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Abstract
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Transitions in preschool education are a process that contributes significantly to
children's development. Transitions in the classroom facilitate children's
learning, improve social cohesion, and contribute to classroom management.
Research shows that transition strategies can improve children's social-
emotional skills, reduce problem behaviors, and provide effective classroom
management. In this research, preschool teachers' use and planning of in-class
transition activities were examined. The participants of this research consist of a
total of 17 teachers working in kindergartens in Ankara and Konya. Participants
were selected using convenience sampling method. In this study, interview and
observation methods were used to determine teachers' views on classroom
transitions and the strategies used. The research data were analyzed using the
content analysis method and attention was paid to the importance of validity,
reliability and the role of the researcher in qualitative research. In the results of
this study, which examined preschool teachers' views on classroom transitions
and their use and planning of classroom transition activities, the teachers
participating in the research defined classroom transitions as "transition between
regularly planned activities". Teachers' views on classroom transitions were
"transition between activities”, "work that prevents disconnection between
activities™, "preparing children for the next activity" and "connecting activities".
Teachers stated that they paid attention to the individual characteristics of the
children, the balance of the curriculum and the physical condition of the
classroom while planning classroom transitions. It was also observed that
teachers mostly used auditory strategies and had problems with transitions after
free time activities. The findings obtained from the research were discussed in
the light of the study results in the literature and suggestions were presented.
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Introduction

Preschool education is considered an important process that contributes to children’s physical,
social, cognitive, and emotional development. Transitions, which occur during the activities, are one of
the most essential parts of the preschool education program. Common transitions used in preschool are
from home to school, from small group to large group activities, from large group to small group
activities, from inside to outside, from classroom activities to meals, and from school to home (Banerjee
& Horn, 2012).

Young children need developmentally appropriate routines and schedules that allow for
movement and engaging activities. Transitions are the connective tissue that holds together the various
activities of the day (Peterson, 2000). Transitions are part of the daily routine for every individual.
However, it is often difficult for young children to transition between activities, places, and events.
When transitions between activities in the classroom are thought out and planned in advance, children
transition more easily (Register & Humpal, 2007). At transition times, children need to finish the activity
in hand, focus on and understand the teacher’s instructions, cope with the distractions caused by the
movements and behaviors of their peers, and coordinate the materials during the cleaning or preparation
of the work area. Teachers are also challenged during transition times as they are simultaneously busy
with many things, such as providing a set of instructions, organizing materials, and supervising
children’s social and physical movements (Buck, 1999). Because of their temperament, some children
have difficulty coping with the noise and movement at transition times. It is unrealistic to demand that
while some children are engaged in activities during transition times, others just wait patiently. In such
a situation, children may exhibit disturbing behaviors to relieve their boredom (Fields, Meritt & Fields,
2018).

Preschool teachers can facilitate children’s learning by providing effective classroom
management through various classroom transition strategies. Among these strategies are setting clear
classroom rules and routines, meeting children’s emotional needs, teaching students’ alternative
behaviors, and developing emotional literacy skills. Transition activities can be challenging for both
teachers and children, as many tasks have to be performed simultaneously. Therefore, teachers should
plan in advance how and when they will communicate with other staff, as a transition strategy, as well
as the materials they will use during the activities. In such planning, tasks and responsibilities should be
determined not only for children but also for adults (Olive, 2004).

Classroom transitions are the orderly sequencing of activities, games, and events in the
classroom. During transitions, the learning process continues as children move from one activity to the
next, fostering harmony and cooperation among them. Classroom transitions help children maintain
their learning focus and understand classroom rules. They also help to keep the classroom running
smoothly. Carefully planned transition strategies facilitate the elimination of children’s problem
behaviors that occur during transitions between activities (Banerjee & Horn, 2012). The National
Association for the Education of Young Children (NAEYC) commends predictable and structured daily
routines in which children feel safe. Teachers should also create opportunities to broaden children’s
ideas and interests. Children’s problem behaviors during transitions are related to the structuring,
planning, and implementation of transitions (Hemmeter, Ostrosky, Artman & Kinder, 2008). When
planning the classroom environment to facilitate transitions, unproductive time for children should be
minimized, more instructional time should be provided, challenging behaviors should be reduced, and
children’s freedom should be supported (Ostrosky, Jung & Hemmeter, 2002).

Research in the literature reveals that preschool teachers can improve children’s social-
emotional skills, reduce their problem behaviors, and provide effective classroom management by using
transition strategies. The Head Start REDI program aids preschool teachers in using classroom transition
strategies to help children develop language, mathematics, and social-emotional skills. This program
enables preschool teachers to use classroom transition strategies such as setting clear classroom rules
and routines and developing children’s problem-solving and collaboration skills. Hence, the program
has been shown to have positive effects on children’s academic and social-emotional skills through
classroom transition strategies (Bierman et al., 2008). Kaiser and Sklar Rasminsky (2017) report that
when preschool teachers use classroom transition strategies, children’s problem behaviors decrease.
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Using classroom transition strategies to teach the skills of recognizing, expressing, and regulating
emotions, to help describe emotional situations, and to develop empathy and social skills contributes to
the development of children’s emotional literacy skills (Izard & King, 2014). The use of classroom
transition strategies in preschool period is important for classroom management, reducing problem
behaviors, and children’s social-emotional development. Using transitions between activities in
preschool facilitates teaching social skills and emotional competence and planning the work process.
Through transitions, the teacher encourages children to work together and gives them descriptive
feedback when they have completed something. When a child has a friend to sit with, friendship skills
such as walking down the hall in pairs or pairing up during games also facilitate transitions (Hemmeter
et al., 2008).

Research on classroom transitions in preschool education in Tiirkiye is limited and generally
focuses on classroom management (Denizel Giiven & Cevher, 2005; Giilay Ogelman & Ersan, 2014;
Ocak Karabay & Sahin Asi, 2019; Oztiirk, Gangal & Besken Ergisi, 2014; Yasar Ekici, Giinhan &
Anilan, 2017). Research on classroom transitions shows that pre-service and in-service preschool
teachers include classroom transition activities in their classroom practices (Bozan, Bay, Demir &
Karahalli, 2021; Bakkaloglu & Ergin, 2020; Korkmaz, Esen Coban & Koyuncu Sahin, 2018).
Bakkaloglu & Ergin (2020), examining classroom transitions in preschool classrooms where inclusion
practices were carried out, found that all the teachers participating in the study used transition strategies
in transitions between activities. The study determined that the teachers preferred verbal reminders more
in transitions. In the study by Korkmaz et al. (2018) on pre-service preschool teachers, the pre-service
teachers stated that they considered classroom transitions important in terms of children, teachers, and
curriculum. Although the pre-service teachers mostly used verbal reminders with auditory support, they
did not plan transition activities in the daily flow of education. Bozan et al. (2021) examined the auditory
strategies used by preschool teachers in classroom activity transitions and found that the teachers used
songs and music the most.

It is essential for an effective educational process that teachers know what to do in subsequent
activities and how to provide transitions, in addition to knowing what to teach, how to teach, and when
to teach. These transitions provide many benefits, such as maximizing children’s learning potential,
improving their social and emotional skills, and enhancing their self-discipline and time management
skills. Therefore, teachers’ proper planning and implementation of classroom transitions will enable
preschool children to be successful in the learning process. The present study was warranted given the
insufficiency of research on classroom transitions in preschool education and the potential of such
research to increase the awareness of in-service and pre-service teachers about transitions. In this regard,
the aim of this study is to explore preschool teachers’ views on classroom transitions and their use of
classroom transitions. To this end, answers to the following questions are sought:

What are preschool teachers’ views on classroom transitions?

How do preschool teachers plan classroom transitions?

What kinds of strategies do preschool teachers use for classroom transitions?
What kind of problems do preschool teachers encounter in classroom transitions?

Method

This study was conducted as a qualitative research design. “Qualitative research can be defined
as research in which qualitative data collection methods such as observation, interview and document
analysis are used, and a qualitative process is followed to reveal perceptions and events in a realistic and
holistic way in the natural environment” (Yildirim, 1999, p. 10). This research has qualitative research
characteristics in that it examines preschool teachers' views on classroom transitions using different data
collection methods.

rpODNDPE
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Study group

The participants of this study are 17 preschool teachers working in preschool education
institutions affiliated to the Ministry of National Education (MoNE) of Tiirkiye, who were selected
through convenience sampling from Tiirkiye’s Ankara and Konya provinces. Convenience sampling,
which is a purposive sampling method, refers to the selection of a sample that is quickly and easily
accessible in terms of time, money, and space (Merriam, 2009; Patton, 2002). Voluntary preschool
teachers whom the researchers could reach were included in the study.

Table 1. Demographic information about the participants

Variables f
Gender Female 17
Male

26-30

31-35

36-40

41 and above

Age

(SN IS T N SN

Associate’s degree
Education level Bachelor’s degree 10
Postgraduate degree
1-5 years
6-10 years
11-15 years
16-20 years
21 and above
Kindergarten under an elementary or middle school
School type Independent nursery school

University practice nursery school

[op]

Professional
experience

U1 O OO0 W~

As shown in Table 1, all the teachers participating in the study were female. Most of the teachers
were in the 26-30 age range, had a bachelor’s degree, and had 6-10 years of professional experience.
Six of the teachers worked in a kindergarten under an elementary school, six in an independent nursery
school, and five in a university practice nursery school. All the teachers had taken a classroom
management course.

Data Collection Tool

Data were collected through interviews and observations. To examine teachers’ views on
classroom transitions, a semi-structured “Teacher Interview Form on Classroom Transitions” which was
created by taking the opinions of three experts in the field of pre-school education, was used. Semi-
structured interview forms allow asking additional questions besides predetermined questions during
the interview to obtain in-depth information (Merriam, 2009). The teacher interview form addressed all
the sub-problems of the study. The interview form consists of a total of fifteen questions: six questions
about demographic information and nine questions about the research questions. In order to answer the
third and fourth research questions of the study, observations were made in preschool classrooms.
Observation is the process of collecting data from specific subjects, such as individuals, society, or
nature, with the naked eye or with the help of any tool to obtain information about a situation
(Biiytikoztiirk, Kilig Cakmak, Akgiin, Karadeniz & Demirel, 2009). The non-participant observation
method was used in the present study. The non-participant observer observes as an outsider without
interacting with activities or people (Cresswell, 2013). The researchers made non-participant
observations to determine the types of classroom transition strategies used by the teachers and to identify
the problems they encountered during transition times. The “Observation Form for Classroom
Transitions”, which was created based on the literature review and created by taking the opinions of
three experts in the field of pre-school education was used in the observation process. This form aimed
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to collect information about the strategies used by the teachers in classroom transitions and the problems
arising in classroom transitions.

Data Collection Process

The data were collected in the spring semester of the 2018-2019 academic year. Prior to the data
collection process, the necessary permissions were obtained from MoNE. First, pilot interviews were
conducted with three preschool teachers to determine the clarity and comprehensibility of the interview
form. Based on the information obtained from the pilot study, one question that was not understood by
the participants was removed from the interview form. In addition, a question was added to provide
deeper information about the problems experienced during classroom transitions. For the main
implementation, the teachers were contacted and informed about the study in advance. Voluntary
participation forms were introduced to the teachers who agreed to participate in the study and signed by
the teachers. An appointment was made with the teachers for the interviews, and the interviews were
conducted in a quiet environment where the teacher and the researcher were alone. All the teachers gave
permission for voice recordings to be taken during the interviews. Observations were conducted in the
classrooms of three voluntary teachers who engaged in classroom transitions. A total of six observations
were made in the observed teachers' classrooms, twice on different days.

Data analysis

The data were analyzed using the content analysis method. Content analysis is the process of
deriving meaning from the obtained qualitative data by bringing together similar ones (Patton, 2002).
The first step in analyzing qualitative data is to gather the raw data. From among the data read in detail,
those providing answers to the research question are coded, and similar codes are combined under a
common theme or category (Cresswell, 2014). This study used an inductive analysis approach because
the codes and themes were not predetermined. The inductive analysis approach refers to the emergence
of codes, themes, or categories in the data analysis process (Patton, 2002). In this study, codes and
themes were not created in advance but emerged during the data analysis process.

Validity and Reability

In qualitative research, validity refers to the measurement of what the research aims to measure
and the accuracy of findings, while reliability refers to the achievability of the same results if the research
is conducted again (Merriam, 2009). In this study, first, the literature was reviewed to ensure the validity
of the interview form. Three experts in the field of preschool education were consulted in order to
determine whether the interview form provided answers to the research questions. A pilot study was
conducted with three preschool teachers to determine the clarity and comprehensibility of the questions
in the interview form. Another method applied to ensure research validity is data triangulation (Johnson
& Christensen, 2012). Data were collected through interviews and observations to ensure the
consistency of codes and categories. Member checking or respondent validation is another validity
strategy (Merriam, 2009) used for this research. The data obtained from the interviews and observations
and the initial codes and categories derived from their analysis were sent to four teachers randomly
selected from among the participants for member checking. The process is described in detail, and
excerpts from the interview transcripts are included in this paper.

For reliability, observation and interview transcripts were checked by the researchers at different
times, thereby reaching consensus on their accuracy. Intercoder agreement was determined by
comparing the codes created by different researchers (Cresswell, 2014). After the data obtained from
the interviews and observations were coded by the researchers, the consistency between the codes was
checked.

Researcher’s Role

During the present research process, the researchers maintained consistency among all
participants and informed them about the study. The interviews were conducted in a quiet environment
where the participants felt comfortable, and the interviewing researcher and the participant were alone
during the interview. As per their role as non-participant observers, the researchers made observations
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in the classrooms without participating in the activities. They observed the class and activities at a
location indicated by the teacher.

Findings

This section of presents the findings obtained from the observations and interviews with the preschool
teachers. The findings are analyzed based on the research questions. Information about the analyses is
tabulated, and excerpts from the interviews are included below.

Table 2. Preschool teachers’ views on classroom transitions

Category Code f
Transitions between activities 10
Work that prevents disconnection between activities
Classroom S . .
. Facilitating the transition to the next activity
transitions

Preparing children for the next activity
Linking activities together

NN NN

As shown in Table 2, the teachers mostly defined classroom transitions as “transitions between
activities”. They also offered the definitions “work that prevents disconnection between activities”,

“facilitating the transition to the next activity”, “preparing children for the next activity”, and “linking
activities together”. They expressed their views on classroom transitions as follows:

T13: “I can define them as, um, engaging works done to avoid disconnection between the
activities when moving from one activity to another during the day.”

T1: “l understand it as activity transition. Many different methods in activity transition...
Depending on the activity, depending on the time of the day, depending on the attitude of the
students, of the class that day, a moving transition or something similar can be made.”

T4: “Let me say linking, transitioning when moving from one activity to another, so that children
can connect to the activity a little more easily, so that they can comprehend it more easily.”

Table 3. Preschool teachers’ use of classroom transitions

Code f
Yes 17
No -

As shown in Table 3, all the participating preschool teachers stated that they performed
classroom transitions.

Table 4. Preschool teachers’ considerations when planning classroom transitions

Category Code f
Individual Children’s interest 5
characteristics Status of having special needs/individual differences 4
Age group 3
Curriculum Balancing active and passive activities 6
Relevance to the purpose of the activity 4
Activity type 2
Daily flow 1
Connectivity of activities 1
Physical condition of Number of children 5
the classroom Class size/physical layout 4

Situations that teachers pay attention to when planning classroom transitions have been
examined. According to Table 4 teachers stated the most common considerations stated by the
participants were about the curriculum, such as “balancing active and passive activities”, “relevance to

9% ¢

the purpose of the activity”, “activity type”, “daily flow”, and “connectivity of activities”. Then they

9% ¢

mentioned considerations in terms of children, such as “children’s interest”, “status of having special
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needs/individual differences”, and “age group”. The teachers also considered the physical conditions of
the classroom, such as “number of children” and “class size/physical layout”, when planning transitions.
They expressed their considerations when planning classroom transitions as follows:

T1: “Class size may be more effective in positioning when preparing materials. The crowd of
students may affect this. Um, class size. Of course, if the class is crowded, you need to be more
careful, especially when receiving them.”

T7: “I take children’s interests and wishes into consideration. I want them to be more dynamic,
active, and lively. This is my favorite for them.”

T8: “The condition of the classroom, the number of children, the materials | have, the physical
condition of the classroom... | pay attention to all of them.”

T10: “While planning, for example, if the completed activity is an active one, we include
transition activities as a buffer... If our next activity is a quiet activity, for instance, we include
transition activities in a way that will ensure the transition is appropriate to the level of activity,
neither completely quiet nor very active.”

T13: “In general, | try to follow active activities with relaxing ones. After the relaxing activity,
| put them into action a little bit more slowly. Not making the children sit down when they are
very active, | move towards a little bit of relaxing work. Sometimes, children’s daily moods can
also change. Sometimes, they don’t want to participate in quiet work at all, so we focus more
on outside work and other things.”

T14: “The number of children, individual differences, children requiring special education, age
groups... If there’s a work on the senses, I make sure that there’s a smooth transition to it, or at
least that there’s a connection. It’s important to make the child curious and then satisfy their
curiosity at the end of the work. If there’s an experiment, like a rain experiment, it’s important
to get their attention by making an introduction about it. It’s important that the introduction is
relevant to the subject.”

Table 5. Teachers’ views on the importance of classroom transitions

—h

Category Code
For teacher Classroom management
Time management
Prevention of problem behaviors
Sticking to the plan
For child Adaptation to the activities
The child feeling safe
Achieving the activity objective
Social skill development
For curriculum Classroom management
Adaptation to the next activity
Guiding the teacher
Achieving the outcomes
Time management

[y
N

P NN D NP NN B ooONDN W

Teachers’ views on the importance of classroom transitions were examined in terms of teacher,
child, and curriculum. As shown in Table 5, the teachers expressed the importance of planning
transitions for teacher in terms of “classroom management”, “time management”, “prevention of
problem behaviors”, and “sticking to the plan”. The importance for child was stated as “adaptation to
the activities”, “the child feeling safe”, “achieving the activity objective”, and “social skill
development”. Their views on the importance of transitions for curriculum included “classroom
management”, “adaptation to the next activity”, “guiding the teacher”, “achieving the outcomes”, and
“time management”. The teachers delivered their views on the importance of classroom transitions as
follows:
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T5: “Therefore, the child doesn’t suddenly become stunned. Going from an arts activity t0 a
game activity like this, they don’t say, ‘What is this?’. That’s, they learn about the next activity.
Thus, it becomes easier for the child to adapt to the activity.”

T6: “Frankly speaking, the disciplinary order and classroom management become easier for
us, as they don’t get disconnected and they know what to do. In this way, moving from one to
another is easier.”

T10: “Sometimes it prevents loss of time. Group coordination can be more successful.”
T13: “The child also likes school more. Um, they adapt to the activities more easily.”

T14: “It’s important for time management and classroom management. We allocate more time
to more educational activities for children. In terms of the program, it actually guides us. I’ll
mention the time issue again. It shows us how we should use the time. Keeping these transitions
short shows how much more productive we can be for children. Or let me say, ‘how much more
planned and programmed. ™

Table 6. Strategies used by teachers in classroom transitions

Category Code f
Auditory strategies  Song-music 16
Fingerplay-nursery rhyme 11
Verbal reminder 4
Bell-whistle-tambourine 1
Visual strategies Image-object-photo 3
Puppet 3
Positive classroom  Play 3
management Drama 3
practices

Table 7. Strategies used by teachers in classroom transitions (Findings from observation)

Category Code f

Auditory strategies  Song-music 12
Fingerplay-nursery rhyme 4
Verbal reminder 2
Bell-whistle-tambourine 1

Visual strategies Puppet 2

Positive classroom  Organizing the classroom 1

management

practices

Table 6 presents the findings obtained from the interviews with the teachers. As shown in 6, the
teachers mostly used auditory classroom transition strategies such as “song-music”, “fingerplay-nursery
rhyme”, “verbal reminder”, and “bell-whistle-tambourine”. They were followed by visual strategies
such as “image-object-photo” and “puppet” and strategies for positive classroom management practices
such as “play” and “drama”. As seen in Table 7, the findings obtained from the observation support the
interview findings. Observations in the classrooms of three teachers revealed that they used transition
strategies such as verbal reminders, fingerplay-nursery rhyme, song-music, and bell-whistle-
tambourine. According to the findings obtained from the observations, the teachers used verbal
reminders more than they stated in the interviews. The teachers made the following statements about
the strategies they used in classroom transitions:

T2: “l may be using a material. It may be a verbal instruction song, as | said.”

T7: “In general, poetry, riddles, fingerplays, and music, as | said...”
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T16: “We sing nursery rhymes, little songs. For example, we have separate songs for the game,
sometimes we have small songs, such as the song about taking turns, the song about transition
to reading and writing. We always do it like that. For example, if I have a plan about an animal,
1 say during that day, ‘let’s line up by pretending to be an animal’. Little games like ‘let’s go to
the ring’, ‘let’s go to this line’, ‘let’s stand there.”

Table 8. Transition times when teachers have problems

Category Code
Transition from free time to the next activity
Transition times  Transition to reading-writing preparation activity
when teachers have Transition from active to passive activit
problems iti ive to passiv ivity
Transition to mealtime
Space transitions

= N W B~ O =

Table 8 shows the transition times when the preschool teachers encountered problems.

According to the table, the teachers faced the most problems in transition from free time to the next
activity, which was followed by transition to reading-writing preparation, transition from active to
passive activity, transition to mealtime, and space transitions, respectively. The teachers expressed the
transition times when they had more problems as follows:

T2: “It can be a little more difficult to recover the children when moving from free time to
other activities. I mean, there’re a lot of stimuli, a lot of materials, everything is there, and
children are required to do something, and sometimes they may resent because they do not
want to do it.”

T4: “Recovering time, from free time.”

T6: “Of course, children don’t want to get back from playtime.”

T7: “In general, from free time activities to nutrition activities. From a play activity to a
reading-writing activity.”

T8: “It may be more difficult for some children to move from active activities to more quiet
activities, like preparation for reading-writing.”

T15: “Of course, if we're to end the activity in a very active moment and move on to listening
and focusing activities, the child has difficulty transitioning from that mood to another as their
body has worked hard, their heart rate has increased, and their blood circulation has
accelerated.”

T10: “We had difficulty transitioning from active activities to quiet activities. There were
situations that we had to go through in order to collect their attention, to direct their attention
to the activity.”

Table 9. Problems faced by teachers during transition times

Category Code f
Individual Daily situations (not getting enough sleep, not wanting 8
characteristics to come to school, not wanting to eat, etc.)
Small age group/mixed age

Status of having special needs 1
Not wanting to pause Not wanting to stop playing/not wanting to pause an
the activity ongoing activity
Physical Problem behaviors due to large class size/small class 3
characteristics of the size
classroom
No problem No problem 1
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Table 10. Problems faced by teachers during transition times (Findings from observation)

Category Code f

Whining 4

Not participating in the transition 3

P_roblems _ Objecting 5
experienced during i

transition times Crying 1

Kicking about 1

No problem 1

Table 9 examines the problems teachers experienced during transition periods. When table 9 is
examined, it is seen that they mostly experienced problems arising from the individual characteristics
of children, such as “daily situations”, “age group”, and “status of having special needs”. When the
findings obtained from the observation are examined according to Table 10 teachers mostly faced

problems of whining and not participating in transition.

T2: “Since I'm a teacher of three-year-olds, we have a little bit of trouble with students’ taking
instructions.”

T6: “Children may not be able to keep up with these transitions. More precisely, the majority of
them adapt, but we experience this problem more in children with behavioral problems.”

T7: “When our free time activity is over, children don’t want to collect toys, of course.”

T8: I talked about our physical conditions. We can only use that space in the classroom, and
we usually have more than 20 children.”

Table 11. Teachers’ suggestions for solutions to the problems experienced during transition times

Category Code
Giving instructions/getting attention/using materials

Planning transitions - Adjusting the active/passive balance of activities
Specifying the daily flow
Support staff

Building support Peer support

Planning transitions Getting to know the child
based on individual
needs

NP W, N N,

In view of the problems they encountered, the teachers offered various solutions for planning
transitions. The teachers stated that solutions such as “giving instructions/getting attention/using
materials”, “specifying the daily flow”, “support staff”, “peer support”, “adjusting the active/passive
balance of activities”, and “getting to know the child” would reduce the problems experienced during

transitions. The teachers expressed their views as follows:

T3: “For example, I'll do an activity, but one of them doesn’t want to do it. They aren’t in a
good mood, they re sick. We need to understand that first.”

T6: “Ifwe 're getting back, we stop the music. We create a quieter environment and help different
children gain awareness. Then we remind again why we need to get back.”

T10: “They have an idea about the flow of the day. Sometimes they even say, ‘The first game
today is...", ‘We have not played that game for a long time (they re familiar with that game
now)’, ‘let’s do this in attention-collecting activities ™.

T13: “The support staff is very effective. When one child has a problem, the other teacher deals
with the children in general.”

T14: “As | said, the solution is to arouse their curiosity, to approach them with a gesture that
they will feel safe, to utter sentences with such a tone of voice.”
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T15: “Well, a puppet can be used, again. A question can be used... Before a mother tongue
activity, any object can be in a surprise bag or in a box. It could even be a flower.”

Table 12. Time spent on transitions during the half-day education period

Time spent on transitions during the half-day Time spent on transitions during the half-day
education period (Interview) education period (Observation-two-hour
education period)

f f
1-15 mins (12%) 4 1-15 mins (12%) 4
16-30 mins (25%) 8 16-30 mins (25%) 8
31-45 mins (36%) 3 31-45 mins (36%) 3
46-60 mins (50%) 2 46-60 mins (50%) 2

The time the preschool teachers spent on transitions during the half-day education period mostly
varied between “16-30 mins”. This is followed by “1-15 mins”, “31-45 mins”, and “46-60 mins”. The
data obtained from the observations in Table 12, it is seen that the transitions take “1-15 mins” (12%)
in a two-hour period.

T4: “I think, maximum half an hour.”

T12: “I mean, if we do four activities a day, it varies between 30 and 40 minutes a day on
average.”

T15: “It may depend on the number of activities, but transition from one activity to another may
take 15 minutes.”

Discussion, Conclusion and Suggestions

This study examined preschool teachers’ views on classroom transitions and their use and
planning of classroom transition activities. Olive (2004) defines classroom transition as a transition
between regularly scheduled activities, and Banerjee and Horn (2013) define it as “a teacher-initiated
movement from one ongoing classroom activity to another resulting in a change in the activity during a
daily routine”. Transitions in early childhood settings are times when children move from one activity
to another (Hemmeter et al., 2008). Transitions refer to individuals ending one activity and starting
something new and moving from one position to another (Hume, 2008). The teachers participating in
the present study described transitions as “transitions between activities”, “work that prevents
disconnection between activities”, “preparing children for the next activity”, “facilitating the transition
to the next activity”, and “linking activities together”. The teachers expressed views similar to the
definitions of classroom transitions in the literature, which shows that the preschool teachers have
knowledge about classroom transitions.

All the teachers participating in the study stated that they included classroom transitions in their
processes and expressed the importance of classroom transitions in terms of “teacher”, “child”, and
“curriculum”. These findings are consistent with the research findings in the literature. Previous research
has shown that transition times can create problems for teachers and students even in a well-planned
classroom environment, and therefore it is useful to plan classroom transition times, since problem
behaviors are likely to come out during transition times (MclIntosh, Herman, Sanford, McGraw &
Florence, 2004; Olive, 2004). The preschool teachers participating in this study put the most emphasis
on classroom management in terms of the curriculum and teacher. One aspect of classroom management
involves transitions. During a five-hour preschool education period, children may spend an hour or more
in transitions between activities (Banerjee & Horn, 2013). Ineffective classroom transitions lead to
wasted time and increased problem behaviors (Russo, 2014). The findings of the present study on
children’s adaptation to the activities and feeling safe are in line with the findings in the literature. If
children are unsure of what they are expected to do during transition times, there is a greater chance of
unmet expectations, and this increases the potential for behavior problems (Mathews, 2012). When
children know what to expect, they are better prepared for change and less afraid of the unknown. When
children feel safe, they are more involved in play experiences, and their learning potential increases
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(Beban & McCormilla, 2012). In addition, in the study conducted by Korkmaz et al. (2018) on pre-
service teachers, the pre-service teachers stated that in-class transitions are important for children to
prepare for the next activity and not experience confusion. In the present study, the teachers expressed
their view that it is important to plan transitions both to ensure classroom management and to increase
children’s participation in learning activities by making them feel safe.

The teachers indicated their considerations when planning classroom transitions in terms of
“individual characteristics”, “curriculum”, and “physical condition of the classroom”. Research shows
that the strategies used in transitions should be appropriate to the individual characteristics of children.
For example, some children may need support with transitions due to their age and cultural and linguistic
characteristics. It is, therefore, very important to adapt transitions to the individual needs of children
(Ostrosky et al., 2002). In terms of the curriculum, the teachers paid most attention to balancing active
and passive activities. One of the features of Tiirkiye’s 2013 Preschool Education Curriculum is balance.
The curriculum highlights ensuring balance between passive and active activities (MoNE, in Turkish
MEB, 2013). Banerjee and Horn (2013) also emphasize that having quiet activities before boisterous
activities has a positive effect on transitions.

The study found that the teachers used “auditory strategies” the most. Previous studies also show
that in-service and pre-service teachers use auditory strategies the most (Bakkaloglu & Ergin, 2020;
Korkmaz et al., 2018). Studies in the literature report that pre-service teachers mostly use verbal
reminder, fingerplay-nursery rhyme, and song and musical instrument as auditory strategies in
classroom transitions in teaching practice (Korkmaz et al., 2018). Moreover, it is stated that songs
indicating what children will do in transitions are effective in attracting children’s attention and making
them fulfill the expected task. It is emphasized that songs and music are enjoyable and motivating for
young children and have a profound effect, especially on children with special needs (Mathews, 2012).
Teachers are thought to use auditory strategies more in transition activities because of these reasons.
The teachers participating in the study had the most problems in transitioning from free time activities
to the next activities. In the study of Yildirim-Haciibrahimogullar1 (2017), teachers stated that they had
the most problems in transitioning from free time activities to other activities. Bakkaloglu & Ergin
(2020) revealed that there were problems in the transition to the eating routine, the transition to the
activity after eating, and space transitions. Considering the free time and eating times, teachers may
have problems as preparation and recovery are time-consuming for children. On the other hand, the
teachers had problems with preparation for reading-writing, transition from active activity to passive
activity, and space transitions.

The teachers stated that they experienced problems during transitions due to “individual
characteristics”, “children not wanting to pause the activity”, and “physical characteristics of the
classroom”. Previous studies consider individual characteristics such as children having special needs,
refusing to participate in transition, and having distractibility as problems in transitions (Hemmeter et
al., 2008; Korkmaz et al., 2018; Yildirim-Haciibrahimogullari, 2017). In the case of problems arising
from children with special needs, teachers should provide additional support in accordance with their
needs. Furthermore, children sometimes do not want to participate in transition and show problem
behaviors as they do not want to end the activity they are on. Teachers may think that they are having a
bad day as they do not know why children exhibit problem behaviors. Therefore, teachers’ getting to
know the children and offering them various adaptations and supports in line with their needs may
reduce the problems they will face in transition. The solution suggestions expressed by the teachers for
these problems seem to be related to planning transitions. The literature stresses that teachers’ not
planning transition times increases the likelihood of problems. Planning transitions ensures that all
components of transitions are considered. Teachers should plan which staff will be where, which
children will be paired, and which materials will be used during transitions (Olive, 2004). Environmental
supports, adapting materials, taking children’s preferences into account, and providing peer and staff
support are among the aids that teachers can use to facilitate transitions (Banerjee & Horn, 2013). On
the other hand, the participating teachers stated that they experienced problems because children did not
want to leave their activities unfinished. However, the teachers did not propose solutions for unfinished
activities. According to Hume (2008), a completed/to-be-completed activity box is an area where
children leave their activities when transition time comes. Having such an area for children to put their
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activities when it is time to transition shortens the time spent in transition and allows children to
complete their activities later. It is a relief for children that they can finish their activities later.

As to the time spent by the teachers on transitions, they stated that they spent 25% of the half-
day education time (16-30 mins) on it. The findings obtained from the observation showed that the
teachers spent an average of 1-15 mins (12%) of the 2-hour education period. According to a study
conducted in preschool classrooms involving inclusion practices, teachers spend an average of 42
minutes (35%) in a two-hour period of a school day (Bakkaloglu & Ergin, 2020). The findings obtained
from the present study regarding the time spent in transitions differ from the findings of Bakkaloglu &
Ergin (2020). This may be because there were no inclusion students in the preschool education
classrooms where the observations were made, the classrooms had support staff, and the physical
characteristics of the classrooms were favorable. Determining the time spent in classroom transitions
through observations to be made in each teacher’s classroom may provide more detailed information.

Some suggestions can be offered in the light of the results obtained from this research. This
research is limited to 17 participants due to the nature of qualitative research. A larger study group may
provide more in-depth information. Data were collected through interviews and observations. To
support the findings of interviews and observations, future studies can analyze teachers’ activity plans
to obtain information about their planning of classroom transition activities. The study found that the
teachers had knowledge about classroom transitions but did not plan them thoroughly. Thus, with
training to be provided on this subject, teachers can be supported to increase their level of knowledge
and practice. Within the scope of the compulsory courses in teacher training programs, steps can be
taken to address the subject of transitions in detail and for practicing students to plan transitions.
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Oz

Anahtar Kelimeler

Okul 6ncesi egitimdeki gegisler, cocuklarin gelisimine 6nemli katkilarda bulunan
bir siirectir. Sinifi¢i gegisler, cocuklarin 6grenmelerini kolaylastirir, sosyal uyumu
geligtirir ve smif yonetimine katki saglar. Arastirmalar, gecis stratejilerinin
¢ocuklarin sosyal-duygusal becerilerini gelistirebilecegini, problem davraniglarin
azaltabilecegini ve etkili bir smif yonetimi saglayabilecegini gostermektedir. Bu
aragtirmada okul 6ncesi 6gretmenlerinin sinif i¢i gegis etkinliklerini kullanma ve
planlama durumlar1 incelenmistir. Bu arastirmanin katilimeilarini Ankara ve
Konya ilindeki anaokullarinda gorev yapan toplam 17 6gretmen olusturmaktadir.
Katilimcilar uygun drnekleme yolu ile segilmistir. Ogretmenlerin sinifici gecislere
yonelik goriiglerini ve kullanilan stratejileri belirlemek amaciyla goriisme ve
gozlemler yapilmistir. Arastirma verileri i¢erik analizi yontemi kullanilarak analiz
edilmigtir. Ayrica nitel aragtirmalarda gegerlilik, giivenirlik ve aragtirmaci roliiniin
onemine dikkat edilmistir. Arastirma sonucunda arastirmaya katilan 6gretmenler,
smif i¢i gegisleri "diizenli olarak planlanan faaliyetler arasi gegis" olarak
tamimlanuglardir. Ogretmenler, siif igi gecislere yonelik "etkinlikler aras1 gecis",
"etkinlikler arasi kopuklugu onleyen ¢alisma", "cocuklar1 bir sonraki etkinlige
hazirlamak" ve "etkinlikleri birbirine baglamak" seklinde goriis belirtmislerdir.
Ogretmenler, simf ici gecisleri planlarken cocuklarn bireysel ozelliklerine,
programin dengeli olmasina ve smifin fiziksel durumuna dikkat ettiklerini
belirtmislerdir. Ayrica 6gretmenlerin en ¢ok isitsel stratejileri kullandiklar1 ve
serbest zaman etkinliginden sonraki gecislerde problem yasadiklar1 goriilmiistiir.
Aragtirmadan elde edilen bulgular alan yazinda yapilan ¢aligma sonuglari 11ginda
tartisilarak 6neriler sunulmustur.
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Giris
Okul 6ncesi egitim, ¢ocuklarin fiziksel, sosyal, biligsel ve duygusal gelisimlerine katki saglayan
onemli bir siire¢ olarak goriilmektedir. Bu egitim siirecinde yer alan gegisler ise giin i¢inde, etkinlikler
sirasinda ortaya ¢ikan ve okul dncesi egitim programinin en gerekli boliimlerinden biridir. Okul 6ncesi
doénemde kullanilan yaygin gegis stratejileri evden okula gelis, kii¢iik gruptan biiyiik grup aktivitelerine,
biiyiik gruptan kiiclik grup aktivitelerine gegisler, icerden disar1 gegis, sinif etkinliklerinden yemege
gecis ve okuldan eve gidisler seklindedir (Banerjee ve Horn, 2013).

Kiiciik cocuklarin harekete ve ilgi ¢ekici faaliyetlere izin veren gelisimsel olarak uygun rutinlere
ve programlara ihtiyaglar vardir. Gegisler giiniin ¢esitli aktivitelerini bir arada tutar (Peterson, 2000).
Gegisler her birey igin giinliik rutinin bir pargasidir. Fakat kiiglik ¢ocuklar i¢in etkinlik, yer ve olaylar
arasinda gecis yapmak genellikle zordur. Sinif iginde etkinlikler arasindaki gecisler 6nceden diisiiniiliip
plan yapildiginda ¢ocuklar daha kolay gecis yapmaktadirlar (Register ve Humpal, 2007). Gegisler
sirasinda c¢ocuklarin ellerindeki aktiviteyi bitirmeleri, 6gretmenin yonergelerine odaklanmalar1 ve
anlamalari, akranlarin hareket ve davraniglarinin yarattigr dikkat dagitict unsurlarla bas etmeleri ve
calisma alanmin temizlenmesi veya hazirlanmasi sirasinda materyalleri koordine etmeleri
gerekmektedir. Bununla birlikte 6gretmenler de gecis zamanlarinda bir dizi yonerge sunmak,
materyallerin diizenini saglamak, cocuklarin sosyal ve fiziksel hareketlerini denetlemek gibi pek ¢ok
seyle ayn1 anda mesgul olduklarindan zorlanirlar (Buck, 1999). Bazi ¢cocuklarin da mizaglari nedeniyle
gecis zamanlarinda yasanan giiriiltii ve hareketle bas etmeleri zor olmaktadir. Gegis zamanlarinda bazi
cocuklarin etkinlige katilirken diger ¢ocuklarin sabirla beklemelerini talep etmek gercekei degildir.
Boyle bir durumda ¢ocuklar can sikintilarini1 gidermek icin rahatsiz edici davranislarda bulunabilirler
(Fields, Meritt ve Fields, 2018).

Okul 6ncesi 6gretmenleri gesitli sinif ici gegis stratejileriyle etkili bir sinif yonetimini saglayarak
cocuklarin 6grenmelerini kolaylastirabilirler. Bu stratejiler arasinda, sinif i¢i kurallarin ve rutinlerin net
bir sekilde belirlenmesi, ¢ocuklarin duygusal ihtiyaglarinin karsilanmasi, Ogrencilere alternatif
davraniglar Ogretilmesi ve duygusal okuryazarlik becerilerinin gelistirilmesi gibi stratejiler yer
almaktadir. Gegis etkinliklerinde ayn1 anda birgok gorev yerine getirildiginden dolay1 bu etkinlikler
ogretmenler ve cocuklar agisindan zor olmaktadir. Bu yilizden ogretmenler gegis stratejilerini ve
materyalleri onceden planlayarak, nasil ve ne zaman diger ¢alisanlarla iletisimde olacagim
belirlemelidir. Ge¢is zamanlarindaki belirlenen gorev ve sorumluluklar ¢ocuklar ve diger tiim
yetiskinleri kapsamalidir (Olive, 2004).

Smif ici gecisler, smiftaki aktivitelerin, oyunlarin ve etkinliklerin diizenli bir sekilde
siralanmasidir. Bu gegisler sirasinda, ¢ocuklar bir etkinlikten digerine gegerken 6grenme siireci devam
ederek ¢ocuklar arasindaki uyum ve is birligi gelistirilir. Ayrica, smif i¢i gecisler, cocuklarin 6grenme
odaklarimi siirdiirmelerine, sinif kurallarin1 anlamalarina ve simifin diizenli bir sekilde islemesine
yardimei1 olur. Dikkatlice planlanmis gegis stratejileri cocuklarin etkinlikler arasi gegiste ortaya ¢ikan
sorun davraniglarini ortadan kaldirmay1 kolaylastirmaktadir (Banerjee ve Horn, 2013). The National
Association for the Education of Young Children (NAEYC), ¢ocuklarin kendini giivende hissettikleri,
ongoriilebilir ve yapilandirilmig giinliik rutinler 6nermektedir. Ayrica 6gretmenler ¢ocuklarin fikir ve
ilgilerini genigletmek icin firsatlar olusturmalidir. Gegisler esnasinda ortaya ¢ikan ¢ocuklarin sorun
davranislari, gecislerin yapilandirilmasi, planlanmasi ve uygulanmasiyla ilgilidir (Hemmeter, Ostrosky,
Artman ve Kinder, 2008). Gegisleri kolaylastirmak i¢in sinif ortamini planlarken; ¢ocuklar igin verimsiz
zaman en aza indirilmeli, daha fazla egitici zaman saglanmali, miicadeleci davraniglar azaltilmali ve
cocuklarin 6zgiirliikleri desteklenmelidir (Ostrosky, Jung ve Hemmeter, 2002).

Alan yazinda gergeklestirilen aragtirmalar okul Oncesi donemde Ogretmenlerin gegis
stratejilerini  kullanarak ¢ocuklarin sosyal-duygusal becerilerini gelistirebileceklerini, problem
davraniglar azaltabileceklerini ve etkili bir sinif yonetimi gerceklestirebileceklerini ortaya koymaktadir
(Bierman vd., 2008; Hemmeter vd., 2008; Izard ve King, 2014; Kaiser ve Sklar Rasminsky, 2017). Head
Start REDI programi okul dncesi 6gretmenlerinin sinif i¢i gecis stratejilerini kullanarak ¢ocuklarin dil,
matematik, sosyal-duygusal becerilerini gelistirmelerine yardimet olmaktadir. Bu program, okul dncesi
Ogretmenlerine, sinif i¢i kurallarin ve rutinlerin net bir sekilde belirlenmesi ile ¢ocuklarin sorun ¢6zme
ve is birligi yapma becerilerini gelistirme gibi sinif i¢i gegis stratejilerini kullanmalarini saglamaktadir.
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Bu kapsamda bu programin sinif i¢i gegis stratejileri ile ¢ocuklarin akademik ve sosyal-duygusal
becerilerinde olumlu etkiler yarattigi ortaya koyulmustur (Bierman vd., 2008). Kaiser ve Sklar
Rasminsky’nin (2017) ger¢eklestirdigi aragtirma, okul 6ncesi 6gretmenlerinin sinif i¢i gegis stratejilerini
kullanmasi, ¢ocuklardaki problem davranislart azalttigini géstermektedir. Sinif i¢i gegis etkinliklerinde
duygular1 tanima, ifade etme ve diizenleme becerilerinin 6gretilmesi, duygusal durumlarin anlatilmasi,
empati ve sosyal becerilerin gelistirilmesine yonelik gecis stratejilerinin kullanilmasi g¢ocuklarin
duygusal okuryazarlik becerilerini gelistirmelerine yardimci olmaktadir (Izard ve King, 2014). Okul
oncesi donemde sinif i¢i gegis stratejilerinin kullanilmast sinif yonetiminin saglanmasi, problem
davraniglarin  azaltilmasi ve ¢ocuklarin sosyal-duygusal gelisimleri agisindan Onemli oldugu
goriilmektedir. Okul 6ncesi donemde etkinlikler aras1 gecisleri kullanmak sosyal beceriyi, duygusal
yeterliligi 6gretmeyi ve caligma siirecini planlamay1 kolaylastirmaktadir. Gegisler sayesinde 6gretmen,
cocuklar1 birlikte calisma konusunda cesaretlendirir ve bir sey yaptiklarinda gocuklara tanimlayic
doniitler verir. Cocugun birlikte oturacagi bir arkadasi oldugunda, ikili olarak koridorda yiiriimesi veya
oyun esnasinda bir arkadasiyla eslesmesi gibi arkadaslik becerileri de gecisler esnasinda ¢ocuklara
kolaylik saglar (Hemmeter vd., 2008).

Tiirkiye’de okul oncesi egitimde sinif i¢i gegislere yonelik arastirmalar sinirli olmakla birlikte
bu aragtirmalarin genel olarak simif yonetimi {izerinde yogunlastigi goriilmektedir (Denizel Giiven ve
Cevher, 2005; Giilay Ogelman ve Ersan, 2014; Ocak Karabay ve Sahin Asi, 2019; Oztiirk, Gangal ve
Besken Ergisi, 2014; Yasar Ekici, Glinhan ve Anilan, 2017). Smif i¢i gegislere yonelik arastirmalar okul
oncesi dgretmenlerinin ve dgretmen adaylarinin sinif uygulamalarinda siif i¢i gegis etkinliklerine yer
verdikleri goriilmektedir (Bakkaloglu ve Ergin, 2020; Bozan, Bay, Demir ve Karahalli, 2021; Korkmaz,
Esen Coban ve Koyuncu Sahin, 2018). Bakkaloglu ve Ergin’in (2020) kaynastirma uygulamalari
yiiriitiilen okul 6ncesi egitim siniflarinda sinif i¢i gecisleri inceledigi arastirmada, arastirmaya katilan
Ogretmenlerin tamamu etkinlikler arasi gecislerde gecis stratejisi kullandiklar1 goriilmektedir. Bu
arastirmaya gore Ogretmenler gecis zamanlarinda daha ¢ok sdzel hatirlaticilar tercih etmektedirler.
Korkmaz vd.’nin (2018) okul dncesi 6gretmen adaylari ile gergeklestirdikleri arastirmada 6gretmen
adaylar1 sinif igi gegisleri ¢cocuk, 6gretmen ve program agisindan énemli gordiiklerini belirtmiglerdir.
Ogretmen adaylar1 en fazla isitsel destekli sozel hatirlaticilar kullanmakla birlikte giinliik egitim akisi
icerisinde gecis etkinlikleri planlamadiklar1 gériilmektedir. Bozan vd. (2021) okul Oncesi
ogretmenlerinin sinif i¢i etkinlik gegislerinde kullandiklar1 isitsel stratejileri inceledikleri arastirmaya
gore 6gretmenlerin en fazla sarki ve miizik kullandiklar1 goriilmektedir.

Ogretmenlerin ne &gretecekleri, nasil dgretecekleri ve ne zaman dgreteceklerini bilmelerinin
yant sira sonraki etkinliklerde ne yapacaklar1 ve gegisleri de nasil saglayacaklarini bilmeleri etkili bir
egitim siireci i¢in sarttir. Bu gegisler, ¢ocuklarin 6grenme potansiyellerini en iist diizeye ¢ikarmak,
sosyal ve duygusal becerilerini gelistirmek, 6z disiplinlerini ve zaman yonetimi becerilerini artirmak
gibi bir¢ok fayda saglar. Bu nedenle, 6gretmenlerin sinif igi gegisleri dogru bir sekilde planlamasi ve
uygulamasi, okul Oncesi donemdeki ¢ocuklarin Ogrenme siirecinde basarili olmalarin
saglayacaktir. Okul oOncesi egitimde simf i¢i gecislere yonelik arastirmalarin yetersiz olmasi ve
yapilacak olan arastirmalarin gegislere yonelik 6gretmen ve 6gretmen adaylarmin farkindaliklarini
arttiracagi disiiniilerek bu aragtirmanin yapilmasina ihtiya¢ duyulmustur. Bu kapsamda bu arastirmanin
amact okul oncesi 6gretmenlerinin sinifi i¢i gecisler hakkindaki goriislerini ve simif ici gecislere yer
verme durumlarini incelemektir. Bu amag dogrultusunda asagidaki sorulara cevap aranacaktir:

1.  Okul 6ncesi 6gretmenlerinin sinif i¢i gegislerine yonelik goriisleri nedir?

2. Okul 6ncesi 6gretmenlerinin siif i¢i gegisleri planlama durumlar1 nedir?

3. Okul oncesi Ogretmenleri smif i¢i gecisleri saglamak i¢in hangi tiir stratejileri
kullanmaktadir?

4, Okul oOncesi ogretmenleri simif igi etkinlik gecislerinde hangi tir problemlerle
kargilagmaktadir?

Yontem

Bu arastirma nitel arastirma deseni olarak gerceklestirilmistir. “Nitel arastirma gézlem, goriisme
ve dokiiman analizi gibi nitel veri toplama yontemlerinin kullanildigi, algilarin ve olaylarin dogal
ortamda gercekei ve biitiinciil bir bigimde ortaya konmasina yonelik nitel bir siirecin izlendigi arastirma
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olarak tanimlanabilir” (Yildirim, 1999, s. 10). Bu arastirma okul 6ncesi 6gretmenlerinin sinif igi
gecislere yonelik goriislerini farkli veri toplama yontemleri kullanarak incelemesi agisindan nitel
arastirma Ozelligi tasimaktadir.

Calisma Grubu

Bu arastirmanin  katilimcilarim1 Ankara ve Konya ilinden 17 okul Oncesi 6gretmeni
olusturmaktadir. Katilimcilar amagli 6rnekleme yoOntemlerinden uygun oOrnekleme yolu ile
secilmiglerdir. Amacli 6rnekleme tiirlerinden biri olan uygun 6rnekleme zaman, para ve yer agisindan
hizli ve kolay ulasilabilir 6rneklemin seg¢ilmesidir (Merriam, 2009; Patton, 2002). Katilimcilar
arastirmacilarin ulagabildigi ve goniillii okul 6ncesi 6gretmenlerinden olugmaktadir.

Tablo 1. Caligma grubuna yonelik demografik bilgiler

Degiskenler f
Cinsiyet Kadn 17

Erkek -

26-30 7

31-35 1

36-40 4

5

1

Yas

41 ve lsti
On lisans
Lisans 10
Lisanstistii 6
1-5yil
6-10 y1l
11-15 yil
Mesleki deneyim 16-20 yil

Egitim diizeyi

21 ve lizeri

Ilkokul ya da ortaokula bagli anasinifi

Okul tiirii Bagimsiz anaokulu

U1 O OO0l W Kk 0

Universite uygulama anaokulu

Tablo 1’ de yer alan bilgilere gore arastirmaya katilan 6gretmenlerin tamami kadindir.
Ogretmenlerin cogu 26-30 yas araliginda, lisans mezunu ve 6-10 yil araliginda mesleki deneyime
sahiptirler. Ogretmenlerin 6’s1 ilkokula bagli anasiniflarinda, 6’s1 bagimsiz anaokulunda ve 5°i de
{iniversite biinyesinde yer alan uygulama anaokulunda gorev yapmaktadir. Ogretmenlerin tamani sinif
yonetimi dersi almislardir.

Veri Toplama Araci

Bu arastirmada veriler griisme ve gozlem araciligi ile toplanmustir. Ogretmenlerin sinif igi
gecislere yonelik goriislerini incelemek amaci ile okul 6ncesi egitim alaninda uzman ii¢ kisiden goriis
alinarak olusturulan yar1 yapilandirlms “Smmf i¢i Gegislere Yénelik Ogretmen Goriisme Formu”
kullanilmigtir. Yar1 yapilandirilmis goriisme formlar1 Onceden belirlenmis sorularin yaninda
derinlemesine bilgi elde etmek i¢in goriisme esnasinda farkli sorularin sorulmasina imkan verir
(Merriam, 2009). Ogretmen goriisme formu arastirmanin biitiin alt problemlerini yanitlamaktadir.
Goriisme formu demografik bilgilere yonelik alt1 soru ve alt problemlere yonelik dokuz soru olmak
iizere toplam on bes sorudan olugmaktadir. Arastirmanin {igiincii ve dordiincii alt problemlerine cevap
aramak i¢in okul dncesi egitim siiflarinda gbzlem yapilmistir. Gézlem, bir durum hakkinda bilgi elde
etmek i¢in insan, toplum ya da doga gibi belli hedeflerden ¢iplak gbzle ya da herhangi bir ara¢ yardim
ile veri toplanmasi islemidir (Biiytikoztiirk, Kilig Cakmak, Akgiin, Karadeniz ve Demirel, 2009). Bu
aragtirma i¢in katilimci olmayan gozlem yontemi kullanilmistir. Katilimeci olmayan goézlemci
etkinliklerle ve insanlarla etkilesime girmeden disardan bir yabanci olarak gézlem yapar (Cresswell,
2013). Ogretmenlerin smif i¢inde hangi gecis stratejilerini kullandiklarimi ortaya koymak ve gegis
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zamanlarinda ortaya cikan problemleri belirlemek amaci ile katilimci olmayan goézlemci teknigi
kullanilmistir. Gozlem siirecinde alan yazin taramasi ve okul dncesi egitim alaninda uzman ii¢ kisinin
goriisleri dogrultusunda olusturulan “Sinif ici Gegislere Yonelik Gozlem Formu” kullanilmistir. Bu
formda o6gretmenlerin sinif i¢i gegislerde kullandiklari stratejiler, simif igi gecislerde ortaya g¢ikan
problemler ve 6gretmenlerin smif i¢i gegislerde harcadigi siire hakkinda bilgi toplamaya yonelik
maddeler bulunmaktadir.

Veri Toplama Siireci

Bu aragtirmanin verileri 2018-2019 egitim-6gretim yil1 bahar déneminde toplanmistir. Veri
toplama siireci dncesinde MEB’den gerekli izinler alinmistir. Oncelikle goriisme formlarinin agikligi ve
anlasilirhigma yonelik 3 okul 6ncesi 6gretmeni ile pilot goriisme yapilmistir. Pilot ¢calismadan elde edilen
bilgilere gore katilimcilar tarafindan anlasilmayan bir soru goriisme formundan ¢ikarilmistir. Buna ek
olarak simif i¢i gecislerde yasanan problemleri daha detayli incelemek amaci ile bir soru eklenmistir.
Asil uygulama i¢in 6gretmenlerle 6nceden goriisiilerek aragtirma hakkinda bilgi verilmistir. Arastirmaya
katilmay1 kabul eden 6gretmenlere gontillii katilim formlar1 tanitilmistir ve 6gretmenler tarafindan
imzalanmigtir. Gorlismeler 0gretmenlerden randevu alinarak 6gretmen ve arastirmacinin bas basa
oldugu sessiz bir ortamda gergeklestirilmistir. Ogretmenlerin tamam goriismeler esnasinda ses kaydi
almmasina izin vermislerdir. G6zlemler aragtirmaya katilan ve sinif'i¢i gecislere yer verdiklerini belirten
ti¢ 6gretmenin sinifinda yapilmistir. Gozlem yapilan 6gretmenlerin siifinda farkli giinlerde iki kere
olmak tlizere toplam alt1 gézlem gerceklestirilmistir.

Verilerin Analizi

Veriler icerik analizi yontemi kullanilarak analiz edilmistir. Icerik analizi elde edilen nitel
verilerin birbiri ile benzer olanlarin bir araya getirilerek anlamlandirma siirecidir (Patton, 2002). Nitel
verilerin analizinde ilk basamak ham verilerin bir araya getirilmesidir. Detayli bir sekilde okunan
verilerden arastirma sorusuna cevap niteliginde olanlar kodlanarak benzer kodlar ortak tema ya da
kategori altinda birlestirilir (Cresswell, 2014). Bu arastirmada kod-temalar: belirlemek i¢in
timevarimsal analiz yaklasimi kullanilmigtir. Tmevarimsal analiz yaklagimi kod, tema veya
kategorilerin veri analizi siirecinde ortaya ¢ikmasini ifade eder (Patton, 2002). Bu arastirma i¢in kod-
temalar 6nceden olusturulmamis, veri analizi siirecinde ortaya ¢ikmustir.

Gecerlik-Giivenirlik

Nitel arastirmalarda gegerlilik arastirmanin 6lgmeyi hedefledigi seyi Olgmesi, bulgularin
dogrulugunu ifade ederken giivenirlik ise arastirmanin yeniden yapilmasi halinde ayni sonugclara
ulasilabilirligini ifade etmektedir (Merriam, 2009). ilk olarak goriisme formunun gecerliligi saglamak
adina alan yazin incelenmistir. Olusturulan goériisme formunun alt problemlere cevap olusturup
olusturmadigini tespit etmek adina okul 6ncesi egitimi alaninda {i¢ uzmandan goriis alinmistir. Goriisme
formunda yer alan sorularin agikligi ve anlasilirligini belirlemek igin ii¢ okul 6ncesi 6gretmen ile pilot
calisma yapilmstir. Arastirma gegerliligini saglamak adina uygulanan bir diger yontem veri iiclemesidir
(Johnson ve Christensen, 2012). Veriler goriisme ve gézlem araciligi ile toplanarak kod ve kategorilerin
tutarhligr saglanmistir. Uye kontrolii ya da katilime1 dogrulamasi bu arastirma igin kullanilan diger
gegerlilik stratejisidir (Merriam, 2009). Goriisme ve gézlemden elde edilen veriler ve analizden ortaya
¢ikan ilk kod-kategoriler katilimcilar arasindan rastgele segilen dort 6gretmene gonderilerek katilimet
dogrulamas1 yapilmistir. Arastirmada siiregle ilgili detayli aciklama yapilmis olup goriisme
transkriptlerinden alintilar yer almaktadir.

Bu arastirmada giivenirlige yonelik gdzlem ve goriisme transkriptleri arastirmacilar tarafindan
farkl1 zamanlarda kontrol edilerek dogrulugu tizerinde goriis birligine varilmistir. Nitel arastirmalarda
farkli arastirmacilar tarafindan olusturulan kodlarin karsilastirilmasi ile kodlayicilar arasi uyum tespit
edilmistir (Cresswell, 2014). Goriisme ve gozlemden elde edilen veriler aragtirmacilar tarafindan
kodlandiktan sonra kodlar arasi tutarliliga bakilmstir.

Arastirmaci Rolii

Bu arastirma siirecinde arastirmacilar katilimcilarin hepsine ayni tutarlihigi gostermistir ve
katilimcilara aragtirma hakkinda bilgiler verilmistir. Goriismeler katilimcilarin kendilerini rahat
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hissedecekleri sessiz bir ortamda arastirmact ile bas basa yapilmistir. Katilimei olmayan gdzlemci rolii
geregi arastirmacilar siniflarda etkinliklere katilmadan gdzlem yapmislardir. Ogretmenin gosterdigi bir
yerde sinifi ve etkinlikleri gézlemlemislerdir.

Bulgular

Aragtirmanin bu boliimiinde okul 6ncesi 6gretmenleri ile yapilan goriismeler ve gdzlemlerden
elde edilen bulgulara yer verilmistir. Bulgular aragtirmanin alt problemleri géz 6niinde bulundurularak
analiz edilmistir. Analizlere ait bilgiler tablolastirilarak verilmis ve goriismelerden alintilar eklenmistir.

Tablo 2. Okul 6ncesi 6gretmenlerinin sinif i¢i gegislere yonelik goriisleri

Kategori Kod f
Etkinlikler aras1 gecis 10
Etkinlikler aras1 kopuklugu 6nleyen calisma 2
Sinif i¢i gegisler Sonraki etkinlige gegisi kolaylagtirma 2
Cocuklar bir sonraki etkinlige hazirlamak 2
Etkinlikleri birbirine baglamak 1

Okul 6ncesi 6gretmenlerinin siif i¢i gegislere yonelik goriisleri incelendiginde Tablo 2’ye gore
ogretmenler siif igi gecisleri gogunlukla “etkinlikler arasi gegis” olarak tanimlamigslardir. Bunun
yaninda 6gretmenler sinif i¢i gecislere yonelik “etkinlikler aras1 kopuklugu 6nleyen ¢alisma”, “sonraki
etkinlige geg¢isi kolaylastirma”, “cocuklar1 bir sonraki etkinlige hazirlamak™ ve “etkinlikleri birbirine
baglamak” olarak goriislerini belirtmislerdir. Ogretmenler sinif i¢i gecislere yonelik goriislerini su

sekilde ifade etmislerdir;

O13:” Giin igindeki etkinlikler arasinda bir etkinlikten diger etkinlige gecerken kopukluk
olmamast i¢in yapilan hmmm dikkat ¢ekici ¢alismalar diyebilirim”

Ol: “Etkinlik gecisi anliyorum. Etkinlik gecisinde de ¢cok farkli yontemler... Etkinligine gore,
giiniin saatine gore, 6grencinin o giinkii genel olarak sinifin haline tavrina gére, hareketli ya
da ona benzer bir gecis yapilabilir.”

O4: “Baglanti kurmak, bir etkinlikten bir etkinlige gecerken cocuklarin birazcik daha rahat
etkinlige baglanabilmesi icin, daha kolay kavrayabilmesi icin gecis diyeyim hani”

Tablo 3. Okul oncesi 6gretmenlerinin simf i¢i gegislere yer verme durumlari

Kod f
Evet 17
Hayir -

Tablo 3’ e gore arastirmaya katilan okul 6ncesi 6gretmenlerinin tamamu sinif igi gegislere yer
verdiklerini belirtmislerdir.

Tablo 4. Okul 6ncesi 6gretmenlerinin sinif i¢i gegisleri planlarken dikkat ettikleri durumlar

Kategori Kod
Cocuklarn ilgisi

Bireysel 6zellikler Ozel gereksinimli (OG) olup olmama/bireysel farkliliklar
Yag grubu
Hareketli-pasif etkinlik dengesi
Etkinlik amacina uygunluk
Program agisindan Etkinlik tiirti
Glinliik akis
Etkinliklerin baglantili olmasi

) Cocuk sayis1
Sinifin fiziksel durumu

N Ul RPN ANOOWDS O

Sinif biiyikligi/fiziksel diizen
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Ogretmenlerin sinif ici gegisleri planlarken dikkat ettikleri durumlar incelenmistir. Tablo 5° gore
ogretmenler en ¢ok “etkinliklerin aktif-pasif dengesi, etkinlik amacina uygunluk, etkinlik tirii, ginliik
akis ve etkinliklerin baglantili olmas1” gibi program acisindan durumlari belirtmislerdir. Daha sonra
“cocuklarin ilgisi, 6zel gereksinimli olup/olmama ve yas grubu gibi ¢ocuk agisindan dikkat ettikleri
durumlar1 belirtmislerdir. Ogretmenler “cocuk sayisi, sinif biiyiikliigii/fiziksel diizen” gibi sinifin
fiziksel durumunu da gegisleri planlarken g6z éniinde bulundurduklarm belirtmislerdir. Ogretmenler
sinif i¢i gegisleri planlarken dikkat ettikleri durumlar: su sekilde ifade etmislerdir;

“Ol: Swif biiyiikliigii materyal hazirlarken belki konumlandirmada daha etkili olabilir.
Ogrencinin kalabalhig belki bu seyi etkileyebilir. ..sumf sayisi. Tabii ki sinif kalabalik olursa
ozellikle karsilarken daha bir dikkatli olmak gerekiyor.”

“O7: Cocuklarin ilgi ve isteklerini goz oniinde bulunduruyorum. Daha béyle dinamik, aktif,
canli olmalarn istiyorum. En sevdigim o onlarin iizerinde.”

“08: Simifin durumu, ¢ocuklarin sayisi, elimdeki materyaller, sinifin fiziki durumu yani biitiin
hepsine dikkat ediyorum.”

“O10: Planlamayr yaparken érnegin hareketli bir etkinligi yaptiysak ara gegis etkinligi
olarak... sonraki etkinligimiz mesela sakin bir etkinlikse ne tam sakin ne de ¢ok hareketli olacak
sekilde o gecisi, aktivite diizeyine uygun gecisi saglayacak sekilde gecis etkinliklerine yer
veriyoruz.”

“013: Genelde etkinlikleri bir kere hareketli bir ¢calisma yaparsam arkasindan bir dinlendirici
almaya ¢alistyorum. Dinlendiriciden sonra biraz yavas yavas hareketlendirip bir anda ¢ok
cocuk hareketli iken oturtmak degil de hafif hafif dinlendirici calismaya dogru gegiyorum. Yani
bazen ¢ocuklarin tabi giinliik durumlart da degigebiliyor. Bazen hi¢ sakin ¢alismalara katilmak
istemiyorlar o zaman daha ¢ok bahge ¢alismalarina falan da agirlik veriyoruz.”

“Ol14: cocuk sayisi, bireysel farkhiliklar, ézel egitim gerektiren cocuklar, yas gruplari...
Duyularla ilgili bir ¢alisma yapacaksam onunla ilgili bir yumusak gegis olmasina en azindan
birbirleri ile de baglantili olup o meraki onla verip ¢alismanin sonunda ¢ocugun o meraki
gidermesi ya da bir deney yapacaksam yagmur deneyi ise onunla ilgili bir giris yaparak hani
ilgilerini toparlamak ondan sonra konu ile ilgili baglantili olmast o ag¢idan onemli.”

Tablo 5. Okul 6ncesi 6gretmenlerinin sinif i¢i gegislerin 6nemine yonelik goriigleri
Kategori Kod
Sinif yonetimi

—h

[y
N

. Zaman yOnetimi
Ogretmen agisindan Problem davranislarin 6nlenmesi
Plana bagh kalmak

Etkinliklere uyum

Cocuk agisindan Cocugun giivende hissetmesi

Etkinlik amacin ulasma

Sosyal beceri gelisimi

Sinif yonetimi
Sonraki etkinlige uyum
Program agisindan Ogretmene rehber olmasi

Kazanimlara ulagsma

R NN D NP N BN W

Zaman yonetimi

Ogretmenlerin simif ici gegislerin dnemine yonelik goriisleri égretmen, ¢ocuk ve program
acisindan incelenmistir. Tablo 5° e gore 6gretmenler gecisleri planlamanin énemini 6gretmen agisindan
“simuf yonetimi, zaman yonetimi, problem davranislarin 6nlenmesi ve plana bagl kalma” seklinde ifade
etmislerdir. Cocuk agisindan 6nemini “etkinliklere uyum, ¢ocugun giivende hissetmesi, etkinlik amacina
ulasma ve sosyal beceri gelisimi” seklinde belirtmislerdir. Program agisindan ise “sinif yonetimi,
sonraki etkinlige uyum, 6gretmenlere rehber olmasi, kazanimlara ulagsma ve zaman yonetimi” olarak
ifade etmislerdir. Ogretmenler sinif ici gegislerin 6nemine yonelik goriislerini su sekilde ifade
etmislerdir;
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“O5:Yani ¢ocukta bir anda béyle afallamiyor iste béyle sanat etkinliginden oyun etkinligine
gecerken bu ne demiyor en azindan iste ne etkinligine gegiyoruz onu 6grenmis oluyor hani
cocugunda etkinlige uyum saglamasi kolaylagiyor.”

“06: O giinkii disiplin ortam, stmif yonetimi bizim icin daha kolay oluyor acik¢ast kopmadiklar:
icin, ne yapacaklarm bildikleri icinde gecisler daha kolay oluyor, bu sekilde.”

“010: Kimi zaman zaman kaybim énliiyor. Grup icin koordinasyonda daha basarili sonuclar
elde edilebiliyor.

“013: Cocuk da daha ¢ok okulu seviyor. Iu etkinliklere daha kolay uyum sagliyor.”

“O14: Zaman yénetimi, simif yonetim, e cocuk agisindan da daha egitici etkinliklere daha fazla
stire taniyoruz. Program agisindan da bize yol gosterici oluyor aslinda yani gene dedigim gibi
zamani diyecegim zamani nasul kullanmamiz gerektigini gosteriyor. Cocuklara daha ne kadar
fazia verimli olabilecegimizi gosteriyor bu gegislerin kisa tutulmasi. Ya da planli programii
olmasi diyeyim.”

Tablo 6. Okul 6ncesi 6gretmenlerinin simfi¢i gegislerde kullandiklari stratejiler

Kategori Kod f
Isitsel stratejiler Sarki-miizik 16
Parmak oyunu-tekerleme 11
Sozel hatirlatict 4
Zil-dudik-tef 1
Gorsel stratejiler Resim-nesne-fotograf 3
Kukla 3
Olumlu sinif yonetimi uygulamalar1 Oyun 3
Drama 3

Tablo 7. Okul 6ncesi 6gretmenlerinin simif i¢i gecislerde kullandiklar stratejiler (Gozlemden elde edilen bulgular)

Kategori Kod f
Isitsel stratejiler Sarki-miizik 12
Parmak oyunu-tekerleme 4
Sozel hatirlatict 2
Zil-didiik-tef 1
Gorsel stratejiler Kukla 2
Olumlu sinif yonetimi uygulamalari Sinifi diizenleme 1

Tablo 6’da Ogretmenlerle yapilan goriismelerden elde edilen bulgular verilmistir. Tablo 6’ya
gore Ogretmenlerin siif i¢i gegislerde kullandiklari stratejiler incelendiginde en ¢ok “sarki-miizik,
parmak oyunu-tekerleme, sozel hatirlatici ve zil-dudiik-tef gibi isitsel stratejiler kullandiklari
gorlilmektedir. Daha sonra “resim-nesne-fotograf, kukla” gibi gorsel stratejiler ve “oyun, drama” gibi
olumlu sinif yonetimi uygulamalarina yonelik stratejiler kullandiklarini belirtmiglerdir. Tablo 7’ye gore
gozlemden elde edilen bulgular gériismeden elde edilen bulgular1 destekler niteliktedir. Ug dgretmenin
smifinda yapilan gézlemler sonucu 6gretmenlerin yine sdzel hatirlatici, parmak oyunu-tekerleme, sarki-
miizik ve zil-didiik-tef gibi gegis stratejileri kullandiklar goriilmektedir. Gozlemlerden elde edilen
bulgulara Ggretmenler sozel hatirlaticilart goriismelerde belirttiklerinden daha fazla kullanmakta
olduklar1 goriilmektedir. Ogretmenler simifigi gegislerde kullandiklar stratejilere yonelik ifadelerini su
sekilde ifade etmislerdir;

’

“02: Materyal kullaniyor olabilirim, dedigim gibi sézel yonerge bir sarki olabilir bu.’
“07: Genelde ben dedigim gibi siir, bilmece, parmak oyunu ve miizik...”

“016: tekerlemeler soyliiyoruz, kiiiik sarkilarimiz var mesela, oyun i¢in ayri oluyor bazen iste
sira olma sarkisi, okuma yazmaya gegis sarkisi, gibi kiiciik kiigiik sarkilarimiz var. Bizim zaten
hep oyle. Mesela hayvanla ilgili bir plan aldiysam o giin giin icerisinde hadi hayvan taklidi
yaparak sira olalim. Halkaya gecelim iste bu ¢izgiye gecelim orada duralim gibi kiiciik kiigiik
oyunlar.”
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Tablo 8. Okul 6ncesi 6gretmenlerinin problem yasadiklar1 gegis zamanlari

Kategori Kod f

Serbest zamandan sonraki etkinlige gecis

Okuma-yazmaya hazirlik etkinligine gegis
Problem yasanan  pareketli etkinlikten pasif etkinlige gegis
gegis zamanlari Beslenme saatine gecis

Mekan gegisleri

N Wb o

Tablo 8’de 6gretmenlerin problemle karsilastiklar1 gecis zamanlar1 incelenmistir. Buna gore
Ogretmenlerin en fazla serbest zamandan sonraki etkinlige geciste problemle karsilastiklar
goriilmektedir. Daha sonra sirastyla okuma-yazmaya hazirlik, aktif etkinlikten pasif etkinlige, beslenme
saatine ve mekan gegislerinde problemle karsilastiklar1 goriilmektedir. Ogretmenler daha ¢ok problem
yasadiklar1 gecis zamanlarini su sekilde ifade etmislerdir;

“02: Oyun serbest zamandan diger etkinliklere gecerken cocuklar: toparlamak adina biraz
daha zor olabiliyor zaman zaman. Yani ¢iinkii ¢ok fazla uyaranin oldugu saatler, materyal ¢ok
fazla her sey ortada ve ¢ocuklarin bir sey yapmasi gerekiyor zaman zaman da ¢ok istemedikleri
igin de zorlarina gidebiliyor.”

“O4: T oplanma zamamn, serbest zamandan.’
“06: Tabi ki de oyun saatinden toplanirken, toplanmak istemeyen ¢ocuklar”

“O7: Genelde serbest zaman etkinliklerinden beslenme etkinligine. Iste bir oyun etkinliginden
okuma yazman etkinligine gegigimizde.”

“O8: Hareketli etkinliklerden sonra daha sakin etkinlik yapmaya okuma yazmaya hazirlik
olabilir daha fazla sikinti olabiliyor bazi ¢ocuklarda.”

“O15: Tabi simdi ¢ocuklarin ¢ok hareketli bir aninda artik onu sonlandirip ézellikle dinleme
odaklanma etkinliklerine gececeksek bedeni ¢ok ¢alismis ¢cocugun kalp atiglart yiikselmis kan
dolasimi hizlanmuis artik o moddan diger moda gecgislerde zorlandiklarini gériiyoruz.”

“010: hareketli etkinliklerden sakin etkinliklere geciste yasiyorduk. Dikkatini toplama adina,
dikkat etkinligine verme adina yasadigimiz durumlar oluyordu.”

’

Tablo 9. Okul 6ncesi 6gretmenlerinin gegis zamanlarinda karsilastiklari problemler

Kategori Kod f
Bireysel ozellikler Giinliik durumlar (uykusunu alamama, okula gelmek 8
istememe, yemek istememe vb.)

Yas grubunun kiigiik olmasi/karma yas 3
OG olup olmama 1

Etkinligi bolmek istememe Oyunu birakmak istememe/devam ettigi etkinligi 5
boélmek istememe

Sinifin fiziksel 6zellikleri ~ Sinif mevcudunun yiiksek olmasi/sinifin kiigiik 3
olmasindan kaynakli problem davraniglar

Problem yok Problem yok 1

Tablo 10. Okul 6ncesi 6gretmenlerinin gegis zamanlarinda karsilastiklart problemler (Gozlemden elde edilen
bulgular)

Kategori Kod
Sizlanma

Gegise katilmama
Gegis zamanlarinda yasanan problemler itiraz etme
Aglama
Cekistirme

Problem yok

R R RPN W R

Tablo 9’da 6gretmenlerin gegis zamanlarinda karsilastiklar: problemler incelenmistir. Tablo 9
incelendiginde en ¢ok “cocuklarin giinliikk durumlari, yas grubu ve 6zel gereksinimli olup olmama” gibi
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¢ocuklarin bireysel 6zelliklerinden kaynakli problemler yasadiklar1 goériilmektedir. Tablo 10’a gore
gozlemden elde edilen bulgular incelendiginde Ogretmenler en ¢ok sizlanma ve gecise katilmama
problemleriyle karsilagmaktadirlar.

’

“02: Ben ii¢ yas égretmeni oldugum icin biraz yonerge almada sikinti yasiyoruz égrencilerle.’
“06: Cocuklar bu gecislere ayak uyduramayabiliyorlar. Eger daha dogrusu biiyiik bir cogunluk
ayak uyduruyor ama davranig sorunu olan ¢ocuklarda biz daha ¢ok bunu yasiyoruz.”

“07: Simdi serbest zaman etkinligimiz bitince cocuklar oyuncak toplamak istemiyor haliyle.”
“O8: Fiziki sartlarimizdan bahsettim. Sadece sinmiftaki o alani kullanabiliyoruz ve ¢ocuk
sayimizda 20 nin tistiinde genelde.”

Tablo 11. Okul 6ncesi 6gretmenlerinin ge¢is zamanlarinda yasanan problemlere yonelik ¢6ziim 6nerileri

Kategori Kod f

Gegisleri planlama Yonerge vermek/dikkat cekmek/materyal kullanma 7
Etkinliklerin hareketli/pasif dengesini ayarlamak 2
Glnliik akig1 belirtmek 1

Destek olusturmak Yardime1 personel destegi 3
Akran destegi 1

Bireysel ihtiyaca Cocugu tanimak 2

yonelik gegisleri

planlamak

Tablo 11°de 6gretmenlerin sinif i¢i gegislerde yasadiklar: problemlere yonelik ¢6ziim dnerileri
incelenmistir. Ogretmenler “ydnerge vermek/dikkat cekmek/materyal kullanma, giinliik akis1 belirtmek,
yardimci personelin olmasi, akran destegi, etkinliklerin hareketli-pasif dengesini ayarlamak ve ¢ocugu
tanimak” gibi ¢0ziim Onerilerinin gecislerde yasanan problemleri azaltacagimi belirtmislerdir.
Ogretmenler goriislerini su sekilde ifade etmislerdir;

“03: Ama atryorum bir etkinlik yapacagim, bir tanesi yapmak istemiyor. Keyfi yoktur, hastadir.
Ilk énce onu bir anlamak lazim.”

“06: Eger toplaniyorsak bir kere miizigi durduruyoruz. Daha sakin bir ortam olusup daha
farkli ¢ocuklarin farkindalik kazanmasini sagliyoruz. Daha sonra neden toplanmamiz
gerektigini bir daha hatirlatiyoruz.”

“010: Giiniin akiswyla ilgili fikir sahibi oluyor. Hatta kimi zaman séyliiyorlar bugiin ilk soyle
oyun... ne zamandir su oyunu oynamiyoruz (agina artik o oyuna) sunu yapalim diyor dikkat
toplama etkinliklerinde.”

“013: Yardimci personel ¢ok etkili oluyor. Bir ¢ocuk bir sorun yasarken diger égretmen
cocuklarin geneli ile ilgileniyor.”

“Ol14: ¢oziim dedigim gibi onlarin merakim uyandimak onlarin giivendigi hissedecegi bir
mimikle yaklasmak ses tonu ile ciimleleri kullanmak.”

“O15: ... yine kukla olabilir. Bir soru olabilir... Bir anadili etkinligi éncesinde herhangi bir
obje stirpriz bir torbamn icinde de olabilir bir kutunun icinde de olabilir. Hatta bir ¢icek de

olabilir.”

Tablo 12. Okul 6ncesi 6gretmenlerinin gecis zamanlarinda yasanan problemlere yonelik ¢6ziim Onerileri
Yarim giinliik egitim zamaninda gegislere Yarim giinliik egitim zamaninda gegislere
harcanan siire (Goriisme) harcanan siire (Gézlem-2 saatlik egitim siiresi)

f f
1-15 dk (%12) 1-15 dk (%12) 6

16-30 dk (%25)
31-45 dk (%36)
46-60 dk (%50)

16-30 dk (%25) -
31-45 dk (%36) -
46-60 dk (%50) -

N| Wl o &

Okul oncesi 6gretmenlerinin yarim giinliik egitim siiresinde gecislere harcadiklari siireler
incelendiginde daha ¢ok “16-30 dk” arasinda degistigini belirtmiglerdir. Daha sonra”1-15 dk”, “31-45
dk” ve “46-60 dk” zaman dilimleri gelmektedir. Tablo 12°de gozlemlerden elde edilen verilere
bakildiginda iki saatlik zaman diliminde gecislerin “1-15 dk (%12)” zaman aldig1 goriilmektedir.
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“O4: Yarim saat maksimum diye diisiiniiyorum.’
“O12: Yani giinde dort etkinlik yaptigimizi hesaplarsak giinde ortalama 30 ile 40 dk arasinda
degisiyordur.”

“O15: Etkinlik sayisina gére degisir belki ama etkinlikten etkinlige gegiste belki 15 dk.”

Tartisma, Sonuc ve Oneriler

Bu arastirmada okul 6ncesi 6gretmenlerinin sinif i¢i gegislere yonelik goriisleri, sinif i¢i gecis
etkinliklerini kullanma ve planlama durumlar1 incelenmistir. Olive (2004) siif ici gecisleri “diizenli
olarak planlanan faaliyetler arasi1 gecis”, Banerjee ve Horn (2013) “6gretmen tarafindan baglatilarak
sinif rutinlerinde degisiklik yaratacak sekilde bir etkinlikten digerine bireysel ya da grup olarak gegme”
olarak tanimlamistir. Erken ¢ocukluk ortamlarinda gegisler, cocuklarin bir etkinlikten digerine hareket
ettigi zamanlardir (Hemmeter vd, 2008). Gegisler, bireylerin bir etkinligi sonlandirip, yeni bir seye
baglamalarin1 ve bir konumdan digerine gegmelerini ifade etmektedir (Hume, 2008). Bu arastirmaya
katilan 6gretmenler de sinif i¢i gegislere yonelik “etkinlikler arasi gecis”, “etkinlikler arast kopuklugu
onleyen calisma”, “cocuklari bir sonraki etkinlige hazirlamak”, “bir sonraki aktiviteye gecisi
kolaylastirmak™ ve “etkinlikleri birbirine baglamak” seklinde goriis belirtmislerdir. Ogretmenler sinif
ici gegislere yonelik alan yazinda yer alan tanimlara benzer goriisler belirtmislerdir. Bu sonuglara gore
okul 6ncesi 6gretmenlerinin sinif i¢i gegisler hakkinda bilgi sahibi olduklar1 goriilmektedir.

Arastirmaya katilan 6gretmenlerin tamami sinif i¢i gegislere yer verdiklerini belirterek sinif igi
gecislerin “6gretmen”, “gocuk” ve “program” agisindan 6nemini ifade etmislerdir. Bu sonuglar alan
yazinda yer alan arastirma sonuglari ile tutarlilik gostermektedir. Problem davranislarin gegis
zamanlarinda ortaya ¢ikma olasilig1 yliksek oldugundan iyi planlanmis bir simif ortaminda bile gecis
zamanlarl 6gretmenler ve Ogrenciler igin sorun yaratabildigini ve bundan dolayr sinif i¢i gegis
zamanlarini planlamanin yararli oldugu yapilan arastirmalarla ortaya koyulmustur (MclIntosh, Herman,
Sanford, McGraw ve Florence, 2004; Olive, 2004). Bu arastirmaya katilan okul oncesi 6gretmenleri,
program ve 0gretmen agisindan en ¢ok sinif yonetimine vurgu yapmislardir. Sinif yonetiminin bir yonii
de gecisleri kapsamaktadir. Bes saatlik bir okul oncesi egitim siirecinde ¢ocuklar etkinlikler arasi
gecisglerde bir saat ya da daha fazla zaman1 gecis siirecinde harcayabilirler (Banerjee ve Horn, 2013).
Etkili olmayan smif i¢i gecisler bosa harcanan zamana ve problem davraniglarin artmasina sebep
olmaktadir (Russo, 2014). Cocuk agisindan ¢ocuklarin etkinliklere uyumu ve kendilerini giivende
hissetmesine yonelik sonuglar alan yazinda yer alan sonuglarla paralellik gostermektedir. Cocuklar gegis
zamanlarinda yapmalari gerekenin ne oldugundan emin degillerse karsilanmayan beklentilerin olusma
sanst daha biiyliktiir ve bu durum davranis problemleri i¢in potansiyeli arttirir (Mathews, 2012).
Cocuklar kendilerini neyin beklediklerini bildiklerinde degisime daha iyi hazirlanirlar ve bilinmeyen
durumdan daha az korkarlar. Cocuklar kendilerini giivende hissettiginde oyun deneyimlerine daha fazla
dahil olmakta ve 6grenme potansiyelleri artmaktadir (Beban ve McCormilla, 2012). Bunun yaninda
Korkmaz vd.’nin (2018) 6gretmen adaylari ile yaptigi arastirmada 0gretmen adaylari ¢ocuklarin bir
sonraki etkinlige hazirlanmasi ve karmasiklik yasamamasi i¢i sinif i¢i gecislerin 6nemli oldugu
belirtilmistir. Bu arastirmada 6gretmenler hem sinif yonetimini saglamak hem de ¢ocuklarin kendilerini
giivende hissederek 6grenme etkinliklerine katilimlarinin artmasi igin gegisleri planlamanin 6nemli
olacagini diisiinmektedir.

99 e

Ogretmenler simf igi gegisleri planlarken “gocuklarin bireysel &zellikleri”, “program” ve
“smifin fiziksel durumu” agisindan dikkat ettikleri durumlari belirtmislerdir. Gegislerde kullanilan
stratejilerin  ¢ocuklarin bireysel Ozelliklerine uygun olmast gerekliligi yapilan arastirmalarda
goriilmektedir. Ornegin bazi ¢ocuklar yaslarindan ve sahip olduklar: kiiltiirel ve dilsel 6zelliklerden
dolay1 gecislerde destege ihtiyag duyabilirler. Bundan dolay1 ¢ocuklarin bireysel ihtiyaglarina gore
gecisleri uyarlamak oldukga oOnemlidir (Ostrosky vd., 2002). Smif i¢i gegislerin dikkat edildigi
durumlardan programa yo6nelik sonuglar incelendiginde 6gretmenlerin en ¢ok hareketli-pasif etkinlik
dengesine dikkat ettigi goriilmektedir. MEB 2013 Okul Oncesi Egitim Programi’nin dzelliklerinden biri
de programin dengeli olmasidir. Buna gore programda etkinliklerin pasif ve hareketli olmasina goére
dengeli olmas1 gerektigi vurgulanmaktadir (MEB, 2013). Ayrica Banerjee ve Horn (2013) yogun
faaliyetlerden Once sessiz etkinliklere yer vermenin gecisler iizerinde olumlu etkisi oldugunu
vurgulamaktadir.
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Arastirmanin elde edilen sonuglara gore 6gretmenler en fazla “isitsel stratejiler” kullanmaktadir.
Yapilan arastirmalar dgretmenlerin ve 0gretmen adaylarinin en fazla isitsel stratejiler kullandigini
gostermektedir (Bakkaloglu ve Ergin, 2020; Korkmaz ve vd., 2018). Alan yazinda yer alan sonuglar
incelendiginde 6gretmen adaylarinin 6gretmenlik uygulamasinda sinif i¢i gecislerde en fazla isitsel
stratejilerden sozel hatirlatici, parmak oyunu-tekerleme ve sarki ve miizik aleti kullandiklari
goriilmektedir (Korkmaz ve vd., 2018). Bununla birlikte ¢cocuklarin gecislerde ne yapacagini belirten
sarkilarin cocuklarin dikkatini ¢ekmede ve beklenen gorevi yerine getirmede etkili oldugu
belirtilmektedir. Sarki ve miiziklerin kiiclik cocuklar tizerinde keyifli ve motive edici oldugu, 6zellikle
0zel gereksinimli ¢ocuklar {izerinde de derin etkisi oldugu vurgulanmaktadir (Mathews, 2012). Bu
sebeplerden dolay1r 6gretmenlerin isitsel stratejileri gecis etkinliklerinde daha ¢ok kullandiklari
diisiiniilmektedir. Arastirmaya katilan Ogretmenlerin en ¢ok serbest zaman etkinliginden sonraki
etkinliklere gegislerde problem yasadiklar1 goriilmektedir. Yildirim-Haciibrahimogullari’na (2017) gore
ogretmenler en ¢ok serbest zaman etkinliginden diger etkinliklere gegislerde problem yasadiklarim
belirtmislerdir. Bakkaloglu ve Ergin’in (2020) yaptigi arastirmada ise beslenme rutinine gegis ve
beslenmeden sonraki etkinlige geciste ve mekan gegislerinde problem yasandigi ortaya koyulmustur.
Serbest zaman ve beslenme saatleri diisiiniildiglinde hazirlanma ve toparlanmanin ¢ocuklar agisindan
zaman alict olmasindan kaynakli 6gretmenlerin problem yasadiklart diistintilmektedir. Bunula birlikte
okuma-yazmaya hazirlik, aktif etkinlikten pasif etkinlige gecis ve mekan gegislerinde 6gretmenler
problem yasamaktadirlar.

9 <c

Ogretmenler gecisler sirasinda “cocuklarin bireysel 6zellikleri”, “cocuklarin etkinligi bolmek
istememesi” ve “siifin fiziksel Ozelliklerinden kaynakli” problem yasadiklarini belirtmislerdir.
Cocuklarmn OG olmasi, gegise katilmayr reddetmesi ve dikkat dagmikligi yasamasi gibi bireysel
Ozellikler yapilan arastirmalarda gegislerde yasanan problem olarak goriilmektedir (Hemmeter vd.,
2008; Korkmaz vd., 2018; Yildirim-Haciibrahimogullari, 2017). Cocuklarin OG olmasindan kaynaklt
yasanan problemlerde 6gretmenlerin ¢cocugun ihtiyacina gore ek destekler saglamasi gerekmektedir.
Bunun yaninda cocuklarin yaptigi etkinligi bitirmek istememesinden kaynakli problem davranig
gostererek gecise katilmak istemezler. Ogretmenler cocuklarin neden problem davranis sergiledigini
bilmediginden kotii bir giin gecirdigini diisiinmektedir. Bundan dolay1 6gretmenlerin ¢ocuklart tanimak
ve onlara ihtiyaglart dogrultusunda cesitli uyarlamalar yapmalart ve destek saglamalarinin gegiste
kargilasacaklar1 problemleri azaltacagi diisiiniilmektedir. Bu problemlere yonelik 6gretmenlerin ifade
ettikleri ¢éziim Onerileri gegislerin planlanmasina yonelik goriilmektedir. Alan yazinda dgretmenlerin
gecis zamanlarini planlamamasi problemlerin ortaya ¢ikma olasiligini arttirdigi vurgulanmaktadir.
Gegislerin planlanmasi gecislerin tiim bilesenlerinin diisiiniilmiis olmasin1 saglar. Ogretmenler gegisler
sirasinda hangi personelin nerede olacagini, hangi ¢ocuklarin es olacagini, hangi materyallerin
kullanilacagin1 planlamalidir (Olive, 2004). Cevresel destekler, materyal uyarlama, cocuklarin
tercihlerini dikkate alma, akran ve personel destegi sunma 6gretmenlerin gegisleri kolaylastirmak icin
kullanabilecegi destekler arasinda yer almaktadir (Banerjee ve Horn, 2013). Buna karsilik 6gretmenler
yasadiklar1 problemlerde ¢ocuklarin etkinliklerini yarim birakmak istememesinden kaynakli problemler
yasadiklarint belirtmislerdir. Fakat yarim kalan etkinliklere yonelik Ogretmenler ¢6ziim Onerisinde
bulunmamiglardir. Hume’e (2008) gore tamamlanmis/tamamlanacak etkinlik kutusu, geg¢is zamani
geldiginde ¢ocuklarin etkinliklerini biraktiklar1 bir alandir. Gegis zamani geldiginde c¢ocuklarin
etkinliklerini koyacaklar1 bdyle bir alana sahip olmalar1 geciste harcanan zamani kisaltmakla birlikte
¢ocuklarm etkinliklerini sonra tamamlamasina olanak vermektedir. Cocuklarin daha sonraki zaman
dilimlerinde etkinliklerini bitirebilmeleri onlari rahatlatmaktadir.

Ogretmenlerin gegislerde harcadiklari siireler incelendiginde gogunlukla yarim giinliik egitim
stiresinin %251 (16-30 dk) kadar zaman harcadiklarini belirtmislerdir. G6zlemden elde edilen sonuglar
incelendiginde 2 saatlik egitim siiresinde 6gretmenler ortalama 1-15 dk (%12) aras1 zaman harcadiklari
goriilmektedir. Kaynastirma uygulamalar1 yiiriiten okul Oncesi egitim siniflarinda yapilan bir
arastirmaya gore 6gretmenler bir okul giiniiniin iki saatlik zaman diliminde ortalama 42 dk (%35) zaman
harcadiklari ortaya koyulmustur (Bakkaloglu ve Ergin, 2020). Gegislerde harcanan siireye yonelik bu
arastirmadan elde edilen sonuglar Bakkaloglu ve Ergin’nin (2020) gerceklestirdigi arastirma sonuglari
ile farklilik gostermektedir. Bu durumun sebebi gozlem yapilan okul oncesi egitim smiflarinda
kaynastirma Ogrencisinin yer almamasi, siiflarda yardimer personelin bulunmasi ve smiflarin fiziki
ozelliklerinin elverisli olmasindan kaynaklandigi diistiniilmektedir. Her bir 6gretmenin simifinda
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yapilacak olan gozlemlerle sinif i¢i gegislerde harcanan siirenin belirlenmesinin daha detayli bilgi
saglayacagi diisiiniilmektedir.

Bu arastirmadan elde edilen sonuglar 1s18inda bazi Oneriler sunulabilir. Bu arastirma nitel
arastirmanin dogasi geregi 17 katilimer ile sinirlidir. Daha biiyiik ¢alisma grubu ile ¢alisilmasinin daha
derinlemesine bilgi saglayacagi diisiinlilmektedir. Daha sonraki yapilacak arastirmalarda 6gretmenlerin
etkinlik planlarinin incelenerek smif i¢i gecis etkinliklerini planlama durumlar1 hakkinda goriisme ve
gozlem sonuglarini destekleyecek bilgiler edinilebilir. Arastirmada 6gretmenlerin smif i¢i gegisler
hakkinda bilgi sahibi olduklari fakat bunu tam olarak planlamadiklar1 goriilmektedir. Ogretmenlere bu
konuda egitim verilerek bilgi ve uygulama diizeylerinin arttirilmasi desteklenebilir. Ogretmen yetistirme
programlarinda gerekli dersler kapsaminda gegisler konusunun detayli incelenmesi ve uygulama
ogrencilerinin gegisleri planlamalar1 konusunda caligsmalar yapilabilir.
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