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Reading Education for Primary School Students with Reading Difficulties:
A Theoretical Study

Ali Fuat ARICI" Suat UNGAN™"

ABSTRACT

Reading, which can be described as seeing a written text and making sense of it in a unique way, has a certain
process of its own, as in other language skills. This process, in which concepts and facts are important, is somewhat
complicated, as mental, cognitive and affective skills seem to be effective in reading. In the reading process, there
are some sub-skills such as word recognition, fluent reading, reading comprehension and decoding. Reading
happens when each of these skills is put into practice and supports one another. Because the individual can get to
know himself, life and people, and also discover the thoughts of others, and approach the environment and the
world with different perspectives through reading, it has important contributions to the skills of “critical thinking,
communication and creativity", which are accepted as skills of the 21st century. However, successful strategies
and practices related to students with reading difficulties are rarely covered in the curriculum. It can be seen in the
curriculum that whether to give support to such students is left to the initiative of the classroom teachers. Moreover,
it is thought that the sooner the problems of students with reading difficulties are intervened, the more successful
they will be. It has been emphasized that it is very important to take individual or small group teaching as a basis
in the education of reading difficulties and to provide in-class support to students. In this training, it is considered
very important to use the methods and techniques of repetitive reading, echo reading, paired reading and reader’s

theater.
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1. INTRODUCTION

One of the practices that an individual encounters in daily life, which contains many factors and requires
many skills in a parallel fashion, is reading. People need the existence of many interrelated
metacognitive activities for the formation of reading, which they normally see as a motor skill. Graesser
(2007) states that, to reach new meanings by understanding even a short story many processes are to be
done simultaneously, such as analyzing words, sentences, paragraphs, syntax, subject, the message to
be given, the structure of the characters, characteristics of the narrator and time, the attitude of the author,
the author's style and perspective.

Reading is the key to understanding. Comprehension is the function of establishing a semantic and
correct link between the reader and the text/author. Comprehension occurs after vocalizing and decoding
simple codes. Comprehension emerges with the interpretation of the text after the decoding process. In
order for an individual to be able to understand a text he reads, there must be an active connection
between the text and himself, and he must visualize/interpret the concepts the text speaks of. Davis

(1994) proposes nine basic actions for an individual to be active in reading:
1. Knowing the meaning of words,
2. Choosing the appropriate meaning of the word or phrase in the context of the text,
3. Following the organization of the text, identifying the historical information and references,
4. Determining the main idea of the text,
5. Answering text-related questions,

6. Answering text-related questions that are not answered with the words in which the question is

asked,
7. Making inferences based on the text,

8. Identifying the literary elements in the text and determining the emotion and mood of the text,

©

Identifying the author's purpose, intent, and point of view and commenting on the author.

Aric1 (2018) defines reading as seeing a written text and making sense of it in a unique way. The main
purpose of reading education is to improve communication skills by enabling individuals to read texts,
most of which are written. Reading has a certain process. This process consists of concepts and facts.
Bamberger (1990) expresses the reading process as a complex, mental deep action based on cognitive
and affective processes. Bender (2008, p.183) divides reading skills into four basic skill areas: word
recognition, fluent reading, reading comprehension and decoding. Harris and Sipay (1990, p.7) state that
reading skill has academic, economic, social, political and personal values. Aric1 (2018, p.5) states that,

reading initially consists of two stages including seeing and comprehending the writing, the first of



which is physiological and the second is mental, and after acquiring these, the environment also

intervenes and reading becomes sociological.

Chall (Haris and Sipay, 1990, p.91-94) states that reading consists of phases. According to him, first
there is the "0 step”, which is called the "pre-reading stage". This stage, which covers the pre-school and
kindergarten period, is the unsystematic accumulation of reading comprehension over the years. After
that comes the “first reading or decoding” phase. Learning that letters are placed regularly in the 1st and
2nd grades or at the ages of 6 or 7 and associating the letters with the appropriate words of the spoken
words occur at this stage. Then, the phase of “being sure, fluency, inferring from the writing” begins. In
the 2nd and 3rd grades or at the ages of 7 or 8, there is a reinforcement of what was learnt in the first
phase. The fourth stage is “reading to learn what’s new: a first step.” This phase in 4th — 8th grades or
9 — 13 ages conforms to the traditional understanding of “children learn to read first, then read to learn”.
In the continuation of this stage, which starts reading by comparing the information obtained with other
meanings, the readers are to read from where they will gain their knowledge and experience. The fifth
stage, ages between 14 and 18, is “multiple perspective: college”. SKills in this phase are the process of
reading and learning materials of different types, contents and styles. The final phase of Chall is the
‘Faculty’ period, which covers 18 years and over, namely “structuring and restructuring —a worldview”.
In this stage, individuals are provided to increase their reading rate, to read effectively, to read

selectively and critically.

Vocabulary has a great impact on reading. Words express power, take ownership of action, allow to
speak, read and write clearly, confidently and effectively (Dadandi, 2020, p.39). In order for the purpose
of reading to be fully realized, the semantic bonds that the reader establishes with the words are very
important. In order to grasp the core of a word, it is necessary to know the diachronic stages of that
word. Sensing the connections of words with the text, which are enriched by the discourses of the people
and whose connotation areas are gradually expanding, makes it easier to step into the magic world of
words, and allows individuals to take more pleasure from their language and what they read, and to
catch linguistic awareness (Ungan, 2022, p.47). The more a reader knows about the meaning of a word,
the more comfortable he or she is at understanding phrases that can help connect ideas in a text (Oakhill
et al. 2015, p.13).

1.2 Reading Education Trio: Family, Curriculum and Teacher

In the past, reading was considered a largely religious duty for people. Other than the holy books, there
were very few books that could be read. However, with the invention of the printing press, the variety
of works to be read increased as well. This situation led to the emergence of different types of reading
methods and techniques. Quiet reading, speed reading, visual reading and critical reading are just a few

of them and we encounter these frequently today.



Today, reading constitutes one of the main pillars of "critical thinking", which is one of the 4 basic skills
accepted as 21st century skills. Reading is also essential for "communication" and "creativity", which
are also among these skills. Finally, it can be mentioned that reading contributes to the skill of "working
together", because, through reading, the individual can get to know himself, life and people (Felski,
2010), discover the thoughts of others, and approach the environment and the world with different
perspectives (Acheaw & Larson, 2014). In short, reading is important for everyone to cope with new

information in the ever-changing and developing world of science and technology (Sangkaeo, 1999).

A child is naturally a part of the family and environment in which he lives, and he grows with them. The
child, who grows up with the values of the family, on the one hand integrates with the family and its
environment and on the other hand creates his own personality, and imposes these on the family and his
environment, and determines the new dynamics of the society in which he lives. In other words, while
the development of the individual depends on the family and the environment, the development and
future of the society also depends on these new individuals. With this cycle, people give back to the
society from which they have taken and ensure the continuation of the tradition.

The education level of the family has a great influence on the social development and tendency of the
child. When we look at the researches conducted, it is seen that the children of the families that are at
the top socio-economic level are more inclined to education and reading than the others. The relationship
of family and environment with reading culture is as similar. As a matter of fact, according to the PIRLS
research (Mullis et al. 2003), a positive relationship was observed between reading success and the first
literacy activities that students experienced before starting school, such as reading books, telling stories,
singing, playing with alphabet toys and word games. Similarly, those who have more children's books
at home are more successful than students who have few children's books. Those who have more than
100 books at home have higher success levels than those who have less than 10 books. In addition,
students from families who devote time to reading (more than 6 hours a week) and have positive attitudes

towards reading have a higher level of reading success than others.

After the family, the child meets the school and the teacher. This trio (family, school and teacher) are
shown as the main components that are effective in the individual's reading success. What is meant by
school here is largely related to the curriculum. Curriculum about reading is related to reading
approaches, methods and techniques, activity and practice studies, etc. Curriculum for reading affects

the teacher’s as well as student’s motivation.

Although the role of the family is vitally important for reading, it is schools where this skill is taught to
children. Reading and writing begin to be taught from the first grade of primary school. This process is
carried out step by step within a certain method and calendar. While trying to gain reading and writing

skills, priority should be given to providing student motivation, including fluent reading skills and



vocabulary studies. At the school, students are also taught to choose the works that will be useful to

them. In addition, students should be taught at school that they are to do reading all their lives.

The role of the teacher in reading is more important than the others, because in cases where the family
is insufficient, the teacher can complete this deficiency. This is often the case in underdeveloped or
developing societies, mainly because the literacy status of parents is not conducive to this. In addition,
the socio-economic status of these families is not sufficient to contribute to this education. In this case,
almost all the burden falls on the teacher. It is also up to the teacher to implement the curriculum. For
these reasons, we can assign the critical role to the teacher in the education of reading. For teacher’s
roles in reading, the IRA’s report (2000) titled “excellent reading teachers” is an important document.
In the report, these features are expressed — in brief — as follows:

“Teachers who believe that all children can read and write, appreciate children's individual development,
relate reading practices to children's previous experiences, are able to combine the use of each method
and methods in an effective curriculum, know various ways to teach reading, use flexible group
strategies to implement instruction individually, have strong pedagogical knowledge and content to
manage and use strong motivational strategies to help children with difficulties and increase children's

achievement to enable independent learning” are excellent reading educators.
1.3 Reading Education for Reading Difficulties

Reading difficulties, which are defined as the problems experienced by an individual in reading, occur
when comprehension, which is the most basic purpose of reading, is not realized. Instead of this term,

the concepts of reading defects or disorders are used in some other sources (Arict & Esendemir, 2021).

According to Kardas (2018) and Mert (2019), the main reading defects, disorders and difficulties are
dyslexia, spelling, skipping, adding, inverting, not recognizing letters, falling into repetition, making
returns, not being able to adjust the reading speed, reading with pause, reading aloud, inability to adjust
the reading distance, word-for-word reading, finger tracing, and mispronunciation. Mental factors such
as lack of attention, lack of prior knowledge, phonological awareness, knowledge of letters, personality,
perception, psychological state, physical factors such as visual impairment, strabismus, and
environmental factors such as sound, heat, light and environment are effective in the formation of these
defects and disorders (Castles, Datta, Gayan & Olson, 1999). Dyslexia has come to the fore as one of

the concepts that has attracted the attention of researchers in recent years (Wolf, 2017).

According to the European Commission's report (2011), successful strategies and practices related to
reading difficulties are rarely covered in the curriculum. It is up to the classroom teacher to decide
whether to support such struggling readers. In the report, it was emphasized that reading experts should
take individual or small group teaching as a basis when dealing with reading difficulties and that it is
very important to provide in-class support to students. However, reading specialists are only available

in Ireland, Malta, the United Kingdom and five Scandinavian countries. In many countries, including
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Turkey, teachers, speech therapists and educational psychologists provide support to these students

instead of such experts.

The sooner the problems of students with reading difficulties are intervened, the more successful they
will be. If the problem persists, this will become a habit and as a result, the academic success,
psychological, social and affective development of the student will be adversely affected. In addition,
the expectation of success above his level of ability may cause a great reluctance to read, which will
lead him to failure in school. This problem can also lead to the proliferation of misreading, lack of self-
confidence and low motivation in children (Dag, 2010).

Moreover, it is inevitable that students with reading difficulties will develop a negative attitude towards
reading unless they can overcome it. It is thought that with this attitude, students will not want to read
or will stay away from reading-based activities. As students' motivation decreases, their reading success
will also decline. To overcome this, students who have difficulty in reading should be given reading
education with the support of a reading specialist / teacher. In this context, the first task is to determine
the skill areas of the students with reading difficulties by collaborating with the parents of the teachers.
Then, the appropriate strategies, methods and techniques for these students should be given individually

or in small groups.
Cain (2010) lists the common characteristics of students with reading difficulties as follows:
1. They do not like reading and reading exercises.
2. They do not want to read aloud in class.
3. They cannot read fluently.
4. The development of reading skills is slow.
5. Along with reading skill, writing and comprehension skills are also low.
6. They have trouble speaking on the texts they read.
7. They cannot follow the instructions given in the classroom.

Tonegato and Hendricks (2012) recommend the following for teachers to help students with reading
comprehension difficulties:

1. Give direct and clear instructions.
2. Provide flexibility.

3. Exhibit model behaviors.

4. Be alearning support.

5. Make a connection between reading and writing.
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6. Create a balance in teaching reading and writing.
7. Make sure students have high expectations.

8. Use a variety of assessment methods.

9. Motivate students.

10. Build a rich class library.

Akyol (2003) states that children with reading difficulties not only have problems focusing on reading,
but also make reading mistakes such as reversing, skipping, adding and repeating. Successful readers
are more skilled at making sense of new words they encounter in texts because they have a larger
vocabulary, background information, and more experience using contextual clues. On the other hand,
those who have difficulties in understanding have more difficulty in combining the information in the
text. Also, since many texts lack strong contextual clues, they may have more difficulty in drawing
appropriate inferences from different events or relationships by taking the author's style into account
(Woolley, 2011, p.16-17).

Sousa (2014) states that with new technologies neurologists can now view and examine children's brains
while children are reading and observe how the brain learns to read, and hence new understandings have

been developed about the situation of children with reading difficulties:

1. When a child is just learning to read, he uses different parts of his brain than a child skilled and

experienced at reading.

2. Students with reading difficulties also use different parts of their brains compared to other

children who already know how to read.

3. A student who has difficulty reading has significantly more activity in his brain. This shows us
that the brain of a child with reading difficulties is working harder than a child who already

knows how to read.

Various methods can be used to overcome reading difficulties. For example, Akyol and Sever (2017)
used Fernald method of reading aloud and repeated reading. Yiiksel (2010) worked on the elimination
of reading difficulties by using the word box technique and the technique of listening to the paragraph
beforehand. Dag (2010) examined the problem with the 3P (Pause, Prompt, Praise) technique. Ekiz,
Erdogan, and Uzuner (2011), on the other hand, examined reading difficulties with the technique of
word repetition and listening to the paragraph beforehand. These examples can be multiplied. As can be
seen, there are many techniques used to overcome reading difficulties. Among these, the most important
ones are repetitive reading, echo reading, paired reading and reading theatre. How to implement each of

these by a teacher is discussed below.



Repetitive reading is reading a text repeatedly until fluency is achieved. According to Rashotte and
Torgesen (1985), it is possible to increase the reading speed by 50% by improving the correct reading
of students with reading disabilities with this technique. It especially contributes to the correct learning
of words that children often confuse. The only thing that needs to be considered here is that there is a
text suitable for the student and is easy to read and that the student reads the relevant text until he reaches
the fluent reading level. By ensuring that the same process is repeated on other texts, the student's

reading level is improved.

Reverberation (echo) reading is the repetition by students of words, sentences or short texts read by the
teacher or a well-reading student. Reverberant reading is done for the words that the students have
difficulty in pronouncing. If the student has trouble pronouncing the same word, the word is used in a
sentence and the student is asked to repeat it. The words that the student pronounces correctly are

repeated two or three more times.

Paired reading is the reading of a selected text aloud together with the student after the main headings
and cover images are discussed. Individuals of all ages who have reading difficulties can read in pairs.
It is sufficient to have a text / book with a pair (helper) for the application. The pair may be a teacher or
a family member. What should be considered in this reading is that the level of the book should be a
little higher for the student who will read it, if the student has difficulty or hesitation, the pair should
step in and continue reading, and the helper should give him positive feedback by adjusting his speed

according to the student.

Reader’s theater is a reading practice that can be a powerful way to increase reading prosody. For
reader’s theater, the teacher creates essays rich in dialogue from selections of children's literature. The
teacher starts by reading aloud the story on which the scenarios are based and shows the features of the
characters and how they can sound at different points in the story. Students then try to read the entire
scenario before teacher assigns roles. The teacher shares the text to be played by the students on a
voluntary basis. The teacher informs the students about the personality traits of the heroes they have
chosen. It helps students to reflect these characteristics of the heroes to their voice tones, gestures and
mimics. Students also dramatize the texts belonging to the roles assigned to them by reading aloud and
enact the text. Since this activity is done by animating the text, it ensures that all aspects of the text are
comprehended. Students' self-confidence is increased by improving their ability to express themselves
comfortably in front of the community. Rehearsing and performing the play for peers provides a natural
purpose for repeating the text multiple times. Reader’s theater can help students learn accuracy, speed,

and prosody in reading (Hudson, Lane & Pullen, 2005).



CONCLUSION

Learning takes place largely through reading. Reading-based learning starts with school, continues with
school and continues after school. For this reason, it is extremely important to acquire reading fully and
accurately and to continue it throughout life. Considering that the lessons in school are based on reading
and reading comprehension, it is clear that a student whose reading skills are not sufficiently developed
will not be successful. For this reason, it is necessary to give importance to reading education from an

early age and to support students who have difficulties in this regard.

It has been observed that students with reading difficulties do not like reading and related studies, their
reading skills develop slowly, their comprehension skills are low, they cannot read fluently, they are
insufficient in writing, and they have problems in speaking about the texts they read. Early intervention

in the elimination of these problems of the students can facilitate the elimination of the problem.

To this end, students who have difficulty in reading should be given reading education with the support
of a reading specialist / teacher. In this context, the first thing that teachers should do is to identify
students with reading difficulties together with their parents. Then, the education of these students
should be started with strategies suitable for these students in the skill areas that are insufficient. These
trainings can be done primarily in the form of repeated reading, echo reading, paired reading and reader’s
theatre.
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Okuma Giigliigii Ceken Ilkokul Ogrencileri i¢in Okuma Egitimi: Kuramsal
Bir Calisma

Ali Fuat ARICI" Suat UNGAN™

OZET

Yazili bir metni goriip kendine 6zgii bir bigimde anlamlandirma olarak tanimlanan okuma diger dil becerilerinde
de oldugu gibi belli bir siirece sahiptir. Kavram ve olgularin 6nemli oldugu bu siire¢ biraz karmagiktir. Ciinkii
okumada zihinsel, biligsel ve duyussal becerilerin etkili oldugu goriillmektedir. Okuma siirecinde kelime tanima,
akic1 okuma, okudugunu anlama ve kod ¢ozme olarak ifade edilen alt beceriler mevcuttur. Okuma, bu becerilerin
her birinin hayata gegirilmesi ve birbirini desteklemesiyle gergeklesir. 21. yiizyil becerilerinden kabul edilen
“elestirel diisiinme, iletisim ve yaraticilik” becerilerine okumanin nemli katkilar1 vardir. Cilinkii birey, okuma
yoluyla kendini, hayati ve insanlar1 taniyabilir, bagkalarmin diigiincelerini kesfedebilir, yasadigi ¢evreye ve
diinyaya farkli bakis acilar ile yaklasabilme diizeyine gelebilir. Ancak okuma giicliikleri yasayan &grencilerle
ilgili basarih stratejiler ve uygulamalar miifredatta nadiren ele alinmistir. Bu tiir 6grencilere destek verilip
verilmemesi sinif 6gretmenlerinin inisiyatifine birakildig1 goriilmektedir. Yine okuma giicliigii ceken 6grencilerin
problemlerine ne kadar erken miidahalede bulunulursa o kadar basarili olunacagi diisiiniilmektedir. Okuma
glcliglinin egitiminde bireysel ya da kiigiik grup Ogretiminin esas almasi ve &grencilere sinif igi destek
verilmesinin ¢ok 6nemli oldugu vurgulanmistir. Bu egitimde 6zellikle, tekrarli okuma, yankili (eko) okuma, esli

okuma ve okuma tiyatrosu yontem ve tekniklerinin kullanilmasi ¢ok 6nemli goriilmektedir.

Anahtar Kelimeler: Okuma giigliigii, ilkokul, okuma egitimi, okuma giigliigii ceken 6grenciler.

0000-0003-0980-0824, Prof. Dr., Tiirk¢e Egitimi Boliimii, Y1ldiz Teknik Universitesi, Tiirkiye, aricialifuat@gmail.com

sk

0000-0003-4020-6655, Prof. Dr., Tiirkge Egitimi Béliimii, Trabzon Universitesi, Tiirkiye, ummagan@gmail.com



https://orcid.org/0000-0003-0980-0824
mailto:aricialifuat@gmail.com
https://orcid.org/0000-0003-4020-6655
mailto:ummagan@gmail.com

Ali Fuat ARICI, Suat UNGAN

1. GIRIS

Bireyin giinliik hayatta karsilagtigi, kendi i¢inde birgok etkeni barindiran ve uygulamasi birgok beceriye
de beraberinde getiren uygulamalardan birisi okumadir. insanlar normalde motor bir beceri olarak
gordiikleri okumanin olusmasi i¢in birbiri ile iligkili birgok iist bilis etkinligin varligina ihtiyag
duyulmaktadir. Graesser (2007), sadece kisa bir hikdyeyi bile anlamak i¢in kelimeler, climleler,
paragraflar, s6z dizimi, konu, verilmek istenen mesaj, karakterlerin yapisi, anlatici ve zaman ozellikleri,
yazarin tavri, yazarin {islubu ve bakis agisini analiz etmekten yeni anlamlara ulagsmaya kadar birgok

islemin bir arada yapilmasi gerektigini ifade etmistir.

Okumada asil olan anlamaktir. Anlama okuyucu ile metin/yazar arasinda anlamsal ve dogru 6lgiitlerde
bag kurma iglevidir. Bir basit sekilleri seslendirme, kod ¢6zmeden sonra anlama meydana gelir. Anlama
kod ¢ézme igleminden sonra metnin yorumlanmasi ile ortaya ¢ikmaktadir. Bireyin okudugu bir metni
anlayabilmesi i¢in metin ile kendisi arasinda aktif bir baglantinin olmasi, seslendirdigi kavramlari
zihninde canlandirmasi/yorumlamasi gerekmektedir. Davis (1994) bireyin okumada aktif olmasi i¢in

dokuz temel eylemin olusmasini 6nermektedir:
1. Kelimelerin anlamini bilme,
2. Metin baglaminda kelime veya ifadenin uygun anlamini se¢gme,
3. Metnin organizasyonunu takip etme, ge¢mis bilgileri ve referanslarini tanimlama,
4. Metnin ana diislincesini belirleme,
5. Metne bagl sorular1 cevaplama,
6. Sorunun soruldugu kelimelerle cevaplanmayan metne bagli sorulari cevaplama,
7. Metinden yola ¢ikarak ¢ikarimlar yapma,
8. Metinde yer alan edebi unsurlar1 tanimlama ve metnin duygu ve ruh halini belirleme,
9. Yazarin amacini, niyetini ve bakis agisini belirleme ve yazar hakkinda yorum yapmadir.

Aric1 (2018) okumay1 yazili bir metni goriip kendine 6zgii bir bigimde anlamlandirma olarak
tanimlamistir. Okuma egitiminin temel amact, bireylerin biiyiik cogunlugu yazili olan metinleri okumasi
saglanarak iletisim becerilerini gelistirmektir. Okuma belli bir siirece sahiptir. Bu siire¢ kavram ve
olgulardan olugmaktadir. Bamberger (1990) okuma siirecini, bilissel ve duyussal siireclere dayali,
karmasik, zihinsel derinligi olan bir eylem olarak ifade etmistir. Bender (2008: 183) okuma becerilerini;
kelime tanima, akici okuma, okudugunu anlama ve kod ¢6zme olarak dort temel beceri alanina
ayirmigtir. Harris ve Sipay (1990, s.7) okuma becerisinin akademik, ekonomik, sosyal, politik ve kigisel
degerlere sahip oldugunu belirtmektedir. Arict (2018, s.5) baslangicta okumanin yaziyr gérmek ve

kavramaktan olusan iki asamadan meydana geldigini; bunlardan ilkinin fizyolojik, ikincisinin zihinsel
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oldugunu; bunlar1 edindikten sonra ¢evrenin de devreye girerek okumanin sosyolojik bir hal aldigini

belirtmektedir.

Chall (Haris ve Sipay, 1990, s.91-94) ise okumanin evrelerden olustugunu belirtir. Ona gore ilk olarak
“okuma Oncesi evre” denilen “0 basamagi” vardir. Okul dncesi ve anaokulu donemini kapsayan bu evre,
okuma anlamanin sistematik olmayan bir sekilde yillar icinde birikmesi siirecidir. Bundan sonra “ilk
okuma ya da sifreyi ¢ozme” evresi gelir. 1.-2. siniflar veya 6.-7. yaslarda harflerin diizenli bir sekilde
yerlestigini 6grenme ve sOylenen kelimelerin uygun gelenleri ile onlan iliskilendirme, bu evrede
meydana gelir. Daha sonra “emin olma, akicilik, yazidan ¢ikarim yapma” evresi baglar. 2.-3. siniflar
veya 7.-8. yaslarda birinci evrede 6grenilenlerin pekistirilmesi s6z konusudur. Dérdiincii evre, “yeni
olam 6grenmek i¢in okuma: bir ilk basamak’tir. 4.-8. siniflar veya 9.-13. yaglar. “Cocuklar 6nceleri
okumak i¢in 6grenirler; sonralar1 6grenmek i¢in okurlar.” geleneksel anlayisina uymaktadir. Okumaya,
elde edilen bilginin diger anlamlariyla karsilastirma yaparak baslayan bu evrenin devaminda, okurlarin
bilgi ve deneyimlerini nereden kazanacaklarini okumalar1 s6z konusudur. Besinci evre, “coklu bakis:
yiiksekokul”dur. 14.-18. yaslar. Bu evre becerileri, farkli tip, igerik ve tarzda olan materyallerin
okunmasi ve 6grenilmesi siirecidir. Chall’in son evresi, “yapilandirma ve yeniden yapilandirma- bir
diinya goriisti”diir. Fakiilte, 18 yas ve iistii. Bu evrede bireylerin okuma oranini artirma, etkili bir sekilde

okuma, secici ve elestirel okuma yapmalari saglanir.

Okumada kelime bilgisinin etkisi ¢cok fazladir. Kelimeler gii¢ belirtir, eylemi sahiplenir, acik, giivenli
ve etkileyici bir sekilde konugmaya, okumaya ve yazmaya imkan verir (Dadandi, 2020, $.39). Okumanin
amacinin tam olarak gerceklesmesi okuyucunun kelimeler ile kuracagi anlamsal baglar cok 6nemlidir.
Bir kelimenin ruhuna niifuz etmek i¢in o kelimenin artzamanli asamalarini bilinmesi gerekmektedir.
Halkin soylemleri ile zenginlesen ve ¢agrisim alanlari gittikge genisleyen kelimelerin metinle
baglantilarin1 sezmek, sézciiklerin sihirli diinyasina adim atmay1 kolaylastirirken, bireylerin dillerinden
ve okuduklarindan daha fazla zevk almalarina ve dil bilinci yakalamalarina imkan verir (Ungan, 2022:
47). Bir okuyucu bir kelimenin anlami hakkinda ne kadar ¢ok sey bilirse, bir metindeki fikirleri birbirine
baglamaya yardimci olabilecek ifadeleri anlama da o kadar ¢ok rahat olur (Oakhill vd. 2015, s.13).

1.1 Okuma Egitimi Ugliisii: Aile, Miifredat ve Ogretmen

Eskiden insanlar i¢in okuma, biliylik 6l¢iide dini bir gérev olarak kabul ediliyordu. Zaten kutsal kitaplar
disinda okunabilecek kitap sayisi oldukg¢a azdi. Ancak matbaanin icadiyla okunacak eserlerin sayisiyla
birlikte ¢esidi de artti. Bu durum farkli okuma tiirleri ile yontem ve tekniklerinin ortaya ¢ikmasina yol
act1. Bugiin sik¢a karsilagtigimiz sessiz okuma, hizli okuma, gorsel okuma ve elestirel okuma bunlardan

sadece birkacgidir.

Glinlimiizde okuma, 21. ylizy1l becerilerinden kabul edilen 4 temel beceriden biri olan “elestirel
diisiinme™nin temel dayanaklarindan birini olusturur. Yine bu becerilerden “iletisim” ve “yaraticilik”

icin de son derece elzemdir. Son olarak “birlikte ¢alisma” becerisine de okumanin 6nemli katkilarindan
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soz edilebilir. Ciinkii birey, okuma yoluyla kendini, hayati ve insanlari taniyabilir, (Felski, 2010)
baskalarinin diisiincelerini kesfedebilir, yagsadigi cevreye ve diinyaya farkli bakis acilari ile yaklagabilme
diizeyine gelebilir (Acheaw ve Larson, 2014). Yani kisaca, bilim ve teknoloji ¢aginin siirekli degisen ve
gelisen diinyasinda yeni bilgilerin iistesinden gelebilmek adina, okumak herkes i¢in Onemlidir

(Sangkaeo, 1999).

Cocuk, dogal olarak i¢inde yasadigi aile ve ¢evrenin bir pargasidir ve bunlarla birlikte biiyiir. Ailenin
degerleriyle biiyiiyen ¢ocuk bir taraftan aile ve gevresiyle biitiinlesirken diger taraftan kendi kisiligini
olusturup bunlar aileye ve cevresine kabul ettirerek icinde yasadigi toplumun yeni dinamiklerini
belirler. Yani bireyin gelisimi aile ve ¢evreye bagliyken toplumun gelisimi ve gelecegi de bu yeni
bireylere baglidir. Bu dongiiyle insanlar, toplumdan aldiklarini yine ona vererek gelenegin devamini da

saglamis olurlar.

Ailenin egitim durumu ¢ocugun sosyal gelisimi ve egilimini son derece etkilemektedir. Aragtirmalara
bakildiginda genellikle sosyo-ekonomik olarak iist diizeyde yer alan ailelerin ¢cocuklarinin digerlerine
gore egitime ve okumaya daha yatkin olduklar1 goriilmektedir. Aile ve ¢evrenin okuma kiiltiirii ile
iligkisi de boyledir. Nitekim PIRLS (Mullis vd, 2003) arastirmasina gore, okuma basarisi ile 6grencilerin
okula baglamadan 6nce yasadiklar1 ilk okuryazarlik etkinlikleri (okuma kitaplari, masal anlatma, sarki
sOyleme, alfabe oyuncaklari ile oynama ve kelime oyunlar1 gibi) arasinda olumlu bir iliski gézlenmistir.
Yine evlerinde ¢ok cocuk kitabt bulunanlar, az ¢ocuk kitabi bulunan 6grencilerden daha basarili
durumdadirlar. Evinde 100’den daha fazla kitaba sahip olanlar 10’dan daha az kitab1 olanlardan basar1
diizeyleri daha yiiksektir. Ayrica okumaya zaman ayiran (haftada 6 saatten daha fazla) ve okumaya karsi
olumlu davraniglara sahip ailelere mensup 6grencilerin okuma basarilar1 digerlerine gore daha yiiksek

diizeydedir.

Cocuk aileden sonra okulla ve 6gretmenle tanismaktadir. Bu iiglii (aile, okul ve 6gretmen) bireyin okuma
basarisinda etkili olan temel bilesenler olarak gosterilmektedir. Burada okuldan kastedilen biiyiik 6lgiide
miifredatla ilgilidir. Okumayla ilgili miifredat ya da 6gretim programi; okuma yaklagim, yontem ve
teknikleri ile etkinlik ve uygulama c¢aligmalar1 vb. ile ilgilidir. Okuma i¢in miifredat, 6grenci

motivasyonu ile birlikte 6gretmeni de etkileyen bir 6zellige sahiptir.

Okuma i¢in ailenin rolii hayati derecede dnemli olsa da bu becerinin ¢ocuklara kazandirildig1 yer
okullardir. Okuma, yazma ile birlikte ilkokulun birinci sinifindan itibaren 6gretilmeye baslanir. Bu islem
belli bir yontem ve takvim dahilinde asama asama gerceklestirilir. Okuma, yazma becerileri
kazandirilmaya calisilirken 6grenci motivasyonunun saglanmasi, akict okuma becerilerine ve sz varligi
calismalarina yer verilmesine dncelik verilmelidir. Yine okulda 6grencilerin kendilerine faydali olacak
eserleri segebilme davranigini da kazandirmaktir. Ayrica 6grencilere okulda okumay1 biitiin hayatlar

boyunca yapmalar1 gerektigi de edindirilmelidir.
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Okumada oO6gretmenin rolii digerlerine nazaran daha onemlidir. Ciinkii ailenin yetersiz kaldigi
durumlarda 6gretmen bu eksigi tamamlayabilir. Gelismemis veya gelismekte olan toplumlarda genelde
durum bu sekilde yiiriimektedir. Ciinkii basta ebeveynlerin okuryazarlik durumu buna miisait degildir.
Ayrica ailelerin sosyo-ekonomik durumu da bu egitime katki sunmaya yeterli degildir. Bu durumda
neredeyse biitiin yiik 6gretmene kalmaktadir. Yine miifredat ve okul imkanlarini hayata gecirmek de
ogretmene baglidir. Bunun i¢in okuma egitiminde kritik rolii 6gretmene verebiliriz. Okuma konusunda
ogretmen Ozellikleri i¢in IRA’nin (2000) “miikemmel okuma 6gretmenleri” baslikli rapor 6nemli bir

belge niteligindedir. Raporda bu 6zellikler —6zetle- soyle ifade edilmistir:

“Biitiin ¢ocuklarin okuyup yazabilecegine inanan, ¢ocuklarin bireysel gelisimini takdir eden, okuma
uygulamalarini ¢ocuklarin 6nceki deneyimleriyle iligskilendiren, her yontemin kullanimini ve yontemleri
etkili bir 6gretim programinda birlestirmeyi becerebilen ve okumay1 dgretmek i¢in birgok yol bilen,
Ogretimi bireysel olarak uygulamak icin esnek grup stratejileri kullanan, smiflar1 yonetecek giicte
pedagojik bilgi ve igerige sahip ve bagimsiz 6grenmeyi saglamak igin ¢gocuklarin bagarisini artirmak ve
zorluk ¢eken ¢ocuklara yardim etmek icin gii¢lii giidiileme stratejileri kullanan 6gretmenler” miikemmel

okuma egiticisidirler.
1.2 Okuma Giigliigii icin Okuma Egitimi

Bireyin okuma anlamada yasadigi sorunlar olarak tanimlanan okuma gii¢liigii, okumanin en temel amaci
olarak anlamanin gerceklesmedigi durumlarda ortaya c¢ikmaktadir. Bu kavramin yerine kimi
kaynaklarda okuma kusurlart veya bozukluklart kavramlart da kullanilabilmektedir. (Arici ve
Esendemir, 2021)

Kardas (2018) ve Mert’e (2019) gore belli bash okuma kusur, bozukluk ve giigliikleri; disleksi,
heceleme, atlama, ekleme, ters gevirme, harf tanimama, tekrara diisme, geri doniigler yapma, okuma
hizin1 ayarlayamama, duraklayarak okuma, ses ¢ikararak okuma, okuma mesafesini ayarlayamama,
kelime kelime okuma, parmakla takip etme ve yanlis telaffuz etmedir. Bu kusur ve bozukluklarin
olusmasinda dikkat eksikligi, 6n bilgi eksikligi, fonolojik farkindalik, harf bilgisi, kisilik, algi, psikolojik
durum gibi zihinsel faktorlerle gorme bozuklugu, sasilik gibi fiziksel faktorler ve ses, 1s1, 151k, ortam
gibi cevresel faktorler etkili olmaktadir (Castles, Datta, Gayan ve Olson, 1999). Ozellikle disleksi, son

yillarda arastirmacilarin dikkatini ¢geken kavramlardan biri olarak 6ne ¢ikmaktadir (Wolf, 2017).

Avrupa Komisyonu'nun (2011) raporuna gore okuma giicliikkleri ile ilgili basarili stratejiler ve
uygulamalar miifredatta nadiren ele alinmistir. Bu tiir zorlanan okuyuculara destek verilip verilmemesi
sinif 0gretmeninin kararma kalmistir. Raporda, okuma giigliikleri ile ilgilenirken okuma uzmanlarinin
bireysel ya da kiiciik grup 6gretimini esas almasi ve 6grencilere sinif i¢i destek verilmesinin ¢ok 6énemli
oldugu vurgulanmistir. Ancak okuma uzmanlari sadece Irlanda, Malta, Birlesik Krallik ve bes

Iskandinav iilkesinde bulunmaktadir. Tiirkiye’nin de aralarinda bulundugu pek ¢ok iilkede bu
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uzmanlarin yerine bagta dgretmenler olmak iizere, konusma terapistleri ve egitim psikologlari bu

ogrencilere destek sunmaktadir.

Okuma giicliigli ¢ceken Ogrencilerin problemlerine ne kadar erken miidahalede bulunulursa o kadar
basarili olunacaktir. Problemin devam etmesi durumunda bir aligkanlik halini alacak ve 6grencinin
akademik basarisi, psikolojik, sosyal ve duyugsal geligsimi olumsuz etkilenecektir. Ayrica kendisinden
yetenek diizeyinin fistiinde basar1 beklenmesi, onu okulda basarisizliga gotiirecek kadar biiyiik bir
okuma isteksizligine sebebiyet verebilmektedir. Bu sorun, ¢ocuklarda yanlis okumalarin ¢ogalmasina,

kendine giivensizlige ve diigsilk motivasyona da neden olabilmektedir (Dag, 2010).

Dahas1 okuma gii¢liigli yasayan 6grencilerin bunu yenemedigi slirece okumaya karst olumsuz tutum
gelistirecegi kagimlmazdir. Ogrenciler bu tutumla birlikte, okumaya dayali etkinlikleri istemeyecekleri
veya bunlardan uzak duracag: diisiiniilmektedir. Ogrencilerin motivasyonlar diistiikce buna mukabil
olarak okuma basgarisi1 da diisecektir. Bunun ic¢in okumada giicliik ¢eken Ggrencilere okuma uzmani /
Ogretmen desteginde okuma egitimi verilmelidir. Bu baglamda ilk is 6gretmenlerin ebeveynlerle is
birligi yaparak okuma giigliigii ¢eken 6grencilerin yetersiz oldugu beceri alanlarimt belirlemektir. Daha
sonra bu 0grenciler i¢in uygun strateji, yontem ve teknikler ile bireysel veya kiigiik gruplarla egitimin

vermesi gelmelidir.
Cain’e (2010) gore okuma gii¢liigiine sahip 6grencilerin ortak ozellikleri su sekildedir:
1. Okumay1 ve okuma ¢aligmalarini sevmezler.
2. Sinif i¢inde sesli okumayi istemezler.
3. Akici okuyamazlar.
4. Okuma becerilerinin gelisimi yavastir.
5. Okumayla birlikte yazma ve anlama becerileri de diistiktiir.
6. Okuduklar1 metinler tizerine konugma sorunu yasarlar.
7. Smf igerisinde verilen yonergeleri yerine getiremezler.

Tonegato ve Hendricks (2012), okudugunu anlamada zorluk ¢eken 6grencilere yardimci olmasi igin

Ogretmenlere sunlari tavsiye etmektedir:
1. Dogrudan ve agik talimatlar verin.
2. Esneklik saglayin.
3. Model davranislar sergileyin.
4. Ogrenme destegi olun.

5. Okuma ve yazma arasinda baglant1 kurun.
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6. Okuma ve yazma dgretiminde denge olusturun.

7. Ogrencilerin beklentilerinin yiiksek olmasini saglayin.
8. Cesitli degerlendirme yontemleri kullanin.

9. Ogrencileri motive edin.

10. Zengin bir sinif kitaplig1 olusturun.

Akyol (2003) ise okuma giicliigii ¢eken ¢ocuklarin, okumaya odaklanma problemi yasadiklari gibi
okuma yaparken; ters ¢evirme, atlayip gegme (birakma), ekleme yapma ve tekrar etme gibi okuma
yanliglart da yaptigimi belirtmistir. Basarili okuyucular, metinlerde karsilastiklar1 yeni kelimelerin
anlamlarini kazanma konusunda daha yeteneklidirler. Cilinkii daha biiyiik bir kelime hazinesine, gegmis
bilgilere ve baglama dair ipuglarini kullanmada daha fazla deneyime sahiptirler. Buna karsilik anlama
giicliigii ¢cekenler, metindeki bilgileri bilestirmede daha fazla zorluk ¢ekmektedirler. Ayrica giglii
baglamsal ipuglarmin birgok metinde bulunmamasi nedeniyle yazarin yorumlarmi goéz Oniinde
bulundurarak farkli olaylardan veya iliskilerden uygun ¢ikarimlar yapma konusunda daha fazla zorluk
cekebilirler (Woolley, 2011, s.16-17).

Sousa (2014) teknolojideki yeni gelismeler 1s1¢inda norologlarin, ¢ocuklar kitap okurken beyinlerini
goriintiileyebildiklerini ve inceleyebildiklerini, bu durumda beynin okumay1 nasil 6grendigini, okuma
giicliigii ceken cocuklarin durumu hakkinda yeni anlayislar gelistirdigini ifade ederek bu konuda sunlari

ifade etmistir:

1. Bir ¢ocuk okumay1 yeni 6grenirken kitap okumada yetenekli ve deneyimli bir ¢ocuga gore

beyninin farkli kisimlarini kullanir.

2. Okuma giicliigii ceken 6grenciler de okumay1 zaten bilen baska ¢ocuklarla karsilastirildiginda

beyinlerinin farkli kisimlarini kullanirlar.

3. Okuma esnasinda zorluk ¢eken bir 6grencinin beyninde 6nemli 6l¢iide daha fazla aktiviteler
vardir. Bu, bizlere okuma gii¢liigli yasayan bir ¢cocugun beyninin halihazirda okumay1 bilen

cocuga gore daha ¢ok ¢alistigini gosterir.

Okuma giicliigiiniin giderilmesine yonelik gesitli yontemler kullanilabilir. Ornegin Akyol ve Sever
(2017) Fernald yontemi ile sesli okuma ve tekrarli okuma caligmalar1 yapmuslardir. Yiiksel (2010)
kelime kutusu teknigi ve paragrafin 6nceden dinlenmesi teknigini kullanilarak okuma giigliigiiniin
giderilmesi iizerine ¢alisma yapmustir. Dag (2010) 3P (Pause, Prompt, Praise — Duraksama, Ydneltme,
Ovme) teknigiyle sorunu incelemistir. Ekiz, Erdogan ve Uzuner (2011) ise kelime tekrar teknigi ve
paragrafin 6nceden dinlenmesi teknigi ile okuma giigliigiinii incelemistir. Bu 6rnekler ¢ogaltilabilir.

Goriildiigi gibi okuma giigliiklerinin giderilmesinde kullanilan bir¢ok teknik vardir. Bunlar arasinda en
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onemlileri, tekrarli okuma, yankili (eko) okuma, esli okuma ve okuma tiyatrosu olarak sayilabilir.

Asagida bunlarin her birinin bir 6gretmen tarafindan nasil uygulanacagi ele alinmistir:

Tekrarli okuma, bir metni akicilik kazanilincaya kadar tekrar tekrar okumadir. Rashotte ve Torgesen’e
(1985) gore bu teknikle okuma yetersizligi olan 6grencilerin dogru okumalarini gelistirerek okuma
hizin1 %50 artirmak miimkiindiir. Ozellikle cocuklarim sik sik karistirdigi kelimelerin dogru bir sekilde
Ogrenilmesine katki saglar. Yalniz burada dikkat edilmesi gereken 6grenciye uygun, kolay okunabilen
bir metnin bulunmasi ve 6grencinin ilgili metni akici okuma diizeyine ulasilincaya kadar okunmasidir.

Ayni iglem bagka metinler iizerinde de tekrar edilmesi saglanarak 6grencinin okuma diizeyi gelistirilir.

Yankili (eko) okuma, 6gretmen veya iyi okuyan bir 6grenci tarafindan okunan kelime, ciimle veya kisa
metinlerin &grenciler tarafindan tekrar edilmesidir. Ogrencilerin telaffuz etmekte giiclik cektigi
kelimelerle ilgili yankili okuma ¢aligmasi yapilir. Ogrencinin ayni kelime iizerinde telaffuz sikintisi
devam ediyorsa kelime ciimle icinde kullanilarak 6grencinin tekrar etmesi istenir. Ogrencinin dogru

telaffuz ettigi kelimeler, iKi ti¢ kez daha tekrar ettirilir.

Esli okuma, segilen bir metnin 6grenciyle beraber ana basliklar ve kapak gorselleri tartisildiktan sonra
birlikte sesli olarak okunmasidir. Okuma gii¢liigli yasayan her yastaki birey esli okuma yapabilir.
Uygulama igin bir es (yardimei) ile bir metnin / kitabin olmasi yeterlidir. Yardimci 6gretmen veya aile
bireylerinden biri olabilir. Bu okumada dikkat edilmesi gerekenler; kitabin diizeyi okuyacak 6grenci
agisindan biraz st seviyede olmasi, 6grencinin zorlanmasi veya duraksamasi durumunda esin devreye
girerek okumay1 siirdiirmesi ve yardimcinin hizint 6grenciye gore ayarlayarak ona olumlu geri

bildirimlerde bulunmasidir.

Okuyucu tiyatrosu, okuma prozodisini artirmak igin giiglii bir yol olabilecek bir okuma uygulamasidir.
Okuyucu tiyatrosu i¢in 6gretmen, ¢ocuk edebiyati segimlerinden, diyalog acisindan zengin olan yazilar
olusturur. Ogretmen, senaryolarin temel aldig1 dykiiyii yiiksek sesle okuyarak baslar ve karakterlerin
ozelliklerini ve hikdyedeki farkli noktalarda nasil ses ¢ikarabileceklerini uygulamali olarak gosterir.
Ogrenciler daha sonra, dgretmen rolleri atamadan 6nce tiim senaryoyu okumaya calisirlar. Ogretmen,
dgrencilerin canlandiracagi metni goniilliiliik esasina gore dgrencilere paylastirir. Ogretmen, dgrencilere
sectikleri kahramanlarin kisilik 6zellikleri hakkinda bilgi verir. Ogrencilerin kahramanlarm bu
ozelliklerini ses tonlarina, jest ve mimiklerine yansitmalarina destek olur. Ogrenciler de kendilerine
dagitilan rollere ait metinleri sesli okuma yoluyla dramatize ederek metni canlandirirlar. Bu etkinlik
metin canlandirilarak yapildigi igin metnin tiim ydnleri ile kavranmasini saglanir. Ogrencilerin topluluk
oniinde kendilerini rahatca ifade edebilme becerilerinin gelistirilerek kendilerine olan giivenleri artirilir.
Akranlar i¢in oyunun provasi ve gergeklestirilmesi, metni ¢ok kez tekrarlamak i¢in dogal bir amag
saglar. Okuyucu tiyatrosu, 6grencilerin okumada dogrulugu, hizi ve prozodisini 6grenmelerine yardimci

olabilir. (Hudson, Lane, Pullen, 2005).
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2. SONUC

Ogrenme, biiyiik 6lciide okumayla gerceklesir. Okumaya dayali §grenmeler okulla birlikte baslamakta,
okulla birlikte siirmekte ve okul sonrasinda da devam etmektedir. Bu sebeple okumanin tam ve dogru
bir sekilde edinilmesi ve bunun hayat boyu devam ettirilmesi son derece énemlidir. Okuldaki derslerin
okuma ve okudugunu anlamaya dayali oldugu diisliniildiigiinde, okuma becerisi Yyeterince
gelistirilememis bir 6grencininse basarili olamayacagi agiktir. Bunun i¢in okuma egitimine, kiigiik
yaslardan itibaren gerekli dnemin verilmesi ve bu konuda giicliikk ¢ceken dgrencilere destek olunmasi

gerekmektedir.

Okuma giicliigii ¢eken oOgrencilerin okumay1 ve bununla ilgili ¢alismalar1 sevmedigi, okuma
becerilerinin yavas gelistigi, anlama becerilerin diisiik oldugu, akici okuyamadigi, yazma konusunda
yetersiz olduklar1 ve okuduklar1 metinler {izerine konusma sorunu yasadiklar gériilmiistiir. Ogrencilerin
bu problemlerinin giderilmesine erken midahalede bulunulmasi sorunun giderilmesini

kolaylastirabilmektedir.

Bunun icin okumada giicliik ¢eken 6grencilere okuma uzmani / 6gretmen desteginde okuma egitimi
verilmelidir. Bu baglamda ilk is 6gretmenlerin ebeveynlerle birlikte okuma gii¢liigii ¢eken 6grencileri
belirlemesi gerekmektedir. Daha sonra yetersiz olunan beceri alanlarinda bu 6grencilere uygun
stratejiler ile egitimine baslanmalidir. Bu egitimler, oncelikli olarak tekrarli okuma, yankili (eko)

okuma, esli okuma ve okuma tiyatrosu seklinde yapilabilir.
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