Yildinim, R. (2018). Evaluation of Managerial Effectiveness of Lifelong Learning Services According to Trainees of Continuing Education Centres. Bartin
University Journal of Faculty of Education, 7(3), 1133-.1157.

Bartin University Journal of Faculty of Education, 7(3), 1133-1157
Bartm Universitesi Egitim Fakiiltesi Dergisi, 7(3), 1133-1157

buefad.bartin.edu.tr

Evaluation of Managerial Effectiveness of Lifelong Learning Services
According to Trainees of Continuing Education Centres

Remzi YILDIRIM*?

Article Info Abstract

This research was done to identify managerial effectiveness of continuing

DOI: 10.14686/buefad.417105 education centres that give service in universities within the scope of lifelong

Article History: learning, according to trainee evaluations. Obtained results are expected to
Received 19.04.2018 contribute lifelong learning and  educational management field at theory and
Accepted  08.10.2018 practice points. The research was conducted according to general survey pattern by
Published  31.10.2018 using quantitative research techniques. 5 Likert type gradation scale used in

research is the part of data collection tool named “SEMYE-VTA” towards trainees
and it involves dimensions such as aim, organizational structure and process. The
data were collected from continuing education centres of four universities chosen
from Eskisehir, Izmir and Manisa provinces in 2016 spring term with the
participation of 179 trainees. In analysis of evaluation of trainees towards stated
dimensions, frequency values were used to show data distribution, averages were
used to present common opinions of participants and standard deviation values
were used to find criteria distribution and agreement levels. In construction of
analysis according to variables such as age, gender and education status Mann —
Whitney U test and Kruskal Wallis test were used. According to obtained findings
in presentation of counselling services in organizational structure dimension and in
presentation of planned trainings a number of deficiencies showed up. Also during
process, experienced deficiencies regarding physical conditions, were emphasized.

Keywords:

Lifelong learning,
Managerial effectiveness,
Continuing education centres

Article Type:
Research article

Siirekli Egitim Merkezi Kursiyerlerine Gére Yasam Boyu Ogrenme

Hizmetlerinin Yonetsel Etkililiginin Degerlendirilmesi

Makale Bilgisi 0z
DOI:10.14686/buefad.417105 Bu arastirma, tiniversitelerde yasam boyu 6grenme kapsaminda hizmet vermekte
olan siirekli egitim merkezlerinin yonetsel etkililigini kursiyer degerlendirmelerine
Makale Gegmisi: gore belirlemek amaciyla gergeklestirilmistir. Elde edilen sonuglarin yagam boyu
Gelis 19.04.2018 Ogrenme ve egitim yonetimi alamna teori ve uygulama noktasinda katki saglamasi
Diizeltme  08.10.2018 beklenmektedir. Arastirma nicel arastirma teknikleri kullanilarak tarama desenine
Kabul 31.10.2018 gore ylritiilmisgtir. Aragtirmada kullanilan 5°1i Likert tipindeki derecelendirme
Anahtar Kelimeler: 6lgegi, “SEMYE-VTA” adli veri toplama aracinin kursiyerlere yonelik bolimi olup
Yasam boyu grenme, amag, Orgiitsel yapt ve siire¢ bi¢imindeki boyutlari kapsamaktadir. Veriler 2016
Yénetsel etkililik, Bahar Déneminde Eskisehir, Izmir ve Manisa Illerinden secilen dort iiniversiteye ait
Siirekli egitim merkezleri stirekli egitim merkezinden 179 kursiyerin katilimiyla toplanmustir. Yas, cinsiyet ve
egitim durumu seklindeki degiskenlere gore analizlerin yapilmasinda Mann —
Makale Tiirii: Whitney U testi ve Kruskal Wallis testi kullamlmistir. Elde edilen bulgulara gore
Arastirma makalesi orgiitsel yapi1 boyutunda danisma hizmetlerinin sunulmasinda ve planlanan

egitimlerin tanitilmasinda bir takim eksiklikler ortaya ¢ikmustir. Ayrica siireg
boyutunda fiziki kogullarla ilgili yasanan eksiklikler vurgulanmustir.

*Corresponding Author: yildirimremzi@hotmail.com
2| ecturer Phd., Manisa Celal Bayar University, Manisa, Turkey, https://orcid.org/0000-0002-6918-5416



Evaluation of Managerial Effectiveness of Lifelong Learning Services According to Trainees of Continuing Education Centers

Introduction

The knowledge of humankind and his skill of transferring this knowledge play a role in reaching today’s
information age. As a result of transferring knowledge, interpreting, developing, increasing and forming it,
finding a meaning for it, making it tangible with human instead of keeping it in a book, a data bank or a
computer programme, human being took his place in the centre in information society transformation process
(Drucker, 1993). Educated human became an important necessity of information age.

Learning settings at various levels that can be an alternative to present education organizations in obtaining
and transferring of information, showed up with information age. It can be said that all these learning
opportunities are for fulfilling learning necessity that is known as lifelong learning. As Jarvis (2007) stated,
lifelong learning is learning processes that humankind acquire in all its parts.

Completing compulsory education does not mean for individuals getting all training they require lifelong
and within the scope of length of life. Social, economic and individual reasons (Giileg, Celik ve Demirhan, 2012)
that show up in various ways, oblige lifelong learning. Lifelong learning can be considered as a process that
continues from birth to death (MacPhail, 2008).

In order to be a modern society and provide community development, demand for lifelong learner individuals
equipped with knowledge, skills and behaviours necessary for age and institutions giving lifelong learning is on
increase. It can be said that universities have important roles in terms of opportunities and accumulation of
knowledge in today’s world in which many learning opportunities are able to access in lifelong learning process.
During historical process nothing preserved its structure just like the first day and showed change in time.
Universities also have not been constant during historical process, they showed continuous change and
development suitable to the philosophy and necessities of period. It is possible to gather properties of
universities that are in effort of conducting scientific research studies and raising qualified people for society, in
three categories until their appearance. Development of universities in historical process occurred as first, second
and third generation (Wissema, 2009). For many year universities did not do anything except from giving
vocational education aimed only raising professionalists (Yusuf, 2011). Increase of competition in industry and
by adopting the idea of making innovations and inventions as an important solution for being afloat in this
competition, the cooperation of university and industry showed up, accordingly universities focused on research
and development activities apart from their higher education service. Universities that add social service function
to their actual education and research functions later (Soran, Akkoyunlu ve Kavak, 2006), became important
institutions for lifelong learning. Today it is possible to gather functions of universities into three groups as
education, research and social service (Erdem, 2005). Increasing speed of globalization, aging population in
developed countries and rapid technological changes (EUA, 2008), evoked universities and imposed lifelong
learning on them. Lifelong learning will be a good opportunity for universities to be more concentric and more
beneficial for society. Accordingly, the individuals living in information society can reach reliable knowledge
sources via universities and will continue lifelong learning.

As it is in all organizational structures, it can be said that as educational organizations universities reveal their
managerial effectiveness by fulfilling their duty. Arslan (2010) emphasized the importance of managerial
effectiveness for educational organizations in being more productive and more successful. According to editing
of Karsli (2004) effectivity is a skill of adaptation, level of accomplish goal and success provided from benefits.
Level of reaching targeted aims, organizational structure of servicing institution and processes conducting in
institution play determinant role in managerial effectiveness of an organization. At this point, organizational
culture may affect in service provided. Forming common belief and value system in organizations consisting of
individuals in different structures is named as organizational culture. With organizational culture the individuals
in organization share some values and are separated from other organizations (Robbins and Judge, 2013).
Organizations thought to be effective, have common culture at distinguish point and main function of managerial
leadership is to form organizational culture (Hoy and Miskel, 2012). The common values, beliefs and
assumptions accepted by the members in the formation of organizational culture are effective (Sokmen,
Akkoyunlu and Gayeker, 2017). The components of the organization are effective in the formation of the
organizational culture and the members of the organization that will realize these components (Akar, 2017). The
importance of organizational culture that universities have in managerial effectiveness in educational service
they provide in lifelong learning, can be emphasized in aim, process and organizational structure.
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Universities apart from their various services, are in effort of giving educational service in various ways to all
sections of society in lifelong learning field with their continuing education centres.

When we consider that long life learning concept is not on seller’s side but on receiver’s side and generally
adults request education from continuing education centres, it can be said that evaluations of trainees have a
particular importance in providing managerial effectiveness of related centres. At this point, necessity of
identifying how effective universities conduct long life learning services towards society in the eye of trainees of
continuing education centres, forms the aim of research.

The problem sentence of research was determined as follows:

“According to the opinions of trainees what is the level of managerial effectiveness of continuing education
centres carrying on its works within the scope of lifelong services at universities?”

Within this scope managerial effectiveness levels of related centres were evaluated according to trainee
evaluations received service, were obtained in terms of aim, organizational structure and process dimensions as
well as it was obtained if there is any difference according to variables concerning participants of research.

In the direction of obtained problem sentence, the answers of these sub problems were searched:

1. The trainee of continuing education centre;
a. How is his evaluation about these centres in terms of aim dimension?
b. How is his evaluation about these centres in terms of organizational structure dimension?
c. How is his evaluation about these centres in terms of process dimension?
2. According to the gender, age and level of education of trainee;
a. Does his evaluation regarding aim dimension show significant difference?
b. Does his evaluation regarding organizational structure dimension show significant difference?
c. Does his evaluation regarding process dimension show significant difference?

In the research since it was aimed to evaluate managerial effectiveness of educational services conducted in
continuing education centres and obtain actual situation of these centres with obtained results, managerial
effectiveness concept was held within the scope of lifelong learning concept by considering the aim of
continuing education centres and its target population.

Method

In this section the model, population and sampling of the research, data collection tool, collecting and
analysing of data are explained in separate sub titles.

Research Design

The research was conducted suitable to general survey model in quantitative research model. Although the
models frequently used in quantitative researches show a large variation within themselves, it is possible to
classify them in general frame under two titles as general survey model and experimental models. General
survey models generally try to research and explain a situation or a reality as they are (Simsek, 2012). In general
survey designs the research is conducted by taking the whole of population or a suitable sampling representing
population (Karasar, 2012). The number of participant trainees and suitability of evaluation instrument to general
survey model was the determiners of using of general survey model in the research.

Population and Sample

In The target population of research was obtained as continuing education centres conducting their lifelong
learning studies within the body of Dokuz Eyliil University, Ege University, Eskisehir Osmangazi University
and Manisa Celal Bayar University. In forming of research population two factors that are known as special
criterions based on researcher, adequacy of opportunity and data collection permission, were effective. All
trainees took service from continuing education centres giving lifelong learning service within the body of
mentioned universities, took place in population as participants. As sampling regarding research was taken, 179
trainees were reached over 275 trainees that form universe as to compensate 95% reliable level and 5% error
margin by taking criterions that Sahin (2012) indicated, into consideration. Karasar (2012) defined choosing of
participants to represent population by taking their some properties into consideration is named as stratified
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sampling whereas choosing participants randomly is named as simple probability (random) sampling. In the
research stratified sampling method was used and in using this method recorded course property was taken into
consideration. Later random sampling was followed in related courses. The population and sampling condition
belonging to 2016 spring term that the research was done, is given as in Table 1.

Table 1. Trainee numbers showing Population and Sampling condition

gggtlrr;umg Education Name of Course Populatlol\nlg sampling (n)
Spanish Al 26 25
Spanish A2 24 23
German A2 10 6
French 12 7
DESEM Philosophy and Civilization History 18 5
Speaking English 12 9
Basic English for Health Personnel 14 11
Conciliation in Legal Disputes 49 23
English (Upper Int. — YDS) 24 19
EGESEM Spanish 13 7
ESOGUSEM MYSQL 12 5
General English 11 8
YDS 12 10
MCBUSEM KPSS 18 11
F Keyboard 10 6
Persian 10 4
Total 275 179

The second sub problem of research was fictionalized on evaluation of problem according to some
demographic properties. In this sense some demographic properties belonging to trainees are as they were given
in Table 2.

Table 2. Demographic properties of Trainees

Gender Education Age
Property n Property n Property n
Female 114 Secondaryed. 7 20 and below 20
Male 65 Associate deg. 8 21-30 96
Undergraduate 118 31-40 38
Postgraduate 46 41-50 20
51 and over 5
Total 179 Total 179 Total 179

Data Collection Tools

For data collection in the research “Continuing Education Centre Managerial Effectiveness Data Collection
Tool” developed by Yildirnm (2017) was used. In the section of related data collection tool developed for
trainees, 5 point Likert type rating scale was used. In preparation of scale the order of Biiyiikoztiirk (2005) as
defining of problem (aim and question), item writing (draft form), asking expert opinion (pre-application form),
making pre-application (pre-application — last form of questionnaire) was followed. After defining of problem
and writing of scale items, expert opinion was taken and pre-application form was prepared by providing content
validity. Pre-application form was presented to evaluation of two Turkish Philology teachers in terms of
language and necessary arrangements were done. Then it was obtained that the questions are clear and
understandable after the examination of five specialist instructor. In order to control construct validity pre-
application stage was followed to make exploratory factor analysis and reliability analysis. Pre-application was
done in 2016 spring term MCBU Pedagogic Formation Certificate Programme. After pre-application exploratory
factor analysis to conduct construct validity by using SPSS 23 programme and reliability test was done for the
whole. Exploratory factor analysis was conducted according to principal components analysis by using Varimax
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with Kaiser Normalization method. In deductive analysis done significance level was obtained as p<.05. As
KMO and BTS values belonging to pre-application data were found significant let doing exploratory factor
analysis. After pre-application consisting of totally 35 items, 9 items were taken out according to exploratory
factor analysis results and 26 items were distributed to aim, organizational structure and process sub dimensions.
For 26 items separate reliability tests were done for each item and Cronbach Alpha coefficient was found reliable
since it passed .70 value.

Data Collection

Data collection process was started after giving necessary letter of applications for permission. The data were
obtained by printing out developed scale and delivered them to continuing education centre trainees. The trainees
in related centres were informed about the aim of research before the training they participated, explained that
the results will be used within the scope of research in consideration of confidentiality policy and asked to fill the
scale faithfully. Data collection process for each continuing education centre was completed with filling of scales
by participants.

Data Analysis

Within the scope of analysis in order to show distribution of data collected according to the first sub problem,
frequency (f) values, present common participant opinions, averages (x), find criterion distribution and unity of
opinion, standard deviation values (s.s.) were calculated and recorded on related tables. During analysis
conducted for the second sub problem firstly the aim is to find if total values of items under organizational
structure and process dimensions show normal distribution or not. This situation required to use nonparametric
tests in analysis of data. In normality test as Kolmogorov Smirnov and Shapiro Wilkisare used, Kolmogorov
Smirnov test was taken as basis since the number of participants in this research was over 50 (Biitiiner, 2008). In
related test results significance level in each aim, organizational structure and process dimensions were found
lower than 0.05 (p<.05) that showed the absence of normal distribution. Also in evaluations of gender, age and
education of trainees in terms of aim, organizational structure and process dimensions the presence of significant
difference was examined. With this aim Mann — Whitney U test and Kruskal Wallis test were used. The
determinant criterion in Mann — Whitney U test is the presence of two groups in gender independent variable as
female and male whereas in Kruskal Wallis test determinant criterion is the presence of more than two groups
belonging to each independent variables age and education. The data were analysed by using SPSS 23
(Statistical Package for the Social Science) package programme.

Findings
In this section obtained findings within the scope of sub problems in the research were given in order.
Findings Regarding First Sub Problem

Findings obtained from evaluations for related centres in terms of aim, organizational structure and process
dimensions according to the trainees of continuing education centres, are as follows:

Trainees of continuing education centres were asked a question consisted of two item in terms of evaluating
aim dimension. Trainees mostly stated that their own aims and expectations are considered and in conducted
education services there provided contribution in terms of individual, institution and society. Findings obtained
as a result of evaluations of trainees regarding aim dimension, are as they were given in Table 3. The findings
obtained are similar to those of Unal, Kalgik and Satuk (2016). The trainees stated that they had the opportunity
to realize their goals in these courses, which they participated in for social, economic and individual purposes,
and their contributions. Ozengi (2017) showed that the aims of the trainee were effective in the education
services provided for lifelong learning.

Table 3. Evaluations of Trainees Regarding These Centres in Aim Dimension

As determining education services given in None  Little  Medium  Very  Fully _ n=179
Continuing Education Centres; f f f f f X S.S.

| feel the aims of trainees are taken into

consideration. 4 11 32 58 74 4.04 1021
| feel providing positive contribution is aimed in
terms of individual, institution or society.

4 5 33 60 7 412 958
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Trainees of continuing education centres were asked a question consisted of eleven items in terms of
evaluating organizational structure dimension. According to evaluations of trainees general average regarding
organizational structure was found as 4.14. In this means, trainees mostly stated that present organizational
structure is suitable. In terms of present organizational structure the first three statement that had the highest
average were like this: With 4.50 average “Education service is given by specialist instructors announced
previously”, with 4.34 average “Management staff is gentle and reassuring in communication” and with 4.27
average “In order to actualise obtained education programmes necessary opportunities are provided and suitable
students are found.” The evaluation regarding “Counselling services are given in suitable way” statement has the
lowest average with 3.88 point. Findings obtained as a result of evaluations of trainees regarding organizational
structure dimension, are as they were given in Table 4. The organizational structure needs to be created in an
appropriate manner. However, Tasc1 et al. (2015) revealed that there is a significant shortage of human resources
in life-long learning institutions. This situation may cause some disruptions in the functioning of the
organizational structure.

Table 4. Evaluations of Trainees Regarding These Centres in Organizational Structure Dimension

o ) None Little  Medium Very Fully n=179
In continuing education centre; f f f f f X Ss. Xawr.
Counselling services are given in suitable
way. 4 15 41 57 62 3,88 1.051
There are understandable signboards
showing units. 4 11 32 62 70 4,02 1.011
Pre-enrolment required information is
given. 2 8 30 59 80 4,16 .935
Official proceedings about trainees are
conducted selectively. 2 5 30 59 83 421  .897
Number of students were registered
avoiding to disturb education. 4 8 27 50 90 4,20 1.000
Education service is given by specialist X
instructor announced before. 2 4 16 38 119 450  .837
Publicity about present and future 4.14
education service is done. 7 14 37 45 76 3,94 1.140
Demands, suggestions and complaints are
considered. 8 11 28 56 76 4,01 1112
Management personnel is gentle and
reassuring in communication. 2 6 24 45 102 434 912

Management personnel has an
understanding to support and make lifelong 3 7 37 58 74 4,08  .963
learning easier.

Necessary opportunities are provided to
achieve obtained education programmes 2 6 25 54 92 427  .904
and find suitable instructors.

Trainees of continuing education centres were asked a question consisted of thirteen items in terms of
evaluating process dimension. According to evaluations of trainees general average regarding education
processes was found as 4.04. Trainees mostly stated that education processes are conducted in a suitable way.
From process sub dimensions their evaluation within the context of instruction got 4.04 point, within the context
of education services their evaluation got 4.48 whereas within the context of physical structure their evaluation
got 3.86 points. In process dimension the first three statement that have the highest average gathered in education
services sub dimension. The statements having the highest points were “Education services are conducted
according to the period mentioned previously” with 4.56 average, “Education services are conducted according
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to the content mentioned previously” with 4.50 average and “Education services can be flexed according to the
demands of trainees” with 4.40 average. The evaluation regarding “Classrooms were decorated suitable to adult
liking and standards” statement has the lowest average with 3.47 point and was related to physical structure.
Findings obtained as a result of evaluations of trainees regarding process dimension, are as they were given in
Table 5. In the light of the findings obtained from this study for lifelong learning services, it is necessary to make
improvements in physical facilities. Bulur, Ulas et al. (2018) reached similar findings and emphasized the
importance of adult education and the construction of suitable physical spaces.

Table 5. Evaluations of Trainees Regarding These Centres in Process Dimension

None Little Medium Very Fully X ::179_404
_overa average.— - -

f f f f f X S.S. Xort

In continuing education centre;

The instructor guards functionality in
education starting from subjects and
problems that a trainee expects the 2 12 26 58 81 414 976
solution most.

The instructor considers the knowledge,

skills and experiences of trainees during 3 13 27 64 72 4.06 998
education process.

The instructor conducts education process

towards the expectations of a trainee 5 15 35 58 66 392 1.073
rather than subject.

Education services can be flexed towards

demands of a trainee. 1 10 23 27 118 440 951
Education services are conducted suitable

to the content mentioned previously. 1 4 14 46 114 450 782
Education services are conducted suitable

to the period mentioned previously. 2 2 9 a1 119 4.56 743
Physical environment contains elements

thought to belong modern education 7 12 38 51 71 393 1.110
understanding.

Physical building is psychologically

attractive, reassuring, relaxing and 10 13 37 55 64 384 1.157
ordered.

In ordering of education services

transportation opportunities were taken ) 13 38 49 71 391 1.140
into consideration.

In the breaks there are places trainees can

provide their demands. 6 10 38 51 74 399 1076 3.86
In the breaks there are places where

trainees and instructors can share and 2 10 27 54 86 418  .963
communicate easily.

Physical structure of classrooms are big
enough and suitable to given education.
Classrooms were decorated suitable to
adult liking and standards

X1

4.04

X1

4.48

X1

11 16 45 45 62 3.73 1.202

22 24 31 52 50 347 1.350

Findings Regarding Second Sub Problem

Findings regarding if evaluations continuing education centre trainees show a significant difference
according to their gender, age and education in terms of aim, organizational structure and process dimensions,
are as follows. In addition, it can be said that the findings are evaluated in terms of the general structure,
functioning and problems of educational institutions operating within the scope of lifelong learning and these
evaluations are similar to the other studies in which the participants were examined according to the
demographic characteristics of the participants (Unal, 2006; Oner, 2014; Yancar, 2014). Also Kaya (2014)
examined the lost social goals of lifelong learning in the historical process taking into account the participant
profiles and stated that lifelong learning was commercialized.
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The points continuing education centre trainees got from aim dimension did not show significant difference
depending on gender (U=3619.5, p>.05). This situation can be explained as aim dimension points of female and
male trainees are equal. Findings regarding if there is any significant difference according to gender variable in
evaluation of trainees regarding aim dimension obtained by Mann Whitney U analysis, were given in Table 6.

Table 6. Mann Whitney U Analysis showing difference regarding points obtained from aim dimension of
Trainees Difference Depending on Gender

Gender n Average Total U p
Female 114 90.75 10345.5
Male 65 88.68 57645 <°0195 791

The points that Trainees obtained from aim dimension do not show significant difference depending on age
group (X?=5.517, sd=4, p=.238). This situation can be explained as aim dimension points of trainees in different
age groups, are equal. Findings regarding if there is any significant difference according to age variable in
evaluation of trainees regarding aim dimension obtained by Kruskal Wallis analysis, were given in Table 7.

Table 7. Kruskal Wallis Analysis showing difference regarding points obtained from aim dimension of Trainees
Difference Depending on age group

Age n Average X? sd p
20 and below 20 89.33
Between 21-30 96 83.81
Between 31-40 38 96.04
Between 41-50 20 99.60 5517 4 238
51 and over 5 127.30
Total 179

The points that trainees got from aim dimension did not show significant difference depending on education
situation (X?=1.965, sd=3, p=.580). This situation can be explained as aim dimension points of trainees in
different education situation. Findings regarding if there is any significant difference according to education
variable in evaluation of trainees regarding aim dimension obtained by Kruskal Wallis analysis, were given in
Table 8.

Table 8. Kruskal Wallis Analysis showing difference regarding points obtained from aim dimension of Trainees
Difference Depending on education

Age n Average X? sd P
Secondary ed. 7 68.79
Associate degree 8 76.88
Undergraduate 118 91.78 1.965 3 .580
Postgraduate 46 90.95
Total 179

The points that trainees got from organizational structure dimension did not show significant difference
depending on gender (U=3703.5, p>.05). This situation can be explained as organizational structure points of
male and female trainees are equal. Findings regarding if there is any significant difference according to gender
variable in evaluation of trainees regarding organizational structure dimension obtained by Mann Whitney U
analysis, were given in Table 9.

Table 9. Mann Whitney U Analysis showing difference regarding points obtained from organizational structure
dimension of Trainees Difference Depending on gender

Gender n Average Total U p
Female 114 10258,50 10258.5
Male 65 5851,50 5851.5 37035 996
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The points that trainees got from organizational structure dimension did not show significant difference
depending on age group (X?=7.228, sd=4, p=.124). This situation can be explained as organizational structure
points of trainees in different age groups, are equal. Findings regarding if there is any significant difference
according to age variable in evaluation of trainees regarding organizational structure dimension obtained by
Kruskal Wallis analysis, were given in Table 10.

Table 10. Kruskal Wallis Analysis showing difference regarding points obtained from organizational structure
dimension of Trainees Difference Depending on age group

Age n Average X2 sd p
20 and below 20 82,45
Between 21-30 96 84,38
Between 31-40 38 95,62
Between 41-50 20 102,15 1.228 4 124
51 and over 5 136,90
Total 179

The points that trainees got from organizational structure dimension did not show significant difference
depending on education (X?=1.364, sd=3, p=.714). This situation can be explained as organizational structure
points of trainees in different education groups, are equal. Findings regarding if there is any significant
difference according to education variable in evaluation of trainees regarding organizational structure dimension
obtained by Kruskal Wallis analysis, were given in Table 11.

Table 11. Kruskal Wallis Analysis showing difference regarding points obtained from organizational structure
dimension of Trainees Difference Depending on education group

Age n Average X? sd p
Secondary school 7 75,36
Associate degree 8 80,31
Undergraduate 118 89,41 1.364 3 714
Postgraduate 46 95,42
Total 179

The points that trainees got from process dimension did not show significant difference depending on gender
(U=3565.5, p>.05). This situation can be explained as process dimension points of male and female trainees are
equal. Findings regarding if there is any significant difference according to gender variable in evaluation of
trainees regarding process dimension obtained by Mann Whitney U analysis, were given in Table 12.

Table 12. Mann Whitney U Analysis showing difference regarding points obtained from process dimension of
Trainees Difference Depending on gender

Gender n Average Total U p
Female 114 10399,50 10399.5
Male 65 5710,50 5710.5 35655 675

The points that trainees got from process dimension did not show significant difference depending on age
group (X?=8.235, sd=4, p=.083). This situation can be explained as process dimension points of trainees in
different age group, are equal. Findings regarding if there is any significant difference according to age variable
in evaluation of trainees regarding process dimension obtained by Kruskal Wallis analysis, were given in Table
13.
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Table 13. Kruskal Wallis Analysis showing difference regarding points obtained from process dimension of
Trainees Difference Depending on age group

Age n Average X2 sd p
20 and below 20 94,03
Between 21-30 96 82,06
Between 31-40 38 08,14
Between 41-50 20 96,18 8.235 4 083
51 and over 5 139,80
Total 179

The points that trainees got from process dimension did not show significant difference depending on
education (X?=.053, sd=3, p=.997). This situation can be explained as process dimension points of trainees in
different education group, are equal. Findings regarding if there is any significant difference according to
education variable in evaluation of trainees regarding process dimension obtained by Kruskall Wallis analysis,
were given in Table 14.

Table 14. Kruskall Wallis Analysis showing difference regarding points obtained from process dimension of
Trainees Difference Depending on education group

Age n Average X? sd p
Secondary school 7 88,79
Associate degree 8 86,25
Undergraduate 118 90,08 053 3 997
Postgraduate 46 90,63

In the second sub-problem, the aim, organizational structure and process dimensions were evaluated
according to the variables of gender, age and educational status of the participants and no significant difference
was found. In this sense, it can be said that the gender variable does not play a role in the participation targets for
the related centres and the gender variable is not determinant in the need for education in the society. Naturally,
the expectations of individuals according to gender were similar in organizational structure and process
dimension. In addition, according to age and educational status, there was no significant difference in purpose,
organizational structure and process dimension. This situation clearly reveals the strengths and weaknesses of the
continuous education centres regarding the organizational structure and process dimension.

Discussion and Conclusion

In this research in which managerial effectiveness of continuing education centres were evaluated according
to opinions of trainees, discussion and result sections were conducted over aim, organizational structure and
process dimensions.

Aim Dimension

Trainees stated that their own aims and expectations are considered and in conducted education services there
provided contribution in terms of individual, institution and society. In evaluations of trainees for aim dimension,
there was not obtained any significant difference according to gender, age and education level.

If it is thought that taking aims of participants into consideration by organization management is important in
terms of managerial effectiveness, it can be said that this situation is confirmed by evaluations of trainees. In
order to provide acceptance of continuing education centres in society, taking care of related aims of trainees
carries an importance. As Argan (2013) expressed responding the needs of target society has positive effect in
increasing success and reaching aim. Managers provide participants to reach their aims is accepted as a positive
indicator in behalf of manager competence (Armstrong, 2013). Existence of common understanding in
educational organizations about printouts of students affect success of students in a positive way (Rollie, 2007).
In this sense it can be said that common approaches in aim dimension is shown in continuing education centres
provide positive contribution to the success of education programmes accordingly organizational efficiency of
institution. Also it can be emphasized that ethical values and services done on behalf of society of organization
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they received service has a role in preference of individuals (Saran et. al., 2011). In this sense during trainings it
can be important for trainees to feel this training will make a contribution on behalf of society as well as towards
themselves in terms of managerial effectiveness. It is possible for organizations to have many aims supporting its
main aim in its activities as well as variety in aims. It is also possible to mention aims such as social, cultural,
integration with society besides activities towards economic aims (Argan, 2013). Especially based on evaluations
of elder trainees, it can be emphasized that accessing those kind of activities and encountering those kind of
opportunities is important. Shortly it can be said that variety of meaningful points and reasons of participants
being in organization, increase concern towards organization.

Organizational Structure Dimension

The evaluations of trainees towards organizational structure of continuing education centres were positive.
This situation did not show a significant difference according to gender, age and education of trainees.

In order to reach their aims, it is important for organizations to establish the most suitable organizational
structure. Since one of the factors that affect the quality of service is actual organizational structure, it should be
solution oriented. As Toprake¢1 and Akgay (2016) mentioned it is important to establish organizational structure
that actualize aims and include assets in hand to organizational structure in the most effective way. Organizations
should keep a close watch on changes and consonantly continue their existence (Demirtas, Ozdemir and Kiigiik,
2016). In this sense, it can be said that profile of trainee receiving education from continuing education centres
involves a wide range and education services organized in these centres showing considerable variety, forms a
pressure on organizational structure. When lifelong learning is thought, it matters that continuing education
centres are more dynamic and in autonomous structure compared to other organized education institutions.
Evaluation of trainees obtained in the scope of this research reveals the efficiency of actual organizational
structure in continuing education centres. However giving counselling services more effectively, making some
activities such as publicity of planned trainings more effective in related organizational structures can be
considered important in satisfying expectations and providing managerial effectiveness.

Process Dimension

Trainees evaluated the process conducted in continuing education centres in positive way within the context
of instructor, education services and physical structure. This situation did not show a significant difference
according to gender, age and education.

The expectation for participants within the scope of lifelong learning towards received education is like
“counsellor beside” instead of “knowledge on stage” (Longworth, 2003). In this sense, it was seen that
instructors working in related centres care about experience and priorities of trainees. Organizational
managements satisfy educational requirements of trainees during process and making regulations in subjects
such as flexibility, programme variety etc. to increase trainee participation as Bigerli (2012) mentioned, can be
associated with contribution at efficiency point. Based on evaluations of trainees, it can be said that a specific
plan is used in trainings however some flexibilities are also provided towards generated requirements. It is seen
that the evaluations done towards physical facilities in process dimension got lower point compared to sub
dimensions of instructor and education services. Depending upon developments of period they are in, societies
are in effort of developing places regarding education ideally and suitable to aim (Uludag ve Odaci, 2002).
Forming educational settings physically in a way that stimulating participants, supporting aims and making
works easier will also bring along successful and effective results (Yildirim, 2014). In this sense it can be said
that places giving education services towards lifelong learning should be modern, reassuring, sufficient for
requirements for non-formal and formal education periods, suitable to adult likings and standards, easy for
transportation. In order to emphasize economical value of time in hand, starting from physical opportunities
should be close to participants as possible (Bigerli, 2012), how other physical opportunities of related institutions
affect lifelong learning and adult requirements, can be reviewed within scope of research.
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Siirekli Egitim Merkezi Kursiyerlerine Gére Yasam Boyu Ogrenme

Hizmetlerinin Yonetsel Etkililiginin Degerlendirilmesi

Giris
Giiniimiiz bilgi ¢agmma ulasmamizda insanoglunun sahip oldugu bilgi ve bu bilgiyi aktarabilme becerisi rol
oynamustir. Bilginin bir kitapta, bir veri bankasinda, bir bilgisayar programinda sabit durmamasi, insan ile
somutlagsmasi, anlam bulmasi, olusturulmasi, g¢ogaltilmasi, gelistirilmesi, uygulanmasi, yorumlanmasi ve
iletilmesi sonucu bilgi toplumuna doniisiim yolunda insanoglu merkezde yer almistir (Drucker, 1993). Egitimli
insan bilgi ¢aginin dnemli bir ihtiyact durumuna gelmistir.

Bilginin edinilmesinde ve aktarilmasinda mevcut egitim orgiitlerinin yan1 sira onlara alternatif olabilecek
diizeydeki gesitli 6grenme ortamlar1 bilgi ¢ag ile ortaya ¢ikmistir. Tiim bu 6grenme olanaklarinin yasam boyu
o0grenme diye bilinen 6grenme ihtiyacini gidermeye yonelik oldugu sdylenebilir. Yagam boyu 6grenme Jarvis’in
(2007) belirttigi gibi insanoglunun tim yonleriyle edindigi 6grenme siiregleridir. Bireylerin zorunlu egitimi
tamamlamalari, yasam boyu ve yasam genisligi kapsaminda ihtiyaglar1 olan tiim 6grenmeleri edinmeleri
anlamina gelmemektedir. Cesitli sekillerde ortaya ¢ikan sosyal, ekonomik ve bireysel sebepler (Giileg, Celik ve
Demirhan, 2012) yasam boyu 6grenmeyi zorunlu kilmistir. Yasam boyu dgrenme besikten mezara devam eden
bir siireg (MacPhail, 2008) olarak goriilebilir.

Cagdas bir toplum olabilmek ve toplumsal kalkinmayr saglamak igin cagm gerektirdigi bilgi, beceri ve
davraniglarla donanmisg, yagam boyu 6grenen bireylere ve yasam boyu 6grenme hizmeti veren kurumlara olan
gereksinim artmaktadir. Yasam boyu dgrenme siirecinde pek ¢ok dgrenme imkanina erisimin miimkiin oldugu
giiniimiiz diinyasinda tiniversitelerin sahip olduklar1 bilgi birikimi ve olanaklar bakimindan énemli rolleri oldugu
sOylenebilir. Hicbir sey tarihsel siire¢ boyunca ilk giinkii yapisin1t muhafaza etmemis, zaman igerisinde degigim,
gostermistir. Universiteler de tarihsel siirec boyunca duragan bir yapida olmamis, dénemin felsefesine ve
ihtiyaglarina uygun olarak siirekli degisim ve gelisim gostermistir. Bilimsel arastirma caligmalari yiirlitme ve
toplum igin nitelikli insanlar yetistirme ¢abasi iginde olan iiniversitelerin 6zelliklerini, ortaya ¢ikislarndan bu
yana ii¢ kategoride toplamak miimkiindiir. Universitelerin tarihsel siire¢ icerisindeki gelisimi birinci, ikinci ve
ligiincii kusak olarak gerceklesmistir (Wissema, 2009). Universiteler, uzun yillar boyunca sadece meslek adami
yetistirme hedefli mesleki egitim vermenin disinda pek bir sey yapmamislardir (Yusuf, 2011). Sanayide
rekabetin artmasi ve artan rekabette ayakta kalabilmek igin yenilik ve bulug yapmanin 6nemli bir ¢6ziim yolu
olarak benimsenmesiyle Universite sanayi isbirligi ihtiyaci ortaya c¢ikmis ve Universiteler, yiiksekdgretim
hizmetlerinin yani sira Ar — Ge calismalarina da odaklanmistir. Mevcut dgretim ve arastirma islevlerine daha
sonra topluma hizmet islevlerini de ekleyen {iniversiteler (Soran, Akkoyunlu ve Kavak, 2006), yasam boyu
ogrenme i¢in dnemli kurumlar haline gelmistir. Bugiin iiniversitelerin islevlerini egitim, arastirma ve topluma
hizmet bi¢iminde ii¢ grupta toplamak miimkiindiir (Erdem, 2005). Kiiresellesmenin artan hizi, gelismis
iilkelerdeki yaslanan niifus ve hizli teknolojik degisimler (EUA, 2008), yasam boyu 6grenenler i¢in iiniversiteleri
harekete gegirmis ve yasam boyu dgrenme gorevini iiniversitelere yiiklemistir. Universitelerin toplumdan kopuk
olmamalari, toplumla daha fazla i¢ i¢e ve topluma daha fazla faydali olmalar i¢in yasam boyu 6grenme iyi bir
firsat olacaktir. Boylece bilgi toplumunda yasayan bireyler, iniversiteler araciligi ile giivenilir bilgi kaynaklarina
ulasabilecek ve yasam boyu 6grenmeye devam edeceklerdir.

Tim orgiitsel yapilarda oldugu gibi birer egitim &rgiitii olan iiniversitelerin de iistlenmis olduklari gérevi
yerine getirmis olmasi, bu kurumlarin yonetsel etkililigini ortaya koymaktadir denilebilir. Arslan (2010) egitim
oOrgiitlerinin daha iiretken ve daha basarili olmalarinda yonetsel etkililiklerin 6nemini vurgulamistir. Karsli'nin
(2004) yaptigr derlemeye gore etkililik; ciktilardan saglanan basari, amaci gerceklestirme diizeyi, gerekli
kaynaklar1 kazanma ve ¢evreye uyum gosterme yetenegidir. Bir orgiitiin yonetsel etkililiginde hizmeti alanlarin
hedefledigi amaglara ulagsma diizeyi, hizmeti veren kuruma ait 6rgiitsel yap1 ve kurumda yiiriitiilen siiregler
belirleyici rol oynamaktadir. Bu noktada orgiit kiiltiiriiniin verilen hizmette etki etmesi s6z konusudur. Farkli
yapidaki bireylerden olusan orgiitlerin kendi i¢inde ortak inang¢ ve degerler sistemi olusturmasina orgiit kiiltiirii
adi verilir. Orgiit kiiltiiriiyle drgiitte yer alan bireyler birtakim degerleri paylasir ve baska orgiitlerden ayrilir
(Robbins ve Judge, 2013). Etkili oldugu diistiniilen orgiitler, giglii ve ayirt edici noktada ortak bir kiiltiiriin
sahibidir ve yonetsel liderligin esas islevi, orgiit kiiltiiriinii olusturmaktir (Hoy ve Miskel, 2012). Orgiit
kiiltiiriiniin olusumunda iiyeler tarafindan kabul edilen ortak degerler, inanglar ve varsayimlar etkilidir (Sokmen,
Akkoyunlu ve Gayeker, 2017). Orgiite ait bilesenler orgiit kiiltiiriiniin olusumunda etkili olmaktadir ve bu
bilesenleri gerceklestirecek orgiit iiyeleridir (Akar, 2017). Universitelerin yasam boyu &grenme siirecinde
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verdikleri egitim hizmetlerinde saglayacaklar1 yonetsel etkililikle ilgili olarak bu anlamda sahip olduklari 6rgiit
kiiltiirtiniin amag, siire¢ ve orgiitsel yap1 iizerindeki 6nemi vurgulanabilir.

Universiteler yiiriittiikleri ¢esitli hizmetlerin yani sira sahip olduklar1 siirekli egitim merkezleri ile yasam
boyu 6grenme alaninda toplumun her kesimine ¢esitli sekillerde egitim hizmeti verme gayretindedir. Yasam
boyu o6grenme anlayisinin saticidan yana degil alicidan yana oldugu disiiniildiigiinde ve siirekli egitim
merkezlerinden genellikle yetiskinlerin egitim talebinde bulundugu g6z 6niinde bulunduruldugunda, ilgili
merkezlerin yonetsel etkililigi saglamada bu hizmetleri alan kursiyer degerlendirmelerinin ayr1 bir 6nem tasidigi
sOylenebilir. Bu noktada iiniversitelerin topluma yonelik yiiriittiigii yasam boyu dgrenme hizmetlerinin siirekli
egitim merkezi kursiyerleri nezdinde ne derece etkili yonetildigini belirleme ihtiyaci aragtirmanin problem
durumunu olusturmustur.

Arastirmanin problem ciimlesi su sekilde belirlenmistir:

“Universitelerdeki yasam boyu &grenme hizmetleri kapsaminda caligmalarmi siirdiiren siirekli egitim
merkezlerinin yonetsel etkililigi kursiyer goriislerine gore ne diizeydedir?”

Bu baglamda bu hizmetleri alan kursiyer degerlendirmelerine gére bu merkezlerin yonetsel etkililik diizeyleri
ilgili merkezlerin amag, orgiitsel yapi1 ve siire¢ boyutunda belirlenmis ve arastirmada yer alan katilimcilara iligkin
degiskenlere gore fark olup olmadig tespit edilmistir.

Aragtirmada belirlenen problem ciimlesi dogrultusunda asagidaki su alt problemlere yanit aranmistir:
1. Sirekli egitim merkezi kursiyerlerinin;

a. Amag boyutunda bu merkezlerle ilgili degerlendirmeleri nasildir?

b. Orgiitsel yap1 boyutunda bu merkezlerle ilgili degerlendirmeleri nastldir?

c. Siire¢ boyutunda bu merkezlerle ilgili degerlendirmeleri nasildir?
2. Kaursiyerlerin cinsiyetine, yasina, egitim durumuna gdore;

a. Amag boyutuna iligkin degerlendirmeleri anlaml farklik gostermekte midir?

b. Orgiitsel yap1 boyutuna iliskin degerlendirmeleri anlaml1 farklik gostermekte midir?

. Siire¢ boyutuna iliskin degerlendirmeleri anlamli farklik gostermekte midir?

Aragtirma ile siirekli egitim merkezlerinde yiiriitillen egitim hizmetlerinin yonetsel etkililiginin kursiyerlere
gore degerlendirilmesi ve elde edilen sonuglar ile bu merkezlere ait mevcut durumu ortaya gikarilmasi
amaclanmis olup; yonetsel etkililik kavrami, siirekli egitim merkezlerinin amaci ve hedef kitlesi gbz 6niinde
bulundurularak yagam boyu 6grenme kavrami kapsaminda ele alinmustir.

Yontem

Bu boliimde arastirmanin modeli, evren ve orneklemi, veri toplama araci, verilerin toplanmasi ve verilerin
analizi ayr1 alt basliklar halinde agiklanmistir.

Arastirma Modeli

Aragtirma nicel arastirma tiiriinde tarama modeline uygun olarak yiiriitilmiistiir. Nicel aragtirmalarda sik¢a
kullanilan modeller kendi i¢inde biiyiik cesitlenme gostermekle birlikte, bunlar genel ¢izgileriyle tarama ve
deneme modelleri gibi iki baslik altinda smiflandirmak olanaklidir. Tarama modelleri genel anlamda var olan
durumu veya gercekligi oldugu haliyle arastirip acgiklamaya ¢alismaktadir (Simsek, 2012). Tarama desenlerinde
evrenin tamami ya da evreni temsil edecek bigimde uygun 6rneklem aliarak ¢aligsma yiiriitiiliir (Karasar, 2012).
Arastirmada tarama modelinin kullanilmasinda arastirma kapsaminda yer alan kursiyer sayilarinin ve kullanilan
Oleme aracinin tarama modeline uygun olmasi belirleyici olmustur.

Evren ve Orneklem

Aragtirmanin hedef evreni; Dokuz Eyliil Universitesi, Ege Universitesi, Eskisehir Osmangazi Universitesi ve
Manisa Celal Bayar Universitesi biinyesinde yasam boyu 6grenme c¢alismalar1 yiiriiten siirekli egitim merkezleri
olarak belirlenmistir. Aragtirma evreninin olusturulmasinda arastirmaci kaynakli 6zel Olgiitler olarak bilinen
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olanak yeterliligi ve veri toplama izni bi¢cimindeki iki kistas etkili olmustur. Belirtilen iiniversiteler biinyesinde
yasam boyu Ogrenme hizmeti veren siirekli egitim merkezlerinden hizmet alan tim kursiyerler arastirmanin
katilimeilar1 olarak evrende yer almistir. Arastirmaya iliskin drneklem almirken Sahin’in (2012) belirttigi
olgiitler dikkate alinarak %95 giiven diizeyi ve %5 hata payr karsilanacak bigimde ana kiitleyi olusturan 275
kursiyer iizerinden toplam 179 kursiyere ulagilmistir. Karasar (2012) katilimeilarin belirli 6zelliklerinin dikkate
almarak evreni temsil edebilecek sekilde segilmesine tabakali Ornekleme; evrenden arastirmaya dahil
edileceklerin rastgele yontemle secgilmesini basit olasilikli (rastgele) oOrnekleme olarak tanimlamaktadir.
Aragtirmada tabakali 6rneklem yontemi kullanilmis ve bu yontemin kullaniminda kayitli olunan kurs &zelligi
dikkate alinmistir. Ardindan ilgili kurslarda rastgele 6rnekleme yontemi izlenmistir. Arastirmanmn yapilmis
oldugu 2016 bahar dénemine ait evren ve drneklem durumu Tablo 1°de verildigi gibidir.

Tablo 1. Evren ve Orneklem Durumunu Gosteren Kursiyer Sayilari

Siirekli Egitim Merkezi Kurs Ad1 Evren (N) Orneklem (n)
Ispanyolca Al 26 25
Ispanyolca A2 24 23
Almanca A2 10 6
Fransizca 12 7
DESEM Felsefe ve Uygarlik Tarihi 18 5
Ingilizce Konugma 12 9
Sag. Personeli igin Temel Ingilizce 14 11
Hukuk Uyusmazliklarmda Arabuluculuk 49 23
Ingilizce (Upper Int. — YDS) 24 19
EGESEM Ispanyolca 13 7
ESOGUSEM MYSQL 12 5
Genel Ingilizce 11 8
YDS 12 10
MCBUSEM KPSS 18 11
F Klavye 10 6
Farsga 10 4
Toplam 275 179

Aragtirmanin ikinci alt problemi bazi demografik ozelliklere gore problem durumunun degerlendirilmesi
tizerine kurgulanmistir. Bu anlamda kursiyerlere ait bazi demografik 6zellikler Tablo 2’de verildigi bigimde
gerceklesmistir.

Tablo 2. Kursiyerlere Ait Demografik Ozellikler

Cinsiyet Yas Egitim
Ozellik n Ozellik n Ozellik n

Kadm 114 Ortadgretim 7 20 ve alt1 20

Erkek 65 Onlisans 8 21-30 96

Lisans 118 31-40 38

Lisanstistii 46 41-50 20
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51 veisti 5

Toplam 179 Toplam 179 Toplam 179

Veri Toplama Araglari

Aragtirmada veri toplamak tizere Yildirnm’m (2017) gelistirmis oldugu “Siirekli Egitim Merkezi Yonetsel
Etkililik Veri Toplama Aract” Kullanilmustir. ilgili veri toplama aracmin kursiyerlere yonelik gelistirilen
boliimiinde 5°1i Likert tipinde derecelendirme 6lgegi kullanilmistir. Olgegin hazirlanmasinda Biiyiikoztiirk ’iin
(2005) problemin tanimlanmasi (amag ve soru), madde yazilmasi (taslak form), uzman goriisiine gidilmesi (6n
uygulama formu), 6n uygulama yapilmasi (6n uygulama — anketin nihai sekli) bigimindeki siralamasi takip
edilmigtir. Aragtirma kapsaminda problemin tanimlanmasi ve 6lgek maddelerinin yazilmasinin ardindan uzman
goriisii alimmis ve kapsam gegerliligi saglanarak 6n uygulama formu hazirlanmistir. Hazirlanan 6n uygulama
formu iki Tirk Dili ve Edebiyati 6gretmeninin dil bakimindan degerlendirmelerine sunulmus ve gerekli
diizenlemeler yapilmigtir. Ardindan uzman bes 6gretim elemani tarafindan maddelerin incelenmesiyle sorularin
acik ve anlasilir oldugu belirlenmistir. Daha sonra yap1 gegerliligini kontrol etmek i¢in; agimlayici faktor analizi
ve giivenirlik analizi yapmak tlizere 6n uygulama asamasma gecilmistir. On uygulama 2016 Bahar dénemi
MCBU_Pedagojik Formasyon Sertifika Programinda gergeklestirilmistir. On uygulamanin ardindan SPSS 23
programi kullanilarak yap1 gegerliligi calismasimi yiiriitmek tizere agimlayici faktor analizi (exploratory factor
analysis) ve biitiin i¢in giivenirlik testi (reliability test) yapilmistir. Agimlayici faktér analizi varimax dik
dondiirme yontemi kullanilarak temel bilesenler analizine gére (principal components analysis) yiiriitiilmiistiir.
Yapilan ¢ikarimsal analizlerde anlamhlik diizeyi p<.05 olarak belirlenmistir. On uygulama verilerine ait KMO
ve BTS degerlerinin anlamli ¢ikmasi, agimlayict faktér analizi yapilmasina izin vermistir. Toplam 35 madde ile
gidilen 6n uygulama sonrasinda agimlayici faktor analizi sonuglarina gére 9 madde dlgme aracindan atilmis ve
26 madde amag, orgiitsel yap1 ve siire¢ bicimindeki alt boyutlara gore dagilim gostermistir. Ardindan kalan 26
maddeye yonelik biitiin i¢in ve her bir faktor igin ayri ayri giivenirlik testleri yapilmig ve Cronbach Alpha i¢
tutarhilik katsayilar1 .70 degerini gecerek giivenilir bulunmustur.

Verilerin Toplanmasi

Veri toplama siirecine gerekli izin bagvurularinin yapilmasinin ardindan baglanmustir. Veriler, gelistirilmis
olan Olcegin basili forma doniistiiriilmesi ve orneklemi olusturun siirekli egitim merkezi kursiyerlerine
dagitilmast ile elde edilmistir. Ilgili merkezlerdeki kursiyerlerin katildiklar1 egitimler oncesi kendilerine
aragtrmanin amaci hakkinda bilgi verilmis, kendilerine gizlilik ilkeleri gozetilerek sonuglarin arastirma
kapsaminda kullanilacagi aciklanmis ve kendilerinden ictenlikle olgegi doldurmalari temenni edilmistir.
Katilimcilarin verilen 6lgekleri doldurmasi ile veri toplama siireci her bir siirekli egitim merkezi icin
tamamlanmis olmustur.

Verilerin Analizi

Aragstirma kapsaminda birinci alt probleme gore toplanan verilerin analizinde veri dagilimini géstermek igin
frekans (f) degerleri, katilimci ortak gériislerini sunmak igin ortalamalar (x), lgiit dagilimi ve goriis birlik
diizeylerini bulmak icin standart sapma (s.s.) degerleri hesaplanarak ilgili tablolara islenmistir. ikinci alt
probleme yonelik yiiriitiilen analiz siirecinde ilk olarak amag, orgiitsel yap1 ve siire¢ bigimindeki boyutlar altinda
yer alan maddelerin toplam degerlerinin normal dagilim gostermedigi tespit edilmistir. Bu durum verilerin
analizinde nonparametrik testlerin kullanimini gerektirmistir. Normalik testlerinde Kolmogorov Smirnov ve
Shapiro Wilkis testleri kullanilmakta olup, bu arastirmada yer alan katilimer sayisit 50°den fazla oldugu igin
(Biitiiner, 2008) Kolmogorov Smirnov testi temel almmustir. ilgili test sonuglarinda amag, orgiitsel yap1 ve siireg
boyutlarinin her birinde anlamlilik diizeyi 0.05’ten kiigiikk (p<.05) ¢ikmis ve normal dagilim olmadigi
goriilmistir. Kursiyerlere ait cinsiyet, yas ve egitim durumu bi¢imindeki 6zelliklere gore amag, orgiitsel yap1 ve
siire¢ boyutlarina iligkin degerlendirmelerde anlamli bir fark olup olmadig incelenmistir. Bu amagla Mann —
Whitney U testine ve Kruskal Wallis testine bagvurulmustur. Mann — Whitney U testinin yapilmasinda
belirleyici Olgiit, cinsiyet bagimsiz degiskeninde kadin ve erkek bigiminde iki grubun olmasi; Kruskal Wallis
testinin yapilmasinda belirleyici Olgiit, yas ve egitim durumu seklindeki bagimsiz degiskenlerin her birine ait
grup sayilarinin ikiden fazla olmasidir. Veriler, SPSS 23 (Statistical Package for the Social Science) paket
programi kullanilarak ¢dziimlenmistir.
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Bulgular

Bu boliimde arastirmada yer alan alt problemler kapsaminda elde edilen bulgular sirali bir bigimde
sunulmustur.

Birinci Alt Probleme iliskin Bulgular

Siirekli egitim merkezi kursiyerlerine gore amag, orgiitsel yap1 ve siire¢ boyutlarinda ilgili merkezlere
yonelik degerlendirmeler sonucu elde edilen bulgular su sekildedir.

Siirekli egitim merkezi kursiyerlerine amag¢ boyutunu degerlendirmeleri bakimmdan iki maddelik soru
yoneltilmistir. Kursiyerler; kendi amag ve beklentilerinin dikkate alindigin1 ve yiiriitiilen egitim hizmetlerinde
birey, kurum veya toplum bakimindan katki saglandigini agirlikli olarak ifade etmiglerdir. Kursiyerlerin amag
boyutuna iliskin degerlendirmeleri sonucu elde edilen bulgular Tablo 3°de gosterildigi bi¢imdedir. Elde edilen
bulgular Unal, Kalgik ve Satuk’un (2016) calismast ile benzerlik gostermektedir denilebilir. Kursiyerler sosyal,
ekonomik ve bireysel amaglarla katildiklar1 bu kurslarda kendi amaglarini ger¢eklestirme olanagi bulduklarimi ve
bu durumun sagladig: katkilar1 ifade etmislerdir. Ozengi (2017) yasam boyu &grenmeye yonelik verilen egitim
hizmetlerinde kursiyer amaglarinin etkili oldugunu yaptig1 ¢aligma ile ortaya koymustur.

Tablo 3. Kursiyerlerin Amag Boyutunda Bu Merkezlerle lgili Degerlendirmeleri

Siirekli egitim merkezinde verilen egitim Hic Az Orta Cok Tam n=179
hizmetleri belirlenirken; f f f f f X Ss.
Kursiyer amaglarinin dikkate alindigim hissediyorum. 4 11 32 58 74 4.04 1021

Birey, kurum veya toplum bakimindan olumlu katki

- _ N 4 5 33 60 77 412 .958
saglamanin amaglandigini hissediyorum.

Siirekli egitim merkezi kursiyerlerine orgiitsel yapt boyutunu degerlendirmeleri bakimindan on bir maddelik
soru yoneltilmistir. Kursiyer degerlendirmelerine gore orgiitsel yapiya iliskin genel ortalama 4.14 olarak
gerceklesmistir. Bu anlamda kursiyerler mevcut orgiitsel yapmm uygun oldugunu agirlikli olarak ifade
etmislerdir. Mevcut orgiitsel yap1 kapsaminda en yiiksek ortalamaya sahip ilk {i¢ ifade: 4.50 ortalama ile “Egitim
hizmetini 6nceden duyurulan uzman dgretim eleman1 vermektedir”, 4.34 ortalama ile “Idari personel iletisimde
nazik ve giiven vericidir” ve 4.27 ortalama ile “Belirlenen egitim programlarini gerceklestirmek igin gerekli
imkanlar saglanmakta ve uygun ogreticiler bulunmaktadir” bi¢imindedir. “Danisma hizmetleri uygun bigimde
verilmektedir” ifadesine iligskin degerlendirme 3.88 puan ile en diisiik ortalamaya sahiptir. Kursiyerlerin 6rgiitsel
yap1 boyutuna iliskin degerlendirmeleri sonucu elde edilen bulgular Tablo 4°de gosterildigi bicimdedir. Orgiitsel
yapinin amaca uygun bir bigimde olusturulmasi gerekmektedir. Ancak Tase¢1 ve dig. (2015) ortaya koydugu gibi
yasam boyu 6grenme hizmeti veren kurumlarda énemli 6lgiide insan kaynagi sikintist yaganmaktadir. Bu durum
orgiitsel yapinin igleyisinde bazi aksakliklara neden olmaktadir denilebilir.

Tablo 4. Kursiyerlerin Orgiitsel Yap: Boyutunda Bu Merkezlerle Ilgili Degerlendirmeleri

Siirekli egitim merkezinde; Hii Ai Ort? COI; TarE ~ nzl:? %o
Danisma hizmetleri uygun bigimde verilmektedir. 4 15 41 57 62 3,88 1.051
Birimleri gosteren anlasilir tabelalar vardur. 4 11 32 62 70 4,02 1.011
Kayit dncesi ihtiyag duyulan bilgiler verilmektedir. 2 8 30 59 80 4,16 .935
Kursiyerlerle ilgili resmi islemler titizlikle yiiriitiilmektedir. 2 5 30 59 83 421 .897 x
Ogretim isini aksatmayacak sayida dgrenci kaydedilmistir. 4 8 27 50 90 4,20 1.000 4.14
Egitim hizmetini 6nceden duyurulan uzman 6gretim elemani

2 4 16 38 119 450 .837

vermektedir.
Mevcut ve ileride verilmesi planlanan egitim hizmetleri ile
ilgili tanitimlar yapilmaktadir.

~

14 37 45 76 3,94 1.140
Istek, &neri ve sikayetlerle ilgilenilmektedir. ) 11 28 56 76 4,01 1.112
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Idari personel iletisimde nazik ve giiven vericidir. 2 6 24 45 102 4,34 912
Idari personel yasam boyu 6grenmeyi destekleyici ve

kolaylastirici bir anlayisa sahiptir. 3 7 37 58 74 4,08 963
Belirlenen egitim programlarini gergeklestirmek igin gerekli

imkanlar saglanmakta ve uygun 6greticiler bulunmaktadir. 2 6 25 54 92 427 904

Siirekli egitim merkezi kursiyerlerine siire¢ boyutunu degerlendirmeleri bakimindan on ti¢ maddelik soru
yoneltilmistir. Egitim siireglerinin kursiyer degerlendirme diizeyine iliskin genel ortalama 4.04 olarak
gerceklesmistir. Kursiyerler egitim siireglerinin uygun bigimde yiiriitildiigiinii agirlikli olarak ifade etmislerdir.
Siire¢ alt boyutlarindan 6gretim elemani baglaminda degerlendirmeleri 4.04 — egitim hizmetleri baglamimda
degerlendirmeleri 4.48 — fiziki yapt baglaminda degerlendirmeleri 3.86 puan almistir. Siire¢ boyutunda en
yiiksek ortalamaya sahip ilk {i¢ ifade egitim hizmetleri alt boyutunda toplanmistir. En yiiksek puan alan ifadeler;
4.56 ortalama ile “Egitim hizmetleri dnceden belirtilen siireye uygun olarak yiiriitiilmektedir”, 4.50 ortalama ile
“Egitim hizmetleri 6nceden belirtilen icerige uygun olarak yiiriitiilmektedir” ve 4.40 ortalama ile “Egitim
hizmetleri kursiyer ihtiyaclarma yonelik esnetilebilmektedir” bicimindedir. “Derslikler yetigskin zevk ve
Olglitlerine uygun dekore edilmistir” ifadesine iliskin degerlendirme 3.47 puan ile en diisiik ortalamaya sahip
olup, fiziki yapr ile ilgilidir. Kursiyerlerin siire¢ boyutuna iliskin degerlendirmeleri sonucu elde edilen bulgular
Tablo 5°te gosterildigi bi¢imdedir. Yasam boyu 6grenme hizmetlerine yonelik bu ¢alisma ile elde edilen bulgular
1s181mnda fiziki olanaklar konusunda iyilestirmelerin yapilmasi gereklidir denilebilir. Benzer bulgulara Bulur, Ulag
ve dig. (2018) ulasmis olup, yetiskin egitiminin dnemsenmesi ve amaca uygun fiziki mekanlarin inga edilmesi
vurgulanmastir.

Tablo 5. Kursiyerlerin Siireg Boyutunda Bu Merkezlerle ilgili Degerlendirmeleri

Hic Az Orta Cok Tam  n=179 X geneiort=4.04

Siirekli egitim merkezinde; f f f f f X ss X
e n ort

Ogretim elemam kursiyerin en cok ¢dziim bekledigi
konulardan ve problemlerden baslayarak egitimde 2 12 26 58 81 4.14 976

iglevsellik gozetmektedir. X

Ogretim elemam dgretim siirecinde kursiyerlerin

kendi bilgi, beceri ve tecriibeleri dikkate almaktadir. 3 13 27 64 72 4.06 998 4.04

Ogretim elemam egitim siirecini konudan ziyade

kursiyer beklentilerine yonelik yiiriitmektedir. 5 15 35 58 66 392 1.073

Egitim hizmetleri kursiyer ihtiyaclarina yonelik

esnetilebilmektedir. 1 10 23 27 118 4.40 951 =

Egitim hizmetleri dnceden belirtilen icerige uygun X

olarak yiiriitiilmektedir. 1 4 14 46 114 4.50 782

Egitim hizmetleri dnceden belirtilen siireye uygun 4.48
gt ye uyg

olarak yiiriitiilmektedir. 2 2 9 41 119 4.56 743

Fiziki ortam ¢agdas egitim anlayisina ait oldugu

diisiiniilen 6geler barindirmaktadir. 7 12 38 51 71 393 1110

Fiziki yap1 psikolojik olarak gekici, giiven verici,

rahatlatici ve diizenlidir. 10 13 37 55 64 3.84 1157

Egitim hizmetlerinin diizenlenmesinde ulagim

olanaklar1 dikkate alinmigtir. 8 13 38 49 71 391 1140 _

Egitim aralarinda kursiyerlerin ihtiyaglarini X

karsilayabilecegi mekanlar vardir. 6 10 38 51 74 399 1.076

Egitim aralarinda kursiyerlerin ve 6gretim 3.86

elemanlarinin rahatlikla iletisim ve paylasimda 2 10 27 54 86 4.18 963

bulunabilecegi mekanlar vardir.

Dersliklerin fiziki yapisi yeterli biiyiikliikte ve verilen
egitime uygundur.

Derslikler yetiskin zevk ve 6lgiitlerine uygun dekore
edilmistir.

11 16 45 45 62 373 1.202

22 24 31 52 50 3.47 1.350

ikinci Alt Probleme iliskin Bulgular

Stirekli egitim merkezi kursiyerlerinin cinsiyetine, yasina ve egitim durumuna goére amag, orgiitsel yap1 ve
stire¢ boyutlar1 bakimindan yapmis olduklar1 degerlendirmelerin anlamli farklilik gdsterip gostermedigine iligkin
elde edilen bulgular su sekildedir. Ayrica elde edilen bulgularin yasam boyu 6grenme kapsaminda faaliyet
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gosteren egitim kurumlarmin genel yapisi, isleyisi ve sorunlart bakimindan degerlendirildigi ve bu
degerlendirmelerin katilimcilarin  demografik 6zelliklerine goére incelendigi diger arastirmalarla benzerlik
gosterdigi sdylenebilir (Unal, 2006; Oner, 2014; Yancar, 2014). Kaya (2014) ise yasam boyu 6grenmenin
kaybolan sosyal amaglarin1 katilime1 profillerini de dikkate alarak tarihsel siiregte incelemis ve yasam boyu
O0grenmenin ticarilestigini belirtmistir.

Siirekli egitim merkezi kursiyerlerinin, amag¢ boyutundan almis olduklari puanlar cinsiyete bagli olarak
anlamh farklilik gostermemektedir (U=3619.5, p>.05). Bu durum, kadin ve erkek kursiyerlerin ama¢ boyutu
puanlart esittir seklinde de agiklanabilir. Mann Whitney U analizi kullanilarak kursiyerlerin amag¢ boyutuna
iliskin degerlendirmelerinde cinsiyet degiskenine gore anlamli bir fark olup olmadigina dair bulgulara Tablo
6’da goriildiigi bigimde ulagilmistir.

Tablo 6. Kursiyerlerin Amag¢ Boyutundan Aldiklart Puanlarin Cinsiyete Bagli Olarak Farkliligint Gosteren
Mann Whitney U Analizi

Cinsiyet n Sira Ortalamasi Sira Toplanm U p
Kadin 114 90.75 103455
Erkek 65 88.68 57645 °0195 .79l

Siirekli egitim merkezi kursiyerlerinin, amag¢ boyutundan almis olduklart puanlar yas grubuna bagli olarak
anlamh farkhilik gdstermemektedir (X?=5.517, sd=4, p=.238). Bu durum, farkli yas grubundaki kursiyerlerin
amag¢ boyutu puanlan esittir seklinde de aciklanabilir. Kruskal Wallis analizi kullanilarak kursiyerlerin amag
boyutuna iliskin degerlendirmelerinde yas degiskenine gore anlamli bir fark olup olmadigna dair bulgulara
Tablo 7°de goriildiigii bicimde ulasiimistir.

Tablo 7. Kursiyerlerin Amag¢ Boyutundan Aldiklar1 Puanlarin Yag Grubuna Bagli Olarak Farkliligini Gosteren
Kruskal Wallis Analizi

Yas n Sira Ort. X? sd p
20 ve alt1 20 89.33
21-30 arasi 96 83.81
31-40 aras1 38 96.04
41-50 arast 20 99.60 5517 4 238
51 ve istii 5 127.30
Toplam 179

Siirekli egitim merkezi kursiyerlerinin, ama¢ boyutundan almis olduklar1 puanlar egitim durumu grubuna
bagli olarak anlamli farklilik gdstermemektedir (X?=1.965, sd=3, p=.580). Bu durum, farkli egitim durumu
grubundaki Kkursiyerlerin ama¢ boyutu puanlari esittir seklinde de agiklanabilir. Kruskal Wallis analizi
kullanilarak kursiyerlerin amag¢ boyutuna iliskin degerlendirmelerinde egitim durumu degiskenine gore anlamli
bir fark olup olmadigina dair bulgulara Tablo 8’de goriildiigii bigimde ulasilmstir.

Tablo 8. Kursiyerlerin Amag¢ Boyutundan Aldiklari Puanlari Egitim Durumu Grubuna Bagli Olarak Farkliligint
Gosteren Kruskal Wallis Analizi

Yas n Sira Ort. X? sd p
Ortadgretim 7 68.79
Onlisans 8 76.88
Lisans 118 91.78 1.965 3 .580
Lisansustii 46 90.95
Toplam 179

Stirekli egitim merkezi kursiyerlerinin, orgiitsel yapi1 boyutundan almis olduklar1 puanlar cinsiyete bagli
olarak anlamli farklilik géstermemektedir (U=3703.5, p>.05). Bu durum, kadin ve erkek kursiyerlerin 6rgiitsel
yap1 boyutu puanlar esittir seklinde de aciklanabilir. Mann Whitney U analizi kullanilarak kursiyerlerin orgiitsel
yap1 boyutuna iligkin degerlendirmelerinde cinsiyet degiskenine gore anlamli bir fark olup olmadigina dair
bulgulara Tablo 9°da goriildiigii bigimde ulagilmistir.
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Tablo 9. Kursiyerlerin Orgiitsel Yap1 Boyutundan Aldiklar1 Puanlarin Cinsiyete Bagl Olarak Farkliligin
Gosteren Mann Whitney U Analizi

Cinsiyet n Sira Ortalamasi Sira Toplam U p
Kadin 114 1025850 10258 5
Erkek 65 5851.50 58515 o/035 996

Siirekli egitim merkezi kursiyerlerinin, orgiitsel yap1 boyutundan almis olduklar1 puanlar yas grubuna bagli
olarak anlaml farkhilik gostermemektedir (X?=7.228, sd=4, p=.124). Bu durum, farkli yas grubundaki
kursiyerlerin orgiitsel yap1 boyutu puanlar: esittir seklinde de agiklanabilir. Kruskal Wallis analizi kullanilarak
kursiyerlerin orgiitsel yap1 boyutuna iliskin degerlendirmelerinde yas degiskenine gore anlamli bir fark olup
olmadigna dair bulgulara Tablo 10°da goriildiigii bicimde ulagilmistir.

Tablo 10. Kursiyerlerin Orgiitsel Yap1 Boyutundan Aldiklar1 Puanlarin Yas Grubuna Bagl Olarak Farkliligmi
Gosteren Kruskal Wallis Analizi

Yas n Sira Ort. X2 sd p
20 ve alt1 20 82,45
21-30 arasi 96 84,38
31-40 aras1 38 95,62
41-50 aras1 20 102,15 7.228 4 124
51 ve st 5 136,90
Toplam 179

Siirekli egitim merkezi kursiyerlerinin, orgiitsel yapt boyutundan almis olduklari puanlar egitim durumu
grubuna bagh olarak anlamli farklihk gdstermemektedir (X?=1.364, sd=3, p=.714). Bu durum, farkli egitim
durumu grubundaki kursiyerlerin orgiitsel yap1 boyutu puanlar: esittir seklinde de agiklanabilir. Kruskall Wallis
analizi kullanilarak kursiyerlerin 6rgiitsel yap1 boyutuna iliskin degerlendirmelerinde egitim durumu degiskenine
gore anlaml bir fark olup olmadigina dair bulgulara Tablo 11°de goriildiigi bicimde ulagilmistir.

Tablo 11. Kursiyerlerin Orgiitsel Yap1 Boyutundan Aldiklar1 Puanlarm Egitim Durumu Grubuna Bagl Olarak
Farkliligimi Gosteren Kruskal Wallis Analizi

Yas n Sira Ort. x? sd P
Ortadgretim 7 75,36
Onlisans 8 80,31
Lisans 118 89,41 1.364 3 714
Lisansiisti 46 95,42
Toplam 179

Siirekli egitim merkezi kursiyerlerinin, siire¢ boyutundan almis olduklar1 puanlar cinsiyete bagli olarak
anlamh farklilik gostermemektedir (U=3565.5, p>.05). Bu durum, kadin ve erkek kursiyerlerin siire¢ boyutu
puanlar esittir seklinde de agiklanabilir. Mann Whitney U analizi kullanilarak kursiyerlerin siire¢ boyutuna
iliskin degerlendirmelerinde cinsiyet degiskenine gore anlamli bir fark olup olmadigina dair bulgulara Tablo
12°de goriildiigii bicimde ulagilmistir.

Tablo 12. Kursiyerlerin Siire¢ Boyutundan Aldiklar1 Puanlarin Cinsiyete Bagli Olarak Farkliligini Gosteren
Mann Whitney U Analizi

Cinsiyet n Sira Ortalamasi Sira Toplamm U p
Kadin 114 10399,50 10399.5
3565.5  .675
Erkek 65 5710,50 5710.5

Siirekli egitim merkezi kursiyerlerinin, siire¢c boyutundan almis olduklar1 puanlar yas grubuna bagli olarak
anlamh farkliik gdstermemektedir (X?=8.235, sd=4, p=.083). Bu durum, farkli yas grubundaki kursiyerlerin
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stire¢ boyutu puanlari esittir seklinde de agiklanabilir. Kruskal Wallis analizi kullanilarak kursiyerlerin siire¢
boyutuna iliskin degerlendirmelerinde yas degiskenine gore anlamli bir fark olup olmadigma dair bulgulara
Tablo 13’de goriildiigii bigimde ulagilmustir.

Tablo 13. Kursiyerlerin Siire¢ Boyutundan Aldiklari Puanlarm Yas Grubuna Bagli Olarak Farkliligin1 Gésteren
Kruskal Wallis Analizi

Yas n Sira Ort. X2 sd p
20 ve alt1 20 94,03
21-30 aras1 96 82,06
31-40 aras1 38 98,14
8.235 4 .083

41-50 aras1 20 96,18

51 ve Usti 5 139,80

Toplam 179

Siirekli egitim merkezi Kursiyerlerinin, stire¢c boyutundan almis olduklar1 puanlar egitim durumu grubuna
bagli olarak anlamh farkhlik gdstermemektedir (X?=.053, sd=3, p=.997). Bu durum, farkl1 egitim durumu
grubundaki Kkursiyerlerin stire¢ boyutu puanlari esittir seklinde de agiklanabilir. Kruskal Wallis analizi
kullanilarak kursiyerlerin siire¢ boyutuna iliskin degerlendirmelerinde egitim durumu degiskenine gore anlamli
bir fark olup olmadigina dair bulgulara Tablo 14’de goriildiigii bigimde ulagilmistir.

Tablo 14. Kursiyerlerin Siire¢ Boyutundan Aldiklar1 Puanlarin Egitim Durumu Grubuna Bagl Olarak
Farkliligimi Gosteren Kruskal Wallis Analizi

Yas n Sira Ort. X? sd p
Ortadgretim 7 88,79
Onlisans 8 86,25
Lisans 118 90,08 .053 3 .997
Lisansisti 46 90,63
Toplam 179

Ikinci alt problemde amag, orgiitsel yap1 ve siire¢ boyutlar1 katilimeilarin cinsiyet, yas ve egitim durumu
degiskenine gore degerlendirilmis ve anlamli bir farklilik bulunmamistir. Bu anlamda ilgili merkezlere yonelik
katilim amaglarinda cinsiyet degiskeninin rol oynamadigi, toplumda ortaya cikan egitim ihtiyacinda cinsiyet
degiskeninin belirleyici olmadigi sdylenebilir. Dogal olarak cinsiyet degiskenine gore bireylerin beklentileri
orgiitsel yap1 ve siire¢ boyutunda da benzerlik gdstermistir. Ayrica yas ve egitim durumu degiskenine gore de
amag, oOrgiitsel yap1 ve siire¢ boyutunda anlamli bir farklilik ortaya ¢ikmamistir. Bu durum siirekli egitim
merkezlerinin Orgiitsel yapt ve siire¢ boyutuyla ilgili giiclii ve zayif yonlerini agikga ortaya koymaktadir
denilebilir.

Tartisma ve Sonuc¢

Siirekli egitim merkezleri yonetsel etkililiginin kursiyer goriislerine gore degerlendirildigi bu arastirmada
tartisma ve sonug boliimii amag, orgiitsel yapi1 ve siire¢ boyutlari {izerinden yiiriitiilmiistiir.

Amac¢ Boyutu

Kursiyerler diizenlenen egitimlerde kendi amag ve beklentilerinin gozetildigini ve bu egitim hizmetleriyle
birey, kurum ve toplum bakimindan olumlu katki saglandigini belirtmislerdir. Kursiyerlerin ama¢ boyutuna
yonelik degerlendirmelerinde cinsiyet, yas ve egitim durumuna goére anlamli bir farklilik gériilmemistir.

Orgiit yonetimlerinin katilime1 amaglarmi dikkate almasinimn yonetsel etkililik bakimmdan énemli oldugu
diistiniilecek olursa, bu durumun kursiyer degerlendirmeleri ile teyit edildigi sdylenebilir. Toplumsal bir hizmet
veren siirekli egitim merkezlerinin toplumda kabul gormesini saglamak i¢in ilgili kursiyer amaglarinin
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gozetilmesi 6nem tagimaktadir. Argan’nin (2013) belirttigi gibi hedef kitlenin ihtiyaglarma cevap vermenin
basariy1 arttirmada ve amaca ulasmada olumlu etkisi s6z konusudur. Yoneticilerin katilimcilarin amaglarina
ulagsmasini saglamasi yonetici yetkinlikleri adina olumlu bir gosterge olarak kabul edilmektedir (Armstrong,
2013). Egitim orgiitlerinde 6grenci ¢iktilari konusunda ortak bir anlayigin olmasi 6grenci basarismi olumlu
yonde etkilemektedir (Rollie, 2007). Bu anlamda siirekli egitim merkezlerinde ama¢ boyutunda ortak
yaklagimlar sergilenmekte ve egitim programlarmim basarisina dolayisi ile kurumun yonetsel etkililigine olumlu
katki saglanmaktadir denilebilir. Ayrica bireylerin tercihlerinin olusmasinda hizmet aldiklar1 orgiitiin etik
degerlerinin ve toplum yararma olan hizmetlerinin de rolii (Saran ve ark., 2011) vurgulanabilir. Bu anlamda
kursiyerlerin aldiklari egitimlerde kendilerine yonelik saglanacak katkinin yani sira topluma yonelik bir katkinin
da olacagmni hissetmeleri yonetsel etkililik agisindan énemli goriilebilir. Orgiitlerin yiiriittiigii faaliyetlerde ana
amagclarin1 destekleyen pek ¢ok amacin olmasi, amaglarinda gesitliligin goriilmesi s6z konusudur. Ekonomik
amagclara yonelik faaliyetlerin yan1 sira sosyal, kiiltiirel, toplumla bitiinlesme gibi amaglarin oldugu
faaliyetlerden de bahsetmek miimkiindiir (Argan, 2013). Ozellikle ileri yas grubunda yer alan kursiyerlerin
yapmig oldugu degerlendirmelerden yola ¢ikarak boylesi etkinliklere erisebilmenin ve bu tiirden firsatlari
yakalayabilmenin o6nemli oldugu vurgulanabilir. Kisaca katilimcilarin orgiitte yer almalarmi saglayan
gerekgelerin ve anlamli gelen noktalarin gesitliligi 6rgiite olan ilgiyi arttirmaktadir denilebilir.

Orgiitsel Yap1 Boyutu

Kursiyerlerin siirekli egitim merkezleri orgiitsel yapisina yonelik degerlendirmeleri olumlu yonde olmustur.
Bu durum Kursiyerlerin cinsiyet, yas ve egitim durumuna gére anlamli bir farklilik géstermemistir.

Orgiitlerin amaglarina ulagmalar1 igin en uygun orgiitsel yapiyr kurmalar1 énemlidir. Verilen hizmetin
niteligini etkileyen faktdrlerden birisi de mevcut orgiitsel yapi olup, ¢éziim odakli olmasi gerekir. Toprake¢i ve
Akcay’in (2016) belirttigi gibi amaclar1 gergeklestirecek orgiitsel yapiyr kurmak ve eldeki kaynaklari en verimli
bigimde orgiitsel yap1 igerisine dahil etmek onemlidir. Orgiitlerin degisimleri yakindan izlemesi ve uyum
saglayarak varhiklarmi devam ettirmesi gereklidir (Demirtas, Ozdemir ve Kiigiik, 2016). Bu anlamda siirekli
egitim merkezlerinden egitim hizmeti alan kursiyer profilinin genis bir yelpazeyi kapsamasi ve bu merkezlerde
diizenlenen egitim hizmetlerinin oldukca cesitlilik gostermesi orgiitsel yapi iizerinde bir baski olusturmaktadir
denilebilir. Yasam boyu o6grenme iceri diisiiniildiigiinde siirekli egitim merkezlerinin diger oOrgiin egitim
kurumlarma goére daha dinamik ve 6zerk bir yapida olmalar1 6nem tagimaktadir. Bu arastirma kapsaminda elde
edilen kursiyer degerlendirmeleri, siirekli egitim merkezlerindeki mevcut orgiitsel yapinin etkililigini ortaya
koymaktadir. Ancak danisma hizmetlerinin daha etkin verilmesi, planlanan egitimlerin tanitilmasi gibi bir takim
calismalarm ilgili orgiitsel yapilar icerisinde daha etkin hale getirilmesi, beklentilerin karsilanmasi ve yonetsel
etkililigin saglanmasi adina énemli olarak goriilebilir.

Siirec Boyutu

Kursiyerler siirekli egitim merkezlerinde yiiriitillen siireci 6gretim elemani, egitim hizmetleri ve fiziki yap1
baglaminda olumlu yonde degerlendirmislerdir. Bu durum kursiyerlerin cinsiyet, yas ve egitim durumuna gore
anlamli bir farklilik géstermemistir.

Yasam boyu 6grenme kapsamindaki katilimcilar igin alinan egitime yonelik beklenti “sahnedeki bilgi” yerine
“yanindaki rehber” (Longworth, 2003) seklindedir. Bu anlamda ilgili merkezlerde gorev yapan &gretim
elemanlarmin beklentileri karsilayan bir bigimde kursiyerlerin deneyim ve Onceliklerini 6nemsedikleri
goriilmiistiir.  Orgiit yonetimlerinin siire¢ icerisinde kursiyerlerin egitimsel ihtiyaglarma cevap vermesi ve
Bigerli’nin (2012) degindigi gibi kursiyer katilimini arttirmak igin esneklik, program cesitliligi vb. konularda
diizenlemeler yapmasi etkililik noktasinda katki saglamayla iliskilendirilebilir. Kursiyerlerin yapmis oldugu
degerlendirmelerden yola ¢ikarak verilen egitimlerde belli bir planin uygulandigi ancak ortaya ¢ikan ihtiyaglara
yonelik bir takim esnekliklerin de saglandigi sdylenebilir. Siire¢ boyutunda fiziki imkéanlara yonelik yapilan
degerlendirmelerin  6gretim eleman1 ve egitim hizmetleri alt boyutlarina gore daha diisiik puan aldig
gorillmektedir. Toplumlar iginde bulunduklari dénemin gelismelerine bagli olarak egitimle ilgili mekéanlar
amaca uygun ve ideal bir bigimde gergeklestirme ¢abasindadir (Uludag ve Odaci, 2002). Egitim ortamlarinin
fiziksel anlamda egitimde yer alan paydaslarin giidiilenmelerini saglayici, amaglarin1 destekleyici ve islerini
kolaylastirict bicimde olusturulmasi, basarili ve etkili sonuclar almay1 beraberinde getirecektir (Yildirim, 2014).
Bu manada yasam boyu 6grenmeye yonelik egitim hizmetlerinin verildigi mekanlar i¢in ¢agdas, giiven verici,
egitim ici ve dis1 zamanlarda ihtiyaglara yetebilen, yetiskin zevk ve Olgiitlerinin gozetildigi, ulasim sikintisinin
yasanmadigi yerler olmalidir denilebilir. Eldeki zamanm ekonomik degerini vurgulamak suretiyle fiziki
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imkanlarm §grenenlere miimkiin oldugunca yakin (Bigerli, 2012) olmasindan baglayarak, ilgili kurumlarin sahip
oldugu diger fiziki olanaklarin yasam boyu 6grenmeye ve yetiskin ihtiyaclarina ne yonde etki ettigi arastirma
kapsaminda gézden gegirilebilir.
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