Erzincan Universitesi Egitim Fakiiltesi Dergisi

Erzincan University Journal of Education Faculty

2024 Cilt 26 Sayv 1 (151-161) https.//doi.org/10.17556/erziefd. 1297298

Arastirma Makalesi / Research Article

Expectations of Syrian Refugee and Turkish Parents Living in Gaziantep from Preschool Teachers in the Context of

Inclusive Education

Gaziantep’te Yasayan Suriyeli Miilteci ve Tiirk Ebeveynlerin Kapsayic1 Egitim Baglaminda Okul Oncesi

Ogretmenlerinden Beklentileri

Giil Oncel'() Esra Akgiil®

! Yiiksek Lisans, Hasan Kalyoncu I:Jniversitesi, Egitim Fakdiltesi, Gaziantep, Tiirkiye
2Dr. Ogr. Uyesi, Hasan Kalyoncu Universitesi, Egitim Fakiiltesi, Gaziantep, Tiirkiye

Makale Bilgileri
Gelis Tarihi (Received Date)

15.05.2023
Kabul Tarihi (Accepted Date)

04.03.2024

*Sorumlu Yazar
Giil Oncel

Yatirtepe Tlkokulu, Yatirtepe
Mh. Sanlwrfa/Surug

gul.oncel@std.hku.edu.tr

Abstract: The purpose of this study is to comparatively reveal what parents of both Syrian refugee and Turkish children
in a multicultural educational environment expect from preschool teachers in the context of inclusive education. This
study was designed as a phenomenology study from qualitative research designs. In this study, conducted using the
interview technique, the views of Syrian refugee and Turkish parents with preschool-age children on their expectations
from teachers in the context of inclusive education were examined. The study group consisted of 20 parents, 10 Turkish
parents and 10 Syrian refugee parents living in Gaziantep city centre, selected by snowball sampling method. According
to the results, it was determined that the expectations of Turkish and Syrian parents overlapped in some points, while in
some cases they diverged. When the parents' expectations from the teachers were analyzed, it was concluded that Syrian
refugee parents had expectations mainly related to language. In contrast, Turkish parents had expectations mostly related
to the affective characteristics of the teacher.
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0z: Bu aragtirmanin amact, ¢ok kiiltiirlii bir egitim ortamimda yer alan hem Suriyeli miilteci hem de Tiirk gocuklarin
ebeveynlerinin; okul 6ncesi 6gretmenlerinden kapsayict egitim baglaminda neler beklediklerini karsilastirmali olarak
ortaya koymaktir. Bu ¢aligma nitel arastirma desenlerinden fenomenoloji galigmasi olarak tasarlanmustir. Goriisme
teknigi kullanilarak yapilan bu aragtirmada, okul 6ncesi egitim ¢aginda ¢ocugu olan Suriyeli miilteci ve Tiirk ebeveynlerin
kapsayict egitim baglaminda O6gretmenlerden beklentilerine yonelik goriisleri incelenmistir. Arastirmanin calisma
grubunu kartopu 6rnekleme yontemiyle segilen ve Gaziantep sehir merkezinde yasayan 10 Tiirk ebeveyn ve 10 Suriyeli
miilteci ebeveyn olmak iizere toplam 20 ebeveyn olusturmustur. Arastirmanin sonucunda Tiirk uyruklu ve Suriye uyruklu
ebeveynlerin beklentilerinin bazi noktalarda oOrtiistiigli goriliirken, bazi durumlarda ise ayristigi tespit edilmistir.
Ebeveynlerin 6gretmenlerden beklentilerine bakildiginda Suriyeli miilteci ebeveynlerin daha ¢ok dil ile ilgili; Tiirk

ebeveynlerin ise daha ¢ok 6gretmenin duyussal 6zellikleri ile ilgili beklentilerinin oldugu sonucuna ulasilmistir.

Anahtar Kelimeler: Kapsayici egitim, yabanci uyruklu ¢ocuklar, ebeveyn beklentileri, okul 6ncesi egitim
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Introduction

Inclusive education is a philosophy and practice based on
human rights, social justice, and a system of thought that
advocates for children with special needs to be educated with
their peers in regular classrooms. It was first used to educate
individuals with special needs in the Salamanca Declaration
(Dede, 1996). Mitchell (2015) extends this conceptual
framework and emphasizes that inclusive education goes
beyond children with disabilities and targets all children
needing exceptional support. Today, inclusive education is
accepted as an understanding that defends the equal right to
education for all students, considering differences in language,
religion, gender, culture, ethnicity, etc. Therefore, inclusive
education emphasizes the importance of providing
environments that enable each individual to receive education
under the same conditions as their peers (Education Reform
Initiative [ERI], 2016). Inclusive education, which includes
various aspects such as vision, curriculum, assessment,
teaching, learning, admission, access, support, resources, and
leadership, emphasizes the process of meeting the diverse
needs of all learners and promoting their participation in
learning, culture, and communication while reducing rejection
within the education system and minimizing attrition for all
children (Ehsaan & Shahid, 2016; Peng, 2008). Today,
inclusive education has become more than just about

mainstreaming students, including girls, migrants, refugees,
individuals with low socio-economic status, and religious and
ethnic minorities.

Inclusive education is essential in advocating that all
children receive education equally and exercise their rights
equally. Inclusive education will ensure that every child has
access to education and that discrimination between
individuals is eliminated (Oztiirk et al., 2017). Inclusive
education aims to provide equal opportunities for all children,
including those with special needs, and underlines the
importance of guidance and counselling programs in
supporting individual students (Pautina et al, 2020).
According to Ainscow and Cesar (2006), inclusive education
should take a much broader perspective, becoming a reform
that promotes diversity and aims to eliminate social exclusion.
The need for inclusive education to ensure full participation
and access to quality learning opportunities for all children,
including children with disabilities, is emphasized by
researchers, who also recommend developing strategies for
empowerment and skills development (Bombardelli, 2020).
The importance of teacher training and empowerment to
effectively support students with learning disabilities in
inclusive classrooms is emphasized (Prinsloo, 2001). In short,
the main goals of inclusive education are to provide equal
opportunities, eliminate social exclusion and support the
individual needs of all students in learning
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environments.Recently, especially since 2011, there has been
an increase in projects and practices for migrant students in
inclusive education practices in Turkey due to intensive
migration from Syria. In parallel with this, studies on inclusive
education have gained weight. Due to Turkey's long border
with Syria, there are a large number of Syrian migrants in some
provinces (Ozcan, 2018). The number of Syrians in Turkey is
stated as 3 million 622 thousand 486 people as of October
2022. The number of Syrian refugees living in Gaziantep is
464,599 (Refugees Association, 2022). In the early 2000s,
studies were carried out for individuals who were placed in
camps built in border regions. However, in the following
years, more comprehensive educational activities have started
for Syrian refugees who settled in various provinces of Turkey,
especially as of 2014 (Ozcan, 2018).

According to the statement made by the Ministry of
National Education on June 8, 2021, there are 35,707 Syrian
children in preschool education (Refugees Association, 2022).
Syrian children have access to all levels of education. In order
to ensure equality of opportunity in preschool education, many
institutions are working to ensure that Syrian children receive
education in the same environment as their peers. The Ministry
of National Education (MoNE) is one of the leading
institutions carrying out these efforts. MoNE's most well-
established work in this regard is the Inclusive Education
Project. Launched in 2011 with the support of UNICEF, the
project consists of three phases. The first phase includes the
support provided to Syrian teachers under the title "Training
of Syrian Teachers" (MoNE, 2017), while the second phase
includes the support provided to Turkish teachers under the
title "Training of Teachers with Foreign National Students in
their Classrooms" (MoNE, 2018). In the last phase, ten more
training modules were added to the projects with the support
of UNICEF and Erciyes University. Thus, the project became
more detailed and was developed under "inclusive education".
With the Inclusive Education Project, the professional
development of teachers was supported, as well as their social,
emotional and personality development. In this way, it was
aimed to provide a holistic education (MONE, 2022).

Education has a significant impact on the development of
countries. If developments are expected in a country regarding
politics, economy and society, it is necessary to address
education first. The first and essential education step is
preschool education (Baran et al., 2007). Children's
experiences in the preschool period determine their behaviours
towards school, learning and abilities, which in turn affect their
school success. Children with positive experiences in this
period develop positive attitudes towards learning, school and
their abilities. In case of negative experiences, on the other
hand, the child may develop problems that will affect his/her
entire educational life. In addition, it is known that children
who have negative experiences in this period have low self-
esteem, show low achievement in later life and exhibit more
behavioural problems. For a child to grow and develop healthy
and positive attitudes towards learning, it is necessary to create
an environment where quality cognitive stimuli, rich language
interactions, and positive social and emotional experiences are
offered to the child and the child's independence is supported.
This is only possible with a healthy family environment and a
qualified preschool education (MoNE, 2013). In addition,
teacher characteristics are one of the main determinants of
preschool education quality and children's development.
Children only explore and take advantage of learning
opportunities in supportive environments where they feel

valued, loved and safe. The most critical component of this
supportive environment is the consistent and secure
relationship between the teacher and the child (MoNE, 2013).

In Turkey, research on Syrian refugees and inclusive
education has been conducted with teachers, school principals
and parents (Bozkir et al., 2020; Calamak & Erdemir, 2019;
Durmus, 2022; ili, 2020; Ozcan, 2018; Ozoru¢ & Sigirtmag,
2020; Tanrikulu, 2017; Tastekin et al., 2016; Timkaya &
Copur, 2020; Unal & Aladag, 2020; Unay et al., 2021; Yalgin
& Simsar, 2020). Studies are also conducted abroad on Syrian
refugees and inclusive education (Brun & Shuayb, 2020;
Cohen, 2019; El-Jabali, 2019; Madziva & Thondhlana, 2017;
Stanek, 2017). These studies conducted in our country and
abroad are mainly aimed at revealing what the problems
related to inclusive education are and what the solutions to
these problems are.

Unal and Aladag (2020) conducted a study on expectations
regarding inclusive education with teachers working in
primary education institutions where it is implemented and
who have inclusive students in their classes. This study
determined the educational practices and problems for
inclusive students, teachers' expectations and solution
suggestions for inclusive education. Similarly, Yagan (2020)
included the opinions of teachers, foreign and Turkish students
and their parents about the everyday experiences and future
expectations of Turkish and foreign students. While the
expectations of Turkish and foreign students and their families
were evaluated comparatively in this study, the expectations
and opinions of teachers were also reached. Dogrul and Akay
(2019) included a study comparing Turkish and Syrian parents'
views and expectations regarding preschool education. In this
study, while the views of families from two different cultures
on preschool education were similar, there were differences in
their expectations for preschool education.

The literature emphasizes the importance of understanding
parents' expectations of teachers. Bikmaz and Giiler (2000)
found that parents in private and public schools expected
teachers to be loving, understanding, and compassionate, but
their expectations of teachers' professional characteristics were
low. Kupiec (2019) found that teachers often adopt an
instrumental model of cooperation with parents, imposing
principles on parents and expecting them to make efforts in
areas where they are not professionally prepared. Tatar and
Horenczyk (2000) investigated parents' expectations of
teachers. They found that mothers generally have higher
expectations of fairness, help and support than fathers and that
female students have higher expectations of help and
competence for their parents. Finally, Dozza and Cavrini
(2012) examined parents' perceptions of teacher efficacy. They
emphasized the importance of teachers' knowledge,
enthusiasm, and ability to motivate students, involve parents,
respect diversity, and manage the classroom effectively. The
findings regarding parents' expectations of teachers emphasize
the importance of understanding and meeting parents'
expectations for effective parent-teacher collaboration.

These studies also indicate that there has been a recent
increase in the number of Syrian children enrolled in preschool
education. It is seen that the studies conducted so far are
related to recommendations to teachers, teachers' perceptions
and attitudes, policies, family participation, administrators'
opinions, the experiences of Syrian children in preschool
classrooms and studies to understand the peer culture they
create, problems and interventions (Ozger & Akanser, 2019;
Sayan, 2022; Tuncer, 2020). When the relevant literature is
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examined, there are studies on parents' expectations from
preschool teachers and educational institutions (Cetinkaya et
al., 2021; Cui et al., 2016; Konca, 2020). However, there is no
comparative study on the expectations of families from
different cultures whose children receive preschool education
from teachers in the context of inclusive education. For this
reason, the purpose of this study is to comparatively reveal
what parents of both Syrian refugee and Turkish children in a
multicultural educational environment expect from preschool
teachers. Knowing what these parents expect from teachers in
the context of inclusive education will benefit teachers in self-
evaluation, evaluating all aspects of educational environments
and organizing teaching methods. In the study, the question
"What are the expectations of Syrian refugee and Turkish
parents living in Gaziantep from teachers in the context of
inclusive education?" was sought to be answered.

Research Model
Method

This study was designed as a phenomenology study from
qualitative research designs. A semi-structured interview
technique was used in the study. Semi-structured interviews
are a method that enables both fixed-choice answers and in-
depth exploration of the relevant field (Biiyiikoztirk et al.,
2022). In this study, which aims to examine parents'
expectations regarding inclusive education, this technique was
preferred for the participants to express their opinions in detail.

According to Lester (1999), phenomenological research
aims to understand subjective experiences and gain insight into
people's  motivations and  actions. Phenomenological
research is defined as an approach that seeks to understand the
meaning, structure and essence of lived experiences through
the participants' perspectives. According to Knaack (1984),

phenomenological research is conducted to explore subjective
experiences, gain insights, analyze root meanings, and
understand human behaviour from the participants'
perspective. In the current study, phenomenology was utilized
as it was aimed to reveal the expectations of parents from
families in the context of inclusive education through their
own subjective experiences and understandings.

Working Group

The study group of the research consisted of 10 Turkish and
10 Syrian refugee parents whose children attend preschool
education institutions in Gaziantep, and they were selected by
snowball sampling method. Some children attend an
independent state preschool, and some attend a preschool
within a primary school. In the snowball sampling method, a
reference person related to the subject of the study is selected,
and other people are reached through this person (Biernacki &
Waldorf, 1981). Preferring snowball sampling in research
provides advantages in terms of cost and efficiency and is a
valuable method for finding hidden populations (Johnson,
2014). Dragan and Isaic-Maniu (2012) state that snowball
sampling is helpful for minority populations and provides
flexibility in determining the sample size. Atkinson and Flint
(2001) emphasize that snowball sampling is adequate for
accessing hidden and hard-to-reach populations. The reasons
underlying the preference for snowball sampling in this study
are similar to the literature. Snowball sampling was preferred
because Syrian refugee families are in small groups; they tend
not to integrate with the majority of society due to their lack of
language skills, and it is not easy to interact with them because
they are not involved in the family participation process. The
study group was reached through the parents in the institutions
where one of the researchers worked.

Table 1. Demographic information of the parents participating in the interview
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TC1  Turkish Cook 44 Father High school Working 8000 tl 4 51 months No
TC2  Turkish Housewife 27 Mother License Not working  Not fixed 3 54 months No
TC3  Turkish Housewife 31 Mother High school Not working 7000 tl 2 50 months No
TC4  Turkish Housewife 30 Mother Middle school Not working 10000 tl 3 51 months No
TCS5  Turkish Housewife 34 Mother Associate degree Not working 10000 tl 1 4 years old No
YB1  Syrian refugee Housewife 35 Mother License Not working  Not fixed 2 5years old No
YB2  Syrian refugee Housewife 27 Mother Undergraduate student Not working Not fixed 2 67 months No
TC6  Turkish Housewife 36 Mother Associate degree Not working 9000 tl 2 53 months No
YB3  Syrianrefugee Housewife 37 Mother Primary school Not working Not fixed 5 70 months No
YB4  Syrian refugee Housewife 23 Mother Middle school Not working  Not fixed 5 63 months No
TC7  Turkish Teacher 32 Mother License Working Did not specify 1 64 months No
YB5  Syrian refugee Housewife 31 Mother License Not working 7000 t1 2 58 months No
YB6  Syrian refugee Freelance Accounting 41 Father Phd Working Not fixed 4 50 months No
YB7  Syrian refugee Freelance Accounting 36 Father Master's degree Working 20000 tl 2 57 months No
TC8  Turkish Housewife 34 Mother License Not working  Variable 2 63 months No
YB8  Syrian refugee Tailor 31 Father Primary school Working 6000 tl 5 5yearsold Yes
YB9  Syrian refugee Factory Worker 30 Father License Working Minimum 3 Syearsold Yes
YB10 Syrian refugee Housewife 35 Mother Primary education Not working  Did not specify 6 50 months No
TC9  Turkish Housewife 25 Mother Primary school Not working  Not fixed 2 65 months No
TC10 Turkish Housewife 44 Mother Primary school Not working 10000 tl 5 71 months No
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In Table 1, while T.C. refers to Turkish participants, SA
refers to Syrian refugee participants. Social support refers to
the economic assistance they can receive from municipalities,
aid organizations, associations or relatives.

Data Collection Tool

In this study, in which a semi-structured interview technique
was used, the interview form was developed by the researchers
based on the idea of inclusive education in preschool. The draft
form created by the researchers was finalized by a qualitative
research specialist and an early childhood education specialist
after receiving expert opinions. Then, a pilot study was
conducted on 2 participants, and it was decided that the
interview form was appropriate, the questions were
understandable, and the study duration was ideal (See
Appendix 2). Participants were also asked to complete a
demographic information form (See Appendix 1).

Data Collection

First, ethics committee permission from Hasan Kalyoncu
University was obtained (19.12.2022-27805). After the ethics
committee's permission, the informed consent form was sent
to the participants, and the volunteer participants were
identified. Interviews lasting 25-30 minutes were conducted
with each participant. These interviews were conducted face-
to-face at the participants' homes, at the participants'
workplaces and school. The interviews were recorded using a
voice recorder with the participants' permission. As a result of
the interviews, an average of 23 minutes of audio recording
was obtained for each participant. Participants were informed
that their names would be expressed with codes and that their
information would never be shared.

Data Analysis

In this study, the data collected through interviews were
transcribed, and then content analysis was used to analyze the
data. Biiyiikoztiirk et al. (2022) mentioned that there are
several methods related to content analysis. One is to capture
the vital information the interviewee wants to say and thus
ensure that only that information is included in the research.
Information that is not necessary and outside the subject of the
research is not included. In content analysis, an analytical
approach, the data obtained from the participants are
synthesized and relevant categories and themes are reached.
According to Ravindran (2019), the basic steps of content
analysis, such as data preparation, reading and reflection,
coding, categorization and theme development, should be
followed when analysing qualitative research. While
analyzing the data of this study, participants were first
assigned a pseudonym. Syrian refugee parents were assigned
pseudonyms such as YBI1 and YB2, while Turkish parents
were assigned pseudonyms such as TC1 and TC2. Then,
coding was carried out in line with the answers given by each
participant regarding the expectations; categories were formed
from these codes and themes were reached from these
categories.

Trustworthiness

The concepts of reliability and validity in quantitative research
are replaced by the concept of trustworthiness in qualitative
research.

Credibility, transferability, dependability, and
confirmability criteria provide the trustworthiness of the
research (Arastaman et al., 2018). In this study, tactics that
support the honesty of the participants were used (each
interviewee was allowed to refuse to participate in the
research). In this way, the research was conducted only with
participants who sincerely wanted to contribute to the data
collection process and were ready to offer their opinions of
their own free will.

Another factor is inter-coder reliability. The two
researchers in this study coded the data independently using
the same data set and then held a meeting to reach a consensus
on the coding. Different codes were discussed, and finally, a
consensus was reached. Thus, definitions were made more
precise. Dependability is another factor that strengthens the
study. In this context, the findings must be written as clearly
and in detail as possible for the study to be reproducible. In
this study, the detailed explanation of the research process
ensures this. Finally, regarding the sample size, the aim was to
reach data saturation in the research. The data obtained were
analyzed continuously, and when the responses started to
repeat each other, it was inferred that data saturation was
reached and the data collection process was terminated.

Limitations of the Study

The study's limitation is the need for an interpreter during the
interviews with foreign national parents and obtaining
information through translation. At this point, the possibility
of misunderstandings due to translation was included as a
limitation of the study since it is a situation that is not in the
researchers' hands.

Findings

This study, conducted to determine the expectations of Syrian
refugee and Turkish parents living in Gaziantep from
preschool teachers in the context of inclusive education,
reached three different themes. The first one is "expectations
for developmental areas," the second one is "expectations for
inclusive practices," and the third one is "expectations for
teachers' professional competencies." Table 2 shows the
themes and subheadings of these themes.

Expectations for Development Areas

In the interviews, three subheadings were reached in line with
this theme. These are expectations for self-care skills,
expectations for supporting social-emotional development and
expectations for language development. Regarding the
development of self-confidence, the parent coded YBS
expressed his expectation as "If it strengthens self-confidence,
this is the most important thing", while the parent coded TC6
regarding the support of communication and self-confidence
said, "Let me tell you in terms of my own daughter, frankly, 1
think for my own daughter. You know, because she has a timid
structure, she is always waiting to be called. Some other
children have it, but some do not, and I saw that in the last
program I attended. I wonder if something extra should be
done for timid children. I'm thinking about it. I want them to
support speaking more." He expressed his expectations from
the teacher.
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Table 2. Parents' expectations from preschool teachers

Expectations for Development Areas

Expectations for Inclusive Practices

Professional Expectations from
Teachers

Expectations for Self-Care Skills
Support with eating
Fairness

Expectations For Supporting Social-
Emotional Development

Supporting the development/support of
social skills

Developing/supporting self-esteem
Supporting communication

Expectations for Language
Development

Supporting communication

Effective use of body language by the
teacher while communicating
Supporting language skills/increasing
activities for this purpose

Teaching other foreign languages

Anti-Discrimination Attitude
Non-discrimination

Expectations for Harmonization
Promoting a sense of trust

Support with adaptation
Organizing activities to support the
integration of children

Expectations for Primary School
Readiness
Preparing for primary school

Expectations for Affective
Characteristics of Teachers
Love, tolerance, listening,
consideration of individual
differences

Gentle

Compassion, patience
Interest

Positive Discipline Approach
Positive education of children instead
of fear-oriented education

Making Activities
Events to take forward
Doing activities

Play and painting

Teacher Family Cooperation
Sharing information about the child

Regarding expectations for self-care skills, the parent
coded TCI said, "I mean, our expectations from teachers,
for example, my child never eats at school, the teacher
never helps. Unfortunately, in that regard, the child goes
hungry and comes back hungry. I mean, if he only eats
something in his diet, he doesn't eat anything else. So we
cannot achieve this at home. I mean, it is also because of
his other sisters, but we want him to eat there. There, too,
if he doesn't eat, the teacher doesn't do anything."
Regarding language development, TC3, "I mean, it is very
important that he/she can communicate well with other
children." IC2, "I mean, it is about language." PT3
"Language... M's speech is a bit slow, and we want to make
it easier for him to speak Turkish. We ask the teachers to
facilitate him by explaining when the teacher deals with
him because, after that, he says he does not know the
meaning of the Turkish words. So he will show this sign,
come and talk. Without going slowly, the teacher does so;
when he says "come", you know, because the teacher marks
it, he knows the meaning of "come", but some words, but
he memorizes the word without knowing it. For example,
when the teacher talks about something, he explains it with
body language. To help a little bit. This is the most
important thing I want."

Expectations for Inclusive Practices

Two sub-dimensions were found in the theme of expectations
from teachers for inclusive practices. The sub-dimensions of
this theme are anti-discriminatory attitudes and expectations
for adaptation. Regarding an anti-discriminatory attitude, TC7
said, "I want to be treated equally and without discrimination
among friends. This is already enough.”" YB6: "The most
important thing is comfort, I mean, we need to be together at
school, at school, in sports. This is the most important. The
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main thing is that Arabs, Turks, Kurds are all one nationality.

This is actually the most important thing. We need it without

any difference."” IC8: "There is no problem with education. But

the teacher discriminates. I want children to be treated fairly."
"It's just that, I mean, some activities are just chatting with
their friends, I mean, if they do an activity, children talk to
each other more. For example, for example, this friend of
mine will tell you what he does and what he likes. Activities
to integrate children.” P4 "It's just that they are strange
(in the sense of foreign, small) and my child is a bit scared,
he doesn't know anything. Especially on the first day, he
goes there, comes back home, he is scared. I just say trust,
how to trust him, I mean children trust, children to feel
trust at school to feel trust, so they will be fine. So I expect
if teachers just trust." PT7 stated their expectations: "/
want him to adapt to his class and school and I want him
to support him."

Professional Expectations from Teachers

Under this theme, five sub-dimensions were found:
expectations for primary school readiness, teacher's affective
characteristics, positive discipline approach, conducting
activities, and teacher-family cooperation. In this context, the
expectations for primary school readiness were as follows:
PT7 "To prepare him/her for the first grade.”" TC9: "I don't
expect anything from teachers because they do everything
necessary. I mean, they are very helpful, but I expect him to be
a little more prepared for starting primary school." "For
example, when I was in Syria, they started reading and writing
in kindergarten. That is how it is."
Responses to the expectations regarding the affective
characteristics of the teacher: TC4 "Let me say, love. I
would say more love, such as tolerance, hugging, listening,
and understanding what you say. Each child has different
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characteristics. I think they should act according to their
characteristics.” PT5 "To do it
kindly." TCS5 "Compassion. Right now, I am talking
according to my son's age; of course, since I cannot see
further, since I have not experienced it, my first child is
already my first child. Compassion is a moderate
approach. I wish patience, patience. What else can I say to
our teachers?" PT10 "Um. I mean. Care." TC10 "We are
satisfied now, I mean, we have no problems. You know, B.
is more on top of it because of his hearing, I'm sure our
teacher is already doing what he needs to do. I expect him
to be more active with B. For example, I expect him to be
more active in his speech. For example, [ would like him to
be more interested in B. while B is doing his lesson.'
Regarding expectations for a positive discipline approach,
TC6 said, "I saw and heard the children making
threatening statements (they are watching us with a
camera) while talking among themselves. It was a situation
that shook my confidence to hear them talking like the
principal is watching you on camera, use less napkins. |
think it would be better if videos about saving and wasting
are explained with educational information instead of such
a conversation."

In the dimension of doing activities, YBS said, "For
example, playing games, practising with them, taking a

nap, things like that. Painting, painting can be more
educational.” TC8 "l would like my child to move
forward. TCS said, "I think he is young right now, so I will
not say education at first because he is only four. Of
course, education is involved, but it is more important for
her to socialize and do activities. Also, the fact that he is
under the tutelage of a person like a teacher will allow him
to deal with our child more professionally. We are face-to-
face with our children a lot. Therefore, it would be best for
me if the teacher gave basic education and did activities.
Of course, for my child as well." 1C7 said, "We want the
teacher to give us regular information about the child's
education and general situation. We want her to tell us
what we should consider about the child. " They
expressed their ~ expectations for  teacher-family
cooperation.

Comparison of Expectations of Syrian Refugee and
Turkish Parents

The following table compares Syrian refugee parents' and
Turkish parents' responses regarding their expectations from
teachers.

Table 3: Comparison of Syrian Refugee and Turkish parents' responses

Turkish Parents' Answers

Syrian Refugee Parents' Responses

Expectations for Development Areas

Expectations for self-care skills

Support with eating

Expectations for Supporting Social-Emotional Development
Development of social skills

Ensuring socialization

Supporting social skills

Expectations for Language Development
Supporting Communication

Expectations for Inclusive Practices
Anti-discrimination attitude
Non-discrimination

Expectations for Harmonization

Professional Expectations from Teachers

Expectations for primary school readiness

Preparing for primary school

Expectations for Affective Characteristics of Teachers

Love, tolerance, listening, consideration of individual differences
Compassion, patience

Relevance

Positive Discipline Approach

Positive education of children instead of fear-based education
Making Activities

Supporting and doing activities

Events to take forward

Teacher-family cooperation

Expectations for Development Areas

Expectations for self-care skills

Expectations for Supporting Social-Emotional Development
Improving self-esteem

Supporting self-esteem

Expectations for Language Development
Supporting Language Skills

Activities to develop language skills

Using the teacher's body language effectively while
communicating

Teaching other foreign languages

Expectations for Inclusive Practices
Anti-discrimination attitude

Anti-discriminatory attitude

Fairness

Expectations for Harmonization

Organizing activities to support the integration of children
Support with adaptation

Promoting a sense of trust

Professional Expectations from Teachers
Expectations for primary school readiness
Preparing for first grade

Supporting literacy

Expectations for Affective Characteristics of Teachers
Giving confidence

The teacher is kind

Interest

Positive Discipline Approach

Making Activities
Play games and drawing

Teacher-family cooperation
Sharing information about the child
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Table 3 shows that the expectations of Syrian refugee and
Turkish parents from preschool teachers differed in some sub-
dimensions while they overlapped in others. While the Turkish
parents expressed the expectation for self-care skills, Syrian
refugee parents did not have such an expectation. It is seen that
both groups have expectations about supporting their social-
emotional development. It is seen that both Turkish and Syrian
refugee parents have expectations under the sub-heading of
anti-discrimination attitude. Expectations regarding adaptation
were expressed only by foreign national parents. It was
observed that both groups had expectations for language
development. Within the scope of supporting school readiness,
Turkish and Syrian refugee parents had expectations from
teachers. Only Turkish parents had expectations of positive
discipline. While both groups had expectations regarding
activities, only Syrian refugee parents expressed their
expectations regarding teacher-family cooperation.

Conclusion and Discussion

This study aimed to obtain the expectations of both Turkish
and Syrian refugee parents, whose children attend preschool
education institutions, and preschool teachers. It was observed
that parents in both groups had similar expectations from
preschool teachers, such as preparing their children for
primary school, ensuring children's socialization, and having
positive affective characteristics for children. In the study
conducted by Cui et al. (2016), it is seen that parents expressed
their views on the dimensions of love, respect, patience, and
preparation for primary school. Research supports these
expectations and suggests that developing a sense of trust in
refugee children is very important for inclusive education.
According to Veck and Wharton (2021), young refugee
children show much healthier progress in all areas of
development in inclusive and trusting school cultures where
they feel listened to and welcomed. Block et al. (2014) found
that children in schools that adopt an inclusive education
philosophy achieve much higher achievement scores. Besi¢ et
al. (2020) argued that inclusive education practices that
promote trust and support for refugee children, especially
when supported through language acquisition, achieve
successful outcomes and play an important role in developing
a sense of belonging in children.

The parents' opinions, such as trust, love, patience, interest,
preparing children for primary school, ensuring children's
socialization show that when the preschool period is
considered, parents express their opinions in line with the
needs of this age period for their children. When we look at the
main objectives of preschool education, ensuring children's
physical, mental and emotional development and acquiring
good habits, preparing them for primary school; creating an
everyday upbringing environment for children from
unfavourable environments and families; ensuring that
children speak Turkish correctly and beautifully (MoNE,
2013) come to the forefront. In this context, the expectations
of families overlap with the principles of the preschool
education program.

In the statements given by Turkish national parents
regarding their expectations of teachers, expectations for the
affective characteristics of the teacher ranked first, followed
by supporting their social-emotional development and having
them do activities. Syrian refugee parents' expectations for
language development ranked first. Afterwards, expectations
for adaptation, expectations for the affective characteristics of

the teacher, preparing children for primary school and
supporting their social-emotional development were observed.
In the study conducted by Dogrul and Akay (2019), it was seen
that parents had similar expectations regarding foreign
language teaching, primary school preparation and adaptation.
Syrian refugee parents' expectations for teacher-family
cooperation and language expectations indicate that they have
different expectations from Turkish parents. The fact that
Turkish parents included statements indicating that they have
expectations for self-care skills and positive discipline
understanding draws attention as points where they differ from
Syrian refugee parents.

Studies show that parents' expectations are in the direction
of supporting developmental areas, increasing social activities,
preparing their children for primary school and cooperating
with families. Ersan (2019) examined parents' views on their
expectations from preschool education institutions and
teachers. Parents expressed their opinions as preparation for
primary school, social activities, learning by doing, foreign
language education, positive attitude towards the child,
cooperation with the family, providing a good education,
effective communication, being a good model, and being away
from violence and pressure. This study observed that parents
expressed similar expectations from the teacher regarding
preparation for primary school, positive attitude towards the
child, foreign language education, and cooperation with the
family. The study conducted by Konca (2020) is similar to the
results of this study in that teachers should be patient,
recognize individual characteristics and be tolerant. In the
study by Cetinkaya et al. (2021) on the expectations of parents
from preschool institutions and the status of preschool
institutions in meeting these expectations, it was found that
parents' expectations from teachers were positive attitude
towards the child, providing good education, effective
communication, being a good model, and being away from
violence and pressure. The positive attitude towards children
and adequate communication dimensions found in this study
are similar findings.

This study concluded that Syrian refugee parents had
expectations mainly related to language, while Turkish parents
had expectations mostly related to the affective characteristics
of the teacher. The fact that Syrian refugee parents have
expectations primarily related to language shows that they
expect their children to communicate, adapt, and integrate in
the early period. These findings also point to the need to
conduct school studies focusing on language acquisition,
which is an essential step in the adaptation process for refugee
children.

Research generally reveals that integration programs for
migrant students in Turkey have been neglected. Tosten,
Toprak, and Kayan (2017) found that Syrian refugee students
in Turkish public schools face challenges such as post-
traumatic stress disorders, difficulties in understanding and
communicating in the classroom, crowded classrooms, and
lack of teacher participation in decision-making processes.
Akar (2010) identified challenges faced by schools in
immigrant communities, such as resource scarcity,
overcrowding, low academic achievement, intercultural
problems, and lack of parental awareness. Aydin, Giindogdu,
and Akgiil (2019) emphasized the importance of integrating
Syrian refugee children into the national education system and
the need for education and training that promotes refugee
integration and multiculturalism. Collectively, these findings
suggest that integration programs for migrant students in
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Turkey have been neglected. Research provides
recommendations for integration programs for migrant
students based on an ecological approach. Simsek, Kurt, and
Kula (2020) propose a school-based integration program for
immigrant students in Turkey using the Ecological Systems
Approach to address the multidimensional nature of school
adjustment. Serdarevi¢ and Chronister (2005) emphasized the
usefulness of an ecological framework for conducting cross-
cultural psychological research with immigrant populations
and the importance of collaboration between families and
teachers.

Similarly, Stebleton (2011) applies Bronfenbrenner's
human ecology framework to understand the needs of
immigrant college students and suggests strategies for
academic advising. Salinas (2007) examines the educational
experiences of immigrant children and emphasizes the
importance of nurturing educational experiences, social capital
and family values for academic success. These articles
emphasize the importance of considering ecological factors
and context in designing programs to support immigrant
students' integration and academic success. In line with the
findings of this study, the importance of implementing
collaborative systematic adaptation programs between
teachers and parents becomes much more straightforward.

Research shows that parents have generally positive
attitudes towards inclusive education, but there are some
differences in their expectations of teachers. Stevens and Wurf
(2020) found that parents believe that inclusive education
benefits their children but that teachers must be better prepared
to support children with special needs in inclusive classrooms.
Paseka and Schwab (2019) found that parents perceived more
inclusive teaching practices when their children attended
inclusive classrooms, but there was no difference in resource
perceptions between inclusive and regular classrooms. Lui et
al. (2015) found that knowledge and perceived social norms
influence parents' attitudes towards inclusion. Boer, Pijl, and
Minnaert (2010) also found that most parents had positive
attitudes towards inclusive education but had concerns about
the availability of services and individualized instruction in
regular schools. Parents generally expect teachers to be well-
prepared to support children with special needs and value well-
coordinated, individualized educational programs. In
conclusion, this study and other studies investigating parents'
expectations (Cui et al., 2016; Cetinkaya et al., 2021; Dogrul
& Akay, 2019; Ersan, 2019; Konca, 2020) found that parents'
expectations from preschool teachers and preschool education
institutions vary according to their priorities, but primarily
their expectations are based on the philosophy of inclusion.

Recommendations
Suggestions for Researchers

This study was conducted using a qualitative method.
Researchers are recommended to conduct a more
comprehensive study using quantitative methods with a larger
sample group.

Recommendations for Teachers

Based on the research, teachers are recommended to include
activities for both groups that will enable children and parents
to mingle. Teachers are also recommended to be more
collaborative with families to learn their expectations and
increase family involvement activities.

Recommendations for Policymakers

It is recommended to include projects for foreign parents with
preschool-age children and their children to support them in
speaking Turkish before they start school.

It is recommended that collaborative systematic adaptation
programs be developed and implemented between teachers
and parents to include all children and parents in the classroom
environment.

Author Contributions

Both authors planned the study and conducted the literature
review together. The first author contributed to the data
collection process. The first and second authors carried out the
descriptive analysis together. The authors also contributed to
the article's writing and read and approved the final version of
the study.

Ethical Declaration

This study was conducted with the approval decision taken at
the Hasan Kalyoncu University Scientific Research and
Publication Ethics meeting 2022/53, held on 15.12.2022.

Conflict of Interest

The authors declare that there is no conflict of interest with any
institution or person within the scope of the study.

References

Ainscow, M. & César, M. (2006). Inclusive education ten
years after Salamanca: Setting the agenda. European
Journal of Psychology of Education, 231-238.

Akar, H. (2010). Challenges for schools in communities with
internal migration flows: evidence from Turkey.
International Journal of Educational Development, 30(3),
263-276. https://doi.org/10.1016/j.ijedudev.2009.11.003

Arastaman, G., Fidan, 1. O., & Fidan, T. (2018). Validity and
reliability in qualitative research: A theoretical review. Van
Yiiziincii Yil University Journal of Faculty of Education,
15(1), 37-75
https://dergipark.org.tr/tr/pub/yyuefd/issue/40566/491262

Atkinson, R. & Flint, J. (2001). Accessing hidden and hard-to-
reach populations: Snowball research strategies. Social
research update, 33(1), 1-4.

Aydin, H., Gundogdu, M. & Akgul, A. (2019). Integration of
Syrian refugees in Turkey: Understanding the educators'
perception. Journal of International Migration and
Integration, 20, 1029-1040.
https://doi.org/10.1007/s12134-018-0638-1

Baran, M., Yilmaz, A. & Yildirim, M. (2007). The importance
of pre-school education and user requirements in pre-
school education structures Diyarbakir Huzurevleri
Kindergarten Example. Journal of Dicle University Ziya
Gokalp  Faculty of  FEducation, (8), 27-44.
https://dergipark.org.tr/en/pub/zgefd/issue/47962/606822

Besi¢, E., Gasteiger-Klicpera, B., Buchart, C., Hafner, J. &
Stefitz, E. (2020). Refugee students' perspectives on
inclusive and exclusive school experiences in Austria.
International Journal of Psychology, 55, 723 - 731.
https://doi.org/10.1002/ijop.12662

Biernacki, P. & Waldorf, D. (1981). Snowball sampling:
problems and techniques of chain referralsampling.
Sociological ~methods & research. 10(2):141-63.
https://doi.org/10.1177/004912418101000205

158


https://doi.org/10.1016/j.ijedudev.2009.11.003
https://dergipark.org.tr/tr/pub/yyuefd/issue/40566/491262
https://doi.org/10.1007/s12134-018-0638-1
https://dergipark.org.tr/en/pub/zgefd/issue/47962/606822
https://doi.org/10.1002/ijop.12662
https://doi.org/10.1177/004912418101000205

Expectations of Syrian Refugee and Turkish parents living in Gaziantep from preschool teachers in the context of inclusive education

Bikmaz, F. & Guler, D. S. (2002). What parents expect from
classroom teachers and how classroom teachers measure
up to those expectations. Educational Sciences: Theory &
Practice, 2(2), 466-472.

Block, K., Cross, S.L., Riggs, E. & Gibbs, L. (2014).
Supporting schools to create an inclusive environment for
refugee students. International Journal of Inclusive
Education, 18, 1337 - 1355.
http://doi.org/10.1080/13603116.2014.899636

Bombardelli, O. (2020). Inclusive education and its
implementation: International practices. Education and
Self Development, 15(3), 37-46. https://orcid.org/0000-
0003-0617-5488

Bozkir, B., Kiran, B., & Alict, D. (2020). Social distance and
cognitive flexibility towards Syrians as predictors of pre-
service teachers' attitudes towards multicultural education.
Mersin University Journal of Faculty of Education, 16(2),
382-393. https://doi.org/10.17860/mersinefd.684692

Brun, C. & Shuayb, M. (2022). Exceptional and futureless
humanitarian education of syrian refugee in lebanon:
prospects for shifting the lens. refuge, 36(2), 20-30.
https://doi.org/10.25071/7336.40717

Biiyiikoztiirk, S., Kilic Cakmak, E., Akgiin, O. E., Karadeniz,
S. & Demirel, F. (2022). Scientific Research Methods in
Education. Pegem Akademi

Cohen, E.L (2019). Producing a culture of inclusion: inclusive
refugee education for syrian refugee youth in jordan.
[Doctoral dissertation].
https://hdl.handle.net/11299/206307

Cui, Z., Valcke, M. & Vanderlinde, R. (2016) Empirical study
of parents perceptions of preschool teaching competencies
in china. Open Journal Of Social Sciences, 4, 1-7.
http://doi.org/10.4236/js5.2016.42001

Cetinkaya, F. Bayer, M., Bingol, A. A. & Karaagag, Y. (2021).
Parents' expectations from preschool institutions and the
status of preschool institutions in meeting these
expectations, Cihangiimul Akademi Journal of Social
Sciences, 2(3), 81-89.
https://dergipark.org.tr/en/pub/cihansumul/issue/73478/12
07713

De Boer, A., Pijl, S. J. & Minnaert, A. (2010). Attitudes of
parents towards inclusive education: A review of the
literature. European Journal of Special Needs Education,
25(2), 165-181.
https://doi.org/10.1080/08856251003658694

Dede, S. (1996). Salamanca declaration about special
education. Journal of Special Education, 1996, 2(2) 91 -
94. https://doi.org/10.1501/Ozlegt 0000000035

Dogrul, H., & Akay, C. (2019). Comparison of Turkish and
Syrian parents' views and expectations regarding preschool
education. Journal of Academic Social Research, 6(36),
119-139 ISSN: 2149-0821
http://doi.org/10.16990/SOBIDER.4940

Dozza, L. & Cavrini, G. (2012). Perceptions of competence:
how parents view teachers. Procedia-Social and
Behavioral Sciences, 46, 4050-4055.
https://doi.org/10.1016/].sbspro.2012.06.195

Dragan, I. M. & Isaic-Maniu, A. (2012). Snowball sampling
developments used in marketing research. International
Journal of Arts and Commerce, 1(6), 214-223.

Durmus, A. B. (2022). Examining stakeholder views on the
quality of inclusive education in early childhood
education. http://hdl.handle.net/11655/26165

Education Reform Initiative
https://www.egitimreformugirisimi.org

Ehsaan, F. & Shahid, N. (2016). Inclusive education: a global
agenda. Journal of the College of Physicians and Surgeons
Pakistan, 26(8), 726-727.

Ersan, S. (2019). Investigation of parents' expectations from
preschool education institution and teacher. Sinop
University Journal of Social Sciences, 3(2), 161-178.
https://doi.org/10.30561/sinopusd.613394

Ili, K. (2020). Education policies on immigrants: the case of
turkey — and  germany. [Doctoral  dissertation].
http://hdl.handle.net/11655/22520

Johnson, T. P. (2014). Snowball sampling: introduction. Wiley
StatsRef: Statistics Reference Online.

Karsli Calamak, E. and Erdemir, E. (2019). Syrian children
and their families living in Turkey: untold counter stories.
Yasadikca Egitim, 33(2), 216-246.
https://doi.org/10.33308/26674874.2019332119

Kassem, A.J (2019). Bridging the education access gap of
syrian refugees in lebanon by improving diversity in
inclusive leadership to create a positive outcome for the
affected population.

Knaack, P. (1984). Phenomenological research. Western
Journal ~Of Nursing Research, 6(1), 107-114.
https://doi.org/10.1177/019394598400600108

Konca, S. A. (2020). Examining the views of parents about
preschool education. Ahi Evran University Journal of
Institute  of  Social  Sciences,  6(3), 892-902.
https://doi.org/10.31592/acusbed.804853

Kupiec, M. (2019). Expectations of teachers towards parents
and mutual cooperation. Problemy  Opiekunczo-
Wychowawcze, 581, 27-38.
http://doi.org/10.5604/01.3001.0013.3743

Lester, S. (1999). An introduction to phenomenological
research. Stan  Lester Developments, Taunton.
http://www.sld.demon.co.uk/resmethy.pdf

Lui, M., Sin, K. F., Yang, L., Forlin, C. & Ho, F. C. (2015).
Knowledge and perceived social norm predict parents'
attitudes towards inclusive education. [International
Journal of Inclusive Education, 19(10), 1052-1067.
http://doi.org/10.1080/13603116.2015.1037866

Madziva, R. & Thondhlana J. (2017). Provision of quality
education in the context of syrian refugee children in the
uk: opportunities and challenges, Compare: A Journal of
Comparative and International Education, 47(6), 942-961,
https://doi.org/10.1080/03057925.2017.1375848

Mitchell, D. (2015). Inclusive education is a multi-faceted
concept. Center for Educational Policy Studies Journal,
5(1), 9-30. https://doi.org/10.26529/cepsj.151

MONE,(2013), Preschool education program.
https://tegm.meb.gov.tr/dosya/okuloncesi/ooproram.pdf

MONE (2017), Training of Syrian teachers who work/will
work in temporary education centers
https://oygm.meb.gov.tr/www/gecici-egitim-merkezinde-
gorev-yapanyapacak-olan-suriyeli-ogretmenlerin-
egitimi/icerik/466

MONE (2018). Training of teachers with foreign students in
their classrooms.
https://oygm.meb.gov.tr/www/bakanligimizca-sinifinda-
yabanci-uyruklu-ogrenci-bulunan-ogretmenler-icin-el-
kitabi-yayinlandi/icerik/511

MONE (2022), Inclusive education teacher training module
teacher trainings project.

(ERD),  (2016).

159


http://doi.org/10.1080/13603116.2014.899636
https://orcid.org/0000-0003-0617-5488
https://orcid.org/0000-0003-0617-5488
https://doi.org/10.17860/mersinefd.684692
https://doi.org/10.25071/7336.40717
https://hdl.handle.net/11299/206307
http://doi.org/10.4236/jss.2016.42001
https://dergipark.org.tr/en/pub/cihansumul/issue/73478/1207713
https://dergipark.org.tr/en/pub/cihansumul/issue/73478/1207713
https://doi.org/10.1080/08856251003658694
https://doi.org/10.1501/Ozlegt_0000000035
http://doi.org/10.16990/SOBIDER.4940
https://doi.org/10.1016/j.sbspro.2012.06.195
http://hdl.handle.net/11655/26165
https://www.e%C4%9Fitimreformugirisimi.org/
https://doi.org/10.30561/sinopusd.613394
http://hdl.handle.net/11655/22520
https://doi.org/10.33308/26674874.2019332119
https://doi.org/10.1177/019394598400600108
https://doi.org/10.31592/aeusbed.804853
http://doi.org/10.5604/01.3001.0013.3743
http://www.sld.demon.co.uk/resmethy.pdf
http://doi.org/10.1080/13603116.2015.1037866
https://doi.org/10.1080/03057925.2017.1375848
https://doi.org/10.26529/cepsj.151
https://oygm.meb.gov.tr/www/bakanligimizca-sinifinda-yabanci-uyruklu-ogrenci-bulunan-ogretmenler-icin-el-kitabi-yayinlandi/icerik/511

G. Oncel & E. Akgiil / Erzincan University Journal of Education Faculty, 26(1)

https://oygm.meb.gov.tr/www/kapsayici-egitim-
ogretmen-egitimi-modulu-projesi/icerik/1001

Ozcan, A. S. (2018). Turkey's education policy towards Syrian
students in the context of multiculturalism. Ordu
International Journal of Social Research , 2(1), 59-91.
https://dergipark.org.tr/tr/pub/pesausad/issue/36449/4127
88

Ozorug, N. & Dikici Sigirtmag, A. (2020). Preschool teachers'
views on the problems faced by refugee children in the
education process. Milli Egitim, 51(233), 237-248.
https://doi.org/10.37669/milliegitim.779155

Oztiirk, M., Koksal,H., Irez,S. & Cengiz,S. (2017). Handbook
for teachers with foreign students in their classrooms.
https://bevmustafakemalilkokulu.meb.k12.tr/meb_iys _dos
yalar/34/28/742532/dosyalar/2017_12/15131327_ekitap.p
df

Paseka, A. & Schwab, S. (2020). Parents' attitudes towards
inclusive education and their perceptions of inclusive
teaching practices and resources. European journal of
special needs education, 35(2), 254-272.

Pautina, A. R., Pratiwi, W. & Taligansing, S. Y. (2019).
Guidance and counseling programs for inclusive education
in primary school. Al-Bidayah: jurnal pendidikan dasar
Islam, 11(2), 280-297. https://doi.org/10.14421/al-
bidayah.v11i2.218

Peng, X. (2008). Inclusive Education:the Way of the Future.
Chinese Journal of Special Education.

Prinsloo, E. (2001). Working towards inclusive education in
South African classrooms. South African journal of
education, 21(4), 344-348.

Ravindran, V.P. (2019). Data analysis in qualitative research.
Indian Journal of Continuing Nursing Education, 20, 40 -
45. https://www.doi.org/ 10.4103/IJCN.IJCN 1 19

Refugees Association (October 2022). Number of Syrians in
Turkey. https://miilteciler.org.tr

Rombo, J. L. (2006). Inclusive education: Policies, teachers'
attitudes and perspectives. Contemporary PNG studies, 5,
29-44.

Salinas, J. P. (2008). Educational experiences of children in
the migrant stream: Ecological factors necessary for
academic success [Published doctoral dissertation].
Bowling Green State University, Bowling Green, OH.

Serdarevic, M. & Chronister, K. M. (2005). Research with
immigrant populations: The application of an ecological
framework to mental health research with immigrant
populations. International Journal of Mental Health
Promotion, 7(2), 24-34.

Stanek, B. (2017). Opportunity in crisis : the rigt to education
for syrian refugee children. Middle Fast & North Africa
Coverage Fall

Stebleton, M. J. (2011). Understanding immigrant college
students: Applying a developmental ecology framework to
the practice of academic advising. NACADA Journal,
31(1), 42-54.

Stevens, L. & Wurf, G. (2020). Perceptions of inclusive
education: A mixed methods investigation of parental
attitudes in three Australian primary schools. International
Journal of Inclusive Education, 24(4), 351-365.

Sayan, E. (2020). Opinions of Preschool Teachers Regarding
Inclusive Education [Master's project without thesis].
Pamukkale University.

Simsgek, H., Kurt, D. G. & Kula, S. S. (2020). A School-based
adjustment program based on ecological approach for
immigrant students in primary schools living in Turkey.

Hlkégretim Online. 2551-2563.
https://doi.org/10.17051/ilkonline.2020.764622

Tanrikulu, F.(2017). The education problem of Syrian children
living in Turkey and solution proposals. Journal of Liberal
Thought, 127-144

Tastekin, E., Bozkurt Yiikcii, Suheda., izoglu, A., Giingoér, 1.,
Isik Uslu, A.E., & Demircioglu., H. (2016). Investigation
of preschool teachers' attitudes and perceptions towards
multicultural education. Journal of Educational Research
2(1). http://dergipark.ulakbim.gov.te/hiiner

Tatar, M. & Horenczyk, G. (2000). Parental expectations of
their adolescents' teachers. Journal of Adolescence, 23(4),
487-495.

Tosten, R., Toprak, M. & Kayan, M. S. (2017). An
Investigation of Forcibly Migrated Syrian Refugee
Students at Turkish Public Schools. Universal Journal of
Educational Research, 5(7), 1149-1160.

Tuncer, Kerime. (2020). Teachers', parents' and children's
understandings of multicultural education and school
practices. [Master's thesis].
http://hdl.handle.net/11129/5475

Unal, R. & Aladag, S. (2020). Examination of problems and
solution suggestions in the context of inclusive education
practices. Journal of Individual Differences in Education,
2(1), 23-42.

Unay, E., Ercicek, B. & Giinal, Y. (2021). The views of
preschool education institutions administrators towards
inclusive education. Mehmet Akif Ersoy University Journal
of Faculty of Education.

Veck, W. & Wharton, J. (2021). Refugee children, trust and
inclusive school cultures. [International Journal of
Inclusive Education, 25,210 - 223.

Yagan, E. (2020). Conflicting stories-conflicting expectations
: an examination of the common experiences and future
expectations of turkish and foreign students (mixed study
2019 in istanbul pendik). [Doctoral dissertation]. Maltepe
University Graduate School of  Education.
https://hdl.handle.net/20.500.12415/4801

Yalcin, V. & Simsar, A. (2020). Adjustment of Syrian refugee
children into pre-school education in Turkey. ilkogretim
Online - Elementary Education Online, 19(3), 1214-1224.
https://doi.org/10.17051/ilkonline.2020.728021

Yanik Ozger, B., & Akansel, A. (2019). An ethnographic case
study on Syrian children and their families in preschool
class: we are in this class too!. Journal of Qualitative
Research in Education, 7(3), 942-966.
https://doi.org/10.14689/issn.2148-624.1.7¢.3s.3m

160


https://oygm.meb.gov.tr/www/kapsayici-egitim-ogretmen-egitimi-modulu-projesi/icerik/1001
https://oygm.meb.gov.tr/www/kapsayici-egitim-ogretmen-egitimi-modulu-projesi/icerik/1001
https://dergipark.org.tr/tr/pub/pesausad/issue/36449/412788
https://dergipark.org.tr/tr/pub/pesausad/issue/36449/412788
https://doi.org/10.37669/milliegitim.779155
https://bevmustafakemalilkokulu.meb.k12.tr/meb_iys_dosyalar/34/28/742532/dosyalar/2017_12/15131327_ekitap.pdf
https://bevmustafakemalilkokulu.meb.k12.tr/meb_iys_dosyalar/34/28/742532/dosyalar/2017_12/15131327_ekitap.pdf
https://bevmustafakemalilkokulu.meb.k12.tr/meb_iys_dosyalar/34/28/742532/dosyalar/2017_12/15131327_ekitap.pdf
https://doi.org/10.14421/al-bidayah.v11i2.218
https://doi.org/10.14421/al-bidayah.v11i2.218
http://dx.doi.org/10.4103/IJCN.IJCN_1_19
https://m%C3%BClteciler.org.tr/
https://doi.org/10.17051/ilkonline.2020.764622
http://dergipark.ulakbim.gov.te/h%C3%BCner
http://hdl.handle.net/11129/5475
https://hdl.handle.net/20.500.12415/4801
https://doi.org/10.17051/ilkonline.2020.728021
https://doi.org/10.14689/issn.2148-624.1.7c.3s.3m

Expectations of Syrian Refugee and Turkish parents living in Gaziantep from preschool teachers in the context of inclusive education

Attachments
Appendix 1. Demographic Information Form:
Proximity to the child: Mother Father

Age of the mother:

Father's age:

Mother's education level:
Father's education level:
Mother's employment status: Not working Working
Occupation:

Father's employment status: Not working Working
Occupation:

Your monthly income:

Total number of children:

Age of the child in the study:
Gender:

Number of child:

Your level of social support:

1) I do not receive social support.
2) Wife

3) Parents

4) Relatives

5) Neighbour

6) Health personnel

7) Other...................

Appendix 2. Interview Questions:

Questions for Syrian Refugee Families

How is your school life going?

What are the challenges you face at school?

How are your child's friendships (who does your child play
with the most, is he/she opens to communication, can he/she
mixes with Turkish children?)

What do you think your child needs most at school?

What are your expectations from teachers in terms of your
child's education?

In your opinion, how is your child's communication with
his/her teacher at the school he/she attends?

Questions for Turkish Families

How is your school life going?

There are Syrian refugee children in your child's class; what
are the difficulties you face at school in this context?

How are your child's friendships (who does your child play
with the most, is he/she opens to communication, can he/she
mixes with foreign children?)

What do you think your child needs most at school?

What are your expectations from teachers in terms of your
child's education?

In your opinion, how is your child's communication with
his/her teacher at the school he/she attends?
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