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Abstract

This study aims at constructing the remembrances of the 1960-1970 period
Yozgat High School graduates about their teachers who were one of the leading
elements of education. Yozgat High School has a historical importance in terms
of its education and architecture and witnessed the transition from the Ottoman
Empire to the Young Turkish Republic. The graduates of the period recall their
teachers due to the fact that their teachers were qualified, idealistic, disiplined,
had nicknames shaped with their educational practices, discriminating their
students coming from the center or periphery. The narratives of them become
prominent not only for the educational practices of the teachers that have vital
significance for their remembrances but also for the history of educational
institutions. Oral history methodology whose contributions are remarkable in
explaining the significance of teachers’ educational practices taking place in the
memories of their students was used and people were reached among the
Yozgat High School graduates of 1960-1970 period via snow ball method.
Totally 22 interviews were actualized, two of them were for testing. Unlike the
real names of the interviewed people, the narratives of the graduates of the
period were presented in their original form. These narratives delineate how the
educational practices become traction in taking place in the minds of todays’
60s year old elders.
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1960-1970 Dénemi Yozgat Lisesi Mezunlar1: Ogretmenlerimiz

0Oz

Bu calisma, 1960-1970 Donemi Yozgat Lisesi mezunlarinin,
egitimin temel o6gelerinden biri  olan Ogretmenleri  hakkinda
hatirladiklarin1 kurgulamayr amaglamaktadir. Yozgat Lisesi egitimi ve
mimarisi bakimindan tarihsel bir 6neme sahip ve Osmanli’dan Geng
Tiirkiye Cumbhuriyeti’ne gegise sahitlik etmis bir okuldur. Dénemin
mezunlarl, Ogretmenlerini  nitelikli, idealist, disiplinli, egitim
uygulamalar1 ile sekillenen lakaplari, merkez veya c¢evreden
gelmelerinden kaynakli ayrimciliklarindan dolayr hatirlamaktadirlar.
Onlarin anlatilart sadece 6grencilerin animsamalarinda hayati 6nemi olan
O0gretmenlerinin egitim uygulamalart i¢in 6nemli degil ayni zamanda
egitim kurumlarinin tarihi i¢in de 6nemlidir. Ogrencilerin hafizalarinda
yer edinen Ogretmenlerin egitim pratiklerinin agiklanmasinda kayda
deger katkilar1 olan sozlii tarih yontemi kullanildir ve 1960-1970 donemi
Yozgat Lisesi mezunlarindan olan kisilere kartopu yontemi ile ulasildi.
Ikisi deneme olmak kaydiyla toplam 22 kisi ile goriismeler
gergeklestirildi. Goriisme yapilan kisilerin gercekle isimlerinin aksine,
donemin mezunlarinin anlatilar1 6zgiin halleriyle sunuldu. Bu anlatilar,
egitim pratiklerinin nasil bugiin 601 yaslarinda olan kisilerin
hafizalarinda yer edindigini betimlemektedir.

Anahtar Sozciikler: egitim, egitim uygulamalari, 6gretmenler, sozli
tarih, Yozgat Lisesi
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Introduction

Yozgat High School was built in 1895 and since then it has been exposed to
distinctive changes and continued its educational activities. At the beginning it was a
primary school. Between 1924 and 1933 it turned to be a secondary school. The
school was transformed to a high school in 1933. It has been a high school since then
(Acun, 1995, p. 12). Students as the voiceless part of education occupy the basic
domain in education hovewer, what they experience as part of their educational
experience is commonly ignored while education is taken into consideration by the
mainstream educational policy. What they have experienced during their education
materializes what take part as educational practices in schools from their point of
view and enrich our extensive knowledge about education. Therefore, presenting
their narratives about their teachers withal oral history method which is considered to
be particularly appropriate for educational research as educationalists are interested
in ‘getting at the experience’ rather than at facts (Arat, 2003, p. 60-61) helps the
researchers to be aware of the significance of these experiences for an entire
comprehension of education.

In this sense, the studies performed with oral history on educational experiences
have risen and produced broader dialogues in the interdisciplinary studies in the last
three decades in Turkey. Saglam’s (2015) Primary school students of 1980°s Turkey:
remembering their teachers brings out the reminiscences about the primary school
students of 1980’s Turkey and is subsidiary to the researhers to think the reasons
why the teachers are remembered by the students who are not only the voiceless
observers of educational practices but also have important role in the social
construction in whole. Moreover, Arat’s Where to look for the truth: memory and
interpretation in assessing the impact of Turkish women’s education elaborates the
women’s assessments of their educational experience and allows their voices to be
heard and locates the social and cultural determinants of gender relations and their
reproduction (Arat, 2003, p. 57). Intercalarily, Tan’s An Oral Project with the
Children of the Republic underpins these studies through stimulating the educational
and childhood experiences of those who were primary school students just after the
foundation of Turkish Republic (Tan, 2000, p. 346).

Oral history is also evaluated as a fruitful tool and frequently consulted in
teaching social science courses. Redfern’s Oral History in Schools: Why Brother
explicitly divulges the vital contributions of oral history in history teaching (Redfern,
2000, p. 341). Moreover, Ross’ Children becoming historians, an oral history
Project in a primary school, depicts how children of seven to ten years of age can
acquire certain historical skills through oral history work (Ross, 1998, p. 432).
Briefly, adjoning the countless studies about education based on educational
experiences helps the researchers embrace components of education. Besides, the
crucial point of the narratives collected from educational experiences is to have them
be hip to their importance while reconsidering education.
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Method

In this study, the data have been gathered from the narratives of 1960-1970
period graduates of Yozgat High School by making use of oral history methodology
as well as personal libraries (photographs etc.), diaries, their educational documents
and scarcely written documents. When getting the sensualities of those who lived in
past oral history has a respectable situation and function (Hosgor, 2000, p. 330).
According to P. Thompson (1988, 2, p. 21) oral history is a history built around
people. It thrusts life into history itself and it widens its scope. According to Yow
(2005: 3) it is the recording of personal testimony delivered in oral form. Oral history
methodology allows the voices of those that have been partially or totally ignored,
marginalizsed or silenced within particular contexts to be heard (Haynes, 2006; Wall,
2012, p. 90). It lets ordinary people seek to understand the upheavals and changes
they experience in their own lives. In oral history the sense of time is not strictly
linear and ‘recalling past assessment’ is different from ‘making present assessment of
the past’ (Carsten, 1995, p. 318). Thompson believes that oral evidence breaks
through the barriers between the chroniclers and their audience; between the
educational institution and the outside world. It is peculiarly suited to project work
both for groups and for individual student enterprise: in schools, universities,
colleges, adult education or community centers (Thompson, 1988, p. 8).

Oral history has been an appealing method utilized in interdisciplinary studies
and for most kinds of history some shift of focus recently. It is commonly consulted
for the history of institutions, family, education etc., (Vansina, 1985; Oztiirkmen,
2001). Thence, the educational historians become concerned with the experiences of
children and students as well as the problems of teachers and administrators
(Thompson, 1988, p. 6). What is more, it would benefit those of us in the educational
community by providing rich data (McAdoo, 1980, p. 420). Above all, it is almost
impossible to reach to the teachers’ educational practices in the written documents.
Thus, attaining to them with the views or words of students who are reciprocally
active during the educational process becomes indispensable for the studies on
education at large.

Study Group

The universe of the research group is the 1960-1970 period Yozgat High School
graduates. The students of the period to be interviewed with were chosen among
those who were students in Yozgat High School during this period. In spite of the
fact that it was preferable to reach both men and women, it was not possible to reach
to the women for certain reasons.

Research Instrument

The data collected for this study were deriven from the semi-structured
interviews (Arat, 2003, p. 60, Ekiz, 2013, p. 63) that were carried out with 1960-
1970 Yozgat High School graduates via a recording device. For this study, totally 22
interviews with 22 men were carried out. Two of them were for testing. The
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interviews were recorded by a recording device and then transcribed via keeping
their original forms and the text reflecting their memories about their teachers was
reconstituted. The open-ended questions that were expected to be responded by the
interviewees were 1) whether they can remember their teachers or nor, if they can,
why, 2) if their teachers had discriminated their students and recommended anything
about their future educations (Saglam, 2015, p. 763, Tan et al, 2007).

Procedure

For this study, at the first stage, | tired to reach the 1960-1970 period Yozgat
High School graduates in. After getting appointments, | visited them either in their
residences or offices. | reached them via snow ball method. The interviews were
semi-structured. Before starting the interviews, they filled an oral history data
document and then they began to answer some demographic questions and then
followed a conversation style with more open-ended questions. The conversations
were not completely “interviewee-guided”. At times, I posed a question or repeated a
question in different words, avoided having debates and refrained from from
challenging inconsistencies in their reporting (Arat, 2003, p. 60). After the
interviews, an oral history story was written for each interview (Tan et al, 2007).

Analysis of the Data

Descriptive analysis was used so as to analyze the interviews. Thus, | could put
what they were able to call up about their teachers into a context and establish a
relation between their remembrances and the reasons that led to the recollections of
them (Biiyiikoztiirk, Cakmak, Akgilin, Karadeniz and Demirel, 2013). The naratives
are evaluated considering their similarities and differences (Yildirim and Simsek,
2005). The narratives which display the similarities and differences were classified
accordingly. The description of the organized data was directly quoted to the related
place in the text in their original form. The validity and reliability of interviews were
proved both by getting the approval of the interviwees after decoding the interviews
and the help of an academician about the framework provided previously in order to
use the narratives in the text (Saglam, 2015).

Findings

In this part, data relevant findings reached after the data collection is presented.
All those who were interviewed with as 1960-1970 Period Yozgat High School
graduates were able to recall their teachers in different branches and school
administrators due to their mutual communications and their educational practices
with their miscellaneous forms in the classrooms and at school. These are teachers’
professional qualifications, enjoying the courses, being disciplined, idealist in
training their students, discriminating their students, teachers’ nicknames shaped by
their educational practices, their student achievement assessment criteria etc.,
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Teachers’ Professional Qualifications

Some of the period graduates recollect their teachers as they were very qualified
in their professions and striving for their students in order to train them well. This is
attested by Murat Kogoglu, Erhan Danigir, Mehmet Cihan Yilmaz, Hasan Basaril,
Seyfullah Yigit and Ismet Ak’s narratives. Seyfullah Yigit puts it;

“Our school director Nejat Yiizbasiogullart was a good man of letters.
He knew French and was reading poems from Boudler.”

Murat Kocoglu describes how his teachers were in terms of their teaching
practices.

“There was Mrs Esin. I do not remember any ladies teaching like her.
Because when she came, she was drawing the topic she was going to
teach with a colourful pen: human body, flower and tree. She was wating
at the board for five, ten minutes while we were drawing. Then she was
teaching by showing them with her hands without looking to the board, |
did not know how she was doing it. We did admire her.”

Taha Akyol (Akyol, 1995, p. 21) reveals how he remembers his teacher
Aygiin Korkmaz in one his writings:

“Mrs Aygiin taught us researching”
Enjoying the Courses

When the graduates of the period remember their teachers, they take our
attention to what extent they enjoy they enjoyed the lectures. This facilitates calling
up their teachers. This has been verified by five narratives, such as those of Hasan
Basarili, Mahmut Géziiagik, Alper Resit Kaplan, Aykut Kar and Mehmet Cihan
Yilmaz. Hasan Bagarili depicts one of his teachers as;

“There has come to my mind Mr Omer from Akdagmadeni. He was
lecturing physics. He did contribute my transformation. He encouraged
me since he saw my talent and let me be a better student then.”

Mahmut Goéziiagik thinks he can not forget the teachers of courses he was
interested in.

“I can not forget the teachers of courses I was interested in.”
Mehmet Cihan Yilmaz:

"Aygiin Korkmaz was a serious teacher. We loved literature because of
her despite being science students."
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The Teachers Being Disciplined

It seems easy fort he graduates students to remember their teachers and school
administrators who were very much disciplined. Mahir Kazanci, Seyfullah Yigit,
Servet Ok, Nail Kara, Salih Uyumaz, Demir Sadik and Hasan Basarili’s
reminiscences endorse the relationship between being disciplined and their
reflections in the memories of the students of the period. Seyfullah Yigit:

“There was a very dispciplined our school director.” Demir cites his
school director’s words as ““ ‘Nejat Yiizbasiogullari: this country gets no
benefit from those who do not get up eraly in the mornings. | met the
sugar when I was secondary school. I get up at five thirty’ said. He was
coming and inspecting the students. He did care about the outfits. He
wanted the caps on our heads, ties at our necks, short hair.”

Servet Ok recounts one of the cases he witnessed while he was in his classroom
as one of his memories.

"Our teachers were despotic. There was a young teacher lecturing our
physics course. Her nickname was Kara Sevim (Dark Sevim). When the
students and teachers did not come to the school, all the doors were
locked. No one was able to enter the school. One day she had been late to
the shcool poor lady. She was knocking the door. We saw her knocking
the door as we were in the classroom from which we could see who was
coming to the school. She knocked the door for half an hour, nobody was
opening it. She was freezing. One or two friends of us went to open the
door. Our school director Nejat Yiizbasiogullar: called as Totem was
waiting at the back of the door and had not let the school servant. After
she had waited for a long, he relented and had it opened. What he told
her was: ‘Teacher! Do not come to school late.” When she came to the
classroom she was blubbering. Her hands were almost frozen. | still
remember how she was crying.”

Salih Uyumaz recalls the disipline that the girls faced. This reminds us the
function of hidden curricula and its nested stance with gender called gender curricula
whose strict regulations are imposed on girls but denied the notion that there are any
reminders of sex at achool (Arat, 2003, p. 59).

“The female teachers were trying to discipline the girls, the female
teaches rather than the male. They were paying heed to gilrs’ hair, attire
or outfits, hemlines. ”

Training the Students Idealistically

Being trained idealistically by teachers leads to their remembrances easier by
some of the graduates. Murat Kocoglu, Aykut Kar, Nail Kara and Hakan Erciyes
corroborate this claim with their own words. Murat Kocaoglu puts into words it as;
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“They wanted to train us as idealist human, not someone with property.”
Nail Kara pictures his teachers as:

“Our teachers were usually giving us morality lessons. They general
positing was that they were teaching to be honest.”

Hakan Erciyes’s narrative reveals the relation between ideology and educational
practices. The ideologic function of education most of the time emerges circuitously
(Saglam, 2014, p. 18).

“Our teachers were so impressionable about the principles of Atatiirk
and reforms. They were notedly behaving about the foundation period of
the Republic, its philosophy.”

Teachers’ Discrimination of Their Students

There is a striking point that comes up when recalling whether their teachers
discriminated them or not. Most of the period graduates who had come to the city
center from the villages and small towns elucidate that they had been exposed to
discrimination that they could feel from their teachers’ educational practices. Only
one from the center narrates that;

“Our teachers did mostly like the successful students” (Beyhan Arca).

Demir Sadik, Firat Zengin, Hasan Basarili, Seyfullah Yigit and Murat Kogoglu
(comig from periphery; villages and small towns) and Beyhan Arca substantiate
particularly countrified-urban discrimination. Demir Sadik puts it;

“There was that discrimination. You could see that from their treatments.
The son of the director of Ziraat Bank’ Can a teacher have such an
appeal for example? This discrimination was between the children of
those who were affluent, with proper outfits and those of the poor. They
did downplay us.”

Our Teachers with Their Nicknames

The nicknames which had been shaped with their teachers educational practices
bring about their remembrances as part of the students’ educational practices. Nail
Kara, Aykut Kar, Mahir Kazanci, Mehmet Cihan Yilmaz, Seyfullah Yigit and Servet
Ok embody this with their reminiscences. Mahir Kazanci recalls that they called their
school director as Totem. Moreover, Seyfullah Yigit remembers one of his teachers
as,

“Maths t_eac}ger, I can not remember his name now. We called him Jesse
James with his nickname.”

Aykut Kar also explicates his literature teacher as;

“My literature teacher Mr Cemal, Cemal Kula, we gave him a nickname.
We called him as Mafya (Mafia) Cemal.”
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It is possible to increase the number of the narratives displaying how they
recount their teachers with their nicknames.

Discussion and Conclusion

Unveiling the hidden narratives of students who are the real agents of
education helps us comprehend their necessities due to the fact that they are the
explicit reflections of the educational practices. Both teachers and the students are
the leading elements of education and thus they mutually affect each other. Notably,
the students do remember their teachers for certain reasons. In this study, they recall
their teachers it is because of their professional qualifications, enjoying their courses,
their disciplinary and idealist practices in training their students, discriminating their
students and their nicknames. There have been some studies about the students’
educational experiences including what they narrate about their teachers. Most of
them are about the educational experiences of primary school students being students
at different times in Turkey. Here what an educational historian is expected to do is
not just describe past or explain why things happened in the past but has to explain
the continuity. Continuity requires more attention than change as Prins argues for the
historians’ responsibilty (Prins, 1991, p. 137).

It is clear to see that the leading factors which become remarkable in the
remembering their teachers change from the primary school students to those of the
high schools. Despite this, there appear certain intersecting and disintegrating points
from their narratives when they remember their teachers form various reasons. When
indicating the common points to discuss, it is better nitially to mention that the
students remember their teachers because of their qualifications. In Cumhuriyet’te
Cocuktular, H. Ozgiiler puts how his teacher was talented in playing musical
instruments.

“Our teacher was playing the violin fairly well. 1 was such a lucky
student” (Tan et al, (2007), p. 76).

One of the graduates of Yozgat High School remarks his teacher as;

“There was Ahmet teacher whom we called him as Sofu (ascetic) Ahmet.
I have a memory that | never forget. For example, there was a course
called logarithm. Thanks to him we leraned logarithm. When | was at
university I was the best at logarithm as | was studying engineering
(Mehmet Cihan Yilmaz).”

Taha Akyol puts it;

“Mr. Halil’s special feature was to cite the vivid depictions of historical

figures. ‘When the printing press was introduced, those artisans who
were earninng their lives from book writing put their ink pots and pen
cases and said our art died’ and demonstrated. Then there happened the
Patrona Rebellion” (Akyol, 1995, p. 21).
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In line with, teachers’ professional qualities, caring about the courses of the
teachers and school lead to their remembrances by the students of the period which
can be fallen with other narratives in the other studies. Alper Resit Kaplan as one of
the graduates of Yozgat High School recalls his French course teacher as;

“There was a French teacher, Tiirkan Mat. I remember Tiirkan Mat well.
That was it was because of my interest in French.”

In "Sézlii Tarih Yéntemiyle 1970ler Ilkokul Ogrencileri”, Giilizar Cagla depicts
how he ensured their liking school.

“There was a bully teacher of mine. Emin Erdem was a great teacher. He
was the only teacher who helped me enjoy school” (Saglam, 2014, p.
101).

Furthermore, being a disciplinary and idealist teacher or headmaster seems
constantly to be encountered attributes of teachers that pave the way for being
remembered easily by the students. Nail Kara who was a student at Yozgat High
School between 1960 and 1970 pictures one of his teachers as;

“Everybody was afraid of Siikrii Hodja (teacher) but Siikrii Hodja taught
us maths with that stick. Fortuanatelly, he had done, otherwise I would
not have been an engineer.”

This also can be seen from the narratives of the students of 1970s. Mahmut
Ersan puts it as;

“During our primary school education there was a strict school director.
1 remember him well” (Saglam, 2015, p. 767).

Nail Kara as a graduate of 1960-1970 puts how his teacher was an idealist
teacher while training them.

“He was advising met o read multidirectorally, Cemal Hodja. However,
he told me to question after reading these books.”

Yasin Aksu who was a primary school student in 1970s puts it;

“He/She suggested us reading more books. Those who were successful
were given boks to read during the holiday” (Saglam, 2014, p. 120).

Unlike the resemblances experienced in this and previous studies, there appear
prominent variations to be conceptualized such as, teachers’ discrimination and
nicknames. Even though in the prior studies, teachers’ discriminations were partially
or even less observed in periphery but more in the center, here in this study a
distinctive feature becomes recognizable. The students coming from the villages and
small towns belive that after coming to the city for their high school education they
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felt teachers’ discrimination deeply. Ayla Isik, a primary school student in a village
in 1970s mentions as;

“No, we did not feel any discrimination. We all belonged to the same
region. Since everbody was at the same economic level, | did see such
discrimination” (Saglam, 2014, p. 108).

Almost 6 of the 20 graduates who come from villages attract our attention to that
segregation. Murat Kocoglu puts it;

“There was discrimination between those from the villages and those of
coming from the city.”

This reveals that there seems to be a need to enlarge the studies on the high
school students so as to see the countryfied-urban discrimination observed from the
teachers’ educational practices by the students.

Also, the students of the primary school do not recall their teachers with their
nicknames unlike the high school students remembering them with their nicknames
(seven of them). To illustrate, Murat Eren who was a primary school student in
1970s narrates his teacher as;

“I never forget my teacher Ahmet Goger, we called him Ahmet Efendi (Sir)."
Sevet Ok, a Yozgat High School graduates, narrates his headmaster as;

“Nejat Yiizbasiogullart whom we called Totem was waiting behind the
door.”

Nail Kara;
“The famed Muammer Giirdii, he was called Kor (Blind) Muammer.”

In fine, students’ educational experiences shaped within the educational milieu
can be appraised in various perspectives. This study displays that students’
experiences based on education concerning their teachers let us reconsider the
importance of teachers’ educational practices and their reciprocal interaction with
their students and bridge the relations between the educational practices and their
appearances in the memories of the students in general. The question is what
becomes surfaced in the collective narratives of the students as their educational
practices. Additionally, more studies on schools like Yozgat High School as
historical studies are to be performed in order to see and explain their historical and
educational change and significance both for history and sociology of education as
well as the teacher education.
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