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ABSTRACT

In this research, the aim is to identify the metaphoric perceptions of bilingual Turkish teacher candidates in
Germany towards Turkish. The study group of the research consists of 63 Turkish teacher candidates studying at
different class levels in the Turkology Department of the University of Duisburg-Essen in Germany during the
winter semester of the 2022-2023 academic year. A form has been prepared for the collection of data in the
research and for the students to be able to write their metaphors and express themselves clearly. In the research
where a qualitative approach was adopted, students were asked to complete the statement "Turkish is like......
Because......... >’, and a metaphoric discourse determination was made by examining the collected data. The
metaphor forms were filled out during face-to-face interviews with the students. In the research where teacher
candidates were expected to focus on a single metaphor related to the subject and clearly express their reasoning,
the data were analyzed using content analysis technique. The 41 metaphors obtained from the 63 valid forms
filled out by the students were categorized according to the similarity and relationality of the reasons for
justification. As a result of the research, the metaphors obtained were classified into seven different conceptual
categories according to frequency values, namely ‘‘belonging and valuing’’, ‘‘continuity and richness’’, ‘‘being
necessary and informative’’, ‘‘being original’’, ‘‘deep-rooted history and scope’’, ‘‘difficulty and distance’’,
“‘being aesthetic and meaningful’’. The most frequently repeated metaphors were found to be ‘‘home, rainbow,
sea, tree, homeland, poem, flower, and family’’ respectively. In conclusion, based on seven conceptual
categories and 41 metaphors, it was concluded that bilingual Turkish teacher candidates in Germany value
Turkish and have positive perceptions about Turkish. In addition, it was concluded that these teacher candidates,
who are aware of the importance of Turkish in Germany and who protect and preserve it to pass it on to future
generations, have sufficient awareness about the purpose of their profession.

Keywords: Bilingualism, Turkish language teaching in Germany, Turkish teacher candidates, metaphor,
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1. INTRODUCTION

It is quite important for teacher candidates who will use Turkish in the field of education to be aware
of the rich expressive possibilities in Turkish and to know the elements that have influenced the
formation of Turkish, as this affects their perceptions of the language and their use of it as an effective
educational tool. The perception that Turkish teacher candidates have about Turkish prominently
emerges as a crucial element in all activities related to Turkish in the school environment, in materials
prepared in accordance with the purpose of the activities, and in the teaching methods, strategies, and
techniques used. The proficiency that teachers have in the subject will also positively influence the
student (Pilav & Elkatmis, 2013). For these reasons, the perceptions, attitudes, and experiences of
individuals teaching Turkish both domestically and abroad affect their students.

Teachers who teach Turkish abroad have a role that is as important as it is critical. In this role, the
student body is undoubtedly very different from the student body taking Turkish lessons in Turkey.
Students taking Turkish lessons abroad are children who have been raised bilingually in a country
where the native language is different. These children carry the Turkish characteristics (accent, etc.)
used by their families and create heterogeneous classroom environments in terms of language usage
features and levels due to each family coming from different regions and having different cultural
backgrounds. Turkish teachers abroad, while trying to conduct lessons according to these variables,
also strive to ensure that students are aware of their mother tongue, use it, and love it. Otherwise, we
may encounter individuals who have drifted away from their roots and are unaware of their identity. It
cannot be expected that individuals with insufficient language proficiency will preserve their national
identity. Likewise, it is difficult to be successful in understanding the structure of a language to be
learned without having sufficient knowledge of grammar, syntax, phonetics, and basic language
concepts. Therefore, for bilingual children, school is a fundamental tool for the development of their
mother tongue. When a child starts kindergarten or elementary school, their mother tongue
development should be addressed appropriately for their age, because regardless of the child's
proficiency in the mother tongue, first language development is important. Therefore, it is important
for individuals to develop their own mother tongues to embrace their national identity and to correctly
analyze the structure of languages while learning foreign languages (Baker, 2001). Mother tongue
teachers are fundamentally responsible for ensuring this.

Just like in all other teaching fields, there are basic requirements for Turkish teachers such as
general/national cultural knowledge, special field proficiency, pedagogical formation, guidance skills,
personal/professional representation ability, and teaching leadership. These qualities that teachers who
are native speakers of Turkish need to have in bilingual or multilingual teaching environments play an
important role in raising new generations. In addition, the perceptions of Turkish teachers about
national culture and Turkish are also important. These perceptions will influence the students who are
taught the mother tongue by the teachers to adopt Turkish culture and language. Teachers will guide
the teaching process correctly by displaying an approach guided by their perceptions to reduce the risk
of assimilation that may arise due to some deficiencies related to mother tongue teaching (Aydin,
2018).

Germany, which is at the forefront of countries in Europe where there are many Turks, has differences
between states in terms of mother tongue education, as well as differences in the institutions that
employ the teachers who take these lessons and their appointment methods. In Turkish lessons offered
in the country, teachers appointed by the consulates for 5 years and graduates of the Turkology
Department at the University of Duisburg-Essen in Essen, North Rhine-Westphalia, are working.



Teachers appointed by the consulate can be selected from outside the Turkish branch (Biology,
Mathematics, etc.). However, they may not have previously taught a lesson with a bilingual individual
or given mother tongue education to a bilingual individual. After all, the characteristics of a student
who grew up bilingual abroad and a student who received education in their mother tongue in Turkey
are different, and the teaching methods, techniques, and strategies to be applied for these two student
groups are different. However, students of the Turkology Department have to study two branches for
teaching (Turkish-English, Turkish-Mathematics, etc.) and complete both undergraduate and graduate
education, as is valid throughout Germany. At the end of this education covering a total of 10
semesters, teacher candidates earn the right to work as a teacher in both branches they studied after a
1.5-year internship period in schools.

The teacher candidates in this research, who are studying in the Turkology Department in the 2022-
2023 academic year, form a group worth examining in terms of the bond they establish with the
students and the mother tongue education they give to the students, as people who have grown up in
the same environment, experienced the same problems, and passed through the same school system,
compared to the teachers appointed by the consulate. Therefore, based on the perceptions of the
teacher candidates who will teach their mother tongue firsthand to bilingual Turkish students in the
future Germany, the characteristics of this group, their perspectives on mother tongue education can be
revealed.

There are different ways to reach the perceptions of Turkish teacher candidates about the Turkish
language. One of these, perhaps the most effective, is to look at the metaphorical thought backgrounds
of the candidates. Metaphors are images that reflect how people perceive and think about objects,
movements, and events (Yunusoglu, 2003). Individuals make sense of the world and everything in it
based on these images (Pilav and Elkatmig, 2013).

Metaphors are considered tools that allow people to use different comparisons to explain abstract
concepts (Cerit, 2008). A metaphor is a cognitive process that aims to conceptualize one experience
from the perspective of another experience (Morgan, 1998; Kalnicka, 2006). In other words,
metaphors are an effort to explain the target concept area with elements brought from the origin
conceptual area (Dobric, 2010). Metaphors allow a person to reflect the universe by filtering it through
their own feelings and thoughts. Therefore, the person expresses the images for this world with their
own perception. It is accepted that metaphors can vary from person to person (Mete and Bagci
Ayranci, 2016).

Our conceptual world is an important factor that determines our way of perceiving events and
communicating with the outside world, and the language they use needs to be examined to understand
individuals' conceptual worlds and ways of thinking. Therefore, metaphors are tools that help us
understand and experience something from a different angle (Lakoff and Johnson, 1980). Lakoff
(1987) argues that we can only understand abstract ideas by concretizing them. The basic perceptions
that individuals cannot express clearly but have about a situation are tried to be determined through
metaphors. Also, metaphors are an important tool reflecting our thought system and give ideas about
the way our thoughts turn into action. Sfard (1998) states that metaphors, which also determine
expectations about the phenomenon in question, reflect an indirect decision used when dealing with
that phenomenon. Therefore, while individuals' ways of perceiving events form metaphors, metaphors
can also be used as a tool in determining possible actions (Yildirim, 2021).

It is possible to use metaphors to understand the professional attitudes, thoughts, and perceptions of
Turkish teacher candidates. Metaphors can be used as a tool to understand and, if necessary,



restructure the mental schemas of teacher candidates (Yildirim, 2021). Also, the metaphors used by
teacher candidates carry a feature that reflects the quality of the education they receive and encourages
discovery. Therefore, the use of metaphors in the evaluation of teacher training programs can be
beneficial for relevant stakeholders (Bullough and Stokes, 1994).

There are various ways to understand the metaphors developed by teacher candidates, which not only
reflect the candidates' perceptions towards understanding but also provide insights into future
classroom practices. Therefore, determining the metaphorical perceptions of students who will serve
as Turkish teachers in a country like Germany, where there are many Turks and Turkish lessons, is
gaining importance.

When the literature is reviewed, among the studies conducted are those on the
perception/view/thought/attitude of bilingual students towards Turkish (Bircan and Giiler, 2020;
Giirbiiz, 2017; Aksu and Ozdemir, 2020; Belet,2009). On the other hand, when the relevant literature
is examined, there are more studies compiling the metaphors towards Turkish of students learning
Turkish as a foreign language than studies containing the perceptions of bilinguals towards Turkish
through the metaphors they use (Boylu and Isik, 2017; Gogen, 2019; Karatay and Kartallioglu, 2019;
Giingdr and Ozalan, 2021; Kalenderoglu and Armut, 2019).

There are also studies in the literature that determine the metaphorical perceptions of Turkish teacher
candidates living in Turkey towards Turkish. The study conducted by Pilav and Elkatmis in 2013 with
Turkish and classroom teacher candidates; The study conducted by Sevim, Veyis, and Kinay (2012)
with 142 students from the Turkish education and Turkish language and literature education
department are studies aiming to determine the metaphorical perceptions of teacher candidates towards
Turkish. The number of studies containing the metaphorical perceptions of Turks living abroad
towards Turkish is limited (Kolag and Aynal, 2015; Ozkan and Korkmaz, 2021). The metaphorical
perceptions of bilingual Turkish teachers towards Turkish are limited to Aydin's (2018) study
involving Turkish teachers in Macedonia.

No study examining the "metaphorical perceptions towards Turkish" of bilingual Turkish teacher
candidates has been encountered in the literature. In this regard, it is of great importance to reveal how
teacher candidates, who will serve in the field of teaching their mother tongue to their compatriots in
the future in Germany, where the most Turks are located, perceive Turkish. This study aims to fill the
gap in this field by emphasizing that it is important to determine the perceptions of Turkish teacher
candidates about the language they will be experts in. In particular, it is aimed to provide useful
information in determining the sources of thoughts about Turkish of bilingual Turkish teacher
candidates and shaping Turkish education to be given to bilingual students. In this context, the aim of
the study is to describe the metaphorical perceptions of bilingual Turkish teacher candidates towards
Turkish.

In line with this purpose, answers to the following questions were sought:
What are the metaphors developed by bilingual Turkish teacher candidates towards Turkish?

Under which conceptual categories can the metaphors developed by bilingual Turkish teacher
candidates towards Turkish be collected?
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2. METHOD
2.1 Research Model/Design

In this research, phenomenology, one of the patterns among qualitative research methods, has been
used. Qualitative research, which uses document analysis, interviews, and observations among
qualitative data collection techniques, is a form of research that focuses on the holistic and realistic
presentation of events and perceptions in their natural environment (Y1ildirim and Simsek, 2006). The
primary interest of qualitative researchers is to understand the meanings created by people and to
discover how these meanings are related to how they perceive the world and what experiences they
have (Merriam, 2013).

Phenomenology is a research design that describes the experiences of individuals towards a
phenomenon, drawing from psychology and philosophy (Creswell, 2013). Studies related to
phenomenology focus on how individuals make sense of their experiences towards certain phenomena
and how these are transformed into consciousness. Therefore, in this study, where it is aimed to
determine how bilingual Turkish teacher candidates define, perceive, and feel Turkish,
phenomenology has been used.

2.2 Study Group

The research was conducted by collecting data from a total of 63 Turkish teacher candidates registered
at the Turkology Department of the University of Duisburg-Essen in Germany during the winter term
of the 2022-2023 academic year. In the research, bilingual Turkish teacher candidates of different age
groups and different class levels - based on volunteering - participated in the research group.

Table 1
Characteristics of the Study Group

Specifications Values Frequency Total

Gender Female 58 63
Male

Age 19
20
21
22
23
24
25
26
27
28
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Bilingual Turkish Teacher Candidates' Metaphoric Perceptions of Turkish

Class Level 1 14
2 1
3 15
5 8
6 5
63
7 11
9 6
10 1
11 1
12 1
Number of Known Languages 2 7
3 32
4 18 63
5 5
6 1

2.3. Data Collection Tools

A clever and powerful way to convey findings can be the use of metaphors. With a strong metaphor,
multiple meanings can be revealed in a single use (Patton, 2014). In this context, the data for the
research were collected with the "Metaphorical Perception Form Towards Turkish" based on filling in
the blanks, in line with the opinions received from field experts. The form created by the researchers
consists of personal information (gender, age, class level, and languages you know) and a
metaphorical perception question ("Turkish is like ... Because ..."). Each participant filled out the form
individually.

The data of the research were collected by the researcher who was a student at the University of
Duisburg-Essen between January 19-28, 2023. Approximately 15 minutes were given to the
participants to fill out the form. Teacher candidates were asked to identify a concept that would
support their expression of Turkish or evoke Turkish. It was also requested to specify the aspect of the
metaphor that would allow a comparison to be made with Turkish.
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2.4. Analysis of the Data

The content analysis technique was preferred in the analysis stage of the obtained data. Yildirim and
Simsek (2006) state that the practice in content analysis is to bring together certain themes and
concepts that show similarity to each other and to interpret these in a way that can be understood by
the reader.

The form created for the purpose of determining the metaphorical perceptions of bilingual teacher
candidates towards Turkish was applied to a total of 63 participants. Then, participant codes were
given to each of the forms filled out by the participants. It was determined that all the metaphor forms
collected from the teacher candidates could be evaluated. The valid 41 metaphors were combined
according to the relationality and similarity in their justifications, and were classified with conceptual
category codes. Each metaphor developed towards Turkish was examined in terms of (1) the subject of
the metaphor, (2) the source of the metaphor, and (3) the relationship between the subject and source
of the metaphor. Each of the metaphors was associated with a certain category according to their
common features, and a total of seven different categories were obtained. While creating the
categories, the similar studies of Kuva¢ and Nerimanoglu (2020), Aydin (2018), Pilav and Elkatmis
(2013), and Yildirim (2021) were also utilized. All data were transferred to the computer and the 63
metaphors collected under 7 conceptual categories were converted into tables along with their
frequency values. At these stages, content analysis was performed on the data.

In order to ensure the validity of the research, the data analysis process was explained in detail and
direct quotations were made from the metaphorical expressions of the teacher candidates. The research
process, scope, method, and operation steps were predetermined and planned in line with the opinions
and suggestions of the experts. A rich description was attempted by considering that the participants
have different characteristics (gender, age, level of education, and language proficiency). The
researchers' experience, prejudice, and beliefs were not allowed to affect the process of evaluating and
interpreting the data, and the obtained data were reported in detail. An important issue related to the
justification of metaphors is the occurrence of some deficiencies and errors in the language use of
Turkish teacher candidates. No intervention was made to the students in terms of expression, spelling-
punctuation, choice of expression, and care was taken to convey it as it is in the findings section.

3. FINDINGS

In the findings section, the metaphors developed by teacher candidates about Turkish in the form of
"Turkish is like.......... Because.......... " were brought together under the same title if they were similar,
and the metaphors gathered around the same theme were transferred to tables along with their
frequency values. When deciding on the similarity of the metaphors developed about Turkish, the
aspects of comparison were taken into account. This section includes the findings obtained as a result
of the research and the comments related to these findings.

3.1. Metaphors developed by bilingual Turkish teacher candidates about Turkish

The 41 metaphors obtained from a total of 63 valid forms obtained from bilingual Turkish teacher
candidates included in the research process are presented in Table 2 along with participant codes and
frequencies.
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Table 2
Metaphors Developed by Bilingual Turkish Teacher Candidates About Turkish

Participant Metaphors Frequency Participant  Metaphors Frequency
7,15,33,45,50,62 Home 6 29 Key 1
10,38,40,47,58 Rainbow 5 30 Emotion 1
8,9,28,54 Tree 4 32 Light 1
16,25,37,52 Homeland 4 34 Stove 1
21,31,53,63 Sea 4 36 Rock 1
1,13,14 Poem 3 39 Breath 1
11,35 Flower 2 41 Trust 1
20,23 Family 2 42 Seasons 1
2 Nest 1 43 Happiness 1
3 Puzzle 1 44 Ocean 1
4 Magnet 1 46 Rope 1
5 Ebru art 1 48 Mind 1
6 Connection 1 49 Globe 1
12 Gum 1 51 Sun 1
17 Forest 1 55 Book 1
18 Erasable pen 1 56 Reward 1
19 Freedom 1 57 Family 1
heirloom clock

22 Cotton 1 59 Shelter 1
24 Color 1 60 Diamond 1
26 Mother 1 61 Rose 1
27 Bird 1

According to Table 2, 41 valid metaphors have been developed by Turkish teacher candidates. The
most frequently repeated metaphors were determined as 'Home (6), Rainbow (5), Sea (4), Tree (4),
Homeland (4), Poem (3), Flower (2), and Family'. The remaining 'Forest, Color, Mother, Bird, Key,
Rock, Diamond, Stove, Light, Emotion, Nest, Puzzle, Magnet, Reward, Mind, Rope, Breath, Ocean,
Seasons, Trust, Happiness, Globe, Sun, Book, Family heirloom clock, Shelter, Rose, Gum, Erasable
pen, Ebru art, Connection, Freedom, and Cotton' metaphors were seen to be produced once.

According to the findings obtained from 63 Turkology Department students who formed the study
group within the scope of the research, it can be said that the richness of the meaning worlds attributed
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to the concept of Turkish by the students is related to the large number of metaphors produced about
the Turkish concept.

3.2 Conceptual categories of metaphors developed by bilingual Turkish teacher candidates
about Turkish

The metaphors developed by bilingual Turkish teacher candidates about Turkish were examined
individually along with their justifications, and seven different conceptual categories were determined
according to their similarity and relatedness to each other. The conceptual categories of the metaphors
developed by bilingual Turkish teacher candidates about Turkish are given in Table 3:

Table 3

Conceptual Categories of Metaphors Developed by Bilingual Turkish Teacher Candidates About
Turkish

Note Category Metaphors Number of Total Metaphors
Metaphors
1 Belonging and home (6), family 14 20
Valuing (2), mother (1),
forest (1),

emotion (1), trust
(1), happiness (1),
cotton (1), sun
(1), book (1),
reward (1), family
heirloom  clock
(1), shelter (1),

nest (1)
2 Continuity and sea (4), flower 9 13
Richness (2), erasable pen

(1), gum (1), color
(1), ocean (1),

diamond (1),
puzzle (1),
magnet (1)
3 Necessity and bird (1), light (1), 9 9

Being Informative mind (1), freedom
(1), stove (1), key
(1), breath (1),
connection (1),
rope (1)

4 Originality rainbow (5), globe 3 7
(1), seasons (1)
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5 Deep-rooted tree (4), ebru art 2 5
History and Scope (1)

6 Difficulty and homeland 4), 2 5
Distance rock (1)
7 Aesthetic and poem (3), rose (1) 2 4

Meaningfulness

As seen in Table 3, "Belonging and Valuing" is both the title with the most diverse metaphors used
and the title with the most metaphors produced. In addition, teacher candidates have developed 13
metaphors in the "Continuity and Richness" category, 9 in the "Necessity and Informative Being"
category, 7 in the "Originality" category, 5 in the "Deep-rooted History and Scope" category, 5 in the
"Difficulty and Distance" category, and 4 in the "Aesthetic and Meaningfulness" category. The
analyses of these 7 conceptual categories have been evaluated under separate headings below.
Furthermore, detailed information on which categories each metaphor developed about Turkish has
been evaluated is also examined below.

3.2.1. Category: Belonging and Valuing

In this category, 14 different metaphors have been developed, making it the broadest category. The
most frequently repeated metaphors in this category have been identified as 'home (f=6)". In addition,
other metaphors developed in this category have been identified as ‘family (f=2)', ‘forest (f=1)', 'mother
(f=1)", 'emotion (f=1)', 'trust (f=1), 'happiness (f=1)', ‘cotton (f=1)', 'sun (f=1)', 'book (f=1)", 'reward
(f=1)', 'family heirloom clock (f=1)', 'shelter (f=1)', 'nest (f=1)". Some metaphors attributed to Turkish
by bilingual Turkish teacher candidates are given below with their justifications.

"Turkish is like a home to me. Because Turkish means family to me, it means my childhood. Turkish is
a part of my identity. It's my mother tongue, the first language I learned. It's the language | speak the
most at home and outside, with my family and friends. Turkish is like a comfortable, free, and warm
space for me. When | speak Turkish, it's as if I'm in my homeland.' [K62]

"Turkish is like a shelter to me. Because whenever I'm in trouble, I think | can express my feelings and
thoughts more clearly with Turkish.' [K59]

"Turkish is like a reward. Because, Turkish is not granted to everyone. Our culture is very beautiful.
As a nation that benefits many people, | am proud to have Turkish.' [K56]

"Turkish is like a family heirloom clock to me. It has a special place in my language and in my heart.
Because Turkish is a value that | can express my joy, sorrow, excitement, and anger in the best and
most enthusiastic way at every stage of my life, a legacy from my mother and father to me, and a
legacy that I will pass on to my children in the same way.' [K57]

"Turkish is like the sun. Because when | hear Turkish speakers, | suddenly feel warmth and my mood
lifts.' [K51]

"Turkish is like a mother. Because it is the assurance behind you, sincerity, homeland, and peace. The
love between Turkish and us is like the love a mother shows to her child.' [K26]

"Turkish is like a family. Because | feel more comfortable when | speak, when I express myself. | don't
struggle.’ [K23]



"Turkish is like a family. Because when | use it, | feel more peaceful. | become more comfortable when
speaking and | think I can express my feelings more comfortably in Turkish. Turkish is a warmer
language than German.' [K20]

"Turkish is like a forest to me. Because | spent my childhood in greenery and connected my family with
nature, | perceive Turkish as a part of it."' [K17]

"Turkish is like my home to me. Because even though | sometimes have expression problems, it's a
language that makes me feel safe like at home. It might be because we live abroad. So, Turkish is not
just my mother tongue, it's like my home." [K7]

"Turkish is like a nest. Because it comes to us as compassionate as a home environment. It's
comforting and reassuring like a nest.' [K2]

"Turkish is like a book. Because reading a book is a moment | enjoy and feel comfortable. At the same
time, when we read a book, we add something to our lives, we learn new words and information.
Turkish is the same for me. Because Turkish is a language | master but it teaches me something new at
every moment. Also, I think I can express myself more comfortably when | speak Turkish.' [K55]"

3.2.2. Category: Continuity and Richness

In this category, nine different metaphors have been developed, with the most conceptualization
occurring through 'sea (f=4)'. However, other developed metaphors have been identified as ‘flower
(f=2)', 'gum (f=1)', 'erasable pen (f=1), 'color (f=1)', 'ocean (f=1), 'diamond (f=1)', 'puzzle (f=1)',
'magnet (f=1)'. Some metaphors from bilingual Turkish teacher candidates who see Turkish as
continuity and richness are given below with their justifications.

"Turkish is like a diamond. Because it becomes more beautiful and valuable as it is processed (i.e.,
Turkish enriches and appreciates as new words are added to our language).' [K60]

"Turkish is like an erasable pen. Because it never ends no matter how much you write and many words
can be produced.' [K18]

"Turkish is like a gum. Because it can continue indefinitely with the suffixes added to the word root,
but it does not lose its meaning despite this.' [K12]

"Turkish is like a puzzle. Because new meanings are loaded as morphemes are added to the end of a
word." [K3]

"Turkish is like the sea. Because when you go deep, you see the real beauties.' [K53]
"Turkish is like an ocean. Because it is endless and rich. Everyone's accent is different.’ [K44]

"Turkish is like a flower. Because the more knowledge you have about the language, the more your
knowledge increases and opens like a flower.' [K35]

"Turkish is like the sea. Because it appears deep and endless.’ [K31]

"Turkish is like a flower. Because a new story begins every time it opens. Each leaf has a meaning.'
[K11]

3.2.3. Category: Necessity and Being Informative

Bilingual Turkish teacher candidates who think that Turkish is necessary and informative have
developed a total of 9 different metaphors and preferred their metaphors as 'bird (f=1)", 'light (f=1),
'mind (f=1)', 'freedom (f=1)', 'stove (f=1), 'breath (f=1)", 'key (f=1)', ‘connection (f=1)", and 'rope



(f=1)". Some example sentences from the metaphors developed for this category are given below with
their justifications.

"Turkish is like a breath. Because as we breathe, we keep Turkish alive.' [K39]

"Turkish is like a stove. Because it heats up as you add coal (input). Even if it burns, it is
indispensable. Sometimes its use is also prohibited. At least in Germany...' [K34]

"Turkish is like light. Because this language illuminates our statements/words and helps us express our
feelings.' [K32]

"Turkish is like a key. Because it opens many doors.' [K29]

"Turkish is like a bird to me. Because mastering the Turkish language, being able to speak gives us
freedom.' [K27]

"Turkish is like freedom to me. Because it introduced me to a different world. It affected my lifestyle.'
[K19]

"Turkish is like a connection to me. Because it allows me to establish relationships with both myself
and others. We need social, emotional, and spiritual connections. Knowing a language and being able
to speak it provides this connection.' [K6]

"Turkish is like a mind. Because we can think with language.' [K48]
3.2.4. Category: Originality

In this category, three different metaphors have been developed, with the most repeated metaphor
being 'rainbow' (f=5), while other metaphors have been identified as 'globe (f=1)' and 'seasons (f=1)".
A few metaphors related to the category of Turkish as original are given below with their
justifications.

"Turkish is like a globe. Because just as every part of the world is different, Turkish is completely
separate both methodologically and structurally. It is a language that contains many varieties. The
words used in different sections defining Turkish, dialects, and the special efforts people add to the
language are what make it unique.' [K49]

"Turkish is like seasons. Because it has different dialects and each one is very special in its own right.'
[K42]

"Turkish is like a rainbow. Because just like the different colors of a rainbow, each branch is very
different but equally beautiful.' [K38]

"Turkish is like a rainbow. Because it is diverse, original, and unique with all its colors.’ [K10]
3.2.5. Category: Deep-rooted History and Scope

Two different metaphors that can be classified in the category of deep-rooted history and scope have
been produced. The most expressed metaphor by bilingual Turkish teacher candidates in the category
of Turkish's deep-rooted history and scope is 'tree (f=4)'. The metaphor other than this one is ‘ebru art’,
which is repeated only once. Some metaphors from teacher candidates are given below with their
justifications.

"Turkish is like a tree. Because it reflects my roots. | think | have strong roots in terms of language. |
occasionally eat/benefit from its fruits. For example, the number of people I communicate with



increases and | can study in this department because | know the language. Sometimes | rest in its
shade. For example, the books | read and the movies | watch relax my soul.' [K28]

"Turkish is like a tree. Because it has a long historical past. Like the leaves on a tree, Turkish also
nourishes its users.' [K9]

"Turkish is like a very rooted tree. Because it helps to express our deep thoughts and feelings and it
has a wide range of word meanings. Proverbs and idioms are also one of these deep roots." [K8]

"Turkish is like ebru art. Because Turkish has been alive for many years with its history and culture.
Turkish is the common language of many societies and people in different places. The combination of
these people and culture is like the pleasing ebru art to the eye." [K5]

3.2.6. Category: Difficulty and Distance

When the data in Table 3 is examined, it is seen that the teacher candidates have developed a total of 2
metaphors related to the 'Difficulty and Distance' category. In this category, students who developed
metaphors have most conceptualized Turkish through 'homeland (f=4)". The metaphor 'rock’ has been
identified once. Below are some student expressions related to the reason for the development of the
metaphor in this category.

"Turkish is like a rock to me. Because | can't speak Turkish at the level | want and this bothers me. |
can also speak Turkish with my friends, but we always speak German and Turkish together. One
reason | feel uncomfortable in Turkish is the thought that my Turkish will not be enough, it will be
insufficient when | become a Turkish teacher.' [K36]

"Turkish is like a homeland. Because | am away from my mother tongue as I am from my homeland.'
[K37]

3.2.7. Category: Aesthetic and Meaningful

In this category where 2 different metaphors were developed, the most repeated metaphor was
determined as 'poem (f=3)". However, the other developed metaphor has been identified as 'rose (f=1)".
Some metaphors from bilingual Turkish teacher candidates who think Turkish is aesthetic and
meaningful are given below with their justifications.

"Turkish is like a poem. Because we can express our feelings and thoughts more beautifully from
Turkish. It is a metaphorical language. There are a lot of proverbs and only those who know Turkish
understand these words, they become meaningless when translated into another language. There are a
lot of sentences/words with metaphorical meanings. Because it is an agglutinative language, tongue
twisters can be written very easily.' [K1]

"Turkish is like a rose. Because Turkish is one of the languages that best expresses feelings. You have
to put up with its thorns until you understand Turkish. Both in terms of syntax and affixes. But when
you put up with its thorns and learn all the rules, a very beautiful language emerges.' [K61]

"Turkish is like a poem. Because it is a very romantic language.' [K14]

"Turkish is like a poem. Because Turkish is a very aesthetic language. It has a very wide vocabulary.'
[K13]



4. CONCLUSION, DISCUSSION, AND SUGGESTIONS

Metaphor research is an increasingly important field of study and is growing both in domestic and
foreign literature. In this study, we attempted to reveal the perceptions of bilingual Turkish teacher
candidates, who are the firsthand instructors of Turkish representing the mother tongue for Turks
studying at the University of Duisburg-Essen Turkology Department in Germany, towards Turkish
through metaphors. As a result of the research, it was determined that 63 teacher candidates developed
41 valid metaphors. The high number of metaphors indicates that the meanings teacher candidates
attribute to Turkish are quite rich. The researchers detailed the research process to ensure accuracy and
credibility, and tried to provide a rich description by paying attention to the participants having
different characteristics. Some deficiencies and errors in the language use of the students, who were
not intervened by the researchers, were also stated in the report. In addition, with only two metaphors
(rock and homeland) indicating negative meaning among the metaphors, it may indicate that the
perception of Turkish is generally positive in students and can point to the sensitivities of individuals
who will teach Turkish in Germany. This situation gives rise to the thought that teacher candidates can
be effective in creating mother tongue awareness in the schools where they will serve in the future.
This is a vital feature for the preservation and continuation of our mother tongue in Germany, where
participation in Turkish lessons is decreasing today.

In addition, the most repeated metaphors among the metaphors developed by teacher candidates were
determined as; "home (f=6)", "rainbow (f=5)", "homeland (f=4)", "tree (f=4)", "sea (f=4)", "poem
(f=3)", "family (f=2)" and "flower (f=2)". It can be said that the first image formed in minds about
Turkish is home, rainbow, homeland, tree, and sea. In this research, Turkish teacher candidates
evaluated Turkish with the metaphor of "home" in order to emphasize that they feel comfortable and
safe while using Turkish. The findings obtained are parallel to the studies of Sevim, Veyis and Kinay
(2012), Pilav and Elkatmis (2013), Kuva¢ and Nerimanoglu (2020), Aydin (2018) and Yildirim
(2021). In the study conducted by Sevim and colleagues (2012), where the aim was to determine the
metaphorical perceptions of teacher candidates about Turkish, among the most repeated metaphors are
"plane tree, mirror, tree, soil, water, and ocean". On the other hand, in the study conducted by Pilav
and Elkatmis (2013), among the metaphors developed by teacher candidates, similarly, there are
metaphors of "treasure, tree, music, sun, road, flower and food". In the study of Kuva¢ and
Nerimanoglu (2020), the most repeated ones among the metaphors developed by Turkish teacher
candidates towards Turkish as a foreign language were found to be 'tree, ocean, baby, brain and
treasure'. In the study conducted by Aydin (2018) with bilingual Turkish teachers, the most repeated
metaphors were determined as "sun, life, tree, breast milk, jewel". In Yildirim (2021)'s study, the three
metaphors that Turkish teacher candidates use the most in Turkish teaching are "tree, food/water,
building block".

When examining the findings obtained from the research, it has been determined that the developed
metaphors are divided into seven different conceptual categories, namely "belonging and valuing,”
"continuity and richness,” "necessity and being informative," "originality," "deep-rooted history and
scope,” "difficulty and distance,” and "aesthetic and meaningfulness." In this context, it can be said
that bilingual Turkish teacher candidates have different perceptions about Turkish. However, although
there are differences in perceptions, it can be stated that the categories into which the perceptions are
classified are generally supportive of each other.

Similar results have been obtained in different studies in the literature. The commonality of these
categories and the metaphors produced in the following studies can be interpreted as the existence of a



common language consciousness. In the study conducted by Sevim et al. (2012), it was determined
that teacher candidates perceive Turkish as a rich language dating back to very old times, an important
tool for systematic and correct thinking, a symbol of being a nation and the consciousness of
nationhood, an important value that transmits cultural values from the past to the present and instills
confidence in society. In the study by Pilav and Elkatmis (2013), the metaphors developed about
Turkish were categorized under "Turkish as the binding element that makes a society a nation, Turkish
as a means of communication, Turkish with its orderly, impressive, and rich structure, and Turkish as
a cultural transmission tool that directs our lives." In the study by Kuvag and Nerimanoglu (2020), it
was found that the metaphors developed by Turkish teacher candidates about Turkish as a foreign
language were mostly in the category of "difficulty and scope of Turkish as a foreign language.” In
addition, teacher candidates developed metaphors in the categories of "deep-rooted history and
richness of Turkish as a foreign language, importance and necessity of Turkish as a foreign language,
being different and exciting as a foreign language, requiring care and attention as a foreign language,
universality of Turkish as a foreign language, country promotion and cultural transmission as a foreign
language." In the study conducted by Aydin (2018) with bilingual Turkish teachers, the expressed
metaphors were categorized into eight different groups: "valuing/identification, being a basic need,
being deep-rooted/permanent, protection/ownership, vocabulary/richness, universality/global
prevalence, providing information/learning, and being in harmony.

When examining the categories determined in the research, it is seen that a large part of the metaphors
developed by teacher candidates are in the 'belonging and valuing' category. In this category, emphasis
has been placed on adopted and valued metaphors such as 'home, family, nest, family heirloom watch,
shelter, and reward'. Accordingly, bilingual Turkish teacher candidates feel they belong to Turkish and
value Turkish. The preference of metaphors in this category, especially in a multicultural,
multilingual, and cosmopolitan environment like Germany, is promising in terms of preventing the
assimilation of Turkish. In addition, teacher candidates have stated that they feel more comfortable
and safe when using Turkish by identifying Turkish with their lives and identities in their reasons.
Similarly, in the research conducted by Aydin (2018) with bilingual Turkish teachers, the category
with the highest frequency value was determined as the 'identification/valuing' category (Aydin,2018).

Another category where a significant part of the metaphors are developed is the 'Continuity and
Richness' category. In this category, metaphors emphasizing infinity and richness such as 'gum,
flower, ballpoint pen, sea, ocean, and diamond' have been used. Accordingly, it can be stated that
teacher candidates perceive Turkish as a rich language that can constantly produce new words, an
infinite language. This result is similar to the metaphors "elixir of life, song, longing for homeland,
immortal love" and "mother's love" that Kolag and Aynal identified in their 2015 study, referring to
the continuation of the existence of Turkish.

In addition, when the metaphors developed in the 'Necessary and Informative' category are examined;
it has been determined that metaphors emphasizing necessity and importance such as 'bird, light, key,
and connection' have been used. The act of transmitting information to others, one of the most basic
functions of a language, is expressed in this category with metaphors such as 'key and connection'.
Accordingly, it can be said that teacher candidates perceive Turkish as an important language that
needs to be learned. Similarly, referring to the instrumental aspect of the language is consistent with its
natural characteristic and conceptual framework. In this research, teacher candidates see Turkish as a
basic and compulsory requirement. This result is consistent with the results obtained from the study of
Kuvag¢ and Nerimanoglu (2020). This finding can be considered as an indicator of teacher candidates'
awareness of the status of Turkish (Kuvag¢ and Nerimanoglu,2020).



When examining the metaphors developed in the 'Originality' category, it is seen that emphasis has
been placed on metaphors that have unique characteristics in their essence, such as 'globe, seasons, and
rainbow'. In their reasons, teacher candidates have stated that they find the features of Turkish, such as
its own dialect, unique and that this uniqueness differentiates it from other languages. These positive
perceptions of bilingual Turkish teacher candidates towards Turkish are considered valuable because
they will be the Turkish teachers of the future. The 'Originality’ category has not been included in
other studies in the literature.

In addition, when examining the metaphors developed in the 'Deep-rooted History and Scope'
category, it is seen that emphasis has been placed on comprehensive metaphors with a history, such as
tree and marbling art. In their reasons, teacher candidates have stated that they find Turkish broad in
terms of the words, thoughts, and people it encompasses, and they perceive that Turkish has been in
existence for many years and will continue to exist with the people who use Turkish. This result is the
second in frequency value in the category of "Turkish as a foreign language in terms of its deep-rooted
history and richness' in the study of Kuvag¢ and Nerimanoglu (2020).

In addition, when examining the metaphors developed in the 'Difficulty and Distance' category, it is
seen that metaphors emphasizing hardship and exile, such as rock and homeland, have been used.
Accordingly, it can be said that teacher candidates feel distant to Turkish due to their immigrant
origins in Germany. This result is similar to the category of 'Turkish as a foreign language in terms of
its scope and difficulty’ in the study of Kuvag¢ and Nerimanoglu (2020). In this category, teacher
candidates have stated that learning Turkish as a foreign language will be difficult and complicated.
While the teacher candidates in the study of Kuva¢ and Nerimanoglu (2020) are students evaluating
Turkish as a foreign language living in Turkey, in this study, it is an important distinction that teacher
candidates living in Germany evaluate their own mother tongues in this direction.

On the other hand, it has been determined that the metaphors developed in the 'Aesthetic and
Meaningful' category emphasize metaphors with high aesthetic value such as 'poem and rose'. Being
aesthetic; expresses many elements from the fluency in the arrangement of sound, syllable, word,
sentence, and paragraph in a language, to the harmony that triggers association in pronunciation,
sound-word similarity, and arrangement. Accordingly, bilingual Turkish teacher candidates perceive
Turkish as an aesthetic language. This finding may reflect the awareness they have that they like
Turkish not only acadically but also personally and use it in emotional language. At the same time, it
can be said that teacher candidates believe in the aesthetics of the language they have and love
Turkish. Similarly, in Aydin (2018)'s study, the category with the lowest frequency value from the
metaphors created by bilingual Turkish teachers emerged as 'being harmonious'.

Generally speaking, it is clear that there is a positive relationship between the perceptions of bilingual
Turkish teacher candidates in Germany who participated in the research and their language
sensitivities. It can be said that teacher candidates evaluate Turkish more on the natural structure and
value of the language rather than its conceptual framework and qualities as a tool. The great value
attributed to Turkish, its rich structure, being indispensable, being unique and unique, its history that
will extend from the past to the present and the future, and its inclusion of millions of people who use
this language have been revealed with these metaphors. At the same time, even though Turkish, with
the language features brought by growing up in a society with a different mother tongue, is difficult
and distant for these students, they have clearly demonstrated that they have the consciousness to own
the aesthetic and semantic richness of Turkish. The representation of the categories that make
language awareness necessary reveals that there is a strong sensitivity towards Turkish in the teachers



of the future. In addition, it is an important finding that teacher candidates value Turkish both
individually and as the Turkish community in Germany and identify themselves with Turkish. In this
research, it has been revealed that bilingual Turkish teacher candidates have a positive perception of
Turkish and are aware of the importance and features of Turkish. It is also a noteworthy finding that
they exalt the Turkish of Turkey, which they try to learn, teach and use, against the German Turkish
used by young people. It can be said that this group, which has high heterogeneity in terms of the level
of Turkish they use, will be able to do this efficiently while teaching Turkish to students who have a
heterogeneous language level like themselves.

Metaphor research, especially when conducted with teacher candidates, can give an idea about both
the undergraduate education they have received and their future practices. In the related literature, no
study has been conducted compiling the metaphorical perceptions of students studying in the Turkic
Department of the University of Duisburg-Essen in Germany towards Turkish. According to the
researcher's observations, one of the reasons for this positive approach in the students' perceptions is
related to the education they receive. In the Turkic Department courses, the current situation of
Turkish lessons in Germany is constantly conveyed by the teachers, and it is processed that the
students need to be sensitive about Turkish and need to own Turkish, and education strategies and
methods for opening Turkish lessons in their schools and continuing Turkish lessons without closing.
As a result of this research, it can be stated that the undergraduate and graduate education received by
these students who are trained as Turkish teachers abroad is qualified.

Metaphor research is increasingly gaining importance today and is becoming more prevalent in both
domestic and foreign literature. In this study, it was aimed to examine the perceptions of bilingual
Turkish teacher candidates, who are studying at the Turkology Department of the University of
Duisburg-Essen, towards Turkish through metaphors. As a result of the research, it was determined
that the teacher candidates developed 41 valid metaphors, and the large number of metaphors indicates
that the meanings attributed to Turkish by the teachers are quite rich.

4.1 Suggestions for future studies

This study demonstrates that metaphors can be used as a valid data collection tool to reveal the
perceptions of teacher candidates about Turkish. In Saban's (2008) study, metaphors were also stated
to be a powerful "pedagogical tool" for revealing, understanding, and changing the mental images held
by teacher candidates. Therefore, determining how Turkish teacher candidates, who receive academic
education on Turkish teaching, perceive Turkish can help plan the education to be provided in the
teacher training process.

However, this study has limitations. For example, the perceptions and attitudes of teacher candidates
towards Turkish were determined only through metaphors. Therefore, it is necessary to examine the
perceptions and attitudes of teacher candidates towards Turkish more deeply using different qualitative
and quantitative methods. Similarly, studies can be conducted to determine the metaphorical
perceptions of Turkish teachers and students taking Turkish lessons in Germany towards Turkish.
Such data obtained from both teachers and students are important for the future of Turkish abroad and
the steps to be taken. In addition, studies can be conducted to examine the impact of variables such as
gender, age, and professional experience on metaphorical perceptions.
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iKi DIiLLi TURKCE OGRETMENIi ADAYLARININ TURKCEYE
ILISKIN METAFORIK ALGILARI: DUISBURG-ESSEN
UNIVERSITESI TURKISTIK BOLUMU ORNEGI

Merve SAYRAN TASKIN™ Mehmet KURUDAYIOGLU™

OZET

Bu aragtirmada, Almanya’daki iki dilli Tirkge 6gretmeni adaylarinin Tiirkgeye yonelik metaforik algilarinin
tespiti amaglanmistir. Arastirmaya ait ¢alisma grubu 2022-2023 egitim-6gretim yili kis yariyilinda Almanya
Duisburg-Essen Universitesi Turkistik Béliimii’'nde farkli simf seviyelerinde &grenim géren 63 Tiirkce
6gretmeni adaymdan olugmaktadir. Arastirmada verilerin toplanmasi ve dgrencilerin metaforlarini yazabilmesi
ve kendilerini agik bir bigimde ifade edebilmesi i¢in bir form hazirlanmistir. Nitel bir yaklagimin benimsendigi
aragtirmada Ogrencilerden "Tirkge...... gibidir. Ciinkd......... >’ ifadesini tamamlamalar1 istenmis, toplanan
veriler incelenerek metaforik sdylem belirlemesi yapilmigtir. Metafor formlari, 6grencilerle yapilan yiiz yiize
goriismelerde doldurulmustur. Ogretmen adaylarmdan konuyla ilgili tek bir metafor {izerine yogunlasip
gerekgesini agik bir bigimde ifade etmeleri beklenen arastirmada veriler, igerik analizi teknigi ile
¢oziimlenmistir. Ogrenciler tarafindan doldurulan 63 gecerli formdan elde edilen 41 metafor, gerekgelendirme
nedenlerinin benzerlik ve iliskisellik durumuna goére kategorilere ayrilmistir. Aragtirma sonucunda elde edilen

XYY

metaforlar frekans degerlerine gore sirasiyla ‘‘aidiyet ve deger verme’’, ‘‘siireklilik ve zenginlik’’, ‘‘gerekli ve
bilgilendirici olma’’, ““6zgiin olma’’, ‘‘kdklii tarih ve kapsam’’, ‘‘zorluk ve uzaklik’’, “‘estetik ve anlamli olma”’
olmak tizere yedi farkli kavramsal kategoride smiflandirilmistir. En fazla tekrar eden metaforlar ise sirasiyla
“‘ev, gokkusagi, deniz, agac, memleket, siir, ¢igek ve aile’’ olarak bulunmustur. Sonug olarak, yedi kavramsal
kategori ve 41 metafordan hareketle Almanya’daki iki dilli Tiirk¢e Ogretmeni adaylarinin Tiirkgeye deger
verdikleri ve Tiirk¢e hakkinda olumlu algilara sahip olduklari sonucuna ulasilmistir. Ayrica Almanya’da
Tiirk¢enin 6neminin farkinda olan ve ona sahip ¢ikarak onu korumak ve gelecek nesillere aktarmak igin
yetistirilen bu 6gretmen adaylarinin mesleklerinin amaci ile ilgili yeterli farkindaliklara sahip olduklar1 sonucuna

ulasilmstir.

Anahtar Kelimeler: iki dillilik, Almanya’da Tiirk¢e 6gretimi, Tiirkge 6gretmeni adaylari, metafor, alg
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1. GIRIS

Tiirkceyi egitim alaninda kullanacak olan 6gretmen adaylarmin Tiirkcedeki zengin ifade
olanaklarindan haberdar olmasi ve Tiirk¢enin olusumunda etkisi olan unsurlar1 bilmesi, Tiirkce ile
ilgili algilarim etkilemesi ve dili etkin bir egitim araci olarak kullanmalar1 acisindan oldukca
onemlidir. Tirkge Ogretmeni adaylarimin Tiirkge ile ilgili sahip olduklar1 algi, adaylarm okul
ortaminda Tirkege ile ilgili olarak yaptiklari etkinliklerin tamaminda, etkinliklerin amacma uygun
bicimde hazirlanmig olan materyallerde, kullanilan &gretim yontem, strateji ve tekniklerinde son
derece 6nemli bir unsur olarak 6n plana ¢ikmaktadir. Ogretmenlerin konuyla ilgili sahip oldugu
yeterlilik, 6grencinin de olumlu etkilenmesini saglayacaktir (Pilav ve Elkatmis, 2013). Bu nedenlerle
yurt icinde oldugu kadar yurt disinda Tiirkge 6gretmenligi yapan kisilerin de algilari, tutumlar1 ve
deneyimleri 6grencileri etkilemektedir.

Yurt disinda Tiirkge dersi veren 6gretmenler, onemli oldugu kadar kritik bir géreve sahiptirler. Bu
gorevde, Ogrenci kitlesi Tiirkiye’de Tiirkge dersi alan Ogrenci kitlesinden siiphesiz ¢ok farklidir.
Yurtdisinda Tiirkce dersi alan Ogrenciler, ana dili farkli olan bir iilkede iki dilli olarak yetismis
cocuklardir. Bu ¢ocuklar, ailelerin kullandig1 Tiirkge 6zelliklerini (sive vb.) tasimakta ve her ailenin de
farkli bolgelerden ve farkli kiiltiirel donanimlardan gelmesi nedeniyle dil kullamim o6zellikleri ve
seviyeleri olarak heterojen sinif ortamlarini olusturmaktadirlar. Yurtdisindaki Tiirkge 6gretmenleri ise
bu degiskenlere gore ders islemeye calisirken ayn1 zamanda Ogrencilerin ana dillerinin farkinda
olmalarini, onu kullanmalarin1 ve sevmelerini saglamaya calismaktadir. Aksi takdirde koklerinden
uzaklagmis ve kimliginin farkinda olmayan bireyler karsimiza ¢ikabilmektedir. Elde edilen dil
yetkinligi yetersiz olan bireylerin, milli kimliklerini korumalar1 beklenemez. Ayni sekilde, dil bilgisi,
s0zdizimi, sesletim ve temel dil kavramlar1 konusunda yeterli bilgiye sahip olmadan 6grenilecek bir
dilin yapisim1 anlamakta basarili olmalar1 da zordur. Bu nedenle iki dilli ¢ocuklar i¢in okul, ana
dillerinin gelismesinde temel bir aragtir. Bir ¢ocuk anaokuluna veya ilkokula basladiginda, ana dil
gelisiminin yasa uygun sekilde ele alinmasi gerekir, ¢linkii cocugun ana dildeki yetkinligi ne olursa
olsun, ilk dil gelisimi onemlidir. Bu nedenle, bireylerin kendi ana dillerini gelistirerek milli
kimliklerine sahip ¢ikmalari1 ve yabanci dilleri 68renirken dil yapisin1 dogru bir sekilde ¢oziimlemeleri
onemlidir (Baker, 2001). Bunun saglanabilmesinde ana dil 6gretmenleri temel sorumlu konumunda
yer almaktadir.

Tipkt diger tim 6gretmenlik alanlarinda oldugu gibi, Tiirk¢ge 6gretmenleri i¢in de genel/milli kiiltiir
bilgisi, 6zel alan yeterliligi, pedagojik formasyon, rehberlik becerisi, kisisel/mesleki temsil yetenegi ve
ogretim liderligi gibi temel gereklilikler bulunmaktadir. Iki veya daha fazla dilli 6gretim ortamlarinda
ana dili Tiirk¢e olan dgretmenlerin sahip olmasi gereken bu nitelikler, yeni nesillerin yetistirilmesinde
onemli bir role sahiptir. Ayrica, Tiirk¢e 6gretmenlerinin milli kiiltiir ve Tiirkgeye iligkin algilari da
onemlidir. Bu algilar, 6gretmenlerin ana dilini &greten Ogrencilerin Tirk kiiltiiriinii ve dilini
benimsemelerinde etkili olacaktir. Ogretmenler, ana dili dgretimi ile ilgili kimi yetersizliklerden dolay1
olusabilecek asimilasyon riskini azaltmak igin algilarimin ydnlendirdigi bir yaklagim sergileyerek
Ogretim siirecini dogru yonlendireceklerdir (Aydin, 2018).

Ozellikle Avrupa’da Tiirklerin sayica fazla oldugu iilkelerin baginda gelen Almanya, ana dili egitimi
konusunda eyaletler aras1 farkliliga sahip oldugu gibi bu derslere giren Ogretmenlerin i veren
kurumlar1 ve gorevlendirilme sekilleri olarak da farkliliga sahiptir. Ulkede sunulan Tiirkge derslerinde
konsolosluklar tarafindan 5 yilligina gorevlendirilen 6gretmenler ve Kuzey Ren-Vestfalya eyaletinin
Essen schrinde bulunan Duisburg-Essen Universitesi Turkistik Bolimii mezunlar1  gdrev
yapmaktadirlar. Konsolosluk tarafindan gorevlendirilen 6gretmenler, Tiirk¢e branst digindan (Biyoloji,



Matematik vb.) segilebilmektedirler. Bununla birlikte daha dnce iki dilli bir bireyle ders islememis
veya iki dilli bir bireye ana dili egitimi vermemis olabilirler. Sonugcta, yurtdisinda iki dilli olarak
biiyiimiis bir 6grenci ile Tiirkiye’de ana diliyle egitim gdren dgrencinin 6zellikleri farkli oldugu gibi
bu iki 6grenci grubu icin uygulanacak egitim yontem, teknik ve stratejileri farklidir. Bununla birlikte
Turkistik Boliimii 6grencileri, Almanya genelinde gecerli oldugu iizere 6gretmenlik icin iki brang
okumak (Tiirkge-Ingilizce, Tiirkce-Matematik vb.) ve hem lisans hem de yiiksek lisans egitimlerini
tamamlamak zorundadirlar. Toplam 10 dénemi kapsayan bu egitimin sonunda &gretmen adaylari,
okullarda 1,5 yil siiren bir staj donemi sonunda okuduklar1 her iki dalin da 6gretmeni olarak ¢alismaya
hak kazanmaktadirlar.

Bu aragtirmadaki 6gretmen adaylar1 Turkistik Bolimii'nde 2022-2023 6grenim yilinda egitim
gormekle birlikte konsolosluk tarafindan gorevlendirilen 6gretmenlere gore kendileriyle ayni1 ortamda
biiylimiis, aynt sorunlart deneyimlemis, ayni okul sisteminden ge¢mis kisiler olarak Ogrencilerle
kurduklar1 bag ve ogrencilere verdikleri ana dil egitimi agisindan incelemeye deger bir grubu
olusturmaktadir. Bu nedenle gelecegin Almanya’sinda iki dilli Tiirk 6grencilere ana dillerini ilk elden
ogretecek 6gretmen adaylarinin Tiirk¢eye iligkin algilarindan yola ¢ikarak bu grubun o6zellikleri, ana
dil egitimine bakis acgilar1 ortaya g¢ikarilabilir.

Tiirkce 6gretmeni adaylarinin Tiirkge diline iliskin algilarina ulasmanin farkl yollar1 vardir. Bunlardan
biri, belki de en etkilisi, adaylarin metaforik diisiince arka planlarina bakmaktir. Metaforlar, insanlarin
nesneleri, hareketleri ve olaylart nasil algiladiklarini ve diigiindiiklerini yansitan goriintiilerdir
(Yunusoglu, 2003). Bireyler, bu goriintillerden yola c¢ikarak diinyayr ve igindeki her seyi
anlamlandirirlar (Pilav ve Elkatmis, 2013).

Metaforlar, insanlarin soyut kavramlar1 acgiklamak i¢in farkli benzetmeler kullanmalarina olanak
saglayan araglar olarak kabul edilir (Cerit, 2008). Bir metafor, bir deneyimi bagka bir deneyim
agisindan kavramsallastirmay1 amaglayan bilissel bir islemdir (Morgan, 1998; Kalnicka, 2006). Baska
bir deyisle, metaforlar koken kavramsal alandan getirilen unsurlarla hedef kavram alanini agiklama
cabasidir (Dobric, 2010). Metaforlar, kisinin evreni kendi duygu ve diislince siizgecinden gecirerek
yansitmasina izin verir. Bu nedenle, kisi bu diinya i¢in imgeleri kendi algilayisiyla ifade eder.
Metaforlarin kisiden kisiye degisebilecegi kabul edilir (Mete ve Bagci1 Ayranci, 2016).

Kavram diinyamiz, olaylar1 algilama ve dis diinya ile iletisim kurma seklimizi belirleyen 6nemli bir
faktordiir ve bireylerin kavram diinyalarin1 ve diisiince bigimlerini anlamak i¢in kullandiklar1 dilin
incelenmesi gerekmektedir. Bu nedenle metaforlar, bir seyi farkli bir agidan anlamamiza ve
deneyimlememize yardimci olan araglardir (Lakoff ve Johnson, 1980). Lakoff (1987) insanlarin soyut
fikirleri ancak somutlastirarak anlayabilecegimizi savunmaktadir. Bireylerin agikca ifade edemedigi
ancak bir duruma iliskin sahip olduklar1 temel algilar, metaforlar yoluyla belirlenmeye calisilmaktadir.
Ayrica metaforlar, diisiince sistemimizi yansitan 6nemli bir aragtir ve diisiincelerimizin eyleme
doniisme bigimine dair fikirler verir. Sfard (1998), ele alinan olguya iliskin beklentileri de belirleyen
metaforlarin, o olguyu ele alirken kullanilan dolayli bir karar1 yansittigini belirtmektedir. Bu nedenle,
bireylerin olaylar1 algilama bi¢imleri metaforlart olustururken, metaforlar da olast eylemleri
belirlemede bir arag¢ olarak kullanilabilir (Yildirim, 2021).

Tiirk¢e 6gretmeni adaylarinin mesleki tutum, diisiince ve algilarini anlamak i¢in metaforlar kullanmak
miimkiindiir. Metaforlar, 6gretmen adaylarinin zihinsel semalarini anlamak ve gerektiginde yeniden
yapilandirmak i¢in bir ara¢ olarak kullanilabilir (Yildirim, 2021). Ayrica, 0gretmen adaylarinin
kullandig1 metaforlar, aldiklar1 egitimin niteligini yansitan ve kesfetmeye tesvik eden bir 6zellik



tasimaktadir. Bu nedenle, Ogretmen yetistirme programlarinin degerlendirilmesinde metaforlarin
kullanimu ilgili paydaslar icin faydali olabilir (Bullough ve Stokes, 1994).

Ogretmen adaylarmin gelistirdigi metaforlar, adaylarin kavrama yonelik algilarinin yansitilmasindan
ote, gelecekteki sinif uygulamalarina yonelik de fikir vermektedir. Bu ylizden, Almanya gibi Tiirklerin
ve Tirkce derslerinin fazla oldugu bir iilkede Tiirkge 6gretmeni olarak goérev yapacak 6grencilerin
Tiirkceye yonelik metaforik algilarinin belirlenmesi 6nem kazanmaktadir.

Alanyazin incelendiginde, iki dilli 6grencilerin Tiirkgeye yonelik algi/goriis/diisiince/tutum ¢aligmalart
yapilan arastirmalar arasindadir (Bircan ve Giiler, 2020; Giirbiiz, 2017; Aksu ve Ozdemir, 2020;
Belet,2009). Buna karsin, ilgili alanyazin incelendiginde iki dillilerin Tiirk¢ceye yonelik kullandigi
metaforlar araciligiyla algilarini iceren calismalardan daha ¢ok Tiirk¢eyi yabanci dil olarak 6grenen
ogrencilerin Tiirkgeye yoOnelik metaforlarin1 derleyen ¢aligmalar mevcuttur (Boylu ve Isik, 2017;
Gégen, 2019; Karatay ve Kartallioglu, 2019; Giingdr ve Ozalan, 2021; Kalenderoglu ve Armut, 2019).

Tiirkiye’de yasayan Tiirkge 6gretmeni adaylarinin Tiirkgeye yonelik metaforik algilarimi belirleyen
calismalar da alanyazin yer almaktadir. Pilav ve Elkatmis’in 2013’te Tiirkge ve smif Ogretmeni
adaylan ile gergeklestirdikleri ¢aligma; Sevim, Veyis ve Kinay (2012)’1n, Tiirk¢e egitimi ile Tiirk dili
ve edebiyati egitimi bolimiinden 142 &6grenciyle yaptigr ¢alisma, 6gretmen adaylarinin Tiirkceye
ilisgkin metaforik algilarin1 belirlemeyi amaglayan calismalardir. Yurtdisinda yasayan Tiirklerin
Tiirkceye yonelik metaforik algilarini igeren ¢aligmalarin sayisi ise sinirlidir (Kolag ve Aynal, 2015;
Ozkan ve Korkmaz, 2021). Iki dilli Tiirkge dgretmenlerinin Tiirkgeye yonelik metaforik algilari ise
Aydin’in (2018) Makedonya’da bulunan Tiirk¢e 6gretmenlerini igeren ¢aligmayla sinirlidir.

Iki dilli Tiirkce 6gretmeni adaylarinin “Tiirkce’ye yonelik metaforik algilar”m inceleyen calismaya
alanyazinda rastlanmamistir. Bu dogrultuda, Tiirklerin sayica en ¢ok bulunduklar1 {ilke olan
Almanya’da iki dilli 6gretmen adaylarinin, gelecekte kendi soydaslarina ana dillerini 6gretme alaninda
hizmet verecek olan Tiirkge 6gretmeni adaylarinin, Tirkceyi nasil algiladiklarinin ortaya ¢ikarilmasi
biiylik 6nem tagimaktadir. Bu ¢alisma, Tiirk¢e 6gretmeni adaylarinin uzmani olacaklar1 dil hakkindaki
algilarinin  belirlenmesinin 6nemli oldugunu vurgulayarak, bu alandaki boslugu doldurmay:
hedeflemektedir. Ozellikle iki dilli Tiirkge 6gretmeni adaylarinin Tiirkge ile ilgili diisiincelerinin
kaynaklarini saptama ve iki dilli 6grencilere verilecek Tiirk¢e egitiminin sekillenmesi konusunda
faydali bilgiler saglamasi amaglanmaktadir. Bu baglamda, c¢alismanin amaci, iki dilli Tirkce
Ogretmeni adaylariin Tiirkgeye iliskin metaforik algilarini betimlemektir.

Bu amag ¢ergevesinde asagidaki sorularina cevap aranmistir:
1. iki dilli Tiirk¢e dgretmeni adaylarinin Tiirkceye iliskin gelistirdikleri metaforlar nelerdir?

2. Iki dilli Tiirkce 6gretmeni adaylarmin Tiirkceye iliskin gelistirdikleri metaforlar hangi kavramsal
kategoriler altinda toplanabilir?

2. YONTEM
2.1 Arastirma modeli/deseni

Bu aragtirmada, nitel arastirma yontemleri arasinda yer alan desenlerden biri olan olgubilim
kullanilmistir. Nitel veri toplama teknikleri arasinda dokiiman analizinin, goriismelerin ve gdzlemlerin
kullanildig1 nitel arastirma, biitiinciil ve gercekei olay ve algilarin dogal ortamda ortaya konmasina
odaklanan bir arastirma bi¢imidir (Yildirrm ve Simsek, 2006). Nitel arastirmacilarin temel ilgisi,
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insanlarin yarattigi anlamlari anlamak ve bu anlamlarin diinyay1r nasil algiladiklari ve hangi
deneyimleri yasadiklariyla iliskili oldugunu kesfetmektir (Merriam, 2013).

Olgubilim (Fenomenoloji), bir fenomene yonelik olarak bireyleri tarafindan deneyimlerin
betimlendigi, psikolojik ve felsefeden beslenen arastirma desenidir (Creswell, 2013). Olgubilim ile
ilgili caligmalar bireylerin belli olgulara yénelik tecriibelerini anlamlandirma bigimlerine ve bunlarin
bilince nasil doniistiiriildiigiine odaklanmaktadir. Bu yiizden iki dilli Tiirk¢e 6gretmen adaylarinin
Tiirkgeyi tanimlamasi, algilamasi ve hissetmesinin belirlenmesinin amaglandigi bu c¢alismada,
fenomenoloji kullanilmigtir.

2.2 Calisma Grubu

Aragtirma 2022-2023 dgretim yili kis doneminde Almanya Duisburg-Essen Universitesi Turkistik
Boliimii’nde kayith olan toplam 63 Tiirkge d6gretmeni adaymdan veri toplanarak gergeklestirilmistir.
Aragtirmada farkli yas gruplarindan ve farkli sinif diizeylerinden kadin ve erkek iki dilli Tirkce
Ogretmeni adaylari-goniilliilik esasia dayali olarak- arastirma grubuna katilmislardir.

Tablo 1

Calisma Grubunun Ozellikleri

Ozellikleri Degerler Frekans Toplam

63

[6)]
0]

Cinsiyeti Kadin
Erkek

Yas 19
20
21
22
23
24
25
26
27
28
29
30
31
33
34
36
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Sinif Diizeyi 1 14
2 1
3 15
5 8
6 5
63
7 11
9 6
10 1
11 1
12 1
Bilinen Dil Sayisi 2 7
3 32
4 18 63
5 5
6 1

2.3. Veri Toplama Araclar

Bulgularin iletilmesinde zekice ve giiclii bir yol, metafor kullanimi olabilir. metaforun giiglii olmasiyla
tek bir kullanimda birden fazla anlam ortaya ¢ikarilabilir (Patton, 2014). Bu baglamda arastirmaya ait
veriler, alan uzmanlarindan alinan goriisler dogrultusunda bosluk doldurmaya dayali “Tiirkceye
Yonelik Metaforik Algr Formu” ile toplanmistir. Aragtirmacilar tarafindan olusturulan form, kisisel
bilgiler (cinsiyet, yas, siif diizeyi ve bildiginiz diller) ve metaforik algi sorusundan (“Tiirkce ...
gibidir. Ciinkii ...”) olugsmaktadir. Her bir katilimci bireysel olarak formu doldurmustur.

Arastirmanin verileri 19-28 Ocak 2023 tarihinde Duisburg-Essen Universitesi’nde &grenci olarak
bulunan aragtirmaci tarafindan toplanmistir. Formun doldurulmasi i¢in katilimcilara yaklasik 15
dakika siire taninmistir. Ogretmen adaylarindan, Tiirkceyi ifade etmelerine destek olarak veya
Tiirkceyi cagristiracak bir kavram tespit etmesi talep edilmistir. Tiirkce ile benzetim kurulmasini
saglayacak metaforun benzetme yoniiniin de belirtilmesi istenmistir.

2.4. Verilerin Analizi

Elde edilen verilerin analiz asamasinda icerik analiz teknigi tercih edilmistir. Yildinm ve Simgek
(2006) tarafindan, igerik analizinde yapilan uygulamanin birbiri ile benzerlik gosteren belirli tema ve
kavramlarim bir araya getirilmesi ve bunlarin okuyucu tarafindan anlasilabilecek sekilde diizenlenerek
yorumlanmasi oldugu ifade edilmektedir.

Iki dilli 6gretmen adaylarmin Tiirkgeye iliskin metaforik algilarinin tespiti amaci gergevesinde
meydana getirilen form, toplamda 63 katilimci iizerinde uygulanmistir. Ardindan katilmeilar
tarafindan doldurulan formlarin her birine katilimeci kodlar1 verilmistir. Ogretmen adaylarindan
toplanan metafor formlari incelenerek biitiin formlarin degerlendirmeye alinabilecegi tespit edilmistir.
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Gegerli bulunan 41 metafor, gerekgelendirilmelerindeki iligkisellik ve benzerlik durumlarina uygun
bicimde birlestirilmis, kavramsal kategori kodlariyla siniflandirilmistir. Tiirkgeye yonelik gelistirilen
her bir metafor (1) metaforun konusu, (2) metaforun kaynagi ve (3) metaforun konusu ve kaynagi
arasindaki iligki agisindan irdelenmistir. Metaforlarin her biri ortak &zelliklerine gore belirli bir
kategoriyle iligkili hale getirilmis ve toplamda farkli yedi kategori elde edilmistir. Kategoriler
olusturulurken Kuva¢ ve Nerimanoglu (2020), Aydm (2018), Pilav ve Elkatmis (2013) ve Yildirim
(2021)’mm benzer galismalarindan da yararlanilmigtir. Biitiin veriler bilgisayar ortamina aktarilarak 7
kavramsal kategori altinda toplanan 63 metafor frekans degerleriyle birlikte tablolara
doniistlriilmistiir. Bu asamalarda veriler {izerinde icerik analizi yapilmistir.

Arastirmanin gegerligi saglanmasi amaciyla, veri analiz siireci detayli bir sekilde agiklanmis ve
Ogretmen adaylarinin metaforik ifadelerine dogrudan alintilar yapilmistir. Arastirma siireci, kapsama,
yontemi ve islem basamaklar1 énceden belirlenmis ve uzmanlarin gorlis ve onerileri dogrultusunda
planlanmistir. Katilimeilarin farkli 6zelliklerine (cinsiyet, yas, 6grenim diizeyi ve dil bilme durumu)
sahip olmalar1 da dikkate alinarak, zengin bir betimleme yapmaya g¢alisilmistir. Arastirmacilarin
tecriibe, O6n yargi ve inanglarinin verileri degerlendirme ve yorumlama siirecini etkilemesine izin
verilmemis ve elde edilen veriler ayrintili bir sekilde raporlanmistir. Metaforlarin gerekgelendirilmesi
ile ilgili onemli bir husus da Tirk¢e Ogretmeni adaylarmin dil kullanimindaki bazi eksiklik ve
hatalarinin olugmasidir. Anlatim, imla-noktalama, ifade se¢imi gibi konularda 6grencilere miidahale
edilmemis, bulgular kisminda oldugu gibi aktarilmasina 6zen gosterilmistir.

3. BULGULAR
Bulgular béliimiinde o6gretmen adaylar tarafindan Tirkceyle ilgili “Tiirkge.................. gibidir.
Clnkii................... ” bigiminde gelistirilen metaforlardan benzer olanlarinin ayni baghik altinda bir

araya getirilmesine ve ayni tema etrafinda toplanan metaforlarin frekans degerleriyle birlikte tablolara
aktarilmistir. Tiirkceyle ilgili gelistirilen metaforlarin birbirleriyle benzer olma durumlarina karar
verilirken benzetme yonlerinden hareket edilmistir. Bu bdliimde arastirmanin sonucunda elde edilen
bulgular ve bu bulgulara iliskin yorumlar yer almaktadir.

3.1. ki dilli Tiirkce 6gretmeni adaylarimin Tiirkgeye iliskin gelistirdikleri metaforlar

Arastirma siirecine dahil olan iki dilli Tiirkge 6gretmeni adaylarindan elde edilen toplam 63 gecerli
formdan elde edilen 41 metafor, katilimci kodlar1 ve frekanslariyla birlikte Tablo 2’de yer almaktadir.

Tablo 2
Iki dilli Tiirkge Ogretmeni Adaylarimn Tiirkgeye Iliskin Gelistirdikleri Metaforlar

Katilimet Metaforlar Frekansi Katiimeim  Metaforlar Frekansi
7,15,33,4550,62 Ev 6 29 Anahtar 1
10,38,40,47,58 Gokkusagi 5 30 Duygu 1
8,9,28,54 Agag 4 32 Isik 1
16,25,37,52 Memleket 4 34 Soba 1
21,31,53,63 Deniz 4 36 Kaya 1
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1,13,14 Siir 3 39 Nefes 1
11,35 Cigek 2 41 Gliven 1
20,23 Aile 2 42 Mevsimler 1
2 Yuva 1 43 Mutluluk 1
3 Puzzle 1 44 Okyanus 1
4 Miknatis 1 46 ip 1
5 Ebru sanat1 1 48 Akl 1
6 Baglanti 1 49 Kiire 1
12 Sakiz 1 51 Glines 1
17 Orman 1 55 Kitap 1
18 Tiikenmez 1 56 Odiil 1
kalem
19 Ozgiirliik 1 57 Aile yadigar 1
bir saat

22 Pamuk 1 59 Siginak 1
24 Renk 1 60 Elmas 1
26 Anne 1 61 Giil 1
27 Kus 1

Tablo 2’ye gore, Tirkge Ggretmen adaylar: tarafindan 41 gegerli metafor gelistirilmistir. En fazla
tekrar eden metaforlar *‘Ev (6), Gokkusag (5), Deniz (4), Agac (4), Memleket (4), Siir (3), Cigek (2)
ve Aile’’ olarak belirlenmistir. Geriye kalan ‘‘Orman, Renk, Anne, Kus, Anahtar, Kaya, Elmas, Soba,
Isik, Duygu, Yuva, Puzzle, Miknatis, Odiil, Akil, Ip, Nefes, Okyanus, Mevsimler, Giiven, Mutluluk,
Kiire, Giines, Kitap, Aile yadigar1 bir saat, Siginak, Giil, Sakiz, Tiikkenmez kalem, Ebru sanati,
Baglanti, Ozgiirliik ve Pamuk’’ metaforlarinin ise bir kez iiretildikleri gériilmektedir.

Aragtirma kapsaminda calisma grubunu olusturan 63 Turkistik Boliimii 6grencilerinden elde edilen
bulgulara gore, Tiirk¢e kavramina iligkin olarak iiretilen metaforlarin sayica fazla olmasi dgrencilerin
kavrama yiikledikleri anlam diinyalarinin zenginligi ile iligkili oldugunu sdylenebilir.

3.2 iki dilli Tiirkce 6gretmeni adaylarimin Tiirkceye iliskin gelistirdikleri metaforlarin
kavramsal kategorileri

Iki dilli Tiirkge 6gretmeni adaylarinin Tiirkgeye iliskin gelistirdikleri metaforlar, gerekceleri ile
birlikte tek tek incelenmis, birbirleri ile benzerlik ve iligkili olma durumlarma gore yedi farkli
kavramsal kategori belirlenmistir. Iki dilli Tiirkge Ogretmeni adaylarinin Tiirkgeye iliskin
geligtirdikleri metaforlarin kavramsal kategoriler Tablo 3’te verilmistir:
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Tablo 3

Iki Dilli Tiirkce Ogretmeni Adaylarimin Tiirkceye Iliskin Gelistirdikleri Metaforlarin Kavramsal

Kategorileri

Not Kategorim

Metaforlari Metafor Sayisiz Toplam

Metaforu

1 Aidiyet ve Deger
Verme

2 Siireklilik ve
Zenginlik

3 Gerekli ve
Bilgilendirici
Olma

4 Ozgiin Olma

5 Koklii Tarih ve
Kapsam

6 Zorluk ve Uzaklik

7 Estetik ve
Anlamli Olma

ev (6), aile (2), 14 20
anne (1), orman
(1), duygu (1),
giiven (1),
mutluluk (1),
pamuk (1), giines
(1), kitap (1), odiil
(1), aile yadigar1
bir saat (1),
siginak (1), yuva
(1)

deniz (4), cicek 9 13
(2), tikenmez

kalem (1), sakiz

(1), renk (1),

okyanus (1),

elmas (1), puzzle

(1), miknatis (1)

kus (1), 151k (1), 9 9
akal (1), 6zgiirliik

(1), soba (1),

anahtar (1), nefes

(1), baglant1 (1),

ip (1)

gokkusagi (5), 3 7
kiire (1),

mevsimler (1)

agac (4), ebru 2 5
sanat1 (1)

memleket (4), 2 5
kaya (1)

siir (3), giil (1) 2 4

Tablo 3’te de goriildiigi lizere “Aidiyet ve Deger Verme” hem en fazla farkli metaforun kullanildig

baslik hem de en fazla metafor iiretilen baglik olmustur. Bununla birlikte, 6gretmen adaylari
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iki dilli Tiirkge 6gretmeni adaylarinin Tiirkgeye iliskin metaforik algilari...

“Siireklilik ve Zenginlik” kategorisinde 13, “Gerekli ve Bilgilendirici Olma” kategorisinde 9, “Ozgiin
Olma” kategorisinde 7, “Kokli Tarih ve Kapsam” kategorisinde 5, “Zorluk ve Uzaklik” kategorisinde
5, “Estetik ve Anlamli Olma” kategorisinde 4 metafor gelistirmistir. Bu 7 kavramsal kategoriye ait
analizler asagida ayr1 baglhiklar halinde degerlendirilmistir. Ayrica, Tiirkgeye iligkin gelistirilen
metaforlarin her birinin hangi kategorilerde degerlendirildigine yonelik ayrintili bilgiler de agagida
incelenmistir.

3.2.1. Kategori: Aidiyet ve Deger Verme

Bu kategoride 14 farkli metafor gelistirilmis olup en genis kategori olma 6zelligini tagimaktadir. Bu
kategoride en fazla tekrar eden metaforlar ‘‘ev (f=6)’’ olarak belirlenmistir. Bununla birlikte, bu
kategoride gelistirilen diger metaforlar “‘aile (f=2)°, “‘orman (f=1)’’, “‘anne (f=1)”’, ‘‘duygu (f=1)"’,
“gliven (f=1)”’, “‘mutluluk (f=1)”’, ‘“‘pamuk (f=1)"’, “‘glines (f=1)", “‘kitap (f=1)’, “‘odil (f=1)"’,
“‘aile yadigan bir saat (f=1)’, ‘‘sigmak (f=1)"’, ‘“‘yuva (f=1)’’ olarak saptanmistir. Tiirk¢ceye deger
atfeden iki dilli Tiirk¢e 6gretmeni adaylarina ait baz1 metaforlar gerekgeleri ile asagida verilmistir.

“Tiirkce benim icin ev gibidir. Ciinkii Tiirkce demek benim icin aile demek, cocuklugum demek.
Tiirk¢e benim igin kimligimin bir parcasi. Benim ana dilim, ilk ogrendigim dil. Evde ve disarda,
ailemle ve arkadaslarimla en ¢ok konustugum dil. Tiirk¢e benim icin rahat, ozgiir ve sicak bir alan
gibi. Tiirk¢eyi konustugumda sanki memleketimdeymigim gibi olur.”’ [K62]

“Tiirk¢e benim siginagum gibidir. Ciinkii her basim sikistiginda Tiirkceyle duygu ve diisiincelerimi
daha net ifade edebildigimi diigtintiyorum.”’ [K59]

“Tiirkge bir odiil gibidir. Ciinkii, Tiirkce kimseye nasip olmaz. Kiiltiiriimiiz ¢ok giizeldir. Bir¢ok insana
faydasi dokunan bir millet olarak Tiirk¢eye sahip oldugumuz i¢in onur duyuyorum.’’ [K56]

“Tiirkce benim icin aile yadigari bir saat gibidir. Dilimde de kalbimde de yeri ayridir. Ciinkii Tiirkce
hayatimin her déneminde sevincimi, kederimi, heyecanimi, sinirimi en iyi ve en coskulu sekilde ifade
edebildigim, anne ve babamdan bana miras, benden de ¢ocuklarima aym sekilde miras olarak
iletecegim bir degerdir.”” [K57]

“Tiirkce giines gibidir. Ciinkii Tiirkce konuganlari duyunca aniden sicaklik hissediyorum ve i¢im
agilryor.”” [K51]

“Tiirk¢e anne gibidir. Ciinkii arkanizdaki giivence, samimiyet, vatan ve huzurdur. Tiirk¢e ve bizler
arasindaki sevgi annenin ¢ocuguna gosterdigi sevgi gibidir.”” [K26]

“Tiirk¢e aile gibidir. Ciinkii kendimi konusurken, ifade ederken daha rahat hissediyorum.

Zorlanmiyorum.”’ [K23]

“Tiirkce aile gibidir. Ciinkii onu kullandigimda daha huzurlu hissediyorum. Daha rahat oluyorum
konusurken ve Tiirkce 'de duygularuimi daha rahat aktarabildigimi diigiintiyorum. Tiirkce, Almanca’dan
daha sicak bir dil.”’ [K20]

“Tiirk¢e benim igin orman gibidir. Cuinkii kiictikliigiimii yesillikle gecirdigim ve ailemi doga ile
baglagtirdigim icin, Tiirkgeyi de bunun bir pargasi olarak algilamaktayim.”” [K17]
“Tiirkce benim i¢in evim gibidir. Ciinkii ne kadar da bazen ifade sorunlari yasasam da kendimi

evimdeki gibi giivende hissettigim bir dil. Gurbette yasadigimizdan da kaynakli olabilir belki. Bu
yiizden Tiirkge sadece ana dilim degil, evim gibi." [K7]
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“Tiirk¢e yuva gibidir. Ciinkii bir ev ortamindaki gibi bize sefkatli gelir. Bir yuva gibi huzur ve giiven
verici.”’ [K2]

“Tiirkce kitap gibidir. Ciinkii kitap okumak zevk aldigim ve rahat hissettigim bir an. Ayni zamanda
kitap okudugumuzda hayatimiza bir seyler katariz, yeni kelime ve bilgiler ogreniriz. Tiirk¢e de oyle
benim icin. Ciinkii Tiirkce hakim oldugum bir dil ama her an bana yeni bir seyler 6gretmekte. Ayrica
Tiirk¢e konustugumda kendimi daha rahat ifade edebildigimi diisiiniiyorum.”” [K55]

3.2.2. Kategori: Siireklilik ve Zenginlik

Bu kategoride dokuz farkli metafor gelistirilmis olup en fazla kavramsallastirma ‘‘deniz (f=4)”’
izerinden gergeklesmistir. Bununla birlikte gelistirilen diger metaforlar ‘cicek (f=2)*°, “‘sakiz (f=1)"’,
“‘tikenmez kalem (f=1)’, “‘renk (f=1)’, ‘‘okyanus (f=1)’, ‘‘elmas (f=1)"’, “‘puzzle (f=1)"’,
“‘miknatis (f=1)*’ olarak saptanmustir. Tiirkgeyi siireklilik ve zenginlik olarak goren iki dilli Tiirkge
Ogretmeni adaylariin bazilarina ait metaforlar gerekgeleri ile birlikte asagida verilmistir.

“Tiirkce elmas gibidir. Ciinkii islendikce giizellesir ve degerlenir (vani Tiirkce dilimize yeni sozciikler
eklendikge zenginlesir ve degerlenir).”’ [K60]

“Tiirkce tiikenmez kalem gibidir. Ciinkii yaz yaz bitmez ve ¢okg¢a kelime iiretilebilir.”” [K18]

“Tiirkge bir sakiz gibidir. Ciinkii sozciik kokiine gelen eklerle siirekli olarak stirebilmekte, fakat buna
ragmen anlamnt yitirmemekte.”’ [K12]

“Tiirk¢e bir puzzle gibidir. Ciinkii bir kelimenin sonuna bicimbirimler eklendik¢e yeni anlamlar
yiiklenir.”” [K3]

“Tiirk¢e deniz gibidir. Ciinkii derine inildiginde, gercek giizellikleri goriir insan.”” [K53]
“Tiirk¢e okyanus gibidir. Ciinkii sonsuz ve zengindir. Herkesin sivesi farklidir.”’ [K44]

“Tiirkge ¢igek gibidir. Ciinkii dil hakkinda ne kadar ¢ok bilgin varsa, bilgin o kadar artar ve ¢icek
gibi agilir.”’ [K35]

““Tiirk¢e deniz gibidir. Ciinkii derin ve sonsuz goriiniir.”” [K31]

“Tiirkce bir cicek gibidir. Ciinkii her actiginda yeni bir hikaye baslar. Her yapragin bir anlami
vardir.”” [K11]

3.2.3. Kategori: Gerekli ve Bilgilendirici Olma

Tiirk¢enin gerekli ve bilgilendirici oldugunu diisiinen iki dilli Tiirk¢e 6gretmeni adaylari, toplamda 9
farkli metafor gelistirilmis olup metaforlanimi “‘kus (f=1)°, ‘“‘is1k (f=1)”’, “‘akal (f=1)"’, “‘6zgiirliik
(f=1)’, ““soba (f=1)"’, “‘nefes (f=1)’’, ‘‘anahtar (f=1)”’, ‘‘baglant1 (f=1)"" ve “‘ip (f=1)" olarak tercih
etmiglerdir. Bu kategoriye ait gelistirilen metaforlardan bazilarina ait 6rnek ciimleler gerekgeleri ile
birlikte asagida verilmistir.

““Tiirkge nefes gibidir. Ciinkii nefes aldik¢a Tiirkgeyi yasatiriz.”” [K39]

“Tiirkce soba gibidir. Ciinkii komiir attik¢a (girdi) icini sitir. Yaksa da onsuz olmaz. Bazen
kullanilmast yasaklanir ayrica. En azindan Almanya’da...”” [K34]

“Tiirkce 151k gibidir. Ciinkii bu dil sdylemlerimizi/sézlerimizi aydinlatir ve hislerimizi dile dékmemize
yardimct olur.”” [K32]

“Tiirk¢e anahtar gibidir. Ciinkii bircok kapiyi acar.”’ [K29]

123 TURKOPHONE



iki dilli Tiirkge 6gretmeni adaylarinin Tiirkgeye iliskin metaforik algilari...

“Tiirkce benim igin kus gibidir. Ciinkii Tiirkce diline hakim olmak, konusabilmek bize 6zgiirliik verir.”’
[K27]

“Tiirkce benim icin oOzgiirlik gibidir. Ciinkii bana farklh bir diinya tamitt. Yasam tarzima etki
sagladi.’” [K19]

“Tiirkce benim icin bir baglanti gibidir. Ciinkii hem kendimizle hem de baskalariyla iliski
kurabilmemi saglyyor. Sosyal, duygusal ve ruhsal baglantilara ihtiyacimiz var. Bir dili bilmek ve onu
konusabilmek bu baglantiyr sagliyor.”” [K6]

“Tiirkce akil gibidir. Ctinkii biz dil ile diisiinebiliriz.”’ [K48]
3.2.4. Kategori: Ozgiin Olma

Bu kategoride 3 farkli metafor gelistirilmis olup en fazla tekrar eden metafor ‘‘gokkusagi’’ (f=5)
olurken diger metaforlar ‘‘kiire (f=1)’’ ve ‘‘mevsimler (f=1)’’ olarak saptanmistir. Ozgiin olarak
Tiirk¢e kategorisine iliskin birkag metafor gerckgeleriyle birlikte agagida verilmistir.

“Tiirkce bir kiire gibidir. Ciinkii Tiirk¢e diinyanin her bir yeri farkli oldugu gibi hem yontemsel hem
de yapisal agidan apaynridir. Iginde bir¢ok cesidi barindiran bir dildir. Tiirkgeyi tanimlayan degisik
béliimlerde kullanilan kelimeler, siveler ve insanlarin dile kattig1 6zel emekleridir.”” [K49]

““Tiirk¢e mevsimler gibidir. Ciinkii farkl siveleri var ve her biri kendi biinyesinde ¢ok ézel.”” [K42]

“Tiirkce gokkusagi gibidir. Ciinkii tipki bir gokkusaginmin farkli renkleri gibi, her dali ¢cok farkli ama
bir o kadar da giizeldir.”’ [K38]

“Tiirk¢ce gokkugsagi gibidir. Ciinkii biitiin renkleriyle birlikte ¢esitli, ozgiin ve egsizdir.” [K10]
3.2.5. Kategori: Koklii Tarih ve Kapsam

Koklii tarih ve kapsam kategorisinde siniflandirilabilecek 2 farkli metafor iiretilmistir. Tiirkgenin
koklii tarihi ve kapsami kategorisinde iki dilli Tiirk¢e 6gretmeni adaylar tarafindan en ¢ok ifade edilen
metafor ‘‘agac (f=4)’’ olmustur. Bu metaforun disindaki metafor ise sadece bir kez tekrar eden ‘‘ebru
sanatr’’ seklindedir. Ogretmen adaylarinin bazilarina ait metaforlar, gerekgeleri ile birlikte asagidaki
gibidir.

“Tiirkce agag¢ gibidir. Ciinkii koklerimi yansitiyor. Dil agisindan da saglam koklerim oldugunu
diiiiniiyorum. Arada meyvelerini yiyorum/faydalaniyorum. Ornegin iletisime girdigim insan sayisi
artiyor ve dili bildigim icin bu boliimde okuyabiliyorum. Arada da gélgesinde dinleniyorum. Ornegin
okudugum kitaplar ve izledigim filmler ruhumu dinlendiriyor.”’ [K28]

“Tiirk¢ce agag¢ gibidir. Ciinkii uzun bir tarihi ge¢misi vardir. Ayni agactaki yapraklar gibi Tiirkce de
kendini kullananlari besler.”” [K9]

“Tiirkce ¢ok koklii bir agag gibidir. Ciinkii derin diisiince ve hissiyatlarimizi dile getirmekte yardimci
oldugu icin ve genig sozciik anlamlarina sahip oldugu icin. Atasézleri ve deyimleri de bu derin
koklerden biri.”” [K8]

“Tiirkce ebru sanati gibidir. Ciinkii Tiirkge tarihi ile kiiltiirii ile uzun yulardir hayatta. Tiirkce bir¢ok
toplumun ve farkl yerdeki insanlarin ortak dilidir. Bu insanlarin ve kiiltiiriin birlesimi goze hos gelen
ebru sanati gibidir.”” [K5]
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3.2.6. Kategori: Zorluk ve Uzakhk

Tablo 3’teki veriler incelendiginde, 6gretmen adaylarinin ‘‘Zorluk ve Uzaklik’ kategorisine iliskin
toplamda 2 adet metafor gelistirdikleri goriilmektedir. Bu kategoride metafor iireten G&grenciler,
Tiirk¢eye iliskin en fazla kavramsallagtirmayr ‘‘memleket (f=4)’’ lizerinden gergeklestirmislerdir.
‘“Kaya’’ metaforu ise bir kez saptanmistir. Asagida bu kategoride yer alan ve metaforun gelistirilme
nedenine iliskin bazi 6grenci ifadeleri yer almaktadir.

“Tiirk¢e benim i¢in kaya gibidir. Ciinkii Tiirkgeyi istedigim seviyede konusamiyorum ve bu da beni
rahatsiz ediyor. Arkadaglarimla da Tiirk¢e konusabiliyorum fakat onlarla hep Almancayla Tiirk¢eyi
beraber konusuyoruz. Tiirk¢e'de kendimi rahatsiz hissetmemin bir nedeni de Tiirkce oOgretmeni
oldugumda Tiirkce 'min yetmeyecegi, yetersiz olacagi diisiincesi.”’ [K36]

“Tiirk¢e memleket gibidir. Ciinkii anadilimden uzagim memleketimden oldugum gibi.”” [K37]
3.2.7.Kategori: Estetik ve Anlaml Olma

2 farkli metafor gelistirilen bu kategoride en fazla tekrar eden metafor ‘‘siir (f=3)’° olarak
belirlenmistir. Bununla birlikte, gelistirilen diger metafor ise ‘‘giil (f=1)’’ olarak saptanmistir.
Tiirk¢enin estetik ve anlamli oldugunu diisiinen iki dilli Tirkge OGgretmeni adaylarina ait bazi
metaforlar gerekgeleri ile birlikte asagida verilmistir.

“Tiirkce siir gibidir. Ciinkii Tiirk¢eden duygularimizi ve diisiincelerimizi daha giizel ifade edebiliriz.
Metaforik bir dildir. Bir siirii atasozleri vardir ve bu sozleri sadece Tiirkge bilenler anlar, baska dile
terciime edildiginde anlamsiz kalir. Bir siirii mecaz anlamli ciimleler/kelimeler vardir. Sondan
eklemeli dil oldugu icin ¢ok kolay tekerlemeler yazilabilir.”’ [K1]

“Tiirkce giil gibidir. Ciinkii Tiirkce duygulari en giizel anlatan dillerden bir tanesidir. Tiirkge
anlayana kadar dikenlerine katlanmak gerek. Hem sozdizim anlaminda hem de ekler anlaminda. Ama
dikenlerine katlamildiginda ve biitiin kurallari 6grenildiginde ortaya ¢ok giizel bir dil ¢ikiyor.”” [K61]

““Tiirkge siir gibidir. Clinkii cok romantik bir dildir.”” [K14]

“Tiirkge siir gibidir. Ciinkii Tiirkce ¢ok estetik bir dildir. Cok genis sozciik dagarcigr vardwr.”” [K13]

4. SONUC, TARTISMA VE ONERILER

Metafor arastirmalart giin gegtikce dnem kazanan bir ¢alisma alanidir ve hem yerli hem de yabanci
alanyazinda giderek artmaktadir. Bu ¢aligmada, Duisburg-Essen Universitesi Turkistik Béliimii'nde
Ogrenim goren Almanya'daki Tiirkler i¢in ana dili temsil eden Tiirk¢enin ilk elden 6greticileri olan iki
dilli Tirk¢e 6gretmeni adaylarinin Tirkceye yonelik algilari metaforlar araciligiyla ortaya konulmaya
calisilmistir. Arastirma sonucunda, 63 6gretmen adayinin 41 gecerli metafor gelistirdigi saptanmuigtir.
Metafor sayisinin fazla olmasi, 6gretmen adaylarinin Tiirkgeye yiikledigi anlamlarin olduk¢a zengin
oldugunu gostermektedir. Arastirmacilar, dogrulugu ve inandiriciligt saglamak i¢in arastirma stirecini
detaylandirmis ve katilimcilarin farkli 6zelliklere sahip olmalarma dikkat ederek zengin bir
betimlemeye ¢alismiglardir. Ayrica, arastirmacilar tarafindan miidahale edilmemis olan Ggrencilerin
dil kullanimindaki bazi eksiklikler ve yanlislar da raporda belirtilmistir. Ayrica metaforlar arasinda
sadece iki metaforun (kaya ve memleket) negatif anlama isaret etmesiyle, 0grencilerde genel olarak
Tiirkce algismin olumlu oldugunu ve Almanya’da Tiirk¢e 6gretmenligi yapacak bireylerin Tiirkce
duyarliklarina isaret edebilir. Bu durum 6gretmen adaylarinin, ileride gérev yapacaklar okullarda ana
dili bilincini olusturabilme noktasinda etkili olabilecekleri diisiincesini dogurmaktadir. Bu da



giiniimiizde Tiirkce derslerine katilimin diistigi Almanya’da ana dilimizin korunmasi ve siirdiiriilmesi
adina hayati bir 6zelliktir.

Bunun yaninda 6gretmen adaylarinin gelistirdigi metaforlar arasinda en ¢ok tekrar eden metaforlar;
“ev (=6)”, “gokkusagi (f=5)”, “memleket (f=4)”, “agac (f=4)”, “deniz (=4)”, “siir (£=3)”, “aile ({=2)”
ve “cigek (f=2)” olarak tespit edilmistir. Tiirk¢eye iliskin zihinlerde olusan ilk imajin ev, gokkusagi,
memleket, aga¢c ve deniz oldugu sdylenebilir. Bu arastirmada Tiirkce 6gretmeni adaylari, Tiirkce
kullanirken rahat ve gilivende hissettiklerini vurgulamak amaciyla Tirkgeyi “ev” metaforuyla
degerlendirmislerdir. Elde edilen bulgular Sevim, Veyis ve Kinay (2012), Pilav ve Elkatmis (2013),
Kuvag ve Nerimanoglu (2020), Aydin (2018) ve Yildirim (2021)’1n ¢aligmalar ile paraleldir. Sevim
ve arkadaglar1 (2012) tarafindan yapilan, 6gretmen adaylarinin Tiirkceye iliskin metaforik algilarinin
tespitinin amaglandigi ¢calismada en faza tekrarlanan metaforlar arasinda “cinar, ayna, agag, toprak, su,
ve okyanus” yer almaktadir. Ote yandan Pilav ve Elkatmis (2013) tarafindan yapilan calismada
Ogretmen adaylar1 tarafindan gelistirilen metaforlar arasinda da benzer bicimde “hazine, agag¢, miizik,
giines, yol, cicek ve yemek” metaforlar1 bulunmustur. Kuva¢ ve Nerimanoglu (2020)nun
calismasinda Tiirkce Ogretmen adaylarimin yabanci dil olarak Tiirkceye yonelik gelistirdikleri
metaforlardan en fazla tekrar edenler ‘‘agag, okyanus, bebek, beyin ve hazine’’ olarak bulunmustur.
Aydin (2018)’1n iki dilli Tiirkce 6gretmenleri ile yaptig1 calismada en c¢ok tekrar eden metaforlar
“giines, yasam/hayat, agac, ana siitli, miicevher” olarak saptanmistir. Yildirim (2021)’1n ¢aligmasinda
ise Tirkee Ogretmeni adaylariin Tiirkge Ogretiminde en fazla kullandiklar1 {i¢ metafor “agac,
yemek/su, yapi tas1”dir.

Aragtirmadan elde edilen bulgular incelendiginde, gelistirilen metaforlar sirasiyla “aidiyet ve deger
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verme”, “siireklilik ve zenginlik”, “gerekli ve bilgilendirici olma”, “6zgiin olma”, “kokli tarih ve
kapsam”, “zorluk ve uzaklik”, “estetik ve anlamli olma” seklinde farkli yedi kavramsal kategoriye
ayrildigr tespit edilmistir. Bu gercevede iki dilli Tiirkge 6gretmeni adaylarinin Tirkge ile ilgili farkli
algilara sahip olduklar1 soylenebilir. Ancak algilarda farklilik olsa da algilarin siniflandirildig:

kategorilerin genel itibartyla birbiri i¢in destekleyici oldugu ifade edilebilir.

Benzer sonuglarin, literatiirdeki farkli ¢calismalarda da elde edildigi goriillmektedir. Bu kategorilerin ve
iretilen metaforlarin asagidaki arastirmalarda da genellikle benzer olusu, ortak bir dil bilincinin
varolusuyla yorumlanabilir. Sevim vd. (2012)’nin yaptig1 ¢alismada 6gretmen adaylarinin Tiirkceyi
olduke¢a eski donemlere dayanan zengin bir dil oldugu, sistemli ve dogru diisiinmede 6nemli bir arag
oldugu, millet olmanin ve millet olma bilincinin simgesi oldugu, giiniimiize ge¢misten kiiltiirel
degerlerin aktarilmasi ve topluma giiven asilayan onemli bir deger oldugu yoniinde algiya sahip
olduklar tespit edilmistir. Pilav ve Elkatmis (2013)’mn g¢alismasinda, Tirkceye iliskin gelistirilen
metaforlar sirasiyla; ‘‘bir toplumu millet yapan baglayict unsur olarak Tiirkce, iletisim araci olarak
Tiirkce, kuralli, etkileyici ve zengin yapisiyla Tiirk¢e ve hayatimiza yon veren, kiiltiirel aktarim araci
olarak Tiirkge’ kategorileri altinda yer almistir. Kuva¢ ve Nerimanoglu (2020)’nun ¢aligmasinda
Tiirk¢e 6gretmen adaylarimin Tiirk¢eye yonelik gelistirdikleri metaforlarin en ¢ok “zorluk ve kapsami
bakimindan yabanci dil olarak Tiirkge” kategorisinde yer aldig1 saptanmigtir. Bunun yaninda §gretmen
adaylan siwras1 ile “koklii tarihi ve zenginlikleri acisindan yabanci dil Olarak Tiirkce, dnemi ve
gerekliligi agisindan yabanci dil olarak Tiirkge, farkli ve heyecan verici olmasi agisindan yabanci dil
olarak Tiirkge, 6zen ve dikkat gerektirmesi agisindan yabanci dil olarak Tiirkce, evrenselligi a¢isindan
yabanci dil olarak Tiirkce, tilke tanitimi ve kiiltlir aktarimi acgisindan yabanci dil olarak Tiirkge”
kategorisinde metafor gelistirmistir. Aydm (2018)’m iki dilli Tiirkce Ogretmenleri ile yaptig
calismada ifade edilen metaforlar “deger verme/6zdeslesme, temel gereksinim olma, koklii olma/daimi



olma, koruma/sahip ¢ikma, séz varligi/zengin olma, evrensellik/diinya genelinde yayginlik, bilgi
verme/bilgilenme ve ahenk icinde olmak tizere farkli sekiz grupta kategorize edilmistir.

Arasgtirmada belirlenen kategoriler incelendiginde, Ogretmen adaylar1 tarafindan gelistirilen
metaforlarin biiyiik bir kisminin ‘aidiyet ve deger verme’’ kategorisinde yer aldig1 goriilmektedir. Bu
kategoride ‘‘ev, aile, yuva, aile yadigar: bir saat, si§inak ve 6diil’> gibi benimsenen ve deger verilen
metaforlara vurgu yapilmistir. Buna gore, iki dilli Tiirkce 6gretmeni adaylar1 kendilerini Tiirkceye ait
hissetmekte ve Tiirkgeye deger vermektedirler. Bu kategoride metaforlarin, 6zellikle Almanya gibi
cok kiiltiirlii, cok dilli ve kozmopolit bir ortamda tercih edilmesi, Tiirkgenin asimilasyonunu
engelleyebilecek olmasi bakimindan umut vaat etmektedir. Bununla birlikte 6gretmen adaylari,
gerekcelerinde Tirkceyi hayatlariyla ve kimlikleriyle 6zdeslestirerek Tiirkge kullanirken kendilerini
daha rahat ve giivende hissettiklerini belirtmiglerdir. Benzer sekilde Aydin (2018)’1mn iki dilli Tiirkce
Ogretmenleri ile yaptig1 arastirmasinda frekans degeri en yiiksek olan kategori ‘‘6zdeslesme/deger
verme’’ kategorisi olarak saptanmistir (Aydin,2018).

Metaforlarin 6nemli bir kisminin gelistirildigi diger kategori ise, ‘‘Siireklilik ve Zenginlik’’
kategorisidir. Bu kategoride ‘‘sakiz, ¢igek, tiilkenmez kalem, deniz, okyanus ve elmas’’ gibi sonsuzluk
ve zenginlige vurgu yapan metaforlar kullanilmistir. Buna gore, 6gretmen adaylarinin Tiirkgeyi zengin
ve siirekli yeni kelimeler iiretilebilen, sonsuz bir dil olarak algiladiklar ifade edilebilir. Bu sonug,
Kolag ve Aynal’in 2015°deki calismalarinda saptadiklar1 “hayat iksiri, sarki, memleket 6zlemi,
oliimsiiz ask” ile “anne sevgisi” metaforlar ile Tirkgenin varhigimin devam edecegine gonderme
yapmalariyla benzerdir.

Bunun yaninda, ‘‘Gerekli ve Bilgilendirici Olma’’ kategorisinde gelistirilen metaforlar incelendiginde;
“‘kus, 151k, anahtar ve baglanti’’ gibi gereklilige ve Oneme vurgu yapan metaforlar kullanildigi
belirlenmistir. Bir dilin en temel islevlerinden olan bilgiyi bagkalarina aktarma eylemi, bu kategoride
“‘anahtar ve baglant1”’ gibi metaforlarla ifade edilmistir. Buna gore, 6gretmen adaylarmin Tiirkceyi
onemli ve Ogrenilmesi gereken bir dil olarak algiladiklar sdylenebilir. Ayni sekilde dilin aragsal
yoniine gonderme yapilmasi onun dogal o6zelligi ve kavramsal cergevesi ile oOrtiismektedir. Bu
arastirmada Ogretmen adaylar1 Tiirkceyi temel ve zorunlu bir gereksinim olarak gérmektedirler. Bu
sonug, Kuvag ve Nerimanoglu (2020)’nun ¢alismasindan elde edilen sonuglarla uyusmaktadir. Bu
bulgu, 6gretmen adaylarinin Tiirk¢e’nin konumuna iliskin farkindaliginin bir gostergesi olarak kabul
edilebilir (Kuvag ve Nerimanoglu,2020).

“Ozgiin olma”> kategorisinde gelistirilen metaforlar incelendiginde ise; ‘‘kiire, mevsimler ve
gokkusagi gibi Oziinde essiz olma Ozellikleri tasiyan metaforlara vurgu yapildigi goriilmektedir.
Ogretmen adaylar1 gerekgelerinde Tiirkcenin kendine ait sive gibi dzelliklerini essiz bulduklarimi ve bu
essizligin onu diger dillerden farklilastirdigini belirtmislerdir. iki dilli Tiirkge dgretmeni adaylarimin
Tiirkceye yonelik bu olumlu algilar1 gelecegin Tiirkce Ogretmeni olmalari nedeniyle degerli
bulunmaktadir. *‘Ozgiin olma’’ kategorisi alanyazindaki diger ¢calismalarda yer almamistir.

Bununla birlikte, ‘‘Koklii Tarih ve Kapsam’’ kategorisinde gelistirilen metaforlarin agag ve ebru
sanat1 gibi kapsamli ve gegmisi olan metaforlara vurgu yapildigi goriilmektedir. Ogretmen adaylari
gerekeelerinde Tirkceyi kapsadigi kelimeler, diisiinceler ve kullanan insanlar bakimindan genis
bulduklarimi ve ayni1 zamanda Tiirk¢e nin uzun yillardir var oldugunu ve Tiirkgeyi kullanan insanlarla
varliginin daha da devam edecegini algiladiklar1 sOylenebilir. Bu sonug, Kuva¢ ve Nerimanoglu
(2020)’nun c¢alismasinda “’Koklii tarihi ve zenginlikleri agisindan yabanci dil olarak Tiirkge’’
kategorisi, frekans degeri olarak ikinci sirada tespit edilmistir.



Bunun yaninda, ‘‘Zorluk ve Uzaklik’’ kategorisinde gelistirilen metaforlar incelendiginde; kaya ve
memleket gibi zora ve gurbete vurgu yapan metaforlar kullanildig1 goriilmektedir. Bu dogrultuda,
O0gretmen adaylarimin Almanya’da gogmen kokenli olmalarindan dolay1 Tiirkgeye kendilerini uzak
hissettikleri sylenebilir. Buradaki sonu¢ Kuvag ve Nerimanoglu (2020) nun ¢aligmasindaki ‘Kapsami
ve zorlugu agisindan yabanci dil olarak Tiirkce’ kategorisine benzerdir. Bu kategoride 6gretmen
adaylar1 Tiirk¢e’nin yabanci dil olarak 6grenilmesinin zor ve karisik olacagmi belirtmiglerdir. Kuvag
ve Nerimanoglu (2020)’nun g¢alismasindaki 6gretmen adaylar1 Tiirkiye’de yasayan ve yabanci dil
olarak Tiirk¢e’yi degerlendiren ogrencilerken, bu c¢aligmada Almanya’da yasayan Ogretmen
adaylarinin kendi ana dillerini bu dogrultuda degerlendirmeleri de 6nemli bir ayrimdir.

Diger yandan, ‘‘Estetik ve Anlamli olma’’ kategorisinde gelistirilen metaforlarin “‘siir ve gil’’ gibi
estetik degeri yiiksek metaforlara vurgu yaptigi belirlenmistir. Estetik olma; bir dildeki ses, hece,
kelime, ciimle ve paragraf siralanisindaki akiciliktan, sGyleniste cagrisimi harekete geciren uyum, ses-
s0z benzerligi ve dizilise kadar pek cok unsuru ifade eder. Buna gore, iki dilli Tiirkce 6gretmeni
adaylart Tiirkgeyi estetik bir dil olarak algilamaktadirlar. Bu bulgu, 6gretmen adaylarinin Tiirkgeyi
sadece akademik olarak degil kisisel olarak da begendiklerine ve duygusal dilde kullandiklarina
yonelik sahip olduklar1 farkindalig1 yansitabilir. Ayn1 zamanda 6gretmen adaylar sahip olduklari dilin
estetigine inandiklari1 ve Tirkceyi sevdikleri sdylenebilir. Benzer sekilde, Aydin (2018)’1n
calismasinda da iki dilli Tiirk¢e 6gretmenlerinin olusturdugu metaforlardan frekans degerine gore en
diisiik olan kategori ‘‘ahenkli olma’’ seklinde ortaya ¢ikmuistir.

Genel olarak bakildiginda aragtirmaya katilan Almanya’daki iki dilli Tiirkce 6gretmeni adaylarinin
algilar1 ile dil duyarliliklari arasinda pozitif bir iliski oldugu agiktir. Ogretmen adaylarmin Tiirkgeyi
kavramsal gercevesi ve arag olarak niteliklerinden ziyade daha ¢ok dilin dogal yapisi ve degeri iizerine
degerlendirdikleri sdylenebilir. Tiirkceye biiylik deger atfedilmesi, onun zengin yapisi, olmazsa
olmazlar arasinda bulunmasi, biricik ve essiz olmasi, ge¢misten gilinlimiize ve gelecege uzanacak
tarihi, bu dili kullanan milyonlarca kisiyi kapsamasi bu metaforlarla ortaya konmustur. Ayni zamanda
ana dili farkli bir toplumda biiylimenin getirdigi dil 6zellikleriyle Tiirkce, bu 6grenciler igin zor ve
uzak da gelse de Tiirkge’nin estetik ve anlamsal zenginliklerine sahip ¢ikma bilincine sahip
olduklarimi belirgin sekilde ortaya koymuslardir. Dil bilincini gerekli kilan kategorilerin temsil
edilmesi, gelecegin 6gretmenlerinde Tiirkgeye karsi duyarliligin giiclii bir sekilde var oldugunu ortaya
koymaktadir. Bunun diginda, 6gretmen adaylarinin hem bireysel hem de Almanya’daki Tiirk toplumu
olarak Tiirk¢eye deger vermesi ve kendilerini Tiirkceyle 6zdeslestirmeleri 6nemli bir bulgudur. Bu
aragtirmada, iki dilli Tiirk¢e 6gretmeni adaylarinin Tiirkgeye iliskin olumlu bir algiya ve Tiirk¢e nin
onem ve Ozelliklerine iligkin farkindaliga sahip olduklar1 sonucu ortaya ¢ikmistir. Ayrica genglerin
kullandigr Almanya Tiirk¢esine karst 6grenmeye, Ogretmeye ve kullanmaya calistiklar1 Tiirkiye
Tiirkgesini bu denli yiiceltmeleri dikkate deger bir bulgudur. Kullandiklar1 Tiirkge seviyesi agisindan
heterojenligi yiiksek olan bu grubun kendileri gibi heterojen dil seviyesine sahip 6grencilerine Tiirkce
Ogretirken bunu verimli bir sekilde gergeklestirecekleri sdylenebilir.

Metafor arastirmalar Ozellikle 6gretmen adaylariyla gergeklestirildiginde hem adaylarn goérmiis
olduklar lisans ogretimine iliskin hem de gelecekteki uygulamalarma iliskin fikir verebilmektedir.
llgili alanyazinda Almanya Duisburg-Essen Universitesi Turkistik Béliimii'nde okuyan &grencilerin
Tiirk¢eye yonelik metaforik algilarini derleyen bir ¢alisma yapilmamistir. Arastirmacinin gézlemlerine
gore Ogrencilerin algilarindaki bu pozitif yaklagimin nedenlerinden biri aldiklar1 egitimle ilgilidir.
Turkistik Bolimii derslerinde Tiirkge derslerinin Almanya’daki mevcut durumu Ogretmenler
tarafindan siirekli aktarilmakta ve 6grencilerin Tiirk¢e konusunda hassas olmalar1 ve Tirkceye sahip



cikmalar1 gerektikleri, okullarinda Tiirk¢e derslerinin agilmasi ve Tiirkge derslerinin kapanmadan
devam edebilmesi icin egitim stratejileri ve yontemleri islenmektedir. Bu aragtirmanin sonucunda da
yurtdisinda Tiirkce Ogretmeni olarak yetisen bu Ogrencilerin aldiklar1 lisans ve yiiksek lisans
egitimlerinin nitelikli oldugu belirtilebilir.

Metafor arastirmalar1 giinlimiizde giderek artmakta ve yerli ile yabanci alanyazinda her gegen giin
daha fazla yer almaktadir. Bu calismada, Duisburg-Essen Universitesi Turkistik Boliimii'nde 6grenim
goren iki dilli Tiirkce Ogretmeni adaylarmin Tiirkgeye yonelik algilarinin metaforlar araciligiyla
incelenmesi amaglanmistir. Aragtirma sonucunda, 6gretmen adaylari tarafindan 41 gecerli metafor
gelistirildigi ve bu metaforlarin nicelik olarak fazla olmasinin, 6gretmenlerin Tiirkceye yiikledikleri
anlamin olduk¢a zengin oldugunu gosterdigi belirlenmistir.

4.1 Gelecekte yapilacak calismalara yonelik 6neriler

Bu calisma, metaforlarin 6gretmen adaylarinin Tiirkge algisim ortaya cikarmada gegerli bir veri
toplama araci olarak kullanilabilecegini ortaya koymaktadir. Saban'in (2008) calismasinda da
metaforlarin 6gretmen adaylarinin sahip olduklar1 zihinsel imgeleri agiga cikarmada, anlamada ve
degistirmede giiclii bir "pedagojik ara¢" oldugu ifade edilmistir. Bu nedenle, Tiirk¢e Ggretimi tizerine
akademik egitim alan Tirkge Ogretmen adaylarinin Tiirkgeyi nasil algiladiklarinin belirlenmesi,
Ogretmen yetistirme siirecinde verilecek egitimin planlanmasina yardimci olabilir.

Ancak, bu calismanin siirliliklart da vardir. Ornegin, 6gretmen adaylarmin Tiirkgeye iliskin alg1 ve
tutumlar1 yalnizca metaforlar araciligiyla belirlenmistir. Bu nedenle, farkli nitel ve nicel yontemler
kullanarak 6gretmen adaylarinin Tiirk¢eye iliskin algi ve tutumlarin1 daha derinlemesine incelemek
gerekmektedir. Benzer sekilde, Almanya'daki Tiirkce 6gretmenleri ve Tiirkge dersi alan 6grencilerin
Tiirkceye yonelik metaforik algilarint belirlemeye yonelik calismalar da gerceklestirilebilir. Hem
ogretmenlerden hem de 6grencilerden elde edilecek bu tiir veriler, yurtdisindaki Tiirkge'nin gelecegi
ve atilacak adimlar agisindan 6nemlidir. Ayrica, cinsiyet, yas ve mesleki deneyim gibi degiskenlerin
metaforik algilardaki etkisini inceleyen ¢aligmalar da yapilabilir.
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