KEFAD

http://kefad.ahievran.edu.tr

KEFAD Cilt 22, Say1 1, Nisan, 2021

Ahi Evran Universitesi
Kirsehir Egitim Fakiiltesi Dergisi

ISSN: 2147 - 1037

Cognitive Flexibility and Psychological Resilience as Predictors of
Loneliness of International University Students

Ismail Yelpaze

Article Information

Abstract

@ CrossMark

DOI: 10.29299/kefad.886199

Received:  18.08.2020
Revised: 21.10.2020
Accepted:  25.12.2020

Keywords:
International Student,
Loneliness,
Psychological Resiliency,
Cognitive Flexibility

As in all the world, the number of international students in universities in Turkey is
increasing every year. Faced with a different culture and an unusual environment,
these students often experience a sense of loneliness. The aim of this study is to
determine the predictive value of psychological resilience and cognitive flexibility in
international students' loneliness levels. The research was conducted according to the
predictive correlational design, one of the quantitative research designs. Participants
consist of 110 international university students, 55 women and 55 men from different
countries. 39 of the participants learn the Turkish language at the Turkish Teaching
Center, and 71 of them continue their education at faculties. Data were collected
through the UCLA Loneliness Scale, the Psychological Resilience Scale, and the
Cognitive Flexibility Scale. The data were collected by the researcher in a classroom
environment, through face-to-face interviews with the students. It has been found that
the loneliness levels of the students do not differ according to gender, class level and
accommodation. The psychological resilience of the students is a negative predictor for
their level of loneliness; Cognitive flexibility was found to have a full mediating role in
this predictive relationship. As the psychological resilience levels of the participants
increase, their cognitive flexibility increases, and when their cognitive flexibility levels
increase, their level of loneliness decreases.

Uluslararas1 Universite Ogrencilerinin Yalnizlik Diizeylerinin
Yordayicis1 Olarak Bilissel Esneklik ve Psikolojik Saglamlik
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Tiim diinyada oldugu gibi, Tiirkiye’deki {iniversitelerde de uluslararasi 6grenci sayisi her
y1l artmaktadir. Farkli bir kiiltir ve alisitlmadik bir ortam ile karsilasan bu 6grenciler
sikikla yalmizlik duygusu yasayabilmektedir. Bu c¢alismanin amaci, uluslararas:
ogrencilerin  yalmizlik diizeylerinde, psikolojik saglamhik ve bilissel esnekligin
yordayiciligini belirlemektir. Arastirma nicel arastirma desenlerinden yordayic iligkisel
desene gore yiiriitilmiistiir. Katilimcilar farkl: iilkelerden gelen 55 kadin ve 55 erkek olmak
tizere 110 uluslararasi iiniversite dgrencisinden olusmaktadir. Katihmeilarin 39'u Tiirkce
Ogretim Merkezinde Tiirkge dilini 6grenmekte (TOMER), 71'i ise fakiiltede egitimlerine
devam etmektedir. Veriler, UCLA Yalmzlik Olgegi, Psikolojik Saglamlik Olgegi ve Biligsel
Esneklik Olgegi aracilig1 ile toplanmigtir. Veri toplama siireci arastirmaci tarafindan, smif
ortamuinda 6grencilerle yiiz yiize goriisiilerek toplanmustir. Ogrencilerin yalmzhk
diizeylerinin cinsiyete, sinuf diizeyine ve barnma yerine gore farklilasmadigi bulunmustur.
Ogrencililerin psikolojik saglamliklarimn, yalmizlik diizeyleri igin negatif bir yordayici
oldugu; bu yordayicilik iliskisinde bilissel esnekligin ise tam aracit bir rolii oldugu
bulunmustur. Katilmailarin psikolojik saglamlik diizeyleri yiikseldikge, biligsel esneklikleri
de artmakta, bilissel esneklik diizeyleri artinca ise yalmizlik diizeyleri azalmaktadir.
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Giris

Psikososyal bir yonii olan insanoglu, yasaminda bagskalari ile birlikte olmaya ve onlarla yakin
iliski kurmaya ihtiya¢ duymaktadir. Ancak bu sayede insanlarin yasamlarinda anlam bulabilecegi,
doyum saglayip, motive olabilecegi belirtilmektedir (Corey, 2008). Yakin iliski kuramayan, sosyal
hayata katilamayan bireylerde ise yalnizlik goriiliir. Yalnizlik, sosyal iliskilerin az veya niteliksiz
olmasiyla, bireylerin yasadigi dagilmis ve aci verici bir durum olarak tanimlanmaktadir (Mosher,
Lepore ve Wu, 2012). Yalmzlik duygusunun, depresyon (Ceyhan ve Ceyhan, 2011), mutsuzluk
(Ozkaya, 2017), gesitli bagimliliklar (Aktas ve Yilmaz, 2017), nevrotiklik ve sosyal kaygi (Neto ve
Barros, 2000) gibi psikolojik, fiziksel ve sosyal alanlarda bir¢cok olumsuz etkilerinin oldugu
goriilmektedir. Hatta yalnizligin intihar icin de 6nemli bir risk faktorii oldugu bulunmustur (Chang,
2017). Yalnizlikla ilgili arastirmalar, bir¢ok ¢alismanin énemli konularindan biri olmus ve olmaya da
devam etmektedir, ciinkili insanlarin saghgiyla dogrudan iliskili Onemli bir faktor olarak

goriilmektedir (Salimi ve Bozorgpour 2012).

Yalnizlik, yasamin her doneminde yasanmilmasi olast bir durumdur. Genel toplum igin
yalnizlik duygusu artis gosterse de, bu oranin {iniversite dgrencilerinde % 60’larin {iistiine ¢ikmis
oldugu (Ozdemir ve Tuncay, 2008; Sawir, Marginson, Deumert, Nyland ve Ramia, 2008) ve bunun da
onemli bir sorun olarak goriilmesi gerektigi belirtilmektedir (Al Khatib, 2012). Ozellikle farkh
kiiltiirlerden gelen uluslararas1 {iniversite Ogrencilerin yalmzhigi yasamasi ve bunu derinden
hissetmesi daha olas1 oldugundan, bu grup igin riskin daha fazla oldugu diisiiniilebilir. Literatiirde
yabanct kavraminin ayrimci bir anlam igerdigi belirtilerek yabanci uyruklu kavrami yerine
uluslararas1 kavraminin kullanilmasi 6nerildiginden (Ozkan ve Giivendir, 2015), bu calismada da
uluslararas1 6grenci kavrami tercih edilmistir. Bircok c¢alismada, uluslararasi 6grencilerin kiiltiirel
adaptasyon ve uyum sorunlar1 (Lee ve Rice, 2007) ve memleket 6zlemi (Ennis, 2013) gibi sayisiz
zorluklarla karsilastiklart belirtilmektedir. Bu problemler igerisinde uluslararasi &grencilerin
karsilastiklar1 en Onemli sorunlardan birinin yalnizlik oldugu belirtilmektedir (Hunley, 2010).
arastirmalarda uluslararas: Ogrencilerin 2/3’liniin (Sawir ve digerleri.,, 2008), %4'iiniin yalnizlik
yasadiklar1 bulunmustur (Wawera ve McCamley, 2019). Uluslararas1 6grenciler, farkh kiiltiirlerden
geldikleri i¢in, yeni bir ortama uyum saglamakta zorlanabilir ve yeni bir sosyal ¢evre edinme

siirecinde kendilerini yalniz hissedebilirler.

Uluslararas: 6grencilerinin yalnizlik diizeyleri ile iliskili faktorleri belirlemek icin birgok
calismanin yapildig1 goriilmektedir. Bu baglamda {iniversite 6grencilerinin yalmizlik diizeylerinde
cinsiyetin bazi ¢alismalarda ¢nemli bir faktdr oldugu (Ibraiam, 2013; Mustafa ve Alshrefen, 2012),
bazilarinda 6nemli bir faktér olmadig1 bulunmustur (Merrakchi, 2014). Birbirinden farklilik gosteren
bu bulgularin netlesmesine katki sunmak igin bu ¢alismada da uluslararasi {iniversite dgrencilerin

yalnizlik diizeylerinin cinsiyet agisindan karsilastirmasi uygun olacaktir. Ayrica iist smuftaki
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Ogrencilerin kendilerini daha yalniz hissettigini gosteren arastirma bulgularinin az olmasi nedeniyle
tekrarlanmas: Onerilmektedir (Algeeq, 2011). Bu nedenle Ogrencilerin yalnizhik diizeyleri smif
diizeyleri acgisindan da karsilastirilacaktir. Ogrencilerin yalnizlik diizeylerinin onlarin sosyal ¢evresi
ile yakindan iligkili oldugundan (Peplau ve Perlman, 1982) egitim siirecinde kiminle birlikte
yasadiklar1 da 6nemli bir faktor olabilir. Bu bakimdan 6grencilerin yalnizlik diizeyleri barinma yerleri

agisindan karsilastirilacaktir.

Uluslararas: 6grencilerin yalmizhik diizeylerinin cesitli demografik degiskenler agisindan
iligkilerinin ortaya konmasi1 6nemlidir. Ciinkii bu bilgiler 1s181nda 6grencileri tanimak, anlamak ve
yardim etme konusunda bir yol haritas: olusturulabilir. Ancak bu demografik ¢zellikleri degistirmek
miimkiin olmadig i¢in, yalnizlik diizeyleriyle iligkili olan degistirilebilir faktorlerin belirlenmesi daha
onemli olabilir. Ciinkii bu faktorlere miidahale edilerek 6grencilerin yalnizlik hisleri de azaltilabilir.
Bu bakimdan bu ¢alismada yalnizlik ile ilgili olabilecek ve miidahale edilebilmesi olas1 iki faktor olan

psikolojik saglamlik ve bilissele esnekligin 6grencilerin yalnizlik diizeyleri ile iliskisi incelenecektir.

Psikolojik saglamlik, yasamin stres verici olaylar1 karsisinda bireylerin basa cikabilme ve
uyum saglayabilme becerisi olarak tanmimlanmaktadir (Block ve Kremen, 1996). Psikolojik saglamlig:
yliksek olan kisilerin, problem ¢ozme ve saglikli akran iligkilileri siirdiirme konusunda daha becerili
olduklar1 (Werner, 1989) ve kendilerini daha az yalniz hissettikleri (Giiloglu ve Karairmak, 2010)
belirtiimektedir. Benzer sekilde bu kisilerin disa doniik ve gelisime acik oldugu, uyumluluk
seviyelerinin de {ist diizeyde oldugu ortaya konulmustur (Cetin, Yeloglu ve Basim, 2015). Psikolojik
saglamlik duygusal zeka ile de ilgili bir 6zelliktir. Bu sayede kisilerin duygularinin farkinda oldugu,
duygularin etkisini dogru sekilde yorumlayabildigi ve zor anlarda dahi olumlu duygular gelistirerek
zorlu yasam olaylar1 karsisinda daha cabuk toparlanabildigi goriilmektedir (Ozer ve Deniz, 2014).
Bos zaman etkinliklerine daha fazla katildiklarindan (Dogan, 2015), kendilerini yalniz hissetmiyor
olabilecekleri de diistiniilebilir. Nitekim psikolojik saglamlik ile yalmzlik arasindaki iligkinin
yaslilarda (Gerino, Rolle, Sechi ve Brustia, 2017), evsiz genglerde (Perron, Cleverley ve Kidd, 2014),
ve Universite 6grencilerinde (Yakic1 ve Tras, 2018) negatif yonlii oldugunu gosteren bir¢cok c¢alisma
bulunmaktadir. Sonug olarak psikolojik saglamligi yiiksek olan uluslararasi 6grencilerin, sosyal
iliskileri gelistirme konusunda becerili olduklarindan, problem ¢dzme konusunda kendilerini yeterli
algiladiklarindan, bos zamanlarin1 da cesitli etkinliklerle doldurabildiklerinden kendilerini daha az

yalniz hissedebilecekleri diisiiniilebilir.

Uluslararas: dgrencilerin yalnizlik diizeyleri ile iliskili olabilecek diger bir faktdr bilissel
esnekliktir. Bilissel esneklik; alternatif seceneklerin farkinda olmayi, yeni durumlara uyum
saglayabilmeyi ve kendini yeterli hissetmeyi icermektedir (Martin ve Anderson, 1998). Bilissel
esnekligin sadece becerilerle siirli olmayip ayni zamanda tutumu da igerdigi sdylenebilir. Nitekim

biligsel olarak esnek olanlar yeni durumlari1 deneyimlemeye agik olurken, kat1 bir biligsel yapiya sahip
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olanlar degisime direnmektedirler (Jonassen ve Grabowski, 1993). Ayrica biligsel olarak esnek olanlar
yeni durumlar karsisinda bilislerini degistirebildikleri i¢in (Dennis ve Vander, 2010), uyumsuz
diisiinceleri dengeli ve uyumlu olanlarla degistirebilmekte, bu sayede alternatifler iiretip zor
durumlarla daha kolay basa ¢ikabilmektedirler (Giiliim ve Dag, 2012). Yeni insanlarla tanisma,
kendini ifade edebilme, toplum igerisinde bulunabilme gibi 6zellikleri belirleyen yetkinlik inanci ile
iliskili olan bilissel esneklik (Celikkaleli, 2014) ayn1 zamanda kisileraras: iligkileri diizenlemede de
Oonemli bir faktor olarak goriilmektedir (Bilgin, 2009). Literatiirde bilissel esneklik ile yalnizlik
arasindaki iliskiyi dogrudan gosteren calisma olmasa da, bilissel esnekligi yiiksek olan uluslararasi
Ogrencilerin uyum saglayabilmek icin kendi bilislerini yeniden sekillendirebilip, iletisimi baslatip
toplum igerisinde zaman gegirmeyi tercih edeceklerinden yalmzlik diizeylerinin diisiik olacag:

beklenmektedir.

Literatiirde uluslararasi {iniversite 6grencilerinin yalnizliklari konusunda birgok ¢alismanin
yapildig goriilmektedir (Malekisanimaleki ve Altay, 2017; Patron, 2014; Sanl1 ve Poyraz, 2018). Ancak
uluslararas1 6grencilerin biligsel esneklik ve psikolojik saglamlik 6zelliklerinin yalmzlik diizeyleri
tizerindeki belirleyicilik roliiniin arastirildigi herhangi bir calismaya ulasilmamistir. Bu nedenle bu
calismanin  bulgularinin  literatiirdeki bu  eksikligin  giderilmesine katkida bulunacag:
diisiiniilmektedir. Ayrica uluslararasi 6grencilerin Tiirkiye’de de sayilarinin her gecen giin arttig:
goriilmektedir. Nitekim 2018-2019 egitim 6gretim yilinda yiiksekogretimde tiim diinyada 200 milyon
dolaylarinda, Tiirkiye’de ise 154505 uluslararas: 6grenci bulunmaktadir (Kiiltiir ve Turizm Bakanlig;,
2019). Tiirkiye’deki uluslararasi 6grenciler en fazla Suriye’den, ondan sonra basta Azerbaycan olmak
tizere Tiirki Cumhuriyetlerinden gelmektedirler (Yiiksekogretim Kurumu [YOK], 2019). Bu
calismanin bulgular: ile Tiirkiye’de sayilari oldukga fazla olan uluslararasi 6grencilerin yalnizlik
diizeyleri belirlenebilecek ve bu yalnizlik diizeylerini etkileyen faktorler ortaya konularak, yalnizlik

ceken Ogrencilere yardimci olmada bir yol haritas: ¢ikarilabilecektir.

Bu arastirmanin temel amaci Tiirkiye’de bulunan uluslararas: tiniversite 6grencilerinin bilissel
esneklik ve psikolojik saglamlik diizeylerinin onlarin yalnizlik algilarinda anlamli bir yordayici olup

olmadigini belirlemektir. Bu temel amag dogrultusunda asagidaki sorulara yanit aranmaktadir:

1. Uluslararas: 6grencilerin yalnizhik diizeyleri; smif, cinsiyet ve barinma yeri agisindan

farklilik gostermekte midir?

2. Uluslararast ogrencilerin psikolojik saglamliklari, yalnizlik diizeyleri i¢in Onemli bir

yordayict midir?

3. Uluslararas1 6grencilerin bilissel esneklikleri, onlarin yalnizlik diizeyleri ig¢in énemli bir

yordayict midir?
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Yontem

Bu ¢alismanin amaci, uluslararasi iiniversite 6grencilerinin yalnizlik algilarinin yordayicilarmi
belirlemektir. Bu ama¢ dogrultusunda calisma yordayic iliskisel tarama desenine gore
yurtitilmiistiir. Yordayia iliskisel tarama deseni, eldeki var olan veriler 15181nda baska bir durum

veya olaya iliskin tahminde bulunma calismalarinda kullanilmaktadir (Creswell, 2012).
Calisma Grubu

Arastirmanin ¢alisma grubu, bir devlet tiniversitesinde egitim gérmekte olan 21 farkl tilkeden
gelen 551 kadmn, 55'i erkek olmak tizere 110 uluslararast Ogrenciden olusmaktadir. Katilimc
ogrencilerin % 72’si Suriye uyruklu, kalan diger iilkelerden gelenlerin oranlar1 ise % 1 ile % 3.5
arasinda degismektedir. Ogrencilerin yag aralig1 17-27 arasinda degismekte olup, ortalamasi 21.04 tiir
(s5.2.27). Calisma grubunun olusturulmasinda ulasilabilir o6rnekleme yontemi kullanilmistir.
Katilimcilardan 39 kisi Tiirkge Ogretim Merkezinde (TOMER) egitim alirken, kalan 71 kisi

fakiiltelerin farkli programlar1 ve farkl smif diizeylerinde egitim almaktadirlar.
Veri Toplama Araclar

Bu boliimde aragtirmanin veri toplanmasinda kullamilan UCLA Yalrzlik Olgegi, Psikolojik
Saglamhik Olgegi, Bilissel Esneklik Olgegi ve kisisel bilgi formu hakkinda detayh bilgiler

sunulmaktadar.

UCLA Yalnizlik Olgegi: Russel, Peplau ve Fergison (1978) tarafindan bireylerin yalnizlik durumlarin
degerlendirmek tiizere gelistirilen Olgegin, Tiirk¢e uyarlama calismalart Demir (1989) tarafindan

yapilmustir. 20 maddeden olusan 6lcegin giivenirlilik katsayisi ise .96 olarak belirlenmistir.

Psikolojik Saglamlik Olgegi: Smith, Dalen, Wiggins, Tooley, Christopher ve Bernard. (2008)
tarafindan gelistirilen Olgek altt maddeli tek bir faktorden olusmaktadir. Olcme aracimin iic maddesi
negatif oldugu icin, ters kodlanarak puanlanmaktadir. Puanin yiiksekligi psikolojik saglamlik
Ozelliginin yiiksekligine isaret etmektedir. Tiirk kiiltiirtine uyarlama g¢alismasi Dogan (2015)
tarafindan yapilmis ve Olgegin giivenirlik katsayis1 .83 olarak bulunmustur. Bu calismada ise

glivenirlik katsayis1 .76 olarak bulunmustur.

Bilissel Esneklik Olcegi: Bilissel Esneklik Olgegi, Martin ve Rubin (1995) tarafindan gelistirilmistir.
On iki maddeden olusan dl¢gme aracindan alinan puanlarin yiiksekligi bilissel esnekligin yiiksek
diizeyde oldugunu gostermektedir. Olgegin Tiirkce uyarlamasi Altunkol (2011) tarafindan iiniversite
ogrencileri 6rnekleminde yapilmistir. Tiirkge formunun giivenirlik katsayisi {iniversite ogrencileri i¢in
.81 olarak bulunmustur. Ancak Altunkol (2017) tarafindan lise Ogrencileri ile yapilan bir bagka
calismada oOlcekten 2. maddenin ¢ikarilmasinin uygun olacagr belirtilmistir Bu calismada olgme

aracinin 11 maddeli formu kullanilmis ve Cronbach Alfa giivenirlik katsayis1 .70 bulunmustur.
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Kisisel bilgi formu: Arastirmaci tarafindan katilimcilarin demografik bilgilerini 6grenmek amaciyla
olusturulmustur. Bu formda bilgilendirilmis onam, cinsiyet, Tiirkiye’deki bulunma siireleri ve

geldikleri {ilke gibi konularda sorular yer almistir.
Verilerin Toplanmasi ve Analizi

Veriler 2019-2020 egitim 6gretim yili giiz déneminde bir devlet iiniversitesindeki yabanci
uyruklu &grencilerden toplanmugtir. Ik olarak calismanin konusu dogrultusunda degiskenler
belirlenmis ve bu degiskenleri 6l¢mek icin uygun oOl¢me araglari bulunarak, 6lme araglarinin
yazarlarindan izinler alinmistir. Arastirmaci tarafindan bilgilendirilmis onam formu, kisisel bilgi
formu ve Ol¢me araglarindan olusan veri toplama kitapgigi hazirlanmistir. Sonrasinda, yabanci
uyruklu 6grencilere kolay ulasmak i¢in gorece sayilarinin fazla oldugu yerler olan bazi fakiilteler ile
TOMER'deki 6gretim elemanlar1 ile goriisiilerek, veri toplama izni alinmistir. Veriler bizzat
arastirmaci tarafindan toplanmis, 6l¢me araglarinda yer alan bazi sorularin zor anlasildig1 goriilmiis
ve arastirmaci tarafindan agiklamalar1 yapilmistir. Veri toplama araglarini doldurma stiresi yaklasik

30 dakika stirmiistiir.

Verilerin analizine baglamadan once, baz1 formlarda ¢ok fazla bos madde birakildig:
goriilerek alti katilimcinin verileri analize dahil edilmemistir. Verilerin dagiliminin normalligi igin
basiklik ve carpiklik degerleri incelenmis -.5 ile .9 arasinda degistigi bulunmus olup, normal dagilim
sartlarini sagladigi kabul edilmistir (Pallant, 2001). Verilerin analizinde karsilastirmalar ig¢in Tek
Faktorlii ve Tki Faktorliit ANOVA analizleri, yordayicihigi belirlemek icin Coklu Regresyon analizleri

kullanilmistur.
Arastirmanin Etik izinleri

Yapilan bu c¢alismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yaymn Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci bolimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemler” bashg altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.
Bulgular

Calismanin amaci dogrultusunda katilimcilarin yalnizlik algilari, cinsiyet ve smif diizeyi
agisindan farklilagip farklilasmadigi ve cinsiyet ile smif diizeyi birlikte yalnizlik algisina etkide
bulunup bulunmadig; iki faktorlit ANOVA ile incelenmistir. Betimsel istatistikler Tablo 1’"de, ANOVA

sonuglari ise Tablo 2’de sunulmaktadir.
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Tablo 1. Katilimcilarin sinif ve cinsiyetlerine gore yalnizlik puanlarina iliskin betimsel istatistikler

Cinsiyet Sinuf X ss
TOMER 50,2779 12,06323
Kadin Fakdlte 52,1760 12,59272
Toplam 51,6928 12,37713
TOMER 52,5636 11,92522
Erkek Fakiilte 56,2748 9,30711
Toplam 54,5567 10,66063
Kadin 51,7431 11,86739
Cinsiyet Erkek 53,8741 11,45493
Toplam 53,1116 11,59474

Tablo 1’de goriildiigii iizere TOMER'de 6grenim goren kiz dgrencilerin yalnizlik puanlari en

diisiik (50.27), sonra fakiiltede Ogrenim goren kiz Ogrencilerin yalmzlik puanlari (52.17), bunu
TOMER’de Ogrenim goren erkek Ogrenciler (52.56) takip etmektedir. Yalmzlik puanlari en yiiksek
olan grup ise fakiiltede 6grenim goren erkek 6grencilerdir (56.27). Dort grubun yalmizlik puanlarina
iliskin karsilastirmasina iliskin ¢ok faktorlit ANOVA bulgulari Tablo 2’de sunulmustur.

Tablo 2. Katilimcilarin yalmizlik puanlarimin cinsiyet ve siif diizeyine gore karsilastirilmasina iligkin iki
faktorlii ANOVA sonuglar:

Varyansin kaynagi KT Sd KO F p
Cinsiyet 239,355 1 239,355 1,786 184
Sinif 184,752 1 184,752 1,378 243
Cinsiyet*Sinf 19,303 1 19,303 ,144 705
Hata 14073,329 105 134,032

Tablo 2’de goriildiigli {izere cinsiyet ve smifin yalmizlik algisi tizerindeki etkilesim etkisi
anlamsiz olarak bulunmustur (p>.05). Ayrica cinsiyet ve sinif diizeyi degiskenlerinin bireysel temel
etkileri de anlamsiz bulunmustur (p>.05). Bulgularin daha iyi anlasilmasi i¢in olusturulan grafik Sekil

1’de sunulmaktadair.

simif2
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S6,00—]

54,00
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Sekil 1. Cinsiyet ve sinif diizeyine gore yalnizlik puanlarinin grafiksel gosterimi (Kadin=1, Erkek=2)

Sekil 1 incelendiginde kiz 6grencilerin her iki durumda da yalnizlik puanlarmin daha diistik

oldugu goriilmektedir. Ayrica TOMER o6grencilerinin de fakiilte grencilerine gore yalmizlik

puanlarinin daha diisiik oldugu goriilmiistiir.
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Calismanin amact dogrultusunda katihmalarin yalmizhik algilari, egitim siirecinde
barindiklar: yer acisindan karsilastirilmistir. Bulgular Tablo 3’te sunulmaktadir. Barinma yeri, aile ile
birlikte, arkadaslar ile birlikte ve yurtta olmak iizere ii¢ farkli grup agisindan karsilastirma yapmak

suretiyle incelenmistir.

Tablo 3. Katilimcilarin yalnizlik puanlarinin barinma yerine gore dagilimina iliskin betimsel istatistikler

Barinma Yeri X ss

Aile ile 52,6954 11,80431
Arkadaglari ile 51,4840 13,25909
Yurtta 54,8232 9,82152
Toplam 53,1880 11,42898

Tablo 3 incelendiginde arkadaslari ile birlikte yasayanlarin yalmizlik puanlar: en diisiik iken
(51.48), bunu aile ile birlikte yasayanlarin takip etmekte oldugu (52.69) ve yalnizlik puani en yiiksek
olanlarin ise yurtta kalanlarin oldugu goriilmektedir (54.82). Bu puanlarin istatistiksel olarak
farklilagip farklilasmadigimi gormek icin yapilan tek faktorlii ANOVA sonucu Tablo 4'te

sunulmaktadir.

Tablo 4. Katilimcilarin yalmzhik algilarimin barmdiklar: yer agisindan karsilastirilmasina iliskin iki faktorlii
ANOVA sonuclart

Varyansin Kaynagi KT Sd KO F p
Gruplararasi 163.065 2 81.532 .619 .540
Grupigi 13029.704 99 131.613

Toplam 13192.768 101

Tablo 4'te goriildiigii lizere katiimcilarin yalnizlik algilar1 barindiklar: yere gore istatistiksel
olarak anlamli bir farklilik gostermemektedir (p>.05). Calismanin son amaci olarak Ogrencilerin
bilissel esneklik diizeyleri ile psikolojik saglamliklarinin onlarin yalnizlik diizeylerinde 6nemli bir
yordayict olup olmadig1 incelenmistir. Yapilan hiyerarsik ¢oklu regresyon analizine iliskin bulgular
Tablo 5'te sunulmustur.

Tablo 5. Katilimcilarin psikolojik saglamlik diizeyleri ile bilissel esnekliklerinin yalmizlik diizeylerini
yordayicili§ina iliskin regresyon analizi sonuclar

Yordayici Durbin-
1 H R AR F
Mode degiskenler b 5 Beta(p) t P 2 Watson
Sabit 64,148 5,642 11,369 ,000
1 i ! ’ ’ 1 . .948*
Psikolojik sag. -,584 ,294 -188  -1,987 049 § 05 3948
Sabit 74,629 8,008 9,319,000 2.164
2 Psikolojik sag. -,463 298 -149  -1,550 ,124 25 .05 3.683%

Biligsel esneklik -,351 ,192 -175  -1,826 ,032

Tablo 5 incelendiginde birinci modelde psikolojik saglamligin, yalnizlik algismin negatif
anlamh bir yordayicisi oldugu ve %3 varyans agikladig1 goriilmektedir (p<.05). Ikinci modelde analize
dahil edilen biligsel esneklik de yalnizlik i¢in negatif anlaml bir yordayict olarak bulunmus ve iki
degisken birlikte yalnizliktaki varyansin %5’ini agikladign goriilmistiir (p<.05). Ancak biligsel

esnekligin modele eklenmesi ile birlikte, 6nceki modelde anlamli bir yordayict olan psikolojik
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saglamligin anlamsiz hale geldigi goriilmektedir. Bu durumda biligsel esnekligin, psikolojik saglamlik

ile yalnizlik arasinda tam araci rol oynadig: goriilmektedir.
Tartisma ve Sonug

Bu ¢alismanin temel amaci uluslararas: iiniversite ogrencililerinin psikolojik saglamlik ve
bilissel esneklik diizeylerinin onlarin yalmizlik diizeylerindeki yordayiciigini belirlemektir. Ayrica

yalnizlik diizeyleri, cinsiyet, sinif diizeyi ve barinma yeri agisindan da karsilastirilmistir.

Ik olarak, calismaya katilan uluslararasi 6grencilerin yalmzlik diizeyleri puan ortalamasi
53.11 olarak bulunmustur. Aym 6l¢me aracinin kullanildig1 baska ¢alismalarda yerli 6grencilerin puan
ortalamasinin 34.36 (Karaoglu, Avsaroglu ve Deniz, 2009), 35.61 (Kagan-Softa ve digerleri., 2015) ve
3744 oldugu (Kaya ve Birol, 2018), uluslararas1 6grenciler iginse 50.77 bulunmustur
(Malekisanimaleki ve Altay, 2017). Bu bulgular birlikte degerlendirildiginde uluslararas1 6grencilerin
yalmzlik diizeylerinin yiiksek oldugu soylenebilir. Egitim icin kendi {iilkesi icinde baska bir sehre
gitmek bile 6grenciler igin stres olusturabilirken (fkiz ve Mete Otlu, 2015), cok daha farkl kiiltiirlerin
olacag bagka iilkelerde egitim gdrmenin kolay bir siire¢ olmadig1 beklendik bir durumdur. Ozellikle
dilsel sorunlardan kaynakli olarak kisiler arasi iligkilerin gelistirilememesi (Wu, Garza ve Guzman,
2015) bu 6grencilerin kendilerini yalniz hissetmelerine neden olabilir. Bunlarin yar sira diisiik sosyal
destek ve kiiltiirel sorunlar siklikla yasandigindan (Tras ve Giingor, 2011) bu durumun da uluslararasi

ogrencilerin kendilerini yalniz hissetmelerinde 6nemli rol oynadig1 sdylenebilir.

Ikinci olarak, katilimalarin yalmzlik diizeylerinin cinsiyet agisindan farklilasmadig
bulunmustur. Baska bir calismada benzer sekilde Tiirkiye’de bulunan uluslararasi 6grencilerin
yalnizlik diizeylerinde cinsiyet, ekonomik durum gibi faktorlerin Onemli bir etken olmadig:
bulunmustur (Sanlt ve Poyraz, 2018). Bu ¢alismada biyolojik cinsiyet dikkate alindig icin, bu 6zelligin
de yalmzlik diizeyinde tek basina onemli bir faktor olmayabilecegi sOylenebilir. Buna ragmen
erkeklerin yalnizlik algilar1 daha yiiksek oldugu goriilmektedir. Nitekim literatiirde erkeklerin
yalnizlig1 daha yogun yasadigini gosteren galismalar ¢ogunluktadir (Geng, Durgun, Kara ve Cakir,
2018; Mustafa ve Alshrefen, 2012). Ancak ¢alismalarin 6rneklem grubu dikkate alindiginda, farklilik
gosteren sonuglara sahip c¢alismalarin yerli ogrencilerle yapildigi, farklilik olmadigini gosteren
calismalarin uluslararas: Ogrencilerle yapildigi dikkati ¢ekmektedir. Bu bakimdan uluslararas:

ogrencilerin yalnizlik algilarinda biyolojik cinsiyetin 6nemli bir faktor olmadig1 sOylenebilir.

Fakiiltede dgrenim gorenler ile TOMER &grencilerinin yalmizlik diizeyleri arasinda bir fark
bulunmamigtir. Arastirmalarda da smif diizeyinin iiniversite Ogrencilerinin yalmzlik diizeyinde
onemli bir faktor olmadig1 bulunmustur (Yiiksek ve Demirkiran, 2019). Ancak bu ¢alismada TOMER
ogrencililerinin yalnizlik diizeylerinin nispeten daha diisiik olmasi beklendik bir durumdur. Bu
calismada smif diizeyi olarak, anadili Tiirkge olmayan Ogrencilerin Tiirk¢e dilini 0grenmek igin

devam ettikleri TOMER ile bu egitim sonrasi kendi alanlarinda egitim aldiklar1 fakiilteler
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karsilagtirilmigtir. TOMER’de egitim alan tiim 6grenciler farkli iilkelerden geldigi igin ve hatta bazilart
da aym f{ilke vatandasi oldugu icin bir yakinlik, birliktelik ve dayamisma icinde olduklar:
diisiiniilmektedir. Bu dayanisma ve birliktelik sosyal destek islevi gormektedir. Sosyal destegin de
yalnizlik hissini azaltmada 6nemli oldugunu gosteren bir¢ok ¢alisma bulunmaktadir (Aydiner-Boylu,
Giinay ve Ersoy, 2019; Yilmaz, Yilmaz ve Karaca, 2008). Ancak fakiiltede 6grenime gecen uluslararasi
ogrenciler, cogunlugu yerli olan 6grencilerle birlikte egitim gormeye baslamaktadir. Bu durumda
sosyal desteklerini kaybetmeye basladiklar1 i¢in kendilerini yalniz hissedebilmektedirler. Nitekim
iiniversite egitimine baslayan her geng ilk evrede sosyal destek kaynaklarindan uzaklastig1 icin cesitli
diizeyde kendilerini yalniz hissetmektedirler (Sertbas, Cuhadar ve Demirli, 2004). Sonug olarak
TOMER egitimi sirasinda uluslararast 6grenciler birbirleri ile dayanisma iginde olacaklarindan
kendilerini daha az yalniz hissedip, fakiiltelerde Ogrenci olduklarinda uluslararas: 6grencilerle
goriisme imkanlar1 azaldigindan kendilerini yerli &grencilerin arasinda kaybolmus ve yalmz

hissedebilecekleri soylenebilir.

Uluslararast Ogrencilerin yalmizlik diizeylerinin barinma yerine goére anlamli diizeyde
farklilasmadigl, ancak buna ragmen yurtta kalanlarin yalmizlik diizeylerinin daha fazla oldugu
bulunmustur. Uluslararasi 6grencilerle yapilan bir ¢alismada (Malekisaiimaleki ve Altay, 2017) ve
yerli 6grencilerle yapilan calismalarda da (Elkin, 2017; Yilmaz ve digerleri.,, 2008) benzer sekilde
ogrencilerin yalnizlik algilarinin barinma yerine gore farklilasmadig: belirtilmektedir. Bu ¢alismadaki
barinma yeri kategorileri dikkate alindiginda ailesi ile yasayanlar, arkadaslari ile yasayanlar ve yurtta
kalanlar olarak smiflandirilmistir. Ailesi ile yasayan ogrencilerin sosyal iligski ve destek ihtiyaclarmi
ailesi tarafindan karsilayabilecegi diistiniilmektedir. Arkadaslar ile birlikte yasayan Ogrenciler ve
yurtta kalanlarin benzer yalnizlik diizeylerine sahip olduklar1 bulunmustur. Arkadaslari ile kalanlar
kendi vatandasi olan veya anlagsabildikleri arkadaslari ile kaliyor olabilirler. Yurtta kalanlar ise farkl
iilkelerden Kkisilerle siklikla karsilastiklar: i¢in benzer diizeyde yalnizlik hissediyor olabilirler. Sonug
olarak barinma yerinin, uluslararasi 6grencilerinin yalmizlik diizeylerinde 6nemli bir faktor olmadig:

sonucuna ulagilmistir.

Aragtirmanin temel amact dogrultusunda yapilan analizler sonucunda uluslararasi
Ogrencilerin yalnizlik algilarinda psikolojik saglamlik diizeyleri ile bilissel esnekliklerinin negatif

yonde anlamli yordayicilar oldugu bulunmus ve yalnizligin % 5’ini acikladig1 goriilmiistiir.

Arastirmanin sonucunda psikolojik saglamlik diizeyi yiiksek olan uluslararas: iiniversite
Ogrencilerinin yalnizlik diizeylerinin azaldig1 bulunmustur. Bu bulguyu destekler nitelikte arastirma
bulgularimin oldugu goriilmektedir. Ornegin {iniversite 6grencilerinde psikolojik saglamlig1 yiiksek
olanlarin yalnizlik diizeylerinin diisiik oldugu belirtilmektedir (Kili, 2014). Benzer sekilde orta
yetiskinlik doneminde olan kadinlar ile yapilan bir calismada katilimcilarin psikolojik saglamlik

diizeyleri arttikca yalmizlik diizeylerinin azaldig: belirtilmektedir (Yilmaz, 2017). Psikolojik saglamlig1
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yiiksek olan kisilerin, sosyal ilgilerinin de yiiksek oldugu (Kayaci ve Ozbay, 2016) ve sosyal destegi
daha etkin kullanarak sorunlarin iistesinden daha kolay gelebildikleri ifade edilmektedir (Terzi, 2008).
Diger yandan {iiniversite ogretim elemanlar: ile yapilan bir calismada psikolojik saglamlik ile is
yerindeki yalmizlik arasinda iliski olmadig belirtilmektedir (Kilig, 2018). Nitekim 6gretim elemanlar:
siirekli 6grencilerle etkilesim halinde olduklarindan ve mesai arkadaslari ile ayni ortamda sik sik bir

araya gelebileceklerinden yalnizlik diizeylerinin farklilasmadig1 sdylenebilir.

Psikolojik saglamlik, bir basa ¢ikma ve uyum saglama becerisidir (Block ve Kremen, 1996).
Ogrencilerden psikolojik saglamhig1 yiiksek olanlarim, iilkeye daha kolay uyum saglayabildikleri
diisiiniilmektedir. Ayrica yalmz kalsalar bile bununla basa c¢ikabilecek becerilere de sahip
olduklarindan, yalnizlik hislerinin azalacagi soylenebilir. Sonug olarak psikolojik saglamlik diizeyi
yiiksek olan uluslararasi 6grencilerin, cevre ile iletisime gec¢me, iletisimi baslatma, siirdiirme ve
sorunlarin ¢oziimii igin girisimlerde bulunma konusunda daha istekli ve yeterli olacaklarindan

yalnizlik problemini de ¢ozebilecekleri ve kendilerini daha az yalniz hissedecekleri sdylenebilir.

Aragtirmanin diger bir bulgusu uluslararasi iiniversite 6grencilerinin bilissel esneklikleri
ylikseldik¢e yalnizlik diizeyleri azalmaktadir. Bu konuda yapilmis herhangi bir calismaya
ulasilamamais ancak iligkili ¢alismalarin oldugu goriilmiistiir. Bilissel esneklik, bireylerin beklenmedik
durumlarla karsilasildiginda bilissel islem stratejilerini duruma uygun hale getirme yetenegi olarak
tanimlanmaktadir (Cafias, Quesada, Antoli, ve Fajardo, 2003). Bilissel esneklik diizeyi yiiksek olan
iiniversite 6grencilerinin duygusal reaksiyon seviyelerinin azaldig1 belirtilmektedir (Yasar-Ekici ve
Balci, 2019). Bu oOzellikteki kisilerin duygusal olarak daha dengeli davrandigi ve 6z denetim
becerilerinin arttig1 da goriilmiistiir (Bilgin, 2017). Bilissel esnekligin sosyal iligskilerde 6nemli bir
kolaylastirict ve sorun ¢oziicii islevi oldugu ortaya konulmustur (Martin, Cayanus, McCutcheon ve

Maltby, 2003).

Biligsel esnekligi yiiksek olan uluslararasi 6grencilerin, yeni karsilastiklar1 Tiirk kiiltiiriine
uyum saglamak igin bilislerini yeniden ¢ercevelendirmeleri daha kolaydir. Alisik olduklar1 davranis
repertuarini degistirmek veya yenilerini ekleyebilme becerileri de fazla oldugundan yeni kiiltiire daha
kolay uyum saglayabildikleri diisiiniilmektedir. Sonug olarak yeni durumlara uyum saglayabilme
becerisi ve sorunlara farkli bakis acisi kullanabilme gibi igeriklerden olusan bilissel esnekligin,
uluslararas1 6grencilerin kendilerini daha az yalniz hissetmelerinde 6nemli bir faktér oldugu

sOylenebilir.

Son olarak hiyerarsik regresyon analizi birinci modelde psikolojik saglamlik, yalnizlik diizeyi
igin anlamli bir yordayici iken, ikinci modelde bilissel esnekligin modele eklenmesi ile birlikte
psikolojik saglamligin yordayicilik rolii anlamsiz olmustur. Bu durum bilissel esnekligin, psikolojik
saglamlik ile yalnizlik diizeyi arasinda araci bir role sahip oldugu seklinde yorumlanabilir. Diger bir

ifade ile psikolojik saglamligin yalnizlik diizeyi tizerindeki yordayicilik rolii bilissel esneklik aracilig
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ile gerceklesmektedir. Psikolojik saglamlig1 yiiksek olan bedensel engelli sporcularin (Yavuz, 2019) ve
iiniversite 6grencilerinin (Soltani, Shareh, Bahrainian ve Farmani, 2013) bilissel esnekliklerinin de
yiiksek oldugu belirtilmektedir. Psikolojik olarak saglam olan uluslararasi dgrenciler, sorunlarla
karsilagtiklarinda hemen yilmayip sorunlara ¢éziim arayisinda olduklar: igin biligsel olarak esnek
olduklar1 diisiiniilebilir. Biligsel olarak esnek olanlarin da yeni durumlara uyum saglayip, sosyal
iliskilerini gelistirebileceklerinden yalmizlik diizeyleri azaliyor olabilir. Sonug¢ olarak psikolojik
saglamligin yalmizlik {izerindeki yordayicilik roliiniin bilissel esneklik aracilifiyla gerceklestigi

sOylenebilir. Arastirmanin bulgular1 dogrultusunda asagidaki 6nerilerde bulunulabilir.

1. Bu ¢alismada uluslararas: iiniversite 6grencilerinin yalnizlik diizeylerinin gorece yiiksek
oldugu bulunmustur. Yalmizlik beraberinde baska psikososyal sorunlara neden olabilecegi igin,
ogrencilerin yalnizlik diizeylerini azaltacak uyum becerileri, sosyal beceriler gibi calismalarla

ogrenciler desteklenmelidir.

2. Bu ¢alismada uluslararas: 6grencilerin psikolojik saglamliklar1 yalrizlig1 azaltmada 6nemli
bir faktor olarak bulunmustur. Bu nedenle 6grencilerin yalnizlik diizeylerini azaltmak igin psikolojik

saglamliklarin artiracak psiko-egitim oturumlar: diizenlenebilir.

3. Bu calismada uluslararasi 0grencilerin bilissel olarak esnek olmalari, onlarin yalnizlik
diizeylerini azaltmada onemli bir faktér olarak bulunmustur. Bu baglamda yalmzlik diizeylerini
azaltmak igin bilissel olarak esnek olabilme stratejileri kiigiik yastan itibaren ogretilip bu konuda

beceri kazandirilabilir.

4. Bu calisma daha genis ve farkli iiniversite ve sehirlerde Ogrenimine devam eden
uluslararas1 Ogrencilerle tekrarlanarak, gecerlilik ve giivenirlik sinamalar1 ile bulgular yeniden

incelenebilir.

Bu ¢alismanin gesitli giiglii ve zayif yonleri bulunmaktadir. Bu ¢alismanin en giiglii yanlarinda
biri, uluslararasi 6grencilerin sayilarinin her gecen giin arttig1 Tiirkiye’de, onlarin yalnizlik diizeyleri
ile iligkili bilissel esneklik ve psikolojik saglamlik olmak {izere iki yeni faktoriin rolii ortaya konulmus
olmasidir. Tkinci giiclii yani caligma grubunda yer alan katilimcilarin farkli iilkelerden geliyor
olmalari, 6rneklemin gesitliligi agisindan énemlidir. Calismanin sinurli yani ise, katiimcilarin sadece
bir devlet tiniversitesindeki dgrencilerden secilmis olmasidir. Bu nedenle ¢alisma bulgular: ile ilgili

genelleme yapilirken bu sinirlilik dikkate alinmalidir.
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Introduction

People are social beings who seek to establish ties of identity and friendship with others to
make sense of their lives and the world around them (Corey, 2008). People who cannot establish close
relationships and participate in social life become lonely. Loneliness is defined as a painful feeling
experienced by those with few or low-quality relationships (Mosher, Lepore, & Wu, 2012). It causes
depression (Ceyhan & Ceyhan, 2011), unhappiness (Ozkaya, 2017), addictions (Aktas & Yilmaz, 2017),
and neuroticism and social anxiety (Neto & Barros, 2000). It is also a significant risk factor for suicide
(Chang, 2017). For decades, it has been a topic of interest because it is directly associated with health

(Salimi & Bozorgpour, 2012).

Loneliness can occur at any age. Although it is a growing public health problem in general, its
prevalence among university students is as high as 60 percent, which is a cause for concern (Ozdemir
& Tuncay, 2008; Sawir, Marginson, Deumert, Nyland & Ramia, 2008; Al Khatib, 2012). The rate may
even be higher among international university students, who are more likely to feel isolated in an
unfamiliar culture. The term “international” is used instead of the term “foreigner” because the latter
is deemed to be discriminatory in the literature (Ozkan & Giivendir, 2015). Research shows that
international students face numerous difficulties, such as culture shock (Lee, & Rice, 2007),
homesickness (Ennis, 2013), and most importantly, loneliness (Hunley, 2010). Seven in ten
international students experience loneliness (Sawir et al., 2008; Wawera & McCamley, 2019) because
they come from different cultures, and therefore, find it challenging to adapt to a new environment

and way of life.

There is a large body of research on factors affecting loneliness among international students.
There is no consensus on the effect of sex on loneliness, with some studies reporting that it is an
essential factor (Ibraiam, 2013; Mustafa & Alshrefen, 2012), while others do not (Merrakchi, 2014).
Algeeq (2011) found that the higher the grade level, the higher the level of loneliness among students,
while Peplau and Perlman (1982) reported that social environment and living arrangements were

other important factors affecting loneliness. Therefore, this study aimed to investigate the effect of sex,
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grade level, social environment, and the type of living arrangement on loneliness among international

university students.

We believe that it is necessary to determine the relationship between demographic
characteristics and loneliness among international students because it can help us understand them
better and develop loneliness reduction interventions. We cannot alter demographic reality, but we
can help students suffer less from loneliness by addressing the modifiable factors associated with it.
To that end, this study focused on psychological resilience and cognitive flexibility, which are two

factors that may be related to loneliness.

Psychological resilience is defined as one’s ability to cope with stressful life events (Block &
Kremen, 1996). People with high psychological resilience can better solve everyday problems,
maintain healthy peer relationships (Werner, 1989), and feel socially connected (Giiloglu & Karairmak,
2010). They are also more extroverted, adaptable, and open to new experiences (Cetin, Yeloglu &
Basim, 2015). Psychological resilience is also associated with emotional intelligence. People who are
aware of their emotional states can make better sense of the repercussions of their emotions and stay
positive during difficult times and cope with everyday life challenges (Ozer & Deniz, 2014). They are
also more socially active and find leisure activities more meaningful, resulting in less loneliness
(Dogan, 2015). Research shows a negative correlation between psychological resilience and loneliness
among the elderly (Gerino, Rolle, Sechi & Brustia, 2017), homeless youth (Perron, Cleverley & Kidd,
2014), and university students (Yakici & Tras, 2018). Therefore, we can assume that international
students with high psychological resilience may feel less lonely because they can develop social

relations, solve problems, and fulfill their free time with various activities.

Cognitive flexibility is negatively associated with loneliness. It is defined as one’s ability to
adapt to new situations and recognize alternative ways and options to solve problems (Martin &
Anderson, 1998). It is, however, not only about skills but also about attitudes. People with high
cognitive flexibility are more open to change and new experiences (Jonassen & Grabowski, 1993),
more able to shift their thinking from one situation to situation (Dennis & Vander, 2010), and better
equipped to cope with personal problems and stress (Giiliim & Dag, 2012). Cognitive flexibility is
positively associated with self-efficacy. Therefore, those with high cognitive flexibility are more
confident in their own ability to express themselves and socialize (Celikkaleli, 2014) and regulate
interpersonal relationships (Bilgin, 2009). Although there is no research on the correlation between
cognitive flexibility and loneliness, we can assume that international students with high cognitive
flexibility are likely to feel less lonely because they can reconfigure their own cognition, initiate

communication, and socialize with others.

Numerous studies investigate loneliness among international university students

(Malekisanimaleki & Altay, 2017; Patron, 2014; Sanli & Poyraz, 2018). However, there is no research
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investigating the effect of cognitive flexibility and psychological resilience on loneliness among
international students. We, therefore, believe that this study will contribute to the literature. The
number of international students in Turkey has been increasing in recent years. There were 200
million international students worldwide, with more than 150 thousand in Turkey in the 2018-2019
academic year (Ministry of Culture and Tourism, 2019). Most international students in Turkey are
from Syria and Turkic countries (Azerbaijan, Kyrgyzstan, Uzbekistan, etc.) (Council of Higher
Education [CoHE], 2019). This study determined the level of loneliness among international students

in Turkey and then presented a roadmap for loneliness reduction interventions.

The main objective of this study was to determine whether cognitive flexibility and
psychological resilience predicted loneliness among international university students. To that end, the

study sought answers to the following questions:

1.Do grade level, sex, and living arrangement affect international university students’” levels of

loneliness?

2.Does psychological resilience significantly predict loneliness in international university

students?

3.Does cognitive flexibility significantly predict loneliness in international university

students?
Method

The aim of this study is to determine the predictors of loneliness level of international
university students. For this purpose, the study was conducted according to the predictive
correlational design of quantitative methods. The predictive correlational design is used in predicting

another situation or event in the light of available data (Creswell, 2012).
Participants

The study group of the research consists of 110 international students, 55 of whom are female
and 55 are male, coming from 21 different countries studying at a state university. 72% of the
participants are Syrian nationals, and the rate of those coming from other countries varies between 1%
and 3.5%. The age range of the students varies between 17 and 27, and age mean is 21.04 (SD: 2.27).
Convenience sampling method was used in forming the study group. While 39 participants of the
participants receive education at the Turkish Teaching Center, 71 students are studying in different

programs of the faculties and at different grade levels.
Measurement Tools

In this section, detailed information about the UCLA Loneliness Scale, the Psychological

Resilience Scale, the Cognitive Flexibility Scale and the personal information form are presented.
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UCLA Loneliness Scale: The Turkish adaptation studies of the scale, which was developed by Russel,
Peplau, and Fergison (1978) to evaluate the loneliness of individuals, was carried out by Demir (1989).

The reliability coefficient of the scale consisting of 20 items was determined as .96.

Psychological Resilience Scale: The scale developed by Smith, Dalen, Wiggins, Tooley, Christopher,
and Bernard (2008) consists of a single factor with six items. Since three items of the measurement tool
are negative, they are scored by reverse coding. The higher the score, the higher the psychological
resilience feature. Adaptation study to Turkish culture was conducted by Dogan (2015) and the
reliability coefficient of the scale was found to be .83. In this study, the reliability coefficient was found

as .76.

Cognitive Flexibility Scale: Cognitive Flexibility Scale was developed by Martin and Rubin (1995).
The high scores obtained from the scale consisting of 12 items indicate that cognitive flexibility is at a
high level. The Turkish adaptation of the scale was made by Altunkol (2011) with a sample of
university students. The reliability coefficient of the Turkish form was found as .81 for university
students. However, in another study conducted by Altunkol (2017) with high school students, it was
stated that it would be appropriate to remove the 2nd item from the scale. In this study, the 11-item
form of the measurement tool was used and the Cronbach Alpha reliability coefficient was found to be

.70.

Personal information form: It was created by the researcher to learn the demographic information of
the participants. This form consists of questions to determine gender, duration of being in Turkey,

countries they come from and informed consent.
Data Collection and Analysis

The data were collected from international students at a state university in the fall semester of
the 2019-2020 academic year. First, variables were determined in line with the subject of the study, and
appropriate measurement tools were found to measure these variables, and permission was obtained
from the authors of the measurement tools. A data collection booklet consisting of informed consent
form, personal information form and measurement tools was prepared by the researcher. Later, in
order to reach foreign students easily, lecturers of some faculties and Center for Turkish Language
Education (CTLE) with a high number of international students were contacted and data collection
permission was obtained. The data were collected by the researcher, it was seen that some questions
in the measurement tools were difficult to understand, and the researcher made explanations. The

time to complete the data collection tools took approximately 30 minutes.

Before starting the analysis of the data, the data of six participants were not included in the
analysis, as it was observed that some forms left too many blank items. Kurtosis and skewness values
were examined for the normality of the distribution of the data, and it was found that it ranged from -

.5 t0 .9, and it was accepted that they provided the normal distribution conditions (Pallant, 2001). In
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analyzing the data, One-Way and Two-Way ANOVA analyzes were used for comparisons, and

Multiple Regression analyzes were used to determine predictability.
Research Ethical Procedure

In this study, all rules stated to be followed within the scope of “Higher Education Institutions
Scientific Research and Publication Ethics Directive” were followed. None of the actions stated under
the title "Actions Against Scientific Research and Publication Ethics", which is the second part of the

directive, were not taken.
Results

In line with the purpose of the study, it was investigated whether the participants' level of
loneliness differ in terms of gender and class level and whether they affect the level of loneliness
together with gender and class level with two-factor ANOVA. Descriptive statistics are presented in

Table 1, and ANOVA results are presented in Table 2.

Table 1. Descriptive statistics of loneliness of the participants in terms of grade and gender

Gender Grade Level X sd
CTLE 50,2779 12,06323
Female Faculty 52,1760 12,59272
Total 51,6928 12,37713
CTLE 52,5636 11,92522
Male Faculty 56,2748 9,30711
Total 54,5567 10,66063
Female 51,7431 11,86739
Gender Male 53,8741 11,45493
total 53,1116 11,59474

CTLE: Center of Turkish Language Education

As seen in Table 1, loneliness scores of female students studying at CTLE are the lowest
(50.27), and loneliness scores of female students studying at faculty (52.17) are followed by male
students (52.56) studying at CTLE. The group with the highest loneliness scores is male students
studying at the faculty (56.27). The Two-Way ANOVA results regarding the comparison of the
loneliness scores of the four groups are presented in Table 2.

Table 2. Two-factor ANOVA results on the comparison of participants’ loneliness scores according to gender
and grade level

Source Sum of Square df Mean Square F p
Gender 239,355 1 239,355 1,786 184
Grade 184,752 1 184,752 1,378 243
Gender*Grade 19,303 1 19,303 ,144 .705
Error 14073,329 105 134,032

As seen in Table 2, the interaction effect of gender and grade level on the loneliness was found
to be insignificant (p> .05). In addition, individual main effects of gender and grade level variables
were found to be insignificant (p> .05). The graphic created for a better understanding of the findings

is presented in Figure 1.



Yelpaze, I.

Grade
Lewel
— =CTLE
= — — Faculty
56,00 L
-
-
-
-
-
-
-
-
-
-
-
-
S4 00— .
-
-
-
-
-
-
-
.
s 5
-
@’ Pt
S2,00— o
/
-
-
/
-
-
-
-
-
el
S0,00—

-
b=

Gender

Figure 1. Graphic of loneliness scores in terms of gender and grade level (CTLE: Center of Turkish
Language Education, Female=1, Male=2)

When Figure 1 is examined, it is seen that loneliness scores of female students are lower in
both situations. In addition, loneliness scores of CTLE students were found to be lower than students
at faculty. In line with the purpose of the study, the loneliness scores of the participants were
compared in terms of their accommodation during the education process. Findings are presented in
Table 3. The accommodation was analyzed in terms of three different groups: family, friends, and

dormitory.

Table 3. Descriptive statistics on the distribution of participants’ loneliness scores by accommodation

Accommodation X sd

With familty 52,6954 11,80431
With friends 51,4840 13,25909
At dormitory 54,8232 9,82152
Total 53,1880 11,42898

When Table 3 is examined, it is seen that those living with their friends have the lowest
loneliness scores (51.48), followed by those living with their families (52.69), and those living at
dormitory have the highest loneliness scores (54.82). The results of one-way ANOVA performed to see

whether these scores differ statistically are presented in Table 4.

Table 4. One-Way ANOVA results on the comparison of the loneliness level of the participants in terms of their
accommodation

Source Sum of squares df Mean square F p
Between groups 163.065 2 81.532 .619 .540
Within groups 13029.704 99 131.613

Total 13192.768 101

As can be seen in Table 4, the loneliness levels of the participants do not show a statistically
significant difference according to the place where they live (p> .05). As the last aim of the study, it

was examined whether the cognitive flexibility and psychological resilience of the students were an
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important predictor of their loneliness. Findings regarding the hierarchical multiple regression

analysis performed are presented in Table 5.

Table 5. Regression analysis results on the predictive value of psychological resilience and cognitive flexibility of
the participants on loneliness

Predictor Durbin-
1 B E B R AR2 F
Mode variebles 5 eta (B) t P Watson
Constant 64,148 5,642 11,369 ,000 .
1 Resiliency -,584 ,294 -188 -1,987 ,049 A8 .03 3948
Constant 74,629 8,008 9,319 ,000 2.164
2 Resiliency -,463 ,298 -149 -1,550 ,124 25 .05 3.683*
Cognitive flex. -,351 ,192 -175 -1,826 ,032

When Table 5 is examined, in the first model it is seen that psychological resilience is a
negative predictor of loneliness level and explains 3% variance (p<.05). Cognitive flexibility included
in the analysis in the second model was also found to be a negative significant predictor for loneliness,
and it was observed that the two variables together explained 5% of the variance in loneliness (p<.05).
However, with the addition of cognitive flexibility to the model, it is seen that psychological resilience,
which was a significant predictor in the previous model, became insignificant. In this case, it seems

that cognitive flexibility plays a full mediating role between psychological resilience and loneliness.
Discussion and Conclusion

The study addressed whether psychological resilience and cognitive flexibility predicted
loneliness in international university students and compared their loneliness levels by sex, grade level,

and living arrangement.

Participants had a mean UCLA score of 53.11. Malekisanimaleki and Altay (2017) found that
international students had a mean UCLA score of 50.77. However, domestic students were reported to
have a UCLA score of 34.36 (Karaoglu, Avsaroglu & Deniz, 2009), 35.61 (Kagan-Softa et al., 2015), or
37.44 (Kaya & Birol, 2018). These results indicate that international students have higher UCLA scores
than domestic ones. Moving to another city for university causes stress (Ikiz & Mete Otlu, 2015).
Therefore, it is no surprise that moving to another country for university is a considerable challenge.
Students who cannot develop interpersonal relationships are more likely to feel lonely. International
students are particularly vulnerable to loneliness because of the language barrier (Wu, Garza, &

Guzman, 2015) and low social support, and cultural adaptation challenges (Tras & Giingor, 2011).

Male participants had higher UCLA scores than females, but the difference was statistically
insignificant. Sanli and Poyraz (2018) also found no relationship between loneliness and sex and
economic status in international students. These results suggest that sex does not affect loneliness.
However, some other studies reported that male students had higher UCLA scores than females
(Geng, Durgiin, Kara, & Cakir, 2018; Mustafa & Alshrefen, 2012). The studies that reported a sex

difference in UCLA scores focused on domestic students, whereas those that found no sex difference
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in UCLA scores were conducted with international students. We can, therefore, conclude that sex is

not an essential factor affecting loneliness in international students.

There was no significant difference in the UCLA score between CTLE and faculty students.
Yiiksek and Demirkiran (2019) found no relationship between grade level and loneliness in university
students. However, we had expected to find CTLE students to have lower UCLA scores than faculty
students. It was based on the assumption that CTLE students should have healthier relationships in
their social circle because some are from the same countries, and therefore, can help one another adapt
to the new environment. Research shows that students who receive social support feel less lonely than
those who do not (Aydiner-Boylu, Giinay, & Ersoy, 2019; Yilmaz, Yilmaz, & Karaca, 2008). On the
other hand, international university students feel lonelier because they are deprived of the social
support they used to have and meet only domestic students. All freshmen feel lonely at some point or
another because they are away from their sources of social support (Sertbas, Cuhadar & Demirli,
2004). Therefore, international CTLE students feel less lonely because they get to meet other
international students who can understand what they are going through. However, when they move
onto college, their chances of meeting other international students become slim, causing them to feel

lonely among domestic students.

Living arrangements (living with family, living with friends, and staying in a dorm) did not
affect participants” loneliness levels. However, those staying in dorms had higher UCLA scores than
those living with their families or friends. Research also does not point to a relationship between
living arrangement and loneliness among international students (Malekisanimaleki & Altay, 2017) and
domestic studies (Elkin, 2017; Yilmaz, Yilmaz, & Karaca, 2008). We had expected to find students
living with their families to have lower UCLA scores because they could meet their social needs and
receive family support. International students living with friends and those staying in dorms had
similar UCLA scores. International students may be living with fellow countrymen or friends with
whom they get along well. However, they may feel as lonely as their housemates because they all
encounter people from different countries. Therefore, we can conclude that living arrangement does

not affect the level of loneliness in international students.

The results indicated that psychological resilience and cognitive flexibility negatively

predicted loneliness.

The lower the psychological resilience, the lonelier the participants felt, which has also been
reported by Kili¢ (2014). Yilmaz (2017) also found that the higher the psychological resilience, the less
lonely the adult women felt. People with high psychological resilience are likely to have higher social
interests (Kayac1 & Ozbay, 2016) and are better at using social support to overcome problems (Terzi,
2008). However, Kili¢ (2018) reported no relationship between psychological resilience and loneliness

at work among university lecturers because they regularly interact with their students and colleagues.
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Psychological resilience is the ability to cope and adapt (Block & Kremen, 1996). Students with
high psychological resilience are likely to adapt to life in a different country more quickly, feel less
lonely, and are better equipped to cope with new challenges. Therefore, international students with
high psychological resilience are more willing and able to communicate with others and solve

problems and are less likely to feel lonely.

The higher the cognitive flexibility, the less lonely the participants felt. There is no research on
this issue at present, but there are related ones. Yasar-Ekici and Balc1 (2019) reported that university
students with high cognitive flexibility were less emotionally reactive, while Bilgin (2017) found that
people with high cognitive flexibility were better equipped to control their emotions. These results
show that cognitive flexibility helps people develop social and problem-solving skills (Martin,
Cayanus, McCutcheon & Maltby, 2003).

It is easier for international students with high cognitive flexibility to reconfigure their
thinking to adapt to the Turkish culture they have just encountered because they can modify their
behavioral repertoire and easily add new ones to it. Therefore, cognitive flexibility helps international

students find ways to overcome loneliness.

Psychological resilience was a significant predictor of loneliness in the first model, but it
became insignificant with cognitive flexibility added to the second model. This suggests that cognitive
flexibility plays a fully mediating role between psychological resilience and loneliness. In other words,
psychological resilience affects loneliness through cognitive flexibility. Athletes with disabilities
(Yavuz, 2019) and university students (Soltani, Shareh, Bahrainian & Farmani, 2013) with high
psychological resilience are reported to have high cognitive flexibility. We can regard mentally sound
international students as cognitively flexible because they always find solutions to problems.
Cognitively flexible people feel less lonely because they can adapt to new situations and develop
positive and healthy relationships. Therefore, we can state that cognitive flexibility has a mediating
role in the effect of psychological resiliency on loneliness. The following are suggestions based on the

results:

1. In this study, it was found that the loneliness levels of international university students are
relatively high. Since loneliness may cause other psychosocial problems along with it, students should

be supported with adaptation skills and social skills to reduce their loneliness levels.

2. In this study, the psychological resilience of international students was found to be an
important factor in reducing loneliness. For this reason, psycho-education programs can be organized

to increase the psychological resilience of students in order to reduce their loneliness level.

3. In this study, the cognitive flexibility of international students was found to be an important
factor in reducing their loneliness level. In this context, cognitively flexible strategies can be taught

from an early age in order to reduce loneliness levels and skills can be gained in this regard.
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4. This study can be repeated with international students continuing their education in larger
and different universities and cities, and the findings can be re-examined with validity and reliability

tests.

The study has two strengths. First, it addressed two new factors -cognitive flexibility and
psychological resilience - as possible predictors of loneliness among international students. Second, it
recruited students from different countries, and therefore, achieved sample diversity. The only
limitation was that participants were recruited only from one university, and therefore, the results are
not generalizable to all international students. Future studies should recruit international students

from different universities.
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