of long words a few times, and then
reading it (in the text, s/he read the word clappingafter saying“clap” "clap” couple of
times), not reading suffixes at the end of some words (in the text, s/he read the
wordupcoming as coming). In the rest of the text, 3 questions at the literal comprehension
level were asked. The reason for asking few questions at the literal comprehension level is
that there is also a problem in the student's reading comprehension skills based on the
fluent reading problems. The student answered one of these questions correctly, gave an
answer that could mean the same as the correct answer to one, and gave an incorrect
answer to another question. The student made 15 mistakes in 63 words that s/he read in 3.5
minutes. According to the analysis results made according to the scales above, the student
is a reader at an anxiety level.

The percentage of word recognition, reading speed, reading prosody, and reading
comprehension in the text s/he read were examined to evaluate the student's reading
fluency. For this, reading percentage and speed calculations were made, evaluations were
made according to the reading prosody and reading comprehension rubric, and the results
are explained in Table 5.
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Table 5. Reading Fluency Pre-Practice Scores

Word Recognition Number of Correctly Read Wards 79%
Total Number of Words Read

Reading Speed Correct Number of Words Read Per Minute 19
» Expression and Sound Level: 2
» Meaning Units and Intonation: 1
Prosody » Smoothness: 2
» Speed: 2
» Total Score: 7
Reading Comprehension 3

Akyol, Rasinski et al. (2014), word recognition percentage is in the range of 92-98
percent at the instructional reading level, and the independent reading level accuracy rate
points to the range of 99-100 percent. Some criteria related to reading speed have been
enhanced by Giines (2013) based on many practices. According to these criteria, it is
expected for the 1st-grade students to read 60 words per minute, for 2nd-grade students to
80 words per minute, for 3rd-grade students to 100 words per minute, for 4th-grade
students to 120 words per minute, and 5th-grade students to read 140 words per minute. It
is not a cause for concern if the student scores eight or less from the sum of the prosody
rubric's sub-dimensions at the beginning of the academic year or during the pre-
implementation of a study. However, if the student scored eight or below at the end of the
academic year or the final stage of a study, this situation is problematic. It indicates that
the student needs additional practices or instruction to develop the reading prosody (Akyol,
Rasinski, et al., 2014). According to evaluating reading comprehension through a reading
comprehension rubric, a student who scores three or fewer in the rubric infers that s/he
does not understand the text and does not remember the text's information. At the end of
the academic year or the practice, the student is expected to score between 4-6 (Akyol,
Rasinski, et al., 2014).

According to the reading fluency, pre-practice scores indicated in Table 5, the
student's word recognition percentage was found to be 79. This percentage indicates that
the student is below the instructional reading level. The number of words the student read
in a minute was found to be 19. This number is well below these criteria when compared
with the criteria for reading according to grade level. Because, according to these criteria, a
5th-grade student should read an average of 80-140 words in 1 minute. The student got a
total of 7 points according to the sub-dimensions of the reading prosody rubric. Since this
stage is a pre-practice, this total score is not worrisome in terms of reading prosody. The
student got 3 points according to the reading comprehension rubric. Since this stage is a
pre-practice, the student's score in reading comprehension is considered normal.

Findings related to the final practice

After the fluent reading studies, two different texts were read to determine how
much the student's fluent reading level made inroads into. The first of these texts is the
"Excitement at Its Peak" text consisting of 121 words at the 4th-grade level, which was
taught in the pre-practice phase. The second is the 5th-grade text titled “Marbling Art,”
consisting of 165 words. The student could read the text titled “Excitement at Its Peak”
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consisting of 121 words in 4.28 minutes, and the text called “Marbling Art,” consisting of
165 words in 5.53 minutes. These data were analyzed according to the specified scales and
rubrics, and the results are explained below.

Table 6. Environment and Vocalization Scale Scores for the First Measurement According to the
Text "Excitement at Its Peak"

The Error Conclusion Measurement Criterias
Environment  Vocalizing Description
Scale Scale
F outs First, s/he said Environment Scale
T outputs 3/5 6/8 "put" thenread  Points
_ as “output” 0 = Never Read
F  bite Sihe read "bite” 1 = Teacher Gave the
T Kite and the teacher
215 207 corrected \2N13 rg d Not C .
him/her. = Did Not Contain
- Same Words / Structures
F  declined " .
. 1/5 7/9 3 = Contained the Same
T reclined
F oKi Words / S'gructures
4/5 8/9 4 = Her/His Own Words
T  sky
F - r S/he read Are In The Same
Increase " Statement As The
T increasing increased" and Auth
4/5 6/6 the teacher uthor
him/her.
F creased S/he read Vocalization Scale
T  increased "creased" and Scores
1/5 7/8 the teacher 0 = No Letter Similarity
corrected with His/Her Own Word
him/her. 1 =Has 1 Letter
F reachable 2/5 4/10 Similarity to His/Her
T unreachable Own Word
F another 4/5 9/9 2 = Have 2 Letter
T one another Similarities to His/Her
F the ond 15 6/8 Own Word
T theend N = Has N Letter
F adience 1/5 6/12 Similarity to His/Her
T  audience own Word
F deceiver S/he read
T receiver "deceiver" and
3/5 4/8 the teacher
corrected
him/her.
S/he read " to
F  toAli Ali", waited
T Alitoo 5/5 117 and self-
corrected as
"Ali too"
F to her
T her 3/5 2/3
Total 34/65 74/104 . . . 0
Percentage 55 71 = Anxiety level as it is below 90%.
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Table 7. Scores of the Comprehension Scale for the First Measurement According to the Text
"Excitement at Its Peak™

133

Questions and Answers Description ~ Score  Measurement Criterias
Q How did the kites ascend to the sky? The questionis  2/2  For Literal
A They ascended swiftly the literal Comprehension
comprehension Questions
guestion. 0 = Questions That Never
Q What were people discussing? The questionis  1/2  Answered
A The kite the literal 1 = Semi-Answered
comprehension Questions
question. 2 = Fully Answered
Q Which kites were eliminated? The questionis  0/2  Questions
A Beyoglu's, Recep's, Ali's the literal
comprehension For In-Depth
guestion. Comprehension
Q Whose kites were left in the sky? The questionis ~ 1/2  Questions
A Beyoglu's and Ali's the literal 0 = Questions That Never
comprehension Answered
guestion. 1 = Incomplete Answered
Q Why did the majority of the audience The questionis 0/2  Questions
drown in sadness? the literal 2 = Expected But
A Their kites fell down comprehension Incomplete Answers
question. 3 = Complete and
Q What was given to the winner? The questionis  2/2  Effective Answers
A Abicycle the literal
comprehension
question. *= Anxiety level as it is
50%
Total 6/12
Percentage 50

According to the measurement results, the range of 99+ (99-100) is free level, the

range of 91-98 percent is the education level, and the range of 90-below is the level of
anxiety in terms of word recognition level. In terms of comprehension level, 90+ (90-100)
range is the free level, 75 percent (51-89) range is the free level, and 50- (50 and below)
range is anxiety level (Ekwall and Shanker, 1988 as cited in Akyol, 2003). The student
read the entire text of 121 words in 4.28 minutes. S/he made 13 mistakes while reading.
Following the text, six questions about the text were addressed to the student. More
questions were asked to the student in the final practice than the pre-practice because of
determining the development of the student's reading comprehension skill after the
practice. The student gave full answers to 2 of these questions, semi-answers to 2, and
incorrect answers to 2 of these questions. According to Table 6, the student got 52 points
from the environment scale and 71 points from the vocalization scale. According to the
data above, these results indicate that the student is at an anxiety level in terms of word
recognition level. According to the findings in Table 6, the student got 50 points from the
comprehension scale. Again, when compared with the above data, it is detected that the
student is at an anxiety level in terms of his/her level of understanding.
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To evaluate the student's reading fluency after the last practice, the percentage of
word recognition, reading speed, reading prosody, and reading comprehension status was
examined in the text s/he read. For this, reading percentage and speed calculations and
evaluations were made according to the reading prosody and reading comprehension
rubric, and the results are explained in Table 8.

Table 8. Reading Fluency Final Practice Scores

Word Recognition Number of Correctly Read Words 88%
Total Number of Words Read

Reading Speed Correct Number of Words Read Per Minute 40
» Expression and Sound Level: 3
» Meaning Units and Intonation: 2
Prosody » Smoothness: 2
» Speed: 3
» Total Score: 10
Reading Comprehension 4

Akyol, Rasinski et al. (2014), word recognition percentage is in the range of 92-98
percent at the instructional reading level, and the independent reading level accuracy rate
points to the range of 99-100 percent. Some criteria related to reading speed have been
enhanced by Giines (2013) based on many practices. According to these criteria, it is
expected for the 1st-grade students to read 60 words per minute, for 2nd-grade students to
80 words per minute, for 3rd-grade students to 100 words per minute, for 4th-grade
students to 120 words per minute, and 5th-grade students to read 140 words per minute. It
is not a cause for concern if the student scores eight or less from the sum of the prosody
rubric's sub-dimensions at the beginning of the academic year or during the pre-
implementation of a study. However, if the student scored eight or below at the end of the
academic year or the final stage of a study, this situation is problematic. It indicates that
the student needs additional practices or instruction to develop the reading prosody (Akyol,
Rasinski, et al., 2014). According to evaluating reading comprehension through a reading
comprehension rubric, a student who scores three or fewer in the rubric infers that s/he
does not understand the text and does not remember the text's information. At the end of
the academic year or the practice, the student is expected to score between 4-6 (Akyol,
Rasinski, et al., 2014).

According to the reading fluency final practice scores indicated in Table 8, the
student's word recognition percentage was 88. This percentage indicates that the student is
below the instructional reading level. The number of words the student read in a minute
was found to be 40. This number is well below these criteria when compared with the
criteria for reading according to grade level. Because, according to these criteria, a 5th-
grade student should read an average of 80-140 words in 1 minute. The student got a total
of 10 points according to the sub-dimensions of the reading prosody rubric. This total
score received by the student is appropriate in terms of reading prosody. The student got 4
points according to the reading comprehension rubric. The score the student got for
reading comprehension is appropriate according to the determined criteria.
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Another text taught in the last practice stage is the text called "Marbling Art" at the
5th-grade level. This text consists of 165 words. The student read this text in 5.53 minutes.
These data were analyzed according to the specified scales and rubrics, and the results are

explained below.

Table 9. Environment and Vocalization Scale Scores for the First Measurement According to the

Text "Marbling Art"

The Error Conclusion Measurement Criterias
Environment  Vocalizing Description
Scale Scale
F ranch
T  branch 415 6/7 Environment Scale
F  patter S/he read Points
T  patterns “patter” and the 0 = Never Read
1/5 3/8 teacher 1 = Teacher Gave the
corrected Word
him/her. 2 = Did Not Contain
F cloudy 3/5 5/9 Same Words / Structures
T cloudlike 3 = Contained the Same
F make Ste read Words / Structures
T make-up tgﬁﬁgr andthe 4 — Her/His Own Words
2/5 6/8 corrected Are In The Same
him/her as Statement As The
“make-up" Author
F  patient S/he read 5 = Self-Corrected
patience "patient” and
1/5 2/5 the teacher Vocalization Scale
corrected Scores
_ him/her. 0 = No Letter Similarity
F awide 2/5 5/7 Teacher with His/Her Own Word
T  wide and corrected 1 =Has 1 Letter
T Sty o Hiser
F o with 415 5/5 2 = Have 2 Letter
T  within Similarities to His/Her
F pat Slhe read "pat”  Own Word
T put and the teacher N = Has N Letter
2/5 3/5 corrected Similarity to His/Her
him/her as own Word
"out”
F incaps S/he read "in
T incups caps" and the
1/5 7/11 teacher
corrected
him/her.
$ u%r(‘)n 4f5 8/8
F  drippings S/he read
T  droppings "drippings" and
1/5 5/12 the teacher
corrected
him/her.
F surprise 3/5 8/9
T  surprising
F_ patten 1/5 6/8 S/he read
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T  patterns "paten” and the
teacher
corrected
him/her.

F  pater S/he read

T  patterns "paten” and the

1/5 6/8 teacher
corrected
him/her.
Total 34/75 80/117
Percentage 45 68 *= Anxiety level as it is below 90%.

Table 10. Scores of the Comprehension Scale for the First Measurement According to the Text
“Marbling Art”

Questions and Answers Description ~ Score  Measurement Criterias
Q Where can you find marbling? The questionis  0/2  For Literal
A Inart the literal Comprehension
question. 0 = Questions That Never
Q How do colors and patterns create The questionis  0/2  aApnqwered
an image in marbling art? the literal 1 = Semi-Answered
hensi .
A Rectangular gﬁgit)irgn.ens'on Questions
Q  What does the preparation of Thequestionis 0/2 2= Fully Answered
A marbling require? the literal Questions
It requires clothes and decorations ~ comprehension
question. For In-Depth
Q How is the art of marbling done? The questionis  0/2 Comprehension
A Please explain. the literal Questions
Tables, tablecloths and curtains comprehension 0 = Questions That Never
question. Answered
Where can we see marbling Thequestionis — 1/2 4 _ Incomplete Answered
patterns? the I'terﬁl : Questions
A Everywhere comprension 2 = Expected But
Incomplete Answers
3 = Complete and
Total Effective Answers
1/10
*= Anxiety level as it is
50%
Percentage 10

According to the measurement results, the range of 99+ (99-100) is free level, the
range of 91-98 percent is the education level, and the range of 90-below is the level of
anxiety in terms of word recognition level. In terms of comprehension level, 90+ (90-100)
range is the free level, 75 percent (51-89) range is the free level, and 50- (50 and below)
range is anxiety level (Ekwall and Shanker, 1988 as cited in Akyol, 2003). The student
read the entire text of 165 words in 5.53 minutes. S/he made 15 mistakes while reading.
Following the text, five questions about the text were addressed to the student. The student
answered 4 of these questions incorrectly and gave semi-answers to 2 of them. According
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to the findings in Table 9, the student got 45 points from the environment scale and 68
points from the vocalization scale. These results indicates that the student is at an anxiety
level in terms of word recognition level according to the above data. According to the
findings in Table 10, the student got 10 points from the comprehension scale. Again, when
compared with the above data, it is detected that the student is at an anxiety level in terms
of his/her level of understanding.

After the last practice, the percentage of word recognition, reading speed, reading
prosody, and reading comprehension in the text s/he read (Marbling Art text) were
examined to evaluate the student's reading fluency. For this, reading percentage and speed
calculations and evaluations were made according to the reading prosody and reading
comprehension rubric, and the results are explained in Table 11.

Table 11. Reading Fluency Post-Practice Scores (Marbling Art Text)

Word Recognition Number of Correctly Read Words 93%
Total Number of Wards Read

Reading Speed Correct Number of Words Read Per Minute 40
» Expression and Sound Level: 3
» Meaning Units and Intonation: 2
Prosody » Smoothness: 2
» Speed: 3
» Total Score: 10
Reading Comprehension 4

Akyol, Rasinski et al. (2014), word recognition percentage is in the range of 92-98
percent at the instructional reading level, and the independent reading level accuracy rate
points to the range of 99-100 percent. Some criteria related to reading speed have been
enhanced by Giines (2013) based on many practices. According to these criteria, it is
expected for the 1st-grade students to read 60 words per minute, for 2nd-grade students to
80 words per minute, for 3rd-grade students to 100 words per minute, for 4th-grade
students to 120 words per minute, and 5th-grade students to read 140 words per minute. It
is not a cause for concern if the student scores eight or less from the sum of the prosody
rubric's sub-dimensions at the beginning of the academic year or during the pre-
implementation of a study. However, if the student scored eight or below at the end of the
academic year or the final stage of a study, this situation is problematic. It indicates that
the student needs additional practices or instruction to develop the reading prosody (Akyol,
Rasinski, et al., 2014). According to evaluating reading comprehension through a reading
comprehension rubric, a student who scores three or fewer in the rubric infers that s/he
does not understand the text and does not remember the text's information. At the end of
the academic year or the practice, the student is expected to score between 4-6 (Akyol,
Rasinski, et al., 2014).

According to the reading fluency (Marbling Art Text) scores indicated in Table 11,
the student's word recognition percentage was 93. This percentage indicates that the
student is at the instructional reading level. The number of words the student read in a
minute was found to be 40. This number is well below these criteria when compared with
the criteria for reading according to grade level. Because, according to these criteria, a 5th-
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grade student should read an average of 80-140 words in 1 minute. The student got a total
of 10 points according to the sub-dimensions of the reading prosody rubric. This total
score received by the student is appropriate in terms of reading prosody. The student got 4
points according to the reading comprehension rubric. The score the student got for
reading comprehension is appropriate according to the determined criteria.

Discussion
In reading studies based on more than one fluent reading method and technique, it
is detected that there is a mathematical increase in the development of the student's reading
skills even if the student remains at the level of anxiety. When similar studies (Akyol and
Sever, 2019; Cay1r and Balc1, 2017) which conducted to overcome fluent reading problems
in our country are examined, it is observed that their results do not provide an
improvement in the reading level of the student, as in the results of this study, but provide
a mathematical increase in reading skills. In the the studies that Saglam, Bas and Akyol
(2020); Erbasan and Saglam (2020); Kuruoglu and Sen (2019); Kanik Uysal and Akyol
(2019); Karasakaloglu and Saragli Celik (2018); Akyol and Ketenoglu Kayabasi (2018);
Sézen and Akyol (2018); Akyol and Kodan (2016); Kardas Isler and Sahin (2016);
Celikturk Sezgin and Akyol (2015); Yamag (2014); Duran and Sezgin (2012), conducted,
it was observed that students with fluent reading problems both improved their reading
levels and their reading skills increased in a mathematical sense. The results of this
research and similar research in the literature reveals that when one-to-one reading studies
are done with students with fluent reading problems, reading problems decrease, and
reading skills improve. These results display the effectiveness of reading programs

prepared for students with fluent reading problems.

Suggestions for practice

This study was conducted for fifteen lesson hours based on the determined reading
methods and techniques. Based on the research results, it is suggested that the practices to
be done to solve fluent reading problems should be done for a longer period. Besides, it is
recommended to experiment with different reading methods, techniques, and strategies,
diversify the reading materials to be used, and practice the student's problem by
recognizing the student to be applied well.

Conclusion

More than one fluent reading method and technique (repetitive reading, mumble
reading, rhyming reading, reading aloud, and expanding the vision spectrum) was
performed along with 15 lesson hour practice to overcome the student's fluent reading
problem in this study's scope. Then, the results obtained within the scope of this study, in
which the student's reading speed, word recognition level, and reading comprehension
skills were measured, are as follows: The student remained at the level of concern in terms
of word recognition and comprehension level in the post-practice as was in the pre-
practice. However, there was a mathematical increase in the development of reading skills.
In the pre-practice, the student's word recognition percentage was 79, the number of words
read per minute was 19, her/his prosody score was 7, and her/his reading comprehension
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score was 3 in the text taught at the 4th-grade level. In the final practice, the student's word
recognition rate increased to 88, the number of correct words read per minute to 40, his
prosody score to 10, and his reading comprehension score to 4 in the 4th-grade level text
taught in the pre-practice. In the final practice, the student's percentage of word
recognition increased to 93, the number of correct words read per minute to 40, her/his
prosody score to 10, and her/his reading comprehension score to 4 in her/his grade level
(5th grade) text.

In addition to the development of the reading skills described above, it was
observed that there was a decrease in some reading errors in the student. While the student
was reading, her/his behavior of leaning away from the paper decreased, and s/he stopped
finger tracking completely. The ability to read the first syllable of long syllable words a
few times and then read it is no longer available. S/he can read long syllable words in one
snap. Despite these improvements, some reading errors persist. These are; reading the
word not as it is written but as a different word in the same root, reading the word that
cannot be read as another word similar to it in shape, and not reading the suffixes at the
end of some words.
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Giris

Gegmisten gunumize kadar okuma ile ilgili cesitli tamim ve agiklamalar
yapilmistir. Eskiden “okuma” denilince yazilarin sifresini ¢6zme olarak anlagiliyor ve
yiiksek sesle okumaya agirlik veriliyordu. Daha sonralar1 kelimeleri biitiin olarak gérme ve
zihne yerlestirme seklinde agiklanan okuma, giiniimiizde dil ve zihin becerilerini gelistirme
olarak ele alinmaktadir. Okuma, 6n bilgilerle metindeki bilgilerin biitiinlestirildigi ve
yeniden anlamlandirildigi bir siirectir. Bu siire¢ goérme, seslendirme, anlama, zihinde
yapilandirma gibi g6z, ses ve beynimizin cesitli islemlerinden olusmaktadir. Once ¢izgi,
harf veya sembollerin algilanmasiyla baslamakta, ardindan dikkat yogunlastirilarak kelime
ve ciimlelerin anlami bulunmaktadir (Giines, 2017). Ancak baz1 6grenciler bu becerileri
tam olarak yerine getirememekte ve dolasiyla akici bir sekilde okuyamamaktadir. Bu
ogrencilerin yavas okuma nedenleri su sekilde siralanabilir (Akyol, 2011): hece hece
okuma, yavas kelime tanima, kelime kelime okuma, fisildayarak okuma, dudak hareketleri
yapma, sessiz (i¢) konusma, parmakla takip, kafa hareketleri, okuma sirasinda geri
donmeler ve satirdan satira gegis.

Belirtilen yavas okuma nedenlerinin 6niine gegip ¢ocukta akict okuma becerilerini
gelistirmek i¢in belli asama, yontem ve tekniklere gore caligmalar yapilmaktadir. Bu
yontem ve teknikler, sesli okuma, sessiz okuma, hizli okuma, rehberli okuma, tam okuma,
metinler aras1 okuma, tartisarak okuma, goz atarak okuma, not alarak okuma, altin1 ¢izerek
okuma, se¢cmeli okuma, okuma tiyatrosu, s6z korosu, soru sorarak okuma, tahmin ederek
okuma, Ozetleyerek okuma, ezber yaparak okuma, elestirel okuma, siir okuma, gorsel
okuma, atlayarak okuma, ekran okuma, doniisiimlii okuma, tekrarli okuma, eslesmeli
okuma, koro okuma, miriltili okuma, arkadasli okuma, isbirlikli tekrarli okuma, radyo
okuma, yankilayici okuma, simetrik harflerle ritimli okuma, kafiyeli okuma, gdrme
yelpazesini genisletme, performans okuma ve kaydederek okuma olarak siralanmaktadir
(Duran ve Bitir, 2020; Giines, 2017). Siralanan okuma yontem ve teknikleri belli
asamalara gOre uygulanmaktadir. Bu asamalar okumaya hazirlik ve okuma planlama
caligmalarinin yapildigi okuma Oncesi asama; kelimeleri dogru telaffuz edip, ciimle,
paragraf ve metni anlama, bilgiyi zihinde yapilandirma ve uygulama caligmalarinin
yapildigr okuma asamasi; metinde aktarilan bilgileri degerlendirme, sorgulama, elestirme
ve yorumlama caligmalarinin yapildigr okuma sonrasi asamadir (Giines, 2017).

Literatir incelemesi

Okuma egitimi ile ilgili literatiir incelendiginde farkli okuma asamalari, yontem ve
tekniklerine gore farkli sinif diizeylerindeki ¢ocuklarla ¢alismalar yapildigi goriilmektedir.
Saglam, Bas ve Akyol (2020), liciincti sinif 6zel yetenekli ¢ocuklarla yaptiklari ¢calismada
kelime tekrar tekniginin ticiinci siif 6zel yetenekli ¢ocuklarin sesli okuma hatalarini
giderdigi, akici okuma ve okudugunu anlama becerilerini gelistirmede faydali oldugu,
cocuklarin okuma yaparken vurgu ve tonlamaya dikkat etme ile duraksama oranlarinda
artts oldugunu belirtmektedir. Erbasan ve Saglam (2020), okuma gii¢liigli olan evde egitim
ogrencisinin akict okuma ve okudugunu anlama becerilerinin gelistirilmesinde rehberli
okuma tekniginin olumlu etkilerinin oldugunu agiklamaktadir. Akyol ve Sever (2019),
okuma yazma giigliigii ¢eken ilkokul ikinci sinif 6grencisi i¢in Fernald yontemi, yankili ve
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tekrarli okuma stratejileri ile yaptiklar1 uygulamada &grencinin uygulama oncesi
okuyamadig1 metnin 30 kelimesini okuyabildigi, okuma esnasinda 8 okuma hatasi yaptigi,
okuma istediginin artt1g1, sesli okumaya basladigi, okuduklarini fark ettigini ve yazisinin
okunaklilik dlizeyinin orta diizeyi yiikseldigini belirtmektedir. Kuruoglu ve Sen (2019),
okuma gli¢liigii yasayan ortaokul 6grencilerine uygulanan hizlandirilmis okuma egitiminin
Ogrencilerin okuma hiz1 ve sesli okuma duzeylerini istatistiksel olarak anlamli diizeyde
yiikselttigini vurgulamaktadir. Kanik Uysal ve Akyol (2019), okuma gucliigii yasayan bir
yedinci siif 6grencisinin okuma ve anlama problemlerinin giderilmesine yonelik tekrarli,
model, yardimli, yankili ve koro okuma modellerini kapsayan bir eylem plani hazirlamislar
ve uygulamalar sonrasi 6grencinin okuma diizeyinin endise diizeyinden 6gretimsel diizeye
ulastigin1 belirtmektedirler. Karasakaloglu ve Saragli Celik (2018), rehberli okuma
yonteminin okuma giicliigli yasayan ilkokul Ggiinci simif o6grencilerinin  okuma,
okudugunu ve dinledigini anlama becerilerinin gelisimine katki sagladig1 ayrica ¢cocuklarla
birebir ¢alisma ve yonlendirmenin ¢ocuklarin yazilarimin diizelmesi, soruya gore cevap
yazma becerisinin gelismesi ve noktalama isaretlerini dogru kullanma konusunda fark
edilir bir iyilesme sagladigini belirtmektedir. Akyol ve Ketenoglu Kayabas1 (2018), okuma
glicliigli yasayan bir 6grenci i¢in hazirladiklari okuma gii¢liigii programda 15 saat ses, hece
ve kelime Uzerinde durduklarini, 15 saat ise esli okuma ve tekrarli okuma yéntemi ile
okuma akiciligi iizerinde durduklarini belirtip bu program sayesinde 6grencinin okuma ve
anlama diizeyinin endise diizeyinden 6gretim diizeyine yiikseldigini belirtmektedir. S6zen
ve Akyol (2018) da rehberli okuma yontemiyle yaptiklar1 ¢alismada rehberli okuma
yontemin okuma gii¢liigii olan ilkokul {igiincii sinif 6grencilerinin okuma gucliklerinin
giderilmesinde ve anlama becerilerinin gelistirilmesine katki sagladigini belirtmektedir.
Cayir ve Balc1 (2017), okuma yetersizligi olan bir ilkokul Gcuncii sinif 6grencisi igin eko
okuma, tekrarli okuma ve birtakim okuma stratejilerinden olusan bir okuma programi
hazirlaylp uygulama yapmislar ve uygulama sonunda Ogrencinin yasadigi okuma
gucliklerinin  6nemli Olclide azaldigim1 ancak okuma akiciliginda istenilen diizeye
ulagilmadigini belirtmektedirler. Akyol ve Kodan (2016), okuma gii¢liigii yasayan bir
ilkokul dordiincii simif 6grencisi igin tekrarlayici, esli, yankilayici ve bagimsiz okuma
stratejilerinin uygulandig1 45 saatlik okuma programi hazirlamiglar, uygulama sonrasi
ogrencinin okuma ve anlama diizeyinde gelisme oldugu gdzlemlenmistir. Kardas Isler ve
Sahin (2016), okuma giicliigii ¢eken bir ilkokul dordiincii sinif Ggrencisiyle paragrafin
onceden dinlenilmesi stratejisi ve esli okuma stratejisine dayali uygulamalar yapmislar ve
uygulama sonunda dgrencinin okuma ve okudugunu anlama sorunlarinda azalma oldugu
gozlemlemislerdir. Celiktiirk Sezgin ve Akyol (2015), okuma gii¢liigii olan dordiincii sinif
ogrencisinin okuma becerilerinin gelistirilmesi amaciyla tekrarli okuma, esli okuma ve
okuyucu tiyatrolar1 teknikleriyle yaptiklart uygulamada Ogrencinin kelime tanima ve
anlama diizeyinin endise diizeyinden 6gretim diizeyine ¢iktigini agiklamaktadirlar. Yamag
(2014), okuma giigligii c¢eken bir dordiinci simif ogrencisinin okuma akiciligini
gelistirmek amaciyla tekrarli okuma, esli okuma ve kelime insas1 teknigiyle uygulamalar
yapmis ve uygulama sonunda Ogrencinin kelime tanima becerisinin endise diizeyinden
serbest duizeye, okuma hizinin dakikada 20.8’den 34.2’ye ve prozodi puaninin ise %15°den
%66’ya yiikseldigini belirtmektedir. Duran ve Sezgin (2012) rehberli okuma yénteminin
ilkokul 6grencilerinin (1-4. smif) akict okumalarina etkisine bakildig1 calismada rehberli
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okuma yonteminin ilkokul 6grencilerinin sesli okuma hatalarin1 azalttigi, kelime tanima
ylizdesi ve anlama diizeylerini arttirdigi, sesli okuma becerilerini ise endise diizeyinden
ogretim diizeyine ¢iktigini belirtmektedirler. Sidekli ve Yangm (2005), okuma gucligi
yasayan besinci Ogrencilerine ¢oklu duyusal yaklasimlarla uygulamalar yapmislar ve
uygulamalar sonunda 6grencinin okuma diizeyinin endise diizeyinden &gretimsel diizeye
dogru gelistigini belirtmektedirler. Glrkaner ve Guven (2020) ise 2012-2018 vyillar
arasinda Tirkiye’de ilkokul diizeyinde akict okuma Uzerine yapilmis lisansiistii tezleri
inceledikleri ¢alismada bu yillar arasinda yapilmis lisansiistii tezlerde akici okuma strateji,
yontem ve tekniklerinden esli okuma, koro okuma, yapilandirilmis okuma, tekrarli okuma,
SQ3R, alt1 dakika yontemi, yankilayici okuma, okuma tiyatrolar1 ve paylasarak okumanin
kullandig1 gorilmistiir. Bu strateji, yontem ve tekniklere dayali olarak yapilan lisansiistii
tezlerin sonuglarinda ¢ocuklarin okuma hizlari, dogru okuma becerileri, prozodik okuma
becerileri, okudugunu anlama, akademik basar1 ve okuma motivasyonlarinda olumlu
yonde gelismeler olmustur. Bu bulgular farkli amag ve yontemlerle akici okuma iizerine
caligmalarin yapildigini géstermektedir.

Akici okuma becerilerinin gelistirilmesinde uygulanan strateji, yontem ve teknik ne
olursa olsun bu konuda 6nemli olan sinif 6gretmeninin ilgisi ve akici okuma problemi olan
ogrencilerine zaman ayirmasidir. Akict okuma ile ilgili literatur incelendiginde akici
okuma probleminin giderilmesinde farkli okuma yontem, teknik ve stratejilerine dayali
olarak programlar hazirlandigi ve uygulamalar yapildigi goriilmektedir (Saglam, Bas ve
Akyol, 2020; Erbasan ve Saglam, 2020; Akyol ve Sever, 2019; Kuruoglu ve Sen, 2019;
Kanik Uysal ve Akyol, 2019; Karasakaloglu ve Saragh Celik, 2018; Akyol ve Ketenoglu
Kayabasi, 2018; Sozen ve Akyol, 2018; Cayir ve Balci, 2017; Akyol ve Kodan, 2016;
Kardas Isler ve Sahin, 2016; Celiktirk Sezgin ve Akyol, 2015; Yamag, 2014; Duran ve
Sezgin, 2012; Sidekli ve Yangin, 2005). Bu ¢alismada ise ilgili literatlirde uygulanan
okuma yontem, teknik ve stratejilerinden farkli olarak tekrarli okuma, miriltili okuma,
kafiyeli okuma, sesli okuma ve gorme yelpazesini genisletme yontem ve tekniklerinin
kullanilmis olmasi nedeniyle bu yontem ve tekniklere dayali uygulamalarin akici okuma
caligmalarina 6rnek teskil etmesi agisindan 6nemli oldugu diistiniilmektedir. Sesli okuma,
bireyin gordiigli ve zihninde kavradigi kelime ve kelime gruplarini konusma organiyla
seslendirmesidir (Unalan, 2006; Duran ve Bitir,2020). Sesli okumadaki temel amag bireyin
okudugu metindeki kelimeleri dogru telaffuz edip, bu sozciiklerin tagidigi anlami dikkate
alarak okumalarim saglamaktir (Ozbay, 2007). Tekrarli okuma, kisa bir metnin okuma
gicligii ¢eken bireye akici okumaya ulasincaya kadar tekrar tekrar okutulmasidir
(Samules, 1997). Bu tekrarlar bir yetiskin rehberliginde yapilir. Metinler kolaydan zora
dogru okutulur. Bu yontemdeki amag¢ bireylerin sozciik tanima hizlarint arttirmak ve
anlamaya daha fazla vakit ayirmalarimi saglamaktir. Kafiyeli okuma; yapi bakimindan
kafiye misra sonlarindaki seslerin benzesmesidir. Kafiyeli okuma ise kafiyeli misralarin
olusturdugu siirleri okumadir. Kafiyeli okuma bireylerin eglenerek okumalarini, ses
farkindaliklariin gelisimini ve akic1 okuma becerilerini gelistirebilir. Gérme yelpazesini
genisletme, okuma giicliigii ¢ceken bireylere hizla okumanin 6gretilmesi amaciyla farkli
geometrik sekillerden olusan metinlerin okutulmasina dayali etkinliklerin uygulandigi
caligmalardir (Gilines, 2015). Miriltili okuma ise kisik ve algak bir sesle belli dudak
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hareketlerine dayali olarak yapilan okumadir. Tekrarli okuma, muriltili okuma, kafiyeli
okuma, sesli okuma ve gérme yelpazesini genisletme yontem ve teknikleri ile 6grencideki
okuma hizi, kelime tanima diizeyi ve okudugunu anlama test edilmek istenmistir. Bundan
hareketle bir 6grencinin akici okuma probleminin giderilmesinde belirtilen birden fazla
akict okuma yontem ve tekniginin kullanilmasi amaglanmistir. Bu amag¢ dogrultusunda
asagidaki problem ve alt problemlere cevap aranmustir.

Arastirmanin problem ctimlesi
Akict okuma probleminin giderilmesinde birden fazla akict okuma yontem ve

tekniginin (tekrarli okuma, muriltili okuma, kafiyeli okuma, sesli okuma ve gdrme
yelpazesini genisletme) kullanilmasinin bir etkisi var midir?

Alt problemler

Akict okuma problemin giderilmesinde birden fazla akici okuma yontem ve
tekniginin kullanilmasinin;

a. Okuma hizi, kelime tanima y(izdesi ve prozodisine etkisi var midir?
b. Kelime tanima diizeyine etkisi var midir?

c. Okudugunu anlama diizeyine etkisi var midir?
Yontem

Arastirma tasarim ve yayin etigi

Arastirmanin amaci dogrultusunda arastirmada nicel arastirma yontemlerinden tek
denekli arastirma yontemi kullanilmigtir. Bazi 6zel durumlarda deneysel galismalarin
yapilacagi evrendeki birey sayis1 az olabilir. Ornegin 6zel egitim gerektiren bireylerle
yiritilecek bir ¢alismalarda yapilacak olan deney tek bir bireye ve bu bireye 6zgu olarak
gelistirilebilir (Bliylikoztirk, Kilig Cakmak, Akgiin, Karadeniz ve Demirel, 2018, s.18). Bu
kapsamda arastirma akic1 okuma problemi olan bir 6grenci ile yiriitiilmistiir. Bu makalede
arastirma ve yayin etigine bagli kalinmistir.

Baglam
Bu ¢alisma 2018-2019 egitim 6gretim yilinda bir ortaokulda gerceklestirilmistir.

Calisma grubu

Arastirmanin ¢alisma grubunda yer alan ogrencinin belirlenmesinde amach
ornekleme yontemlerinden olglit ornekleme kullanilmistir.  Olgiit  &rnekleme, bir
arastirmadaki gozlem birimlerinin belli niteliklere sahip Kisiler, olaylar, nesneler veya
durumlardan olusmasidir (Biiytikoztlrk vd., 2018: 91). Calisma grubunda yer alan dgrenci
2018-2019 egitim-6gretim yilinda Milli Egitim Bakanligina Bagli bir resmi ortaokulda,
besinci simifta dgrenim goren akict okuma problemi olan, okuma konusunda arkadaslarina
ve sinif seviyesine gore geride olan bir 6grencidir. Ogrenciyle ilgili bazi demografik
bilgiler Tablo 1’de agiklanmustir.
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Tablo 1. Calismaya Katilan Ogrencinin Demografik Bilgileri

Cinsiyet Erkek
Sinif seviyesi 5

Baba egitim durumu Tlkokul
Baba meslegi CGalismiyor
Anne egitim durumu Tlkokul
Anne meslegi Ev hanimi
Kardes sayisi 3
Sosyoekonomik durumu Diisiik

Tablo 1’de goriildiigii gibi calismaya katilan oOgrenci S.simif diizeyindedir.
Ogrencinin belirlenme siirecinde dersine giren 6gretmenleriyle goriisiilmiis, 6grencinin
ders ici performansi, akademik basarisi ve genel durumuyla ilgili bilgiler alinmistir. Bu
Ogrenci, herhangi bir 6grenme giicliigli bulunmayan sadece akici okuma sorunu olan bir
ogrencidir. Ogrenci sosyoekonomik diizeyi diisiik bir aileden gelmekte, babasi
caligmamakta annesi ise ev hanimidir. Ailenin tglincti cocugudur. Ogrencinin siirekli bir
hastaligi ve kullandig1 herhangi bir ilag yoktur. Ogrencinin 4 yillik ilkokul &grenimi
stirecinde 3 farkli sinif 6gretmeni dersine girmistir. Yani her yil farkli bir sinif 6gretmeni
dersine girmistir.

Veri toplama araglari

Yanlis analiz envanteri

Bu envanter, Ekwall ve Shanker (1988) tarafindan gelistirilmis ve Akyol (2003)
tarafindan uyarlanmigtir. Ortam ve seslendirme Olgegi (Sesli okuma sirasinda yapilan
hatalarla kelime ve ses bilgisini, sessiz olarak metin okunduktan sonra da sorulan sorularla
anlama becerisini ve diizeyini belirleme), kelime tanima yiizdesi (Ogrencinin 60 saniyelik
sesli okuma sirasinda dogru olarak okudugu kelimelerin yizdesi hesaplanarak belirlenir.
Bu yiuzde, dogru okunan kelimelerin sayisinin, toplam okunan kelimelerin sayisina
boltinmesi ile belirlenir.) ve okuma hizindan (Ogrencinin 60 saniyelik okuma suresinde
dogru olarak okudugu kelime sayisidir.) olusmaktadir.

Okuma prozodisi rubrigi

Zutell ve Rasinski (1991) tarafindan gelistirilmis ve Yildirim, Yildiz ve Ates
(2009) tarafindan Tiirkgeye uyarlanmustir. Ifade ve ses diizeyi, anlam Uniteleri ve tonlama,
plirtizsiizlik ve hiz olmak {izere 4 boyuttan olusur. Yapilan okuma uygulamalar1 sonucu
ogrencinin bu rubrikten en az 8 ve Ustii puan almasi1 gerekmektedir. 8’in altinda puan alan
Ogrencinin ek uygulamalara ihtiyaci vardir.

Okudugunu anlatmayla okudugunu anlamayi degerlendirme rubrigi

Rasinski ve Padak (2005) tarafindan gelistirilmis, Akyol, Rasinski, Yildirim, Ates
ve Cetinkaya (2014) tarafindan Tlrkceye uyarlanmistir. Yapilan okuma uygulamalari
sonucu Ogrencinin bu rubrikten 4-6 puan araliginda puan almasi gerekmektedir.
Ogrencinin aldig1 puan 3 veya 3’iin altindaysa dgrencinin ek uygulamalara ihtiyaci vardir.
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Prosedir

On uygulama asamasi

Bu asamada oOgrenciye 4.smif diizeyinde, 121 kelimeden olusan “Heyecan
Doruklarda” adli metin verilmistir. Bu metin MEB ilkokul 4.simif Tiirk¢e ders kitabindan
almmistir. Ogrenci metni okurken ses kaydi almmustir. Bu ses Kaydi asagidaki veri
toplama araglarma gore analiz edilerek, 6grencinin mevcut okuma diizeyi belirlenmistir.
Bu veri toplama araclari: Ortam ve Seslendirme Olgegi, Kelime Tanima Yiizdesi, Okuma
Hizi, Okuma Prozodisi Rubrigi ve Okudugunu Anlatmayla Okudugunu Anlamay1
Degerlendirme Rubrigi’dir.

Akic1 okuma galismalari

Ogrencinin mevcut okuma diizeyi belirlendikten sonra arastirmacilar tarafindan
Ogrenciye uygulanmak tlizere bir okuma programi hazirlanmistir. Bu okuma programi
literattrdeki farkl: akict okuma yontem ve teknikleri dikkate alinarak segilmistir. Bu akict
okuma yontem ve teknikleri; tekrarli okuma, miriltili okuma, kafiyeli okuma, sesli okuma
ve gorme yelpazesini genigletmedir [GYP]. Hazirlanan okuma programi aragtirmacilardan
biri tarafindan okul kiitiphanesinde belirlenen saatlerde 15 ders saati uygulanmistir. Her
bir ders saati 40 dakika siirmiistiir. Okuma programi kapsaminda okutulan metinler
Coskun ve Cegen’in (2012) Hizli ve Anlayarak Okuma Teknigi kitabindan alinmistir.
Okuma programinin hangi saatinde hangi metnin okutuldugu, hangi okuma yontem ve
tekniginin uygulandigi Tablo 2’de agiklanmustir.

Tablo 2. Akici1 Okuma Calismalari

Uygulama Saati  Okutulan Metin Okuma Yontem ve Teknigi

16. Saat Kedi Kafiyeli, Sesli ve Tekrarli Okuma
17. Saat Enginar Sesli ve Tekrarli Okuma

18. Saat Sonbahar Geldi Sesli ve Tekrarl1 Okuma

19. Saat Nasreddin Hoca Kafiyeli, Sesli ve Tekrarli Okuma
20. Saat Ogretmenim Kafiyeli, Sesli ve Tekrarli Okuma
21. Saat Zeki Kos GYP, Sesli ve Tekrarli Okuma
22. Saat Engin Uyan GYP, Sesli ve Tekrarli Okuma
23. Saat Karinca ile Givercin GYP, Sesli ve Tekrarl1 Okuma
24. Saat Anne Kalbi GYP, Sesli ve Tekrarl1 Okuma
25. Saat Son Pigmanlik GYP, Sesli ve Tekrarli Okuma
26. Saat Ataturk’iin Bir Saati Vard Kafiyeli, Sesli ve Tekrarli Okuma
27. Saat Doviis¢ii Aslan ile Yaban Domuzu  Miniltih, Sesli ve Tekrarli Okuma
28. Saat Salyangoz ile Evi Miriltili, Sesli ve Tekrarli Okuma
29. Saat Aman Allahim Plana Bak Mirnltil, Sesli ve Tekrarli Okuma
30. Saat Tyilige Kars1 Kotiiliik Miriltih, Sesli ve Tekrarli Okuma

Son uygulama asamasi

Akici okuma ¢aligmalari bittikten sonra 6grencinin ne duruma geldigini belirlemek
amaciyla dgrenciye “Heyecan Doruklarda” metni tekrar okutulmus ve bunun ardindan ise
kendi smif diizeyinde, 165 kelimeden olusan “Ebru Sanati” adli metin de okutulmustur.
“Ebru Sanat1” adli metin Akyol, Yildirnm, Ates, Cetinkaya ve Rasinski’nin (2014)
Okumay1 Degerlendirme adli kitabindan alinmistir. Ogrenciye son uygulamada iki farkl
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metin okutulmasinin sebebi 6n uygulamada okutulan kendi simif diizeyinin altindaki
(4.sm1f) metinde ne diizeye geldigini ve kendi sinif diizeyindeki (5.sin1f) metinde ise hangi
diizeye geldigini gormedir. Ogrencinin kendi simif diizeyine gére akici okuma problemi
oldugundan 6n uygulama sadece 4. simif diizeyinde tek bir metin okutulmustur. Ogrenci
metinleri okurken ses kayd: alinmistir. Bu ses kaydi asagidaki veri toplama araglarina goére
analiz edilerek, dgrencinin nerden nereye geldigi belirlenmistir. Bu veri toplama araglart:
Ortam ve Seslendirme Olgegi (Ekwall ve Shanker), Kelime Tanima Yiizdesi, Okuma Hizi,
Okuma Prozodisi Rubrigi ve Anlatmayla
Degerlendirme Rubrigidir.

Okudugunu Okudugunu Anlamay1

Bulgular

Bu boliimde, akici okuma problemi olan grenciye uygulanan birden fazla akici
okuma yontem ve tekniginin (tekrarli okuma, miriltili okuma, kafiyeli okuma, sesli okuma
ve gorme yelpazesini genisletme) ilk ve son okuma ortam ve seslendirme 6l¢egi, okuma
hizi, kelime tanima ve okudugunu anlama diizeyi 6n test ve son test puanlarina iligkin
bulgulara yer verilmistir.

On uygulamaya iliskin bulgular

On uygulama yapmak icin dgrenciye “Heyecan Doruklarda” adli metin verilmistir.
4.smif diizeyinde olan ve 121 kelimeden olusan bu metni, 6grenci 3.5 dakikada 63
kelimesini okuyabilmistir. Bu veriler belirlenen 6lcek ve rubriklere gore analiz edilmis ve
sonuglari asagida agiklamistir.

Tablo 3. “Heyecan Doruklarda” Metnine Gore ilk Olgiim Icin Ortam ve Seslendirme Olgegi
Puanlar

Yapilan Hata Sonug Olciim Kriterleri
Ortam Seslendirme Agiklama
Olgegi Olgegi
Y ¢ikar
D ciktilar 35 5/8 )
Y negarenk Ortam Olcegi
D rengarenk 3/5 e Puanlan
Y diimbiisii “dii” diye bagladi 0 = Hi¢ Okumadi
D climbiisii 3/5 6/7 sonra “dumbiisi” 1 = Kelimeyi Ogretmen
olarak okudu Verdi
Once “gordi” dedi 2 = Ay
;onra dgzelt?. | Kelimeleri/Yapilari
Y ordi esme isareti olan di
D g('jrl']lmeye 5/5 4/9 yerlerde 6nce 3(;2“26111
kelimeyi yanlis Keli yl Y apil
okuyor, sonra Kelimeleri/Yapilari
dizeltiyor. Igerdi
Y degildir 4 = Kendi Koydugu
D degerdi 215 5I7 Kel imeler Yazarla Aym
Y Birkag kez “al” Ifadede L )
D alkisliyordu 5/5 12/12 “al” dedikten sonra S = Kendini Duzeltti
okudu
Y ugmasinin
D ucurtmasinin 35 912 Seslendirme Olcegi
Y olacagi 1/5 7/9 “n1” ekini Puanlar:
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D olacagim okumad1.Ogretmen 0 = Kendi Koydugu
> < soyledi Kelimeyle Harf
tagryordu Benzerligi Yok
D tartistyordu 2 M2 1 = Kendi Koydugu
kin” deyipsonra  Kelimeyle 1 Harf
lgl_rlallltglaéak Benzerligi Var
uzelttl. bazi — : =
g 5/5 6/6 kelimelerin ilk 2= -Kendl Koydugu
kinali hecesini birkac k Kelimeyle 2 Harf
¢ kez o
tekrarlayip sonra Benzerhgl Var .
okuyor. E :I_KGHC}I Ililol}—]dufgu
elimeyle ar
g zzzgﬁf};ls 5/5 719 Benzerligi Var
Y duyuyordu Once “duru” dedi
D duruyordu 2/5 8/9 devaminda
“duyuyordu”
olarak okudu
Y atmisti
D artmisti 205 8
Y Once “cak”, “caki”
D cakilanlar olarak okuyup
5/5 10/10 devaminda
cakilanlar olarak
dizeltti
Y evden
D elendi 205 4/6
Toplam 48/75 106/133 *= 9% 90’1 altinda oldugu i¢in endise
Yiizde 64 79 dizeyi.

Tablo 4. “Heyecan Doruklarda” Metnine Gére 1k Olgiim Igin Anlama Olgegi Puanlar

Sorular ve Cevaplari Agiklama Puan Olguim Kiriterleri
S Cocuklar ne zaman tepeye ¢iktilar? Soru basit 212 Basit Anlama Sorulari
C  Didiik terken 22:3’;‘; y icin
S Ucurtmalar gokyliziine nasil  Soru basit 1/2 0= Hig Cevaplanmayan
C  yikseldi? anlama Sorular
Ucarak sorusudur. 1 = Yan Cevaplanan
S Hangi ugurtmalar elendi? Soru basit 0/2 Sorular
C  Hepsi anlama 2 = Tam Cevaplanan
sorusudur. Sorular
Derinlemesine Anlama
Sorular icin
Toplam 3/6 0 = Hic Cevap
Verilmeyen Sorular
1 = Cok Eksik Cevap
Verilen Sorular
2 = Beklenene Yakin
Ancak Eksik Olan
Cevaplar
3 = Tam ve Etkili
Yizde 0.50* Cevap|ar

* =% 50 oldugu icin
endige dlzeyi
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Olgiim sonuglarma gore kelime tanima diizeyi agisindan 99+(99-100) aralig
serbest dizey, yizde 91-98 araligi 6gretim diizeyi ve ylzde 90-alti aralig1 ise endise
dizeyidir. Anlama diizeyi agisindan ise 90+(90-100) aralig1 serbest diizey, yiizde 75(51-
89) aralig1 serbest diizey ve ylizde 50-(50 ve alt1) araligi endise diizeyidir (Ekwall ve
Shanker, 1988’den Aktaran Akyol, 2003). Tablo 3’teki bulgulara gore 6grenci ortam
olgeginden 64 ve seslendirme 6l¢eginden 79 puan almistir. Bu sonuglar yukaridaki verileri
gore Ogrencinin kelime tanima diizeyi acisindan endise diizeyinde oldugunu
gostermektedir. Tablo 3’teki bulgulara gore ise Ogrenci anlama oOlgeginden 50 puan
almistir. Yine yukaridaki verilerle karsilastirildiginda 6grencinin anlama diizeyi agisindan
da endise diizeyinde oldugu goriilmektedir.

Ogrenci okuma yaparken, kagida egilip uzaklasmakta ve ara ara parmagiyla takip
etmektedir. Ogrenci kelimeleri seslendirebilmektedir. Ancak okurken su hatalar
yapmaktadir; kelimeyi yazildigi gibi degil de aymi kokte farli bir kelime olarak okuma
(metinde ugurtmasinin kelimesini u¢gmasinin olarak okudu), okuyamadigi kelimeyi seklen
ona benzer olan bagka bir kelime olarak okuma (metinde tartisiyordu kelimesini tasryordu
olarak okudu), kesme isareti olan yerlerde kelimeyi ilk basta yanlis okuyup sonra
diizeltme, uzun kelimelerin ilk hecesini birka¢ kez tekrar edip sonra okuma (metinde
alkislyordu kelimesini “al” “al” deyip sonra okudu), baz1 kelimelerin sonundaki ekleri
okumama (metinde olacagint kelimesini olacag: olarak okudu). Metnin devaminda basit
anlama diizeyinde 3 tane soru yoneltilmistir. Basit anlama diizeyinde ve az sayida soru
sorulmasinin sebebi 6grencinin akici okuma problemine dayali olarak okudugunu anlama
becerisinde de problem oldugundan dolayidir. Ogrenci, bu sorulardan birini dogru
cevaplamistir, birine dogru cevapla ayni anlama gelebilecek bir cevap vermistir, diger bir
soruya ise yanlis cevap vermistir. Ogrenci 3.5 dakikada okudugu 63 kelimede 15 hata
yapmustir. Yukarnidaki Olgeklere gore yapilan analiz sonuglarmma gore 6grenci endise
diizeyinde bir okuyucudur.

Ogrencinin okuma akiciligini degerlendirmek igin okudugu metinde kelime tanima
yluzdesine, okuma hizina, okuma prozodisine ve okudugunu anlama durumuna bakilmustir.
Bunun i¢in okuma ytizdesi ve hiz1 hesaplamalar1 yapilmis, okuma prozodisi ve okudugunu
anlama rubrigine gore degerlendirmeler yapilip, sonuglar1 Tablo 5’te agiklanmuistir.

Tablo 5. Okuma Akiciligi On Uygulama Puanlart

Kelime Tanima Dogru Okunan Kelime Sayist %79
Okunan Toeplam Kelime Savis

Okuma Hiz1 Dakikada Okunan Dogru Kelime Sayisi 19
> ifade ve Ses Diizeyi: 2
> Anlam Uniteleri ve Tonlama: 1

Prozodi > Pirlzsuzlik: 2
» Hiz: 2
» Toplam Puan: 7

Okudugunu Anlama 3

Akyol, Rasinski vd. (2014)’e gore kelime tanima yiizdesi 6gretimsel okuma
dizeyinde ylzde 92-98 araliginda, bagimsiz okuma diizeyi dogruluk orani ise yiizde 99-
100 araligi isaret etmektedir. Giines (2013) tarafindan ¢ok sayida uygulamalardan yola
cikilarak okuma hizi ile ilgili bazi Olgutler gelistirilmistir. Bu olgutlere gore; 1.sinmif

© 2021 Journal of Language Education and Research, 7(1), 121-160



Making and Evaluating Reading Development Studies... 151

ogrencilerinin yi1l sonuna kadar 60 kelime, 2.simif 6grencilerinin dakikada 80 kelime,
3.smif 6grencilerinin dakikada 100 kelime, 4.sinif 6grencilerinin dakikada 120 kelime ve
5.smuf 6grencilerinin dakikada 140 kelime okumasi 6ngorilmektedir. Egitim-6gretim yili
basinda veya bir g¢alismanin 6n uygulamasi asmasinda 6grenci prozodi rubriginin alt
boyutlar1 toplamindan 8 veya altinda puan almissa bu kaygi verici bir durum degildir.
Ancak egitim-6gretim yili sonunda veya bir ¢alismanin son uygulamasi asamasinda
ogrenci 8 veya altinda puan aldiysa bu durum kaygi vericidir ve d6grenci ek uygulamalara
veya okuma prozodisinin gelistirilmesi i¢in 6gretime ihtiyag duydugunu gostermektedir
(Akyol, Rasinski vd., 2014). Yine okudugunu anlatma yoluyla okudugunu anlamay1
degerlendirme rubrigine gore, rubrikten ii¢ veya altinda puan alan G6grencinin metni
anlamadigini ve metinle ilgili bilgileri hatirlamadigini gostermektedir. Egitim-6gretim yili
sonu veya yapilan uygulama sonucunda 6grencinin 4-6 araliginda bir puan almasi beklenir
(Akyol, Rasinski vd., 2014).

Tablo 5‘te belirtilen okuma akiciligi 6n uygulama puanlarina gére égrencinin
kelime tanima yiizdesi 79 olarak bulunmustur. Bu yiizde orami &grencinin ogretimsel
okuma diizeyinin altinda oldugunu gostermektedir. Ogrencinin bir dakikada okudugu
kelime sayist ise 19 olarak bulunmustur. Bu say1 simif dlizeyine gore okuma Ongorilen
olgiitlerle kiyaslandiginda bu 6lgiitlerin oldukga altindadir. Clinki bu 6lgutlere gore 5.sinif
dizeyinde bir 6grencinin 1 dakikada ortalama 80-140 arasi kelime okumasi gerekir.
Ogrenci okuma prozodisi rubriginin alt boyutlara gére toplamda 7 puan almistir. Bu
asamanin 6n uygulama olmasi nedeniyle aldig1 bu toplam puan okuma prozodisi agisindan
kaygr verici degildir. Okudugunu anlama rubrigine goére ogrenci 3 puan almistir. Bu
asamanin 0n uygulama olmasi nedeniyle 6grencinin okudugunu anlamada aldigi puan
normal karsilanmaktadir.

Son uygulamaya iliskin bulgular

Yapilan akict okuma caligmalari sonrasinda Ogrencinin akici okuma diizeyinin
nerden nereye geldigini tespit amaciyla Ogrenci iki farkli metin okutulmustur. Bu
metinlerden ilki 6n uygulama asamasinda okutulan 4.smif diizeyinde, 121 kelimeden
olusan “Heyecan Doruklarda” metni. ikincisi ise 5.simf diizeyinde, 165 kelimeden olusan
“Ebru Sanat1” adli metin. Ogrenci 121 kelimeden olusan “Heyecan Doruklarda” adli metni
4.28 dakikada okuyabilmis, 165 kelimeden olusan “Ebru Sanati” adli metni ise 5.53
dakikada okuyabilmistir. Bu veriler belirlenen 6lgek ve rubriklere gore analiz edilmis ve
sonuclar1 asagida agiklamistir.

Tablo 6. “Heyecan Doruklarda” Metnine Gore Son Olgiim i¢in Ortam ve Seslendirme Olgegi
Puanlari

Yapilan Hata Sonug Olciim Kriterleri
Ortam Seslendirme Aciklama
Olgegi Olgegi
Y  cikarlar Once “gikar” Ortam Olgegi Puanlar
D  ¢iktilar 3/5 6/8 dedi sonra - 0 = Hi¢ Okumadi
“cikarlar” diye 1 = Kelimeyi Ogretmen
okudu Verdi
Y  ucaklar “ucaklar” diye 5 _ Aon:
D ugurtma 205 27 9IfUdu Keli myeleri/ Yapilar
dgretmen

© 2021 JLERE, Journal of Language Education and Research, 7(1), 121-160



152

Cengiz KESIK & Meliha EFE KESIK

diizeltti. Icermedi
Y  yaklasmis 3=Ayn
D  vaslanmis 1/5 " Kelimeleri/Yapilari
Y  gokyuzinde Icerdi
D  gokyizine 4/5 8/9 4 = Kendi Koydugu
Y  atiyordu “atryordu” Kelimeler Yazarla Ayni
D atiyor 4/5 6/6 olarak okudu Ifadede
ogretmen 5 = Kendini Duzeltti
dizeltti.
Y  aramisti “aramist1” Seslendirme Olcegi
D  artmisti 1/5 718 olarak okudu Puanlan
ogretmen 0 = Kendi Kovdus
dlizeltn Kglimeel;lcla Harf
Y ulastilar
D  ulagsamayan 215 4/10 Benzerligi Yok )
Y  birbirlerine 1 = Kendi Koydugu
o 4/5 9/9 Kelimeyle 1 Harf
D  Dbirbirine
Y bitkine Benzerligi Var
o 1/5 6/8 2 = Kendi Koydugu
D  bitimine .
Y izlerinin Kelimeyle 2 Harf
. . 1/5 6/12 Benzerligi Var
D izleyenlerin _ . <
« > N =Kendi Koydugu
Y  aliyordu aliyordu .
Kelimeyle N Harf
D alhcyd: 3/5 4/8 olarak okudu B fis
Sgretmen enzerligi Var
dizeltti.
“Ali’yi” diye
Y Alyi okudu bekleyip
D Ali’yide 5/5 717 “Ali’yi de” diye
okuyarak
kendini duzeltti
Y ona 3/5 213
D onu
Toplam 34/65 74/104 *= % 90’in altinda oldugu i¢in endise
Yizde 52 71 dizeyi.

Tablo 7. “Heyecan Doruklarda” Metnine Gére Son Olgiim I¢in Anlama Olgegi Puanlari

Sorular ve Cevaplari Aciklama Puan Olciim Kriterleri
S Ugcurtmalar gokyiiziine nasil yiikseldi? Soru basit 2/2  Basit Anlama Sorulari
C Hizla yiikseldi anlama icin
sorusudur 0 = Hig Cevaplanmayan
S Insanlar neyi tartisryordu? Soru basit 1/2  Sorular
C Ugcurtmay1 anlama 1 =Yan Cevaplanan
sorusudur Sorular
S Hangi ugurtmalar elendi? Soru basit 0/2 2 =Tam Cevaplanan
C Beyoglu'nun, Recep’in, Ali’nin anlama Sorular
sorusudur
S Gokte kimin ugurtmalar kald1? Soru basit 1/2  Derinlemesine Anlama
C Beyoglu'nun ve Ali’nin anlama Sorular I¢in
sorusudur 0 = Hig Cevap
S izleyenlerin  blyilk bélimii nigin Soru basit 0/2  Verilmeyen Sorular
liztintllye boguldu? anlama 1 = Cok Eksik Cevap
C Ucurtmalan diistii sorusudur Verilen Sorular
S Birinciye hediye olarak ne verildi? Soru basit 2/2 2= Beklenene Yakin
C Bisiklet anlama Ancak Eksik Olan
sorusudur Cevaplar
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3 = Tam ve Etkili
Toplam 6/12  Cevaplar
Yizde 50 *=% 50 oldugu igin

endise diizeyi

Olgiim sonuglarma gore kelime tanima diizeyi agisindan 99+(99-100) aralig
serbest dizey, yizde 91-98 araligi 6gretim dlizeyi ve ylzde 90-alti aralig1 ise endise
dizeyidir. Anlama diizeyi agisindan ise 90+(90-100) aralig1 serbest diizey, yiizde 75(51-
89) aralig1 serbest diizey ve ylzde 50-(50 ve alt1) araligi endise dizeyidir (Ekwall ve
Shanker, 1988’den Aktaran Akyol, 2003). Ogrenci 4.28 dakikada 121 kelimeden olusan
metnin tamamini okumustur. Okuma esnasinda 13 hata yapmistir. Metnin devaminda
ogrenciye metinle ilgili 6 soru yoneltilmistir. Ogrencinin uygulama sonrasi okudugunu
anlama becerisindeki gelisimi belirleme nedeniyle 6n uygulamaya gére son uygulamada
ogrenciye daha fazla soru sorulmustur. Ogrenci bu sorulardan 2 tanesine tam cevap, 2
tanesine yarim cevap ve 2 tanesine de yanlis vermistir. Tablo 6°daki bulgulara gore
ogrenci ortam Olceginden 52 ve seslendirme 6lgeginden 71 puan almistir. Bu sonuglar
yukaridaki verilere gore Ogrencinin kelime tanima dilizeyi agisindan endise diizeyinde
oldugunu gostermektedir. Tablo 6’daki bulgulara goére ise 6grenci anlama Olgeginden 50
puan almistir. Yine yukaridaki verilerle karsilastirildiginda 6grencinin anlama diizeyi
acisindan da endise diizeyinde oldugu goriilmektedir.

Ogrencinin son uygulama sonrasi okuma akiciligii degerlendirmek i¢in okudugu
metinde kelime tanima yilzdesine, okuma hizina, okuma prozodisine ve okudugunu
anlama durumuna bakilmigtir. Bunun i¢in okuma yiizdesi ve hizi hesaplamalar1 yapilmis,
okuma prozodisi ve okudugunu anlama rubrigine gore degerlendirmeler yapilip, sonuglari
Tablo 8’de agiklanmustir.

Tablo 8. Okuma Akiciligi Son Uygulama Puanlari

Kelime Tanima Dogru Okunan Kelime Sayist %88
Okunan Toeplam Kelime Savis

Okuma Hizi Dakikada Okunan Dogru Kelime Sayisi 40
> Ifade ve Ses Diizeyi: 3
> Anlam Uniteleri ve Tonlama: 2

Prozodi » Pirlzstzlik: 2
» Hiz: 3
» Toplam Puan: 10

Okudugunu Anlama 4

Akyol, Rasinski vd. (2014)’e gore kelime tamima yuzdesi o6gretimsel okuma
dizeyinde ylzde 92-98 araliginda, bagimsiz okuma diizeyi dogruluk orani ise yiizde 99-
100 araligini isaret etmektedir. Giines (2013) tarafindan ¢ok sayida uygulamalardan yola
cikilarak okuma hiz: ile ilgili bazi olgiitler gelistirilmistir. Bu Olcutlere gore; 1.smif
ogrencilerinin yil sonuna kadar 60 kelime, 2.simif 6grencilerinin dakikada 80 kelime,
3.smuf dgrencilerinin dakikada 100 kelime, 4.sinif 6grencilerinin dakikada 120 kelime ve
5.smuf Ogrencilerinin dakikada 140 kelime okumasi 6ngorilmektedir. Egitim-6gretim yili
basinda veya bir ¢alismanin 6n uygulamasi agmasinda 6grenci prozodi rubriginin alt
boyutlar1 toplamindan 8 veya altinda puan almissa bu kaygi verici bir durum degildir.
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Ancak egitim-0gretim yili sonunda veya bir ¢alismanin son uygulamasi asamasinda
ogrenci 8 veya altinda puan aldiysa bu durum kaygi vericidir ve d6grenci ek uygulamalara
veya okuma prozodisinin gelistirilmesi i¢in 6gretime ihtiya¢ duydugunu gostermektedir
(Akyol, Rasinski vd., 2014). Yine okudugunu anlatma yoluyla okudugunu anlamay1
degerlendirme rubrigine gore, rubrikten li¢ veya altinda puan alan G6grencinin metni
anlamadigin1 ve metinle ilgili bilgileri hatirlamadigin1 gostermektedir. Egitim-6gretim yili
sonu veya yapilan uygulama sonucunda 0grencinin 4-6 araliginda bir puan almasi beklenir
(Akyol, Rasinski vd., 2014).

Tablo 8‘de belirtilen okuma akiciligr son uygulama puanlarina gére 6grencinin
kelime tanima ylizdesi 88 olarak bulunmustur. Bu yilizde orani 6grencinin 6gretimsel
okuma diizeyinin altinda oldugunu gostermektedir. Ogrencinin bir dakikada okudugu
kelime sayisi ise 40 olarak bulunmustur. Bu say1 siif diizeyine gére okuma 6ngoriilen
olgiitlerle kiyaslandiginda bu 6lgiitlerin oldukca altindadir. Clinkii bu 6lgiitlere gore 5.smmif
diizeyinde bir 6grencinin 1 dakikada ortalama 80-140 arasi kelime okumasi gerekir.
Ogrenci okuma prozodisi rubriginin alt boyutlara gére toplamda 10 puan almustir.
Ogrencinin aldig1 bu toplam puan okuma prozodisi agisindan uygundur. Okudugunu
anlama rubrigine gore dgrenci 4 puan almistir. Ogrencinin okudugunu anlamadan aldig
puan belirlenen o6lgltlere gore uygundur.

Son uygulama agmasmda okutulan bir diger metin ise 5.siif diizeyinde “Ebru
Sanatr” adli metindir. Bu metin 165 kelimeden olusmaktadir. Ogrenci bu metni 5.53
dakikada tamamini okumustur. Bu veriler belirlenen 6lgcek ve rubriklere gore analiz
edilmis ve sonuglar1 asagida agiklamistir.

Tablo 9. “Ebru Sanat1” Metnine Gére Son Olgiim I¢in Ortam ve Seslendirme Olgegi Puanlari

Yapilan Hata Sonug Olciim Kiriterleri
Ortam Seslendirme Aciklama
Olgegi Olgegi
Y  daldir
D  dalhdir 415 617 Ortam Olgegi Puanlan
Y  deste “deste” olarak 0 = Hi¢ Okumadi
D  desenler okudu 1 = Kelimeyi Ogretmen
1/5 3/8 ogretmen Verdi
“(lilesen!er” diye 9= Ayni
duzeltt. Kelimeleri/Yapilari
Y  bulutlu 3/5 5/9 icermedi
D  bulutumsu ' 3= Aym
Y yapist “yapisi” diye Kelimeleri/Yapilari
D  yapilist okudu icerdi
2/5 6/8 ogretmen - . 5
“yapilist” 4= _Kendl Koydugu
olarak duzeltti, ~ Kelimeler Yazarla Aym
Y  sanati “sanat” olarak  Ifadede
D  sabir 15 25 9|§udu kelimeyi 5 = Kendini Dlzeltti
ogretmen
duizeltti Seslendirme Olgegi
Y  genis bir 2/5 5/7 Ogretmen Puanlar
D  genis ve duzeltti 0 = Kendi Koydugu
Y  gerek Kelimeyle Harf
D  gerekir 415 S/ Benzerligi Yok
Y iginde 4/5 5/5 1 = Kendi Koydugu
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D icine Kelimeyle 1 Harf
Y  kondu “kondu” diye Benzerligi Var
D  konur okudu 2 = Kendi Koydugu
2/5 3/5 6gretmen Kelimeyle 2 Harf
dﬁggﬁg, olarak  Benzerligi Var
Y  firsatlarda “firsatlarda” E e”Ir(neél di Koydugu
. yle N Harf
D fincanlarda olarak okudu B lisi V
1/5 7/11 kelimeyi enzeriigl var
O0gretmen
dizeltti
Y  Uzerinde
D  lzerine 415 8/8
Y  birlik “birlik” olarak
D birikintiler 1/5 5/12 E)lfUdU kelimeyi
Ogretmen
duzeltti
Y  sakirtict
D  sasirtic 315 813
Y “desler” olarak
D desler okudu
desenler 1/5 6/8 Ifgllmeyl
ogretmen
dizeltti
Y  dersler “desler” olarak
D  desenler okudu
1/5 6/8 kelimeyi
O0gretmen
dizeltti
Toplam 34/75 80/117
Yizde 45 68 *= % 90’1 altinda oldugu icin endise

dizeyi.

Tablo 10. “Ebru Sanat1” Metnine Gore Son Olgiim I¢in Anlama Olgegi Puanlari

Sorular ve Cevaplari Aciklama Puan Olciim Kriterleri
S Ebruya nerelerde rastlanir? Soru basit 0/2  Basit Anlama Sorulari
C  Sanatta anlama icin
sorusudur. 0 = Hig Cevaplanmayan
S Ebru sanatinda renkler ve desenler Soru basit 0/2  sorular
nasil bir gériintd olusturur? anlama 1 = Yar1 Cevaplanan
C Dikdortgen sorusudur. Sorular
S Ebrunun yapilist ne ister? Soru basit 0/2 2 = Tam Cevaplanan
C  Giysi ve siisleme ister anlama Sorular
sorusudur.
S Ebru na51.1. ya}plhr? Anlatiniz. Soru basit 0/2 Derinlemesine Anlama
C Masalar, orti ve perde anlama Sorular ici
sorusudur. orutari i¢in
S Ebru desenlerini nerelerde Soru basit 12 9= Hic Cevap
gorebiliriz? anlama Verilmeyen _Sorular
C Her yerde sorusudur. 1= (:,Ok Eksik Cevap
Verilen Sorular
2 = Beklenene Yakin
Toplam Ancak Eksik Olan
1/10 Cevaplar
3 = Tam ve Etkili
Cevaplar
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*=9% 50’nin altinda
Yuzde 10  oldugu i¢in endise diizeyi

Olgiim sonuglarina gére kelime tamma diizeyi agisindan 99+(99-100) araligi
serbest dizey, yizde 91-98 araligi 6gretim diizeyi ve ylizde 90-alti aralig1 ise endise
dizeyidir. Anlama diizeyi agisindan ise 90+(90-100) aralig1 serbest diizey, yiizde 75(51-
89) aralig1 serbest diizey ve ylzde 50-(50 ve alt1) araligi endise diizeyidir (Ekwall ve
Shanker, 1988’den Aktaran Akyol, 2003). Ogrenci 5.53 dakikada 165 kelimeden olusan
metnin tamamint okumustur. Okuma esnasinda 15 hata yapmistir. Metnin devaminda
ogrenciye metinle ilgili 5 soru yoneltilmistir. Ogrenci bu sorulardan 4 tanesini yanlis
cevaplamis, 2 tanesine de yarim cevap vermistir. Tablo 9’daki bulgulara gore 6grenci
ortam Olgeginden 45 ve seslendirme dlgeginden 68 puan almistir. Bu sonuclar yukaridaki
verileri gore Ogrencinin kelime tanima diizeyi agisindan endise diizeyinde oldugunu
goOstermektedir. Tablo 10°daki bulgulara gore ise 6grenci anlama olgeginden 10 puan
almistir. Yine yukaridaki verilerle karsilastirildiginda 6grencinin anlama diizeyi agisindan
da endise diizeyinde oldugu goriilmektedir.

Ogrencinin son uygulama sonrasi okuma akicihigmni degerlendirmek igin okudugu
metinde (Ebru Sanati metni) kelime tanima yiizdesine, okuma hizina, okuma prozodisine
ve okudugunu anlama durumuna bakilmistir. Bunun i¢in okuma yiuzdesi ve hizi
hesaplamalar1 yapilmis, okuma prozodisi ve okudugunu anlama rubrigine gore
degerlendirmeler yapilip, sonuglar1 Tablo 11°de agiklanmistir.

Tablo 11. Okuma Akiciligi Son Uygulama Puanlari (Ebru Sanatt Adli Metin)

Kelime Tanima Dogru Okunan Kelime Sayisi %93
Okunan Toplam Kelime Sayis

Okuma Hiz1 Dakikada Okunan Dogru Kelime Sayisi 40
> ifade ve Ses Diizeyi: 3
> Anlam Uniteleri ve Tonlama: 2

Prozodi » Puruzsuzlik: 2
» Hiz: 3
» Toplam Puan: 10

Okudugunu Anlama 4

Akyol, Rasinski vd. (2014)’e g0re kelime tamima yiizdesi Ogretimsel okuma
dizeyinde ylzde 92-98 araliginda, bagimsiz okuma diizeyi dogruluk orani ise yuzde 99-
100 araligimi isaret etmektedir. Giines (2013) tarafindan ¢ok sayida uygulamalardan yola
cikilarak okuma #huz: ile ilgili bazi Olgiitler gelistirilmistir. Bu oOlgiitlere gore; 1.smif
ogrencilerinin y1l sonuna kadar 60 kelime, 2.simif 6grencilerinin dakikada 80 kelime,
3.smuf 6grencilerinin dakikada 100 kelime, 4.smif 6grencilerinin dakikada 120 kelime ve
5.smif 6grencilerinin dakikada 140 kelime okumasi ongoriilmektedir. Egitim-6gretim y1ili
basinda veya bir calismanin 6n uygulamasi asmasinda 6grenci prozodi rubriginin alt
boyutlar1 toplamindan 8 veya altinda puan almigsa bu kaygi verici bir durum degildir.
Ancak egitim-6gretim yili sonunda veya bir ¢alismanm son uygulamasi asamasinda
ogrenci 8 veya altinda puan aldiysa bu durum kaygi vericidir ve 6grenci ek uygulamalara
veya okuma prozodisinin gelistirilmesi i¢in 6gretime ihtiya¢ duydugunu gostermektedir
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(Akyol, Rasinski vd., 2014). Yine okudugunu anlatma yoluyla okudugunu anlamay1
degerlendirme rubrigine gore, rubrikten ii¢ veya altinda puan alan 6grencinin metni
anlamadigin1 ve metinle ilgili bilgileri hatirlamadigini géstermektedir. Egitim-6gretim yili
sonu veya yapilan uygulama sonucunda 6grencinin 4-6 araliginda bir puan almasi beklenir
(Akyol, Rasinski vd., 2014).

Tablo 11°‘de belirtilen okuma akiciligi son uygulama (Ebru Sanati Metni)
puanlarina gére 6grencinin kelime tanima ylzdesi 93 olarak bulunmustur. Bu ylizde orani
dgrencinin dgretimsel okuma diizeyinde gdstermektedir. Ogrencinin bir dakikada okudugu
kelime sayisi ise 40 olarak bulunmustur. Bu say1 siif diizeyine gore okuma Ongorilen
oOlcitlerle kiyaslandiginda bu olgiitlerin oldukga altindadir. Cilinkii bu Olgiitlere gore 5.sinif
diizeyinde bir 6grencinin 1 dakikada ortalama 80-140 arasi kelime okumasi gerekir.
Ogrenci okuma prozodisi rubriginin alt boyutlara goére toplamda 10 puan almistir.
Ogrencinin aldig1 bu toplam puan okuma prozodisi agisindan uygundur. Okudugunu
anlama rubrigine gére d6grenci 4 puan almistir. Ogrencinin okudugunu anlamadan aldig
puan belirlenen élcltlere gore uygundur.

Tartisma

Birden fazla akici okuma yontem ve teknigine dayali olarak yapilan okuma
calismalarinda o6grenci diizey olarak endise diizeyinde kalsa bile 6grencinin okuma
becerilerinin gelisiminde matematiksel olarak bir artisin oldugu gériilmektedir. Ulkemizde
akic1 okuma problemlerinin giderilmesine yoOnelik yapilan benzer galismalar (Akyol ve
Sever, 2019; Cayir ve Balci, 2017) incelendiginde sonuglarinin bu arastirmanin
sonuglarinda oldugu gibi 6grencinin okuma dizeyinde bir ilerletme saglamayip ancak
okuma becerilerinde matematiksel olarak bir artis sagladigi gOriilmektedir. Saglam, Bas ve
Akyol (2020); Erbasan ve Saglam (2020); Kuruoglu ve Sen (2019); Kanik Uysal ve Akyol
(2019); Karasakaloglu ve Saragli Celik (2018); Akyol ve Ketenoglu Kayabasi (2018);
S6zen ve Akyol (2018); Akyol ve Kodan (2016); Kardas Isler ve Sahin (2016); Celiktiirk
Sezgin ve Akyol (2015); Yamag (2014); Duran ve Sezgin (2012)’nin yaptig1 ¢alismalarda
ise akici okuma problemi olan 6grencilerin hem okuma diizeylerinde ilerleme oldugu hem
de okuma becerilerinde matematiksel anlamda artis oldugu goriilmustiir. Bu arastirma ve
literatlrdeki benzer arastirma sonuglari akici okuma sorunu olan 6grencilerle birebir
okuma c¢alismalart yapildiginda okuma problemlerinde azalma oldugunu ve okuma
becerilerinin gelistigini gostermektedir. Bu sonuclar akici okuma sorunu olan 6grencilere
yonelik olarak hazirlanan okuma programlarinin etkililigini gostermektedir.

Sonug

Akict okuma problemi olan bir 6grencinin, akict okuma problemini gidermek
amaciyla birden fazla akici okuma yontem ve teknigi (tekrarli okuma, muriltili okuma,
kafiyeli okuma, sesli okuma ve gérme yelpazesini genisletme) ile 15 ders saati uygulama
yapilip devaminda ise 6grencinin okuma hizi, kelime tanima diizeyi ve okudugunu anlama
becerisinin Olgiildiig bu arastirma kapsaminda elde edilen sonuglar soyledir: 6grenci On
uygulamada oldugu gibi son uygulamada da kelime tanima ve anlama diizeyi agisindan
endise diizeyinde kalmistir. Ancak okuma becerileri gelisiminde matematiksel olarak artis
olmustur. On uygulamada 4. sinif diizeyinde okutulan metinde 6grencinin kelime tanima
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ylzdesi 79, dakikada okudugu kelime sayis1 19, prozodi puant 7 ve okudugunu anlama
puani ise 3’tdr. Son uygulamada ise 6n uygulamada okutulan 4.sinif diizeyinde metinde
ogrencinin kelime tanima yiizdesi 88, dakikada okudugu dogru kelime sayis1 40, prozodi
puani 10 ve okudugunu anlama puani 4’e yiikselmistir. Son uygulamada okutulan kendi
siif diizeyindeki (5.sin1f) metinde ise 6grencinin kelime tanima yiizdesi 93, dakikada
okudugu dogru kelime sayist 40, prozodi puani 10 ve okudugunu anlama puani 4’e
yiikselmistir.

Yukarida agiklanan okuma becerilerinin gelisiminin yaninda 6grencide goriilen
bazi okuma hatalarinda azalma oldugu gézlemlenmistir. Ogrenci okuma yaparken kagida
egilip uzaklasma davranist azalmis ve parmakla takip etmeyi tamamen birakmistir. Uzun
heceli kelimeleri birka¢c kez ilk hecesini okuyup sonra okuyabilme durumu ortadan
kalkmistir. Uzun heceli kelimeleri tek ¢irpida okuyabilmektedir. Bu diizelmelere ragmen
baz1 okuma hatalar1 devam etmektedir. Bunlar; kelimeyi yazildig: gibi degil de ayn1 kokte
farli bir kelime olarak okuma, okuyamadig: kelimeyi seklen ona benzer olan baska bir
kelime olarak okuma ve bazi kelimelerin sonundaki ekleri okumamadir.

Uygulama onerileri

Bu calisma belirlenen okuma yontem ve tekniklerine dayali olarak 15 ders saati
yapilmistir. Aragtirma sonuclarina dayali olarak akicit okuma problemlerinin giderilmesine
yonelik yapilacak uygulamalarin daha uzun siireli yapilmasi 6nerilmektedir. Ayrica farkl
okuma yontem, teknik ve stratejilerinin denenmesi, kullanilacak okuma materyallerinin
cesitlendirilmesi ve uygulama yapilacak 6grencinin 1yi taninarak 6grencinin problemine
donik uygulamalarin yapilmasi dnerilmektedir.
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