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Abstract

The aim of this study is to investigate the 10", 11" and 12 grade science high school students’
perceptions of science high schools where they are educated. The study, which is carried out by
using qualitative research methods, is a based on multiple case study model. The study group of the
study consisted of 69 students studying at 10™, 11t and 12™ grades. An interview form prepared by
the researchers was used as a data collection tool. The data were analysed by using descriptive
analysis and content analysis approaches. As a result of data analysis, it was concluded that science
high school students mostly choose science high schools because of their qualified education and
teachers. It has been found out that science high schools, in general, aim at educating qualified
students, and enabling them to enter good universities. It has been further concluded that the
students’ social opportunities and experimental training in school environment should be
augmented. With the students’ opinions, it has emerged that science high schools are advantageous
in terms of their level of achievement, qualified education, and good prospects; and
disadvantageous in terms of high expectation and psychological pressure resulting from some other
factors.
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Fen Lisesi Ogrencilerinin Fen Liselerine Iliskin Goriisleri "
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Oz

Bu aragtirmanin amaci, fen lisesi 10, 11 ve 12. sinif 6grencilerinin 6grenim gordiikleri fen liselerine
iliskin goriislerinin incelenmesidir. Nitel arastirma yonteminin kullanildigi calismada, durum
caligmast deseni esas almmistir. Arastirmanin ¢alisma grubunu fen lisesinin 10., 11 ve 12.
smiflarinda 6grenim goren 69 Sgrenci olusturmaktadir. Arastirmada veri toplama araci olarak
arastirmacilar tarafindan hazirlanan yari yapilandirilmis goriisme formu kullanilmistir. Veriler
betimsel ve igerik analizi yaklagimlariyla analiz edilmistir. Verilerin analizi sonucunda fen lisesi
ogrencilerinin, daha ¢ok egitim kalitesi ve 6gretmen niteliginden dolayi fen liselerini tercih ettikleri
saptanmigtir. Fen liselerinin genel olarak nitelikli 6grenci yetistirme ve iyi bir iiniversiteye
yerlestirme amacina sahip oldugu bulgusuna ulasilmistir. Ogrencilerin okul ortamimnda sosyal
imkanlarmin ve deneysel ¢alismalarm arttirilmas: gerektigi goriisii tespit edilmistir. Ogrencilerin
goriislerinden; fen liselerinin basar1 diizeyi, kaliteli egitim ve iyi bir gelecek agisindan avantajl,
yiiksek beklenti ve psikolojik baski gibi agilardan da dezavantajli oldugu bulgulari elde edilmistir.

Anahtar Sozciikler: Fen lisesi, 6grenci goriisleri, egitim programi.
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Introduction

There has been a requirement to have qualified staff educated in particular scientific and
technological arenas to be able to become a part of developed countries. The developed countries around
the world invest a considerable amount of money to improve their educational systems by emerging
technological and scientific needs. For this reason, it seems very significant for our country to manage
to keep up with global competitive conditions by having science high schools throughout the country.
Opening up science high schools in the country was put forward in the seventh Ministry of Education,
council meeting held in 1962 (Zabun, 2007). After this decision, the first science high school was
opened in Ankara in 1964 and the second in Istanbul in 1982. These schools were objected to act like
laboratory schools for other schools (MEB, 1995; Unal, Costu & Karatas, 2004; Unal & Unal, 2010)
and their importance was understood and consolidated in the following years, which resulted in opening
more of them in several other cities.

“Science High schools aims at; preparing the students with a high level of intelligence and ability
in maths and sciences for the related academic faculties, being resources for the allocation and training
of qualified personnel and scholars needed in related scientific and maths areas, directing and
stimulating the students to do researches, creating suitable environments for those who are interested in
conducting researches or inventing new things via scientific and technological tools or means, educating
those who are capable of and enthusiastic about using new technologies, producing new knowledge and
preparing projects accordingly, training them in foreign languages to equip them with necessary skills
to be able to make scientific researches, to follow up with the new scientific and technological
advances.” (MEB, 1999).

Within this scope, Science High Schools in Turkey have got a system which is a coeducational
one, has got a four-year period of education and where students with higher cognitive and academic
skills compared to their counterparts are educated in a boarding environment. Therefore, these high
schools which aim at improving their students with higher scientific and mathematical skills have
generally a curriculum for exactly that objective. These high schools get great attention according to
their classroom and educational standards such as the number of classrooms, students in those classes,
foreign language education, scientific and cultural studies and so on. Moreover, their students, on the
other hand, are distinguished in their general success in exams and several competitions besides their
general levels and degrees (MEB, 2010).

The number of Science High schools in Turkey was reported to be 61 with thirteen thousand
students in 2003-2004 educational years. However, in a report of Ministry of education in 2016-2017 it
was informed that the number of schools had gone up to 302 throughout the country and the number of
students was 99 thousand (MEB,2017). There were more than 20 school types in the Turkish high school
educational system apart from Science High schools by 2015, whose numbers and types were reduced
by the Ministry of Education by means of some regulation amendments within that year. The best
students chosen by a state exam called TEOG in a province generally go on their high school education
in Science High schools. After a decision in April 2018, the high schools were classified as Qualified
and Unqualified, which was reported in High school preference Guide in 2018, “Central Exam
Application and Implementation Guide” as there were 1367 qualified schools chosen within the country.
The types of these qualified schools are as given in Table 1:

Table 1
The Distribution of Qualified High Schools according to School Types (Apaydn, 2018)

School Types Number
Science High school 309
Anatolian High school 222
Anatolian Imam Hatip High school 298
Vocational and Technical Anatolian High school 449
Social Science High school 89

Total 1367
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These qualified high school have got a quota of 126 510 students in total; therefore, the projected
quota per school types is % 27 to Anatolian high schools, % 27 to Science High schools, % 23 to
Anatolian Imam Hatip High schools, % 15 to Vocational and Technical Anatolian high schools and
finally % 8 to Social Science High schools (Apaydin,2018).

As can be seen from the numbers and distribution, Science High schools have achieved to maintain
their importance and place in the educational system whatever changes or amendments have been
decided and applied. The general higher success of science schools compared to other school types can
be attributed to the qualified training it provides to its students. The first 30 000 students in terms of
success in university entrance exam are generally among science schools, which can be given as
evidence to their success.

When looking into literature about science high schools, it can be said that most studies focus on
the success of students, their attitudes towards various courses and some different psychological
variables goriilmektedir (Akboy, 1998; Batur & Adigiizel, 2015; Barut & Odaci, 2002; Berberoglu &
Kalender, 2005; Birol, 2005; Cigerci, 2006; Cilingir, 2006; Dilmag, 2007; Karaduman, 1997; Mutlu,
2006; Pehlivan & Koseoglu, 2011a; Pehlivan & Kdseoglu, 2011b; Peker & Aydin, 2003; Pehlivan,
2010; Ozbas, 2013;0nen, 2003; Yavuz, Giilmez &Ozkaral, 2016). Some studies were conducted
according to the training programs applied in Science schools (Ersoy, 2005; Selvi, 1996; Yilmaz &
Morgil, 1992; Yiirlimezoglu, 2008). For this reason, it seems necessary and important to open up a new
perspective of training programs of science schools by analyzing their students’ perceptions of their
schools as these students are the main subjects and components of this school type.

Aim of the study

This study aims at analyzing Science highs school students’ perceptions of their schools in 10th,
11% and 12™ grades. Within this scope, the following research questions were analyzed to be answered:
For Science high school students:

1- What are the reasons for their choice of Science High schools?
2- What do they think about the general objectives of Science High schools?

3- What are their opinions positively or negatively about their schools and training programs
within the scope of educational and social contexts?

Method
Research Design

This study is a qualitative one in nature for which a multiple case study method was used. Yinn
(1984) defines a case study as a method in which a subject is analyzed within its present conditions,
there is not a concrete border between the subjects and its existing contexts or the data sources are used
within only its present available states in specific contexts (retrieved from Yildirim & Simsek, 2013).
Case studies focus on holistic descriptions and explanations (Merriam, 2013). According to Mcmillan
(2000), a case study is to analyze deeply one or multiple cases, environments, programs, social groups
or interconnected systems within their existing contexts. Within this scope, the perceptions of Science
high school students of their schools were evaluated within their contexts.

Study Group

Random sampling was used to identify the participants in the study. Random sampling means
choosing one according to the equal possibility of being chosen criteria. Moreover, this random
sampling assures that no other non-participants were excluded by any inclusion of a chosen participant.
In other words, the possibility of being chosen is free of any impact of inclusion or exclusion of others
(Shavelson, 2016).

The participants in the study were 69 students from 10th, 11th and 12th grades in Turk Telekom
Science High school in Siirt Province. During the selection of students, one class from each grade was
identified randomly and 82 students out of those selected classes were interviewed. Some students who
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are volunteer to participate or fill in the forms in a complete manner were excluded and there remained
69 students in the end. The demographical information of the participants is given in Table 2:

Table 2

Demographic Information of the Students

Grade Girls Boys
10" Grade 13 14
11" Grade 9 11
12t Grade 12 10
Total 34 35

As can be seen in Table 2, there were 13 girls and 14 boys from 10th grades, 9 girls and 11 boys
from 11th grades and finally 12 girls and 10 boys from 12th grades. The number of boys and girls might
be concluded to be almost equal and the distribution of students from the grade levels also seems to be
equal in terms of humber.

Research Instruments and Procedures

The related data was collected by a semi-structured interview form prepared by the researcher.
This form was presented to expert consultation to validate its contextuality and wording before it was
applied. The suggestions from the experts were taken into account and the necessary amendments were
done and the form was finalized accordingly. The questions in the finalized interview form appeared as
follows:

1. Explain the reasons for your choice of Science High school (you can choose more than one
from the below)

- The choice of successful students in general

- Having a Science High school etiquette

- The quality of education provided

- Qualification of teachers

- Requirement of high grade in TEOG

- Social activities out of classes and lessons

S e (if you want, you can add more reasons)
2. What do you think about the general objectives of Science High schools?

3. What do you think about your school and the education provided to you, either negative or
positive perceptions?

Related permission was taken from the related authorities as well as the teachers to collect the data
from the participants by means of the prepared interview form. In order to help the students to answer
the questions in a relaxed and comforted manner, the forms were distributed and filled in a lesson
identified by the counseling service of the school. Each student was numbered as S1, S2, S3... in the
study to give the related excerpts from their answers.

Data Analysis

Contents analysis and descriptive analysis were applied to evaluate the collected data. According
to descriptive analysis, the data is analyzed according to predetermined themes or codes. Direct
quotations from the participants’ opinions or sayings are given very often to reflect the attitudes or
perceptions of them in an effective way. This kind of evaluation aims at explaining and reflecting the
collected data to the readers in an organized and descriptive manner (Yildirim & Simgek, 2013, p.256).
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Content analysis; on the other hand, provides alternatives to search for human behaviors and nature by
means of indirect tools. Content analysis is among the most used techniques in Social Sciences
(Biiyiikoztiirk et al, 2014: 240). Content analysis aims at finding out common concepts or relations in
the collected data. The described and evaluated data in descriptive analysis is telescoped deeply in
content analysis in which the terms or concepts possibly having been skipped in descriptive analysis
could turn up. For this reason, the first step is to conceptualize the collected data, then to organize
emerging concepts in a tidy manner and finally to identify emerging themes out of those concepts
(Yidirim & Simsek, 2013, p.259).

Researchers analyzed all the data to identify emerging themes, categories and codes. The codes
and categories under certain themes were organized and tables were created accordingly. The
appropriate emergent codes were tabled with their frequency. Moreover, some excerpts were taken out
from the student answers to enrich the data and analysis.

Results

This part shows the findings emerged from the analysis of collected data from the participants.
The research questions are evaluated separately one by one and tables were prepared accordingly. The
reasons for choosing Science High school were given under one theme and 8 categories as seen in Table
3:

Table 3
The Opinions and Reasons for Students’ Choice of Science High Schools

Theme: The reasons for choice of Science High Schools

Category f
Choice by especially successful students 47
Science High school Etiquette 32
Quality of Education 59
The quality of teachers 56
Requirement of a high grade in TEOG 38
Social activities 3
Family factor 12
A disciplined environment 2

The reasons for the choice of Science high school by the students emerged as “ Choice by
especially successful students” (f:47), having a “Science High school Etiquette” (f=32), “Quality of
Education” (£:59), “The quality of teachers” (f:56), “Requirement of a high grade in TEOG” (f:38),
“Social activities” (f=3), “Family factor” (f=12) and finally “ a disciplined environment” (f:2). From
the findings, the mostly and seemingly important reasons for students’ choosing to study in science high
schools are subsequently the quality of education, the quality of teachers and the choice of this school
type by the students in general. The least mentioned reasons by the participants were the schools’ having
a disciplined environment and social activities, which appears quite interesting.

The perceptions of students about the scope and objectives of science school system emerged
under three categories as “qualified students”, “quality of education” and “possibility of opening doors
to a good university” (preparation of students well for the university entrance exam, good future

prospects and so on). The findings and emergent categories are given in Table 4:



Table 4

Ata Pesen, Behget Oral, Ugur Epcacan 45

The Perceptions of Students about the Scope and Objectives of Science High Schools

Theme Category f Code
- to educate the ones who will play leading roles
in the future of the country
- -outperforming of the least successful students
Qualified Students 40 over the others in the other school stypes
The scope - to educate qualified students and invest in the
of Science future
S;'(?:IS Quality of Education 20 -High quality education
- To increase the number of possible medical
Enabling to go to a good 97 school nominees
university - to educate the students according to their

success and skill areas

The emerging categories for students’ perceptions about the scope of science high schools were
“Qualified Students (f=40)”, “Quality of Education (f=20)” and “Enabling to go to a good university
(f=27)”. 1t can be concluded from this finding that the perceptions of students in terms of the scope of
Science high schools were in accordance with the general objectives for opening these high schools by

the Ministry

of Education.

Under “Qualified Student” category, some excerpts taken out of student answer were as in the following:

“Investment into the future by educating qualified students........ ”(S2)
“To educate or train qualified, sophisticated and thoughtful individuals...... ” (S4)

113

to educate brains who will play leading roles in the development and improvement

of the country...” (S61)

Under “Qualified Education” category, some excerpts taken out of student answers were
as in the following:

“By means of qualified education here, the least successful student can outperform the
others in other school types....” (S2)

e to provide a qualified education by giving more focus to science lessons” (S33)
“.....to provide qualified education to the ones who are interested in sciences and
technology...” (S56).

Under “Enabling to go to a good university” category, some excerpts taken out of student
answer were as in the following:

“....to enable every student to get registered to a good university as deserved...” (S5)
“...to enable the students to pass the university exam to their dreamed departments as
much as possible...” (S40)

“...to direct the students generally to medical schools as well as some prestigious
engineering departments...” (S41)

The perceptions of students about the educational and social issues at their school were analyzed
under positive or negative perceptions. In positive ones, the qualifications of teachers, having a science-
based curriculum and quality of education categories emerged. Within the negative theme, the lack or
scarcity of social, sportive and artistic activities, the lack or scarcity of experimental (laboratory)
activities, the untidy distribution of lessons and their hours, a memorization-based education system and
finally the difficulty of exams emerged. The related codes and themes are given in Table 5:
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Table 5

The Perceptions of Students about the Educational and Social Issues at Their School

Theme Category f Code
© Efficiency of teachers 11 -having the best teachers in their subject areas
IE . -having science or maths lessons even in the
a Science lessons focus 5 .
g elective courses
Quality of education 12 -qualified education
Lack or scarcity of social, -devoid of literary, musical activities
sportive and artistic 17 -the lack of social activities resulting in
activities psychological destruction
-requirement of effective experiments and
. . observations to enhance imagination and
Scarcity of experimental L
(Laboratory) activities 1 creat|V|_ty .
-not being able to use the laboratory in an
efficient way
-not enough time allocation to each course,
- the elective courses being allocated 3 hours,
Untidy distribution of 29 science lessons like physics, chemistry and
o lessons and their durations biology being only for 2 hours,
2 - the elective courses outperformed and
;8} outnumbered the science lessons
z - though being in science high school, having
the same amount and duration of science
courses equal to other school types,
- being a technology and science-based school
L though more focus on memorization of
Memorization based . S .
system 7 knoyvlec_ige without pr_actlcal mformatl_on
- objective of converting the students into some
kind of robots,
- educating not humans but maybe machines
- giving orders like “ eat, study, sleep”
imperatives
Difficulty of exams 12 - too much force via difficult exams

As can be seen from Table 5, the theme, “positive” was divided into three main categories, namely
“quality of teachers” (f=11), “science lessons focus” (f=5) and “quality of education” (f=12. The
negative perceptions had been analyzed under five categories, “lack or scarcity of social, sportive and
artistic activities” (f=17), scarcity of experimental (laboratory) activities (f=11), “Untidy distribution of
lessons and their durations” (f=29), “memorization-based system” (f=7) and finally “Difficulty of

exams” (f=12). The number of negative perceptions outnumbered the positives ones as seen 5-3 and
this is very interesting because the students mostly focused on their complaints about the school system.

Some excerpts related to “Quality of Teachers” category in the positive theme are as given in the

following:

“Our teachers are very qualified.....” (S3)

“.....Each teacher is qualified and knowledgeable about their subject area..” (S13)
Some excerpts related to “science lessons focus” category in the positive theme are as

given in the following:

“....1t is positive for us to have more science lessons focus...” (S24)
“...it is important to give more importance to science lessons...” (S44)
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Some excerpts related to “quality of education” category in the positive theme are as
given in the following:
“...we are having a good education...” (S26)
“...the quality of education is really high....” (S57)
Some excerpts related to “lack or scarcity of enough social, sportive and artistic activities”
category in the negative theme are as given in the following:

“...the quantity of social activities is too low...” (S2)

“...more sportive activities should be included in the curriculum...” (S28)

“. ...the students are devoid of enough artistic, literary or musical activities” (S51)

“...we are mostly not allowed to do any social activity; on the contrary we are always

told to study all the time. As human being, a person. | should be social, be able to play

football, create a friendship environment for him/her. ..These schools are educating

people but maybe humanly machines. We are given orders like “eat, study, sleep” and

that is what we do most of the times...” (S59)

Some excerpts related to “scarcity of enough experimental (Laboratory) activities” category in the

negative theme are as given in the following:

“...the frequency of laboratory usage must be increased...” (S3)

““...there should be an educational system which aims at enriching our creativeness and
imagination by means of rich experiments and activities...” (S55)

“...it is an unforgettable and unacceptable mistake for us not to be able to use science

class as we have one and it is obvious that we cannot perform enough scientific activities

as much as this school is supposed to provide.” (S56)

Some excerpts related to “Untidy distribution of lessons and their durations” category in the
negative theme are as given in the following:

“...the hours of some elective courses add up to 3 hours a week whereas we have only
two hours of physics, chemistry which are of great importance for us especially in
university entrance exam...” (S5)
“...we have the same amount of science lessons as in the other school types. We must
have more science courses...” (S21)
Some excerpts related to “Memorization based system” category in the negative theme are as given
in the following:

“... we are expected to become successful in every lesson, this memorization-based
system is not informative and useful at all...” (S33)
“...This school has been converted into something where we are only expected to
memorize the given information passively in contrast to the main objective of this school
type...” (S37)
Some excerpts related to “difficulty of exams” category in the negative theme are as given in the
following:

“...the exams are difficult; the other school types ask easier questions in the exams so this
decreases general average points in the university entrance exam...” (S32)

“...the exams are not so good. The easiness of exams in other school types affects our
general average points negatively without our control on it. Their average points are
higher than us.” (S35)

“... unnecessarily the exams force us a lot. Where is the justice?”” (S36)

“...the exams are boring. They only want us to study. go to a medical school and study
more. Work for the rest of life after you finish medical school. Is there anything to solve
this problem...” (S53)

“...always study always study. Where does it stop? We are not robots...” (S62)

“...I do not like the education program in general as they make my skills rusty. I started
forgetting even the subjects that | was good at. ..they are only preparing us for the
exams...” (S65)

“...A bad program for students but a good one for robots...” (S67)
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Discussion, Conclusion and Recommendations

The focus of the present study was to analyze the perceptions of science school students about
their schools and it was found out that the ultimate reasons for the students’ choice of science schools
included quality of the school, qualified teachers and the choice of this school by more successful
students in general. It is highly significant for the teachers to be able to have a quality for educating
individuals, to have enough and updated knowledge incompatible with the age he is living in and apply
approaches accordingly. For this reason, the efficiency of teachers plays a very important role on
effective learning and teaching activities and motivating the students to learn in an efficient way
(Abazoglu, Yildizhan & Yatagan, 2015). Science school seems to be deficient in satisfying student
needs in terms of social activities. In a study conducted by Cilingir (2006), it was concluded that there
was a significant difference between science high students and common high school students’
perceptions in terms of social skills, especially for Affective Sensitivity. This finding was interpreted
as the students of common high schools have got more ability to understand nonverbal messages and
convey those messages compared to science high school students. In spite of the long time period that
has passed since the date of this study, it appears to be very interesting to see still similar complaints of
students in terms of deficiency of social activities in science high schools.

Upon looking at the perceptions of students in terms of the scope and objectives of science high
schools, the emergent issues were mostly educating students in a more qualified manner, placement to
a good university and qualified education. These perceptions seem to be in harmony with the objectives
mentioned in the Regulation of Science High Schools (MEB, 2010). Moreover, Ozbas (2013) expressed
in his study, which focused on the perceptions of common and science high students in terms of equality
of opportunity principle in education, that there was a considerable amount of inequality distributed in
common and science high schools, which is in harmony with the findings above.

It was concluded in the study that the perceptions of students about the general school program
waere mostly positive including issues like quality of education, efficiency of teachers and more focus
on science lessons. However, some students expressed their negative feelings of the school claiming
that the distribution of lessons was disorganized, some elective courses outnumbered important science
lessons and scarcity of sportive and artistic activities made everything worse. The science high school
students who are generally regarded as having some very important skills generally lacked enough
amounts of social and sportive activities to spend their energies, as they claimed. According to Yiiksel
(1997), social skill is something which causes positive interpretation by others, prevents some negative
reactions from others, enables interactions with the others, is acceptable socially, leaving an impact on
the environment, is objective oriented, can change according to the social context, includes both
observable and unobservable cognitive and affective elements and learnable behaviors (Retrieved from
Cilingir, 2006). The Science high school students who are mostly devoid of social and sportive
activities, seem to have difficulty in expressing themselves while fully satisfied socially according to
the definition of Social Skill made by Yiiksel.

It is very important for any person living in a society to be able to express his opinions, to have
him understand and comprehend what the others are saying. All these depend on the ability of the
persons’ communication and interactional skills. For this reason, it seems highly significant for
individuals to have the skill of communicating effectively. Such communication skill inevitably results
in a successful life in the end. Especially for youngsters at high school levels, they need to interact with
their surroundings in an efficient way. Interpersonal communication is highly essential for high school
students. Adolescence period is a duration in which the individual faces a lot of indecisiveness and
difficulty to express himself/herself in effective manners. Therefore, the adolescence may have
problems to interact with other young friends, family members and other adults. The weakness in
communication and interaction skills especially for adolescents leads to insufficient problem-solving
abilities and facing indecisiveness for them (Cilingir, 2006). For this reason, as some of the students
already mentioned in the excerpts, alienation of oneself can be inevitable at the end.

Kesercioglu et al (2001) expressed that countries around the world are conducting studies to
identify the problems and deficiencies in their education systems according to the presentation types of
their education programs in order to be successful at international levels. Therefore, it is very important
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to see the opinions of students in the system about both the positive and negative aspects of the system
as the students are one of the most important shareholders and are direct victims of the system, to be
able to see and adjust the program and thus ultimately to be successful both nationally and
internationally.

Lack of enough experimental (laboratory) activities at school has emerged a very important
deficiency in the school as expressed by the students. Laboratories are generally designed for science
courses in the schools. This design contributes to science course by providing a special touch.
Laboratories enable the teachers and students to teach and learn some difficult tasks more easily by
facilitating the learning activities. Experiments in science lessons contribute to students’ exploring new
knowledge while confirming some of the information learnt by means of various ways. The science
lessons taught along with experiments enhance students’ learning motives. This makes them consistent
and insistent in science courses (Kaptan 1999; Doymus etal, 2006). Yildiz et.al. (2007) conducted a
study to see the attitudes of science teachers in terms of science lessons experiments. They concluded
in their study that the teachers’ perceptions of a highly equipped science laboratory were positively
different that of the ones with less equipped labs. The Ministry of Education got a scale prepared to see
the perceptions of science and maths teachers in 1967-1968. %90 of the teachers expressed that the
duration, location and lab activities allocated to experimental studies were not sufficient enough
although the interest rates of students to the experimental activities appeared between high and average
levels (Demirbas &Yagbasan 2005). Although a considerable amount of time has passed since the mid-
1960s, it is very thought-provoking to see almost the same application approaches in science high
schools in terms of lab works at the present time. With the existing program, the number of expressing
positive opinions in terms of the programs is almost the same for the ones expressing negative feelings
in terms it. The students regard the difficulty of exams as being very unfair and unnecessary for them
compared to other school types.

It was concluded that going to high school has both advantages and disadvantages. The seemingly
important advantage of being a member of this school is high profile education and high-profile
successful students. On the other hand, high expectations from almost everybody around the students
reach to such extents as to make students more stressed out and pressured as a disadvantage. Moreover,
some students exclaimed that they are in constant competition, which seems very interesting as some
of them regarded this competition as leading to too much ambition.

The following suggestions could be provided according to emergent results of this study:

1. The elective courses could be provided to students according to their skills and interest areas
voluntarily

2. Instead of completing the science and maths courses in elective courses, a more organized
could be made in order to increase the weekly hours of those courses

3. The reorganization of social, artistic and sportive activities in an efficient way according to
students’ interests and abilities would contribute more to effective interaction and communication
environment

4. Labs need to be designed and used in such a way as to serve the students according to emerging
technological enhancements

5. The psychological counseling services may work more actively for some emerging problems
imposed possibly by going to this high school such as “high expectations,”
fatigue”, alienation

9 ¢

social pressure”, “too much

6. As the most successful students academically are placed in these schools by means of a state
exam, there could be science-talent classes for already talented students in order to maintain their
enthusiasm and skills in their interest area.
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