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Dear Readers,

We are delighted to present you the March 2021 issue of the Journal of Limitless
Education and Research.

Our journal has been published continually by the Limitless Education and Research
Association (SEAD) since 2016. The aim of our journal is to publish theoretical and applied
studies in the field of education and research, to share scientific information at national
and international level, create an environment for the production of new information,
announce innovations and thereby contribute to scientific production in our country. For
this purpose, priority is given to qualified research and review publications in our Journal.

In our journal, the Editorial Board, the Scientific Committee, and the Referee Board
members, who meticulously evaluate the manuscripts, are formed by academics that are
prestigious experts in their field. Our journal that is strengthened much more with the
priceless contributions of the scientists who serve on the boards, authors and you readers,
continues to be published without compromising its academic quality.

The Journal of Limitless Education and Research is published three times a year,
scanned in various national and international indexes, and it receives numerous citations.
Our journal, which had a SOBIAD impact factor of 0.3 in 2019, will be published both in
Turkish and English languages as of this issue. Thus, it is aimed at reaching wider audience.

We wish our journal to contribute to the scientific field, and acknowledge all
editors, authors and referees who contributed to its preparation. With our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Sevgili Okurlar,

Sizlere Simirsiz Egitim ve Arastirma Dergisinin Mart 2021 sayisin1 sunmaktan biiyiik
mutluluk duyuyoruz.

Dergimiz, Sinirsiz Egitim ve Arastirma Dernegi tarafindan 2016 yilindan bu yana
kesintisiz olarak yayinlanmaktadir. Amacimiz, egitim ve arastirma alanindaki kuramsal ve
uygulamali calismalan yayinlamak, bilimsel bilgileri ulusal ve uluslararasi duzeyde
paylasmak, yeni bilgiler uretilmesine ortam hazirlamak, yenilikleri duyurmak ve boylece
ulkemizdeki bilimsel Uiretime katki saglamaktir. Bu amacla Dergimizde nitelikli arastirma
ve derleme yayinlarina oncelik verilmektedir.

Dergimizin Editor Kurulu, Bilim Kurulu ve yayinlan titizlikle degerlendiren Hakem
Kurulu uyeleri alanminda uzman akademisyenlerden olusmaktadir. Kurullarda gorev yapan
bilim insanlan, yazarlar ve siz okurlarin degerli katkilariyla her sayida biraz daha giiclenen
Dergimiz, akademik kalitesinden odun vermeden yayin hayatini sirdirmektedir.

Sinirsiz Egitim ve Arastirma Dergisi yilda iic say1 olarak yayinlanmakta, cesitli ulusal
ve uluslararas1 duzeydeki indekslerde taranmakta, cok sayida atif almaktadir. 2019 yili
SOBIAD etki faktorii 0,3 olan Dergimiz, artik hem Tiirkce hem de ingilizce
yayinlanmaktadir. Boylece daha genis bir okur kitlesine ulasilmaya calisilmaktadir.

Dergimizin bilimsel alana katkilar getirmesini diliyor, hazirlanmasinda emegi gecen
butun editor, yazar ve hakemlere tesekkir ediyoruz. Saygilarimizla.

SINIRSIZ EGITIM VE ARASTIRMA DERNEGI
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by different institutions so that they could be efficiently utilized. Apparently, Common European
Framework of References for Languages (CEFR) is used as a framework that guides criteria about how to
design these materials. When designing course books, it is important to plan functional and educational
units regarding basic principles as they are vital elements in the selection of TFL books for learning. In
literature, there is no study encountered on the basic principles; therefore, this study aims at investigating
the extent of principles calibrated in TFL course books. Data were collected from the course books entitled
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(GU-TOMER). The books selected were analysed regarding the basic principles in TFL course books.
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1. Introduction

Course books, the basic and essential tools in education, are prepared for the purpose
of allowing lessons to progress in a cumulative way (Gugcli et al., 2001), and explain the
information about the subjects that curriculum aims to teach in an assured plan (Duman, 2013).
Among the materials used in the learning process, an important issue to consider is how much
they adopt frequency of usage (Ulper, 2014; Karatay, 2012) and prepare individuals who learn
Turkish as a foreign language (TFL) for their social and academic life. Additionally, as literature
accentuates, course books have an important position in consolidating information for learners
so as to easily access whenever they need it. Although tools and materials used in teaching
environments are diversified with the advancement of technology, they may not be readily
available in every teaching situation due to high costs. Therefore, course books still remain an
indispensable tool in the learning-teaching environment and process (Demirel, 1993). Moreover,
course books are important to increase the substantiality of gaining the desired language skills,
access easily, prepare an environment for learning with their visual features appropriate for
learner level, theme and subject, and also go with outcomes of curricula. Chambliss and Calfee
(1998) support all these issues by underlining their positive effects for pedagogic levels of

learners.

Teaching Turkish to foreigners, which has dramatically developed recently, has enabled
the recognition of Turkish language worldwide. This progress has been achieved, especially, with
the contribution of course books designed, prepared, and printed by institutions to teach
Turkish to foreigners. These books are considered as an important source in teaching Turkish
both as a mother language and a foreign language (Gin, Akkaya, & Kara, 2014) in order to guide
learners by strengthening their written and verbal communication and to lead a directive role
for teachers (Cunningsworth, 1995). Hence, the present study seeks answers to the following

research questions:
1. What are the basic principles adopted in the Turkish language course books for
foreigners?
2. Is there a difference in the basic principles adopted in the course books utilized by
different institutions wherein Turkish is taught as a foreign language?

Turks, one of the deep-rooted and ancient nations of the world, have established rich

civilizations in different geographies around the world. Since it is one of the most important

153 The Journal of Limitless Education and Research, 6 (1), 152-178
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elements that establish a relationship between society and culture, language is considered one
of the most important tools used in spread of this rich civilization. In 1984, Ankara University
established the Center of Turkish and Foreign Language Application and Research (TOMER) and
carried out the teaching of Turkish as a foreign language (TFL) at the institutional level. In recent
years, interest in and demand for Turkish language have increased due to numerous reasons
such as economic, political, historical, personal, and cultural matters worldwide. In order to
meet this demand, the Ministry of National Education, Istanbul University, Dilmer and Ankara
University-TOMER, several language centres were established following one another. Then,
universities, institutions such as TiKA, Yunus Emre Institute (YEE), Turkey Maarif Foundation,
Presidency for Turks Abroad and Related Communities (YTB), and private teaching institutions
followed suit to provide various services not only in Turkey both also abroad. Due to the conflicts
occurring in the neighbouring countries for two decades, there have been a lot of immigrants
and refugees who urgently need Turkish language courses to meet their basic needs, which
alone has caused TFL to gain extensive popularity in many Turkish cities, especially in the big

cities including Adana, Adiyaman, Gaziantep, Hatay, Istanbul, and Sanliurfa.

In teaching Turkish as a foreign language, different approaches, methods and techniques
have been used as per the learners’ needs and demands. In the past, the traditional grammar
teaching approach was widely used in FL teaching and the rules of target language were
underlined to reach the target. Thus, is appeared as to have prioritized grammar learning for
many years (Glines, 2011). Nevertheless, lately, this attitude has left its place to action-oriented
approach suggested by CEFR, and this approach proceeds to focus on mediating communication
and concepts in text so as to enhance the teaching materials in terms of communicative
competences. Therefore, both mediating and regarding principles in teaching materials need to
be unearthed for the benefits of learners to communicate in their target languages. Even though
much research on TFL course books has been done so far, more investigation into these books
should be conducted as suggested by Ozdemir (2013). The materials used and developed in TFL
teaching ought to ensure that the target audience participates to the learning process with more
senses. The selected materials are also expected to match the content of the course as well as
fit for purpose. One of the important factors that determines the quality of materials used in TFL
teaching is the level of Turkish language of the target audience. In terms of TFL learning, Yalin
(2010) highlights the importance of materials by stating, “Information stored in short-term
memory will be lost within 15-20 seconds if no action is taken on it. However, through some

strategies and repetition, the information can be kept in the short term memory longer and
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transferred to the long term memory” (p. 75). This issue also underlines the importance of

instructional materials in teaching foreign languages.
1.1. Course Books for Teaching a Foreign Language

In the regulation on the course books by the Ministry of National Education (MoNE), a
course book is defined as ‘Printed work to be used in formal and non-formal education
institutions, the content of which is prepared in line with the curriculum and can also be
produced as a fascicle when necessary’ (MEB, 1995). In this respect, it could be stated that the
primary feature of any course book is to make them be prepared in a certain system and
curriculum so as to reach the outcomes in the curriculum. In addition to this priority function,
there are certain goals and functions to be achieved during designing course books. iseri (2007)

summarizes these goals and functions as follows:
1. Course books are one of the most important instructional tools to achieve the
objectives and outcomes in the curriculum.
2. Course books are as important as teachers, physical circumstances, and curricula in
terms of changing human quality via education.
3. Course books are the primary source and guide for teachers and learners in the
realization of teaching and learning objectives in education.
4. Course books help teachers schedule their teaching time and moderate their
learners during lessons.
5. Course books are one of the main factors affecting quality and success in teaching.
6. Course books are tools equipped with information to provide the realization of
teaching objectives in terms of content and form, and are supported with visuals.

7. Ofthe teaching materials available, the course book is the most utilized and accessed

tool.

Based on these, course books are one of the most important tools in education.
Moreover, they have an important role in consolidating information as essential sources for
learners to access easily whenever they want. As they are also the easiest tools in terms of

printing, cost, applicability, and access, crucial care should be paid in designing and preparing
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them. It should be remembered that course books help novice teachers minimize lack of
experience by making it easier for them to master the subject and to follow the curriculum. Thus,
course books facilitate the acquisition of desired language skills and linguistic competences and
prepare an environment for learning with their visuals. They also provide information on the
extent to which the goals have been achieved as they have consolidation parts per unit. Since
the learning continues outside the classroom as well as in the classroom, learners' ability to have
information and communication skills in any environment depends on the richness of these
resources. Therefore, all the activities are designed regarding teaching methods to facilitate the

learning process of the learners.
1.2. Principles Calibrated in Course Books

There are common principles of materials preparation in any field. The principles of
teaching materials accepted as scientifically appropriate, in particular, is an important
consideration in the preparation of instructional materials. The principles, the first thirteen of
which are mentioned by Duman (2013, p. 2), and the others are in other sources (Demirel, ibid.,

2011; Glines, 2016; Yaylaci & Yaylaci, 2013; Kdksal & Varisoglu, 2014) can be listed as follows:

1. Principle of Compliance with the Law/Curriculum: Materials are prepared to

comply with circulars and regulations (Duman, 2013).

2. Principle of Student Compliance: Material are appropriate to the age, interest,

level of knowledge and expectations of the target audience (Bicer and Kilig, 2017).

3. Principle of Simplicity: Materials are prepared according to their real-life
measures and dimensions. Visual materials are perceived more easily if prepared in a realistic

way (Demirel, 2011; Yaylaci and Yaylaci, 2013).

4. Principle of Starting from the Known Items: Each new knowledge integrates with
the previous one settled in the cognition. Materials should not contain unknown grammar rules,

words and topics above the level of the learner (Duman, 2013).

5. Principle of Multi-examples: Many examples are given to increase interest and

appeal to various senses of learners (Ozdeniz, 2019).

6. Principle of Completion: Materials are prepared to make a logical connection

with the new and previously learned knowledge (Duman, 2013).
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7. Principle of Unity: Materials help learners get self-assuredly familiarized with
content along with examples between sections and even units. They ensure transition between

context and grammar patterns (Bicer and Kilig, 2017).

8. Principle of Relevance: The more meaningful issues are learned by the target

audience, the more learning occurs (Duman, 2013).

9. Principle of Relevance of the Background Knowledge: Materials support a certain
visual or auditory background such as realia, visuals, cartoons, songs and slides to increase

learning (Demirel, et al., 2011; Yaylaci and Yaylaci, 2013).

10. Principle of Innovation: Learning occurs through accessing, evaluating,

synthesizing, and analyzing any information (Duman, 2013).

11. Principle of Selectivity: A broad insight is presented regarding the diversity
among learners since selection is based on the mental improvement and world knowledge

(Ozdeniz, 2019).

12. Principle of Relativity: Materials are prepared in such a way that learners can

easily perceive and distinguish the elements in the content (Duman, 2013).

13. Principle of Invariance in Perception: Connections between previously learned

knowledge and new ones are intertwined to let learners perceive them easily (Ozdeniz, 2019).

14. Principle of Closure: Materials such as visuals, texts and vocabulary are
perceived in the same way that learners make connections in their minds. It means real materials

should be clear, understandable, and comprehensible for everyone (Duman, 2013).

15. Principle of Depth: Materials are prepared according to real-life measurements
and dimensions. Visual materials are perceived more easily if prepared in a realistic way (Demirel

et al,, 2011).

16. Principle of Economy: Materials are prepared to achieve the most valuable
impact by saving time, labor, and equipment. It is aimed to provide the highest efficiency with

minimum effort and minimum time (Ozdeniz, 2019).

17. Principle of Target-Based-Behaviour: Materials are prepared in accordance with
the competence and necessity of the language skills to meet all needs and expectations of

learners (Duman, 2013).
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18. Principle of Timeliness: The more up-to-date the materials are; the more
learning occurs. Books and materials are expected to satisfy the current needs of learners

(Demirel ibid., 2011; Yaylaci and Yaylaci, 2013).

19. Principle of Life: Learners are exposed to information they would use in daily life.

It is important to design activities and examples based on real-life situations (Ozdeniz, 2019).
1.3. Course Books for Teaching Turkish as a Foreign Language

Yedi iklim Tiirkce, which was written by Yunus Emre Institute, consists of 18 books
containing course books, workbooks and teacher books prepared according to the reference
levels of CEFR as per A1, A2, B1, B2, C1 and C2. Yedi iklim Tiirkce set consists of totally 48 units,
each of which has three themes described in detail in the table of contents. Topics are grouped
according to themes under the titles of grammar, listening, reading, speaking, and writing. The
units in the course books start with the “preparation for unit” sections that contain questions
on the topics to be covered. These questions are originally designed to arouse curiosity and
inform learners about the topic to be covered throughout the units in the sets (A1-C2). There is
a “free reading” section and an “evaluation” section at the end of per unit, which includes tests
with eight or ten questions within multiple choice forms. This section reveals three purposes: a)
whether or not learners acquire knowledge and skills about the topics covered in the context of
per unit; b) whether or not they achieve the targeted achievements; and c) whether or not they
need repetition in case there are incomplete tasks. At the end of each unit, there is also a section
“I am evaluating myself” wherein learners are expected to choose one of three different facial
expressions to exposure their achievements given in the highlighted boxes, and to learn about
their outcomes in the learning processes. In the appendices of Yedi iklim Tiirk¢e course books,
additional information about the vocabulary lists is set under the “Index” title and
complementary information about the grammar topics is provided under the title of

“Grammar”.

Yabancilar igin Tiirkge course books set published by TOMER, Gazi University consists of
five different course books accompanying listening CDs. The set is prepared based on the
reference levels of A1, A2, B1, B2 and C1 emboldened in CEFR. The textbooks of the Yabancilar
icin Tiirkce set consists of 26 units, each of which has five units. In the course books of the set,
all units consist of four themes determined by numbers and separated from each other. Themes
start with reading texts followed by the “Understanding” section so that learners' level of

comprehension is determined. Moreover, the comprehension section includes multiple choice
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tests, right and wrong exercises, and textual questions, types of exercises. The "Speech" section
comes after the "Understanding" section in the themes. In the speech sections; dialogue
animation, creating a dialogue, speaking using the pool of words and concepts, etc. types of
exercises are given. The "Writing" section includes mechanical, meaningful and free writing
exercises. On the other hand, multiple choice tests, true-false, filling in the gaps, and types of

exercises consisting of text-based open ended questions are included in the “Listening’ section.
2. Method

The current study adopted a descriptive method to do a deep investigation into the
Turkish language teaching course books prepared by Yunus Emre Institute and Gazi University,
TOMER. “Descriptive methods are one of the most suitable methods for the studies to present
a current situation” (Kaptan, 1995, p. 65). Within the descriptive methods, qualitative research
method provides a practical source of textual word data that are readily available for analysis

without the need for transcription (Creswell, 2012).

The qualitative research method presents of the research results based on the codes
and categories created by reading the data one by one (Merriam, 2015). Therefore, in this study,
qualitative research method was utilized by taking ‘documents’ out of a wide range of qualitative
data forms such as observations, interviews, questionnaires, and audio-visual materials.
Document analysis technique was used to serve qualitative research. According to Yildirim and
Simsek (2016, p. 49), “document analysis involves the analysis of written materials containing
information about the facts and events that are investigated. Documents as important sources
of information should be used effectively in qualitative research so that the researcher can
obtain the data without the need for observations, interviews, questionnaires, and audio-visual
materials. In other words, document analysis can be used as a data collection method alone in
qualitative research.” The qualitative data from the Turkish language teaching course books
were classified by each of the principles being used in materials design in the form of content
analysis. Since it is aimed to identify research trends and gaps in Turkish language teaching
course book research in Turkey, these course books are assumed to provide “contentful

information” case in order to “develop a detailed and insightful understanding” of the problem.

In order to obtain data for the first and second research question, content analysis was
done to investigate to what extent TFL course books include the basic principles and if there was
any difference about using the basic principles in these two TFL course books utilized by different

institutions wherein Turkish is taught as a foreign language. The analysis was done by sending
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the request letter and a checklist of principles (Duman, 2013; Demirel vd., 2011; Yaylaci, and

Yaylaci, 2013; Ozdeniz, 2019) to the administration of the Yunus Emre Institute (YEE) and the
administration of TOMER (Turkish Language Teaching and Research Centre) at Gazi University
(GU). After receiving permission letters and the list of basic principles preferred by the
institutions, TFL course book sets were analysed manually by the researcher. The results found
were also crosschecked by three other language instructors so that the internal reliability was
obtained. The consensus was reached after realizing the crosscheck three times. The study is
limited to merely two TFL course books by YEE and GU-TOMER. The work books were also
excluded since they were supposedly prepared utilizing the same principles as preferred by the

institutions.
3. Findings and Discussion

In this part of the study, the findings obtained through the analysis of basic principles
calibrated in TFL course books are interpreted in the tables below. The first research questionin
the study asked what the basic principles are adopted in the Turkish language teaching course
books for foreigners. The analyses based on the basic principles identified in Yedi iklim Tiirkce
are presented in Table 1 below.

Table 1.

Basic Principles Accredited in Yedi iklim Tiirkce Books for Foreigners

Yedi iklim Tiirkce by YEE
Al A2 Bl B2 C1 C2

Basic Principles of

Compliance with the law / curriculum + + + + + +
Student compliance + + + + + +
Simplicity + + + + + +
Starting from the known + + + + + +
Multi-examples - - - - - -
Completion + + + + + +
Unity + + + + + +
Relevance + + + + + +
Relevance of the background knowledge + + + + + +
Innovation + + + + + +
Selectivity - - - - - -
Relativity + + + + + +
Invariance in perception + + + + + +
Closure - - - - - -
Depth - - - - - -
Economy + + + + + +
Target-behavior + + + + + +
Timeliness + + + + + +
Life - - - - - -
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Table 1 displays information the extent of the basic principles in Yedi iklim Tiirkce Set by
YEE. It is observed that most of the basic principles are of compliance with the law/curriculum,
student compliance, simplicity, starting from the known, completion, unity, relevance, relevance
of the background knowledge, innovation, relativity, invariance in perception, economy, target-
behaviour and timeliness. However, the findings indicate that the principles of multi-examples,
selectivity, closure, depth and life are not calibrated in Yedi iklim Tiirkge Set by YEE. In brief, the
findings revealed that these five principles out of 19 ones were unutilized in Yedi iklim Tiirk¢e

Set by YEE.

The second TFL book set targeted to analyse in this study is the one entitled Yabancilar
icin Tiirkce Set by Gazi University-TOMER (henceforth GU-TOMER) books for foreigners by the
administration of (Turkish Language Teaching and Research Centre) at Ankara-Turkey. The basic

principles accredited in the TFL book set are given in Table 2 below.

Table 2.
The Basic Principles Accredited in Yabancilar i¢in Tiirkce Books for Foreigners
Basic Principles of Yabancilar icin Tiirk¢ce by GU-TOMER
Al A2 Bl B2 C1

Compliance with the law / + + + + +
curriculum

Student compliance + + + + +
Simplicity - + + +
Starting from the known ones - + + + +
Multi-examples - - + + +
Completion + + + + +
Unity + + + + +
Relevance + + + + +
Relevance of the background + + + + +
knowledge

Innovation - - - - -
Selectivity + + + + +
Relativity + + + + +
Invariance in perception + + + + +
Closure + + + + +
Depth + + + + +
Economy + + + + +
Target-based-behavior + + + + +
Timeliness - - - - -
Life + + + + +

As indicated in Table 2, Yabancilar igin Tiirkce by GU-TOMER set meets most of the basic
principles of compliance with the law/curriculum, student compliance, completion, unity,
relevance, relevance of the background knowledge, selectivity, relativity, invariance in

perception, closure, depth, economy, target-behaviour, and life. The ones excluded are the
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principle of simplicity, the principle of starting from the known one, the principle of multi-
examples, the principles of innovation, and the principle of timeliness. It is concluded that the
level needs and expectations of the learners are mostly ensured. As observed in Table 2., the
basic principles are mostly used consistently and systematically. Regarding Al level, some
principles (i.e., principle of simplicity and starting from the known ones, multi-examples in Al;
principle of simplicity and multi-examples in A2) are missing in the course book even though
they are vitally important for the beginning level. In B1, B2 and C1 Levels, which are intermediate

and advance level books, the missing principles are innovation and timeliness principles.

The second research question sheds light on which principles in the TFL course books
utilized by two different institutions wherein Turkish is taught as a foreign language. Table 3

displays the principles accredited in these two institutions in a comparative way below.

Table 2.
The Basic Principles Accredited in Turkish Language Books for Foreigners

Yabancilar igin Tirkge by
GU-TOMER
Al A2 Bl B2 Cl A1 A2 Bl B2 C1

Basic Principles of Yedi iklim Tiirkge by YEE

Compliance with the

curriculum/law * ot vt oot + +
Student compliance + + + + + + + + + +
Simplicity - - + + + + + + + +
Starting from the known

- + + + + + + + + +
ones
Multi-examples - - + + + - - - - _
Completion + + + + + + + + + +
Unity + + + + + + + + + +
Relevance + + + + + + + + + +
Relevance of the N N . N . . . . . N
background knowledge
Innovation - - - - - + + + + +
Selectivity + + + + + - - - - -
Relativity + + + + + + + + + +
Invariance in perception + + + + + + + + + +
Closure + + + + + - - - - -
Depth + + + + + - - - - -
Economy + + + + + + + + + +
Target-based-behaviour + + + + + + + + + +
Timeliness - - - - - + + + ¥ +
Life + + + + + - - - - -

As observed in Table 3, the basic principles used in both TFL course books, Yedi iklim
Tiirkge, and Yabancilar icin Tiirk¢e, appear as compliance with the law/curriculum, student
compliance, completion, unity, relevance, relevance of the background knowledge, relativity,

invariance in perception, economy, target-behaviour, respectively. According to the analysis
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done for the principles given, it is fair to state that these are vitally important to retain in any
teaching materials so that foreign learners get benefit out of them in their learning of Turkish.
Nevertheless, the preferences of using some basic principles between these two institutions
were observed to be different in both TFL course book sets. For instance, in regard to Yedi iklim
Tiirkce Set by YEE, the excluded principles were observed to be five ones as the principle of
multi-examples, the principle of selectivity, the principle of closure, the principle of depth, and
the principle of life. When these are taken into account about their applicability, it is concluded
that the principle of multi-examples is very basic and important since any language learning is
realized through numerous examples. In the same vein, the different preferences chosen in
design of TFL course book set by Gazi University TOMER, are observed in the study. The basic
principles retained in Yabancilar icin Tiirkce are detected as the principles of multi-examples,
the principle of selectivity, the principle of closure, the principles of depth, and the principle of
life whereas these principles were not used in Yedi iklim Tiirkce. The principles excluded in
Yabancilar icin Tiirk¢e were found as the principle of simplicity, the principle of starting from the
known one, the principle of multi-examples, the principle of innovation, and the principle of
timeliness. Upon consideration of these excluded principles, it could be concluded that these

principles should be inserted in all the levels (A1-C1) of books.
4. Conclusion and Suggestions

All the findings of the study reveal that the basic principles include straightforward and
factual information to explicit target language awareness. Without doubt, as long as these
principles are given spaces in TFL course books, they effectively meet the needs of individuals
learning Turkish as a foreign language. The results obtained from both Yedi iklim Tiirkce and
Yabancilar igin Tiirk¢e elucidated that the objectives, needs and expectations of the learners
were ensured to a certain extent. Even if these course books were designed to be user-friendly
and to incorporate as many principles as possible, some missing principles in both sets were
observed. Definitely, the missing principles appeared vitally important ones to be used in any
instructional materials. Based on the findings gathered from the analyses on the basic principles
in two TFL course book sets, various suggestions could be made to materials designers and

institutions wherein Turkish is taught as a foreign or second language. These are as follows:
e When deciding which basic principles to design and include in instructional

materials, super educational, cultural, and social diversity among learners should
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be taken into consideration so that the learning process is facilitated in

multicultural/multilingual language classrooms.

e The distribution of the basic principles used in the course books should be designed
in a variety-based and balanced way between and among activities not only within
the same unit but also among units for the development of all learners.

e The basic principles should be taken into account regarding assessment and
evaluation suggested by CEFR.

e The basic principles should be straightforward in curricula so as to reach
standardization in designs of instructional materials so that outcomes of learners
are also standardized among different institutions.

o They should be amplified and retained in teacher books so that any novice or
experienced teacher could become aware of their subtle adjustments to deepen

linguistic, socio-linguistic, intercultural, and intracultural understanding.
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1. Girig

Egitimde temel ve ayrilmaz araglar olan ders kitaplari, derslerin birikimli bir sekilde
ilerlemesini saglamak amaciyla hazirlanir (Glgli vd., 2001) ve mifredatin 6gretmeyi amacladigi
konularla ilgili bilgileri belirli bir planda aciklar (Duman, 2013). Ogrenme siirecinde kullanilan
materyaller arasinda énemli olan, kullanim sikligini ne kadar benimsediklerini dikkate almak
(Ulper, 2014; Karatay, 2012) ve yabanci dil olarak Tiirkge (TYD) 6grenenleri sosyal ve akademik
ortamlarina hazirlamaktir. Ek olarak, kaynaklar olarak ders kitaplari, ihtiya¢ duyduklari zaman
kolayca erisebilmeleri icin 6grencilerin bilgilerinin pekistiriimesinde 6nemli bir yere sahiptir.
Ogretim ortamlarinda kullanilan arag¢ ve geregler teknolojinin gelismesiyle cesitlense de, her
o0gretim durumunda bulunmasi imkansiz goriinmektedir ¢clinkl bu aracglari elde etmek icin ciddi
bir maliyet ve hazirlik gerekmektedir. Bu nedenle ders kitaplari 6grenme-6gretme ortaminda ve
sirecinde hala vazgecilmez bir ara¢ olmaya devam etmektedir (Demirel, 1993). Ayrica ders
kitaplari, istenilen becerilerin kazanilmasinin, kolay ulasilabilir olmasinin, gorsel ozellikleriyle
kalici 6grenme ortaminin hazirlanmasinin, 6grenci dizeyine uygunlugunun ve her tirli
mifredat, tema ve konuya uygunlugunun énemini artirmaktadir. Chambliss ve Calfee (1998),
ogrencilerin pedagojik seviyeleri tzerindeki olumlu etkilerinin altini gizerek bu konular

desteklemektedir.

Son zamanlarda 6nemli 6l¢lide ivme kazanan yabancilara Tirkge 6gretimi, Tiirk dilinin
diinya capinda taninmasini saglamistir. Bu gelisme, 6zellikle yabancilara Tiirkce 6g8retmek igin
kurumlar tarafindan tasarlanan, hazirlanan ve basilan ders kitaplarinin katkilariyla saglanmistir.
Bu kitaplar, yazili ve sozli iletisimlerini glglendirerek Ogrenenlere rehberlik etmek ve
Ogretmenler igin yonlendirici bir rol oynamak igin Turkge'nin hem ana dili hem de yabanci dil
olarak Ogretiminde (Giin, Akkaya ve Kara, 2014) onemli bir kaynak olarak goérilmektedir
(Cunningsworth, 1995). Bu nedenle, bu c¢alisma asagidaki arastirma sorularinin cevaplarini

bulmayi amaglamaktadir:
1. Yabancilar igin Tiirkce ders kitaplarinda atfedilen temel ilkeler nelerdir?

2. Tirkgenin yabanci dil olarak 6gretildigi farkli kurumlar tarafindan kullanilan ders

kitaplarindaki temel ilkelerin kullaniminda bir fark var mi?

Dinyanin kokli ve kadim milletlerinden biri olan Tirkler, diinyanin farkli cografyalarinda
zengin medeniyetler kurmuslardir. Dil, toplum ve kiltir arasinda iliski kuran en 6nemli

unsurlardan biri oldugu icin bu zengin medeniyetin aktarilmasinda ve tasinmasinda kullanilan en
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dnemli araclardan biridir. 1984 yilinda Ankara Universitesi, Tiirkce ve Yabanci Dil Uygulama ve
Arastirma Merkezi'ni (TOMER) kurarak, Tiirkge’nin yabanci dil olarak (TYD) kurumsal diizeyde
ogretimini gerceklestirdi. Son yillarda diinya ¢apinda ekonomik, siyasi, tarihi, kisisel ve kiltirel
konular gibi pek ¢cok nedenden dolayi Tiirk¢ceye yonelik ilgi ve talepler artmistir. Bu talebi
karsilamak igin Milli Egitim Bakanligi, istanbul Universitesi, Dilmer ve Ankara Universitesi,
TOMER, birbirini takip eden cesitli dil merkezleri kurulmustur. Daha sonra {niversiteler, TiKA,
Yunus Emre Enstitlisli (YEE), Tarkiye Maarif Vakfi, Yurtdisi Tirkler ve Akraba Topluluklar
Baskanhgi gibi kurumlar ve 6zel 6gretim kurumlari, sadece Tirkiye'de degil, yurt disinda da
cesitli hizmetler verebilmek icin bu girisimi takip etti. Komsu (lkelerde yirmi yildir yasanan
catismalar nedeniyle, temel ihtiyaglarini karsilamak igin acilen Tirkge kurslarina ihtiyag duyan
¢ok sayida go¢gmen ve miilteci olmustur. Sadece bu konu, TYD'nin Adana, Adiyaman, Gaziantep,
Hatay, Istanbul, Urfa gibi biyik sehirler basta olmak Uizere bircok Tiirk sehrinde (e

katlanmasina neden oluyor.

Yabanci dil olarak Tiirkce 6gretiminde, 6grencilerin ihtiyacg ve taleplerinin gereksinimleri
oldugu icin farkli yaklasim, yontem ve teknikler kullanilmistir. Geleneksel dilbilgisi 6gretim
yaklasimi, yabanci dil 6gretiminde yaygin olarak kullanildi ve hedef dilin kurallarini gelistirdi.
Ayrica uzun yillardir kullanilan baskin yontemler olarak gramer 6grenmeye 6ncelik vermistir
(Glnes, 2011). Bununla birlikte, son zamanlarda, bu tutum yerini AOBM tarafindan onerilen
eylem odakli yaklasima birakti ve bu yaklasim, iletisimdeki yeterlilikleri gelistirmek, 6gretim
materyallerini ortaya cikarmak icin metne aracilik etmeye odaklanmanin yolunu aciyor. Bu
nedenle, 6grencilerin hedef dillerinde iletisim kurabilmeleri igin, 6gretim materyallerinde hem
arabuluculuk hem de ilgili ilkelerin ortaya ¢ikarilmasi gerekmektedir. Literatiirde kullanilan TYD
ders kitaplari (izerine ¢ok sayida arastirma olmasina ragmen, Ozdemir'in (2013) énerdigi gibi bu
kitaplara yonelik daha fazla arastirma yapilmaldir. TYD 6gretiminde kullanilan ve gelistirilen
materyallerin, hedef kitlenin 6grenme sirecine daha fazla duyu ile katimasini saglamasi
beklenmektedir. Secilen materyallerin ayrica kursun igerigine ve amaca uygun olmasi da
beklenmektedir. TYD 0Ogretiminde kullanilan materyallerin kalitesini belirleyen 6nemli
faktorlerden biri hedef kitlenin Tirkce seviyesidir. Kalici TYD 6grenimi agisindan Yalin (2010),
“Kisa sureli bellekte saklanan bilgiler, herhangi bir islem yapilmazsa 15-20 saniye iginde
kaybolacaktir. Ancak bazi stratejiler ve tekrarlarla bilgiler kisa sireli bellekte daha uzun siire
tutulabilir ve uzun sireli bellege aktarilabilir. " (s. 75) diyerek materyallerin 6nemini

vurgulamaktadir.
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1.1. Yabanci Dil Ogretimi icin Ders Kitaplari

Milli Egitim Bakanhgi'nin (MEB) ders kitaplarina iliskin ydnetmeliginde, ders kitabi 'Orgiin
ve yaygin egitim kurumlarinda kullanilmak Gzere icerigi mifredata uygun olarak hazirlanan basili
eser ve gerektiginde fasikil olarak da Uretilebilir '(MEB, 1995) olarak tanimlanir. Bu agidan ders
kitaplarinin temel islevinin mifredatta yer alan kazanimlara ulasmak icin belirli bir sistem ve
mifredat icinde hazirlanmasini saglamak oldugu soylenebilir. Bu dncelik islevine ek olarak ders
kitaplarinin tasarlanmasi sirasinda ulasilmasi gereken belirli hedefler ve islevler vardir. iseri

(2007) bu amag ve islevleri asagidaki sekilde 6zetlemektedir:
1. Ders kitaplari mifredattaki hedeflere ulagsmak igin en 6nemli araglardan biridir.

2. Ders kitaplari, degisen insan kalitesi agisindan 6gretmenler, fiziksel olanaklar ve

mifredat kadar 6nemlidir.

3. Ders kitaplari, 6gretim hedeflerinin gerceklestirilmesinde o6gretmenler ve

ogrenciler icin birincil kaynak ve kilavuzdur.

4. Ders kitaplari 6gretmenin enerjisini 6gretim sirasinda daha iyi kullanir ve hem

ogretmenden hem de 6grenciden daha iyi hale gelir.
5. Ders kitaplari, 6gretimdeki degeri ve basarlyi etkileyen ana faktérlerden biridir.

6. Ders kitaplari, icerik ve bigcim agisindan 6gretim amaclarinin gerceklestirilmesini

saglayacak bilgilerle donatilmis ve gorsellerle desteklenmis araclardir.
7. Ders kitabi, 6gretim materyallerinin en ¢ok kullanilan ve ulasiimasi kolay aracidir.

Daha 6nce de belirtildigi gibi ders kitaplari egitimdeki en 6nemli araclardan biridir.
Dahasi, 6grencilerin istedikleri zaman dogrudan erisebilmeleri icin temel kaynaklar olarak
bilgileri birlestirmede 6nemli bir yere sahiptirler. Ayni zamanda baski, maliyet, uygulanabilirlik
ve erisim agisindan en kolay araglar olduklari icin, bunlari hazirlarken ¢ok dikkatli olunmalidir.
Acemi 6gretmenlerin, konuya hakim olmayi ve mufredati takip etmeyi kolaylastirarak deneyim
eksikligini en aza indirmesine yardimci oldugu unutulmamahdir. Boylelikle ders kitaplarinin
etkisi, istenen becerilerin kazanilmasini arttirir ve gorsel ozellikleriyle kalici 6grenmeye ortam
hazirlar. Ayrica pekistirme bolimleri saglayarak hedeflere ne dlgilide ulasildigl konusunda bilgi
saglarlar. Ogrenme sinifta oldugu kadar sinifin disinda da devam ettiginden, 6grencilerin

herhangi bir ortamda bilgi ve iletisim becerilerine sahip olma yetenekleri bu kaynaklarin
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zenginligine baghdir. Kitaplarda gosterilen tim yontemler ve ¢alismalar 6grencilerin 6grenme

slrecini kolaylastirmak icindir.
1.2. Ders Kitaplarinda Kullanilan ilkeler

Herhangi bir alanda malzeme hazirlama ilkeleri ortaktir. Ozellikle bilimsel olarak dogru
kabul edilen 6gretim materyallerinin ilkeleri, 6gretim materyallerinin hazirlanmasinda 6nemli bir
husustur. Bircok kaynakta yer alan ilkeler (Demirel, vd., 2011; Glnes, 2016; Yaylaci ve Yaylaci,
2013; Koksal ve Varisoglu, 2014), ilk on tic Duman (2013, s. 2) tarafindan ve digerleri de asagidaki

sekilde siralanabilir;

1. Yasaya/ Miifredata Uygunluk ilkesi: Materyaller genelge ve ydnetmeliklere

uygun olarak hazirlanir (Duman, 2013).

2. Ogrenciye Uygunluk ilkesi: Materyal, hedef kitlenin yasina, ilgisine, bilgi

dlzeyine ve beklentilerine uygundur (Biger ve Kilig, 2017).

3. Basitlik ilkesi: Malzemeler gercek hayattaki 6lcii ve boyutlarina gére hazirlanir.
Gorsel malzemeler gercekei bir sekilde hazirlanirsa daha kolay algilanir (Demirel, 2011; Yaylaci

ve Yaylaci, 2013).

4, Bilinenden Baslama ilkesi: Her yeni bilgi, biliste yerlesmis olan bir éncekiyle
batinlesir. Materyaller, 6grenen seviyesinin (izerinde bilinmeyen gramer kurallarini, kelimeleri

ve konulari icermemelidir (Duman, 2013).

5. Cok Ornek ilkesi: Ogrencilerin gesitli duyularinda ilgiyi artirmak ve onlara hitap

etmek icin bircok érnek verilir (Ozdeniz, 2019).

6. Tamamlama ilkesi: Malzemeler, gerekli oldugu durumlarda eksikliklerin
giderilmesi veya yeni ve 6nceden 6grenilen bilgiler ile mantiksal baglanti kurulmasi icin hazirlanir

(Duman, 2013).

7. Birlestiricilik ilkesi: Materyaller, 8grencilerin icerige ve ayrica bélimler ve hatta
birimler arasindaki 6rneklere kendinden emin bir sekilde asina olmalarina yardimci olur. Baglam

ve gramer kaliplari arasinda gegis saglarlar (Bicer ve Kilig, 2017).

8. Anlamlilik ilkesi: Hedef kitle tarafindan ne kadar anlamh konular égrenilirse

o6grenme o kadar kalici olur (Duman, 2013).
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9. Fonun Anlamhhg ilkesi: Materyaller, &grenmeyi artirmak icin gerceklik,
gorseller, cizgi filmler, bir sarki ve slayt gibi belirli bir gorsel veya isitsel arka plani destekler

(Demirel, vd., 2011; Yaylaci ve Yaylaci, 2013).

10. Yenilik ilkesi: Kalict 6grenme, herhangi bir bilgiye erisme, degerlendirme,

sentezleme ve analiz etme acisindan her 6grenciye sunulmaktadir (Duman, 2013).

11. Segicilik ilkesi: Segim zihinsel gelisim ve diinya bilgisine dayandigindan,

ogrenciler arasindaki gesitlilik hakkinda genis bir kavrama sunulur (Ozdeniz, 2019).

12. Gorelik ilkesi: Materyaller, icerikteki unsurlari &grenenlerin  kolaylikla

algilayabilecegi ve ayirt edebilecegi sekilde hazirlanir (Duman, 2013).

13. Algida Degismezlik ilkesi: Onceden 6grenilen konular ile yenileri arasindaki

baglantilar, onlari kolayca algilayacak sekilde tasarlanir (Ozdeniz, 2019).

14. Kapalilik ilkesi: Gérsel, metin ve kelime bilgisi gibi materyaller ayni sekilde
algilanir ¢linkii gercek materyallerin agik, anlasilir ve kafa karistirici olmamasi gerekir (Duman,

2013).

15. Derinlik ilkesi: Malzemeler gercek hayattaki 6lcii ve boyutlarina gére hazirlanir.

Gergekgi bir sekilde hazirlanirsa gérsel malzemeler daha kolay algilanir (Demirel vd., 2011).

16. Ekonomiklik ilkesi: Malzemeler, zamandan, iscilikten ve ekipmandan tasarruf
ederek en fazla etkiyi elde edecek sekilde hazirlanir. Minimum sirede minimum caba ile en

yiiksek verimin saglanmasi hedeflenmektedir (Ozdeniz, 2019).

17. Hedef-Davranis ilkesi: Materyaller, 6grencilerin tiim ihtiya¢ ve beklentilerini

karsilayacak becerilerin yeterliligi ve gerekliligi dogrultusunda hazirlanir (Duman, 2013).

18. Giincellik ilkesi: Malzemeler ne kadar giincelse, 6grenme o kadar kalici olur.
Kitaplarin ve materyallerin 6grenicilerin mevcut ihtiyaglarini karsilamasi beklenmektedir

(Demirel, vd., 2011; Yaylaci ve Yaylaci, 2013).

19. Hayatilik ilkesi: Ogrenciler, giinliik hayatta kullanabilecekleri bilgilere maruz
kalirlar. Gercek hayattaki durumlara iliskin etkinlikler ve 6rnekler tasarlamak 6nemlidir (Ozdeniz,

2019).
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1.3. Yabanci Dil Olarak Tiirkge Ogretimi Ders Kitaplari

Yunus Emre Enstitiisii tarafindan hazirlanip yazilan Yedi iklim Tiirkce, AOBM A1, A2, B1,
B2, C1 ve C2 referans seviyelerine gore hazirlanmis ders kitaplari, ¢calisma kitaplari ve 6gretmen
kitaplarini iceren 18 kitaptan olusmaktadir. Yedi iklim Tiirkge seti, her biri icindekiler bélimiinde
ayrintili olarak agiklanan tic temadan olusan toplam 48 liniteden olusmaktadir. Konular temalara
gore dilbilgisi, dinleme, okuma, konusma ve yazma basliklari altinda gruplandiriimistir. Ders
kitaplarinda Uniteler, tnitede islenecek konularla ilgili sorularin yer aldigi “Uniteye Hazirhk”
bolimleriyle baslar. Bu sorular baslangicta merak uyandirmak ve setlerdeki (A1-C2) Unitelerde
islenecek konu hakkinda 6grencileri bilgilendirmek igin tasarlanmistir. Her Unitenin sonunda,
coktan secmeli formlarda sekiz veya on soruluk testleri iceren bir “Serbest Okuma” bolimi ve
bir “Degerlendirme” bolimi bulunmaktadir. Bu boliim, a) birim basina baglaminda kapsanan
konular hakkinda bilgi ve beceriler edinip edinmediklerini; b) hedeflenen basarilara ulasip
ulasmadiklari ve c) tamamlanmamis gorevler olmasi durumunda tekrarlamaya ihtiyac duyup
duymadiklari seklinde (¢ amaci ortaya koymaktadir. Her Unitenin sonunda, Ogrencilerin
vurgulanan kutularda verilen basarilarini ve 6grenme stireglerini 6grenmek icin Gg farkli yiz
ifadesinden birini se¢cmelerinin beklendigi bir “Kendimi degerlendiriyorum” boélimi de
bulunmaktadir. Yedi iklim Tirkce ders kitaplarinin eklerinde, kelime listeleri ile ilgili ek bilgiler
“Dizin” bashg altinda, dil bilgisi konulart ile ilgili tamamlayici bilgiler ise “Dilbilgisi” basligi altinda

verilmektedir.

TOMER, Gazi Universitesi tarafindan hazirlanan ve basilan Yabancilar igin Tiirkce ders
kitaplari seti dinleme CD'lerine eslik eden bes farkli ders kitabindan olugsmaktadir. Set, AOBM' de
tesvik edilmis Al, A2, B1, B2 ve C1 referans seviyelerine gore hazirlanmistir. Yabancilar igin
Tiirkge setinin ders kitaplari her biri beser tiniteden olusan 26 (initeden olusmaktadir. Setin ders
kitaplarinda tim Uniteler sayilarla belirlenmis ve birbirinden ayrilmis dort temadan
olusmaktadir. Temalar okuma metinleriyle baslar ve ardindan 6grencilerin anlama dizeylerinin
belirlenmesiigin “Anlama” bollimi gelir. Ayrica anlama boliminde ¢coktan segmeli testler, dogru
ve yanlis alistirmalar, metinsel sorular, alistirma tirleri yer almaktadir. "Konusma" bolimd,
temalarda "Anlama" béliminden sonra gelir. Konusma bdéliimlerinde; diyalog animasyonu,
diyalog olusturma, kelime ve kavram havuzunu kullanarak konusma vb. alistirmalar verilir.
"Yazma" bélimiinde; mekanik, anlamli ve serbest yazma alistirmalari yer alirken; coktan segmeli
testler, dogru yanlis, boslugu doldurma ve metin tabanl sorulardan olusan alistirma trleri

"Dinleme" boéliminde yer almaktadir.
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2. Metot

Bu calisma, Yunus Emre Enstitiisii ve Gazi Universitesi, TOMER tarafindan hazirlanan
Tirkce Ogretimi ders kitaplarini derinlemesine incelemek icin betimsel bir yontem
benimsemektedir. “Betimleyici yontemler, giincel bir durumu ortaya koyacak calismalar icin en
uygun yontemlerden biridir” (Kaptan, 1995). Tanimlayici yontemler icinde, nitel arastirma
yontemi, kayda ihtiya¢ duymadan analiz icin hazir bulunan metinsel kelime verilerinin pratik bir

kaynagini saglamak icin yerini alir (Creswell, 2012).

Verilerin tek tek okunmasiyla olusturulan kod ve kategorilere gore arastirma
sonuglarinin sunumunu saglayan arastirma yontemi nitel arastirma yontemidir (Merriam, 2015).
Bu nedenle, bu calismada gozlem, gorlisme, anket, gorsel-isitsel materyal gibi cok cesitli nitel
veri formlarindan 'belgeler' alinarak nitel arastirma yontemi kullanilmistir. Nitel arastirmaya
hizmet etmek icin belge analizi teknigi kullanilmistir. Yildinm ve Simsek'e (2016, s. 49) gore
“belge analizi, arastirilmasi amaglanan olgular ve olaylar hakkinda bilgi iceren yazili materyallerin
analizini icerir. Arastirmacinin gozlem, gorisme, anket ve gorsel-isitsel materyallere ihtiyac
duymadan verileri elde edebilmesi icin 5nemli bilgi kaynaklari olan dokiimanlar nitel arastirmada
etkin bir sekilde kullanilmalidir. Diger bir deyisle, belge analizi, nitel arastirmada tek basina bir
veri toplama yontemi olarak kullanilabilir ”. Tirkce 6gretimi ders kitaplarindan alinan nitel
veriler, icerik analizi seklinde materyal tasariminda kullanilan ilkelerin her birine goére
siniflandinlir. Turkiye'de Tlrkge 6gretimi ders kitabi arastirmalarindaki arastirma egilimlerini ve
bosluklari tespit etmek amaclandigindan, bu ders kitaplarinin, problemi “ayrintil bir sekilde

anlamak” igin “bilgi agisindan zengin” durum sagladig varsayilmaktadir.

Birinci ve ikinci arastirma sorusu igin veri elde etmek amaciyla, Tirkge'nin yabanci dil
olarak 6gretildigi farkh kurumlar tarafindan kullanilan bu iki TYD ders kitabindaki temel ilkelerin
kullaniminda farklilik olup olmadigini ve TYD ders kitaplarinin ne 6lglide temel ilkeleri icerdigini
arastirmak icin icerik analizi yapilir. inceleme, talep mektubu ve ilkeler kontrol listesi (Duman,
2013; Demirel vd., 2011; Yaylaci ve Yaylaci, 2013; Ozdeniz, 2019) Yunus Emre Enstitiisii (YEE)
idaresine ve Gazi Universitesi (GU) TOMER (Tiirkce Ogretim ve Arastirma Merkezi) yénetimine
gonderilerek yapilmistir. izin mektuplari ve kurumlarin tercih ettikleri temel ilkelerin listesi
alindiktan sonra analizler icin TYD ders kitap setleri dikkate alindi. Net sonuclar elde etmek igin
manuel olarak analiz edildi. Sonuglar ayrica i¢ glivenilirlik elde edilmek icin diger g dil 6gretmeni

tarafindan capraz kontrol edildi. Capraz kontrol Ug¢ kez gerceklestirildikten sonra fikir birligine
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varildi. Calisma, YEE ve GU-TOMER'den sadece iki TYD ders kitabi ile sinirhdir. Calisma kitaplari,

kurumlar tarafindan tercih edilen ayni prensipler kullanilarak hazirlandigi icin disarida birakildi.
3. Bulgular ve Tartisma

Calismanin bu boliminde, TYD ders kitaplarinda ayarlanan temel ilkelerin analizi
sonucunda elde edilen bulgular asagidaki tablolarda yorumlanmustir. Arastirmada incelenen ilk
arastirma sorusu, yabancilar i¢in Tlrkce o6gretimi ders kitaplarinda hangi temel ilkelere
atfedildigi Gizerinedir. Yedi iklim Tiirkge'de atfedilen temel ilkelere dayali analizler asagida Tablo

1'de verilmigtir.

Tablo 1.
Yabancilar icin Yedi iklim Tiirkce'de Atfedilen Temel ilkeler
Temel ilkeler Yedi iklim Tiirk¢e, YEE
Al A2 B1 B2 C1 C2

Yasaya/ Mufredata Uygunluk + + + + + +
Ogrenciye Uygunluk + + + + + +
Basitlik + + + + + +
Bilinenden Baglama + + + + + +
Cok Ornek - - - _ _ -
Tamamlama + + + + + +
Birlestiricilik + + + + + +
Anlamhlik + + + + + +
Fonun Anlamliligi + + + + + +
Yenilik + + + + + +
Secicilik - - - - - -
Gorelik + P + 4 ;
Algida Degismezlik + + + + + +
Kapahlk - - - - - -
Derinlik - - - - - -
Ekonomiklik + + + + + +
Hedef-Davranis + + + + + +
Glincellik + + + + + +
Hayatilik - - - - - -

Tablo 1, YEE'nin "Yedi iklim Tirkce Seti" ndeki temel ilkelerin kapsamina iliskin bilgileri
gostermektedir. Yasaya/ Miifredata Uygunluk, Ogrenciye Uygunluk, Basitlik, Bilinenden
Baslama, Tamamlama, Birlestiricilik, Anlamhlik, Fonun Anlamliligi, Yenilik, Gorelik, Algida
Degismezlik, Ekonomiklik, Hedef-Davranis ve Giincellik gibi ¢ogu ilkelerin oldugu
gdzlemlenmistir. Ama Cok Ornek, Secicilik, Kapalilik, Derinlik ve Hayatilik gibi ilkelerin YEE’nin
“Yedi iklim Tiirkce” setinde atfedilmedigi bulgular sonucunda ortaya ¢ikmistir. Ozetle bulgular,

YEE' nin "Yedi iklim Tiirkce" setinde 19 ilkeden bu bes ilkenin kullaniimadigini ortaya koydu.

Bu calismada analiz edilmesi hedeflenen ikinci TYD kitap seti, Ankara'daki (Tirkce Egitim

ve Arastirma Merkezi) idaresi Gazi Universitesi-TOMER (GU-TOMER) tarafindan hazirlanan
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"Yabancilar igin Tiirkge" baghkli kitaptir. TYD kitap setinde atfedilen temel ilkeler agsagidaki Tablo

2'de verilmistir.

Tablo 2.
Yabancilar igin Tiirkce'de Atfedilen Temel ilkeler
Temel ilkeler Yabancilar igin Tiirkge, GU-TOMER
Al A2 B1 B2 Cc1
Yasaya/ Mufredata Uygunluk + + +
Ogrenciye Uygunluk ¥ + +
Basitlik - - + + +
Bilinenden Baslama - + + + +
Cok Ornek - - + + +
Tamamlama + + + + +
Birlestiricilik + + + + +
Anlamhhk + + + + +
Fonun Anlamhhgi + + + + +
Yenilik - - - - -
Secicilik + + + + +
Gorelik + + + + +
Algida Degismezlik + + + + +
Kapalilik + + + + +
Derinlik + + + + +
Ekonomiklik + + + + +
Hedef-Davranis + + + + +
Guncellik - - - - -
Hayatilik + + + + +

Tablo 2'de belirtildigi gibi GU-TOMER'in "Yabancilar igin Tiirkce" seti Yasaya/ Miifredata
Uygunluk, Ogrenciye Uygunluk, Tamamlama, Birlestiricilik, Anlamliik, Fonun Anlamliligi,
Secicilik, Gorelik, Algida Degismezlik, Kapalilik, Derinlik, Ekonomiklik, Hedef-Davranis ve Hayatilik
ilkelerini karsilar. Dahil edilmeyenler ise Basitlik, Bilinenden Baslama, Cok Ornek, Yenilik ve
Giincellik ilkeleridir. Ogrencilerin seviye ihtiyaclarinin ve beklentilerinin biyiik élciide saglandig
sonucuna varilmistir. Tablo 2'de gorildigi gibi temel ilkeler ¢ogunlukla tutarl ve sistematik bir
sekilde kullanilmaktadir. Al seviyesi ile ilgili olarak, baslangig icin hayati 6neme sahip olsalar da,
ders kitabinda bazi ilkeler( Al icin Basitlik, Bilinenden Baslama ve Cok Ornek; A2 icin Basitlik ve
Cok Ornek ilkeleri gibi) eksiktir. Orta ve ileri diizey kitaplar olan B1, B2 ve C1 Diizeylerinde eksik

olan ilkeler Yenilik ve Guncellik ilkeleridir.

ikinci arastirma sorusu, Tirkce'nin yabanci dil olarak &gretildigi iki farkli kurum
tarafindan TYD ders kitaplarinda hangi ilkelerin kullanildigina isik tutmaktadir. Tablo 3, bu iki

kurumda atfedilen ilkeleri asagida karsilastirmali olarak gostermektedir.
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Tablo 3.
Yabancilar icin Tiirkce Kitaplarinda Atfedilen Temel ilkeler
. Yabancilar icin Tiirkge Yedi iklim Tiirkge
Temel llkeler GU-TOMER YEE

Al A2 Bl B2 Ci1 Al A2 B1 B2 C1

Yasaya/ Mufredata

Uygunluk + + o+ + + + + + + +
Ogrenciye Uygunluk + + + + + + + + + +
Basitlik - - + + + + + + + +
Bilinenden Baslama - + + + + + + + + +
Cok Ornek - - + + + - - - - i
Tamamlama + + + + + + + + + +
Birlestiricilik + + + + + + + + + +
Anlamhlik + + + + + + + + + +
Fonun Anlamhhgi + + + + + + + + + +
Yenilik - - + + ¥ ¥ +
Segicilik + + + + + - - - - -
Gorelik + + + + + + + + + +
Algida Degismezlik + + + + + + + + + +
Kapalilik + + + + + - - - - -
Derinlik + + + + + - - - - _
Ekonomiklik + + + + + + + + + +
Hedef-Davranis + + + + + + + + + +
Giincellik - - - - - + + + + +
Hayatilik + + + + + - - - - R

Tablo 3'te gorildigi gibi hem 'Yedi iklim Tiirkce' TYD ders kitaplarinda hem de
'Yabancilar icin Turkce' de kullanilan temel ilkeler sirasiyla; Yasaya/ Mifredata Uygunluk,
Ogrenciye Uygunluk, Tamamlama, Birlestiricilik, Anlamlilik, Fonun Anlamlilgi, Gérelik, Algida
Degismezlik, Ekonomiklik ve Hedef-Davranis ilkeleridir. Verilen ilkeler igin yapilan analizlere
gore, yabanci 6grencilerin Tlrkge 6grenmelerinde bunlardan yararlanabilmeleri icin bunlarin
herhangi bir 6gretim materyalinde saklanmasinin hayati 6nem tasidigini séylemek dogru
olacaktir. Bununla birlikte, bu iki kurum arasinda bazi temel ilkeleri kullanma tercihlerinin her iki
TYD ders kitabi setinde farkl oldugu gorilmiistiir. Ornegin, YEE'nin 'Yedi iklim Tirkce' Seti
tarafindan alinan analizlerde, Cok Ornek, Segicilik, Kapalilik, Derinlik ve Hayatilik ilkeleri dahil
edilmeyen bes ilke olarak gézlemlenmistir. Bunlar uygulanabilirligi agisindan dikkate alindiginda,
herhangi bir dil 6grenimi cok sayida 6rnekle gerceklestirildigi icin Cok Ornek ilkesinin cok temel
ve dnemli oldugu sonucuna varilir. Ayni sekilde Gazi Universitesi TOMER tarafindan belirlenen
TYD ders kitabinin tasariminda secilen farkli tercihler de ¢alismada gézlenmektedir. 'Yabancilar
icin Tiirkge' de tutulan temel ilkeler Cok Ornek, Secicilik, Kapalilik, Derinlik ve Hayatilik ilkeleri
olarak tespit edilirken, bu ilkeler Yedi iklim Tiirkge' de kullaniimamistir. 'Yabancilar icin Tiirkce'

de harig tutulan ilkeler Basitlik, Bilinenden Baslama, Cok Ornek, Yenilik ve Giincellik ilkeleri olarak

175 Sinirsiz EGitim ve Arastirma Dergisi, 6 (1), 152-178



(\Pzzz Temel ilkelerin Yabanci Dil Olarak Tiirkce Ogretimi Ders...
Emine TEPE, Giilden TUM

bulunmustur. Harig tutulan bu ilkeler dikkate alindiginda, bu ilkelerin kitaplarin tiim seviyelerine

yerlestirilmesi gerektigi sonucuna varilabilir.
4. Sonug ve Oneriler

Calismanin tiim bulgulari, temel ilkelerin belirgin kiltirel referanslara yonelik anlasilir
ve gercekgi bilgileri icerdigini ortaya koymaktadir. Kuskusuz bu ilkelere TYD ders kitaplarinda yer
verildigi sirece yabanci Ogrencilerin Tirkceyi verimli bir sekilde edinme ihtiyaglarini
karsilamaktadirlar. Hem "Yedi iklim Tiirkge" hem de "Yabancilar icin Tiirkce" den elde edilen
sonuclar, 6grencilerin seviye ihtiyaclarinin ve beklentilerinin bliyik 6lclide saglandigini ortaya
koymustur. Bununla birlikte, bulgular ayrica her iki sette de bazi eksik ilkelerin oldugunu ortaya
koydu. Gercekte, eksik ilkeler, herhangi bir 6gretim materyalinde kullanilmak (izere hayati
derecede 6nemli gériinmektedir. Ders kitaplari kullanici dostu olacak ve olabildigince ¢ok ilkeyi
kapsayacak sekilde tasarlanmis olsa bile; kuskusuz, TYD kitaplarindaki bu ilkeler 6grencilerin
kendi 6grenme sireclerinde daha hizli ve daha kolay 6grenmelerine yardimci oldugundan,
bireysel farkliliklara daha fazla dikkat gosterilmelidir. Gercekte, temel ilkelerin tiimd, arka plan
bilgisini ve yeni bilgileri sagladigi icin tim Unitelerde dlzenli olarak saglanmalidir. TYD ders
kitabindaki ilkelerin olabildigince cok kullanilmasi, Gnitelere agik¢a dagiimislarsa dilsel ve kiiltirel
olaylari 6nlemek icin ince ayarlamalar yapar. iki TYD ders kitabi setinde yer alan temel ilkelere
iliskin analizlerden elde edilen bulgulara dayanarak, materyal tasarimcilarina ve yabanci dillerin

ogretildigi kurumlara asagidaki gibi tesvik edici dnerilerde bulunulabilir:

¢ Kaynaklarda hangi temel ilkelerin kullanilacagina karar verirken, 6grenme siireclerinin

kolaylastiriimasi igin 6grenenlerin ihtiyaglari ve hedefleri dikkate alinmalidir.

e Ders kitaplarinda kullanilan temel ilkelerin dagilimi, etkinliklerin 6grenicilerin yararina
olacak sekilde diizene sokulmasi igin, ayni linite igindeki etkinlikler arasinda ve boyunca, tniteler

arasinda ve bitin Uniteler boyunca dengeli bir sekilde tasarlanmaldir.

e AOBM tarafindan onerilen 6lgme ve degerlendirme noktasinda temel ilkeler dikkate

alinmalidir.

e Temel ilkeler miifredatta acik olmalidir. Ogretmen kitaplarinda giiclendirilmeli ve
slirdirilmelidir, boylece herhangi bir 6gretmen, acemi veya deneyimli, dilbilimsel ve

kilturlerarasi anlayisi derinlestirmek icin hassas diizenlemelerin farkina varabilir.
CIKAR CATISMASI BEYANI

Yazarlar bu ¢alismalarinda herhangi bir sekilde ¢ikar ¢catismasi olmadigini beyan ederler.
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ARASTIRMA VE YAYIN ETiGi BEYANI

Yazarlar bu ¢alismalarinda arastirma ve yayin etigine uyuldugunu beyan ederler.
YAZAR SORUMLULUK BEYANI

Yazarlar bu ¢alismanin “Kavramsal Cerceve, Yazi Taslagl, Analiz ve Diizenleme” kisminin Gilden
Tim, “Yontem ve Yazi Taslagl, Gorsellestirme ve Arastirma” kisminin Emine Tepe tarafindan

yapildigini beyan ederler.
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